
The Development and Implementation of a Program 
TITLE Of T H L > I S i T I l R t  UE L A  T / / f S E  - _  ---- - d - - - -  -- - - -- 

Designed t o  Reduce Needs Related Behavioral 
- - -  - -  . > 

- - 
- -- - - - - - - - -- - - - -  - -- - -  - 

- - - Sympt_oaogy of Dis_qff&ted Adolescents 

YEAH THIS DEGREE CONFEHI~ED~ANN,!E DD'QBIENTIOPI DE CE DEGRE- - -  ~ 1 . 2 8 2  .- - 

- - - - - - - 

Permfsston IS hereby granted to the NATIONAL LIBRARY OF L'autorlsat~on est, par la presente, accordge a la ~ ' I B L I O T H ~ -  
/ 

'Y 

CANADA to r n ~ c r o f ~ l m , t h ~ s  thesis and to lend or sell copes QUE NATIONALE DU CANADA de rn~crofrlrner cet te  these er 

of the film. de prhter ou de vendre des exemplaires du film. 

The author reserves other publlcatlon rights, and ne~ther the L'auteur se rgserve les autres drolts de pubhcarton. 11, Id 

thesis nor extensive extracts from ~t m a y  be p r i n t M  or other- lh&seni de longs extraits de celle-ci ne doivent &re rmprfmCs 

a ise  reproduced wlthout t he  author's w r ~ t t e n  permission. ou autrernent reproduits sans l'autorisation trcrite dc l'auteur. 

-- 

PEHMANEHT ADDRESSIRESIDENCE F/&!-- . - -- 



.'i I + N a t m  Llbrari of Can& 
Collectrons Development Branch 

Canadian Theses on 
bdw#kbE% - 

NOTICE 

* 

The quality of this microfiche is heavily dependen 
upon the quality of the original thesis submitted for 
microfilming. Every effort has been made to ensure 
the highest quality of reproduction possible. 

-- --- - - - 
A 

- - - - - - - 

If pages are missing, contact the university which 
granted the degree. 

Some pages may have indistinct print especially 
if the original pages were typed with a poor typewriter 
ribbon or if the university sent us a poor photocopy. 

Previously copyrighted materials (journal articles, 
published tests, etc.) are not - filmed. 

Reproduction io full or in part of this film is5gov- 
erned by the Canadian Copyright Act, R.S.C. 1970, 
c. C-30. Please read the authorization forms which 
accompany this thesis. 

THIS DISSERTATION 
HAS BEEN MICROFILMED 
EXACTLY AS RECEIVED 

La qualite de cette microfiche depend grandemenf de 
la  qualite de la these soumise au microfilmage. Nous 
avons tout fait pour assurer une qualit6 superieure 
de reproduction. 

- -  - - - 

S'il manque des pages, veuillez communiquer 
avec I'universite qui a confer6 le grade. 

La qualite d'impression de certaines pages peut 
iaisser a dksirer, surtout si les pages originales pnt ete 
dactylographiees a I'aide d'un ruban use ou si I'univer- 
sit6 nous a fait parvenir une photocopie de mauvaise 
qualit6. 

Les documents qui font deja I'objet d'un droit 
d'auteur (articles- de revue, examens publics, etc.) ne 
sont pas microfilmes. 

La reproduction, meme partielle, de ce microfilm 
est soumise a la Loi canadienne sur le droit d'auteur, 
SRC 1970, c. C-30. Veuillez prendre connaissance des 
formules d'autorisation qui accompagnent cette these. 

-. 
LA THESE A ETE 

MICROFILMEE TELLE QUE 
NOUS L'AVONS RECUE 

O~tavta, Canada 
. KTA ON4 

NL-339 (Rev. 8/80)  - 



( 

THE DEVELOPHXRT M D  IHPLEHEHTATIOR OF A 

C l a u d i a  C a r o l y n n e  Beaven  

B.Ed., Simon F r a s e f  U n i v e r s i t y ,  1 9 7 8  

A THESIS SUBMITTED I H  .PARTIAL FULFILLHBNT OF 

THE REQUIREMENTS FOR TBE DEGREE OF 

HASTER OF ARTS (EDUCATION) 

i n  t h e  F"acu1ty 

E d u c a t i o n  

C l a u d i a  C a r o l y n n e  Beaven  1 9 8 2  

March ,  1982  

A-11  r i g h t s  r e s e r v e d .  T h i s  work r a y  n o t  b e  
r e p r o d u c e d  i n  w h o l e  or i n  part ,  b y  p h o t o c o p y  

or o t h e r  means,  w i t h o u t  p e r m i s s i o n  o f  t h e  a u t h o r ,  



 PART^ AL COPYR I  GHT L l CENSE 

I  hereby g r a n t  t o  Simon Fraser U n i v g r s l t y  t h e  r i g h t  t o  lend 

my t h e s i s ,  p r o j e c t  o r  extended essay ( t h e  t i t l e  o f  which i s  shdwn below) 

t o  users  o f  t h e  S i m o n  Fraser U n i v e r s i t y  L ib ra ry ,  and t o  make p a r t i a l  o r  

s i n g l e  cop ies  o n l y  f o r  such users o r  i n  response t o  a  request  f ran t h e  

l i b r a r y  o f  any o t h e r  u n i v e r s i t y ,  o r  o t h e r  educat ional  i n s t i t u t i o n ,  on 

i t s  own beha l f  o r  f o r  one o f  i t s  users. I  f u r t h e r  agree t h a t  permissionLd, . . 
f o r  m u l t i p l e  copying o f  t h i s  work f o r  s c h o l a r l y  purposes may be granted 

C 
by me o r  t h e  Dean o f  Graduate Studies.  I t  i s  understood t h a t  copying 

o r  pub1 i c a t i o n  o f  t h i s  work f o r  f i n a n c i a l  ga in  s h a l l  n o t  be a l lowed 

T i t l e o f  Thes i s / ~ r o j e c t / ~ x t e n d e d  Essay 

, The Development and Implementation of a Program 

- - 

Designed t o  Reduce Needs Related Behavioral 

Symptomology of Disaffected Adolescents 

Author : 

( s i g n a t u r e )  

f name) 



Name : 

Degree : 

T i t l e  of *Thesis:  

APPROVAL 
- 

Claudia C.  Beaven 

, 
M.A. (Education) 

The Development and Implementation of a 
Program Designed t o  Reduce Needs Related 
Behavioral Symptomology o f  Disa f fec ted  
Adole s c e n t s  

Examining Committee 

- chairman: M. McClaren 

S. Wasserman 
Senior  Supervisor  

M..  Zbkd 
~ s s h t a n t  P ro fessor  

C. Mamchur 
A s s i s t a n t  Prof s s o r  
Department of 1 ducation 
Simon F r a s e r  Univers i ty  
~ x t e r n a l  Examiner 

Date Approved March 1, 1982 



TEE DBVELOPHEHT AHD IMPLEH~TATIOH OF A 
PROGRAM DESIGNED TO REDUCE HEEDS-RELATED 

BEHAVIORAL SYnPTonoLoGY OF DISAFFECTED ADOLESCEHTS 

ABSTRACT 

The study had two main purposes. The first was to design a 

pzogram for disaffected adolescents to reduce needs relaged 
I 

behavioral symptomology. The second was to examine the effects 

of-training versus no training on the behavior and reading ' 

achievement of the adolescents. 

Twel-ve adolescents identified as having experienced long- 

term emotional and academic problems were introduced to ' 

interpersonal skills training which focused on the condition of 

empathy. The interpersonal skills program was based upon the 

Carkhuff model and involved eight hours of training. The 

experiential component included practice tasks and "inverse" 

tutoring, during three-30 minute periods a week. A further 22 

hours was spent in planning for the tutoring sess,ions and in on- 

going practice of interpersonal skills. 

Rathsl Teacher Rating. Scale was used to identify 

adolescents exhibiting needs-related behaviours prior to and at 

the conclusion of the program. Pre- and post-test measures 

using the Gates &cGiniti+ Reading were alsu c-olkt-e& 

Qualitative data in the form of anecdotal records was gathered 

throughout the program. 

The t-test was used to compare the experimental group with 

the control group on pre- and post-measures of reading 
- -- 

iii 



achievement and to assess the sever$ty of needs related i" 

behaviours. 
i 

i 

'Results of the study showed n d  significant difference on 
. , 

I 
the measures of achievement between the experimental and contkol 

groups. Data from the behaviour~?lprating scale favored the 4 
experimental group; howeve* @%-&$?ff erence was not significant. 

b 

% 
Qualitative data indikqted that F e  expprinental group did 

L 2 

exhibit enhanced interpe'rf<onal relationthids and behaviour 

change. 

Implications were identified regarding the appropriateness 

of the program for disaffected adolescents; and the effect of 
C 

training with respect to positive behaviour change and enhanced 

interpersonal skills. - 
Four suggestions for further research were derived from 

.- . 
this study. These included an examination of the need for 

4 

interpersonal skills training for disaffected children, ww 

longitudinal studies- investigatinb trainee gains, studies 

investigating tutee gains; and the development of instruments 

for the assessments of behavioural needs. 



I would like to /acknowledge those who facilitated the 

completion of this skudy. 
L I 

% 
Most importantfy, I want to thank Dr. Selma wasserminn, my 

I 

friend and teacher i for sharing herself and ber knowledge, 
' enabling m; to3 accept my independence and become autonomous, 

Leanne and Jamie for standing by me no matter what the 

circumstance, and Jim for urderstanding I needed to grow, 
- 

- 

Special thanks are also due 
d 

to Meguido Zola, for believing in me, before I believed in 

myself, bz 

to Gary Philips, .who helped me to understand the power of 

dissonance, - - 

to Bob Samples, for showing me how t o  breathe in the energy 
* 

of the sunset, and Milt McClaren and SheiJa Luetzen for being 

part of it all, 

to Philip Toleikis, for joining me on my journey, 

to Pat McDonald, who typed and retyped with patience, 
N 

to Elizabeth Carefoot for drawing the-cartoons used in the 

training program, 

t-o my fellow graduate students, Bob Logelin, Pat Holburn, 
- - 

I 

and Elizabeth Kennedy, who shared and listened to theozies and 
- -- 

ideas, 

to the High School students who helped me to see that it is 

important to honor all human beings. 

v 



I 

A C K N O W L E D G E M E N T S . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  

TABLE OF CONTENTS...................................... 

LIST OF TABLES......................................... v i i i  

CHAPTER I........................,..................... 

INTRODUCTION....................................... 

STATEMENT OF THE PROBLEM...................... 

PURPOSE OF THE STUDY.......................... 

L 
THE NEED FOR THE STUDY........................ 

DELIMITATIONS OF THE STUDY.................... 

DEFINITION OF TERMS.......................... 

HYPOTHESES................ ..................... . 

ASSUMPTIONS...........................;....... 

CHAPTER II.......... .................................... 
- --.. 

REVIEW OF RELATED LITERATURE.........,,............. 

RELATIONSHIP BETWEEN NEEDS, 
BEHAVIOR AND PUPIL OUTCOMES.................. 

INTERPERSONAL SKILLS TRAINING AS A 
FACTOR IN SPECIFIC LEARNING OUTCOMES.......... 

TRAINING PROGRAMS FOR ADOLESCENTS IN 
INTERPERSONAL 

EFFECTS (3F TUTORING ON THE-TUTOR .......,...... 
.L CHAPTER III............;............................... 

- 
THE SELECTION PROCESS......................... 



THE TRAINING PROGRAM......................b.... - 
I 

THE TUTORING PROGRAM......................:... 

THE INTRODUCTORY SESSIONS..................... 

THE TUTORING SESSIONS......................... - 
ON-GOING TRAINING SESSIONS.................... 

DATA COLLECTION............................... 

DATA ANALYSIS................................. 

\ +  STUDENTS EXCLUDED FROM THE SAMPLE............. 

CHAPTER IV............................................. 

PAGE 

J FINDINGS, CONCLUSIONS, AND IMPLICATIONS............ 59 
,- - 

FINDINGS...................................... 59'  

QUALITATIVE DATA.............................. 7 2 

CASE STUDIES.................................. 73 
\ 

CONCLUSION AND DISCUSSION..................... 9 7  

SUGGESTIONS FOR FURTHER' STUDY................. -.,z. 

--I 1 0 6 0  

BIBLIOGRAPHY..........,...............:................. 1 1 0  

115 ' 

APPENDIX A - THE SELECTION PROCESS.. ......... 115 

APPENDIX B - THE TRAINING PROGRAM................ 134 

........ APPENDIX D - ANECDOTAL REPORTS.. <.<.... .. 21-9 



TABLE 

L I S T  OF SABLES 

# 
PAGE 

1 Summary of Behavioral Profile Rating 
(High School Students) ........................... 39 

2 Behavioral Profiles Ratings of the 0 

Experimental and Contfol Groups 
(High School Students). ........................... 4 2 

3 Summary of Behavioral Profile Ratings 
(Elementary School Pupils) ........................... 

t 

4 Behavioral Profile Ratings of the 
Experimental and Control Groups 
(Elementary School Pupils).' ..................... 4 4 

5 Organization of Tutor/Tutee Pairs. .................. 45 

6 Reliability Coefficient for the Gates- 
MacGinitie Reading Test......................... . 5 3 

/ 
7 -  Pre-test Standard Scores on Measures of 

~e'ading Achievement............................. 5 5 

8 Post-test Standardized Scores on Measuresu30f 
...................... Reading Achievement....... 56 

9  A Comparison. of Experimental and Control Group 
Pre-test Mean Scores on Standardized , 

Measure' of Reading Achievement,. .. .-T. ........... 6S e ,  

5.' 

10 A ??>mparison of Experimental afintrol Group 
Post-test Mean Scores on Standardized 
Measure of Reading Achievement.. ................ 6 3  

, 1-e'  c comparison of Experimental and Control Group 
Pre-test* Mean Scores for the Adolescents 
on the Behavioral Rating Scales...........,...;. 6 5 

12 Summary of Post-test Behavioral Ratings 
for the Experimental and Control Groups... . . . . . . .  6 7 

13 Pre-, and Post-behavioral Ratings for 
Adolescents in the Experimental Group ........... 6 8 

- 

14 Pre- and Post-behavioral Rating for 
Adolescents in the Control Group ................ 6 9  

viii 



A Comparison of Experimental  and Con t ro l  
Grorup Post-test Hean Scores, for t h e  --- - 
Adolescents  on the  Behavior-a1 Rat ing 
S c a l e s  ........................................... 

Pre- and P o s t - t e s t  Data f o r  Karen',.:. ............... 
Prp- and P o s t - t e s t  Data f o r  "aul.....'............... 

, . 

Pre- and P o s t - t e s t  Data f o r  Hol ly  ..................: 
Pre- and P o s t - t e s t  Data f o r  Sabina . .  .................. 
- 

Pre- and P o s t - t e s t  Data f o r  Dawn.. . . . . . . : . . . ; , . . . . . .  
fl 

!?@ 

Pre- a;d * s t - t e s t  Data f o r  Corry ............. :..... 
- 

-- 
Pre- and P o s t - t e s t  Data f o r  D o r e e n . . . . . . . . . . . . . . . . . .  

PZeT and P o s t - t e s t  Data f o r  Dana.. .. .,.:. ............ 
Pre- and P o s t - t e s t  Data f o r g ~ o d  ..................... 

b 

..................... Pre- and P o s t - t e s t  Data f o r  J o d i  

Pre- and Pos t -kes t  Data f o r  Sa ra . .  .................. 
Pre- and P o s t - t e s t  Data f o r  Bonnie .................. 
Camparison of Mean Grade Levels  and Mean Grade 

/ 

Scores  I n  Reading f o r  Experimental  and Con t ro l  d' 

Groups of Adolescents  ............................... 



- 'L - 1~ 
I F 

i ~ 

a - /" d 

i I 
. . 
, . ~! - # 3 

,/ ~. ~- - ~L - 

i . '. . . - . - : ~-:---t- 
/ 

.'' CHAPTER I d 1 

a ," . 1 

- 5  ', t 

IBTRODUCTIO~ . .  t . . - T 
& - % 

STATEHEBJT OF THE PRQBLEH 
i 

* >  . . 
. . 

An e x a m i n a t i o n  of t h e  o b s e r v a b l e  e f f e c t s  u p o n  b e h a v i o r  a n d  ' 

a c a d e m j c  p e r f o r h a n c e  o f  a n  " i n v e r s e  t u t o - r i n g "  p r o g r a m  i n  w h i c h  
+ 

l o w - a c h i e v i n g  l d i s a f f e c t e d  j u n i o r  s e c o n d a r y  s t u d e n t s ,  t r a i n e d  i n  - 
+ 

i n t e r p e w  s k - i l l s ,  t u t o r  e l e m e ' n t a r y  p u p i l s  w i t h  s i ~ i l a r  

a a a d e m i c  a n d  e m o t i o n a l  p r o b l e m s .  

T h e  p u r p o s e  o-f t h i s  s t u d y  was t o  d e v e l o p - Z n d  imp=m&t a 
1 a 

p r o g r a q l  f o r  d i s a f f e c t e d  - a d o l e s c e n t s  t o  r e d u c e  t h e i r  n e e d s -  

r" l a c e d  b e h a v i o r a l  s y m p t o m o l o g y .  T h i s  p r o g r a m  i n c l u d e d  
, . L6- ", l- 

i n t e r p e r s o n a l  s k i l l s  t r a i n i n g  a n d  t u t o r i n g  o f  d i p a f f e c t e d  

\ e l e m e n t a r y  g r a d e  c h i l d r e n .  
- A 

, . , T w e l v e  a d o l e s c e n t s  ranging-i-i-.age f r o m  t h i r t e e n  t o  s i x t e e n  
.. 

y e a r s ,  who w e r e  i d e n t i f i e d  b y  t h e i r  t e a c h e r s  a n d / o r  c o u n s e l l o r  
' 

a s  e x p e r i e n c , i n g  l o n g - t e r m  e m o t i o n a l  a n d  a c a d e m i c  p r o b l e m s , ,  

r e c e i v e d  i n t e r p e r s o n a l  s k i l l s  t r a i n i n g ,  f o a u s i n g  o n  t h e ,  

- 
c o n d i t i o n  o f  e m p a t h y .  E m p a t h y  l e a d e r s ,  v i -deo - t ape  p r o t o c o l s ,  - 

r o l e  p r a c t i c e ,  a n d  d y a d i c  a n d  g r o u p  p r a c t i c e  f o r m e d  t h e  b a s i s  o f  

t h e  t r a i n i n g  e x p e r i e n c e ,  w h i c h  t o t a l e d  e i g h t  h o u r s ,  o v e r  a  
- -  - - -- - - -  

~ t h r e e - w e e k  p e r i o d .  T h e  a d o l e s c e n t s  t h e n  a c f e d  a s  t u t o r s  f o r  
- - - -  

t w e l v e  c h i l d r e n ,  a g e s  s e v e n  t o  e l e v e n  y e a r s  who w e r e  a l s o  

i d e n t i f i e d  a s  e x p e r i e n c i n g  e m o t i o n a l  a n d  a c a d e m i c  p r o b l e m s .  



t e a c h e r s  a n d / o r  c o u n s e l l o r  a s  e x p e r i e n c i n g  s i m i l a r  e m o t i o n a l  a n d  

a c a d e m i c  p r o b l e m s ,  f o r m e d  t h e  c o n t r o l  g r o u p  f o r  t h i s  s t u d y .  
.- 

P r e -  a n d  p o s t - t e s t  a c h i e v e m e n t  s c o r e s  a n d  b e h a v i o r a l  d a t a  

w e r e  c o l l e c t e d  for t h e  e x p e r i m e n t a l  a n d  z o n t r o l  g r o u p s  o f  
-. 

a d o l e s c e n t s .  I n  a d d i t i ' o n ,  a n e c d o t a l  r e c o r d s  were k e p t  f o r  t h e  

-:r 
a d o l e s c e n t - s  i n  t h e  e x p e r i m e n t a l  g r o u p .  

THE HEED FOR THE STUDY 

I n  r e c e n t  t imes  many investigate-rs ( R a t h s ,  1 9 7 2 ;  B, B L o o ~ ,  - 

1 9 7 6 ;  S .  Bl'oom, 1 9 7 6 :  P u r k e y ,  1 9 7 0 ;  H a g g e r t y ,  1 9 7 1 ) ,  h a v e  f o u n d  

t h a t  a c a d e m i c  l e a r n i n g  i s  g r e a t l y  a f f e c t e d  b y  t h e  e m o t i o n a l  

s t a t e  .of t h e  l e a r n e r .  G a z d a  ( 1 9 7 7 :  1 0 ) t p r o v i d e s  a d d i t i o n a l  

s u p p o r t  i n  c i t i n g  J e n k i n s  i n  1 9 5 1  a s  s u g g e s t i n g  " t h a t  g r e a t e r  

l e a r n i n g  w i l l  o c c u r  i n  t h e . - c l a s s r o o m  t o  t h e  e x t e n t  t h a t  s t u d e n t s  
- - - 

a r e  a l s o  a b l e  t o  s a t i s f y  t h e i r  e m o t i o n a l  n e e d s  t h e r e . "  

R a t h s i  ( 1 9 7 2 )  N e e d s  T h e o r y  t a k e s  t h e s e  f i n d i n g s  a  ste'p 

f u r t h e r ,  i n  t h a t  h e  s u g g e s t s  t h e r e  i s  a l s o  a c l o s e  r e l a t i o n s h i p  

b e t w e e n  u n m e c  e m o t i o n a l  n e e d s  a n d  c e r t a i n  t y p e s  o f  p u p i l  

.-. b e h a v i o r s .  

-P4 

T h e  t h e o r y  g o e s  o n  t o  s u g g e s t  t h a t  a s  t h e  t e a c h e r  

i d e n t i f i e s  a n d  a t t e n d s  t o  t h e s e  n e e d s  i n  t h e  c l a s s r o o m ,  t h e  

c h i l d  feels_mqresec~ur_e,~mo_r_e fj,ls t i n -  an-- open t o  
-% 

c o g n i t i v e  a c g u  ' s i t i o n s ,  a n d  a s  a  ~ o n s e ~ q u e n o e ,  t h e  b e h a v i o r a l  B--- i 

s y m p t o m s  d e c r e a s e  i n  b o t h  f r e q u e n c y  a n d  i n t e n s i t y .  %q 
One o f  t h e  w a y s  t e a c h e r s  c a n  e n a b l e  c h i l d r e n  t o  f e e l  m o r e  a i 

3 
7 

s e c u r e  i n d t h e  c l a s s r o o m  is  t o  e n c o u r a g e  c h i l d r e n  t o  h e l p  2 
4 



- 
themselves while helping others. In the Review of ~ducational. ' e 

-- 
Research, ~ c ~ e e  et al. (1977) cite considerable empirical - 
evidence that children with behavior problems can serve as 

- 
"change agents" of" other childre'n. ~ c G e e  et al. (1977), also 

k 

found evidence (Conlon et al., 1972) that "children in need of 
C 

academic remediation themselves" could successfully tutor other - * $ 
r"' 
e remedial students. 

Riessmann (1965), suggests people with a problem can help 

others with similar problems. He states, "there is nothing like 
-+- 

learning through teaching. By having to explain something to 

someone else one's' attention is focused more sharply" (1965:30). 

An example of this kind of work is a program called 

"Baker's Dozen," sponsored by the insti't'ute for Youth Studies at 

Howard University. It had suc'cess in employing young .adults, in 

need of help themselves, as helpers of-youths who also exhibited 

similar needs-related behaviors. The young adults or aides 

experienced an initial training period before working with their 

younger counterparts. One of the main components of the 

training program involve3 "learning the basic personal, social, 

and interpersonal skills, attitudes, and knowledge which would 

help them successfully cope with and solve group, client, and 

personal - problemsn (Segal, i n  Wittenberg, 1971). - - 

Placing emphasis on interpersonal skills and on the 
- - -  -- - - - -  -- - - 

initiation and building of an on going interpersonal 

relationship, sometimes called a "helping relationship," i.s 



/ 
increasingly seen as effecting positive learning or change 

. 
(Carkhuff, 1969; Gazda, 1977; Rogers, 

The relationship of emotional 

-negative effect of needs-related behaviors on the quality of 

life in classrooms, the importance of helping youngsters so 

affected', the positive p u  c6mes of tutoring programs and the d- 
Y 

evident success of interpersonal skills training on learning or 
. 2 

- - 

change all combine to provide a rationale for this study. 
>. 

i -  

DELIHITATIONS OF THE STUDY': -.* r -%+.- 

&+ . -*--?..+. 
The study was delimited by the following conditions an& 

\ 
m 

consequently caution should be observed in generalizing -from the 

results: 

the investigator was'the trainer and supervising 

teacher for the experimental group - of students; - 

the experimental program extended over three hours per 

week for approximately four mont s; 1 
the material for the Interpersonal Skills training 

program was developed by the investigator;. 

the qualitative data was collected by the investigator; 

behavioral data was collected on a high inference 

Teacher Rating Scale; and 
-- - 

the administration of the ~ a G s  ~ a c ~ i n i t i e  Reading 

- - - 

Test, pre and post, was h a n n e d  iTiFfereYtly.   he pre- 

test was administered to the students in a very 

systemati-c way; at the time of the post-test less 



attention was paid to the systematic requirements of 

I administration. (See discussion on page 101.) 
i -,. 

1-2 
( 

. 
DEFINITION OF TERHS 

= 
The definition of terms .a5 they were interpreted for the 

purpose of t,hi-& study are a s ~ ~ l l o w s :  

A. Needs Theory 

1. ~ e e d s  are culturally indoctrinated and come about ' -  

6Iirough the child-rearing process; 

2. After the needs are i%planted, they are used g k - S  
" >, 

basis for securing conformity on the part of the 

growir~g child; 
~ >- 

3. As frustration develops, five possible conditions 

may arise. They are: 

a) physical illness; 

b) aggression; 

c isolation; 

d) submission; and 

e) a mixture or combination of several 

frustrations causing erratic behavior, - 
4. These behaviors, when present, suggest the 

presence of an unmet need; and 

5. The assumed cause of' the behavior (a frustrated 

emotional need) must be attacked if the behavior 
'-+.+ 

"\ 
is to be modified. (Fleming 1949) 

B. Emotional needs-- are those needs which derive from 

early parent-child relationships as the young child is 



=_ 
r -  
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directed towards healthy growth and development, e.g,: 

1. the need for love affection; 

2. the need for achievement; 
.4 - * 

3. the need for belonging; - 1-1 
* 

., *-=- 

4. the need for self-respect; 

5. the need to be free from deep feelings of guilt; 

6. the - .  need to be free from deep feelings of fear; 

7. the need for economic security; and 

8. the need for understanding of self.". (Raths, 1972) - 
Needs related behavior - those behaviqrs - identjfied + by 

Raths which represent frustrated 7 tional needs. 
These needs are identified in five behavioral profiles, 

, - - ,t 
i.e.: -- 

< 

*,, 
1. The Aggressive type 

This is the child whose outward behavior - 

presents problems to the teacher and to t.h& bther 

children. He may often be angry. He may engage 

in acts which are hurtful to other children, to 

the teacher, or to school property. He may also 

use verbal abuse--swear, yell, name call, or use 

domineering talk. In his interactions with other 

children, he may talk of, or shpw cruelty towards 

animals. Or his aggression may take a more 

- - - - - - - - - - - 

physical form, in which he engages in pushing, 
- 

hitting, punching, kicking--actionsiwhich are 

intended to hurt others. Sometimes, his actions 



are directed towards proper ty--def acing d&k_s or 

walls, breaking furniture, destroying supplies and 

equipment. He may direct his hostile behavior to 
. .  

his,,own property. - He may tease others, use them 

as scapegoats and/or have a chip on his 

shoulder. This child is disruptive to the usual 

or "normaln classroom activities. His behavior 

brings him punishment and rejection from those , , :*, 

with whom he comes in contact. 

2. The submissive type 

  his i s  the child who has little sense of 

direction for himself. He has greak*difficulty 

making decisions and continually looks to others 
rC 

for suppofl "and guidance. He is generally 
* 

+L 

resistant to dewness of change, preferring 

.acti;ities that he ha,s become accustomed to. He 

* 
seems afra.id of making-mistakes. Frequently he is 

imitative. He yields to peer and group opinion 

with .little hesitation and hardly ever argues or 

p'rotests. Frequently he is the kind of child who 

gets lpushed around" but rarely, if ever, 

resists. Quite often he lets you know that he 

feels other students know much more and can do 

better than h e  cafi. Be tends to have very f'ew, 

and sometimes no real, companions. 
Z 



3 .~he%egqessive type 

This is the child who reverts to more immature, 

or "babyishn behavior, after having already 

advanced to more mature and independent stages 0-f - 

development. This may be a seven year old, who 

suddenly begins to act like a three year old, 

sucking his thumb, asking to sit in the teacher's 

lap, or asking for help with his overcoat and 

boots. He may engage in baby talk, or he may * 
f 

whine or cry a good deal. Or, this may be a -.. fc 

fourteen year old, who regresses to the behavior 

of a nine year old, wanting to play with only 

younger children. Sometimes, his academic 
-7 

performance suddenly falls to a much lowexr 

level. In either case, this is the child who has 

clearly advanced to more mature levels of 

development and who suddenly reverts or regresses 
C 

backwards to behavior associated with a much 

younger child. 

4. The Withdrawn t v ~ e  

This is the child that seems to isolate himself 
* - 

from others. He spends a great deal of time by 

himself. He may go to and from school alone. He 

may spend recess and lunch away from the other 

students. This type of child may avoid contact 
r * 

with his classmates by perhaps dawdling a long 



time in the wash-room or lingering at his desk 

before going outside. He often takes a seat away 

from the other children. He prefers the ( I t  

association of adults rather than his agemates. 

He engages in -;activities which in a quite natural 
'. 

way divorce him from others. He seems to be on 
A- 

the fringe of things, spectating rather than 

participating. 

5. The Child with Psychosomatic Symptoms of Illness 

This is the child who has a whole variety of 

- illnesses, or is subject to frequent and acute 

attacks of one type of illness. The important 

issue in these illnesses is that they do not seem, 

by physician's diagnosis, to have a physical 

cause. This child may suffer from attacks of 

allergies, skin disorders, headaches, stomach 

aches, or respiratory difficu,lties. What is more, 

when the child experiences difficulties with 

school work, when he experiences anxieties or 
h 

i d  ressure in the classroom, his symptoms seem to 

'-either begin, or to intensify. This child may be 

absent frequently and/or freqently ask to be sent 

to the school nurse. This is a child whose 

physical symptoms give him a great deal of 

difficulty and who is intensely involved with his 

aches and pains. (Raths, 1972) 



--* 
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D. Low-achieving students - students who according to 

their teachers are experiencing difficulties in their 

studies. ; 

E. Disaffected students - s 3 d e n t s  who according to their 

teachers exhibit needs-related behavior. 
* 

dd- - . F. Interpersonal skills training - a program designed to 
L _ 

develop the interpersonal skill of empathy. 

G. Empathy - the ability to accurately perceive another 
'& 

person's feelings and to communicate the understanding 

back to the other person (Rogers, 1961). 

, 

H. Inverse Tutorisg - the tutoring process whereby the 

learning disabled student .serves as a tutor to a 

younger student in need of help (Stanbrook, 1980). 

-e 
HYPOTHESES 

This study tested the following hypotheses: 

1. there will be no significant difference between the 

pre-test mean scores on standardized measures of 

achievement for the low-achieving adolescents involved 

*+.I-* 

fn the experimental training program and the low- 

achieving adolescents in the control Group; 
D 

2. there will be no significant difference between the 
+ : 

post-test mean scores on standardized measures of 
cia)-- , rdC* 

b - 
achievement for the low achieving adolescents involved 

C 

i 
in the experimental training program and the low 

achieving adolescents in the control group; 



3 *  there will be no significant difference in the pre-test 

behavioral rating scales for the adolescents in the 

experimental training program and the adolescen-ts in 

the control g;&u'p; and f 

4. there will be no significant difference in the postL- 
% 

test behavioral rating scales for the adoleseats in the 
* - + 

- y experimental training program and the adolescents in 

the control group. A 

ASSUMPTIOBS 

This investigation was based upon the following 

assumptions: 

1. there is a relationship between unmet emotional needs 

and observable behavior, such as aggressiveness, 

submissiveness, withdrawing, regression, and 

psychosomatic illness; 

2. there is a relationship between one's emotional needs 

and one's ability to function in a learning situation; 

and 

3. the meeting of a student's emotional needs is a part of 

the teacher's professional responsibility.. 



CHAPTER 11 

REVIEW OF RELATED LITERATURE 

The literature review of this study will focus on three 
i 

main areas: (1) relationship between needs, behavior, and pupil 

outcomes; (2) interpersonal skills training as a factor in - 
specific learning outcomes; and (3) effects of tutoring on the 

tutor. 

- 

RELATIOHSHIP BETWEEH HEEDS, BEHAVIOR AND PUPIL OUTCOHES 

A visit to any school staffroom during the lunch hour will 

treat the -visitor to a litany of teacher complaints about pupil 

behavior./ Teachers talk of having to deal with the disruptive 

aggressive child, or of the inordihate amount of time spent with 

the withdrawn, submissive, o r  unresponsive child. Dealing with 

these children becomes a daily and burdensome task in many. 

classrooms. 

Mann (1951) conducted a study to determine the extent to 

which aggressive, withdrawn and submissive behaviors were seen 

in a group of 1358 students in six New York schools. The 

findings showed that over one-fourth of the children were 

identified by their teachers as being unusually aggressive, 
- - - 

submissive, withdrawn, or as showing symptoms of psychosomatic 
- - - 

illness. Moreover, these behavioral patterns were seen to be 

manifestions of unfulfilled emotional needs. 

As teachers carry on with their descriptions of the 

troublesome behaviors of an Anna, or a Paul, or a Nathan, they 



may also be heard to add comments about the unfavorable quality 

of the "home life" of each of these "behavior problems" of the 
- ,  

classroom. Whether'implicit or explicit, teachers seem to be 

making the connections that where "something bada is happening 
7 

'at home, this is frequently resulting in "something bad" 

happening at school, in terms of behavior. 
, 

According to Raths (1972), these troublesome behaviors 

exhibited in the classroom as a result of unfulfilled emotionax 

needs are culkurally indoctrinated and come ? b u t  through the 
\ 

child-rearing process. He believes that when the home life is 

"satisfyingn--emotional needs are met, the child feels secure, 
, 

and develops and grows in healthy ways. When the home life is 
- 

"unsatisfyingR--these needs are thwarted, and unhealthy growth 

and development is likely to occur (p. 17). 

Smith (1979) agrees that the family and society give rise 
/ 

\ 

to certain emotional needs. When the needs are not satisfied, . 
the result is frustration, which in turn affects behavior. 

Blackham (1967) also points out that a child in our society 

is molded from the early years to be the kind of person his - 
society feels he must become. Due to these societal conditions: 

3 
The child's rearing (and the frustrations and 
discipline imposed in the process) creates in him the 
need to deny, inhibit, or repress many of his 
impulses, needs, or thoughts to an unconscious 
realm. However, unconscious impulses and their 
ideational representations do not vanish. Instead, 
they continue to 'seek discharge, and they determine in 
subtle ways a child's behavior .that' may become 
disturbed or maladaptive. (p. 175) 



Children with these emotionally based behavioral symptoms 

" greatly affect the daily classroom environment, and teachers are 

faced with having to deal with these children. Raths (1972) 
--'. 

allows that a teacher's primary job is to promote learning. 

However, if 'something gets in the way of learning" (p. 6 4 ) ,  

then it becomes the teacher's responsibility to do something 

abgut%t. He feels those who have responsibility for helping 

children'develop and grow, should "be able to recognize behavior 

that suggests the presence of needs . . . and know what to do 
about itn (Raths, 1972, p. 62). 

Teachers may perceive that one or more of their students 

are "crying from within" as they sit in class. Raths says that 
-1 

people in close contact with such children may notice, "tension 

and strain, an absence of the internal sense of well being" *- 

(Raths, 1972, p. 5). These children's Frustrations, fears, 

anxieties, are real to them, and come to interfere with the 

learning prbcess of not only themselves, but also others in the 

classroom. 

Educators, researchers, and classroom teachers in general, 

recognize the interdependence between emotional needs and 

learning (TheJen, 1969; Aspy, 1977; Raths, 1972; Bronfenbrenner, 

1970; ~ a z d a  et al., 1977). 

The development of the Needs Theory grew out of Raths' 
- - -  - - - - -- - -- - 

) attempts to provide help and understanding to the practicing 

teacher who daily faces the stresses of having to deal with the 

symptomatic behavior problems of some of his students. Building 



- -  - 

on the work of John Dollard and his associates (1939) who.had 

hypothesized that f rustr'ation of basic needs resulted in 

aggression, Rathsl (1950) Needs Theory observed that behaviors 

other than aggression also indicated frustration of emotional 

needs: (1) submission; (2) withdrawal;. (3) regression; and (4) 

psychosomatic illness. Culturally derfved emotional needs were 

identified as: 

1. the need fur love and. affectison; 

2. the need f-or achievement;' 

3. the need faf  belonging; 

4. the need for self-respect; 

5. the need to be free of deep feelings of guilt; 

6. khe need to be' free of deep feelings of fear; 

7 .  the need for economic security; and . .  

- 8. the need for understanding of self. 

When important emotional needs are frustrated, when there - 

is a lack of adequate emotional nourishment in' the psychological' 

diet of the growing child, his security is threatened and his 

behavior shows the symptoms of--it. For example, adults respond 

to ihr'eats of security in a variety of not consciously chosen - 
stress symptoms. When a job loss is imminent, we respond by 

becoming t e n s e ,  worried, an/olr perhaps short tempered. A death 

of a pare8.t or spouse may result in depression, withdrawal, 
- - - - - - - - -- - - - 

and/or anger. In short, we do not consciously chdo-se our 
i 

syBptoms; nor do t h e ' s a m e .  events produce the same synptomatic 

behaviors: in us ail. . .  
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. With children it is not different, M h e n n c h i L d  -- - -- 

experiences continued and acute threats to his emotional well 

being, he does not consciously choose his behavioral symptom. 

Like a rash that erupts from stress-, he may "break out" into - 

acts of acute aggression, or into a state of withdrawal. The 
t 

research does not show a relat$onship between each unsatisfied ,. 1' - 
i- 

'&.: 
need and a specific behaviord symptom. What's more, a similar 

event or events in one chif's life may lead to aggressive 

behavior while the same events lead to psychosomatic symptoms in 

-3 
another child's situa-'kiorEc 

d 

Raths and Burell's (1951)-research with mot-e than -a 

thousand teachers led to the formulation of the "Do's and Don'ts 

of the Need Theory." T,his theory assists the teacher in 

identifying a- working towards satisfaction of the needs of 

children in the classroom setting. In this work, they outline a 
- - 

series of specific interactional strategies and classroom 

experiences designed to help the teacher meet the eight basic 

needs within the classroom context. i 

At least eight separate research investigations'indicate 

t a t  theory of needs contributes -go identification of the 

presence of needs, to helping troubled children, and to specific 

ten&*ching strategies for the ;classroom teacher, -.- 

f l .  

frustration and learning difficulties. Positive gains in *s ' 



learning occurred as a conscious effort was made to meet 

x d  

perceived needs. --/ -v &"- -4 

These findings supported Robert Flemin&Cb" (1949) 

investigation into the relationship between emotional needs and 

psychosomatic illness. Fleming designed an inservice program 

--- 
applying the basic philosophy of the "~o'sf3nd Don'ts" for 

- 

teachers involved in the study. In the experimental group, 

96.1% of the children showed significant redaction in their 

symptoms as judged by a medical doctor, whereas only 50% of the 

comparison group showed a significant reduction. 
f - +  y 

In 1960, Jonas, Martin, and Machnits carried out separate 

but parallel studies, in grades three, four, and five, 

respectively. They hypothesized that as teachers attended to 
.s - 

the emotional needs of their students, the related behavioral 

manifestations would become less acute and less frequent. The & .  ".. , . 
.. = children in the experimental groups in all three studies showed 

positive behavioral changes and made significant gains on the 

standardized tests used by the school system. 

The evidence supporting the Needs Theory suggests its 

effectiveness as a strategy for helping teachers diagnose needs 

related behavior in their students. Moreover, it appears to be 

- - 

effective in suggesting methods-wxlch enable troubled chiTdreT- " . - . - _ 
to f& more secure, thef-re re-ing their s ~ e m a t i c -  - 

- ,-. 
behavior and allowing them to be more open to the process of 

learning. 



INTERPERSONAL S K I L L S  T R A I N I B G  A S  A 
FACTOR I N  S P E C I F I C  LEARNING OUTCOMES 

This section will examine rese.arch foeusing on 

Interpersonal Skills training and in particular the training of 

adolescents. 

~ o g e r s  (1957) delineates -three factors he believes to be 

related to all human learning situations. He contends that 

learning is enhanced when the counsellor~t.eacher provides high 

levels of empathy, genuineness, and respect. Of these three 

conditions, Rogers emphasizes the importance of empathy as the 

key interpersonal skill, or the "most criti' helping 

dimensionsn (Gazda, 1977). 

The fundamental purpose of the empathic relationship, 

according to Carkhuff (1969), is to communicate to the helpee an 

understanding of him and his situation in such a way that the 

helpee comes to a clearer understanding of himself and others 
f 

(Carkhuff, 1969, Vol. 1, p. 202). He maintains that "without 

empathic understanding of the helpee's world and his 

difficulties as he sees them there is no basis for change" 

(p. 173). The quality of helper empathy is seen as the sine qua 

non of the helping relationship (Combs, Avila, & Purkey, 1971, - 

Eimpathic understanding enables the helper,knder%tFind the 
- - - 

helpee's "inner world of private and personal meaningw 

(Aspy & Roebuck 1977, p. 5). It enables the helper to feel more 

warmth, respect, and liking for the helpee 



(Truax & Carkhuff, 1967, .p. 42). It indicates to the helpee 

that the self is understandable and acceptable (Combs, Avila, & 

Purkey, 1971, p. 239). 

The ability to understand dnd to communicate this 

understanding to children is an important prerequisite of 

effective teaching or helping (Rogers, 1967; Purkey, Combs, & 

Avila, 1971; Gazda, 1973). 

Many studies have looked at the relationship between the 

condition of empathy and pupil outcomes, both cognitive and 

affective. Truax and Tatum (1966) found that twenty preschool 

children showed a greater tendency towards positive adjustment 

to school and peers when the teacher exhibited higher levels of 

empathic understanding. 

Sprinthall and Erickson's (1974) initial research indicated 

that adolescents who were responded to by their peers with 

increased empathy, tended towards greater complexity in 

cognitive understanding. 

Aspy (1972) trained 17 first grade teachers to increase 

their levels of interpersonal skills. Twenty-five students were 

randomly seleeted and given the Stanf ord-Binet intelligence 

Test. The students gained an average of nine.points from the 

pre-test to the post-test. This smalTstudy and others like it 

served as a basis for the eskabfish& of the large s e a z e  

research of the National Consortium for Humanizing Education 

(NCHE). More than 500 teachers and administrators and 10,000 

students participated during a three year period in the NCHE 



project. Aspy and Roebuck (1972$, in theirhnnk Kids Dorr ' t  
-, 

Learn From People They Don't ~ i k e ,  reported on the' findings of 

this research, in which it was found that increases in the 

interpersonal conditions of empathy was accompanied by pupil 

gains on indices of both mental health and cognitive 

development. 

Rogers (1961) discusses the personality and behavioral 

changes that take place when a person experiences an empathic 

helping relationship: 

in such a relationship the individual will reorganize 
himself at both the conscious and deeper levels of his 
personality in such a manner as to cope with life moxe 
constructively, as well as in a more satisfying way. 
(Rogers, 1961, p. 36) 

With respect to behavior change the individual experiencing high 

levels of empathy in a helping relationship is less easily . 

frustrated by stressful situations and recovers from stress more 

quickly. In his day to day avior he bec~mes more mature, @p.' 
more adaptable and less defensi;e (Rogers, 1961, p. 36). Once 

an empathic relationship is developed, the individual feels 

freer and is more able to express feelings without fear of 

disapproval, thus helping to reduce unacceptable behavior caused 

by the suppression of those feelings (Raths, 1972). 

Mqny investigators -believe a child can be a s s i s t e d  in 

modifying troublesome behavior by experiencing an empathic 

relationship with someone such as a counselor. or a teacher 

(Rogers, 1969; Blakham, 1967; AsPY & Roebuck, 1977; 



Carkhuff, 1969). These investigators urge that unless a 

relationship is developed where the-child feels understood, 

safe, and secure, healthy development will not take place. 

Gazda' et al. (1977) cites the report of Harbach and Asbury 

(1976) who found that negative behaviors decreased 'when teachers 

responded facilitatively to students with behavior problems. 

The researchers asked eleven teachers to identify the student 

d 
who was their most difficult problem. Baseline data was 

collected for a period.&f' one week. In the next two ,weeks the 
& 

teachers contacted their problem student at least once a-day, - - 
initiating facilitative conversation and communiating empathic- 

understanding. The post data reported that negative behaviors 

decreased from two hundred and twelve incidents, to eighty- 

nine. In addition, the teachers reported that they underst009 

their students better and that the relationships between them d 

and their students improved. 

A study reporteh by Wittenberg (in Segal, 1971), showed 

that youngsters in contact with "aidesn who responded with 

empathic understanding were better able to cope with difficult 

situations and developed more positive attitudes. 

1t must be noted that Aspy and Roebuck's (1972) study o 
I) 

failed to establish a significant relationship between teacher 

empathy and student levels of cognitive functioning. A possible 

explanation may be that the levels of empathic functioning were 

insufficient to significantly affect pupil outcomes. 



Kratochvil, Carkhuff, and Berenson (1969) investigated both 
+- 

teacher and parent offered levels of facilitative functioning 

and failed to show a significant relationship between the. . 

cumulative effects of empathy and students' physical, emotional, = 

and intellectual functioning. The investigatoxs suggest that 

low levels of either parent or teacher functioning may cancel 

out the positive impact of high levels of functioning. 

Allowing for the previous two studies, the main body of 

: research taken in concert, appears to support the idea that 

empathy is a critical condition of learning. Empathy allows the 

individual- to experience a relationship where he feels 
. 2 x  

understood; it enables/him to express his feelings and concerns; 

it promotes positive personality and behavior change; and it 

encoufages more favorable attitudes towards learning. 



- 
T B R I U I U G  PROGRAHS FOR ADOLESCEUTS 1Ft ' IBTERPERSOUAL S K I L L S  

? 

4. 

The previous section cited evidence that a teacher's, 
/* 7 

helper ' sf or aide's level of empathic unde%tandi$@%s related 
t. 

< 

to positive pupil outcomes. This section w,ill examine programs ,- 

specifically designed to train adolescents i n  Interpersonal . 

. .. 
Skills. 

sprfL;thall and Erickson (1974) Yeported on a study, under 

joint sponsorship of the Minneapolis public School System and 

the University of Minnesota, in which adolescents were trainea 

to act as counselors for their peers. The program had the dual - .& 

goals of teaching psychological content and promoting 

psychological growth in the individuqls. The rationale in 

general called fpr: 

educating pupils psychologically and personally by 
providing s i g n i f i c a f i t . . ~ ~ ~ e r i e n c e s  (counseling peers, 
interviewing adults, cross-age teaching, early 
childhood work, etc. (p. 3 9 8 ) .  

The researchers set up a series of elective courses in a 
.- 

social studies department of a local high school. One such 

course, "The Psychology.of Counseling" was'designed, "to promote 
G 

the learning of listening skills and the developing of empathic 

responses through actual peer counseling experience" (Sprinthall 

& Erickson, 1974, p. 3 9 8 ) .  Class time was spent on process 

skills, intellectual discussion, and written assignments. -- 
Students both counseled their peers and were counseled by 

them. The researchers stressed the reciprocal- nature of 



- - 

counseling and communication. In a pre-class assessment on 4;. ' 

five point empathy scale, th@ students scored - .  ju* above level 
* - . - - -  - *. '* $ 

one (lowest range) and on the ~ost-test %hey'scored close to 
. - 

. level three (minimum level. of acceptable.functioning). -Pre- and 
%. . 

post-test essays on moral dilemma situations were also collected 

but had not been analyzed-t the time of publication. 

Preliminary inspection, "indicates that the trends are towards 

greater complexity in cognitive understanding, increased 

empathy, and a higher level of psychological maturity on the - 
- 
- 

post-test formsn (p. 400). 

Carr, of the University of Victoria, was instr-hhental in 

the development of a peer counseling program in the greater 

Victoria metropolitan area. In a news interv.iew, Carr' reported 

that, "the research shows time and time again that when kids 

have problems, they turn first to their friendsn (De Groot, 

1978). In Carr's program, these "friendsn are trained in basic 

counseling techniques. Carr emphasizes that the students are 

not "therapists," but they learn skills and what ever else they 

need to know about alcohol, drugs, and other problems common to 

adolescents, so they may function as   lookout^.^ In this way, -- 

their "interpersonal relations may enable them to draw out 

lonely or alienated students, or to spot students whose problems 
- d 

warrant more professional attention than the peer counselors 
? 

- - 

themselves can give.n Carr notes the success of other peer 

counseling programs using shared or common experiences to help 

- 
each other. 



The Institute for youth Studies at poward'university in- 
- .  

wash'ington sponsored an intensive- training program employing "a 
*. 

group of deprived, socially disadvantaged, poverty-inhibited 

adolescents who then, in turn, provide a significant'mental 

h6Clth. serfhqe to the community" (Wittenberg in Segal, 1971, p. 
9s 

4 
-& 

60). The 'young people selected for the program were those who 
-.. 

-would not ordidari-ly be employable. They needed only to have 

completed fifth grade. No previous work experience was 

required. ,However, they could not have a court cas'e pending a 

which would interrupt training, and. had to be free of serious 

physical or mental problems. Those selected, called "aides," 

had multiple social problems and had ,been accustomed to repeated 

rejection, failure, and defeat, which contributed substantially 

to their diminished self-esteem fp. 61). One of the majot 

training goals of the program was "learning the basic personal,- 

social, and interpersonal skills, attitudes, and knowledge which 

would help them successfully c6pe with and solve group client 

and personal problems" (p. 62)f After the initial training 

period (three months), the aides began their work with childen, 

seeking to reduce emotional symptoms, lessen police contacts, 

and improve social functioning. Each aide worked to help ,the 

youngsters improve their coping skills and to develop more 
- 

positive attitudes. The "Bakers Dozen" study was among the 

first to demonstrate that adolescents can not only learn 

interpersonal skills, but also employ them in a responsible, 

helpful, caring way and in the process help themselves. 



Although not extensive in numbers, these studies provide 
v 

credibility fdr the potential value of training adolescents. 

The programs cited provided_adolescents with a rich environment 

for socialization and behavior change. The adolescents appeared 

.-. to take serious responsibility for their own and others' ' .  > 
. ?  

behaviar; they learned how to lead and fallow; they learned how 
. i 

.- * = - 
to make decisions and take action when necessary (Wittenberg in 

Segal, 1971). Finally, they learned to work interdependently 

(Sprinthall & Erickson, 1974).  olem man (1979) lists these 

skills as part of "becoming an adult." 



E F F E C T S  OF TUTORIRG OH THE TUTOR 

Tutoring is seen by many as a viable method of enabling 

S 
students to become active participants in their own learning 

(~artner et al., 1971; Elliot, 1977; Cloward, 1967; Lippitt, 

1975; Melarango, 1976). Encouraging children to help other 

children in the learning pr,ocess is not a new idea. In the 

nineteenth century, men such as William Bently Fowle and Andrew 

 ell saw thecgreat benefits for the student tutor or "teacher." 

By teaching the younger children, the more advanced 
are constantly reviewing their studies, not by 
learning merely, but by the surer method of teaching 
what tbey have learned to others. ' .  

(Fowle, 1866, in Gartner, et al., 1971, p. 16) 

Tutoring as a method of individualizing instruction has 
v 

been shown to be successful in more than 10,000 programs across 

the United States (Bloom, 1976). The extent to which tutoring 
e - 

appears in the school system can be seen from Bloom's finding of 

70 Ph.D. dissertations completed in the \one year period between 

1972 and 1973. Investigators (Thelen, 1969; Cloward, 1967; 

Gartner, 1971; Lippitt, 1975) who support this teaching strategy 

agree that all children should be given the opportunity to act 

as the teacher at varying points throughout their formal 

education, suggesting that, "the teacher profits far more by 

<caching than the scholar does by learningn (Bell, 1971, p. 62). 

Although the employment of children teaching their-peers 

has been used since before the one room school house, a real 

impact on the school system was not seen until the decade of the 



sixties, Lippitt and Lohrnan (1965) set up a crass-age tukoring - - 

program with the assumption that: 

assisting in a teaching function will help the 
'teaching students' to test and develop their own * 

knowledge and also hq-lp them discover the significance 
of that knowledge (p. 93). - 

b 

Their report indicates that both groups of students--tutors as 

well as tutees--were helped.  he younger children showed 

improved academic performance and motivation, and the older 

children gained a more positive interest in school. In these 

early programs Lippitt, Eiseman, and Lippitt (1969)focussed 

t-heir attention on socialization, with a lesser focus on 

cognitive gains. Thus, statistical data were not collected. 

In 1975 Lippitt went oh to establish a more comprehensive 

cross-age tutoring program in a Michigan public school 

complex. For this project Lippitt directed her attention to 

students with reading difficulties. Sixth graders tutored 

fourth graders and both sets of students had reading problems. 

The Lippitts found both the tutees and the tutors improved. 

This study is looked upon as providing initial support to the 

practice of learning through teaching (1975). 

In 1963 Mobilization for Youth, m d e r  the auspices of the 

National Institute of Mental Health, undertook a program where 
- - - - - - - - - - 

greater attention-pas paid to the cognitive area. In an after- 
-- - 

school program high school students tutored disadvantaged, low- 

achieying elementary school youngsters in reading. The tutors 

1 participated in a two week pre-program training session and 



weekly in-service sessions. The, post-test data showed that the . 

tutors made a mean growth of 3.4 years as compared with 1.7 

years for thLe control subjects (Cloward, 1967, -p. 22). Gartner, 
I 

in his review of the study, concluded that the tutors also 
e 

gained a new attitude towards learning and "a new self- 
-".. 

conscious, analytic orientation in dealing with all kindspdf - 

problems, not just acadenric work" (Gartner 1971, 'p'. "4). The 

youngsters receiving tutorial assistance were also report,ed to 
L 

have made significant reading improvement. An important ' 

finding, according to Cloward (1967), to be noted here, is that 
- .  

high achieving tutors had no greater effect on the reading 

achievement of their tutees than did the low achieving tutors. 
- b 

I 

This "suggests that the academic standing of a tutor may be of 
L 

negligible value in cross-age tutoring. 
f - l  
- 

Allen (1976, p. 156) in his review, suggests it may be 

preferable in the selection of tutors to choose those who might 

benefi't the most academically* from teaching other children. 

McGee, et al., (1977) in their comprehensive review of the 

literature on using children to assist other children, drew the 

conclusion that the specific academic preparation of the tutor 
B 

did not seem to be a limiting factor in the-training of "change 
- 

agentsm tttttorsf. , w, et as. reported en w ~ p - + e *  that - 

f 

a p l o y e d  c h i l d r e n  wi&h w i d e l y  v a z  ied capabilities Cbekrwim - - 

disorders, mental handicaps, and learning disabilities) to 

1 
function as change agents with children having problems similar , Z 

to their own. They conclude: 



investigators are -face& with - t r e n r e n b u s - ~ t i ; t t l d - e - i ~  
th'e intervention teachniques that children are capable 
of learning and, at the same time, with very few 
limitations in' selecting cKild agents (McGee, et al., 
1977, p. 468). 

A report on Youth Tutoring Youth in New York City, 
, - 

- - ~ublished by the National Commission on Resources (1972), 

-b 
dis.cussed a-prog'ram in which fourteen and fifteen year old 

underachievers were hired (for financial remuneration) as tutors 
f*. + 

in -several schools, in ~hiladelphia and Newark. Subjective 

eval;uation s h o e d  that both tutors and tutees made the followin_g -----+ 

gains: (1) a sense of work responsibility; (2) an appreciation 

of learning; (3) improved literary skills; and (4) motivation to .. - 
work and stay in school. Due to the success of the proj6ct ; 

sixteen other school districts set up similar projects. Kopp 

(1972), in-his discussion of the Youth Tutoring ~ o u t 6  program in 

Atlanta, noted the success of employing underachieving high 
, 

school pupils to tutor underachieving elementary school- 

pupils. Early reports indicated that both tutor and tutee 
C- 

gained in reading skills, noting that some tutors gained as much 
I 

as three years over a period of one semester. 

Wassermann and Stanbroak f1931) reported a case study 

employing a tutoring technique termed Inverse Tutoring, 

referring to the use of a reading disabled pupil employed as a 
- - -- - - - - -- - - --- 

tutor for a young child in need of help in reading. Stanbrook, 
- - 

the researcher for the project, chose a boy who read many years 
?->,*" 

below his grade level. The tutor was involved in the lesson 

planning and role-played the sessions prior to actually working 



- - - 

with the tutee. Due to the short ten week period of the study, 

no firm conclusions were drawn. Some 'considerations however, 

were presented: (1) improvement in word analysis and decoding 

skills were observed; (2) the tutor appeared more relaxed and 

-. enjoyed oral reading; and (3) the tutor improved in the skill 

areas he taught. ? -  

A In 1971, Haggerty mented a tutoring prosgram with 
r 

underachieving sophomp junior high boys who were 

identified as having discipline problems. These boys tutored 
1 

elementary school children twice a week and showed significant 

increase in self-concept, self-acceptance, and grade podnt 

average. 

In another study, Hayes (1978) implemented a program at a 

nongraded inner city school, in which he set up a peer tutoring 

program in an sf-fort to decrease/ discipline problems-- 

specifically fighting--and to increase reading comprehension of 

both tutors and tutees. Students were selected from discipline 

referral files. The findings indicated positive results; the 

number of discipline referrals for fighting decreased and 

scores improved. 

Csapo, at the University of British Columbia, in 1976, 

employed six adolescents on probation. They included three 
- - - - - -- - - - - - - - - 

girls and three boys whose reading levels ranged three to five 
-- - -- - - - - - - - - -- -- 

years behind the average age-grade level. All had dropped out 

of school and were enrolled in a rehabiitation project. Prior 

to starting work with their tutees, the tutors particiapted in a 
. . 



- - - - - - - - - - - -- - - - 

% 

three week training program which involved charting and - 
measurement procedures, oral reading tasks, verbal and non- 

verbal positive ;einforcement procedures, and strategies in 

ignoring inappropriate behaviors (p. 365). Results indicated 

tutors and tutees improved their scores on the 
- 

reading tests used. The tutors also showed change 

in their behavior as'a result of their responsibilities. Thaf 

is, they no longer stayed out until the early morning hours. 

The study, ABakers Dozen" (in Segal, 1971, pp. 59-71), 

cited in an earlier and more explicitly reported section of this 

literature review may also be of note here. The organizers 

brought together a group of young socially disadvantaged, 

poverty restricted adolescents and trained them as aides. These 

aides in turn provided mental health services for younger 

counterparts. The data showed that regardless of intelligence 

or behavior, these young people were able to provide a valuable 

service to the community, as well as helping themselves in the 
I 

process (Wittenberg, in Segal, 1971, p. 70). The aides 

displayed improved feeling; of self-worth, and adjusted more 

readily to and were able to cope with, difficult social 

situations (Wittenberg, in Segal, 1971, p. 70). 

Kopp (1972) states that an important benefit for tutors is 
- -- -- 

the feeling of having helped another student. When a helper 
- -  - - 

sees that his assistance to someone in need is worthwhile this 

often results in an improved self-image (Brager, 1965).   his 

idea supports Riessman's (1965) findings on the "helper therapy 



principle," which points out the advantages of being in the . 

helper role. This, of course, does not exclude the benefits to 

the helpee. It "only calls attention to the aid the helper 

receives from being in the helper role" (Riessman, 1965,-p. 

32). Riessman (1965), in support of his "helper therapy 

principle" notes, that.children who are involved in teaching 

other children may profit t 

. . . from the cognitive mechanisms associated with 
learning through teaching, They (the tutors) need to 
learn the material better in order to teach it. 
 ina ally', the status and prestige dimensions attached 
to the teacher role may accrue unforeseen benefits 
(Riessman, 1965, p. 30). 

Ellson (1975) relates that an essential component of any 

successful tutoring relationship is that the tutor needs to show 

interest and concern towards the tutee, and needs the ability to 

form a good-interpersonal relationship. 

1 

As a nonprofessional_therapist, the tutor has the task 
of providing therapy'in the form of extended samples 
of warm, noncompetitive, permissive, and supportive 
human relationship, preferably in a pleasant 
envir'onment. . . . concern and the ability to 
establish good interpersonal relationships are more 
important than expertise in subject matter or teaching 
skills (Ellson, 1975, p. 144). -.. 

*. 

1 The importance of the affective (emotional) benefits of 
f' - -- 

forming helping relationships through the tutoring process is 
- 

the primary focus of the extensive research carried out by 

Thelen (1969). Much of his work is concerned with children who 

were not successful in school and who also manifested degrees of 



emotional disturbances. Thelen (1969) stresses the human 

relation aspect of ". . . the tutoring program (is) not an end 

innitself but an expression of the 'caring relationship,' one 

which can and should become the cenral focus of the s~hocj'l-~ (in 

Gartner, 1971, p. 26). In analysizing a large number of 

studies, Thelen (1969) wiites "that participation and 

understanding of oneself in the school helping situations may be 

helpful, if not actually required . . ." (ThelenIa1969, p. 239). 

In the literature, there are basically two points of-view 

for setting up tutoring programs: structured and non- 

structured. It appears that when the gains of the tutee are thee 

main goal, effects are greatest when the materials are 

structured as reported by S. Bloom (1976); Ebersole et al. 

(1972) ; Harrison ('in- Allen, 1976) ; and Cloward (1967). Non- 
-1 - structured programs on t? other hand appear to be the more 

&-suitable choice when positive subjective changes and reactions 

are hoped for, but such programs are not always supported by 

statistical evidence of learning gaifis. Some authors (Gartner, 
+ .  

et al., 1971; Thelen, 1968) recommend non-structured tutor- 
- - 

selected or tutor-created content. Gartner, et a1.-71971) make 

the point that it is the creativity of the tutor in making his 

- own materials that is central in holding his interest and in 
- pp--- 

producing gains for him. 
- -  - 

T h e m  are virtually hundreds of studies rekorting on thee 
- 

gains of phe tutee and although these gains are important, it 



was  n o t  t h e  p u r p o s e . o f  t h i s ' s t u d y  t o  f o c u s  i n  t h i s  a r e a .  ~ h u s  

t h i s  r e v i e w  o f  t h e  l i t e r a t u r e  h a s  c e n t e r e d  m a i n l y  o n  t h e  t u t o r .  

T h e  s t u d i e s  c i t e d  show s t r o n g  a g r e e m e n t .  L e a r n i n g  t h r o u g h  

t e a c h i n g  i s  a n  e f f e c t i v e  m e t h o d  o f  p r o m o t i n g  s t u d e n t  l e a r n i n g  

a n d  c h a n g e .  

T h i s  c h a p t e r  h a s  c o n s i d e r e d  r e s e a r c h  i n  t h e  a r e a s  o f :  

. n e e d s ,  b e h a v i o r ,  a n d  p u p i l . ' o u t c o m e s ;  i n t e r p e r s o n a l  s k i l l s  

t r a i n i n g  a s  a  f a c t o r  i n  s p e c i f i c  l e a r n i n g  o u t c o m e s ;  a n d  e f f e c t s  

o f  t u t o r i n g  o n  t h e  t u t o r .  



i 

CHAPTER I11 

DESIGN ABD PROCEDURES . 

This chapter will outline the design and discuss procedures 

employed in the implementation of the study. The following 

topics will be discussed in separate sections of the chapter: 

- 
the selection process, the investigation period, exclusions from 

the study, the training program, and the tutoring program. 

Additional sections will deseyibe the data collection process, 
- 
- 

instruments used in the study and the data analysis. f 

Given that the main purpose of the study was to design a 

program for disaffected adolescents to reduce needs-related - 

behavioral symptomology and to e.xamine the effects of training 

versus no training on the observable behavior and academic 

performance of the tutors, the following null hypotheses were, A 

tested: 

1. there will be no significant difference between the 

pre-test mean scores on standardized measures of 

reading achievement for the low-achieving adolescents 

involved in the experidental training program and the 

low-achieving adolescents in the control group; 

there will be no significant difference between the 
- - 

post-test mean scores on standardized measures of 
- - 

reading achievement for the low achieving adolescents 

involved in the experimental training program and the 

row-achieving adolescents in the control group; 

J 



there will be no significant difference in the pre-test 

behavioral rating scales for the adolescents in the 

experimental training program and the adoles7cents in 2 

the control group; and 

there will be no significant difference in the post- 

test behavioral rating scales for the adolescent~ in 

the experimental training program and the adolescents 

in tlie control group. 

-1.. 

TEE SBLBCTIOE PROCESS 
< -  - , . 

The investigator sought and received approval for the study 

from the University Committee on Human Relations (Appendix A )  

and the Research Committee, Professional Development Centre, of 

the Burnaby School Board. This committee recommended Edmonds 

Elementary Jr. Secondary School as a possible site for the 

study (Appendix A). The investigator met with the principal 

of the school in thespring-oL1979. The proposal was accepted 

and in September 1979, the selection and training of'adolescents 

was begun. After four weeks it became apparent that the program 
--- 

could not be accomodated as a sufficient number of elementary 

school students could not be identified to participate in the 

tutoring part of the study. Thus, the investigator terminated 
%r 

the contact with the students and withdrew from the school. 

A second set of schools was then suggested by Dr. Blake 

Ford, Chairperson of the Research C~mmittee.. Meetings were held 

in November 1979 with a counselor at Royal Oak Jr. SecondaryT 

School. Preliminary acceptance of the proposal was received and 



subsequent meetings were held with teachers from Marlborough 

Elementary School and Royal Oak Jr. Secondary. The staff of 

both schools agr.eed to participate, and materials describing the 

p;ogram were distributed. The informational package of 

materials included: (1) an introductory message describing the 

. materials in the package and how to use them; (2) the proposed A 

course outline for the experimental group of students; and (3) 

the Teacher Rating Scale. These materials are found in 

Appendix A. 

The teachers were asked to read through the materials, to 

identify students who, in their observations, displayed needs- 

rel-ated behavior, and to return the ~eacher Rating Scale to the 

investigator prior to December 19, 1979. Of the twenty Teacher 
I 

Rating Scales distributed to the high school teachers, ten were .- 
returned, in which forty-nine adolescents, ages 13-16, were 

identified as manifesting behavior related to emotional neeiis. 

A summary of the behavioral types by sex and assigned rating for 

all high school students is found in Table 1. 

The selection of students into the experimental group of 

adolescents was made on the basis of teacher identification of 

observable classroom behavior. Because of the high inference 

nature of the b e h a v i ~ ~ a l  scales-st-udekswexe s c 3 e c M - m ~ - -  -- 

where two or more teachersJ in ind_ep_enndWpe+ment, r a t e d ~  

student as manifesting a specific behavioral pattern. A Pating 

7 of three was made in instances where teachers believpd the. 

behavior to be seen in its more extreme form. Ratings of one 
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were assigned if behavior was thought to be less severe. 

On January 8, 1980, the investigator started the selectiod 

process. For those 34 adolescents identified on the Teacher 

Rating Scale as cdearly manifesting behavior related to 

emotional needs (rating of 3), a check was. made of their daily 

course schedule. This was done to determine which students 

could drop an elective subject and take the t~aining program in 

its place. This initial screening left two,groups of 20 

possible '~~andidates, Each student from this remaining group of 

20 was interviewed by the investigator and asked if-he/she would 

be interested in enrolling in "Interactive Tutoring" as an 

elective which would begin the fo1l;owing term (January 22, 

1980). Those students who expressed interest in being a tutor 

then had to seek apprav81 from the teachers who would be 

a•’ fected by their timetabling changes. the same time, 

letter, asking for parent or guardian approval was taken.hoqe by 

the students. (See Appendix A.) . 

Twelve adolescents received approval from teachers and 

parents, and were accepted into the program. - Although one of 
- . - -- . - 

. 6; 

the twelve received a ratzistlg of 1-on the scale, she was - 

nevertheless selected to bring the number of students up to 

twelve. 
- , s 

- 

The..cC6hgrol -- group also consisted of twelve students, each 

of whom was also assigned a rating of 3 on the scale, but who 

were unavailable for a variety of reasons, as participants in 

training in the program. Table 2 shows the behavioral type and' 



assigned rating of the students in the experimental and control 

groups. 
* 

\ 
The elementayy school teachers using the same Teacher 

Rating Scale identified 25 pupils, ranging in age from 6-11, as 

manifesting needs related behaviors. A summary of this 
. 

information is found in Table 3. Twelve pupils were then 

selected by the investigator using a random numbers table 

(Tuckman, 1972, p. 441), to participate in the experimental 

group, and twelae in the control group.' Letters seeking 
. - 

(permission for the pupils in the experimental group to be 
b 

m tutored-by the adolescents were sent to the parents and 

guardians (Appendix A ) .  The behavioral profile rating for the 

experimental and control-groups of elementary pupils is 

illustrated in Table 4. It shouldk%e noted that the elementary 

teachers completed the Teacher Rating Scales as a group, and 
- 

submitted a list of only those students they believed to 

"manifest clearlyn the behaviors described in the Scales. Thus 

all elementary pupils identified were assigned a rating of 3. 

The organization of the tutor/tutee pairs was facilitated 

by information from the Teacher Rating Scales. Effort was taken 
' B 

to match behavioral types, although this could not always be 

done. Table 5 illustrates the organization of the tutor/tutee 

pairs. 



TABLE 2' - 
- - 

BEHAVIORAL PROFILES R A T I ~ S  OF_ THE EXPERIMENTAL AND CONTROL GROUPS 
. - (HIGH SCHOOL STUDENTS) 

t 

Aggressive Submissive Withdrawn Psychosomatie Regressive 

Experimental 
Group 

Karen 

Paul 

Holly 

Sabina ' 

Dawn 

Corry 

Doreen 

Dana 

Tod 

Jodi 3 
P 

Sara 

3 Bonnie 

Control 
Group 

Iris 3 

Chris 

Don 

Bess 

Toni 

Liz 

Mike 

Norm - 

Dianne 

Dan 

Rhonda 
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PROFILE RATINGS O F  THE EXPERIMENTAL AND CONTROL GROUPS 
(ELEMENTARY SCHOOL PUP I LS ) 

BEHAVIORAL 

* 

Aggressive Submissive withdrawn Psychosomatic Regressive 

Experimental 
, Group 

Gordon 

Jane 

Bob 

Dora 

Mison 

Sharon 

Greg 

Steve 

Control 
Group 

Claus 

Robin 

Joe 

Don 

NiCk 

Sammy - 
A l a ?  

C m d i  

Dave 

Frank ' 

Larry 



TABLE 5 I 
- 

ORGANIZATION OF TUTOR/TUTEE PAIRS . , . , - 3 

NAbE OF TUTOR SEX BEHAVIORAL TYPE NAME OF TUTEE SEX BEHAVIORAL TYPE 

Karen 

Paul 

Holly 

Sabina 

Dawn 

Corry 

Doreen , 

Dana 

Tod 

Jodi 

Sara 

Bonnie 

Withdrawn 

Psycho. Ill. 

Aggressive 

Aggressive 

Withdrawn 

Aggressive 

Withdrawn 

Submissive 

Aggressive 

Aggressive 

Submissive 

Aggressive 

.Gordonp 

Gary 

Terry . 

Kim 

Sharon 

Greg 

Bob 

Alison 

Steve 

Dora 

Betty 

Jane 

Withdrawn . 

Regressive 

Aggressivea 

Aggressive , 

Withdrawn 

Aggressive 

Aggressive 

Submissive 

Aggressive 

Aggressive 

Submissive 

Submissive 



THE TRA'IHIl9G PROGRAM 

The desi,.gn.for the training program was based upon the 

Carkhqif (1969) and Gazda (1971) models of interpersonal skills 

training, with modifications made for age and nature of the. 
. 

adolescents sample. The Interpersonal Skills Training Program 
# 

consisted of eight hours of initial training,-taken over a three 

week period. The Inverse Tutoring stage of the program 
r 

$ 

- 

consisted of three-one half hour sessions a wsek conducted over 

- a period of 1 5  weeks. During this latter stage of tutoring* an - 

additional one and a half hours each week was devoted to on-. 

going interpersonal skills training and student preparation for . 

the tutoring sessions. 

Because of the normally poor attendance records of the 

-students in the experimental group, only'four of the 11 students 
- 

received the full eight hours of initial training'.,   ow ever, no 
1 

P -'.. -- student missed more than three hours of training., The students 
- 

in the control group received no training. /' 
[- 

The initial training experience, focused on he skill of '4 
d 

empathy, ?nd employed demonstration videotapes,,.paper and pencil 

instrucfional tasks, live practice in diads, and group 

discussions. The training sessions included journal writing, 
1 

and a news or sh'aring - time. A complete - - description -- -- of - - the - 

$ 

training program, including an outline for each training 
-- - -- - - -- L 

session, the introductory handbook, ,the instructional handbooks, 

paper and pencil tasks, and samples of interaction leaders,-are f 
il 

3 
Z 

found in Appendix B. Since an important concern of each session 
'd 





i n v e s t i g a t o r  f o c u s i n g  o n  t-keir r e a c t i o n s  t o  t h e  c l a s s r o o m  . 

a c t i v i t i e s  a n d  t h e i r  i n d i v i d u a l  p r o s p e c t i v e  t u - t e e .  

T h e  f i r s t  s e s s i o n  w i t h  t .he  t u t e e  w a s  c a l l e d  " G e t t i n g  t o  

Know Y O U L  T u t e e .  " S t u d e n t - t u t o b r s  p r e p a r e d  f o r  t h i s  s e s s i o n  b y  

c o m p o s i n g  a l i s t  of p o s s i b l e  t o p i c s  w h i c h  c o u l d  b e  u s e d  f o r  
Cad " 

d i s c u s s i o n  wioth t u t e c s  ( ~ ~ ~ e n d i x  C ) .  T h e y  w e r e  e n c o u r a g e d  t o  b e  

a n s i t i v e  ;d t u t e e s '  f e e l i n g s  a n d  n o t  t o  p u s h  f o r ,  a n s w e r s .  

THE XUTORIl@G SESSIOBIS  - 

T h e  t u t o r i n g  s e s s i o h s  w e r e  o n e - h a l f  h o u r  l o n g ,  a n d  w e r e  

h e l d  t h r e e  t imes a  week .  T h e  i n v e s t i g a t o r  p r o v i d e d  t h e  t u t o r s  
Y 

w i t h  a  g u i d e  t o  f o l l o w  i n  s e t t i n g  u p  t h e i r  t u t o r i n g  s e s s i o n s  
i 

( s e e  " I n t e r a c t i v e  T u t o r i n g  Day P l a n "  i n  A p p e n d i x  C ) .  T h i s  g u i d e  
-.- G- 

was  f o l l o w e d  f o r  a f e w  d a y s  o r  w e e k s  u n t i l  t h e  i n d i v i d u a l  t u t o r  

d 
g a i n e d  c o r i f i & n c e  i n  h i s / h e r _ a b i l i t y  t o  p l a r i ,  or a s  i n  some 

c a s e s ,  t h e  t u t o r  a n d  t u t e e  p l a n n e d  t o g e t h e r ,  t h e  n e x t  d a y ' s  

a c t i v i t i e s .  ~ i s c r i ~ t i o n s  a n d  e x a m p l e s  o f  some o f  t h e  m a t e r i a l s  

- > 

u s e d  by t h e  t u t o r s  a r e  f o u n d  i n  A p p e n d i x  C .  T h e  t u t o r i n g  

s e s s i o n s - t o o k  p l a c e  i n  t h e ' l i b r a r y  o f  t h e  e l e m e n t a r y  s c h o o l ,  a n d  

t h e r e f o r e ,  b o o k s  a t  a l l  r e a d i n g  l e v e l s  w e r e  e a s i l y  o b t a i n e d .  

O n c e  a  weelk t h e  t u t e e s j '  b r o u g h t  t h e i r  b a s a l  r e a d e r s  t o  t h e  

s e s s i o n s ,  a n d  o c c a s i o n a l l y  ( a l t h o u g h  t h i s  was n o t  e n c o u r a g e d ) ,  
- - - - - - - - 

t h e y  b r o u g h t  c l a s s r o o m  work  w i t h  t h e m .  A t  t h e  e n d  o f  e a c h  

t u t o r i n g  s e s s i o n  t h e  t u t o r s  wrat-e In t h e l r  -jouiiFEaTs-wha-t 

d i d ,  how i t  w e n t ,  a n d  how t h e y  f e l t  a b o u t  t h e  d a y .  



The journal writing and news or sharing continued 
. i 

throughout the tutoring phase of the study. Interpersonal = 

skills training sessions continued but not on a daily~basis. 
- 

These sessions are outlined in Appendix C. 

DATA COLLECTIOB 

Data for the study were collected from several sources and 

each is described below: 

The qualitative data. Anedotal data were collected for 

each of the adolescents in the experimental group and are found 

in Appendix D. These data are summarized in the form of case 

studies (Chapter IV) and describe information found in school 

records and t'eacher reports, pre-study behaviors and 

obse'rvations made by the investigator during the training 

program. . 
The Teacher Ratinq Scale. The Teacher Rating Scale was 

adapted from a similar scale developed by Louis Raths (1972). 

The instrument identifies five behavioral profiles which link 

observable classroom behavior with emotional needs. The 

profiles do not cover all the emotional needs that could be 

identified.' Theyiare, however, those n eds which are seen as J 
the most crucial and threatening to the child's basic growth and 

- -- - 

.development (Raths, 1972). The Teacher Rating Scale is found in 
- 

Appendix A .  A variety of studies have made use of. the - 
behavioral rating instruments, in which pre- and post- 



assessments of classroom behaviors have been rated. These 

include studies by+ Fleming (1949) ; Jonas (1961) ; 
r .  

Machnits (1961); Martin fl961);-~~s5ermann (1962); and Stern 

(1963). The collection of the initial behavioral data has 

already been desribed. The post-study collection of behavioral 

data was made during the first week of June, 1980. Teacher 

Rating Scales, with a note attached requestin~as~istance,~ were 
I 

distributed to twenty high school teachers and seven were 
-, 

returned to the investigator. Possible instrumentation effecfs - - 

on the scoring of the post-study Teacher ~atin'g Scales include ' 

the following: 

teachers may or may not have been aware of which 

students were in the tutoring program; 

teachers did not know which students were in the 

- 

control group; 

there was no control over which teachers at the high 

school completed the Teacher Rating Scale--that is, the 

pre- and post-scales may have been completed by 

different teachers; 
, . 

even though fewer teachers -completed the scale at the 

time of the post-study, the scoring criteria initiated 

on the pre-study was used--that is, assigning ratings 
- - - - - - - - - - - - - -- - 

of 3 or 1 to students who were identified by two or 
- - -  - - -  - A - - 

more teachers as exhibiting needs related behaviors; 

at the time of the post-study data collection, one 
x 

adolescent from *the experimental group and four from 



the control group were no longer in attendance at the 
K 

school; and + 

/' 6. the scale is a high-inference instrument, and validity 

J of response is based upon the collective perceptiops of 

two or more teachers. 

The Gates-MacGinitie Reading Test. The'Gates-MacGinitie 
"C 

Reading Test purports to-measure skillcand knowledge that are 

common to most school reading curricula. Survey E of fhis test' 

was administered, in pre- and post-sittings, to the experimental 

and control groups of adolescents. 

The pre-test employing Fo.rm 3 ,  was arranged as an 

unobtrusive meaiure in the firit wesk of the spring term. 
I' 

Students were notified through the counseling office that they- 

were to be tested at a specified time. All students in the 

sample were. tested in the same room, at the same time, by a 

teacher from the high school; The administration of the test 

was handled in a very systematic way. 

The post-testing employing form 1, was carried out in the 

last weeks-of the school year. The end-of-year exam schedule 

necessitated two sittings for the post-testing with less 

attention being paid to the satematic requirements of 

administration. 

The classroom teachers of the elementary school pupils 

chose not to have their students involved kn the reading test 

component of the study. 



Reliability. The accuracy of scores obtained on the 
,a -- 

7 

Reading Tegt,,was determined byethe- alternate-forms reliability 
I I.̂ . 

c o e f f i c i ~ ~ t , ~ ' w ~ ~ c h ~ a c c o u n t s  for* variations in the content of the 
I 

r' * 

test from oGe' form 6 ' % f G t ~ e r  and in variations of a pupil's 

performance from one day to another. 

, Split-h-alf reliability was also tested so that comparisons 

could be made between performance on one half of a test and 

performance on the other half, during the 'same test period. The 

resulting means, standard deviations and the reliability 
- 
7 

coefficients are gi-ven in Table 6. 

-Many types of error may influence a student's performance 

and result in unreliability of test scores. A student may be 
I 

affected by his/her physical or emotional condition, by 
- - 

distractions, or other factors at the time of the test. "In 

general, all test scores, and therefore all interpretations, 

should be regarded as tentativen (Gates-MacGinitie, Teacher's 
i 

i 
Manual, 1965, p. 7). i 

I 

Scoring of tests. Vocabulary and comprehension were 

identified as the3major measures of reading achievement. x 

vocabulary and comprehension raw scores provided the information 

for the grade score averages. The averaging of scores was 
b 

determined t& be an acceptam m e  t h o L o f - ~ L c u l a L i ~ a s  i - d w a s  - --A 4 
a 

group scores and not individual readinq performance that w a s  ,- -+ 
being assessed. This is not a recommended method of obtaining a 1 

, 

"totaln reading score .for individual students. However, "it' 

will not result in large errors, and,many-scoring services will 3 $ 
F 



RELIABILITY COEFFIC~ENT FOR THE GATES-MacGINITIE READING TEST 

Survey E Vocabulary Comprehension 

Average Raw Score Mean 

Average Raw Score SD 

Alternate form Reliability 

. - 
Split-half Reliability .80 



provide these grade score averagesn (Gates-MacGinitie, Teachers 

p. 7). Table 7 shows each individual's pre-test 
~. 

. grade score and the averaged grade score. The post-test scores 

are given in Table 8. 
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- .  
TABLE 7 

P R ~ T E S T  STANDARD SCORES ON MEASURES OF READING ACHIEVEMENT 

Vocabulary Comprehension Averaged 
Grade Score Grade Score .  - Grade Score 

Experimental Group 
W 

*' Karen 

Paul 

Holly 

Sabina 

Dawn 
9 .  

Corry 

Doreen 

Dana 

Tod . 
Jodi' . 

Sara  

Bonnie 5.6 4 .1  4.9 
\ 

28.3 

Control  Group 

Iris 8.0 10.5 9*.5 

Chris  

Don 

Bess 

Toni 

Liz 

Mike 

i 

Dianne 7.7 7.4 7'. 6 - - -  - -- - -- . ' _  
Dan ' 3 . 0  -3.0 3.0 

Rhonda 6.2  4.7 5.5 

- 
raw score  i s  below t h e  lowest grade score  l e v e l  

+ raw score  i s  above t h e  h ighes t  grade score l e v e l  - 



TABLE 8 -. 

Vwabu 1 a r y  
- 3 u b ~ . ? z t ~  n = 2 4  Comprehension 

Average 
4-i Sraic  Scorc Grade Sccrc Grade Smrc 

- - - - --- 

Jodi 

Sara + 
Bonrrie 

-r, a, 
Control k r o i  

. - - -  I - 
Iris 

- Chris 3 . 0  5.0 6 . 5  

? 
raw score is above the highest  grade score level 

- s t . ~ i e n t  i n  a t t e n d a n c e  a t  the school but did not take the test 
= stz3ent no Ionger i n  a t r e n Z a n c e  a t  t h e  school - 



DATA AaALYSIS 

The t-test of a difference between means was used to assess 

the data comparing the experimental group and the control groups 

of adolescents, and the hxperimental and control groups of 

elementary pupils (Tuckman, 1972, pp. 257-2591. 

STUDEPTS EXCLUDED PROH TEE SAHPLE 

Seven weeks into the study one of the girls7 in the 

experimental group of adolescents was dismissed from school (see 

case study of Holly). She was not aIlowed,to return, reducing 
- 

the number of tutors to eleven. 

After three tutoring sessions had taken place, it was '.. 

necessary to terminate one of the tutor/tutee pairs (refer to 

case study .of Paul). A second tutee was select from those % 
, identified by the elementary school teachers, leaving, once. 

again, eleven pairs of tu.tor/tutees. ~ehavioral data are 

included fqr the second tutee only. 

At the time of the Gates-MacGinitie post-testing, two 

adolescents from the experimental group and four from the \ 
1 

control group were no longer in attendance at the school. This 

is identified by two dashes (I) in Table 8 .  Two adolescents 

from each group, experimental and control, were registered at 
i 

these incidents .is found in the discussion section of 

Chapter IV. 



- --- - 
In this chapter, the selection process, the training 

program, and the tutoring program, have been described. In 

addition the method of data collection, instrumentation, the 

scoring procedures of the Teacher Rating Scales and the Gates- 
i 

nacGini-tie Reading T e s t ,  the qualitative dat$ and the % 

'.. - 
statistical procedures used for data analysis have also been 

described. This information was presented as a basis for 

understanding the results and data analysis'in the following 

chapter. 
- 



CHAPTER IV 

The purpose of the+ study was to develop an; implement a 

program for disaffected adolescents to reduce their needs- 

related behavioral symptomology. The program consisted of two 

phases: interpersonal-skills training and inverse tutoring= 

Four null hypotheses were tested to evaluate the effect of * - 
training versus n e  traincng on the academic performance and \ 

L 
observable behaviors of low-achieving adolescents. The findings 

regarding these hypotheses are presented in the first section of 

this chapter. 

Additional section% of this chapter present the qualitative 

data, a discussion of the findings of the.data analysis, and the 
- - - 

conclusions and implications of the results. A final section 
.a 

discusses specific suggestions for furthe.r study. 

Hypothesis I: There will be no significant difference 

between the pre-test mean scores on standardized'measures of in- 

reading achievement for the low-achieving adolescents invo,lved 

in the experimental training program and the low-achieving 

- -- - - - - 

A S  previ3usiystated in Chapter 111, the Gates-MacGinitie A 

I 

Reading Test, Survey E, Form 3 (1965), was administered to all 

adolescents in the sample group. As presented in Table 7, each 
I 

individual's averaged grade score was calculated by combining 



the vocabulaty a n d  comprehension grade scores. This was 

determined 'to be an appropriate method since the pur"pose of the 

test was to obtain information about the achievement of t h e .  
I 

group and not to identify individual weaknesses or reading 

performance. I .  

A s  presented in Table 9, the mean averaged grade score on 

the pre-test measure of reading achievement was 8.3 for  the 

experimental group, and 6.7 for the control group. The 

difference of 1.4 indicated-a slightly higher a c h i e v m n t ,  score - 
I 

for the experimental group,over the control group. A t-value of 
I . 

'1.29 showed the difference to be not significant. This 

established that the experimental group and the control group , 
b 

'had been drawn from the same population. 

Bas& on the data presented in Table 9, Hypothesis I was 
' I  * -  - - - 

accepted. A1 though dif f e r e n c e s i n  t h e  pre-test mean achiev'ement 

scores favored the experimental group, the t-test showed that . 
these difEerences were not significant. 

61 

Hypothesis 11: There will be no significant difference 

between the post-test mean scores on standardized measures of 

involved in the experimental training program and the low- 

The post-testing o n  the standardized measure of" achievement 
- 

in reading was carried'out i n  the last weeks-of the school 

year. T h e  Gates-HacGinitie Reading Test, Survey E, Form 1 

~f1965), was administered to the adolescents in the sample z - 



TABLE 9 * 

A COMPAFUSON OF EXPERIMENT= AND CONTROL GROUP PRE-TEST 4 
MEAN SCORES PN ~ ~ ~ N D A R D I Z E D  MEASURE OF READING ACHIEVEMENT 

h 

Standardized Measure of ~tandari 
Reading Achievement n Mean Deviation t-value 

Control 

'not significant at or beyond the 

3 

.05 level. 



group. The mean grade scores were calculated in the same manner 
P 

as the pre-test scores (see table 8). 

The t-test of uncorrelated means was used to establish the 
" - .  

significance of the difference in performance on the post-test 

mean achievement scores for, both the experimental and control 

groups. The rejection level for the hypothesis was at the - 0 5  

level of significance. 

Table 10 shows a post-test mean achievement score of 8.4 

for the experimental group, and 7 ; 3  for the control group. The 

difference of . 5  between the means indicated that the 

achievement scores of the experimental group were slightly 

higher than those of the control group. The t-value of . 3 2 0  was 
- 

not significant at the . 0 5  level of confidence. Therefore, the 

statistical significance in the performance of both groups on 
- - - - 

the post-test measure of reading achievement could not be 

demonstrated. Hypothesis I1 was consequently supported. 

Hypothesis 111: There will be no significant difference in 

the pre-test behavioral rating scales for the adolescents in the 

experimental training program and the adolescents in the control 

group. 

A e  discussed in Cha,pter 111, the teachers and counselors of 

schoolpop.ulation who di=layed needs-related behavior as 
-- 

described in the Teacher Rating Scale (Appendix A ) .  Forty-nine 

students were identified, 12 of these students taken into the 

experimental group and 12 randomly chosen and 'assigned to the 



TABLE 10 

- A COMPARISON OF EXPERIMENTAL AND CONTROL GROUP POST-TEST 
MEAN SCORES ON STANDARDIZED MEASURE OF READING ACHIJCVEMENT 

Standardized Measure Standard 
of Achievement n Mean Deviations t-value . 

Experimental 

Control - 6 '7.9 2.50 
I 

C 

I .  

1 
not significant at or beyond'the .05 level 



-. , control group. The data taken from the scale were used to 

determine each subject's behavioral pattern. In add.ition, 

frequency and intensity ~f behavior were assigned quantitative 

.ratings. These data are fsund in Table 2. TwentyJthree of the ?a 
-% 

subjects in both groups were assigned ratings of " 3 "  (acute) and 
* 

one a rating of 'im (moderate). The determination of the - 
- 

assign d rating is detailed in Chapter 111. 

T Y e significance of difference between the pre-test mean 
- 
- 

scores on the behavioral rating scales was determined by using-._ . 
the t-test for uncorrelated medns. The hypothesis is supported 

' when the probability of differences arising from chance is - 

greater than .05 for a two-tailed test. 
Icf' 

Table 11 presents the pre-test mean scores on the 
- 

behavioral rating scales for the experimental and control - 
< 

g r o u p s m g  kith the t-value for the difference in means. The . 

difference of .17 slightly favored the control group. However, 

the t-value was -1.0 and thekefore not significant at or beyond 

I 

1' 
? 

the .05 level of confidence. 'i 

A 

In considering Hypothesis 111, the t-test indicated tha+ no 

significance *difference between the means existed. ~ ~ ~ o t h e s i s ,  
1 

111 was therefore supported. 



TABLE 11 

A COMPARISON OF EXPERIMENTAL AND CONTROL GROUP *-TEST 
MEAN SCORES FOR THE ADOLESCENTS ON TI-@ BEHAVIORAL RATING SCALES 

Behavioral Rating Standard 
Scales n Wean Deviation t-value 

Experimental 

'not significant at or beyond the .05 level 



4 R y p o t h e s * ~  I V :  T h e r e  w i l l  be n o  s i g n i f i c a n t  d i f f e r e n c e  i n  
'-, 

t h e  p o s t - t e s t  b , e h a v i o r a l  r a t i n g  s c a l e s  fo r  t h e  a d o l e s c e n t s  i n  -. 
t h e  e x p e r i m e n t a l  t r a i n i n g  p r o g r a m  a n d  t h e  a d o l e s c e n t s  i n  t h e  

.a 

c o n t r o l  g r o u p .  

I n  t h e  l a s t  w e e k s  o f  c l a s s e s  f o r  t h e  s c h o o l  y e a r ,  t e a c h e r s  

w e r e  o n c e  a g a i n  a s k e d  t o  i d e n t i f y  s t u d e n  s, f r o m  t h e  g e n e r a l  f 
1 p o p u l a t i o n ,  who d i s p l a y e d  n e e d s  r e l a t e d > b e h a v i o r  a s  d e s c r i b e d  i n  

t h e  T e a c h e r  R a t i n g  S c a l e .  P r o c e d u r e s  e m p l o y e 3  t o  d e t e r m i n e  t h e  
- 

p o s t - t e s t  mean s c o r e s  w e r e  s i m i l a r  t o  t h o s e  d e s c r i b e d  f o r  t h e  

p r e - t e s t  b e h a v i o r a l  s ca l e s .    he d i f f e r e n c e  i n  t h e  p o s t - t e s t  

r a k i n g  was  t h e  a d d i t i o n  o f  a n  a s s i g n e d  r a t i n g  o f  ' 0 '  f o r  t h o s e  
- 
a . d o l e s c e n t s  i d e n t i f i e d  o n  t h e  p r e - t e s t  b u t  n o t  o n  t h e  p o s t - t e s t ,  

a n d  t h e  s y m b o l  ( = )  f o r  t h o s e  a d o l w c e n t s  n o  l o n g e r  i n  a t t e n d a n c e  

a t  t h e  s c h o o l .  A summary  o f  t h e  p o s t - t e s t  r a t i n g s  f o r  t h e  
- 

e x p e r i m e n t a l  a n d  c o n t r o l  g r o u p  a r e  i l l u s t r a t e d  i n  T a b l e  1 2 .  ' T h e  

i n d i v i d u a l  b e h a v i o r a l  t y p e s  a n d  a s s i g n e d  r a t i n g s  f o r  t h e  

e x p e r i m e n t a l  a n d  c o n t r o l  g r o u p s  a r e  f o u n d  i n  T a b l e s  1 3  a n d  1 4 ,  

c o n s e c u t i v e l y ;  

r T h e  s i g n i f i c a n c e  o f  d i f f e r e n c e  b e t w e e n  t h e  p r e - t e s t  mean 

9 

s c o r e s  o n  t h e  b e h a v i o r a l  r a t i n g  s ca l e s  w a s  d e t e r m i n e d  b y  u s i n g  

t h e  t - t e s t s  f o d n c o r r e l a t e d  m e a n s .  T h e  h y p o t h e s i s  is  s u p p o r t e d  

g r e a t e r  t h a n  ,EL2 ar a t w o - t a i l e d  t e s t .  -- 

T a b l e  1 5  p r e s e n t s  t h e  p o s t - t e s t  mean s c o r e s  o n  t h e  

2 b e h a v i o r a l  r a t i n g  s c a l e s  fox - t h e  e x p e r i m e n t a l  a n d  c o n t r o l  g r o u p s  

a l o n g  w i t h  t h e  t - v a l u e  f o r  the d i f f e r e n c e s  i n  t h e  m e a n s .  T h e  



1 
TABLE 12 

SUMMARY OF POST-TEST BEHAVIORAL 
RATINGS FOR THE EXPERIMENTAL AND CONTROL GROUPS 

t 
, Behavioral Ratings , 

Experimental 
n =. 12 

Control 
n = 12 

3 - clearly manifest these behaviors (extreme) 

1 - seems to manifest these behaviors (moderate) 

0 - not identified on the post-test Behavioral Rating Scale 
- - - suspended from the school 



PRE- AND POST-BEHAVIORAL RATINGS FOR 
ADOLESCENTS IN THE EXPERIMENTAL GROUP , 

P 4 
Subjects Assigned ~ating of Behavioral Type 
n = 12 

/ 

Aggressive Submissive Withdrawn Psychosomatic Regressive No Value 

Pre Post Pre Post Pre Post Pre Post Pre Post 

Karen 

Paul 
2 

H o l  f y 

Sabina 

Dawn 

Corry 

Doreen 

Dana 

Tod 

Jodi 

Sara 

Bonnie 

- - - suspended from the school 

: 0 - not identified on the post-test ~ehavioral' Rating Scale 

1 - seems to show these behaviors (moderate) 
- - -- - - - - - - - -- - - 

3 - clearly manifests these behaviors (acute or extreme) 



TABLE 14 

PRE- AND POST-BEHAVIORAL RATING FOR 
ADOLESCENTS IN THE COWROL GROUP 

Subjects . 

n = 12 
Aggressive 

Pre Post 
7 

Iris 3 

Chris 

Don 

Bess 

Toni 

Liz 

Mike 

Norm 

Dianne 

Dan 3 

Rhonda 

Larry 

Assigned Ratings of ~ehavioral Type -5 

Submissive 

Pre Post 

- - - suspended from the school 

Withdrawn 

Pre Post 

Psychosomatic 

Pre Post 

Regressive 

Pre Post 

0 - not identified on the post-test Behavioral-Rating System 

1 - seems to show these behaviors (moderate) . 
- - 

Vo Value 

3 - clearly manifests these behaviors (acute or extreme) 



TABLE -15 

A COMPARISON OF EXPERIMENTAL AND CONTROL GROUP 
POST-TEST MEAN SCORES FOR THE ADOLESCENTS ON THE BEHAVIORAL RATING SCALES 

Behavioral Standard 
sting Scales n Mean Deviation t-value 

Experimental ' e .  . - :. ' 

Control 

'not significant at or beyond the -05 level 



difference in the means was 1.12 in favor of the experimental 
# 

group. The t-value was -2.09 and therefore not significant at 

the -05 level of confidence. However, a "t-value of -2.09 is 

significant at the ,052 level of confidence.- 
*. 

In regard to Hypothesis IV, Table 15 shows' &hat -the 

difference in post-test mean scores favor the experimental 

group, and approach significance ( - 0 5 . 2 ) :  However, results of 
I .! 

the t-test at the designated - 0 5  level are-not significaqt. 

~ypothekis IV was not therefore rejected. - - 



The data presented in this section are based on the 

investigator's observations of the a t l o l e ~ e ~ t s '  behavior over 
I 

, , 9% . 
> 

the course of the study. Although qualitative in nature, these 

data add another important :perspective to the understanding of 

the adolescents* needs, and interpersonal relationships. As . 
1 - 

acknowledged by Maslow [l954), interpretation of behavior 

requires an on-going, dynamically subjective approach ~ w h f c h  

compl;ments the traditional behavioral perspec,tive. It is 
% - -, - - - -  - - -  - - - - 

believed that trying to understand observable behavior helps to 

increase our knowledge of human intefactions. 

Case studies are for 'the twelve adolescents in 

the experimental group. Each study includes: the description 

of behavioral type and assigned ratings as recorded in pre- and 
- 

test reading achievement scores:,lgee ~ a b l e s  7 aqd 9 ) ,  a 
+?+ ir 

/' 
. 

description of the adolescents* behaviors obsepved 'in the o -'+&, 

training s ions during the first -36ek of the study, and a Ti 
summary of the anecdotal observational data included in Appendix 

d 

E. A l l  subjects' names have been changed to insure the 

anonymity of each parlicipant. 
J 1 



~ a r e n  is 15 years old and in grade nine. +e is shprt, < 
slim, and dresses in the typical jeans and rt. Records 

i show she,regularly attends school and has had a sustained 

failure in her "school work. Reports from teachers of previous 

'grades indicate that $he is "very'shy, ,extremely 

uncommunicative, very unresponsive, and low in self-esteem." 
- 

,Karen's withdrawn be.havior could be seen in her lack of 

coarmunicatian with everyone.. She ,never volunteere'd 

information; her answer to questions directed to,her was often I 

only a nod q r  a shr'ug. As Karen slowly gained cpnfidence in the 1 ' 

t 

tutoring class, she st3rted to interact with her peers. As this 

2 

occurred, she paid less attention to her tutee - and started to 

i 

express the ?ngertvinside. She began to talk about hoy she hated 

school and the. teachers.  he anger started to pour out. The 

quiet, polite girl disappeared and was replaced with a verbally 

aggressive and opinionated person, Early in the study Karen 

told the class how she wanted a job but was too afraid to go in 

&id ask, she w a s  very proud of'herself w h e n  in the last month,' 
1 t 

she reported that she was working in bne of the fast food 

- - - - -- - - - -- -- @ 
outlets, K a r e n ~ r g f u s e d  to take the reading test because "it 

-- 
.3 

wouldn't helpm her in any way. Her withdrawn behavior seems to 

have been replaced by patterns of assertiveness and /) 

rebel f f onmess. Classraoa-3eachers reported a simif ar change in 

Karen's behavior. 



available., 
i 

- ,  
' ' - TABLE 16 

- - - & -  pp--p-p-pp-- 

The data collected on the Behagioral ~ a t i n g  Scale in post- 
* 4 - 7 

test setting showed ratings o L w l n  (rnoderat@b*kn the category of 
+ 

wtthdrawn. This was a decrease' freoq the pre-tesb rasing of " 3 "  
F '  

(acute or extreme). Karen's teachers seem to concur with the 

investigator's observations of a moderating of Karen's acutely 

withdrawn behavior and a "coming out" of her shell. 

On the pre-test Gates-MacGinitie measure of reading 

achievement Karen attained $n averaged grade score of 5.2.   his 

indicated performanc* of more than four years- below her grade 
- - - - - - - - 

level of 9.5; Karen refused to participate in the post-testing' 

of the reading test and consequently noapost-test score is 

Karen , Behavior Reading Achievement 

Averaged 
TYPe Rating 'Voc.' -Comp. Grade Score 

 re withdrawn 3 5.6 4.7 5 . 2  

Post withdrawn 1 - - - 



Paul is 13 years old, overweight, and is often seen with 
&+ 

his- clothes in disarray. An inv-estigation into Paul's school 
* 

Tuu 
records4 coupled with conference reports from past and present 

teachds suggests that Paul's behavior might derive from a need 

for recognition and self-respect. Behavioral data contained in 
-I 

i 

the cumulzive school records point to long-term feelings of ,$ 

\ inadequac; and this 3ppears to be linked to his inability to 

successfully compete with his twin brother. 
- - 

Paul had many real and imagine&.illnesses in the early 

+ months of the investigation. He broke his arm, complained of 

headaches, hurt his leg or arms a l m o s ~  dakgy from collisions 
ir 

with walls or ta.bles, experienced invisible rashe's o n  his body, 
, 

complained of lack of sleep, and other smaller problems such as 

sore - fingers and scratches on various - - parts of his body. The 

other students did ndt like him. They would tell*him to smarten 

up, to which he responded with verbal abusiveness. Over the 

period of the investigation, these behaviors subsided. His 

complaining about'his ailments diminished. He listened more to 

the others in the class. Two of Paul's teachers reported that 
\ 

he was handing in his assignments regularly and was doing 

passable work. However, he was stir1 experiencing problems. 

The data .collected on the Behavioral Rating Scale in the 
I I 

pbst-test setting s h o w e 8  no r a t t n g  for Paul as having 



psychosomatic symptoms of Illness--a substanmaTdecrFaseIfrom 

the initial rating of " 3 "  (acute) ." However, a -rating of "1" 
(moderate) in the category of "aggressive" behavior was made--as 

teachers began to see Paul's anger beginning to turn outward. 

On the pre-test Gates-MacGinitie measure of reading 

achievement Paul attained an averaged grade score of 8.2, a 

performance only slightly behind his actual grade level of 

8.5. Paul scored 8.3 on the Gates-MacGinitie post-test--an 

increase of .1 over his pre-test score in reading achievement. 
- - - 
- - 

TABLE 1 7  - 
PRE- AHD POST-TBST DATA FOR PAUL 

Paul Behavior Reading% Achievement 
i 

Averaged 
TYPe Rating voc. Comp. Gradescore 

-- - 

 re psychosomatic 3 9.1 7.2 8.2 
illness 

Post aggressive 1 8.3 

psychosomatic 0 
illness 



H o l l y  is 1 6  y e a r s  o l d ,  i n  g r a d e  1 0 ,  a n d  d r e s s e s  i n  j e a n s ,  

t - s h i r t s ,  a n d  j e a n  j a c k e t .  R e p o r t s  f r o m  e l e m e n t a r y  a n d  e a r l y  

s c h o o l  t e a c h e r s  c o n t a i n  i n f o r m a t i o n  p o i n t i n g  t o w a r d s  a  

f o r  l o v e .  T h e  r e p o r t s  t e l l  t h a t  H o l l y  c r i e d .  e a s i l y  
I 

o f t e n , . t h a t  s h e  o f t e n  e x p r e s s e d  t o  many t e a c h e r s  how ' no  o n e  

- u e d  a b o u t  h e r ,  o r  t h a t  s h e  w.as ' a l w a y s  l e f t  o u t . "  T h r o u g h o u t  

e l e m e n t a r y  s c h o o l  B o l l y  a c h i e v e d  a l m o s t  s t r a i g h t  " A ' s " .  D u r i n g  - 
t h e  p a s t  y e a r  H o l l y  h a s  b e e n  a  c h r o n i c  a b s e n t e e  a n d  h e r  s c h o o l  

work  h a s  d e t e r i o r a t e d .  I n  d i s c u s s i o n  w i t h  h e r  p r e s e n t  T e a c h e r s  

t h e  i n v e s t i g a t o r  h e a r d  s u c h  t h i n g s  a s ,  H o l l y  i s  ' a n  angry y o u n g  

l a d y U & r  s h e  " s e e m s  t o  be s e e t h i n g  i n s i d e . "  I t  w a s  t h e  

t e a c h e r s '  o p i n i o n  t h a t  h e r  b e h a v i o r  i s  r e l a t e d  t o  t h e  f a t h e r ' s  

a b a n d o n m e n t  o f  t h e  f a m i l y  a f e w  y e a r s  a g o  a n d  h e r  m o t h e r ' s  a c u t e  

a l c o h o l i s m .  

P rom t h e  f i r s t  d a y  o f  c l a s s  B o l l y  w o u l d  &t d o  a n y  o f  -t,he 

w r i t t e n  w o r k ,  n o r  w o u l d  s h e  a n s w e r  d i r e c t l y  .a d 1  q u e s t i o n s  p u t  t o  

h e r .  S h e  s a t  w i t h  h e r  h e a d  down a n d  w o u l d  n o t  l o o k  a t  a n y o n e  
ijr 

u n l e s s  t h e  d i s c u s s l o n  t u r n e d  t o  s e x  o r  d r u g s .  ~ f t e r  two  w e e k s b  - , 

s h e  a s k e d  t o  b e  a l l o w e d  o u t  o f  t u t o r i n g .  T h i s  c o u l d  n o t  be 
-7 

a r r a n g e d .  When t h e  t u t o r i n g  s e s s i o n s  s t a r t e d ,  H o l l y  i g n o r e d  t h e  

t u t e e  o r  w o r k e d  w i t h  h e r  i n  a  m i n i m a l l y  h e l p f u l  way. 

- - Ho3 1 y c m e  to s c f r a ~ n t x i ~ o n q a n a w a s  strspemkd 

+ - f* - l - - w k s  i n t o  t h e  ~ t i l d y .  -- - - 

\ 3 

D a t a  c o l l e c t e d  o n  t h e  ~ e h a v i b r a l  R a t i n g  S c a l e  i n  t h e  p r e -  

t e s t  showed  a r a t i n g  of ' 3 .  [acute) i n  t h e  c a t e g o r y  of 
- * 



"aggressive" behavior. On the p~e-test Gates-MacGinitie measure 

b 
of reading achievement Holly attained an averaged grade score of . . - 

12.3. This showed Rolly to be 1.8 above Wer grade level 

indicating Holly's reading performance, to be far above the 

performance reported by her classroom teachers. Hol-$y was not 

in attendance at the time of the post-test collection of 
/ 

behavioral or reading achievement data. 

9- X% - 

PI1E- M D  POST-.ZEST DATA FOR HOLLY 

Eolly Behavior Reading Achievement 

Averaged 
TYPe , Rating Voc. Comp. Grade Score 

 re aggressive 3 12.9 12,6 



SABIBA 

Sabina is 14 years old and in grade nine. She dresses in 

the typical jeans and t-shirt, however, hers are the expensive 

; designer styles. An investigation into school records suggest 
4 

that Sabinals behavior might derive from a need for love and 

affection. Anecdotal records contained information pointing to 
- 

long-term feelings of being alone or "lost in a crowd," also ,a 

sense of injustice. These feelings appeared to be linked to her 
- - -  

inability to find a "place" in her family. Sabina is the 

youngest of nine childreen. Her parents are elderlyland are 
J' 

often out of town, 

Sabinals aggressive behaviors are manifested in many . 
L 

ways. She is sullen, complains verbally in a loud sometimes 

a b u s i v e  way, and is ready to-strike out at all times, H e l  anger 

is expressed through constant complaining of injustices and her 
2 

critical attitude towards peers, s>hool authorities and 

family. She tells of spending time aloGe at home or of being 

ordered around by her older siblings, at times being physically 
-- 

abused by her brothers. She expresses her desire for more 

attention from her parents. 

Sabina. showed a change in her behavior and attitude by the 

- -  - -  - -  - - 

enjoyed being listened to. She did not appear to be as angry 

with her peers or the school. She smiled, joked around and 

appeared happier. Her complaints about her home life did not 



change; however, they did k' ot seem to occur with the same 
frequency and intensity a2 in the beginning. 

The data collected in the Behavioral Rating Scale in the 

post-test setting showed "0" rating (not identified in any 
c.l 

behavioral category), a substantial decrease from the initial 

rating of "3" (acute) in this category. Sabina's teachers 

reported that she didn't seem to be verbally abusive any longer 

and that she was listening and not interrupting in class as was 
* - - 

her previous way of interacting. 

---/-" 
-the pre-test Gates-MacGinitie .measure of reading 

achievement Sabina attained an averaged grade score of 10.3. ' 

This showed Sabina to he . 8  above her grade level. Her post- 

test reading score was 11.5, an increase of 1.2 over the pre- 

test score in reading achievement. 
- - 

Sabina 

TABLE 

PRB- AHD POSTyTZST DATA FOR SABIHA 

Behavior ~eading Achievement 

Averaged 
Rating Voc. Comp. Grade Score? 

Post aggressive 0 12.0 11.0 . 
- - -- - - -- - 

11.5 



height, overweight. bnd dresses in jeans and Mac shirts. The 

school records show she has".-had sustained failure in the core 
.* 

subject areas. Reports from teachers of previous grades 

indicate that she withdraws from contact with her peers, and 

always seems to be on the frin e, seldom joining in, or off,ering- , 3 
. her opinion. 

Dawn appeared to have a need to please adults. She trikd 

to figure out what "should" be -said, and then would express 
d 

it. Dawn enjoyed the interpersonal skills training and 

discussion times. She often expressed how it was nice to be 

listened to. Dawn changed her style of dress, her hair, and 

lost weight during the term: She also started to voice her own 
- 

/= 

- - 

opinions, at times apologizing for her ideas, but owning them. 

~t the end of the term sh'e announced that she had decided to 

# 
quit school and work as a waitres-s. She said school was simply 

"too much of a hassle." 

 he data collected on the ~ehavioral Rating Scale in the 

post-test setting showed ratings of "1" (moderate) in the 

category of withdrawn, This was a decrease from the pre-test 

subsiding and her emerging sense of herself as being O . K .  
> =  



1 82 
e 

G 

- - -- 

I 

Gates-MacGlnitie measure of reading ' 
- .  

the pre-test 

achievement Dawn att@ained an averaged grade score of 10.3. +Thiss 
/ 1 

indicated performance of .2 below her grade level. Dawn scored- 

on the Gates-MacGinitie post-test--a decrease of 1.7 -bver 
.* 

8.6 

her in reading achievement. . .. 
* 

pre-test score 

TABLE 20 

PRB- APD POST-TEST DATA FOR DAWH 
t 

- Dawn Behaqior Reading A c h f  evemerit- 
3 

Averaged 
TYPe Rating V o q .  ' Comp. Grade Score 

Pre withdrawn 3 10.8 9.2 10.3 r 
Post withdrawn lt 9.8 7.4 8.6 



CORRY 5 

- Corry is.16 years old and in grade 10 on a modified r 

P 

pr,ogram. He is BaJl, has a large frame and wears the typical 

jeans, Mac shirt, and boots. An investigation into Corry's 

school records and conferences with past, and   resent teachers 
. . + 

suggest that Corry's behavior might derive from a need for 

4' - recognition and self espect. The behavioral data contained in 

the cumulative school records indicate long-term feelings of 

inahequacy and low se1.f-egteemdhis appears to be liAked with 

his i'nability to compete with his successful, highly admired 

father. 

C&ry dwelt on the issue of male superiority and 
,. *i I 

i 

intelligence. He had a very low opinion.of females. In'his 
, . a  9 A .  . i 

view males ha$ to be'ktrong and r~le~females. At the same time, 

r - 9 

,he was aware of his own b c k  of academic ability. He was on a 
L 

modified-'school program, he came to school three days a week and ' 
' 

worked the other two days. Corry's language was loud, rude, and 

\ 

often focussed.on sexual matters.. Part way through the term, 
'I 

- 
Carry f o ~ n d ' s u ~ c e s s  in being in cha&e of opening the.room used 

for tutoring, and setting up the video equipment. He also found 
, 

succe s in fixing a lamp and helpinymove furniture a r o b d  the *Pa , a, , . 
/' - 

school. On the last day of clas he volunteered to check the 
- - -- - - --- - +2! - --- - 

--\!- - -1  

-i 

oil in the investigatorrs cat. He was polite and instructive td 
- - - - -. -----'-- - -- -- 

the other students in the class, showing how to and why it was 
( 

importaht to change the oil in cars. I& the last weeks of 
4 

-, 
-school many teachers expressed that Corry was n'bt as verbally 

n 
b 7 

A I 



d 

abusive especially towards the femaie -- teachers, although he was 

still very aggressive towards his peers. Corry was able at 

times to converse with females without,telling them how -. 
uniqportant. and stupid they were. - 

The data collected in the Behavioral Rating Scales in the 
* _ J. 

post-test setting showed ratings of " 3 "  (acute) in the ,category ' , 

of aggressiye. This showed no change from the pre-test rating 

of " 3 "  (acute). Corry's teachers did feel his aggressive 

behavior had diminished sBomewhatr but was still seen in the - 

extremes 

On the pre-test Gates-MacGinitie measure of reading 

achievement Corry attained an averaged grade score of 4.0. This 

indicated performance of more than six year's beloy his grade 

level of 10.5. Corry scored 4.6 on the Gates-MacGinitie post- 

% - 

test--an increase of .6 over his pre-test score in reading 
- 

achievement. 

P TABLE 21 

PRB- POST-TEST DATA FOR CORRY 
B 

C ~ ~ F Y  Behavior Reading Achievement 

"\ 
I Averaged 

TYPe Rating Voc. Coatp. Grade Score 
Ir - - - - - -- - - - -- - - - -  re ag@ressive 3 3.0 5: 0 4 . 0  



3 Doreen is 16 years old and in grade 10. She has long-dark 

. - hair held back with barretts. She drzsses in slacks or skirts . 
and blouses. Throughout her school years she has been reported 

as extremely quiet and obedient. More recently teachers have 

reported that they sense a certain acquiesence or despair ih 

Doreen's behavior. They also report that Doreen is a hard 
- 0  

worker and seems to study a greahdeal. However, she seldom 
- - - - -  

achieves gore than a "CW gra'de. 
b 

In the,first weeks of the study, Doreen seldom spoke to her 

peers, at times ignoring them when they tried to talk with 

her, She wrote in her journal tfiat most of the students were 

silly and immature, not worth the energy to bother with. Doreen 

spoke in a monotone and agreed with anything adults said, 

studying was the masin focus in her life. A few months into the 

study she started talking with one of the girls in the tutoring 

class, an6 started to spend time with a younger cousin. She 
- 

began to participate in activities dhtside of school 0the.r than 
b 

studying.   ore en also started to express anger in her journal 
9 

writing. She appeared to slowfy'gain more confidence -in- herself, 

r' to the point of talking in class and offering her opinion. She 

a - - ,- - - - - - - - - - - - - 

was' ab e to do this even when her opinion differed from the 
a - - -- - --- 

sajority. By the end of the study she spoke up and did'not 

allow peers or adults to order or push her around. 

The data collected on the ~ehavioral ~ a t i n g  Scale in the 
, t' 

post-test setting showed "Ow rating (not identified.in any 



a 

86 
-- -- 

b e h a v i o r a l  c a t e g o r y ] ,  a  s u a s t a n t i  a 2  i f e c r e a s e f r o m  mep i i n i t i a l  

r a t i n g  o f  n 3 n  ( - a c u t e ) .  D o r e e n ' s  t e a c h e r s  r e p o r t e d  t o  . t h e  

i n v e s t i g a t o r  t h a t  s h e  seemed  t o  b e  b e t t e r  a b l e  t o  h a n d l e  h e r s e l f  

i n  g r o u p  d i s c u s s i o n s  a n d  d i d n ' t  a l w a y s  g o  a l o n g  w i t h  w h a t  t h e  
L .  . . 

t e a c h e r s  s a i d .  

$ 
On t h e  p % t e s t  G a t e s - M a c . G i n i t i e  m e a s u r e  o f  r e a d i n g  

- 

a c h i e v e m e n t  D o r e e n  a t t a i n e d  a n  a v e r a g e d ' g r a d e  s c o r e  0% 9.4 .  

T h i s  i n d i c a t e d  p e r f o r m a n c e  o f  1.1 b e l o w  h e r  g r a d e  l e v e l  o f  1 0 . 5  

o n  t h e  p o s t - t e s t .  D o r e e n  s c o r e d  9.3--a  d e c r e a s e  o f  .1 f r o m  t h e  

p r e - t e s t  score.  

TABLE 22 
'". 

PRB--AHD POST-TEST DATA FOR DOREER 

D o r e e n  B e h a v i o r  R e a m g  A c h i e v e m e n t  

A-veraged 

* T y p e  R a t i n g -  V o c .  Comp. G r a d e  S c o r e  
- 

sr 

P r  e  w i k h d r a w n  , . 3 - 9 . 1  9 . 6  9 . 4 ,  



a 
* / 

DAtQ + 
1 

h i  -m 

Dana is ;4 y e a j o l d  
- :*/ 

wiih long blond kfair that 

and i n  grade nine. She is a 

hangs over her face. School 

big girl, 

records . ,  
= show that 5he has had trouble witlh the authorities due to her 

submissiveness and that she + is very easily led by her peers. 

e -. Reports from teachers indicate that she has low self-esteem and 

lacks a sense of self-direction or purpose. 

Dana's submissiveness could be seen in her interactions 

-with classroom teachers, in that she followed direction in an 

obedient manner. 

She was easily influenced by her friends, often getting 
t 

involved in physical fighting 'or the taun'ting of others. ~ l m o s t  

ev~eryday she pu't herself down in some way, saying she wai stupid 

or couldn't be expected to do something because she wasn't 

smart. Dana often told the child she tutored -that the chil-d was 

a better reader than she. At one point in the term she.started 

to say how,smart she was, writing it on her p a p e r a 8 d  on the 
' 

blackboard. This, however, lasted for only a few days. No 

major behavior change wag observed by the investigator in Dana's 

attitude toward self. 

The data collected on the Behavioral Rating Scale in the 

post-test setting showed a rating of "1" (moderate) in the 

category submissive--a decrease rrom the 

"3' TacuteT. Dana's r ~ a - r s  seernea Ita view hit ~ s S 1 v e -  
- - 

behaviors as moderating. 



On t h e  p r e - t e s t  G a t e s - M a c G i n i t i e  m e a s u r e  o f  ; e a d i n g  

a c h i e v e m e n t  Dana a t t a i n e d  a n  a v e r a g e d  g r a d e  s c o r e  bf 6 . 2 .  T h i s  

showed  Dana t o  b e  more  t h a n  t h r e e  y e a r s  b e l o w  h e r  g r a d e  l e v e l .  
, 

H e r  p o s t - t e s t  r e a d i n g  s c o r e  was  4 . 8 ,  a  d e c r e a s e  o f  1 . 4  f r o m  t h e  

p r e - t e s t  s c o r e  i n  r e a d i n g  a c h i e v e m e n t .  

PRE- AND POST-TEST SATA FOR DANA 

Dana B e h a v i o r  . R e a d r n g  A c h i e v e m e n t  

- A v e r a g e d  

TYPe R a t i n g  Voc. Komp. G r a d e  S c o r e  

P r e  . s u b m i s s i v e  3 7 . 3  5 .0  6 . 2  

P o s t  s u b m i s s i v e  1 6 .6  3'. 0 4 . 8  



~ o d  i s  1 5  y e a r s  o l d  a n d  i n  g r a d e  n i n e .  He h a s  d a r k  h a i r ,  

d r e s s e s  i n  j e a n s ,  t - s h i r t s ,  a n d  r u n n e r s ,  a n d  c a r r i e s  a  l a r g e  

A d i d a s  b a g .  R e c o r d s  f r o m  e l e m e n t a r y  a n d  s e c o n d a r y  s c h o o l  show a  
'&? 

- l o n g  h i s t o r y  o f  a n g e r ,  b e i n g  d i s p l a y e d  t h r o u g h  a g g r e s s i v e  

b e h a v i o r s .  T e a c h e r ' s  r e p o r t s  a n d  c o n f e r e n c e s  w i t h  h i s  f a t h e r  

t e l l  o f  h i s  m o t h e r ' s  d e a t h  when h e  was n i n e  a n d  h i s  f a t h e r  b e i n g  

d i s a b l e d  a  f e w  y e a r s  l a t e r .  T h i s  may p r o v i d e  some c l u e s  t o  

T o d ' s  s e n s e  o f  i n j u s t i c e ,  a n d  h i s  d e e p  n e e d  f o r  l o v e  a n d  - - 

s e c u r i t y .  

- -:- 
S t u d e n t s  a n d  t e a c h e r s  d i s l i k e d  Tod.  H e  was  v e r b a l l y  a n d  

p h y s i c a l l y  a b u s i v e  40 p e e r s ,  a n d  r e p e a t e d l y  d i s r u p t i v e  i n  h i s  

s u b j e c t  a r e a  c l a s s e s .  T h r o u g h o u t  t h e - t e r m  h e  was  o n  t h e  v e r g e  
, 

o f  b e i n g  s u s p e n d e d  p e ~ m a n e n t l y  f r o m  s c h o o l .  A t  t imes ,  h e  t r i e d  

v e r y  h a r d  t o  work w i t h  h i s  t u t e e  who h e  t r u l y  l i k e d .  P a r t  way 
- 

t h r o u g h  t h e  t e r m  h i s  f a t h e r ,  who i s  c o n f i n e d  t o  a  w h e e l  c h a i r ,  

f e l l  a n d  h u r t  h i s  b a c k .  T h i s  w a s  v e r y  h a r d  f o r  Tod t o  d e a l  
1 

w i t h .  From t h a t  t i m e  o n  h i s  b e h a v i o r  s t e a d i l y  w e n t  d o w n h i l l .  

He s t a r t e d  t o  s p e a k  i n  rhyme ,  w o u l d  s i t  a n d  l a u g h  f o r  p e r i o d s  o f  

t i m e  a t  s o m e t h i n g  t h a t  w a s  n o t  a p p a r e n t .  F i n a l l y ,  h e  was  

v e r b a l l y  a b u s i v e  t o  h i s - t u t e e ,  - and  was  a b s e n t  f o r  many d a y s  

a f t e r  t h i s  i n c i d e n t .  H e  r e t u r n e d  f o r  o n e  d a y  a n d  was  u n a b l e  t o  

c o n t r o l  h i s  b e h a v i o r ,  a n d  was  s u s p e n d e d  w i t h  o n l y  two  w e e k s  l e f t  

i n  t h e  s c h o o l  y e a r .  

T h e  d a t a  c o l l e c t e d  o n  t h e  ~ e h a v ' i o r a l  R a t i n g  S c a l e  i n  t h e  

p o s t - t e s t  s e t t i n g  showed  r a t i n g s  o f  " 3 "  ( a c u t e )  i n  t h e  c a t e g o r - y  



* * 

of aggressiveness. This showed no change from the pre-test. 

rating of "3" (acute). . Tod's observable behavior did not 

improve. However, the teachers and investigator concurred that 
i" . c.. ' 

at leqst for the first few months it did not deteriorate. Many " 

teachers reported at a conference-they were surprised thaY he 

kept himself in control as well as he did. The investigator 

believes this adolescent to be in need of more help than the 

school system is able to provide. 
- 

On the pre-test Gates-MacGinitie measure of reading 

achievement Tod attained an averaged grade score of 12.7. This 

indicated -performance of three year, seven month above his grade 

level of 9.5. Tod was not in attendance at the school at the 

time of the post-testing and consequently no post-test reading 

achievement score is available. The post-test data on the 

Behavioral Rating Scale was collected a few days prior to Tod's 

dismissal from the school thus this data is available. 

TABLE 24 

PRE-'ABD POST-TEST DATA FOR TOD 

Tod Behavior Reading Achievement 

Averaged 
TYPe ~ a t i n g  Voc. Comp. Grade Score 

- - - - - - - 

P r e aggressive ' 

Post aggressive 3 - - - 



JODI 

Jodi is 16 years old and in grade 10. She is short, 

slightly built, and dresses in jeans, t-shirts, and quilted 
A*' - 

vest. An investigation into Jodi's past school records suggest 
I 

that her behavior might be derived from a need for belonging and 

of self-respect. Behavioral data contained in the cumulative 

school records point to long-term feelings of inferiority and 

powerlessness. This appears to be linked to her inability to 

find security from her family, who have given her total freedom 

since she was a small child. 

Jodi accepted no responsibility for her behavior. She had 

a reason or excuse for everything she did. Jodi expressed 
I 

/ feelings of a conspiracy between teachers and all adults, who 

were out to get her. She did not think any adults ever listened 

to kids, that those kids who thought adults-cared, were just 

in. J,odils sole interest was in sports. Her only 
9 

positive comments during the term were in reference to her 

participation in the work experience program, in which she 

helped -a P.E. teacher at an elementary school. Prior to the 

study Jodi was usually "out ofn at 1eas.t one class at a time. 
d 

She had also been assigned to many different homeroom teachers 

during the previous few months due to her v-erbally abusive or 

off-handed interactions. Jodi was not suspended from any 

classes during the study, and appeared to enjoy working with her 



9 2 

The data collected on the Behavioral Rating Scalevin the 

post-test setting showed ratings of "1" (moderate) in the 

category of aggressive--a decrease from the pre-test rating of 

" 3 "  (acute). Jodi's teachers seem to concur with the 

investigators view of a moderatlng of Jodi's acutely aggressive 

behaviors and gaining of some sense of self-control and self- 

respect. 
4 

On the pre-test Gates-MacGinitie measure of reading 
4 

achievewent dodi  a k t a F n e d  an averaged wade scwre qf 4 . 3 .  T h ' i s  

indicated performance of more than six years below her grade 

level of 10.5. Jodi was absent from school on the days the 

post-testing was carried out. In the last days of'the school 

year when she %was in attendance she was not permitted to leave 

subject area classes due to the exam schedule, and consequently 

no post-test score is available. 

TABLE 2 5  

PRE- AHD POST-TEST DATA FOR JODI L 
Jodi Behavior Reading Achievement 

Aver aged 

TYPe Rating Voc. Comp. Gradescore 

 re aggressive 3 5.6 3.0 4.3 

post aggressive 1 - - 



# 
SARA 

Sara is 16 years old and in grade 10. She has thick bushy 

hair that covers her eyes. She dresses in slacks or skirts, and 

blouses with cardigans. Throughout her school years she-has - - 

been reported as- extremely shy and submissive. School records 

suggest that Sara's behavior might derive from a need for 

achievement and a need to be free from guilt. Behavioral data 

contained in the cumulative school records and conferences with 

present and past teachers, point to long-term feelings of 

fearf ulness, nervousness and anxiety. ~higi- aGpears to be linked 
*. t 

J 
to the excessively high standards set by her parents. 

Sara studied in every "free!' moment. She was polite to 
Y 

adults, although seldom offerina an opinion on her own - 
initiative. She would not interact with her peers, except for 

- 

one of the girls in the tutoring class. Her- attitude did not 

- 
change towards peers or school work throughout the study. Sara 

enjoyed tutoring and expressed a great interest in becoming a 

teacher. 

The data collected on the Behavioral Rating Scale in the 

-post-test setting showed " O n  rating (not identified in any 

behavioral category). This was a decrea,se .from the pre-test 
L Y 

rating of "1" (moderate). Sara's teachersp_dppea_red to feel-*at- - 

her submissive behavior had lessened somewhat. Verbal reports 
- --- - - - - 

from classroom teachers said that she was standing up for 

herself with her peers, and this was also observed by the 

:investigator (see anecdotal data for Sara). The investigator 



.however, still observed many instances of submissive behavior in 

Sara's interactions with teachers. 
A 

On the pre-test Gates-MacGinitie measure of reading 

achievement Sara attained an ave'riged grade score of 11.7.   his 

showed'sara to be 1.2 above her grade level. Her post-test 

reading score was 12.7, an increase of 1.0 over the pre-test 

score in reading achievement. 

Sara Behavior Reading Achievement 

Averaged 
TYPe Rating Voc. Comp. Grade Score 

Pre submissive 1 10.8 12.6 

Post - 0 12.7 12.6 



B o n n i e  i s  1 3  y e a r s  o l d  a n d  i n  g r a d e  e i g h t .  S h e  i s  5 ' 1 0 m ,  

e e r y  s l i m ,  h a s  l o n g  b l o n d  h a i r  a n d  d r e s s e s  i n  j e a n s  a n d  t- 

s h i r t s .  An i n v e s t i g a t i o n  i n t o  B o n n i e ' s  s c h o o l  r e c o r d s  s u g g e s t  

h e r  b e h a v i o r  m i g h t  b e  d e r i v e d  f r o m  a  n e e d  f o r  r e c o g n i t i o n ,  

a p p r o v a l  a n d  a c c e p t a n c e  f r o m  p e e r s  a n d  a d u l t s .  B e h a v i o r a l  d a t a  

c o n t a i n e d  i n  t h e  s c h o o l  r e c o r d s  p o i n t  t o  l o n g - t e r m  f e e l i n g s  o f  

r e j e c t i o n  a n d  b e i n g  u n w o r t h y  o f  l o v e ,  a n d  t h i s  a p p e a r s  t o  b e  

l i n k e d  t o  h e r  f a m i l y  l i f e .  R e p o r t s  f r o m  c l a s s r o o m  t e a c h e r s  a n d  

c o u n s e l o r s  s u g g e s t  t h a t  B o n n i e  f e e l s  o u t s i d e  t h e  f a m i l y  c i r c l e ,  

i n  t h a t  t h e  l o v e  a n d  a t t e n t i o n  a v a i l a b l e  i s  d i r e c t e ' d  t a  t h e  o n e  

o t h e r  c h i l d  ( 4 ) .  

A t  t h e  s t a r t  o f  t h e  s t u d y ,  B o n n i e  s p o k e  i n  a  l o u d  v o i c e .  

o f t e n  i n t e r r u p t i n g  o t h e r s .  T h e  s t u d e n t s  i n  t h e  c l a s s + ? i s l i k e d  

h e r  c o n s t a n t  b r a g g i n g  a b o u t  how t o u g h  s h e  was a n d  h e r  t h r e a t s  o f  . 
p u n c h i n g  p e o p l e  i n  t h e  f a c e .  T h e  t e a c h e r s  s e n t  h e r  t o  & h e  

o f f i c e  two o r  t h r e e  t i m e s  a  week f o r  h e r  r u d e . v e r b a 1  b e h ' a v i o r .  

P a r t  way t h r o u g h  t h e  s t u d y ,  B o n n i e  was b e a t e n  u p  b y  some o f  t h e  

g i r l s  i n  t h e  s c h o o l .  A f t e r  t h i s  i n c i d e n t  B o n n i e  was  v e r y  q u i e t  

f o r  a  f e w  w e e k s .  T h e  g i r l s  i n  t h e  t u t o r i n g  c l a s s  t o l d  h e r  s h e  

w o b l d  b e  f i n e  i f  o n l y  s h e  w o u l d  s t a r t  t o  " a c t  n o r m a l . '  B o n n i e  
- *. 

d i d  s t o p  t h e  t o u g h  act, b u t  beqan b r a g g i n g  a b o u t  h e r  weekends.  
- - 

Her behavior c h a n g e d  i n  other classes; ske s t a r  k e d  h i -  ef - - 

- 
h e r  homework a s s i g n m e n t s ,  a n d  was n o t  s e e n  i n  t h e  o f f i c e  o n  a  

r e g u l a r  b a s i s .  T h e  F r e n c h  t e a c h e r  t o l d  o f  g r e a t  c h a n g e s  i n  

B o n n i e ' s  b e h a v i o r  a n d  i n -  h e r  a t t i t u d e  t o w a r d s  s c h o o l .  



T h e  d a t a  c o l l e c t e d  o n  t h e  B e h a v i o r a l  R a t i n g k c a l e  i n  t h e  

p o s t - t e s t  s e t t i n g  s h o w e d  " O n  r a t i n g  ( n o t  i d e n t i f i e d  i n  a n y  

b e h a v i o r a l  c a t e g o r y ) . - - a  d e c r e a s e  f r o m  t h e  i n i t i a l  r a t i n g  o f  " 3 "  

( a c u t e )  i n  t h i s  c a t e g o r y .  B o n n i e ' s  t e a c h e r s  r e p o r t e d  t h a t  s h e  

was  s e l d o m  v e r b a l l y  a b u s i v e  a n d  i f  g i v e n  a  s l i g h t  g r n i n g  was  

e a s i l y  a b l e  t o  c o n t r o l  h e r  b e h a v i o r .  T h e  i n v e s t i g a t o r  f e e l s  

t h a t  B o n n i e  d i d  m o d e r a t e  many o f  h e r  a g g r e s s i v e  b e h a v i o r s  b u t %  

n o t  c o n v i n c e d  i t  w a s  a h e a l t h y  c h a n g e ,  i n  t h a t  s h e  may now o n l y  
i 

b e  h i d i n g  h e r  a n g e r .  

On t h e  p r e - t e s ' t  G a t e s - M a c G i n i t i e  m e a s u r e  o f  r e a d i n g  

a c h i e v e m e n t  B o n n i e  a t t a i n e d  a n  a v e r a g e d  g r a d e  s c o r e  o f  4 . 9 .  

T h i s  showed  B o n n i e  t o  b e  f u n c t i o n i n g  a t  more  t h a n  t h r e e  y e a r s  

b e l o w  g r a d e  l e v e l .  He r  p o s t - t e s t  r e a d i n g  s c o r e  was  7 . 4 ,  a.n 

i n c r e a s e  o f  2 . 5  o v e r  t h e  p r e - t e s t  s c o r e  i n  r e a d i n g  a c h i e v e m e n t .  

TABLE 27  

PEE-  ABD P O S T - T E S T  DATA FOR BOHHIE 

B o n n i e  B e h a v i o r  ~ e a d i n ~  A c h i e v e m e n t  
# 

Aver .aged  
TYPe R a t i n g  Voc  Comp G r a d e  S c o r e  

P r  e  a g g r e s s i v e  3 5 . 6  4 . 1  4 . 9  ., 
- P o s t  0 8 .  4 6 . 3  7 . 4  



COICLUSIOIS AHD DISCUSSIOH 

In Chapter I1 studies were presented in support of the 

Needs Theory as an effective strategy for diagnosing needs- 

related behaviors and suggesting methods which enable troubled 

children to el more secure, therefore reducing their - bp 
symptomatic behavior and allowing them to be more open to the 

process of learning. Other stud+ies presented indicate that 

empathy is a critical condition of learning, allowing the 
-- -- - - - -- 

- - 

individual to experience a relationship where he feels 

understood; enabling him to express his feelings and concerns; 
~~ ~ 

promoting positive personality and behavior change; and 

encouraging more favorable attitudes towards learning. Also 

cited were studies indicating that adolescents can not ohly 

learn interpersonal skills, but also employ them in responsible, 

helpful, caring ways and, in the process, help themselves. I 

Based upon these research findings, this study had as its 

primary purpose the development and implementation of a -program 

for disaffected adolescents to reduce needs-related beha~io~ral 

- symptomology. This program included interpersonal skills 

training and tutoring of disaffected children. 

The experimental program was divided into two stages--the 

Training Program, and- Lhe develop_meLand im_~lereentation o f  

Inverse Tutoring Program. The Interpersonal  kills Training 

Program employed demonstration video tapes, paper and pencil 

instructional tasks, live practice in diads, and group 



discussion. This-part of the experimental program involved 
C \ 

eight hours of training over three weeks and focused on 

empathy. Part 11, the Tutoring Program, employed the 

adolescents as ,tutors on a one-to-one basis for on&-half hout, 

three times a week •’or apptoximately fifteen weeks. A second 30 

minute period'durfng Part I1 was spent in preparing for the 

tutoring session and/or working on interpersonal skills. 

In interpreti.ng the data, t-tests were used to compare the 

effect of training versus no training on the academic . 
performance and 'observable behaviors of ,the adolescents on pre- 

and post-measures. . , 

The four major findings of the quantitative data are: 

1. the experimental and control groups of adolescent . - 
. 

- preformanc= was not significantly different. on the-pre- 

test standardized measures of reading achievement; , .. 

2. there was no significant difference on the post-test '. 

- 6 ' 4  

-standapdized measures of reading achievement between 

the experimental and control group of adolescents; 

3 .  pre-tesiata collected from the behavioral rating - 
scales for the adolescents in the experimental and 

e 

cbngrol groups was 'not significantly different; 

4. the post-test behavioral rating scores approached 
- 

-- - - -  - -- - - -- - - -- - 

significance in favor of the experimental group over 
- - - - - - - - - - - 

the control group of adolescents. 

Qualitative observational data collected on the adolescents 

in.the experimental group in the form of anecdotal records and 



subsequently written up as case studies were another component 

of the total data collection. 'These qualitative data contribute . , -- , . 
4 

further to the under~tfiiiiing.*~*he reduct-on needs-'related 
u" - =  ' * P  .x 

behavioral symptomology and.:tZh9&nte~personal relationships 
- %  

* - 0 4 +. 
formed by the adoJZscen_fsi which is not able to be seepsryo_rn the - 

.A- 

i 
L 

- 
test scores. Three major findings of the qualitative'datauwere: 

4 

1. the majority of adolescents by the end of the study 

j were - interactindn - - positive ways within the class, and 
- - 

- - - - 

with peers and adults outside of the class. The 
- .  

adolescents in the experimental group did exhibit 

bd 
enhanced interpersonal relationships; - 

2. by the end of the study the- adolescents were more able 

to listen-to one another and respond in reflective 

ways- They were less quarrelsome--e. g, , not tellizg 

each other- to be quiet, interrupting one an6ther, or 

yelling akd swearing at each other. They seemed more ' 

to ?ant to hear what was. being said, although only- a 

few were able to spontaneously verbalize empathic 

responses without overt feelings of self- 

consciousness. The adolescents went from consistent 

level one responses, to level two responses, with* 
i 
t- - - - p - - - p - p - >  - - -- - - - - -- 

occasional level three response shown, All if pressed, - 

c o u I d a r t i c u i a ~  Ievel threFTesponses but seldom d i d  7 

so unless a specific request was made to do so; 



-2 3. the adolescents seem to have gained more confide ce in 

expressing their opinichs and did not allow their peers 

or adults to push ghem around. 
- * -  

The findings of this study show that the experimental group - 

did" n'ot make significant gains on the standardized measures of 

achi'evement. However, the combined data from the Teachers 

Rating Scales and the anecdotal records show that the 

adolescents+in the experimental group did exhibit observable 

poqitive behavior change and enhanced interpersonal skills. 

The results of the data analysis will now be examined in 

further detail and compared to research presented in-the 

literature. 

The pre-test mean score on the behavioral rating scale for 

the-experimental group was 2.93 and for the control group 3.0 

(see Table 11). It may be seen that the inclusion of Sara into 

the experimental group (see Table 11) works to substantially 

influence the,pre-test score of the experimental group and works 

to their disadvantage in the statistical calculation for 

significance. Human considerations weighed heavily in favor of 

Sara's inclusion into the group and these took 'priority over the 

statistical considerations. 

. /  
The pre-test ban g r a k  s c a r e  in-readinq of 8 - 3  i s  1-62 

below the 'gr-ad'e level of 9.92 for the experimenta3 g r o u ~ ,  and 

the mean grade score of 6.7 is 3.38 below the gradeilevel 10.08 

for the control group. This showed both groups of adolescents 

to have performed on this test 1.62 years or more below grade 



level (see Table 28). This might be v ewed by recognizing the C interdependance between emotional needs d learning (Raths, m 

1972; Aspy & Roebuck, 1972; and Gazda et al., 1977). 

Adolescents from both groups had been identified as manifesting 

needs-related behaviors, thus the presence of emotional needs 
- 

may have been interfering with the learning process. - 

At a conference held with some of the classroom teachers, - . 
the investigator asked--"What kinds of behavior problems 

- -  - 
- - 

geneyally, seem to disrupt the acquisition of skills?" The .. - 
1 

. 1 

teachers mentioned the following: loud, verbally abusive -5 

i 
I 

students; openly defiant students; and those who do. not actively a 
+ 

participate in the class, the silent ones. In support of Rat&s i; 

(1972), it could be said that the adolescents in the 

- experimental and control group exhibited behaviors that not only 
- - - 

interfered with their own ability to learn, b'ut also with the-. 

learning process of others. + 

9 

In considering any conclusions for the post-testing of the 
1 

Gates-MadGinitie Reading test, caution should be exercised. i . , 
I 

Many problems arose in the aaministration of the post-test; r 

e.g., less attention was paid to the systematic requirements of 
d 

$ 

the test--in fact a few students in the experimental group were I 

found t o k m h l p i n g l _ e a c h - a t u - , d d n g t h c ? e s t ,  and since the 
1 
( 

post-testing took place near the end of the school year many. 2 
- -- - - - - - - - - 

i 

I 
classroom teachers were also testing the adolescents. This 

1 

required two sittings for the reading test and still not all { 
students were able to take part. Another complication came from 
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the fact that not all adolescents who took the pre-test'were 

still in* attendance at the school for the post-tesg. One of the 

adolescents in the experimental group refused to take the post- 
- 

test--an important stand for this particular girl (Karen), who 

before the study, seldom spoke, or allowed erself to display p 
emotions or verbalize her opinions (see case study Karen). 

I 

Although the Gates-MacGinitie Reading Test results did not show ' 

gains in reading achievement, some classroom teachers did report 
0 

improved attitudes towards learning, completion of previously 

not attempted homework assignments, less disruption in class and 

participation by some of those who previously did not interact,,? 

On the post-test collection of behavioral data'the' 

experimental group showed a mean score of 1.0 whereas the 

corrtro'l group mean score was 2.12 (see Table 13). Of note here, 
- 

is that four adolescents in tbe experimental group were not 

identified on the post-test as manifesting needs-related 

behaviors compared to one in the control group (see ~ables- 14 
* -2 

and 15). In ref er,enc'e to the same Tables, it can also be seen 

that only one student from the experimental group, compared to 

four from the control group were eliminated from the study 

because of suspension from school. One interpretation which may 

be made about these data favoring the exp_erimemtal group may be -- 

that these adolescents provided each other with a needed support - 

system. This support group may have contributed to their better 

control of their behavior and consequently to their staying in 

sckool. 



. , -- +. The investigator's attempts to maintain high levels of 
. . 

empathy, genuineness and regard is seeen as a critical component 

of the support system (Rogers, 1957; Gazda, 1977). The training 

and tutoring programs allowed for and encouraged the open 

discussion of feelings an,d opinions. The adolescents showed 

gains in their understanding of the refleefive response, which 

also may have assisted them to help themselves and in the 

process help each other (Wittenberg in Segal, 19.71). 

The collection of qualitative data supported the findings 

, 

in Teachers Rating Scale assessments. However, due to the gross- 
. 

measures of the behavioral rating scale, small, subtle but 

important changes could not be identified. For example, the 

rating given to Corry-did- not change from the pre-test to the 

post-test. Corry's behavior at the time of the post-test data 

collection showed aggressive, in the extreme. Yet from the case 

study and anecdotal records, it would seem that the level of 

intensity had decreased. Corry was not as verbally abusive, 

especially towards girls and was frequently more in control of 

his behavior. 

The case studies also point.to an increased sense of 

autonomy on the part of many ofsthe adolescents. For example,, 

Sabina, Karen, Doreen, and Dawn showed that they had gained 

confidence in themselves and were not backing down from every 

day occurances in their life. Many of the others, qaul, Corry, 
4 

Sara, and Bonnie were more able to control their behavior and 

verbalize their feelings. As reported in the "Baker's Dozenn 

4 



study (@ittenberg in Segal, 1971), the adolescents displayed 

improved feelings of self-worth, and were better able to cope 

with their social situations. 
* 

The adolescents in the role of tutors may also have helped 
- 

them to gain a sense of autonomy. Kopp (1972) and Reissman 
> 4 

(1965) state that the feeling of having assisted another often 
di 

results in an improved &lf-image. Thelen (1969). and Ellson 

(1975) report the peed r the tutor to establish a good 
$fp 

interpersonal or ~ q q i $ ~ - r e l a t i o n s h i ~  with the tutee. 
.p 

A" 2 4  IMPLICATIONS ,- 
*- . 

i 

This study has attempted to show the results of an 

Interpersonal Skills Training Program and an Inverse Tutoring 

Program on the reduction of needs-related behavioral 

symptomology of disaffected adolescents. The following 

implications are seen as related to the study: 

1. Training/Tutoring Program - this study has indicated 
that disaffected adolescents may be trained within the 

context of-the school system, to enhance their 

interpersonal relationships. Insofar as increased -- - -.. 
understanding of interpersonal skills-and involvement 

in an .inverse tutoring program may be related to 

interpersonal relationships, it would seem appropriate , 
-- - 

that disaffected adolescents participate in' 

specifically designed traininq/tutoring programs. It 

would appear that this type of training could help 

adolescents in forming positive " interpersonal 



relationships. The program seemed'to contribute the 

adolescent's understanding of interpersonal skills and - 
their.ability to communicate with others. However, the 

program did not work equally well for all the 

.% participants. This may indicate a need for a longer 

training program for some individuals and'specific 

attention to individual needs.' 

During the training program, the adolescents 

seemed to establish a greater ability to listen to each 

other. They started to trust one another and become 

more accepting of the opinions of others and were 
- 

better able to express their own opinions. 

Referenbe to the qualitative data presented 
P - 
*& w 

earlier, suggests a greater ability on the part of some 

adolescents to control behavior and to interact with 

others outside the group. Because of this, a similar 

program may be worth consideration for other 

adolescents. It may be reasonable to assume that an 

enhancement of the interpersonal relationships within 

4 
the broader school setting could ensue. 

2. Effect of Training on Behavior Change - as-the 
adolescents participated in the program positive 

behavior changes seemed to occur. Teachers in the 

school reported individuals who were seen to 
rg- 

demonstrate less of the extreme behavioral symptoms. 



The qualitative-data also indicate positive behavior 

changes did occur; 

3. Meeting of Emotional Needs - research was reviewed that 
%-":-.. 

suggested satisfying emotion$. heeks reduced 
b 3 

symptomatic behavior, enabling the person to.be more 

open to the proc3ss of learning. Some success was 

indicated by the classroom teachers in their verbal 

reports and by the investigator's coll'ection of 

observational data. However, greater benefits might 

result if the classroom teachers were trained to 

respond to the adolescents in more facilitative ways. 

- - - 

.., SUGGESTIOBS FOR FURTHER STUDY 

As a result of this study, several suggestions can be made 

concerning further research. 
* 

Cross-validation studies are necessary before 

generalizations can be confidently made about observable 
- 

behavi-or changes, and about the enhancement of interpersonal 
e 

re.latibnships of disaftected adolescents in other settings. 
2- i 

Replications of t h  study would assist in exploring these 

1 a 

Resear49 could be done involving younger disaffected 

children in 'a similar training program. Research reviewed, 
-- - - - 

pointed to the need for meeting needs of all ages of children - 

and adolescents. If training the younger disaffected child was 

feasible then teachers/trainer.s may be able to help these 

youngsters to change their behaviors and enhance their 
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interpersonal relationships at a younger age. A study of this 

1 - nature may help-alleviate some of the problems experienced by 

disaffected children before. the critical period of adolescence. 

Not all adolescents seemed to benefit from participation in 

the study. As previously suggested, a more' intense- 

interpersonal skirT3x~&raining program might have resulted in 

increased positive observable b.ehaviora1 changes. Considering 

that these adolescents had developed their symptomatic behaviors 
* - O -)t 

*C - 
over many years, it may well be that the eight hours of initial -- . \ 

a"-" <- 
training was not sufficient to allow the adolescents to become 

familiar with the skills and gain confidence in their own / 
1 

abilities to use them, within the group before trying to be 

facilitative outside of the group. 

Research could also be done to determine the long-term 

gains of the adolescents participating in the study. The 

results of the research would assist investigators to assess 

continued or progressive behavioral change. 

Replications of the study with the added dimension of an 

investigation and subsequent collection of data on tutee gains 

may indicate that the training/tytoring program is helpfu-1 in 

-_.. * 
encouraging behavioral changes in the tutees. 

In this study the classroom teachers exTressed + 

dissatisfadtien with the Teachers Rat* S e a k  tr& kc, assess 

symptomatic behaviors. The teachers had difficulty with 

interpretating the-behavioral descriptPons and assessing.the 

levels of behavioral intensity. The development of an 



instrument using more finite ratings of behavioral descriptoq,~ 
\ 

appears to be a critical need in doing other studies-of this 

type. - 
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APPEBJDIX A 

TEE SBLECTIOB PROCESS 
, -. 

This section contains materials used in the selection' 

process, initiated by the investigator. This includes letters 

of permission, materials used to introduce the study to the 

teachers,.and the Teachers Rating Scale. 
- 
- 



SIMON FRASER UNIVERSITY 

Subiect. . .E thlc.d.  .qpp.roval. .of .Tutorsing . . . . . . . . . . . .  
P r o j e c t  

................................... TO ...... ?laudia.Engeg 
M. Ed. Program 

. . . . . .  .Fl?culty. .o f  .Education. . . . . . . . . . . . . . . . . . . . . . . .  

. . . . . . . . . . . . . . . . . .  I Date.. .February. . 2 X , .  L98.4.. 

. . . . . . . . . . . . . . . . .  From ...R ~ g ~ . r . B . l ~ . ~ ~ ~ , . . % . ~ i . m ~  
Univers i ty  Commit t e e  on 

. . .  Fiuman. Emerimenf a.t.im . . . . . . . . . . . . . . . . . . . . .  

I have reviewed t h e  m a t e r i a l  
Oak Tutoring P r o j e c t  t h a t  you a r e  

The p r i n c i p a l  concerns o f  my 
the  fol lowing : 

'- -. 
j u s t  rece ived  on the  Marlborough/Royal ,- 
supe rv i s ing .  * 

c o d  t t e e  regard ing  such p r o j e c t s  a r e  

7 
- That t he  ch i ld ren ,  and t h e i r  p a r e n t s ,  f r e e l y  g ive  t h e i r  in formed.  

consent t o  be p a r t i c i p a n t s ;  - 
4 . - -9 

- That c o n f i d e n t i a l i t y  i s  s t r i c t l y  maintained;  . . 

- That t he  p r o j e c t  s u p e r v i s o r  remains a l e r t  and s e n s i t i v e  a t + l  times 
t o  t he  p a r t i c i p a n t ' s  e t h i c a l  r i g h t s  (such a s  t he  r i g h t  t o  withdraw 
t h e i r  p a r t i c i p a t i o n  f o r  whatever reason) .  

The f i r s t  two p o i n t s  a r e  covered i n  an acceptab le  fash ion  i n  your 
p r o j e c t ,  according t o  t h e  informat ion  you have given me. A s s d n g  your 
acceptance o f ,  and adherence t o ,  the  t h i r d  p o i n t ,  approval  of  your  p r o j e c t  
i s  hereby provided. 

Roger Blackman 

: j h  
cc: Prof .  S .  Wasserman, Education 

Prof .  B.  H iebe r t ,  Education r e p i e s e n t s t i v e  on 
UCFE Committee. 



PROFESSIONAL DEVELOPMENT C E N T R E  ' 

BURNABY SCHOOL B O A R D  

M s .  Claudia Engen, 
39 84 Venab l e s  S t r e e t  , 
Burnaby, B. C. 
V5C 224 

Dear M s .  Engen: 

Fur ther  t o  our  meeting wi th  you on March 8,  I have contac ted  
Lex Henderson, p r i n c i p a l  of Edmonds Jr. Secondary School, and described 
i n  b r i e f  the  nature of the s tudy you would l i k e  t o  conduct. 

We a r e  not  s u r e  whether o r  not  t h i s  s e t t i n g  w i l l  meet your 
requirements, bu t  i t  would be worth v i s i t i n g  with M r .  Henderson t o  
inves t iga te  t h i s  p o s s i b i l i t y  fu r the r .  H e  i s  expecting you t o  c a l l  i n  
the  next  week o r  so. I 

\ 

Thank you f o r  a t  nding our meeting and descr ib ing i n  d e t a i l  
the  na ture  of your s tudy.  

L& 
Yours s i n c e r e l y ,  

Blake Ford 
Chairman 
Research C o d  t t e e  

350 Holdom Avenue, Burnaby, B.C., V5B 3V1 Telephone 299-8464 



MARLBOROUGH - ROYAL OAK SCHOOL,,, 
; 4,=; 

4 Kindergarten t o  Adult  Education .i-: 

E l e m n t a r y  - Adult Secondary 

6060 Marlborough Avenue 6037 Marlborough Avenue 
Burnaby , B. C. V5H 3L7 Burnaby , B . C. V5H 3L6 
Phone :) 434-5054 Phone: 433-9396 

Dear Pa ren t s  : 

- 
A s  you may have heard ,  Marlborough/Royal Oak is i n i t i a t i n g  a 

t u t o r i n g  program. The p l ans  have been developed by Mrs. Claudia Engen, a 
t eache r  working on a Master of  ducatio ion degree a t  +Simon Fra_ser Un ive r s i t y ,  
and reviewed and supported by t h e  Burnaby School D i s t r i c t  i n  agreement w i th  
t h e  s t a f f  of both schools .  Upper grade s tuden t s  w i l l  be  given the  oppor- 
t u n i t y  of he lp ing  c h i l d r e n  in younger grades.  It w i l l  g ive  t h e  upper 
graders  t h e  chance t o  ga in  con•’ idence  i n  t h e i r  own a b i l i t i e s  t o  he lp  another  
person and b u i l d  on t h e i r  'own problem so lv ing  s k i l l s .  A t  t h e  same t i m e ,  t he  
younger c h i l d r e n  w i l l  g e t  more of t h e  h d i v i d u a l  a t t e n t i o n  t h a t  every l e a r n e r  
needs. The o l d e r  c h i l d r e n  w i l l  r ece ive  s p e c i a l  t r a i n i n g  i n  how t o  b e  a t u t o r  
and w i l l  become t r u s t e d  membe,rs of a team of -classmates who a r e  working on 
ways t o  he lp  c h i l d r e n  l e a r n .  Younger c h i l d r e n  w i l l  b e n e f i t  from t h e  s p e c i a l  
l e a r n i n g  experience and from working w i t h  an o l d e r  c h i l d  who takes  a pe r sona l  
i n t e r e s t  i n  them. 

The t r a i n i n g  of  twelve s t u d e n t  t u t o r s  a t  Royal Oak is  now underway. 
.Soon they w i l l  be  ready t o  s t a r t  he lp ing  a younger c h i l d ;  t hus ,  i t  i s  time 

t o  s e l e c t  t h e  elementary s t u d e n t s .  I n  e h i s  s e l e c t i o n ,  we a r e  n o t  n e c e s s a r i l y  
looking f o r  ch i ld ren  who need h e l p  wi th  reading ,  a s  research  c l e a r l y  shows 
a l l  ch i ld ren  ( inc lud ing  good r eade r s )  can b e n e f i t  from i n d i v i d u a l ,  one-toLone 
he lp  . 

Your c h i l d ' s  classroom t eache r  has  given permission f o r  him o r  h e r  t o  
take  pa r t .  i n  t h i s  new program. This  means, 30 minutes t h r e e  t i m e s  a week, 

would work wi th  a t r a i n e d  t u t o r  from Royal Oak. Mrs. 
Engen w i l l  supe rv i se  a l l  s e s s ions .  The o l d e r  s t u d e n t s  w i l l  c r o s s  over  t o  
MaTlborough when meeting w i t h  t h e  younger people.  The program s t a r t s  February 
12  and cont inues u n t i l  t he  l a s t  week of c l a s se s .  

A t  the  end of t h e  schoo l  y e a r ,  t h e  program w i l l  be  eva lua ted  and a 
r e p o r t  made t o  t h e  Department of Education a t  Simon F rase r  University_, t o  
t he  Burnaby School D i s t r i c t ,  and t o  Marlborough/Royal Oak School. Ind iv idua l  
s t u d e n t s  w i l l  remain anonymous. The r e p o r t  w i l l  d e a l  wi th  t h e  o v e r a l l  r e s u l t s  
of t h e  program. 



,- 
+A 

12 1 

_. .. We a s k  permiss$n f o r  your c h i l d  t o  p a r t i c i p a t e  i n  t h i s  new t u t o r i n g  
"- program. Mrs. Engen ,,xi31 hold  a s h o r t  meeting a t  3 :00 on Tuesday, February 
: . 5, i n  room- 21 ae Marlborough Elementary $0 answer q u e s t i o n s  and t o  o u t l i n e  

t h e  program in,more d e t a i l .  It fs hoped you can a t t end .  I f  t h i s  Is n o t  
p o s s i b l e  and you would l i k e  more information,  p l e a s e . c a l 1  Mrs. Engen a t  t h e  
school ,  433-9396P o r  a t  home, 298-4889. -Y- 

" - P I - ' -  
%* Wd 

We a r e  e n t h u s i a s t i c  and have h igh  expec ta t ions  f o r  th: buccess  of 
t h i s  t u t o r i n g  program. We hope you w i l l  sha re  o u r  enthusiasm. 

. . 

Since re ly ,  

Claudia Engen- 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  

I f  you a r e  unable t o  a t t e n d  t h e  meeting and you a r e  w i l l i n g  f o r  

t.0 t ake  p a r t  i n  t h i s  program, p l e a s e  s i g n  

this lower pokt ion and r e t u r n  t o  t h e  o f f i c e  by Tuesday. 
, 

1, , give  permission f o r  

t o  p a r t i c i p a t e  i n  t he  t u t o r i n g  program. 



M ARLBOROUGH - RQ.YAL -- OAK SCHOOL 122 
- ?  

Kindergarten t o  Adult  Education 

Elementary - Adult Secondary 

6060 Xarlborough Avenue 6037 Earlborough Avenue 
Burnaby , B. C. V5H 3L7 Burnaby, B. C. V5H 3L6 
Phone : 434-5054 Phone: 433-9396 

- 

-7 . 
% 

- 
- - 80-01-16 

Dear Pa ren t s :  

As your c h i l d  may .have mentioned, MarlboroughlRoyal Oak is  
i n i t i a t i n g  a t u t o r i n g  program. The p l ans  have been developed by Mrs. 
Claudia Engen, , a  t eache r  working on a Master of Education degree a t  
Simon F rase r  Un ive r s i t y ,  and reviewed and supported by t h e  Burnaby 
School D i s t r i c t  i n  agreement with t h e  s t a f f  of bo th  schools .  Upper 
grade s t u d e n t s  w i l l  be  g iven  t h e  oppor tuni ty  of he lp ing  c h i l d r e n  i n  
younger grades.  I t  w i l l  g ive  t h e  upper graders  t h e  chance t o  ga in  
confidence i n  t h e i r  own a b i l i t i e s  t o  he lp  another  person and b u i l d  
on t h e i r  oim problem s o l v i n g  s k i l l s .  A t  t he  same time, t h e  younger , 

c h i l d r e n  w i l l  g e t  more of  t h e  i n d i v i d u a l  a t t e n t i o n  t h a t  every l e a r n e r  
needs. The o l d e r  c h i l d r e n  w i l l  r e c e i v e  s p e c i a l  t r a i n i n g  i n  how t o  be  
a t u t o r  and w i l l  become t r u s t e d  members of a team of classmates  who 
a r e  working on ways t o  h e l p  c h i l d r e n  l e a r n .  Younger c h i l d r e n  w i l l  
b e n e f i t  from t h e  s p e c i a l  l e a r n i n g  experience and from working w i t h  
an  o l d e r  c h i l d  who takes  a personal  i n t h y e s t  i n  them. 

Your c h i l d  has  been asked t o  j o i n  t h e  t u t o r  t r a i n i n g  program, 
and has  expressed i n t e r e s t .  This would involve  one e l e c t i v e  b lock  i n  
h i s / h e r  t ime tab le ,  s t a r t i n g  January 22 ,  1980, and ca r ry ing  on u n t i l  t he  
end of t h e  school  year .  Thus, t o  be included i n  t h i s  c l a s s ,  he /she  
would have t o  drop one of t h e  e l e c t i v e s  now being taken. For your 
ch i ld ,  t h i s  would mean dropping and t ak ing  
Tutoring. The school ,  i n  suppor t  of t h i s  c l a s s ,  w i l l  g ive  t h e  same 
type of c r e d i t  a s  any o t h e r  e l e c t i v e  course  o f f e red .  

2 - A t  t he  end of t h e  school  y e a r  t he  program w i l l  be  eva lua ted  
and a r e p o r t  made t o  t h e  Department of Education a t  Simon F r a s e r  Uni- 
v e r s i t y ,  t o  t h e  Burnaby School D i s t r i c t ,  and t o  Marlborough/%ayal Oak 
School. Ind iv idua l  s t u d e n t s  w i l l  remain anonymous. The r e p o r t  w i l l  
deal wi th  t h e  o v e r a l l  r e s u l t s  of t h e  program. 

We ask permission f o r  your c h i l d  t o  p a r t i c i p a t e  i n  a l l  a spec t s  
of t h i s  new course.  s t u d e n t s  w i l l  be  us ing  c a s s e t t e  tape and possi-  
b l y  video t ape  - - 

P -  * * 



." 
Mrs. Engen w i l l  hold a s h o r t  meeting a t  3 :3O, Thursday, January 17,  

i n  room 204 t o  answer ques t ions  and t o  o u t l i n e  the program i n  more d e t a i l .  I t  
is hoped you can a t t end .  If t h i s  is no t  poss ib le  and you would l i k e  more in fo r -  
mation, p l ease  c a l l  Mrs. Engen a t  t h e  school ,  433-9396, o r  a t  home, 298-4389. 

- 
W e  a r e  e n t h u s i a s t i c  and have high expecta t ions  f o r  the  success of 

t h i s  t u t o r i n g  program. We hope you w i l l  sha re  our enthusiasm. 

Sincere ly ,  

Claudia Engen 

7 .  

s. 

I f  you a r e  unable t o  a t t e n d  the  meeting and you a r e  w i l l i n g  f o r  

your c h i l d  t o  drop and take  Tutoring, p l ease  s i g n  

t h i s  lower por t ion  and r e t u r n  t o  the  o f f i c e  by Friday. 

1, , give permission f o r  

t o  drop and t ake  Tutoring. 



M ARLBOROUGH - ROYAL OAK SCHOOL 

Kindergarten t o  Adul t Education 

Elementary - Adult 

6060 Marlborough Avenue 
Burnaby , B. C. V5H, 3L7 
Phone : 434-5054 

Secondary 

6037 Marlborough m venue 
Burnaby, B. C. V58 3L6 

Phone : 433-9396 

Dear Pa ren t s  : 

. - 
.* We a r e  now underway w i t h  t h e  Tutoring Program. The o l d e r  

s t u d e n t s  who a r e  a c t i n g  as t u t o r s  have been working on developing t h e i r  
l i s t e n i n g  s k i l l s ,  t h a t  is ,  r e a l l y  t r y i n g  t o  "tune in"  t o  what is being 
s a i d .  Hopefully,  t h e s e  s k i l l s  w i l l  b e  used, when working w i t h  t h e  
younger person, a s  i t  is be l i eved  we a l l  can l e a r n  and grow a t  a h ighe r  
l e v e l  when o the r s show- rhey  c a r e  about  us. 

During t h e  t u t o r i n g  t i m e ,  t h e  p a i r s  of s tuden t s  w i l l  be  working 
on o r a l  reading ,  vocabulary development, word a t t a c k  s k i l l s ,  and b a s i c  
comprehension. This may t ake  a v a r i e t y  of forms : a c t u a l  r ead ing ,  
p l ay ing  of language a r t s  games, crossword puzzles  us ing  vocabulary 
words, e t g  

*- 

This l e t t e r  is  simply t o  l e t  you know we have s t a r t e d  t u t o r i n g .  
I f  you have any ques t ions  o r  want t o  d i scuss  how t h i n g s  are going from 
your o r  your  c h i l d ' s  p o i n t  of view, p l e a s e  c a l l  me a t  t h e  echool ,  433-9396, 
o r  a t  home, 931-4346. 

S ince re ly ,  

Claudia Engen 
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IITRODUCTIOI TO THE PROPOSED 

IHTERACTIVE TUTORIIG STUDY 

The Course Outline provides 'a general description of the 

program. If detailed information is desired please 

................ contact me at 

The Teacher Rating Scale will be'the main criterion used in 
P 

taentifiyirrg possible stud,ents for the tet-o~irtg program. - - 

Some guidelines in using the scale: 

- the first two pages of this scale are instructional. 
- please feel free to discuss pro,spective students with 

other teachers. 

, - please identify a student a y e ~ - i f  you know another 
teacher will identify the same, person. 

- any one chi.1d will not display all the described 
behaviors.   hey are intended-- 

- 
z& ** 

to gxve you an overview 
& ,  4 

to some of the possible behaviors. * 

- f 

Please return the Teacher 

Rating Scales to Counseling, 

--- 

by Dec. 19. If you have 
- - -- -- - --- --- - -- 

! 

questions after the - i 
- - -- 

orientation, contact me 

at................ 

Thank you for your interest 

and support. % 



COURSB OUTLIHE FOR I B T B R A C T I ~  TUTOBIIOG 

STATEXEWI! OF PURPOSE 
2, A, -. 

r-= TO, study the effects of a tutoring program. The program 

will use students at Royal Oak Jr. High School as tutors of 

students at Marlborough Elementary. The JunJor High students 

will be tdoght how to be helpful tutors. At the end of Ehe - .. 
1% 

progtam informatkon wil-l be collected to see if the program had 

any effect. 

OVERVIEW 

In taking this course the student@ will spend time: 
' 1 

. developing listening skills; making decisions; and be challenged 

by trying to help someone younger. 

1 . TO betber understand himself and others. 

2. To accept responsibility for his own actions. 
- 

3. Come to understand some-of his feelings and the 

feelings ofi others. 

4. To &velop skills in: 

- listening 
- problem soiving 
- working in groups 
- self-evaluation 

1. Working alone and in small groups. 

2. Be given reasonability for working with a young child. 



3 ,  D e v e l o p  l e s s o n s  s u i t a b l e  t o  a s s i s t  t h e  c h i l d .  

4 .  T a l k i n g  a n d  s h a r i n g  e x p e r i e n c e s  w i t h  a  y o u n g e r  c h i l d ,  

a n d  w i t h  p e e r s .  

HATERIALS 

P r o v i d e d  by t h e  S u p e r v i s i n g  T e a c h e r :  

- I n t r o d u c t o r y  Handbooks  

- P a p e r  a n d  p e n c i l  t a s k s  (mimeos)  
. - f ' N o t e b o o k s ,  o n e  p e r  s t u d e n t .  

P r o v i d e d  by t h e  -- S t u d e n t :  - 

- - 

-. 
- One n o t e b o o k  

- p e n  o r  p e n c i l  

D I V I S I O I  OF CLASS T I =  

J a n .  t o  F e b .  - F u l l  h o u r  o f  b l o c k ,  i n t e n s i v e  t r a i n i n g  
f o r  t u t o r s  

Feb .  t o  l a s t  - v2 h o u r  o f  b l o c k ,  s e r v i n g  a s  a  t u t o r  
w e e k  of c l a s s e s  - v2 h o u r  o f  b l o c k ,  i n v o l v e d  w i k h  task 

work,  l e s s o n  p r e p a r a t i o n ,  and  
d i s c u s s i o n ,  o n - g o i n g  t r a i n i n g  + 

J a n .  2 2  t o  e n d  oE t e r m  i n  J u n e  G $& 

k, * T  

COURSE RBQUIRBEIEETS "4 

1. S t u d e n t s  a r e  e x p e c t e d  t o  p a r t i c ~ g t e ~ i n  a l l  a r e a s  o f  
t h e  p r o g r a m .  -- 7 

2 .  S t u d e n t s  a r e  e x p e c t e d  t o  c o m p l e t e  a l l  t a s k s .  

S e l f - e v a l u a t i o n  - S t u d e n t s  w i l l  a s s e s s  t h e  d e g r e e  t o  w h i c h  
t h e y  f u l f i l l e d  t h e  c o u r s e  work. 

. - 

T e a c h e r  eva!wation - S i m i i a r ' ' t o  o t h e r  e l e c t i v e  c o u r s e s .  
. . 



TEACHER RATIHG SCALE 

HEEDS RELATED BEHAVIOR 

-ASSESSHEHI' SCALE 

What kinds of behaviors are closely related to unmet 

emotional needs? What extreme kinds of behaviors can be 

observed and i d e n t i f i b h y  professional teachers? - 2 .- 
This instrument identifies five behavioral profiles which , 

indicate emotional needs that are not being met. These are not 

the only needs which could be identified. They are, however, 

those needs which are seen as the most crucial and threatening 

to the child's basic growth and development. 

This instrument, used in conjunction with your best 

. professional observations, should be helpful in identPfying -4 '-4- 
.... 

, - 
behaviors which are exhibited in the extreme. 

Claudia Beaven 

adapted from a similar scale 
developed by Louis Raths, 
Meeting The Need of Children, 
3-972- - - - - - - - - - 



R&TIBG SCALES . .. 
$ 

There are five behavioral profiles in this instrument. 

Each profile describes an unsatisfied emotional need. 

In making your assessments read each of the behavioral 
, 

descriptions, and if, in your professional opinion you can 

identify one or more children who exhibit these behaviors, then 

enter their name/names in the spaces provided under each 

profile. 

ASSESSING THE BEHAVIOR 

Every person has good and bad days. Every person 

experiences times when "things go wrongn. That is why teachers 

who have observed these people in a variety of situations are 

being asked to use these profiles. The assessments should 

reflect how the person generally behaves. Through this 

thoughtful application of the assessment scales, a profile of 

the persons behavior will be observed. 

This instrument, along with the Individual ~ a t a  Sheet will 

provide the data required to make the final selection of'' 

students. 

Note: Not all students, so identified, will be--s_ele~~t_e~&, 



lBLLCHER RATIIPG SCALE - 
THE AGGRESSIVE TYPE 

This is the child whose outward behavior presents ptoblems 

to the teacher and to the other children. He may often be 

angry. He may engage in acts which are hurtful to other 

children, to the teacher, or to school property. He may also 

use verbal abuse--swear, yell, name call, or use domineering 

talk. In his interactions with other children, he may talk of 

killing, hurting, or maiming, or various other cruelties. ~e 

may talk of, or show cruelty towards animals. Or his aggression 

may take a more physical forms, in which he engages in pushing, 

hiting, punching, kicking--actions which are intended to hurt 

others. Sometimes, his actions are directed towards property-- 

defacing desks or walls, breaking furniture, destroying supplies 

and equipment. He ma-y direct his-host~ile behavior to his own__ / 

property. He may tease others, use them as scapegoats and/or 

have a chip on his shoulder. This child is disruptive to the 
/ 

usual or "normaln classroom activities. His behavior brings him 

punishment and rejection from those with whom he comes in 
- .1 

contact. I3 

Which children in your class manifest clearly these 
behavioral patterns? A 

- 

C. f . 
Which children seem to show these behavioral patterns? 



THE WITHDRAW TYPE 

T h i s  i s  t h e  c h i l d  t h a t  s e e m s  t o  i s o l a t e  h i m s e l f  f r o m  

o t h e r s .  H e  s p e n d s  a  Q r e a t  d e a l  o f  t i m e  by  h i m s e l f .  He may g o  
* '  

- *-' 
t o  a n d - f r o m  s c h o o l  a l o n e :  h e  may s p e n d  r e c e s s  a n d  l u n c h  away . 

f r o m  t h e  o t h e r  s t u d e n t s .  T h i s  t y p e  o f  c h i l d  may a v o i d  c o n t a c t  

w i t h  h i s  c l a s s m a t e s  by  p e r h a p s  d a w d l i n g  a l o n g  t i m e  i n  t h e  

washroom o r  l i n g e r i n g  a t  h i s  d e s k  b e f o r e  g o i n g  o u t s i d e .  H e  

o f t e n  t a k e s  a s e a t  away f r o m  t h e  o t h e r  c h i l d r e n .  H e  p r e f e r s  t h e  

a s s o c i a t i o n  o f  a d u l t s  r a t h e r  t h a n  h i s  a g e m a t e s .  He e n g a g e s  i n  

a c t i v i t i e s  w h i c h  i n  a  q u i t e  n a t u r a l  way d i v o r c e  him f r o m  

o t h e r s .  H e  s e e m s  t o  b e  o n  t h e  f r i n g e  o f  . t h i n g s ,  s p e c t a t i n g  

r a t h e r  t h a n  p a r t i c i p a t i n g .  

A .  Which c h i l d r e n  i n  y o u r  c lass  m a n i f e s t  c l e a r l y  t h e s e  
?-- b e h a v i o r a l  p e t t e r n s ?  

B. ~ h i c b  c h i l d r e n  seem - :, -& t o  show t h e s e  b e h a v i o r a l  p a t t e r n s 7  



THE S.UBHISSIW TYPE 

ACHERS RATIBG SCA 

This is the child who has little sense of direction for 
B *. , 

himself. He 'has great difficulty making decisions and 

continually looks to others for support and guidance. He is 
I- . 

~ generally resistant to newness of change, preferring activities 

that he has become accustomed-to. He seems afraid of making 

mistakes. Frequently he is imitative. He yields to authority 

and group opinion with little hesitation and hardly ever argues 

or protests. Frequently he is the kind of child who gets 

"pushed around" but rarely, if ever, resists. Quite often he 

lets you know that he feels other students know much more and 

can do better than he can. He tends to have very few, and 

sometimes no real'companions. -- 

A .  Which children in your class-manifest clearly these 
behavioral patterns? 

C. f . 
-.. 

B. Which children seem to show these behavioral patterns? 
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TEACHER RATIMG SCALE 3 

THE REGRESSIVE TYPE 

This is' the child who reverts to mor,e immature, or 

"babyishw behavior, after having already advanced to more mature 

and independent stages of development. This may be a seven 
- 

year-old, who suddenly begins to act like a three year-old, 

sucking his thumb, or wishing to sit*in the teacher's lap, or 

asking for help with his overco t d boots. He may engage in BipA 
baby talk, or he may whine or cry a good deal. Or, this may be 

a fourteen year-old, who regresses to the behavior of a nine, 

wanting to play with only younger children, or with toys that 

seem more appropriate to younger children. Sometimes, his - 
academic performance suddenly falls to a much lower level. In 

either case, this is the child who has clearly advanced to more 

mature levels of development and who suddenly reverts or 

regresses backwards to behavior associated with a much younger 

child. a 

A .  Which children in your class manifest clearly these 
0 

behavioral patterns? 

B. Which children seem to show these behavioral patterns? 
-- 



!BZACHER RATING SCALE 

THE CHILD WITH PSYCHOSOMATIC SYnPTOHS OF ILLNESS - 

This is the child who has a whole variety of illnesses, or 

is subject to frequent and acute alttacks: of one type of 

illness. The important issue in these illnesses is that they d o  

not seem, by physician's diagnosis, to have a physical cause. 

This child may suffer from attacks of allergies, skin disorders, 

headaches, stomach aches, respiratory difficulties. What is' ;: 

more, when the child experiences difficulties with school work, 

when he experiences anxieties or pressure in the classroom, his 

symptoms seem to either begin, or to intensify. This child may.  
- 

be absent frequently and/or frequently ask to be sent to the 

school nurse. This is a child.whose physical symptoms give him 

a gr-eat deal of difficulty and who is intensely involved with 

his aches and pains. 

A .  Which children in your class manifest clearly these 
behavioral patterns?- - 

B. Which children seem to show these behavioral patterns? 



The Child I Recmend: 

Grade 

I.Q. Reading level 
- 
- 

This chi ld ' s  reading and/or writing pe-rformme is at least me level  
M o w  grade average. 
CQnnen t  s : 

This child displays the following needs related behavior/be~viors .  

1. Suhissive 

2 .  WitMrawn 

3 .. Aggressive 

4. Regressive 7 



APPERDIX B 

THE TRAIRIHG PROGRAM 

IBTRODUCTIOW 

This section contains a complete description of the 

Interpersonal Skills  raining Program. This includes outlines 

- for the eight one hour sessions, the introd-uctory handbook, the 

"-instructional handbooks, paper and pencil tasksand samples of 
1.3. 

the interaction leaders are included. 

It is hoped that this material may prove useful to others 

interested in developing similar training programs. 



S E S S I O I S  FOR I ~ B R P E R S O I A L  SKILLS TRAIIIHG PROGRAM 

Session I Introduction and Discussion of Interactive 

Tutoring Program 

Session I1 Awareness of Personal Feelings and Ways of 

Listening 

Session I11 Gaining an understanding of Different Interaction 

Styles 

Session IV Preliminary Rating of Empathic Responses- 
.:& 

Session V Coding of Empathic Responses 

Session- VI Formulation of Responses That Attend 

Se.ssion VII Initial Practice in Verbalizing the Empathic - 

- Response 5 . 

Session VIII Verbalizations of.Responses and Planning for 

Tutee Observa.tion 



S E S S I O B  I 

IITRODUCTIOB ABD DISCUSSIOB OF 

IHTERACTIW TUTORIBG PRbGRAMS 

OBJECTIVES 

- To explore personal feelings toward participation in a 

tutoring program. 

- To'have students gain,an undeqstanding of what tutoring 
> < 

1 

involves. 

- Students read and discuss the handout "Interactive 

Tuto'ring, Developing a Helping Relationshipn. 

- Students discuSs in a group h o w ~ t  ey feel about 1 
participating in the tutoring program. 

- Students discuss what is meant by "Interactive 

Tutoring". c 
- Students discuss what it means to help others. 

- Ik is important for students to start interacting with ' 

each other and the -teacher. A trusting, relationship 

needs to be built. 

- Studentsneed to, feel their ideas and opinions are going 
- - -  - - 

to be heard and valued. 

- Tlie teaclier models higb I-ECs of empathy, respect, - 

genuineness during group discussions, ensuringFhat all 

feelings and opinions are expressed. 



t o r  

Developing relationship. 



This class will help you to be 

a thoughtful tutor. 



We will be working on listening skills. 

*These skills will help you to - 

understand what others say. \ 
, . 

i -. 
i 
i 

\ 

T , 
t 

- 
- 



As a tutor, you will be working 
with a young child. 

When helping your child, 
you will need to listen carefully, 

so that you 
understad what he or she is saying. 

1 NUMBER 1 1 



14 3 
I 

- - - - - 

learning how to be a tutor, you will at tiaes 
work alone. .. 

or with another 
person in/the class. 



Sometimes you will work with the child 
you will tutor... 

- And sometimes you will work in 
, - 

a group;. . 



' Class Meetings - 

There are two Blocks of ~nteractive Tutoring. 
Some people will meet in Block A, others 

will meet in Block He 

Attendance is very important. % 



Evaluation - 
- v .. 

t 

The teacher will talk with each student-tutor about his or her 
progress. It will be important that you too, evaluate your progress.. 

If you have concerns, 
lets talk about them. 



SESSIOU I1 

- PEBLIHGS ALDD HA'Ys OF LISTEHIBG 

OB'JECTIVES . * 

- T O  i n c r e a s e  s t u d e n t s  u n d e r s t a n d i n g  o f  h e l p i n g  
- - 

r e l a c i o n s h i p s .  I 

- To h a v e  s t u d e n t s  come t o  a n  i n i t i a l  u n d e r s t a n d i n g  o f  

h e l p f u l  i n t e r a c t i o n s .  
- - - To e n c o u r a g e  c o m m u n i c a t i o n  b e t w e e n  s t u d e n t s  a n d  t e a c h e r .  

- To h a v e  s t u d e n t s  become a w a r e  t h a t  t h e r e  a r e  d i f f e r e n t  

t y p e s  o f  i n t e r a c t i n g .  

, - To c o l l e c t  s u b j e c t i v e  d a t a .  
I 

- To h e l p  s t u d e n t s  become i n  t o u c h  w i t h  t h e i r  f e e l i n g s .  

TRAIBIUG 
a 

- S t u d e n t s  c o m p l e t e  ' T h i s  i s  m e " .  

- S t u d e n t s  s p e n d  5-10 m i n u t e s  w r i t i n g  i n  j o u r n a l s .  

- S t u d e n t s  s h a r e  t h r e e  t h i n g s  a b o u t  t h e m s e l v e s .  

- S t u d e n t s  r e a d  a n d  a i s c u s s  " I n t e r a c t i v e  Handbook - J 

2 
I n t e r p e r s o n a l  S k i l l s :  Book A m .  .. 

- S t u d e n t s  t a l k  a b o u t  d i f f e r e n t  ways  o f  l i s t e n i n g .  
4 

REMARKS 

- T h e  acceptance of t h e k  o w n  a n d  _opther 3 - e e l i n g ~ i s ~ ~  --- - 
L 

2 
> 

i m p o r t a n t  f o r  t h e s e  s t u d e n t s .  
- 

- -_ - - - - - -p - -i- 
? 
3 - T h e  t r a i n e r  n e e d s  t o  b e  c o n s i s t e n t  i n  h e r  a c c e p t a n c e  o f  4 
5 

a l l  o p i n i  o n s ,  y e t  t o  mode l  e m p a t h i c  u n d e r s t a n d i n g  when 
-2 Yp 

4 
3 
5 



those optnions attap%?or 
% 

students. 
\-d - 

- The teachers comments on 

andyor empathic. 

are provocative t o  
8 

journal writing is 

the other 

reflective 



T h i s  I s  Me 
149 

> 

Name 

The  games  a n d  s p o r t s  I l i k e  a r e :  

f a v o r i t e  TV p r o g r a m s  a r e :  

My h o b b i e s  a r e :  

I f  t o m o r r o w  w e r e  a  h o l i d ' a y ,  I d  s p e n d  t h e  d a y  i r r  t h e  

f o l l o w i n g  w a y s :  

The  t h i n g s  I'm i n t e r e s t e d  i n  a r e :  

t 

I ' m  h a p p i e s t .  when / 
I 
w 

My f a v o r i t e  s u b j e c t  i s  

My ' w o r s t '  s u b j e c t  i s  

I n e e d  h e l p  w i t h  

I w o r r y  a b o u t  
-- -- -- 

, 

" , T h i n g s  t h a t  s c a r e  me a r e  
-% --- -- - - - 

T h e  t h i n g s  t h a t  b o t h e r  me - i n  s c h o o l  a r e  



--\ 

e - 150 
The  t h i n g s  t h a t  b o t h e r  m e  o u t - o f  s c h o o l  a r e  

A - 

The t h i n g s  t h a t  b o t h e r  me a t  home a r e  

- 

When I ' m  e i g h t e e n ,  I h o p e  - 
When I g row u p ,  I p l a n  Eo 

The  k i n d  o f  j o b  I ' d  l i k e  t o  h a v e  i s  ' 

To me f r i e n d s h i p  m e a n s  

Some w o r d s  t h a t  d e s c r i b e  m e  a r e  

C i r c l e  t h e  b e s t  a n s w e r  

, 20 .  I l i k e  t o  b e  w i t h  f r i e n d s  YES N O  - - 
' 21 .  M a k i n g  f r i e n d s  i s  EASY HARD -- 

22 .  Check  ( ) a p p r o x i m a t e l y  4 t r a i t s  i n  t h e  k i n d  o f  p e r s o n  

y o u  l i k e  t o  b e  w i t h .  

i s  f r i e n d l y  i s  good  a t  s p o r t s  
' i s  h e l p f u l 1  . - i s  e a s y  t o  t a l k  t o  
a c t s  n a t u r a l  - h a s  a  s e n s e  o f  humor  

- i s  u n d e r s t a n d i n g  i s  f u n  t o  b e - w i t h  
i s  good a t  s c h o o l  w o r k ,  i s  h a p p y - g o - l u c k y  

- i s  p o p u l a r  w i t h  e v e r y o n e  h a s  o n l y  m e  a s  a  f r i e n d  
i s  a  good  s p o r t  
i s  a  q u i e t  p e r s o n  
h a s  s i m i l a r  i n t e r e s t s  a s  m e  

-- 
P 

2 3 .  S a y  s o m e t h i n g  m o r e  a b o u t  y o u r s e l f  t o  h e l p  y o u r  t u t e e  g e t  

tmo know y o u .  

2 4 .  L i s t  t h e  c h i l d r e n  i n  y o u r  f a m i l y  f r o m  o l d e s t  t o  y o u n g e s t ,  - - 
-- - - - 

g i v i n g -  a g e .  " B "  m e a n s  b o y ,  " G "  means  g i r l .  P u t  a' s t a r  b y  . 

y o u r  own name.  E x a m p l e :  
B 1 8  G 1 6  

*Gary  w 1 3  B 1 O  



' H a n d b o o k  

~nter~ersonal Skills: Book A . 

7Uls CLASS K 601r4G To 
MELP US To LISTErI AkQ 
SPEAK \- 



What is meant interactive tutoring? 
Why are interactions part of the &toFi~g class? 

Interaction means: action "between" two things or people. 
Tutoring means:. being helpful to -anothkr person. 
Interactive Tutoring means: action (speaking and listening) between two 
people, one helping the other. 



As an interactive tutor you wiil do a geat  amount of carell  , a 

listening and speaking. -- - 
&<. _ -z 

I 

&=- Each of you will practice listening'and speaking s@s ~ ~ l a s s ,  
befote you start helping your young child. - , : 

As you practice your interictions~listenin~'&d e $Y s@aking 
, skills) $or  will become better able to help. - 

You -will be better able-to understand how the sudent feels 
about *self and his school work: . 

WELL, I .-. c . 2  



Tutors can be helpful. + 

. _* 

Tutors caii be helPhf to their students; - - 6,. 
- Tutgff can help their students to learn. 

a . ..allow whoever you are with 
to be ivho they are. 

... accept the other person the 
way he* is. 

' 9 
Ihs d i m  There r e  ?xu 
sexes, howeyer, for c l a r i t y  
and ease ~ r '  reading, the 
3ronoun "hert x i l l  refer to 
'both males area f e d e s .  

-3 



Interactive Tutors: 

listen to what others -say, *- 

say. 

THEW' MUST BE, % 

SoMETcllG. IrJR-* wm Hc.. I NEVER YN0d 
WHAT To SAY... ~d 

... everyone needs practice 
in developing their listening 
and speaking skills. 1 

- >- and 
what he is saying. 



After careful listening, you will 
- be able to speak to the person so that 

he knows 
7 - 

you heard and understood what he 
was saying. 



SBSSIOH I11 

OBJECTIVES 

DIPPERBBT IHTERACTIOH STYLES 

- For students to understand the importance of building a . 

good relationship wi.th the child they will tutor. . . 

- TO encourage communication between students and teacher. 

- For students to gain an awareness of different types of 

- - 

interactions. 
- 

f' 
/ - For students to gain an initial understanding of the 

three levels# of interpersonal responses. 
- 

TRAIBIlvG 

- Students spend 5-10 minutes writing in journals. 

- r - Students discuss what is happening in their life. 
-+ - - - -  * 7 

5 - ~'tudents view iideo-tape "Teacher Trouble,' Part A m  and 

* , 

discuss their reactions. 
C 

9 - - Students view video-tape "Teacher Trouble, Part B" and - 4 
discuss their observ)tions and reactions. 

- Students brainstorm a list of possible problems younger - 
1 

kids might have in school. - 
- Students read and discuss .Interactive Handbook - . i 

2 

- 
- Students read --- over and as a group. use IS-I tb help code 

- 

I 
, =% 

the level and type of interactions used as examples by'. $r 

the teacher. ' 
/ ,  



- ~rainer needs to continue encouraging students to 

express personal feelings. 

- Group discussi'on ag&.sharing of ideas is important for 

students to help build confidence in themselves. 
7 

- Important for students to be able to relate to video- 

tape and examples used for coding.practice. 

- -Important for teacher to.continue-modeling high levels 
1 

of empathy respect and genuiness. 



-- 

Interact i ve  

Interpersonal Skills: Book B 

I'M TRWG, BUT I'M 
STILL bol& LO%\/ 



Interpersonal Skil ls  160 
- -  -- 

There are 3 levels of Interpersonal sk i l l s .  

Level 1 - The' helper did not really l i s ten  t o  w h a t  was said. 
- The helper does not t r y  t o  understand w k a t  was said. 

. . 

Level 2 - The helper l i s tens  and understands sane of &t  as. said. 

The helper partly understands h m  the helpee feels .  

Level 3 - The helper listens~,carefully and understands what was 

said. 
- 

The helper understands how the helpee feels.  

When the helper spealcs the k lpee  kwws tkt he is ~~erstccd. 



f 

The k l p e r  does not l i s t e n  carefully. . 

He does not try t o  understand. 
He is hurtful. 
He does not care a b u t  the  k l p e e .  
H e  puts t h e  blame on the klpee. 
He t a lks  a b x t  -thing else.  

Example : 

F - ''Hm did you do on the English tes t?"  

J - "I mt a ' D 1  again. Boy, am I in m u b l e  this time. 
I don't h o w  w h z t  I ' l l  do." 

*F - "It is your own f a u l t .  I did great, I got a ' B t . "  



The helper l i s t ens ,  and understands m e  of the feelings. 

He tells the helpee at t o  do. 
He tells tk helpee how he (the helper) feels. 
H e  asks m i d  q e s t i o n s .  
He  tells t k  helpee t o  forget b w  he fee ls .  

F - ' 7 % ~  did ym do on the  EnglLsh test?" 

J - "I got a 'Dl again. by, am I in trouble t h i s  tine. 
I don't know what 1'11 do." 

F - 'You s M d  have studied." d 
I . . 

m 7 

d.-. F - "Don't wrry. Maybe you w i l l  do better next term. " 



The helper listens carefully. He understands how the helpee 

feels and w i n 2  the helpee is talking about. When the helper 
, speaks, the helpee knows tht he is understd, and ~ O W S  

that tk k l p e r  understands how he (tk helpeel feels. 

Example : 

F - "t30w did you do on the English t e s t ? "  

J - "I got a ' D f  again. b y ,  am I in trouble this 
time. I dan't bow W k i t  1'11 do.lt 

F - "This I D t  is going t o  cause scme rSeal problems 
for you, ard yrxl are unsure of h3Wto handle 

- 
k - '"iou don't lam w k t  to do about the trouble you 

- d l  be in, getting amtkr 'D'." 

or 

F - 'This t h e  you will be in real trouble and you 
k n ' t  :-=now %+at you can do." 



A SCALE FOR TUTORS 

s k i l l s  

- S O  much."  I 
* -- 

%- . ,-a* 
5 
1 

I 

LEVEL 1 

, 

, 

\ 

When a  h e l p e r  d o e s  n o t  

l i s t e n  c a r e f u l l y :  

"My Mom a n d  Dad w e r e  d r u n k  a g a i n  l a s t  
a =.; 3 

n i g h t . .  I h a t e  i t  when t h e y  d r i n k  

H e  d o e s  n o t  unde>-  

s t a n d  how t h e  h e l p e e  

f e e l s . .  . 

H e  d o e s  n o t  c a r e  

a b o u t  t h e  h e l p e e  ... 
He p u t s  t h e  b l a m e  

o n  t h e  h e l p e e  ... 
He t a l k s  a b o u t  some- 

t h i n g  e l s e . .  . 

E x a m p l e s  o f  how a  h e l p e r  

m i g h t  s p e a k :  " 

"Why t e l l  me?" 

" ~ h e y ' r e  j u s t  d r u n k s  ." 

11 Maybe * i t ' s  y o u r  f a u l t . "  

"Were you  b u g g i n g  t h e m . ? "  

" w h a t  d i d  you  d o  y e s t e r -  

d a y ? "  "Yeah?  L e t ' s  go  

t o  a  s h o w . "  



L 

"My Mom a n d  Dad w e r e  d r u n k  a g a i n  l a s r  

I n i g h e .  1 h a t e  i t  when t h e y  d r i n k  s o  . I  
much. '' 

-- I 
- LEVEL 2 

When a  h e l p e r  l i s t e n s  

a n d  u n d e r s t a n d s  .some o f  

t h e  f e e l i n - g s  : 

He t e l i s  t h e  h e l p e e  

w h a t  t o  d o . . .  
4 

He t e l l s  t h e  h e l p e e  

how h e  ( t h e  h e l p e e )  how h e  

f e e f s . .  . 

He a s k s  s t u p i d  q u e s t -  

i o n s . .  . 
' H e  t e l l s  t h e  h e l p e e  t o  

f o r g e t  how h e  ( t h e  h e l p e e )  

f e , e l s . .  . 

2 ~ x a m ~ l e s  o f  how a  

h e l p e r  m i g h t  s p e a k :  

"Why d o n ' t  y o u  j u s t  

t a k e  o f f  when t h e y  

g e t  d r u n k ? "  

"I g u e s s  i t  w o u l d  

b o t h e r  me t o o ,  b u t  

I w o u l d  t e l l  t h e m  

t o  s m a r t e n  up  . I '  

"What do  t h e y  d r i n k ? - "  

, - 

' 'Don1 t f e e l  b a d ,  l o t s  

o f  pa r ' en ' t s  d r i n k .  " 

" T h a t ' s  n o t h i n g ;  D o n ' t  

w o r r y  a b o u t  it.-" - 



LEVEL 3 

- 

When a  h e l p e r  l i s t e n s  

* 

"My Mom and Dad w e r e  d r u n k  a g a i n  l a s t  

n i g h t .  I h a t e  i t  when t h e y  d r i n k  
- 

S O  much." 
i 

c a r e f u l l y ,  h e  u n d e r -  

s t a n d s  how t h e  h e l p e e  

f e e l s  and  w h a t  t h e  

h e l p e e  i s  t a l k i n g  

a b o u t :  - jt . 

"66 

1 
* - 
5- 

H e  u n d e r s t a n d s  

wha t  i s  s a i d ,  a n d  how 

t h e  h e l p e e  f e e l s . . .  

Examples  o f  how a  h e l p e r  

mi-ght spe 'ak:  

" I t  r e a l l y  u p s e t s  you when 

y o u r  p a r e n t s  g e t  d ~ u n k .  " 
P - 

I1  I t  makes Fou a n g r y  when 

y o u r  p a r e n t s ' d r i n k  t o o -  
t 
a - 1 much." 



OBJECTIVES 

- For students to 

.feelings. 

- For students to 

skills" (empathy). 

C 

explore and talk about personal 

gain more familiarity for "listening 

- For students to gain a better understanding of the three 

levels of interpersonal skitls. 

- For students to grasp the basics of coding. 

- Students write in journals. 

- Using 6~ Tor guidance students as a group cage the 
+ I 

responses of the *helperm from the demonstration - Vicieo- 

tape "Teacher Trouble, Part B," dsing IS-101. 

- In diads &"dents work on IS-3. 
-- 

- At the completion of IS-3, the group of students discuss 

their coding. 

- Students write short paragraphs about how they felt the 

last time they were "happy,* Jsad,' or "angry*. 

*'- - - - -- ---- 
. 

- The students need to explore and come to accept. their 
w 

own f ee,linqs,.. 



# - -- 
So you had a teacher who was giving you somm trouble. + -  

Yeah. 

HE= : Can you trtll me what happened? h 

EI&EU&: +ell, I was like in fFont of Peading. I was - a q j  ahead . 
of her, a d  made n~ do it P11 over, 

So you wmt t o  a new school a&, um, you were more advanced, HELPLB: 
you were reading at a hfgher 18-1.. , 

D I l E U :  Yes - - - Yeah.  - 

7 HELPEEi: And she just put you back - - and made you start a t  a 
lomr level. 

DRiED: Yeah, she nsde me do it all. over. 

Em: And how did you feel a b u t  that? 

D I N E L I E :  W e l l  I felt terrible, because , like people wen &In$ 
rn - - aah you had to do it a l l  over again, probably you 

- did  samething wr-umng.like that. 

HELP32 : So the other kids w e n  mudrig you feel  like maybe you 
were stupid or samething. 

IEUER : That when you &La it the fir& time it might have not 
been good enough - - or sabcthine 

HUPLR: Yeah and that made you fa1 real sad. 



HELPER : 

nmm: 

HEL3EH: 

Dmm: 

I.mPJB : 

And she .aidntt really.. ,  
/* 

And I got most of them wrong too, 2' 

So you were really i+ring. a l o t  of problems with the' math. , 

Because they were more advanced than you were when you 
got there, 

Yeah. I 'm - troubled -- in math. 
- 

So you have trouble in math, you know that, 

Yeah.. . I have trouble i n  math and that was making it 
- - 

HELPER : And it was making it a l o t  worse for you. 

Yeah. 
i 

So you wera feefing bad. - 

Yeah. 

And because you welcen't doing so well how were you feeling 
about that? 

- - - - 

Well I felt 1% - - I f e l t  like - - urn - - like, l ike 
-thing m e ,  like 1-6 s tupid  because I hod to do 
it all over agafn ard then I had to do that. 

_ 
So because she made you do your reading a l l  over,,, 

And then yctu weren't doing too w e l l  in nath it -ally 
st- t o  &e you think gee-whiz maybe I'm not too 
s a u t  * t h i s  stuff. 

Yeah. 

Yeah, and the other k l d s  vere fun of you were they? 



HELPER : 

So it was a bad time. 
- 

Yeah : 

I t  was a r e d  bad time. 

Yeah. 

That l s  what happened. Is it g o h i  t o  & any different 
next year? 

'&fl I ' m  going t o  be.going t o  a new school next year. 

Ahh, so the  problem @ght be..  . 
It w2I3 lie over, but it'map not be , because I W f  get 

- 

a new teacher and it may start all over again. 

You're afra id  it night happen again. 

Yeah. 

Yeah. Cnce something like that happens you think It, up, it . 
might hogpen again. 

Z T 

Yeah. 
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Name D@ / --%- 

a s  
C .  L 

Understanding ~nter~ersdnal Skills, . 
Levels 1, 2, 3; . P +. %&.*. 

1 

&,& Work with another person. -2-, 

Decide if the comments are level 1, level"2, or led1 3-i 
Then using "A Scale for Tutors" - LS-1, kecide ,Ghat trpe of level 1,2, 
or 3 comment is being used. 

=. 

. t 

- ., Level - - -  

E L .  
Type - 





Level - 

Level - 



I AM WORRIE~ ! WE'RE 
HAWNG A TEST N SCHDOL 
TOMORROW, ANb THERE'S 
MO WAY I CAN PASS 11 ... 

Level - 
Type- 

Y€5, I b0 FE6L ALL 
ALOME ANB WISH 
S0ME01rlE NoULb ASK 
ME To bo OUT 

0 

Level - 

Type - 

Level - 



OBJECTIVES 

..- I/ - F o r  s t u d e n t s  t o  come t o  a  b e t t e r  u n d e r s t a n d i n g  o f  t h e  ' 

c o d i n g  r e s p o n s e s  ., 
- F o r  s t u d e n t s  t o  b u i l d ' a  g r e d t e r  a w a r e n e s s  a n d  .& 

s e n s i t i v i t y  f o r  e a c h  o t h e r s  f e e l i n g s .  
- 

- Per skuQetsts to i n c r e a s e  h k i r  u n d r s t a A i n g - o f  l ibat= - --= 

k i n d s  o f  r e s p o n s e s  a t t e n d  t o  f e e l i n g s .  
r -? 

~TRAIBIIIIG 

- S t u d e n t s  s p e n d  5-10 m i n u t e s  w r i t i n g  i n  j o u r n a l s .  

- Working  a l o n e ,  s t u d e n t s  c o d e  IS--4. 

- S t u d e n t s  w o r k i n g  i n  d i a d s ,  s h a r e  a n d  d i s c u s s  t h e i r  
x - 

c o d i n g  o f  IS-4 .  

- S t u d e n t s  .view v i d e o - t a p e  "Going  O u t  W i t h  Guys ,  P a r t  A "  

and  d i s c u s s  t h e i r  o b s e r v a t i o n s  a n d  r e a c t i o n s .  

- S t u d e n t s  v i e w  v i d e o - t a p e  "Going O u t  W i t h  Guys ,  P a r t  B" 

f o l l b w i n g  a l o n g  w i t h  t h e  t r a n s c r i p t .  

- I n  # a d s  s t u d e n t s  c o d e  and  d i s c u s s  t h e  < r a n s c r i p t  

IS-102.  2 

- V i d e o - t a p e  n e e d s  t o  b e  r e v e l a n t  t o  s t u d e n t s .  T h i s  
- --- 

e n c o u r a g e s  them t o  s h a r e  t h e i r  F e e l i n g s  and  a l s o  a t t e n d  

t o  t h e  t w o  t y p e s  o f  ' h e l p e r n  r e s p o n s e s .  
- - 



- Experience working with soqeone is impartant and the 
M. 

r 
sharing of opinions helps the students gain confidence 

t 

in their ideas and opinions. 
- 

- Gaining ce-nfidence in themselves and in each 0th-er is 
? A  

- ... 
n;eed$~~before training can develop further. 

.= 



UNDERSTANDING ?HE HELF'EE 

The f i r s t  s t a t m t  w i l l  be done in class. 

b o k  t o  your IS-1 
Level 2 ,  o r  Level 
whaf:. he said, and 

* .  

Wbrk with s-ne 

scale for help. Rare each corrment either Level 1,' 
3. Remembsr - Level 3 lets the helpee h o w  that 
SxxJ he feels,  is understood. 

in the class on st.atements 2 and 3 .  

Statanent 1 =- 

I 

I really wanted t o  go t o  the school- dance, but there is no way. 
- You can't wear jeans and 1 don't have any cash t o  buy a pair of pants. 

,-- 

May he you could b o r n  ofbpants f r o m  somne .  

- - _. 9 
It 's  your iawn fault .  You had mney a few weeks ago and - 
you just blew it. . 

You forward t o  going. ', Can't you make sorne mney 
to buy a pair of pants? 

Don't even think about it. It w i l l  he a dumb dance anyway. 

The dance is b p r t a n t  t o  you and you just don't have the 
mney t o  buy a gcod pair of pants. 

You reaUy wanted t o  go t o  the dance but the GmneY'pfoblem 
is foul-5-s up* --- 

Y e a h  - 1 k x w  hew you feel. 

, - 
L 



Statemnt 2 

school is boring? It ' s just a waste of time. Q- 

YOU SMUM talk t o  the ,counselor: 

I'm busy w i t h  my own stuff r ight  now, codd w e  talk 
tmrrow? e 1 

1 

> 

'You are not getting anything out of school. I t 's  a boring 

- -e5-- 
- 

If you went t o  bed earlier vou m i d t  mt  be so t i red .  

ScfK>ol is not verv interestinn. It is i us t  a   lace to 
s m d  time, 

You could -trv harder. 

You better smrten up. You mn't get a job i f  you don't 
fini& school* - 

You're dumb. You don't like anything. 

Bybe you need a girlfriend. 



Statement 3 

. Hy k m  and Dad f ight  all the the. 

What can you do abbut it? 

Why don't you te l l  them you are going t d  run away, if 
they don't stop? * 

- -- 

The fighting mkes you so unhappy, you w a t  t o  stay away . 
frwn the  house. .- 

J f -  - 1  

I . .  
My b m  and Bid never fight.  

B e  quiet. I t ' s  a l l  you ever talk about. 

What do they fight about? 

Forget it. Lots of people-fight . 
You feel bad that your parents don't get along, but if 's 
getting t o  the pint where  you don't l i ke  t o  be around when 
they are fighting. 

1 

- Ask fo r  the Answer Key . 
I. . .  - - Check your ratings 



is -1112 

"&~ing,Out  w i t h  .Guys" - 
Ok. You have a problem with your parents  
to go out  uith guys. 

t * 

not  wanting SOU 

Y e a h e  

Can you' t e l l '  m e  &mething about it, maybe how they feel 
* 

A o r  how you f e e l ?  - _  b 

OK. Ilm - the re  i s  th ree  g i r l s  i n  the  f a y -  n e i t h e r  of 
" u s  were al lawed Co go out  with guys u n t i l  they were 'about 

20 o r  19. h e y  uere  brought up in t h e  old c o b t r y .  They - a r e  really s t r i c t  in  t h e i r  way4 not giving any l e e  - 
leeway. A h  - i t ' s  not  t h a t  - I think i t 's more t h a t  they 
are scared t h a t  you are going t o  get  hurt or t h a t  something 
is going t o  happen - bt& they Just won% g i w 7 o u  t h e  free- 

' 

d m  t o  go out. '- 

There i s  j u s t  no real discussion about it.,. . 

That 's r i g h t ,  

They've got  t h e i r  waysrand they believe they are r i g h t ,  
%hey den% r e a l l y  allow you any chance to... 

Right", i t t s  a c u t  and dry mat ter  u i t h  them. That 's  it. 
- 

And you are t h e  youngest of the three .  So t h e  o t h e r  two - 
t h a t  i q  how they have been raised so i t ' s  na tua ra l ly  going 
t o  be t h e  same m y  f o r  you. , .-' 

w g h t  . / 

So it r e a l l y  makes it d i f f i c u l t  f o r  you becauw you j u s t  
don't have any options lef t  open. They have, sort of  .all 
been closed o f f ,  a l l  ready, 

And so how - what happens when you want t o  ga out  with guys2 

So you cionlt want t o  - port of go against their A s h e s .  
$ 

wefit 0' 



. - 181 
- - 

HELPER : So you s tay a t  home, and you don't like t o  sneak out. It's  
not a go& thing t o  sneak-out. 

LQEI : Definitely,  - - 

' H%PEA: .4nd so what happens? You stay a t  hame. * 
- r r  s \ 

LORI: - Stay a t  hcme and he can come over. So that ' s  not  too bad. 

HELPEH : So -the boy t h a t  you l i ke ,  he's  allowed t o  cane over t o  the  
house. And t h a t  'k OK with your mam and dad. ' h e y  say - no 
problem with that. - '-'% 

1 

ImX: Nc p&&em and he lTaaitb go hone a t  a reasonable hour. 

HELPER: . Uh -'ah* 

HELPER : And so you do get t o  see m... 

U R I  : IhPn. I 

ELPER: Evan i f  you c w t t  go out on say a da te  u l t h  him. But 
you do get  to & him. 

d. -.-- 

LORI: S g h t  . -. 
4 

HELPSR: Your parents feel  safer, sort of - do they? ?hat a guy - 

t can come over t o  the  house. , - 

. LDEI : I think so because - not *st they ere watch ing  you, 
but th& they know you ors there And they knaw - not t exact ly  what you are doing every moment hut they have a 
general idea,' e 

 WE^: * , SO that helps - t h a t  &es - so a t  l e a s t  you & ses him - - r 
but you still s i n %  go out. 

* 
> 

LORI: ~ e a j ,  3t res tr ic t s*  your ire%dam wta i bi t .  

HE-R: ~ n d  that 1s viut ,re- start* t o  get to you ~iter a&*.' 

LORI: Teoh 
- - - - - - - - - - - 

P 

HELPER: You would like t o  be able t o  go out t o  a show o r  saraething 
- x & h t l % - k r - w e L L e ,  if -- 

you want.. . 
P 



H E W E R  : And you &-st don't want t o  do those kinds of things. 

LORI : Wght. I v t e  t r i ed  but i t 's not worth getting caught, a 

- and feel- bad kcause you a n  not enjoying t h e  evening ' 

anyway 

HEmB : Because y w  are horried abut what Is g ~ i n g  t o  happen when 
you get home. 

LORI: Yeah, if they fhd out. 

m d  
HELPER: 

Helper: 

& youvte got all t ha t  kind of anxiety churning around 
in your stomach while yout= out anyray, so its probably - you might a s  well &st stay ham. And t h a t ' s  the sit- 
uation that your in. You wrnt t o  plea- your parents and 
t > e b ~ & & k ~ d & & d g h t ~ ~  andyet - 

a t  the same tine you uant t o  go hut with this guy. 

That t s  fight. 

And your friends probrhly can go out w i t h  guys arrd that 
puts  another lastrahE on you. - - 

" +2 
Thotts true, a l l  of them an allowed t o  go out ard they 
don't under+ wiry I'm not allawed to. 

So it makes it 80 t ha t  your friends are king allawed 
t o  do -thing tha t  you cmtt do, and it Web it 
even harder fur you. 

a*- P 

Becaum~you are bvhg t o  make excuses t o  your friends - v 

no I can't  go out, 

Even w i t h  parties .ad stuff too. , 

HELPER: 
-- - 

They would/rather you stay a t  h-, than go t o  par t ies .  
- --- - - - 

m1: ( M s  1 . % 

- - -- - -  A- -- - 

HELPER: So you've got a l l  that r e s p m s i b i l i t y  bort of laid .m you. .. 

HELPER : And you don 't want t o  be the brd kid, w you stay; h a b .  
- v I 



LORI: 

LORI: 

HELPER: 

LORI : 

HELPER: 

HELPER : 

m1: 

HELPER : 

LORI: 

HELPER : 

LORI : 
-- 

- HELPER: 

HELPER : 

-- And you miss out on a awful l o t  of stuff with your friends. 

7 * -  

- - - - - - -- - - 

U 

That I s  r ight.  \I . 
i 

And going out with boys. And there i s  just  - no - no, 
noth,ing you can do. You con see sor t  of the dye was cast  - 
with your older s i s t e r s  - ard t h a t ' s  the  way it is .  
Nobody has broken the mold. 

\ ', 

And J don't think I ' m  going to. 

You haven't got enough courage t o  decide t o  break the 
mold nei ther  u' 

No. Q ,  

,, " 
So you are sor t  of a t  a deah end 'in P way. YOU have t o  
wait u n t i l  four nineteen. And then it w i l l  be OK. 

Is t h a t  - i s  tha t  OK - t o  do t h a t ?  _ a 

No - I quess it i s  'something you got t o  l i v e  with. I O f a  ' 
not OK really because it causes other problems. 

Such as. . . 
Like i f  you are going t o  ask my mom o r  m e t h i n g  - you 
get knotted up ins ide  even though - you know what the  
answer is  going t o  be. ?he worse it- c m  be is  no. - 
But still jus t  going-to her and asking her - you know it '8 

going t o  be no, ye t  you want t o  ask because you w a r t  t o  
gosand so you get a l l  those feel ings  churning around 
inside yourself - "you don't khaw which woy t o  go. 

That ri&t. - - C 

That makes it so tough - you've got s o r t  of pressure from 
your friends and pressum from you b o y f r i a  - - hey come 
on l e t s  go out - - and then hawing that mom i s  goin& t o  
say no, or  probably say no, and so ,$t keeps building up. 

~ o t  6 far .  

And so i t 8 6  eonmething tha t  you have t o  accept as pa r t  of 
your l i f e .  



LORI : It Is hard. 
t 

HELPER : It's hard, t o  accept it. Yeah. You want it t o  change. 

LORI : ( l a d  1 

HELPER : It would make life a l o t  easier, it it would change. 

URI : That's true.' 



SESSION VI 

POBZIULATIOB OP RESPOLDSES THAT ATTEND 

OBJECTIVES 

- To come to understand what is meant by "listeningn. 

- For students to ga;in initial skill in formulating 

responsps that attend to feelings. 

- To continue the sh,aring of personal feelings. 

3 
= S t u d e n t s  spedd 5-10 minutes writing in journals and 

sharing news. 

- Teacher writes two or three examples of statements 

similar to those on IS-5. In the group setting students 

Q formulate level 3 responses to the statements. 

- Individually students formulate level 3 responses' for 

- As a group the students share their responses to IS-5. 
. - 

- Working alone and then sharing their responses helps 

students to understand the formulation of level 3 

responses. This also encourages interaction and respect 
2 

for their own and others work. 
-. . 

- These students need to find respect for each other and 
- - -- - - - -  

I 

themselves. 
--  

- These students may not have felt "listened to" before. 



-   he . t erm empathy  i s  n o t  u s e d  o r  

' i n v e s t i g a t o r  fo l lows  t h e  f o r m a t  

Handbooks and c a l l s  empathy ,  l i s t e n i n g  

l a i d  u t  G 
- 

to.  The  

i n  t h e  

s k i l l s .  



In this 

mkhg these 

exercise*'you are asked t o  write. what you wuld  say t o  someone 

types of statements. ' 

Try t o  use level 3 comments, that is, include the feelings and the 

main idea of what was said. 

I am so sick and t i r ed  of other people t e l l ing  me what t o  do. Ib 

& this -- come here -- hurry up --- haven't you finished yet.  I f ee l  l i ke  
t e n i n g  the whole m r l d  t o  shut up! 

You f ee l  

because 

Natural 

Statanent 2 

I ' m  so happy. 
my report was good. 
sure is fun t o  have 

You fee l  

We are going canping on the weekend. My teacher said  
Sane of us  kids are going fishing a f t e r  school. It 
lots of friends. I fee l  great. 

Statement 3 

r 
No one likes me. Nobody! I try t o  be nice, bu tA t  doesn't help. 

I have no friends. 

You feel 



I'm afraid. My D&d hits me all the the .  He is always angry. H e  
doesn' t  hit  t h e  o the r  k ids ,  just me. 

You feel 

because 

Natural 

Statement 5 

I don't take o the r  kids t o  my house. It's always so  messy. No one 
ever cleans it up. 

'- 
You feel -.. 

because 

Statement 6 

I j u s t  asked a girl t o  t h e  show and she said yes! Wow! I f e e l  great! 

You f e e l  

because - 
Natural 



-, 
SESSIOH VII 

IBITIAL PRACTICE IB VERBALIXIBG THE EUPATHIC RBSPOBSE 

OBJECTIVES 

-   or s t u d e n t s  t o  g a i n  s k i l l  i n  r a t i n g  a n d  w r i t i n g  

-- 
r e s p o n s e s  f o r  i n t e r p e r s o n a l  s k i l l s .  

- : _ T o  c o n t i n u e  s h a r i n g  i d e a s  a n d  f e e l i n g s .  

- - - -  T o  s t a r t  f o r m u l a t i n g  v e r b a l  r e s p o n s e s  i n  d i a d s .  

- s t u d e n t s  s p e n d  5-10 m i n u t e s  w r i t i n g  i n  j o u r n a l s  a n d  
, - 

s h a r i n g  news.  

- S t u d e n t s  c o m p l e t e  I S - 6  - c o d i n g  p r a c t i c e  a n d  IS-.7 

f o r m u l a t i n g  r e s p o n s e s .  T h e y  d o  t h e s e  a l o n e  t h e n  s h a r e  

t h e i r  work i n  a  g r o u p  f o r m a t .  

- S t u d e n t s  l o o k  o v e r  ( e m p a t h y )  R e s p o n s e  L e a d e r s  i n  d i a d s ,  

t h e y  f o r m u l a t e  p o s s i b l e  r e s p o n s e s  f o r  o n e  o r  t w o  o f  t h e  

. l e a d e r s .  

- T r a i n e r  d i s c u s s e s  t h e  u s e  o f  t a p e  r e c o r d e r s  t o  h e l p  them 

r e a l l y  l i s t e n  t o  w h a t  o t h e r s  s a y  a n d  t o  h e a r  t h e i r  

r e s p o n s e .  T h i s  i s  v e r y  d i f f i c u l t  f o r  t h e  s t u d e n t s  a s  

t h e y  may n o t  b e  r e a d y , t o  a c c e p t  t h e m s e l v e s  a n d  w h a t  t h e y  

s a y .  : 
- - -- - -- - ~ h e s f i d e n t s  come t o  u n d e r s t a n d  t h e  h e l p f u l  o r  a t t e n d i n g  

response y e t  m a y  nm lFe ready t o  s a y  it v=r-a l ly  to 

o t h e r s .  



/ W-ba 123 OUT.  ' 1 
0 MORE SCHOOL 1 
( SCHOOL IS OUT !! ,f 

(Sample Interaction Leader) 



'&"---\ TALK ABOUT HOW YOU FEEL WHEN 

YOU KNOW SOMEONE DOESN~T - 

LIKE YOU 

you HATS ME,  

( S a m p l e  1 n t . e r a c t i o n  

-J 

L e a d e r )  



Name D a t e  

SKILL P R A C T I C E  1  

' I n  t h i s  e x e r c i s e ,  y o u  a r e  a s k e d  t o  r a t e  t h e  comments  

e h a t J a r e  g i v e n .  R a t e  t hem e i t h e r  - L e v e l  1 ,  L e v e l  2 

- 
o r  L e v e l  3 .  Use S c a l e  1 t o  h e l p  y o u  d e c i d e .  

S t a t e m e n t  , l  

- I am s o  s i c k  a n d  t i r e d  o f  o t h e r  p e o p l e  t e l l i n g  me w h a t  

t* Do t h i s  --- come h e r e - - -  h u r r y  u p - - - h a v e n ' t  you  

f i n i s h e d  y e t .  I f e e l  l i k e  t e l l i n g  t h e  w h o l e  w o r l d  t o  s h u t  

P o s s i b l e  comment s .  

a )  You s h o u l d  j u s t  t e l i ' .  t h e m  t o s h u t  u p .  

b )  You a r e  s o  s l o w ,  n o  w o n d e r  e y e r y o n e  h a s  t o  t e l l  
I ~. 

y o u  t o  ge't m o v i n g .  

_ c )  You a r e  r e a l l y  g e t t i n g ' f e d  up a n d  a n g r y  w i t h  

p e o p l e  who t e l l  y o u  w h a t  t o  d o .  

S t a t e m - e n t  2 9 
+9-- --.,> 

- - - -  - --- -- 

I ' m  s o  h a p p y .  We a r e  g o i n g  c a m p i n g  o n  t h e  w e e k e n d .  
- - - - - -- 

My t e a c h e r  s a i d  my r e p o r t  was  g o o d .  Some o f - u s  k i d s  a r e  

g o i n g  f i s h i n g  a f t e r  s c h o o l .  I t  s u r e '  i s  f u n  t o  h a p e  l o t s  o f  

I f e e l  g r e a t .  f r i e n d s .  

/ 



P o s s i b l e  comment s .  

a )  My Dad f i s h e s  a  l o t .  

b )  L i f e  i s  r e a l l y  g r e a t ,  

t o  b e  g o i n g  w e l l .  
3 

c )  B i g  D e a l .  - 

- - 

S t a t e m e n t  3 

No o n e  l i k e s  me. Nobody! I t r y  t o  b e  n i c e ,  b u t  

i t . d o e s n 1 t  h e l p .  I h a v e  not  f r i e n h s .  

P o s s ' i b l e  - comment s .  

a )  You t r y  t o  b e  n i c e  a n d  

a n y  f r i e n d s  . 
b )  W e l l ,  d o n ' t  g i v e  u p .  

you  s t l l l  d o n '  t h a v e  

c )  Do y o u  h a v e  a n y  c o u s i n s ?  
B 

S t a t e m e n t  4 

I ' m  a f r a i d .  My Dad h i t s  me a l l  t h e  t i m e .  He i s  

a l w a y s  angr .y .  H e  d o e s n ' t  h i t  t h e  o t h e r  k i d s ,  j u s t  me. 

P o s s i b l e  comments  

a )  Why d o n ' t  y o u  j u s t  s t a y  o u t  o f  h i s  w a y ?  

b )  I w o u l d  b e  s c a r e d  t o o .  

c )  G e t t i n g  h i t  b j r ' y o u r  Dad i s  v e r y  s c a r y .  

S t a t e m e n t  5 - - 

I d o n ' t  t a ' ke  

s o  m e s s y .  No o'ne 

o t h e r  k i d s - t o  my h o u s e .  I t ' s  a l w a y s  

e v e r  c l e a n s  i t  u p .  



P o s s i b l e  comment s .  

a )  Your  h o u s e  i s  a  m e s s  a n d  y o u  d o n ' t  l i k e  o t h e r  

p e o p l e  t o  s e e  i t .  

b )  Why d o n ' t  y o u  c l e a n  i t  ' up?  

c )  Your  Mom n e v e r  d o e s  a n y t h i n g .  

S t a t e m e n t  6 

I j u s t  a s k e d  a  g i r l  t o  t h e  show a n d  s h e  s a i d  y e s !  - 
-- C 

Wow! I f e e l  g r e a t !  ' 

P o s s i b l e  comment s .  
- 

- 

--- 

- --- 
1 

a )  W h a t ' s  s o  g r e a t  a b o u t  t h a t ?  
- - - 

- 
- 

b )  I t ' s  a - s ~ r T f e e I i n g  t o  k n o w y a u a r e  g o i n g  

. t o  a  show w i t h  t h i s  g i r l .  

c )  I w e n t  t o  a show l a s t  week .  



NAME : 
- - -  

LISTENING AND SPEAKING 

you are asked to-write what you would say t o  someone 
statements. 

/" 
3 comments, that is, incl  e the feelings A d  the. 
said. ' s 

-, E 

/ . - , 
- -  - 

i 

c 
-- . - 

- Q 
treats me like a baby. She even ca l l s  me "the baby!' 1 

In t h i s  exercise 
making these types of 

Try t o  use level  
main idea of what was 

Statement 1 

- 

I ' m  mad. My Mom 
' 

I f  she says 1"m just  a baby once mre, I w i l l  scream. 

You fee l  . o 

because 

Natural 

Statement 2 

I sure - wish my m t s  m d d  ta lk  t o  me. But they just keep .giving 

me mney and t e l l ing  me not t o  b t h e r  them. I hardly ever see them. 

You fee l  -791. 

\ 

because . . 
Natural 

/ 

-\ 6 

Statement 3 \ 

. s 

I m . I need -~TR s leep .  Schcal-Zis IiziDT- And a t  home 1 

have t o  make all the - meals - and - - -- look - - a f t e r  -- the - kids. A A l l  I ever do is schoolp 

m r k  and baby-sit. 
. r 

You fee l  

because 



Statement 4 

% 

We won our game! I scored the winning point. This is h e  best * 1 

d a y  of my life. I f e e l  great! 

You f e e l  -23 

because 

Natural 
. , 

Statement 5 

I have got t o  get a job. My family rea l ly  needs the  money. If 

I don't find one soon, l%m says w e  w i l l  have t o  move t o  a cheaper house. 

You fee l  

because 7 
=-a 

Statement 6 

School is  so mch fun. Everyone 

are great. They rea l ly  are helpful. 

is so nice t o  m e . '  The teachers 

This school is a great place t o  be. 

You Yeel 

because 
e 'f 

Natural - 



SESSIOH VIII 

PLAHKIHG FOR TUTEE OBSEBVATIOIS 

OBJECTIVES 

- For students to verbalize listening (empathic) 

responses. 

- For students to plan for observing their potential 
-4 

tutee. 

- - - TO coiitlritre sharing ideas and feelings. 

TRAIBIRG 

- Students spend 5-10 minutes .writing-in their journals "' 

and sharing news. - 

- Students brainstorm things they want to look for when 

they do the classroom observatioep. From this 
- - - -- 

brainstorming a list is drawn up to be used as a guide 

at the time of the classroom observation. The students 

also'write a short self-introductory note to be given to 

the-classroom teacher at the time of the visit. 

- Using the Response Leaders the students work in diads 
- 

and practice their interaction skills. Those who feel 
- 6 

"safe" use tape recorders and play back the 

REHARKS 
- - - - - - - - - - - -- - - - - 

- The students need to talk and plan their first contact 

. with the elementary school and the teachers. 

. \  
B 



- - - - - - - - - - - - - - - 

- Practice in verbalizing responses is needed since they 

know how to write the responses but may not be feeling 

safe enough to say them aloud. 



CLASSROOM OBSERVATION GUIDE +.. 

BEHAVIOR 

T a l k i n g  b a c k -  

Moving a r o u n d -  
1 

T a l k i n g  t o  h i s / h e r  n e i g h b o r -  

P a y i n g  a t t e n t i o n -  

P l a y i n g  a r o u n d -  

Work ing -  
- - 

L o o k i n g  o u t  t h e  window- 

GENERAL FEELINGS 

Happy- 

Sad-  

Mad- 

CLASS ACTIVITY 

Q u i e t  t i m e -  

N o i s y -  

P l a y i n g  a  ,game- 

L i s t e n i n g  t o  t h e  t e a c h e r -  

APPEARANCE 

C l o t h i n g -  

A t t i t u d e -  

P e r s o n a l i t y -  
-- 

( ~ e v e l o ~ e d  'by t h e  H i g h  S c h o o l  s t u d e n t s  p r i a r  t o  t h e  b b s e r v a t i o n  

d a y .  ) 



\ APPEBDIX C 

b 

THE TUTORIHG J~ROGRAH 

IUTRODUCTIOB 

T h i s  s e c t - i o n  c o n t a i n s  s a m p l e s  o f  t h e  m a t e r i a l s  u s e d  i n  t h e  

t u t o r i n g  p h a s e  o f  t h e  I n c l u d e d  a r e  o u t l i n e s  f o r  t h e  

g  s e s s i o n s ,  m a t - e r t a l s  d e v e l o p e d  a n d  u s e d , b y  t h e  s t u d e n t -  L 

t u t o  p a p e r  a n d  p e n c i l  t a s k s  u s e d  i n  t h e  o n - g o i n g  t r a i n i n g  a n d  

* , a  l i s t  o f  , c o m m e r c i a l  g a m e s  u s e d  i n  tzhe t u t o r i n g  s e s s i o n s .  - 

Q I t  i s  h o p e d  t h a t  t h i s  m a t e r i a l  may p r o v e  u s e f u l  t o  o t h e r s  

i n t e r e s t e d  i n  d e v - e l o p i n g  s i m i l i a r  p r o g r a m s .  
# 

" - 
2 



S E S S I O l @ S  FOR TUT6RIBG PROGRAM 

S e s s i o n  I O b s e r v a t i o n  o f j L T u t e e  a n d  F o r m i n g  a H e l p i n g  

R e l a t i o n s h i p .  

S e s s i o n  I1 , G e t t i n g  t o  Know Y o u r  T u t e e .  

S e s s i o n  I11 O n - g o i n g  I n t e ~ p e r s o n a l  S k i l l s  T r a i n i n g  a n d  

T u t o r i n g  

C o n t i n u i n g  S e s s i o n s  
. . 



SESSIOFf I 

OBSERVATIOU OF TUTEE ABD 

PORHIBG A HELPIBG RELAFIOBSHIP 

OBJECTIVES 

- To continue sharing ideas and feelings. 

- For students to observe in an elementary c~assroom. 

To have students consider how they will start to form a 

helping relationship. 

Students spend 5-10 minutes writing in their journals 

and sharing news. 

Students go to the individual classes to observe their 

potential tutee in the classroom, 

Students return to high school and discuss-their 

observations. 
.-,; , 

Students brainstorm a list of what topics they might 

discuss at the first meeting with their tutee. 

Identified as "Getting to Know Your Tutee". 

Students become familiar with some of the language arts 

games made available.   hey choose ones they might use 
da* 

and make copies or prepare them for use. 

In discussing - - - - - - - their observations they bring up the 

injustices of the classroom environment. They think 
-- - -- - 

back and recall what their life was like in elementary 

school. 



- T h e  s t u d e n t s  d e c i d e d  t o  c a l l  t h e i r  l d s t  of i d e a s  

" G e t t i n g  C o  Know Your  T u t e e " .  e 



,. 

GETTING TO KNOW YOUR TUTEE 

1 .  Name, g r a d e ,  a g e , "  b i r t h d a y .  

2 .  A g e ,  b i r t h d a y .  What  d i d  t h e y  d o  o n  t h e i r  l a s t  

3 .  a )  What d o  t h e y  l i k e  t o  d o  i n  t h e i r  f r e e  t i m e ?  

I '. 
b )  What T .V.  s h o w s  d o  t h e y  l i k e ? i  

b i r t h d a y ?  

c )  What d o  t h e y  d o  a t  r e c e s s ?  

/' 

4 .  Do t h e y  h a v e  b r o t h e r s  o r  s i s t e r s ?  

5 .  What d o  t h e y  l i k e l d i s l i k e  a t  s c h o o l ?  

- 6 .  What t h i n g s  a r e  f u n ?  



ADOLE&~EB?S IR THE TUTORIBG SESSIOBS - -- 6 

Many types of materials were available for the tutors.fo use -._ -i- 

during the tutoring sessions. For example: 

1. Language Arts. ~ctivities such as: 

g) ~honid-- ~ a m e s  by A. Taulbee, Frank Schoffer 

~ublications, California. 

b) Spill and Spell. 
* .  

c) Scrg.+bbl*e , 
p ._% i - .3 

d) ~ros69ord Puzzle 
-*T , 

e) Boggle 

f) Word and phrase sentence builders 

g) Sight word search 

$1 bong and short vowel games 

gi) Reading activity cards 

j )  ~eadiness Gameboards by B. Schutte, Frank Schaffer 

- -Publication, California 
I 

k) "haarning Games by B. Baker and P. Hsieh, Montebello 

Unified School ~istrict, Montebello, California 

2 7  Miscellaneous Activities 

a) Mastermind 

Q) -Pick-up sticks 
- 

C )  Paper and felt pens, scissors and magazines to make up 
--- 

- ?  
- -- - - - 

their own activities such as, crossword puzzles, sight 

work searches, sentence builders 



d )  F a b r i c ,  t i ssue p a p e r ,  b a l s a  wood,  s e w i n g  n e e d l e s ,  f o r  
T' 

d o i n g  c r a f t s  s u c h  a s  making  k i t e s  arid s t u f f e d  a n i m a l s  

o r  p u p p e t s  

e )  s t u d e n t s  b r o u g h t  i n  games from home 

f )  ~ h i n k i n g  game d e v e l o p e d  by t h e  i n v e s t i g a t o r .  



o
c

m
 

-
4
 

pr: 
LI 

m
 

-
4
 

m
o

m
 

3
u

a
 



OBJECTIVES 

J 

SESSIOB I11 C- 

. . 
OH-GOIHG IHTERPERSOHAL 

SKILLS TRAIHIIG ABD TUTORIIG 

- For student-tutors to start-to gain confidence in their 
'0 

abilities to help their tutee. 1 

- For student-tutors to start to organize their tutoring 

se'ssions. 

- - For students to gain con•’ idence &rr and use of their - 

interpersonal ski'lls. 
i 

' TRAIHIBG 

- Student-tutors spend 5-10 min s writing in journals 

\ and sharing news. 

- Student-tutors work with their assigned tutee. 

- Students follow "Interactive Tutoring ~a~ Plann until 

they feel comfortable in planning themselves. 

- Student-tutors write in journals describing what they 

feel about the tutoring 

REHARKS ?j 
. . .* 4 

- It is important for trainer to modef good interpersonal 4 
- 

skills. i 
*r - It is important to encourage student-tutors to plan for . 
3 

themselves. The ed to come to an understanding of, I 

L 

- - 
and a belief in, their own abilities. 



. . 

zlcy INTERACTIVE TUPsOAING DAY PLAN 
, - 

T r y  t o  u s e  r e s p o n s e s . w h i c h  u s e  o n e  o f  t h e s e  w o r d s -  

HAPPY SAD A N G R Y  

SMILE BE FRIENDLY USE THEIR ' N A M E  

1.. TALK T O  Y O U R  TUTEE - ~ s k ' h e r / h i m  how t h e  d a y  i s  g o i n g ,  
w h a t  h a s  b e e n  good s o  f a - r ,  .what  ' h a s  g o n e  w r o n g  t o d a y ,  
R e m e m b e ~  t o  r e a l l y  l i s t e n  t o  w h a t  i g b e i n g  s a i d .  

. - -kc.- - - 

2 .  READING - T a l k  a b o u t  t h e  s t o r y  E e f o r e  r e a d i n g  i t .  - . 
What do  t h e y  t h i n k  i t  m i g h t  b e  a b o u t ?  L i s t e n  t o  t h e .  
c h i l d  r e a d  *and f o l l o w  a l o n g .  H e l p  w i t h  mi s se .d  w o r d s .  

'-A 

3 .  AFTER READING - T a l k  a b o u t  t h e  s t o r y  - What h a p p e n e d ?  s 

Did  t h e y  l i k e  t h e  s t o r y ?  Why o r  why n o t ?  I 

* 
4 .  LAST BUT NOT LEAST - 

T a l k  q u i e t l y  t o g e t h e r ,  
o r  
P l a y  a  L a n g u a g e  A r t ?  Game, . 
o r  
Do a  c r o s s - w o r d  p u z z l e ,  o r  a  s i g h t  w o r d  s e a r c h .  
o r  
Do w h a t  t h e  s t u d e n t  w o u l d  l i k e  - N e v e r  f o r c e  t h e  c h i l d .  
Ask h i s / h e r  o p i n i o n .  
o r  
Use  S e n t e n c e  B u i l d e r s .  ' 

.. 
crr ' ? ? ?  

a . Come t o  t h e  c l a s s  w i t h  y o u r  own i d e a s .  
4 4 

5 .  BFTER STUDENT LEAVES - ~ h ' y o u r  s m a l l  b o o k l e t ,  w r l t e  a b o u t  
w h a t  you  d i d .  W r i t e  a b o u t  w h a t  t h e  t u t e e  d i d .  A l s o ,  
say haw y o u  f e l t  a b o u t  t-he s e s s i o n , - -  -- -- , -- - -- 

- - - 

6 .  GROUP DISCUSSION 3 



COWTIHUIl9G SBSSIOlWS 

The main objective of encouragi interpersonal P .  -.+ - 7 2 .  
' relationships between the adolescd%ts, and between the s. 
adolescent and their respective tutees continued throughout the 

+ 

tutorikj phase of the study. The following sessions were 
- 

similiar to the outline for Session 1 x 1 ,  with the student-tutors 
* 

*- " A - 
'. . slowly taking more responsibility •’or the tutoring sessions and 

participating in on-going practice of the interpersonal 

- - _ skill-s, - Taping sessions - "era -- introduced - and' pp near - the -- conclusion - - -- -- - -- - 

the "Task Completipn Shest" was given out. Teacher interviews 
- A. 

- - by the student-tut2rs did not take place. 

- -- 
a 



t a p e  

TAPING S E S S I O N  

T o d a y  when y o u  m e e t  w i t h  y o u r  y o u n g  p e r s o n ,  r e c o r d  on  

a b o u t  f i v e  m i n u t e s  o f  y o u r  i n t e r a c t i o n .  T a l k  t o  t h e  c h i l d  

a b o u t  s c h o o l ,  w h a t  h e l s h e  d i d  o v e r  t h e  h o l i d a y s ,  o r  a b o u t  a n y -  

- t h i n g  e l s e  t h e - c h i l d  w o u l d  E k e  t o  t a l k  a b o u t .  

T r y  t o e r e m e m b e r  t o  REALLY l i s t e n  a n d  u s e  f e e l i n g  . 
. . 

w o r d s ,  s u c h  as- 

You w e r e  h a p p y  b e c a u s e . .  . 
You a r e  mad a t . .  . 
Y o u . d o n l t  l i k e . . .  

S o m e t i m e s . . . m a k e s  you  s a d  

A f t e r  t h e  s e s s i o n  i s  o v e r  a n d  t h e  c h i l d  h a s  g o n e  b a c k  t o  

c l a s s ,  l i s t e n  c a r e f u l l y  t o  t h e  t a p e  a n d  w r i t e  down o n e  o r  two 

o f  y o u r  s e n t e n c e s .  W r i t e , t h e  o n e s  t h a t  y o u  t h i n - k  show t h a t  

y o u  were r e a l l y  l i s t e n i n g  t o  t h e  c h i l d .  



IS -2(b7 

LOOKING AT MY USE OF THE l X E R W G O W  SKILLS 

Listen t o  your tape, check in the r ight  row 

on tk other side" of this sheet, the kind of 

comments you hear yourself making.  hen db 
the questions on this sheet. 

* 
1) About how long did -Qe taping l a s t ?  

2 ) Haw many comments did you rrake , in ' to ta l?  

3 )  How many were a t  level  3? 
d 

4 )  How many were at  level  1 o r  2? 

5)  .What  w e r e  some of the  problems you found? 

6 )  What were some good things that happened? 

7) In what ways did the  helpee use your comments t o  help 
himself /herself? 

8 )  What part of the  skill do you need t o  work on? 



1 IS-2(..\ 

- CODING S m  FOR INTERPERSONAL SKILLS 

Level 1 - Does not listen carefully 

- u  Does not understand h m  the helpee feels 

Type a) No understanding of feeling 

b) Is hurtful 

c )  b s  not ems 

d) Blames or  finds fault with the helpee / 
- e )  '.-Talks about other things 

Total level 1 ccmnmts 

Level 2 - Partly understands the h e l p e r s  feelings 

Type a) Tells the helpee w h a t  t o  do 

b) T e l l s  the helpee how h6 (the helper) f e e b  
rif 

w- 

C) Asks stupid questions - ,- 
i 

dl Tells the helpee t o  -fo=et how he feels  

Total level 2 , :comnts 

- 
Level 3 2 Speaks so tht the helpee bows k t  his  feelings ard 

wfiat he has said was unde~tood.  

Type a)  Understands what-the helwe said and understands the - - 
helpee1s feelings - then* says it back 

Total level 3 c m t s  

TOTAL NUMBER OE HELPER COMMENTS 

AVERAGE SKILL OF COMMENTS 

(A "good1' avemge score should f a l l  into the 2.5 - 2 .8  range. 



SKILL PRACTICE I1 

e 

In t h i s  exercise,  you are asked t o  m t e  t h e  comnents t h a t  are given. 

Rate them e i t h e r  - Level 1, Level2, o r  Lve l3 .  

Use Scale 1 to help you decide. 

Statement 1 
- 
- 

I ' m  mad. My b n  ,treats me l i k e  a baby. She even calls me "the baby" 
If she says. I 'm jus t  a baby once mre, I w i l l  scream. 

Possible Cormnents, 

a) You hate being t rea ted  like a baby. 

b) Maybe you act like a baby. 

C) If your H m  calls you a baby once more 
ysu are going t o  blow up. 

Statement 2 

I sure wish my parents would t a l k  t o  me.  But they ju s t  keep giving 
.ne'rrr>ney and t e l l i n g  me  not t o  bother them. I hardly ever see them. 

Possible Comnents 

a) Don't ~ 6 r r y ' a b o u t  it. 

,b) I 'd j u s t  t ake  *e mney and smile. 
- - - - - - - - - - - - - - - - -- -- -- - - 

C) You don't care about the  mney, you want ' 

t o  spend t i m e  with them. 
- - - 



I'm t i red .  I need mre sleep.  School is hard m r k .  And a t  home 
I have to r  make all the d s  and look a f t e r  the kids. A l l  I ever do is 
school w r k  and baby-sit. 

Possible brmmts 

a) I like t o  babysit. 

b) Go t o  bed earliy. 

C) .What do you cmk for dinner. 

Statement 4 

L - W e  won our garrre! 1 s d  the w i n n i n g  pint. This is the  best day 
of my life. I feel great! 

Possible Ccmrrents 

a) You are real proud and happy you helped 
your team t o  w i n .  

b) You're just bragging, - 
C) It's a super day. You scored the winning 

pint f o r  your team. 

6 

Statement 5 

i 
I I k v e  t o  ge t  a job. My family rea l ly  needs the money. If I don't 

r find one soon, P b n  says we w i l l  have to mre t o  a cheaper house. 

L @! 
-J Possible Comments 

a) Yeah - I need a job too. 
b) You are pre t ty  despemte in your need 

for a job. - - - - - - - 

C) Did you try at the gas s ta t ion?_  - - - 
- - 

------ - ---- 

A 



NAME $ 5 - q  DATE 

2 16 
I t  t 

- -  - -  

USING INTERPERSONAL SKILLS I 

In t h i s  excerc ise ,  you a r e  asked t o  wr i t e  Level 3 comments t o  

t h e  statements.  Remember t h e  two p a r t s  needed t o  comment a t  Level 3 - 
understanding what is  sa id ,  and understanding how the  helpee f e e l s .  

You may l i s t e n  t o  t h e  tape  IS-9 of  these  statements.  The tape  

may he lp  you decide what you would say t o  the  helpee. 

- 

S i t u a t i o n  1 

Child t o  Tutor: "1 have t o  share  a room with my younger 

brother .  He n e w =  mak,es h i s  bed o r  cleans up h i s  toys  and I g e t  

y e l l e d  a t  i f  t he  room is messy." 

You would say- 

S i tua t ion  2 

Child t o  ~ u t o r :  I s u r e  wish we could l ea rn  about space l abs ,  . 

bu t  only t h e  b i g  k ids  ge t  t o .  We j u s t  do boring work." 

You would say 
-. . - 

9 % 

S i t u a t i o n  3 

Tutor t o  Tutor: "My l i t t l e  kid wiggles around and looks out  

t h e  window during o u r  time together .  I can ' t  seem t o  get him i n t e r -  

e s t ed  i n  t h e  lessons I prepare." 



Si tua t ion  4 

Student t o  Tutor: "Some of the  kids were bugging me because 

my dad l e f t  home. They s a i d  he is bad . -  But he i s n ' t .  Next time 

I'm gonna punch them out." 'J 

YOU would say 

s i t u a t i o n  5 

Tutor t o  ~ u t o r :  "The l i t t l e  boy I work with h a s  no f r i ends  

t o  play with. He always s i t s  by himself a t  r ecess .  I c a n ' t  f igure  

out  anything t o  say o r  do t o  he lp  him." 

You would say 



In  t h i s  exce rc i se ,  you a r e  asked t o  w r i t e  Level 3 comments 

t o  t h e  s ta tements .  Remember t h e  two p a r t s  needed t o  comment a t  
4 

Level 3 - understanding what is s a i d ,  and understanding how t h e  

he lpee  f e e l s .  

You may l i s t e n  t o  t h e  t a p e  IS-10 of  t h e s e  s ta tements .  The 

t ape  may he lp  you dec ide  what you would say  t o  t h e  helpee. 

S i t u a t i o n  1 

Child t o  Tutor:  "Last week my mom had a new baby. 

I t  c r i e s  a l l  t h e  t ime.  My mom is  worried t h a t  it might be s i c k .  

I 'm scared." = 

You would say  

S i t u a t i o n  2 

Child t o  Tutor:  "When I walked t o  school t h i s  morning some 

b i g  guy took my lunch. Now I have nothing t o  e a t  and I know no one 

w i l l  s ha re  wi th  me." 

You would say 



Si tua t ion  3 

Child t o  Tutor: "I c a n ' t  read very well.  Sometimes I t r y  

r e a l  hard - it doesn' t  help.  I'm s t i l l  no good." 

You would say 

'. 
Si tua t ion  4 

- - c- 
- - 

Tutor t o  Tutor:: "I f i n a l l y  f in i shed  my engl ish  paper l a s t  

n igh t  and then I forgot  it t h i s  morning. Now I get  f i v e  marks taken - 

o f f .  Sometimes I  wonder why I  even t ry . "  

You would say 'r 

Si tua t ion  5 

~ u t o r  t o  Tutor: "Tomorrow we need $2.00, i f  we want t o  go 

t o  the  ska t ing  pa r ty .  . I  r e a l l y  wanted t o  go but- I  j u s t  don' t  have 

t h e  bucks. i h k  Gich  kids  ge t  everything. " 
You would say 



220 
L - 

TASK COMPLETION SHEET 

-- 
1 .  Do I S - 9  a n d  IS -10  

U s e  I S - 1  f o r  h e l p  i n  r e v i e w i n g  t h e  t h r e e  l e v e l s  o f  

i n t e r a c t i o n .  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  -, 

- 

2 .  S e t t i n g  G o a l s  - 

a )  T h i n k  a b o b u r  t u t e e s  b e h a v i o r .  i d e n t i f y  

ways  y o u  f e e l  y o u r  t u t e e  h a s  c h a n g e d  s i n c e -  
- - 

y o u  s t a r t e d  h e l p i n g  h i m  o r  h e r .  . . . . . . . . . . .  - 
b )  What p o s i t i v e  c h a n g e s  c o u l d  t a k e  p l a c e  f r o m  

now u n t i l  t h e  e n d  o f  t h e  y e a r ?  . . . . . . . . . . . .  - 
c )  How c a n  y o u  h e l p  y o u r  t u t e e  P O  make t h e s e  

c h a n g e s ?  . . . . . . . . . . . . . . . . . . . . . . . . . .  : . . . . . . . .  

3 .  E v a l u a t i o n  o f  Y o u r  G o a l s  

a )  I n t e r v i e w  t h e  t u t e e s  t e a c h e r .  . . . . . . . . . . . . .  --, 

b )  I n t e r v i e w  y o u r  t u t e e .  . . . . . . . . . . . . . . . . . . . . .  - 
. - 

c )  Write - y o u r  own r e p o r t .  . . . . . . . . . . . . . . . . . . . . .  - 

T a p i n g  S e s s i o n s  , 

a )  F i r s t  t a p i n g .  .-- i 
! . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  

b )  S e c o n d  t a p j a g ,  . . , . ,, . ., . , ,, ,. ,-,-. c,-,-,L. ~--- I i -- ~- -~ - ~- - 
g 



APPENDIX D 

IUTRODUCTIOE 

  his section contains the anecdotal records for the 

experimental 

investigator 

1 f 

group of adolescents. 

re-corded observa-tions 

Throughout the study the 

of the adolescent's behavior. 





t i m e  w i t h  him.  H e  p i c k s  h e r  u p  a f t e r  s c h o o l  a n d  t h e y  a r e  

t o g e t h e r  e v e r y  e v e n i n g .  S h e  n e v e r  w r i t e s  a b o u t  h e r  f a m i l y .  

> 
March  1 5  

K a r e n  i s  g o i n g  t o  R e g i n a  f o r  S p r i n g  Break:  S h e  w i l l  v i s i t  

r e l a t i v e s  s h e , h a s  n e v e r  m e t ,  ' a n d  h e r  b r o t h e r  who s h e  h a s n ' t  s e e n  

i n  a y e - ~ a a  a h a l f ,  S h e  is  l o o k i n g  f o r w a r d  t o  s e e i n g  h i m  ( a l l  

t h i s  f r o m  t h e  j o u r n a l ) .  K a r e n  a n d  h e r  t u t e e  work w e l l  

t o g e t h e r .  T h e  l a s t  f e w  d a y s - I  f i n d  s h e  i s  r e a l l y  w a t c h i n g  t h e  
I' 

- 

o t h e r  g i r l s  who a r e  more  v e r b a l .  .They  a l l  a c c e p t  h e r  q u i e t n e s s  
--. 1 

b' 

a n d  d o n ' t  t e a s e  h e r .  S h e  h a s  t h e i r  r e s p e c t .  I am n o t  s u r e r w h y ,  

b u t  i t  may b g  t h e  o l d e r  b o y f r i e n d .  H e  seems t o  b e  a " g o o d  

c a t c h , "  i n  t h a t  h e  i s  t h o u g h t  t o  b e  a  t o u g h ,  f a s t  g u y .  

A p r i l  9 

K a r e n  h a d  a  g o o d  h o J i d a y .  S h e  t o l d  t h e  c l a s s ,  v e r b a l l y ,  t h a t  
- - - 

s h e  m e t  a  l o t  o f  c u t e  g u y s .  S h e  t o l d  a b o u t  how e v e r y o n e  was  
f 

r e a l l y  f r i e n d l y - - e s p e c i a l l y  t h e  g u y s .  

I a s k e d  h e r  how the '  t u t o r i n g  s e s s i o n s  w e r e  g o i n g  a n d  s h e + s a i d ,  

' h e  t a l k g  more  a n d  d o e s  n o t  seem a s  s h y ,  l i k e  h e  u s e d  t o . "  

T h i s  week  K a r e n  a n d  h e r  t u t e e  t e a m e d  u p  w i t h  o n e  o f  t h e  o t h e r  

t u t o . r / t u t e e  p a i r s  t o  p l a y  a  l a n g u a g e  a r t s  game. K a r e n  r e a l l y  

, e n j o y e d  h e r s e l f ,  t a l k i n g  a n d  f o o l i n g  a r o u n d  w i t h  t h e  o t h e r  

4 
c q u l d n l t  a n s w e r  o n e  o f  t h e  q u e s t i o n s  i n v o l v e d  in play in-  

game.  

A p r i l  2 1  

K a r e n  i s  t a s k i n g  more  i n  c l a s s ,  w i t h  m e  a n d  t h e  o t h e r s .  T h e  



L 

. a n g e r  i s  r e a d y  t o  b o i l  o u t  o f  h e r .  S h e  h a t e s  s c h o o l ,  t h i n k s  - - - . 3' t i t ' s  a n  a b s ~ l u t e  waste o f  t i m e .  T h e  m o r e  K a r e n  t a l k s  t o  t h e  

* c l a s s  t h e  l ess  h e l p f u l  s h e  i s  w i t h  h e r -  t u t e e .  S h e  g e t s  h im 
r 

s t a r t e d  r e a d  e n  i g n o r e s  h im u n l e s s  h e  a s k s  a q u e s t i o n .  
LL 

T h i s  i s ,  o f  c o u  se, c o n f u s i n g  t o  him. I s p o k e  t o  h e r  s a y i n g  7' 
t h a t  t h e  c h i l c j d e a e d  t o  b e  a  l i t t l e  u n s u r e  o f  w h a t  was  e x p e c t e d  

of h im l a t e l y .  S h e  s a i d ,  * I ' v e  h e l p e d  h im a l l  I c a n .  H e ' s  T 

p r e t t y  good  now. H e  d o e s n '  t n e e d  m e  a 'nymore."  - 

W o w ,  t h e  a n g e r 1  S h e  l e t s  loose a l m o s t  a s  s o o n  a s  s h e  i s  i n  t h e  

c l a s s  "Why s h o u l d  I w r i t e  a  t a l l  t a l e ?  I t  w o n ' t  h e l p  me a n y .  
* 

T h a t  t e a c h e r  i s  so-0-0 s t u p i d . "  No more  t h e  q u i e t  g i r l .  Now I 

h a v e  a n o t h e r  a g g r e s s i v e  kdd  i n  t h e  class. '  S h e  is  r i g h t  i m t h e r e  
/' 

+ 

i n  s u p p o r t  of t h e  o t h e r s ,  S h e  is  n o  l o n g e r  o n . t h e  o u t s i d e  
- - - - - -  - - -  

l o o k i n g  i n .  

K a r e n  t o l d  h e r  b o y f r i e n & - o f f .  S h e  l a u g h e d  a n d  s a i d ,  " I ' m  n o t  1 
 really mad a t  h im.  I r l l :  S t i l l . g o  o u t . w i t h  h im b u t  h e  i s  t o o  

d e m a n d i n g .  ~ l w a y s  t e l & i n g  m e  w h a t  t o  d o . "  W i t h  h e r  t u t e e ,  i t s  5 

-4 g o i n g  f r o m  s u p e r  t o  b a d ,  H e  comes  i n ,  g e t s  h i s  b o o k s  or games  
-d 

- * 
a l l  s e t  u p  a n d  s t a r t s  t o  w a r k .  K a r e n  s o r t  o f  is. " j u s t  t h e r e . "  

't 1 z 

K a r e  
- -- 

s a y i  

K a r e n  i s  w o r k i n g  p a r t - t i m e  a t  on!! o f  t h e  f a s t  f o o d  o u t l e t s .  S h e  
- - - - - 







P a u l  w a s  h u r t f u l  t o  t h e  t u t e e  h e  i s  w o r k i n g  w i t h .  T h e  c h i l d  i s  

v e r y  s e n s i t i v e  a n d  P a u l  s a i d ,  "Boy you  s u r e  a r e  s t u p i d . "  T h e  
. , 

t u t e e  l o o k e d  u p s e t ,  s o  I i n t e r v e n e d  a n d  s p o k e  w i t h , t h e  t u t e e  f o r  

a w h i l e  u n t i l  h e  was  f e e l i n g  a  l i t t l e  b e t t e r .  ~ 2 i t h e r  P a u l  n o r  
\ 

t h e  t u t e e  w i s h  t o  work  t o g e t h e r  a n y  l o n g e r .  \ 
-.- t 

F e b r u a r y  2 8  

I s p o k e  w i t h  P a u l ' s  m o t h e r  a n d  e x p l a i n e d  t h a t  h e  w o u l d  l i k e l y  

h a v e  t o  l e a v e  t h e  t u t o r i n g  p r o g r a m  b e c a u s e  o f  h i s  i n t e r a c t i o n  

w i t h  the  t u t e e .  T h e  m o t h e r  was  v e r y  c o n c e r n e d  a n d  a s k e d  i f  h e  

c o u l d n ' t  p l e a s e  s t a y  i n  t h e  p r o g r a m  a n d  p o s s i b l y  work  w i t h  

a * o t h e r  c h i l d .  I s a i d  t h a t  i t  w o u l d  d e p e n d  o n  w h e t h e r  I c o u l d  

f i n d  a n p t h e r  c h i l d  f o r  h im  t o  work  w i t h ,  a n d  i f  P a u l  was  a b l e  t o  

c o n v i n c e  m e  t h a t  h e  s h o u l d  b e  a l l o w e d  a  s e c o n d  c h a n c e .  

P a u l  a r r i v e d  a t  s c h o o l  w i t h  a  b r o k e n  - arm.  - H e  - was  p l a y i n g  s o c c e r  

a t  home a n d  f e l l  o n  i t .  W e  t a l k e d  a b o u t  h i s  c o n t i n u i n g  i n  t h e  

t u t o r i n g  c l a s s .  B e  s a y s  h e  is  w i l l i n g  t o  t r y ,  a n d  t h a t  h e  j u s t  

d i d n ' t  " h i t  i t  o f f n  w i t h  t h e  ' o t h e r  c h i l d .  

M a r c h  5 
* - 

P a u l  i s  w o r k i n g  w i t h  a n d t h e r  c h i l d . .  '1t i s  g o i n g  v e r y  w e l l .  H e  

is r e a l l y  t r y i n g  t o  h e l p  t h e . c h i l d .  H e  a l r e a d y  n e e d s  a  new c a s t  

o n  h i s  a rm;  h e  h a s  l i t e r a l l y  s m a s h e d  t h e  c a s t -  t o  a  p u l p  i n  l e s s  

t h a K  a  week. 



March  1 4  - 
c -  

G a r y  ( t h e  t u t e e )  a n d  ~ a u l  a r e  b o t h  v e r y  i m m a t u r e  a n d  u s e d  t o  

g e t t i n g  t h e i r  own way. T h e y  a r g u e  a b o u t  w h a t  t o  r e a d  a n d  who 
. -  x . . . . 

- 

" w i l l  r e a d  f i r s t .  T h e y  c o n t i n u a l l y  l o o k  t o  m e  t o  work  i t  o u t .  
3 -  F - 

E a c h  t i m e  I t e l l  them t o  d e c i d e  t o g e t h e r .  
'.. 

  arch 2 2  

P a u l  came t o  m e  a n d  s a i d  t h a t  h e  h a d  a n  i t c h y  r a s h  a l l  o v e r  h i s  

body .  He showed  me h i s  a rm w h i c h  l o o k e d  n o r m a l ,  I s a i d ,  " I t  i s  

r e a l l y  b o t h e r i n g  you ."  H e  s h r u g g e d  h i s  s h o u l d e r s  a n d  r e p l i e d ,  
- - - 

"No, n o t  r e a l l y . "  H e  t h e n  p r o c e e d e d  t o  b r e a k  h i s  p e n .  

March  28 
? 

T h i n g s  a r e  g o i n g  much b e t t e r  b e t w e e n  G a r y  a n d  P a u l .  T h e  power 

s t r u g g l e  a n d  t h e  n e e d  f o r  t e a c h e r  - r e c o g n i t i o n  s e e m s  t o  h a v e  

g o n e .  G a r y  t h i n k s  p a u l  i s  g r e a t .  

A p r i l  9 

P a u l  came i n  w i t h  a  s m i l e ,  s a t  down a n d  s a i d ,  " H i  M s .  B e a v e n .  

How was  y o u r  weekend?  D i d  y o u  g o  t o  a n y  g o o d  b a r s ? "  H e  t h e n  

- t a l k e d  t o  S a b i n a  a b o u t  when t h e y  " w e n t  t o g e t h e r "  i n  g r a d e  s i x .  
'$2 
=3& w a s ,  remember when . . . T h e r e  was n o  s i g n s  o f  a n g e r  f r o m  

P a u l  o r  S a b i n a .  

A p r i l  11 

~ a u x  p r o p o s e d  a  " d e a l . "  H e  s a i d ,  A I ' l l  work  r e a l l y  h a r d  w i t h  

He s a i d ,  "Yeh ,  how a b o u t  it?" I s a i d  " I  d o n ' t  make d e a l s . "  H o w  



. - 
~~ - -- ~- 

y o u  w o r k - w i t h  G a r y  i s  u p  t o  y o u .  H i s  a n s w e r  w a s ,  " d a n l t  g e t  mad 

a t  a  g u y  f o r  t r y i n g . "  

A p r i l  1 5  

I a s k e d  P a u l  t o  c a r r y  o u r  b o x  o f  games  a n d  f i l e s  o v e r  t o  t h e  

e l e m e n t a r y  s c h o o l .  H e  s a i d  h e  c o u l d n l t  l i f t  h e a v y  t h i n g s  w i t h  

h i s  a r m  ( t h e  c a s t  h a s  b e e n  0f.f:-for more  t h a n  a  w e e k ) .  

A p r i l  1 8  

Wonder  o f  w o n d e r s !  P a u l ' s  S c i e n c e  t e a c h q r  came t o  m e  a n d  s a i d  

t h a t  P a u l  was  w o r k i n g  much b e t t e r .  H e  h a s  h a n d e d  i n  a l l  h i s  

a s s i g n m e n t s .  

P a u l  w a n t e d  t o  see a  m u s i c a l  t h e  e l e m e n t a r y  s c h o o l  was  p u t t i n g  
~ ? -  

.* . 
o n .  H i s  t u t e e  i s  p a r t i c i p a t i n g .  The  p r o b l e m  was  i t  was  d u r i n g  

P a 3 s  S c i e n c e  c l a s s .  H e  a s k e d  me t o  g o  w i t h  h im t o  a s k  t h e  

S c i e n c e  t e a c h e r  i f  h e  c o u l d  g o .  T h e  t e a c h e r  s a i d  f i n e  so l o n g  

a s  P a d 1  g o t  t h e  n o t e s  f o r  t h e - . c l a s s  a n d  w o u l d  g o  i n  a f t e r  s c h o o l  

t o  h a v e  t h e  homework a s s i g n m e n t  e x p l a i n e d  t o  h im.  P a u l  s a i d ,  

"Yeh ,  O.K." I s a i d ,  " P a u l ,  d o  you  u n d e r s t a n d  w h a t  t h i s  m e a n s ?  

I f  y o u  m i s s  t h e  h o u r  o f  c l a s s  y o u  w i l l  h a v e  t o  a r r a n g e  t o  g e t  

t h e  n o t e s ,  r e a d  t h e m  o v e r ,  a n d  g o  a f t e r  s c h o o r  t o  f i n d  o u t  w h a t  

e l s e  n e e d s  t o  b e  d o n e . "  P a u l  t h o u g h t  a b o u t  t h i s  f o r  a moment / 
a n d  s a i d ,  " I  t h i n k  i t  w o u l d  b e  b e t t e r  t o  s t a y  i n u s c i e n c e .  I c a n  

40 t o  t3e n i g h t  t i m e  show.  T h e  S c i e n c e  t e a c h e r  w a s  v e r y  p l e a s e d  



- - 
April 2 2  

, Paul is working very well with his tutee. He is trying to use 

the empathy skills. The tutee thinks Paul is wonderful. They 
, , 

even talk sometimes at lunch. 

May 1 

I've noticed Paul is not falling or walkingfinto t h l e s  or 

walls. His English teacher says he is working very hard. The 

Socials teacher came in and gave him his Socials assignment back 

and said "Well you got it done (only two days late) and you 
- -- --- - - - 
- 

passed. It's a wonder but you did it." 

Paul says he really likes tutoring and would like to take it 

next year. He feels he has really helped his tutee. 

May 30 

Paul would like to continue working at the elementary school.- 
- 

He offered to carry hy box over to the,elementary school on the 

last day. 



February 1 

HOLLY 

Holly entered into the verbal discussion, however did not do any 

of the written work--journal or "This is Me." She refused, 

saying, "I don't have to do anything if I don't feel like it. 

This class is going to be dumb. I don't tell anyone anything." 

Holly will not answer any questions directed to her. When asked 
C 

why she was a half hour late in coming to,class, she answered, 

"Oh, wasn't I he're?" 

February 15 

Holly still refuses to write in her journal. She picks it up 

and rips off a piece each day, or rolls it up. Needless to say 

it's in bad shape. She sits each day with her head down. Holly . , 

appears to be very unhappy. She sits away from the group, only 
- 

looking up or speaking if tk discussion turns to sex or drugs. 
- 

February 22 

Holly would not go over to the elementary school to pa'rticipate 

in the classroom observation. She says she wants out of 

tutoring and to qo back into Foods. prior to tutoring she said 

she hated Foods. The Foods teach-er will not take her back into 

her class. When asked why she wanted out of tutoring, she said 

sfte f u s t  -&A- Eve=-w gth- the use & c l a d  f y i n ~ - s h ~ u l i L n a ~ ~  -- 

mQre khar 7 want out, it's as simple as- that. I donf t like i~t - 

and I want out. End of conversation." Other teachers are 

reporting she is rude and does only what_she feels she must do. 



F e b r u a r y  2 9 -  
- - - - - 

H o l l y  came o v e r  t o  t h e  e l e m e n t a r y - s c h o o l  f o r  t h e  f i r s t  d a y  o f  

t u t o r i n g  o n  T u e s d a y .  S h e  t o t a l l y  i g n o r e d  h e r  t u t e e .  S h e  w e n t  

a r o u n d  a n d  i n t e r r u p t e d  t h e  o t h e r  t u t o r s  who were t r y i n g  t o  t a l k  

w i t h  t h e i r  t u t e e s .  A f t e r  a b o u t  f i v e  m i n u t e s ;  I - s a i d ,  " H o l l y ,  

T e r r y  seems t o  b e  u n c o m f o r t a b l e  s i t t i n g  a l o n e  a n d  n o t  .knowing 

w h a t  t o  d o . "  H o l l y  l o o k e d  a t  m e  w i t h  a  s t e a d y  s t a r e  f o r  a f e w  
' 

s e c o n d s ,  t h e n  w e n t  o v e r  a n d  s a t  down. T h e y  t a l k e d  t o g e t h e r  f o r  

a  f e w  m i n u t e s ,  t h e n  s t a r t e d  t o  p l a y  "Hang Man" o n  t h e  c o v e r  o f  

t h e  f o l d e r .  When T e r r y  l e f t ,  H o l l y  s a i d ,  " I t  w o n ' t  w o r k .  I 
- 

w a n t  o u t  o f  t u t o r i n g  a n d  n o t h i n g  y o u  d o  w i l l  c h a n g e  my mind."  I 

f e e l  s o  f r u s t r a t e d .  I c a n ' t  seem t o  b r e a k . ' t h r o u g h  t h e  w a l l s  s h e  

h a s  b u i l t  a r o u n d  h e r s e l f .  S h e  w i l l  n o t  c o o p e r a t e  a t  a l l .  I 

f e e l  s h e  w a n t s  m e  t o  becbme s o  u p s e t  w i t h  h e r  b e h a v i o r  t h a t  1'11 

k i c k  h e r  o u t  o f  t h e  c l a s s .  

March  2 

On F r i d a y ,  H o l l y  w o u l d  n o t  t a l k  t o  T e r r y  or e v e n  p l a y  "Hang 

Mann.  S h e  a c t e d  a s  i f  T e r r y  was  n o t e e v e n  i n  t h e  room. A f t e r  

a b o u t  f i v e  m i n u t e s  I s a i d ,  " H o l l y  a r e  y o u  p l a n n i n g  t o  work w i t h  

T e r r y  t o d a y ? "  T h e  a n s w e r  w a s  " N o . "  I t u r n e d  t o  T e r r y  a n d  s a i d , -  

" H o l l y  h a s  c h o s e n  n o t  t o  h;lp y o u .  t o d a y  & d a y b e  i t ,  w o u l d  b e  

b e s t  t o  g o  b a c k  t o  t h e  c l a s s r o o m  a n d  maybe n e x t  d a y - s h e  G i l l  

f e e l  l i k e  w o r k i n g . "  T e r r y  s h r u g g e d  h e r  s h d l d e r s  a n d  w e n t  b a c k  
- - - - -- - - -- -- - -- 

t o  c l a s s .  H o l l y  s q i d  t o  m e ,  "You s u r e  made m e  l o o k  b a d .  
-- - 

T h a n k s .  I ' m  g o i n g  b a c k  t o  t h e  room a t  t h e  h i g h  s c h o o l . "  



H o l l y  was  s u s p e n d e d  from s c h e o l  t o d a y .  S h e  c a n  n o t  r e t u r n .  



SABIBA . . 

F e b r u a r y  1 

S a b i n a  i s  t h e  p o o r ,  l i t t l e  r i c h  k i d .  S h e  i s  v e r y  p o u t y  a n d  

s l o u c h e s  a s  s h e  w a l k s .  S h e  c o m p l a i  a b o u t  e v e r y t h i n g ' * ,  n o t h i n g  * 
i s  g o o d  e n o u g h .  E v e r y t h i n g  i s  dumb s c h o o l ,  

d a n c e s ,  t e a c h e r s .  S h e  s h o u t s  a t  t h e  
- 

a n d  s w e a r s  when t h i n g s  d o n ' t  g o  h e r  way. 

B 
F e b r u a r y  8 

S a b i n a  w a n t s ' t o  t a l k  i n  c l a s s  a n d  t e l l  how s t u p i d  t h e  p e o p l e  - -- i n  - - 

h e r  l i f e  a r e - - h e r  mom, d a d ,  a n d  b r o t h e r s .  s h e  l i k e s  h e r  s i s t e r s  

who a r e  a l l  m a r r i e d .  

F e b r u a r y  1 5  

S a b i n a  q u i c k l y  c a u g h t  o n  t o  t h e  e m p a t h y  t r a i n i n g .  S h e  i s  t r y i n g  

t o  u s e  i t  b u t  w a n t s  t h e  o t h e r s  t o  u s e  i t  w i t h  h e r  a n d  s i n c e  t h e y  

w o n ' t  s h e  g e t s  mad a n d  c a l l s  t hem names7 A f t e r  t h e  " O b s e r v a t i o n  

' Dayn S a b i n a ,  w r o t e  i n  h e r  j o u r n a l  t h a t  s h e  d i d n ' t  l i k e  t h a t  

t e a c h e r  a t  a l l .  "1 w o u l d n ' t  b e . a b l e  t o  work  w i t h  h e r .  S h e  makes  
-* . . - 

l i t t l e  k i d s  c r y . "  

F e b r u a r y  2 2  

S a b i n a  a n d  h e r  t u t e e  seem t o  l i k e  e a c h  o t h e r .  T h e y  a r e  b o t h  

a g g r e s s i v e  a n d  d o n ' t  t r u s t  e a c h  o t h e r  y e t .  T o  w a t c h  them 

t o g e t h e r  i s  l i k e  w a t c h i n g  t w o  d o g s - - s l o w l y  a p p r o a c h i n g  a n d  
- - - - -- - - - - - -- - - -- 

s n i f f i n g ,  r e a d y  t o  s p r i n g  w i t h  f a n g s  b a r e d .  N o  o n e  i s - g o i n g  t o  

- -  - - - 

b e  c a u g h t  o f f  guard- .  S o  f a r S t h e y  t a l k  a n d  work  w e l l  t o g e t h e r .  
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A b a d  t i m e  f o r  S a b i n a .  H e r  b r o t h e r ,  h i s  new w i f e ,  a n d  t w o  week 

o l d  b a b y  moved i n t o  t h e  h o u s e .  S a b i n a  h a d  t o  g i v e  u p  h e r  

bed room.  S h e  i s  v e r y  a n g r y .  S h e  h a t e s  h e r  s i s t e r - i n - l a w  who, 

o n  t o p  o f  e v e r y t h i n g  e l s e ;  w e a r s  S a b i n a ' s  c 3 o t h e s  a n d  d o e s n ' t  

wash  them.  

M a r c h  1 0  

S a b i n a ' s  p a r e n t s  f l e w  h e t  t o  C a l g a r y  f o r  a  f e w  d a y s .  S h e  was 

h a p p y  t o  &. She w a n t e d  to get sway  f r o m  t h e  s i s t e r - i n - l a w  and 

b a b y .  H e r  s i s t e r  i n  C a l g a r y  u s e d  S a b i n a  a s  a  b a b y s i t t e r  t h e  
. >- 

w h o l e  t i m e  s h e  was  t h e r e .  S h e  was  f u r i o u s .  A s  s h e  s a i d ,  " U s e &  

a g a i n . "  

M a r c h  1 5  

S a b i n a ' s  p a r e n t s  a r e  a w a y ' o n  h o l i d a y s  o f t e n .  S h e  h a s  t o  s t a y  
s . 

w i t h  h e r  b r o t h e r s  who smack h e r  a r o u n d  a n d  make h e r  c o o k  a n d  

wdsh  fox them.  She's on  t h e  v e r g e  o f  c r y i n g  m o s t  o f  t h e  t i m e .  

S a b i n a  a n d  h e r  t u t e e  r e a l l y  g e t  a l o n g  w e l l .  T h e  f u t e e  m e e t s  h e r  

a t  t h e  g a t e  t o  t h e  s c h o o l  s o m e t i m e s  i n  t h e  m o r n i n g  o r  a t  l u n c h  

t o  t a l k .  

- A p r i l  8 

T h e  t o p i c  o f  money comes  u p  o f t e n  i n  c o n v e r s a t i o n s .  I t  " s e e m s "  

S a b i n a  h a s  a n  u n l i m i t e d  s u p p l y .  S a b i n a  u s e d  e m p a t h y  w i t h  me 
- --- - - -- - 

t o d a y .  I s i g h e d  when I g o t  u p  f r o m  a  c h a i r .  S h e  s a i d ,  " Y o u ' r e  
- - - 

t i r e d  t o d a y . "  I s a i d ,  ,I s u r e  am. I r e a l l y  n e e d  t o  g e t  more  

t i m e  t o  r e l a x . "  S h e  r e p l i e d ,  " I t ' s  t o u g h  t o  h a v e  t o  t e a c h  t h e  

c r a z y  p e o p l e  i n  t h i s  c l a s s . "  



- A p r i l  29 - - - --- -- - - - 

S a b i n a  was  s i c k  l a s t  w e e k .  When s h e  came b a c k  s h e  was v e r y  

a n g r y .  S h e  c a l l e d  t h e  o t h e r  s t u d e n t s  i n  t h e  c l a s s  names ,  s a i d  

how. much s h e  h a t e d  h e r  b r o t h e r s  a n d  a l l  g u y s .  S h e  s a i d  no' o n e  

c a r e d  i f  s h e  l i v e d  or d i e d .  T h e n  s h e  e x p l a i n e d  t h a t  w h i l e  s h e  

was s i c k  h e r  m o t h e r  l e f t  h e r  a n d  w e n t  t o  s t a y  w i t h  h e r  s i s t e r .  

T h e  s i s t e r  h a d  f a l l e n  a n d  h u r t  h e r  l e g . -  S a b i n a  f e l t  n e g e l e c t e d ,  
->- 

s a y i n g  'You s u r e  c a n  t e l l  w h o ' s  i m p o r t a n t  i n  my f a m i l y .  I ' m  t h e  

l a s t  o n  t h e  ' l i s t ; "  - - 

S a b i n a  a n d  h e r  t u t e e  a r e  g e t t i n g  a l o n g  v e r y ,  w e l l .  T h e y  s h a r e  

t h e i r  p r o b l e m s ,  r e a d  t o g e t h e r ,  a n d  some d a y s  t e a m  u p  w i t h  P e t e r '  

a n d  h i s  t u t e e  t o  p l a y  a ' l a n g u a g e  a r t s  game. T h e  t u t e e  i s  v e r y  

r e l a x e d  w i t h  S a b i n a - - n o  a g g r e s s i v e  b e h a v i o r .  

May 1 5  

Tod a n d  C o r r y  w e r e  away so t h e r e  was j u s t  S a b i n a ,  ~ g u l  a n d  

Dawn. S a b i n a  a n d  P a u l  t a l k e d  o n c e  a g a i n  a b o u t  & l d  times when 

t h e y  w e r e  i n  g r a d e  s i x  a n d  " w e n t  t o g e t h e r . "  T h e y  s h a r e d  how 

t h e y  f e l t  a t  t h e  t i m e . .  S a b i m a  u s e d  h e r  s k i l l s .  T h e y  d i d n ' t  

r i d u c u l e  e a c h  o t h e r  a b o u t  how t h e y  f e l t ,  o r  how t h e y  i n t e r a c t e d .  

May 2 1  

S a b i n a  came i n t o  c l a s s  f u r i o u s .  S h e  w e n t  home fo r  l u n c h  a n d  h e r  

Dad c r i t i z e d  - - e v e r y t h i n g  -- - - - s h e  d i d .  -- S h e  h a t e s  h im a n d  c a l l e d  h i m  
-. - 

names .  A s  f a r  a s  s h e  i s  c o n c e r n e d  h e  o n l y  l i k e s  h i s  b o y s .  

G i r l s  a r e  j u s t  a  m u i s a n c e ,  t h e y  d o n ' t  c o n t r i b u t e  t o  a n y t h i n g  i n  

t h e  f a m i l y .  
A 



lay 29 
a 

S a b i n a ' s  t u t e e  w a s  away s o  w e  t . a l k e d .  
I 

Once  s t a r t e d  s h e  t a l k e d  

n o n - s t o p  a b o u t  how mean h e r  Dad a n d  b r o t h e r s  a r e .  S a b i n a  a n d  
%; 

h e r  Mom h a d  a  t a l k  a b o u t  i t .  S a b i n a  w a n t s  h e r  Mom t o  l e a v e  . t h e  

home. S h e  f e e l s ' h e r  M o m  knows i t  wou ld  b e  t h e  b e s t  t h i n g  b u t  
7 

s a y s  h e r  M o m  i s  t o o  o l d  t o  s t a r t  o v e r  a g a i n .  

J u n e  1 

S a b i n a  r e a l l y  i s  t r y i n g  t o  l i s t e n  t o  w h a t  o t h e r s  h a v e  t o  s a y .  

S h e  o f t e n  s a y s ,  .I w a n t  you  g u y s  t o  know how I f e e l  a b o u t  . . 
- -  - . She loves to have t h e m  ffsten t o  how she i s  treate-cT a t  . - 

home, T h e  o t h e r s  d o  l i s t e n  a t  t imes ,  h o w e v e r ,  o f t e n  t h e y  g i v e  

a d v i c e  o r  t e l l  h e r  t h a t  ~ t ~ ~ a n ~ ~ ' t b e  a l l  b a d .  A t  t i m e s  t h o u g h  

t h e y  s a y  t h i n g s  s u c h  a s ,  "You a r e  r e a l l y  u p s e t  t o d a y . "  o r  "Your  

b r o t h e r s  s u r e  d o  stppi$ t h i n g s  s o m e t i m e s .  



F e b r u a r y  1 

Dawn r e a l l y  w a n t s  t o  p l e a s e .  S h e  w i l l  s a y  s o m e t h i n g  t h e n  
r 
hr 

q u i c k l y  c o r r e c t  h e r s e l f -  i f  s h e  t h i n k s  i t  may n o t  be " r i g h t . "  - 

i Y e t  t h e  a n g e r ' b u b b l e s  u p ' o f t e n  a n d  s h e  w i l l  l e t  o u t  a s t r i n g  o f  ., 

a b u s i v e  r e m a r k s .  S h e  k?iies a p o l o g i z e s  t o  t h o s e  a r o u n d ,  m a k i n g  - 

, 
e x c a u s e s  a s  t o  why s h e  s a i d  t h e  t h i n g s  s h e  d i d .  

F e b r u a r y  9 
& 

Dawn t o l d  m e  a - b u t  bow t h e r e  i s  -hs t h e r  - a n 6  her W m  $ h e  s a i d  , - , - 

s h e  r e a l l y  d i d n ' t  e v e r  know h e r  f a t h e r .  *Dawn h a d  p r k i o u s l y  . 

w r i t t e n  i n  h e r  u r n a l  t h a t  h e r  family--Mom, Dad,  a n d  b r o t h e r - -  7 
w e r e  g o i n g  t o  C a l i f c x n i a  f o r  a h o l i d a y .  When I a s k e d  h e r  i f  s h e  

was  still  g o i n g  t o  C a l i f o r n i a  s h e  s a i d ,  "No, t h e  p l a n s .  h a d  b e e n  * i 

c h a n g e d .  " 

F e b r u a r y  11 
, '  

Dawn ' s  p a r e n t s  w e n t  t o  C a l i f o r n i a  a n d  s h e  s t a y e d  w i t h  h e r  ,. 

- 
b r o t h e r .  S h e  t a l k - e d  a b o u t  how s h e  h a t e s  s c h o o l  a n d  t e a c h e r & . *  , 

F e b r u a r y  1 6  

? 
Dawn i s  o v e r w e i g h t .  S h e  ac t s  t o u g h ,  w e a r s  a  Mac j a c k e . t .  S h e  

4 

s a y s  t h i n g s  l i k e ,  " I 1 m  n o t  r e a l l y  t o u g h  I j u s t  wear t h e s e  f 

' k l o t h e s  b e c a u s e  t h e y  a r e *  c o n f o r t a b l e . "  o r ,  ;I l i k e  t o  look l i k e  
+ 

I 
t h i s ,  t h e n ' m o r e  k i d s  a c c e p t  you . "  

- - -  -, - A - - - - - - - 

I t 1 t 

F e b r u a r y  2 6  
A 

i 

3 
- - - - -  

Dawn s a i d  t o d a y  t h a t  s h e  had  e a t e n ' t w o  packets  o f  p o t a t o  c h i p s  1 . r 

a n d  t h a t  s h e  y a s  f e e l i n g  g u i l t y .  S h e  s a i d  s h e  d o e s n ' t  w a n t  t o  
$ 
4 

s t a f t  s m o k i n g  so s h e  e a t s  i n s t e a - d ,  % 



F e b r u a r y  28  
. 

Dawn c a u g h t  o n  t o  t h e  e m p a t h y  t r a i n i n g  q u i c k l y .  S a b i n a  a n d  h e r  

" 3 -  a r e  r e a l l y  t r y i n g  t o  u s e  i t .  Dawn s a i d ,  " I t  w o u l d  b e  n i c e  i f  
- - 

p e o p l e  t a l k e ' d  t o  y o u  l i k e  t h e y  c a r e d ,  b u t  t h a t  d o e s n ' t  r e a l l y  

Happen."  
. - 

March  1 .. 

Dawn a n d  h e r  t u t e e  g e t  a l o n g  f i n e .  T h e  t u t e e  i s  e x t r e m e l y  ' 

. . 
w i t h d r a w n . ,  Dawn g e t s  q u i t e  f r u s t r a t e d  i n  t r y i n g  t o  g e t  - h e r  t o  

t a l k .  Z h e y  b o t h  l i k e  h o r s e s ,  s o  it g i v e s  them s o n i q t h i n g  t o  t a l k  - 

a n d  r e a d  a b o u t .  S h e  t r i e s  t o  u s e  e m p a t h y ,  h o w e v e r ,  t h e  c h i l d  

s i m p l y  n o d s  or s h r u g s  h e r  s h o u l d e r s .  

M a r c h  1 5  

I n  Math  Dawn g o t  5  o u t  o f  3 0  o n  a  t e s t  a n d  w a s - q u i t e  u p s e t .  S h e  

J r e a l l y  w a n t e d ' t o  a l k  a b o u t  i t  b u t  t h e  b o y s  t o l d  h e r  t o  s h u t  

up .  S h e  s a i d  i t  w a s  b a t h e r i n g f i e f  a n d  s h e  t h i n k s  t h a t  s c h o o l  i s  

- n o t  f o r  h e r .  S a b i n a  s a i d ,  "You c a n 1  t d r o p  o u t .  Y o u ' l l  n e v e r  

g e t  a j o b . "  Dawn re5 l ied ,  " Y e s  I c a n .  I c a n  b e  a w a i t r e s s . "  

A p r i l  1 5  -a 

e .  

When a s k e d  i f  t h e y  c o u l d  s e e  a n y  c h a n g e s  i n  t h e i r  t u t e e l s  
/ 

b e h a v i o r  Dawn w r o t e ,  "I  d o  n o t  t h i n k  my t u t e e  h a s  c h a n g e d  s i n c e  
-- 

I t o o k  h e r .  S h e  i s  s t i l l  q u i e t  a n d  s u b d u e d . '  Dawn a s k e d  me i f  
/ 

my d a u g h t e r  e v e r  w o r e  d r e s s e s k o  s c h o o l .  I s a i d ;  Y e s ,  i n  t h e  
- - - - -- -- -7 - - - - --- -- 

l a s t  f e w  y e a r s  o f  h i g h  s c h o o l  s h e  s t a r t e d  t o  w e a r  d r e s s e s  a n d  

-'3+ - 
- - - -- -- - - 

-- 
-- 

s k i r t s , . "  I a s k e d  h e r  i f  s h e  was  t h i n k i n g  o f  w e a r i n g  a  d r e s s  t o  

s c h o o l  a n d  s h e  r e p l i e d ,  "Maybe o n e  d a y . "  



A p r i l  29  - 
9 

Dawn h a s  l o s t  n i n e  p o u n d s .  T h e  M a c ' j a c k e t  h a s  b e e n  g o n e  f o r  a  

w=ek now. She ' i s  w e a r i n g  make-up.  

May 1 

I ' v e  n o t i c e d  D a w n ' s  n o t  a l w a y s  e x c u s i n g  or q u a l i f y i n g  w h a t  she 
+ 

s a y s .  S h e  i s  n o t  l e t t i n g  t h e  b o y s  p u s h  h e r  a r o u n d  a n d  is  d o i n g  - 

- 
i t  w i t h o u t  t h e  f o u l  l a n g u a g e .  F o r  e x a m p l e ,  s h e  s a i d  t o  Carry;'- 

" T h a t  may b e  y o u r  o p i n i o n  b u t  i t  i s n ' t  m i n e .  W e  d o n ' t  h a v e  t o  - 

% 

a g r e e . "  *i 
- - - - 

-- - 

Dawn h a s  a  new h a i r s t y l e .  S h e  was  a  l ' t t l e  u n s u r e  o f  h e r s e l f  I 
when s h e  f i r s t  came i n .  C o r r y  t o l d  h e r  " f o r  a f a t  c h i c k w  s h e  

-7. 
w a s  s o r t  o f  c u t e .  S h e  s m i l e d  a n d  s a i d ,  "I know t h a t  i s  a b o u t  

t h e  n i c e s t  t h i n g  y o u  c o u l d  s a y  so I ' l l  t a k e  i t  a s  a c o m p l i m e n t . "  

May 1 5  , - - - - + f 

"Dawn g a i n e d  a  f e w  p o u n d s  a n d  was d e p r e s s e d .  S h e ' s ' w o r k i n g  p a r t -  

t i m e  a s  a  d i s  w a s h e r  f o r  h e r  b r o t h e r .  S h e  s a y s  t h e  money i s  - 2  4 
n i c e ,  e v e n  t h o u g h  t h e  j o b  i s  l o u s y .  f 2 

May 
i 

Dawn w o r e  a  d r e s s ,  n y l o n s  a n d  make-up. T h e  g u y s  b u g g e d  h e r  b u t  A 
B 

i t  was  O . K . ,  s o r t  o f  f  r i e n k i l y  t e a s i n g .    he^ . s a i d ,  "Hey,  l o o k  a-t" i 
d 
5 

Dawn. S h e ' s  g ~ i n g ~ s o p h i s t i c a k e d  o n  u s . "  " S h e  t h i n k s  s h e ' s  2 . i 
f 
3 

r ca l l -y-  -s o m e - b o d  y.- "'La d e a a 7 0 m F o n C m i g K t T i f  t y o  u  r s k  i r t a n d  I 
4 



-- - - 

end of she has' decided 

. . June 1 

Dawn announced that quit school 

this year. She says school is not worth it. The teachers 

hard. She went waitressing for hassle you and the work is too 

her Work ~xperience and really enjoyed it. The place she went 

give her a job this summer. 



CORRY 

F e b r u a r y  1; " . 

C o r r y  i s  e x t r e m e l y  a g g r e y 3 i v e .  H e  s w e a r s  and  t h r e a t e n s  p e e r s  
'.- ,- 

and  t e a c l i e r s .  T h i s  b e h k k i 6 r  s e e a s  t o  stem f r o m '  f e e l i n g s  o f  l o w  + -  

s e l f - e s t e e m .  A p o s s ' i b l e  h y p o t h e s i s  i s  a  f e a r  o f  n o t  b e i n g  a b l e  

t o  l i v e  up t o  t h e  model  o f  h i s  f a t h e r - - a  v e r y  s u c c e s s f u l  

- 
b u s i n e s s  man. 

F e b r u a r y  1 6  

C o r r y  h a s  no  r e s p e c t  f o r  women. He s a y s  o n l y  men c a n  t e l l  him 
- - - 

w h a t  t o  do .  Women s h o u l d  b e  a t  home r a i s i n g  k i d s  o r  b e i n g  

p r e g n a n t .  G i r l s  a r e  f o r  b o y s  t o  m a s t e r .  Boys  , a r e  s u p e r i o r  and  

t h e  b o s s .  H e  b r a g s  o f  b e a t i n g  up  l i t t l e  k+ds: H e  p u t s  o n  a  
\ .  

. A b r a v e  5 r o n t  w i t h  h i s  p e e r s ,  a n d  y e t  i s  a f r a i d  o f  k i d s  h i s  own 

s i z e  o r  age .  

F e b r u a r y  2 5  - 
- 

When h e  f i r s t  s a t  down w i t h  h i s  s t u d e n t  h e  s a i d ,  " O . K .  G r e g ,  
- 1 

I ' l l  h a v e  you w a l k i n g  a  s t r a i g h t  l i d e  and s m a r t e n e d  u p  i n  no  
1 

t i m e . "  C o r r y  c a n  r e a l l y  g e t  t o  me. He knows how t o  b& p o l i t e  

and i s  a t  t imes,  b u t  o f t e n  s a y s  o r  makes v u l g a r  r e f e r e n c e s  t o  

t h e  g i r l s  i n  t h e  c l a s s .  H e  w i l l  be,  p o l i t e  Ff I s a y  t h a t  I w i l l  
1 

n o t  a c c e p t . t h a t  k i n d  o f  b e h a v i o r  o r  l a n g u a g e .  Then i n  h i s  n e x t  

b r e a t h  w i l l  t u r n  a r o u n d  and s a y  somethi-ng e l s e .  No g i r l  c a n  b e  - 
ppp-p----- - 

a s  s m a r t  a s  him. Men a= m a c h o .  G i r l s  a r e  dumb a n d - w e a k .  - 

February 29 - -- 

C o r r y t s  r e a d i n g  a n d  s p e l l i n g  a r e  v e r y  weak. H9 i s  b a r e l y  a t  t h e  

same l e v e l  a s  h i s  t u t e e .  H e  w i l l  n o t  u s e  t h e  i n t e r p e r s o n a l  \ ,  
5' 



s k i l l s  w i t h  a n y o n e .  H e  s a y s ,  "No o n e  t a l k s  t h a t  way; I ' l l  d o  i t  

o n  p a p e r  b u t  n o t  w i t h  s o p e o n e . R  

March  1 5  

C o r r y  r e a d s  w i t h  h i s  t u t e e  f o r  5 - l ~ " @ i n u t e s  t h e n  w a n t s  t o  p l a y  a  
- - ' ,,.- .. 

l a n g u a g e  a r t s  game o r  c r o s s w o r d  p u z z l e .  H e  v i e w s  a l l  o f  t h i s  , 

I - 
. ( r e a d i n g  an'd game p l a y i n g )  a s  a  c o m p e t i t i o n  b e t w e e n  h i m s e l f  a n d  
* 

h?s t u t e e  a n d  h e  h a s  t o  w i n .  He s t i l l  e s p o u s e s  h i s  s u p e r i o r i t y  

as a m a l e  and is c o n c e r n e d  a b o u t  h o m o s e x u a ~ i t y  or  a g a y s n .  H e  

b r i n g s  i t  u p  a t  l e a s t  o n c e  o r  t w i c e  e v e r y  s e s ' s i o n .  I n  t h e  f i r s t  

w e e k s  h e  w o u l d  n o t  e v e n a s i t  o n  t h e  same s i d e  o f  t h e  t a b l e  a s  t h e  

t u t e e .  " D i d  I t h i n k  h e  was o n e  o f  t h o s e ? "  H e  i s  s i t t i n g  c l o s e r  

t o  t h e  c h i l d  now. We a r e  u s i n g  a  r o u n d  t a b l e .  

A p r i l  9 

C o r r y  w r o t e  i n  h i s  j o u r n a l - - " T h a t  G r e g  i s  a  g o o d  boy .  I t h i n k  I 

. h e l p e d  h im a  l o t  b u t  n o t  a  n u f .  I n  t h e  f u t c h e r  I w i l l  h e l p  him 
1 

more ."  C o r r S 1 s  c o n c e n t r a t i o n - i s  v e r y  p o o r ,  1 0  m i n u t e s  a t  t h e  

m o s t .  H e  l e a v e s  h i s  t u t e e  a n d  g o e s  t o  c h e c k  o u t  w h a t  t h e  o t h e r s  
\ 

a r e  d o i n g .  A s  h e  p a s s e s  by t h e  g i r l s ,  h e  i n t e r r u p t s  by  s a y i n g  

s o m e t h i n g  w i t h  s e x u a l  c o n n o t a t i o n s .  Or g o e s  o u t  i n t o  t h e  h a l l  
u 

a n d  s i n g s  l o u d l y  s o  t h a t  h e  g e t s  a t t e n t i o n  f r o m  m e  o r  o t h e r  

t e a c h e r s .  

A p r i l  2 1  

C o r r y  r e a l l y  was  b o t h e r i n g  o n e  o f  t h e  g i r l s  t o d a y :  s h e  was  

w o n d e r f u l .  S h e  e x p l a i n e d  how s h e  f e l t  when h e  b e h a v e d  a s  h e  

d i d .  He p u t  h e r  down s a y i n g  h e  d i d n ' t  c a r e  how s h e  f e l t  b u t  h e  
d 

d i d  s t o p  a n d  d i d n ' t  b r i n g  i t  u p  a g a i n .  W i t h  h i s  t u t e e  h e  was  



s u p e r  t h i s  week.  H e  s a i d  t o  m e ,  " W e  a r e  r e a l l y  g e t t i n g  

s o m e w h e r e  w i t h  t h i s  k i d . "  T h e  book  t h e y  w e r e  r e a d i n g  was  a t  a n  

e a s i e r  l e v e l  so C o r r y  c o u l d  c o p e  w i t h  i t .  H e  d i d n ' t  h a v e  t o  

s t r u g g l e  o r  c o m p e t e .  

May 2 
-- 

... - - 

C o r r y  i s  much l e s s  a b u s i v e  t o  t h e  o t h e r s . -  T h e y  a r e  t e l l i n g  h im - 

t o  s m a r t e n  u p  a n d  t o  s t o p  s w e a r i n g .  T h e y  a r e '  a l s o  t e l l i n g  h im 

how t h e y  f e e l  a n d  e v e n  t h o u g h  h e  s a y s  h e  d o e s n ' t  c a r e ,  h e  i s  - 
- 

- - -- --  - 
- - 

-- 
- 

c h a n g i n g .  H e  i s  n o t  c a l l i n g  p e o p l e  names  a l l  t h e  timw H e  i s  

I 
much calmer a n d  i s  " s t o p p i n g  by" o n - h i s  way t o  o t h e r  c l a s s e s .  

J u s t  t o  " c h e c k  u p  o n  t h e  o t h e r  p e o p l e  who t a k e  t u t o r i n g . "  

May 9 

~ o r r y  a n d  h i s  t u t e e  a r e  w o r k i n g  t o g e t h e r  o n  a  k i t e .  T h e y  a r e  

b o t h  p o s i t i v e i t  w i l l  f l y ,  a n d  o f  c o u r s e  t h e i r s \ i s  f a r  b e t t e r  
- 

- 

t h a n  a n y  o f  t h e  o t h e r s .  

May 1 3  

T h e  k i t e  w e n t  u p  a n d  t o o k  a  n o s e  d i v e .  When i t  h i t  ' t h e  g r o u n d  

i t  b r o k e .  C o r r y  a n d  t h e  t u t e e  were mad a t  e a c h  o t h e r .  I t  was  i 

t h e  o t h e r  g u y ' s  f a u l t .  T h e y  came b a c k  i n s i d e  a n d  t o g e t h e r  t h e y  
f 

r e i n f o r c e d  i t .  T h e  n e x t  t i m e  i t  f l e w  f o r  a  f e w  m i n u t e s  b e f o r e  i. : 

i t  f  e l l - - t h e y  were -happy.  * 

1 

1 

Way 22 - -- 
-- 

- 
C o r r y  f e e l s  i m p o r t a n t .  He i s  g o i n g  o v e r  t o  t h e  e l e m e n t a r v  - . 
s c h o o l  b e f o r e  t h e  r e s t  o f  u s .  H e  i s  s e t t i n g  u p  t h e  v i d e o - t a p e  

i 
e q u i p m e n t .  T h i s  m e a n s  h e  h a s  t o  g e t  t h e  k e y  f o r  t h e  room a n d  $ 



n i c e  t o  t h e  c h i l d r e n .  H e  l o v e s  t h e  a t t e n t i o n .  

e x p l a i n  a b o u t  tehe c a m e r a  a n d  how i t  w o r k s .  

May 2 9  

I b o u g h t  a n  o l d  l a m p  t h a t  n e e d e d  a  new p l u g  a n d  
8 

a s l i e d  C o r r y  i f  

h e  wou ld  f i x  .it •’0; me. He s a i d  s u r e  "women a l w a y s  n e e d  men." 

Be  f i x e d  i t  a n d  t h e  n e x t  d a y  t w o  t e a c h e r s  r e p o r t e d  t h a t  h e  was  

g r e a t  i n  t h e i r  c l a s s e s .  No a g g r e s s i v e  b e h a v i o r s ,  e v e n  s o  f a r  a s  

b e i n g  p o l i t e .  

T h e  o t h e r  s t u d e n t s  h a v e  l o s t  i n t e r e s t  i n  u s i n g  t h e  v i d e o - t a p e  - 

b u t  C o r r y  a n d  h i s  t u t e e  a r e  s t i l l  u s i n g  i t .  I t  h a s  become 

- " t h e i r s . "  T h e y  f i l m  t h e m s e l v e s ,  t h e n  p l a y  i t  b a c k .  I a s k e d  

C o r r y  t o  p u t  i t  i n  my c a r  a n d  g a v e  him t h e  k e y s .  H e  s a i d  " I  

c o u l d  t a k e  y o u r  c a r  a n d  l e a v e n  I s a i d ,  " Y e s  t h a t  i s  t r u e . '  H e  

w e n t  0-ut t o  t h e  c a r  a n d  t h e n  r e t u r n e d  - s a y i n g ,  "I  c o u l d  h a v e  

r i p p e d  you  o f f .  You h a v e  a l X  k i n d s  o f  s t u f f  i n  y o u r  c a r . "  

A g a i n  I s a i d ,  " Y e s  C o r r y  you  c o u l d  h a v e  d o n e  t h a t . "  H e  s h o o k  

h i s  h e a d  a n d  s a i d  'Boy a r e  y o u _ s t u p i d .  You e v e n  t r u s t  ME. I 

c o u l d  g e t  a  l o t  o f  money f o r  d o p e  f r o m  t h e  s t u f f  i n  y o u r  c a r . "  

H e  g a v e  me t h e  k e y s  a n d  w a l k e d  away s h a k i n g  h i s  h e a d .  

J u n e  3 

T h e  l a s t  d a y  o f  c l a s s  C o r r y  s a i d  i n  a b r u s k  m a n n e r ,  "Have  you  
'P  . . 

c h e c k e d  t h e  o i l  I n ' y o u r  c a r  l a t e l y ? "  I s a i d  ' N o . "  H e  s a i d ,  
-- - - - - - -- - - 

" G i v e  me t h e  k e y s  a n d  I ' l l  c h e c k  i t  f o r  y o u , "  O u t  h e  w e n t ,  

r e t u r n i n g  a T e w  a i n u t e s  l a t e ?  d e m a h d i n g - T a l l  come o u t .  H e  

showed  u s  how t o  c h e c k  t h e  o i l -  a n d  how d i r t y  i t  was. He s a i d  

t h a t  1 r e a l l y  n e e d e d  a n  o i l  c h a n g e .  Be a l s o  s t a r t e d  c h e c k i n g  





F e b r u a r y  1 

D o r e e n  w e a r s  s k i r t s ,  s l a c k s ,  s w e a t e r s ,  a n d  b  o u s e s  c o m p a r e d  t o  - -  

t h e  r e g u l a r  j e a n s  a n d  t - s h i r t s  a t t i r e  o f  g i r l s .  S h e  - 

\ h a s  l o n g  brown h a i r  h e l d  b a c k  by  b a r r e t t s '  Q r  combs .  S h e  i s  w h a t  

some m i g h t  c a l l  y d u r  t y p i c a l  n - i c e  g i r l .  S h e  is  v e r y  a t t e n t i v e  
, - 

i n  a l l  h e r  c l a s s e s .  

F e b r u a r y  1 5  

D o r e e n  i s  a l w a y s  o n  t i m e  f o r  c l a s s  ( t h e  o t h e r s  a r r i v e  j u s t  a s  
- 

%3 

t h e  b e l l  r i n g s  or a  l i t t l e  a f t e r ,  w i t h  a n  e x c u s e ) .  I n  t h e  f e w  

m i n u t e s  w e  a r e  a l o n e ,  s h e  t a l k s  a b + o u t  h e r  f a m i l y  a n d  h e r  b e s t  

f r i e n d - - a  c o u s i n  who i s  1 3 .  D o r e e n ' s  v o i c e  l a c k s  e x p r e s s i o n ;  

e v e r y t h i n g  i s  f i n e  or  O.K. yet.< s h e  seems a  l i t t l e  w i s t f u l .  

F e b r u a r y  2 2  

Two o f  t h e  o t h e r  g i r l s  i n  t h e  c l a s s  s a i d  "Why d o  you  w e a r  b a b y  

b a r e t t e s  i n  y o u r  h a i r ? "  S h e  i g n o r e d  them c o m p l e t e l y .  ' , 
1 

D o r e e n  c a n ' t  d e c i d e  i f  s h e  s h o u l d  s t a y  home a n d  s t u d y  o r  g o  o u t  " 

w i t h  h e r  n i e c e .  I t  i s  a n  i m p o r t a n t  p r o b l e m  f o r  h e r .  D o r e e n  

s a i d  t h a t  s h e  l i k e s  F r i d a y s  b e s t  b e c a u s e  i f  y o u  w a n t  t o  y o u  

c o u l d  g o  o u t  a n d  s t i l l  h a v e  t h e  weekend  t o  s t u d y .  D o r e e n  i s  

s k i l l s  w i t h  h im .  
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A p r i l  2 2  

D o r e e n  i s  w o r r i e d  a b o u t  Ma th  a n d  S c i e n c e .  S h e  s a y s  s h e  h a s  t o  

s t u d y  e v e r y  n i g h t  t o  k e e p  

e l f -  
S a r a  a n d  h e r  come i n  a n d  s t u d y  

- f o r  t h e  f i r s t  t w o  m i n u f  of c l a s s  b e f o r e  t h e  o t h e r s  a r r i v e .  

E v e r y  m i n u t e  seems v a l u a b l e  t o  t hem.  One d a y  when t h e  t u t e e  was  
2 - 

away s h e  w e n t  t o  t h e  b a c k  o f  t h e  room a n d  n e v e r  o n c e  l o o k e d  u p  - 
f r o m  h e r  b o o k s .  - T h e r e  i s  s t i l l  n o  c o m m u n i c a t i o n  b e t w e e n  h e r  a n d  

t h e  o t h e r s  i n  t h e  c lass .  

May 2 

D o r e e n  i s  g a i n i n g  m o r e  c o n f i d e n c e .  S h e . w o r e  a  Rod S t e w a r t  \, 

, t - s h i r t .  Two o f  t h e  g i % l s  s t a r t e d  m a k i n g  f u n  o f  h e r  t - s h i r t  , 

( h e ' s  no . l o n g e r  t h e  * i n n  s t a r ) .  D o r e e n  s a i d  "I d o n ' t  c a r e  w h a t '  

y o u  t h i n k ,  I l i k e ,  t h i s  t - s h i r t . "  T h e  o t h e r s  s h u t - u p .  I t h i n k  

t h e y  w e r e  s u r p r i s e d  by h e r  s t a n d - i n g  u p  f o r  h e r s e l f  a n d  s a y i n g  

s o m e t h i n g  &ck t o  t hem.  

May 9 

D o r e e n  a n d  S a r a  a r e  b e c o m i n g  g o o d  f r i e n d s ;  t h e y  a r e  d o i n g  t h i n g s  - 
o u t s i d e  o f  s c h o o l  t o g e t h e r .  S h e  e n t e r s  i n t o  t h e  c o n v e z s a t i o n  j f  

5%- 
I a s k  a q u e s t i o n  o f  h e r . .  D o r e e n  w i l l  g i v e  h e r  o p i n i o & e v e n  i f  

i t  i s  t h e  o p p o s i t e  o f  o n e  o f  t h e  o t h e r  g i r l s .  S h e  t o l d  o n e  o f  

t hem t h e y  were s i l l y  t o  g e t  d r u n k  e a c h  weekend .  T h a t  e v e n  i f  

s h e  was  a l l o w e d  t o  s h e  w o u l p n l t .  

May 2 2  
-- - - - - -  - - --- --- - - - -- PA--- 

D o r e e n  w a n t s  t o  b e  a t e a c h e r .  S h e  w e n t  t o  a  s c h o o l  f o r  h e r  work  
/ 

e x p e r i e n c e  a n d  r e a l l y  e n j o y e d -  i t .  D o r e e n  l o v e s  t o  work  w i t h  h e r  

t u t e e  a n d  c a n  see t h e  p r o g r e s s  s h e  h a s ' m a d e  w i t h  h im.  His 



aggressive behaviors 

move quickly anymore 

seem have gone. H e  does not fidget or 
.+ 

and he seems to be trying to model her 

quiet way.p H e  doesn't shout out,but' goes over to the person he 

vanhs to talk wit$. 



. - 
Dana i s  v e r y  s u b m i s s i v e .  What  e v e n  h e r  f r i e n d s  s a y  i s  f i n e  w i t h  

9 h e r .  S h e  t r i e s  h a r d  i n  c l a s s  u n t i l  s o m e o n e  s a y s  t h a - t  t h i s  i s  

s t u p i d ,  t h e n  s h e  g o e s  a l o n g  w i t h  them.  

F e b r u a r y  29 
, 

7 

D a n a ' s  f u t e e  s a i d  t o  h e r ,  " D o  we r e a d  h e r e ? "  Dana  - s a i d ,  "Yeh,  

s o m e t i m e s . "  T h e  t u t e e  t h e n  s a i ? ,  ' T h e r e  i s  n o  way you  a r e  g o i n g  . 
/ . . 

t o  g e t  my m o n t h  apen ,"  Dana s h r u g g e d  h e r  s b d d e r s  end - 

" l e t ' s  work o n  y o u r  f o l d e r  t h e n  f o r  t o d a y . "  

D a n ,  i s  s t a r t i n g  t o  t a l k  .abou;  h e r  h o n e  l i f e .  S h e  h a s  a  l i t t l ?  

b r o t h e r  ( 5 )  who seems t o  g e t  a  l o t  o f  a t t e n t i o n .  S h e  i s  v e r y  

j e a l o u s .  I n  h e r  j o u r n a l  s h e  w r o t e  t h a t  i t  w o u l d  b e  i m p o r t a n t  
C 

I 

f o r  t u t o r s  t o  h a v e  p a t i e n c e  b e c a u s e  t h e n  i t  w o u l d  g i v e  t h e  

l i t t l e  k i d s  "co-e t h a t  t h e y  iiie d o i n g  O.K." 

March  1 5  -, 

-t 

T w i c e  l a s t  w e e k  Dana  w a s  i n v o l v e d  i n  f i g h t i n g  w i t h  o t h e r  - *&  
g i r l s .  ' T h e  v a r i d u s  g r o u p s - o f  g i r l s  a r g u e ,  t h e n  i t ' s  Dana who 

a c t u a l l y  g e t s  i n v o l v e d  i n  t h e  - p h y s i c a l  f i g h t i n g .  S h e  i s  e a s i l y  

e n c o u r a g e d  by  t h e  o the- r  g i r l s .  

M a r c h  2 1  

Dana h a s  d e c i d e d  s h e  d o e s n t t  l i k e  h e r  t u t e e .  T h e .  t u t e e  " h a t e % " - ,  
7 

o n e  t h i n g  t h e y  a g r e e  o n .  T h e y  
-- 

are r e a d i n g  e a c  d a y  b u t  i t s  l i k e ,  t h e  n a s t y  t a s k  t o  be done.-4 
F= 5.. 

- a  

rDana, b e c o m e s  f r u s t r a t e d  a n d  s a y s ,  'I c a n v  t g e t  t h e  k i d  t d  

r e a d .  W i l l  you  t e l l  her s h e  has t o ? % r o u g h  c l a r i f i c a t i o n  



Dana h a s  come t o  . r e a l i z e  h ~ w  t o u g h  i t  i s  t o  be b t e a c h e r .  S h e  

sees t h a t  h e r  own b e h a v i o r  is o f t e n  l i k e  h e r  t u t e . e s .  . . 

- 

t h e  o t h e r  t u t o r s  and  m e .  S h e  t e l l s  o f  f 
* .. 

t 

h e r  ' e x c i t i n g "  w e e k e n d s ,  w h e r e  d h e  g e t s  " b o o z e d  a n d  d r u g g e d  

up.* L i f e  f o r  h e r  o n l y  e x i s t s  o n  t h e  weekend.  S c h o o l  i s  a  
c -, 

b o r e .  S h e  s a y s  t u t o r i n g  i s ,  'O.K., b u t  j u s t  O . K .  I t  g e t s  
.L 

b o r i n g  when I h a v e  t o  p u s h  t h e  l i t t l e  k i d  t o  read .  l i k e  t h e  o t h e r  

A p r i l  23  
4 .  

Dana i ~ ' ' s a ~ i i - 1 ~  how g r e a t  she is. S h e  wr i tes  o n  t h e  b o a r d  "I am 

g r e a t "  or "Jpna is  t h e  s m a r t e s t  k i d  i n  s c h o o l . '  Dana and  h e r  

t u t e e  a r e  d o i n g  a  l o t  o f  c r o s s w o r d  p u z z l e s .  S h e  h e l p s  t h e  c h i l d  
-. 

b u t  n o t  i n  a  d i r e c t i v e  way. ~ a j i a  h a s  s u c h  a  l o w  op in ion- :o f  
.* 

- -- *-- - -  -- - - -  - 

h e r s e l f  t h a t  s h e  f i g u r e s f t h a t  t h e  c h i l d  is a l m o s t  a s  s m a r t  as 

s h e  is ,  
'C 

-Hay 9 
, 

Dana a n d  t h e  t u t e e  worked  w e l l  t o g e t h e r  t h i s  w e e k .  a g e  o f  t h e  

o t h e r  t u t o r s  who c a n  e a s i l y  i n f l u e n c e  Dana was away a n d  Dana was 
- .  

o n  h e r  own t o  make h e r  d e c i s i o n s  i n s t e a d  o f  f o l l o w i n g  t h e  o t h e r  

s t u d e n t ' s  l e a d .  

T h e r e  i s  n o  way Dana w i l l  w o r k  w i t h  t h e  t a p p  r e c o r d e r  or b e  on# 

t h e  v i d e o - t a p e .  She  s i m p l y  w i l l  n o t  p a r t i c i p a t e ,  e n d  o f  
-. 

d i s c u s s i o n .  Her t u t e e  , r e a l l y  w a n t s  t o  b u t  Dana jus-t  c a n ' t  i l l o w  
- - 

h e r s e l f  t o  d o  it. Dana a n d  khe t u t e e  are m a k i n g  a  p u p p e t .  T h e  



c h i l d  

w r e c k  

i s  d o i n g  

it .  You 

a r t  a n d  p u p p e t  

b r o u g h t  up s h e  

May 29  

> Dana  s t i l l  h a s  

most of t h e  wor k ,  a s  Dana s a y s ,  " I t l l  

c a n  d o  b e t t e r  t h a n  me . " ,  S h e  t e l l s  m e  

g o o f  o r  

s h e  h a t e s  
/ 

m a k i n g  i s  l i k e  a f t .  Y e t  when t h e , ' i d e a  w a s  f i r s t  + 

t h o u g h t  i t  was a g r e a t  i d e a .  

a  l o w  s e l f - c o n c e p t ,  S h e  - t h i n k s  w o r k i n g  

t u t e e  was O . K . ,  bu* t h a t  " t h e  k i d  was  

d o n e  b e t t e r  . i f  t h e  k i d  was  b e t t e r . "  

- - & - - - 

n o t  g r e a t .  I c o u l d  h a v e  



POD 

F e b r u a r y  1 

- - Tod h i t s  k i d s  o n  t h e  h e a d ,  c a l l s  t hem names ,  a n d  l a u g h s  a t  

a n y o n e  who i s  t r y i n g  t o  s p e a k - o r  a s k  a  q u e s t i o n .  T h e  s t u d e n t s  

d o  n o t  l i k e  him.  He i s  o n  t h e  v e r g e  o f  b e i n g  s u s p e n d e d  f r o m  

s c h o o l ;  h i s  t e a c h e r s  f e e l  i t  i s  o n l y  a  m a t t e r  o f  t i m e .  * -- 

F e b r u r y  8 ; 

Tod i s  n e v e r  s e r i o u s .  H e  j o k e s  a n d  b o t h e r s  t h e  o t h e r  s t u d e n t s  

- - - c o n s t a n t l y .  T k y  g e t  anrroyed and tell h i m  to s m a ~ t e a  u p , - H e  - - - - 

s a y s  t h i n g s  l i k e ,  "What m a k e s  you  t h i n k  y o u T c a n  t e l l  m e  t o  

s m a r t e n  up? Who d o  y o u  t h i n k  y ~ u  a r e ?  S m a r t e n  F a r t e n . "  When 
•÷ 

1 h e  d o e s  t h i s  h e  w i l l  p u t  h i s - f a c e  r i g h t  u p  g l o s e  t o  t h e  o t h e r  

p e r s o n  a n d  u s u a l l y  t h e y  e n d  u p  l a u g h i n g .  He w i l l  t h e n  s i t  down 

a n d  c o n t i n u e  t o  g e n e r a l l y  bug  t h e  o t h e r s .  + 

, 
- - - 4 

F e b r u a r y  1 5  

T o d ' s  b e h v i o r  i s  g o i n g  d o w n h i l l .  I n  t h i s  c l a s s  h e  j o k e s ,  f o o l s  

a r o u n d ,  a p d  i s  s e l d o m  s e r i o u s ,  T e a c h e r s  f r o m  o t h e r  c l a s s e s  
- .  

r e p o r t  t h e - s a m e  b e h a v i o r s .  M o s t - t e a c h e r s  w a n t  h im -removed f r o m  - 

s c h o o l  b e c a u s e  o f  

F e b r u a r y  2 2  

%, 

h i s  d i s r ' u p t i v e  i n f l u e n c e .  

2 
T h i s  w e e k  I ' v e  n o t i c e d  f r o m  T o d ' s  f a c i a l  e x p ' r e s s i o n s  t h a t  h e  i s  3 

2 - - q u i t e  u p s e t - - h i s  f a c e  i s  r e d  a n d  t i g h t  l o o k i n g .  H e  w o n ' t  l o o k  , n 

- - - - - - - 
- - i 

-.. - 

a t  an-yonez , - .keeping  h i s , e y e s  d i v e r t e d .  H e  moves  c o n s t a n t l y - - a r m s  
- --- ---- - ---- $ 

m o v i n g ,  p a c i n g  a r o u n d  t h e  room a n d  m o v i n g  h i s  u p p e r  body .  H e  i s  
i 

I i 

v e r y  a g i t a t ' e d .  I t r i e d  t a l k i n g  t o  him b u t  h e  waved m e  a w q  
Y 

." --I * +  
4 

s a y i n g  " g e t  away,  l e a v e  m e  a l o n e . "  He l a u g h s  a l o u d ,  a t  w h a t  5' 



s e e m s  t o  be i n a p p r o p r i a t e  t i m e s .  H e  i s  d r a w i n g  p i c t u r e s  i n  h i s  

j o u r n a l ,  u s u a l l y  o f  b u i l d i n g s  a n d  t o u g h ' l o o k i n g  men l e a n i n g  

-' - 
a g a i n s t ' t h e m .  I a s k e d  Tod t o  come t o  t h e  c o u n s e l i n g  o f f i c e  

, 
d u r i n g  h i s  ~ n g l i s h " c 1 a s s .  H e  h a s  b e e n  k i c k e d  o u t  o f  t h r e e  

c l asses ,  so is  t r u l y  o n  t h e  v e r g e  o f  s u s p e n s i o n .  .. 
When h e  f i r s t  came i n t o  t h e  room h e  s a i d ,  AWhy a m  I h e r e ?  I 

d o n ' t  w a n t  t o  t a l k  w i t h  you .  A r e  you  g o i n g  t o  k i c k  me o u t  o f  

t u t o r i n ' g ? "  I s a i d ,  i ~ o m e  o n  i n .  I ' m  n o t  g o i n g  t o  k i c k  you  o u t  
, ,  

o f  t u t o r i n g .  I n  f a c t  we d o n ' t  e v e n  h a v e  t o  t a l k  a b o u t  t u t o r i n g  - 

\ i f  y o u  wou ld  r a t h e r  n o t .  W e  c a n  t a l k  a b o u t  a n y t h i n g  y o u  

w a n t . "  He r e p l i e d ,  " I  d o n ' t  w a n t  t o  t a l k  a b o u t  a n y t h i n g . "  H e  
L 

d i d  come i n  h o w e v e r ,  c l o s i n g  t h e  d o o r  b e h i n d  h im a n d  s a t  down. 
" 

I %sited a  f e w  m i n u t e s  a n d  h e  s a i d  n o t h i n g ,  s o  I a s k e d  him how 
>/ 

& t h i n g s  w e r e  g o i n g  w i t h  h i s  S c i e n c e  t e a c h e r .  T h i s  was  o n e  o f  t h e  

t e a c h e r s  who h a d  h i m  r e m o v e d - f r o m  c l a s s . - .  He s a i d ,  " F i n e ,  i t s  
- -  - 

Mrs: . . . w h o ' s  buggi .ng  me.." H e  t h e n  w e n t  o n  t o  t e l l  m e  a b o u t  
.a 

b e i n g  k i c k e d  o u t  o f  h g r  c l a s s  b e c a u s e  h e  h a d  d e f e n d e d  a  g i r l  s h e  .+ 

w a s  b e r a t i n g .  H e  t o l d  t h e  t e a c h e r  t h a t  s h e  was  t h e  s t u p i d  o n e ,  

n o t  t h e  g i r l .  T h e  g i r l  was  t r y i n g  a s  h a r d  a s  s h e  c o u l d .  T h u s  

h e  was  k i c k e d  o u t  o f  c l a s s .  He t a l k e d  f o r  q u i t e  a w h i l e  a b o u t  

' f a i r n e s s , "  s a y i n g  he t h o u g h t  e v e r y o n e  s h o u l d  be t r e a t e d  e q u a l l y  

d 
a n d  f a i r l y .  H e  f e e l s  t h e  t e a c h e r  d i d  n o t  a c t  f a i r l y  t o w a r d s  t h e  

- - - - - - - - - - - - - - - - - - - - - -- 

g i r l  o r  t o w a r d s  h im.  He f e e l s  i f  a n y o n e  s h o u l d  b e  " k i c k e d  o u t "  
- - - - -- 

' i t  s h o u l d  b e  t h e  t e a c h e r .  H e  t h e n  s t a r t e d  t o  t a l k  a b o u t  h i s  * 

Dad. T h e r e  i s  j u s t  h im a n d  h i s  f a t h e r  l i v i n g  t o g e t h e r .  H i s  

M o t h e r  d i e d  when h e  was n i n e .  H i s  E a t h e r  h a d  a  h e a r t - a t t a c k  



- - - -- - - - - - 

when Tod was  e i g h t . .  T h e  f a t h e r  was  r e t r a i n e d  i n  a q o t h e r  - 

o c c u p a t i o n  a n d  h u r t  h i s  k n e e  s h o r t 1 y : a f t e r w a r d s .  T o d ' s  F a t h e r  

u s e s  a w h e e l  c h a i r  a n d  d o e s n ' t  work .  
. '- 

We t a l k e d ,  q r  r a t h e r  Tod t a l k e d ,  f o r  4 0  m i n u t e s .  When t h e  b e l l  

f o r  t h e  n e x t  c l a s s  r a n g  h e  s a i d ,  "Wow, I g u e s s  I s h o u l d  g o  b a c k  

to  c l a s s .  I g e t  .Math a n d  I c a n 1  t be l a t e  o r  h e  w o n ' t  l e t  m e  i n  

t h e  room." He h a d  b e e n  c a l m ,  l o g i c a l ,  a n d  s a t  f o r  t h e  4 0  

m i n u t e s  w i t h o u t  a  l o t  o f  p h y s i c a l  a g i t a t i o n .  . H e  s a i d ,  " T h a n k s  

f o r  t h e  t a l k . "  d 
- - - - 

- - - 

F e b r u a r y  2 5  

Tod i s  r e a l l y  t r y i n g  w i t h  h i s  s t u d e n t .  T h e  b o y  h a s  a  c l e f t - -  
I 

p a l a t e  a n d  Tod is  b e i n g  v e r y  s e r i o u s  a b o u t  w o r k i n g  w i t h  h im.  

A f t e r  t h e  f i r s t  s e s s i o n  - ~ o d  came o v e r  t o  m e  a n d  s a i d ,  " I t ' s  

- g o i n g  t o  b e  O.K. H e ' s  a  n i c e  k i d .  W e  t a l k e d  a b o u t  h i s  mou th  ' 

a n d  a b o u t  haw k i d s ,  e s p e c i a l l y  o l d e r  k i d s , m a k e  f u n  o f  him. Be - 

s a i d  t h e  k i d s  a t  t h e  e l e m e n t a r y  s c h o o l  a r e  u s e d  t o  him a n d  a r e  

u s u a l l y  O R .  New k i d s  a r e  t h e  w o r s t  o n e s .  W e  t a l k e d  a b o u t  

s p o r t s  t o o .  I t h i n k  it w i l l  w o r k  o u t  O.'K." 

He s t i l l  d r a w s  p i c t u r e s  i n  h i s  j o u r n a l - - a  male w i t h  a  s c a r r e d  

f a c e  ' o u t s i d e  a  l a r g e  b u i l d i n g  or c a r t o o n s  o f  t e a c h e r s ,  l a b e l e d  

w i t h  t h e i r  names .  H e  wrote t h a t  h e  s c o r e d  t w o  g o a l s  i n  f l o o r  
. - 

h o c k e y .  A c t u a l l y  h e  i s  " o u t "  o f  P . E . ,  b u t  s i n c , e  t h e r e  w a s  a - 
- - A - - -- - -- -- - -- -- 

s u b s t i t u t e  who d i d n ' t  know, h e  w e n t  t o  c l a s s  a n d  p a r t i c i p a t e d .  
d 

Once  a g a i n  Tod i s  c l o s e  t o  b e i n g  e x p e l l e d  f r o m  s c h o o l .  H e  has 
,' 

a l r e a d y  been d i s m i s s e d  from s e v e r a l  schools. T h e r e - i s  a  m e e t i n g  



n e x t  week t o  d e c i d e  h i s  f a t e .  T h e  

g i v i n g  h im o n e - m o r e  c h a n c e .  I f  h e  

b e h a v i o r  h e  w i l l  b e  o u t .  

- - 
s c h o o l  a d m i n i s t r a t i o n  i s  

g e t s  o n e  r e p o r t  o f  b a d  

M a r c h  1 

Tod s t o p p e d  by  a f t e r  s c h o o l ,  t o  ' s a y  t h a t  h e  i s  g o i n g  t o  b e  

d i f f e r e n t  a n d  n o t ' b u g  t h e  t e a c h e r s .  I a s k e d  how h e  came t o  t h i s  
A 

d e c i s i o n .  He s h r u g g e d ' h i s  s h o u l d e r s ,  s m i l e d ,  t u r n e d  a n d  l e f t .  

e 
T h i n g s  a r e  g o i n g  w o n d e r f u l l y .  Tod w o r k s  w e l l  w i t h  h i s  t u t e e .  

. -, 

H e  i s  v e r y  p r o t e c t i v e  a n d  w o n ' t  l e t  a n y o n e  s a y  a n y t h i n g  a L g a i n s t  

t h e  c h i l d .  Tod i s  w a l k i n g  a l o n g ' b e s i d e  me when w e  g o  b e t w e e n  

t h e  h i g h  s c h o o l  a n d  e l e m e n t a r y  s c h o o l .  H e  t a l k s  a b o u t  h i s  Dad " 

a n d  h im w a t c h i n g  T.V. l a t e  i n t o  t h e  n i g h t ,  a b o u t  h o c k  Ygames 
t h e y  g o  t o ,  a n d  a b o u t  d o i n g  t h e  g ; o c e r y  s h o p p i n g ,  t h e  h  u s e w o r k .  P: 
a n d  t h e  l a u n d r y .  

M a r c h  1 5  

D u r i n g  c l a s s  o n e  d a y  t h i s  week ,  T o d ' s  f a t h e r  c a l l e d  t h e  s c h o o l  

a n d  a s k e d  t h a t  Tod  b e  s e n t  home. T h e  f a t h e r  + s a i d  h e  was  s i c k  

a n d  n e e d e d  Tod .  T h i s  was  d u r i n g  a  t u t o r i n g  e s s i o n  a n d  Tod 

became  e x t r e m e l y  a g i t a t e d .  H e  p a c e d  a r o u n d  t h e  room w r i n g i n g  

h i s  h a n d s  f o r  two  or t h r e e  m i n u t e s .  H e  t h e n  g o t  ' h i m s e l f  u n d e r  

c o n t r o l  a n d  s a i d ,  "I b e t t e r  b e  g o i n g . '  I t . w a s  l a t e r  f o u n d  o u t  

t h a t  h i s  f a t h e r  was O.K. 

- - T a d - h a T m i s s e d  s e v e r a l  d a y s  o f  s c h o o l .  H e  came b a c k t o d a y  b u t .  

was  n o t  i n  a g o o d  f r a m e  o f  m i n d .  He c o m p l e t e l y  i g n o r e d  h i s  

tutee. T h e  child f i n a l l y  s a i d ,  ITod ,  I ' m  f e d  u p  w i t h  y o u r  
t 



- - - -  

- -- - 258 . 
-- 

b e h a v i o r  t o d a y .  A r e  you g o i n g  t o  h e l p  m e  o r  n o t ? "  They  s t a r e d  

a t  e a c h  o t h e r  f o r  a  f e w  m i n u t e s ,  t h e n  s t a r t e d  work t o g e t h e r .  

A f t e r  a b o u t  t e n  m i n u t e s  Tod s a i d  t o  t h e  c h i l d ,  .Why a r e  you - 
g i v i n g  m e  a  bad t i m e  t ~ d a y ? ~  The c h i l d  s a i d ,  e c a u s e  you a r e  "85 
b e i n g  s i l l y . "  

A p r i l  2 2  

Tod d i d n ' t  come t o  s c h o o l  t o d a y .  He had a  h a r d  t i m e  y e s t e r d a y  

w i t h  h i s  homeroom t e a c h e r .  He was f o o l i n g  a r o u n d  w i t h  a  bongo  - T 

- - - -  -- - -- - 

drum and  would  n o t  s t o p  t a p p i n g  o n  i t .  I t  was n o t  o f f i c i a l l y  

r e p o r t e d  s o  h e  is  s t i l l  i n  s c h o o l .  

May 2 
z .' 

Tod i s  s t a y i n g  away f r o m  s c h o o l .  H e  had t h e  - f l u  f o r  d3Xew da*, - ,4 
9 *-.' 8 

came b a c k  f o h  a  c o u p l e  o f  d a y s ,  t h e n  s t a r t e d  c o m i n g i f a t e  o r  
C 3 

-% /-+- 
l e a v i n g  i n  t h e  m i d d l e  o f  t h e  d a y ,  H e  is  coming  t o  t u t o f i i n g ,  

al{hough some d a y s  i t  i s  t h e  o n l y  c l a s s  h e  shows  u p  f o r .  

May 5 

Tod o f t e n  t a l k s  o n l y  i n  rhyme. F+xample, h e  s a y s  t h i n g s  

> 
l i k e ,  H a n n i g a n ,  B r a n n i g a n ;  M i l l i g a n ,  Malone.  He w o n ' t  " t a l k w  a t  

$ 
a l l ,  no  m a t t e r  wha t  is  s a i d  t o  him. H i s  f a c e  'seems t i g h t .  H e  

t w i s t s  h i s  mouth  a r o u n d  t h e  w o r d s  i n  a  g r o t e s q u e  way. 

May 6 b 

?i 
- - 

7 .  

-- - - 

I saw Tod a t  l u n c h .  I a s k e d  him how h e  was doing.. H e  s a i d ,  "I 

3 

t r u s t e d .  I ' m  n i n e  so I ' m  O . K . ,  b u t  s o o n  I w i l l  s t a r t  t o  t 

3 

d e t e r i o r a t e  too and  t h e n  I w i l l  be l i k e  you .  So-I'm w a t c h i n g  4 : 

e v e r y o n e  and l e a r n i n g  how I c a n  - s t o p  i t ." A s  h e  s a i d  t h i s ,  h e  



was d r a w i n g  o n  a  p i e c e  o f  p a p e r .  He c o n t i n u e d  o n  t o  t e l l  me how 

l i f e  h a p p e n e d  t o  p e o p l e ,  a n d  i f  y o u  w e r e  s m a r t  'you c o u l d  s $ o p  i t  

a n d  t a k e  c o n t r o l .  He s a i d  s o  f a r  h e  h a d n ' t  f o u n d  a n y o n e  who 
b 

c o u l d  d o  i t ,  b u t  i t  was p o s s i b l e .  H e  h a d  a  w h o l e  " s y s t e m w  

w o r k e d  b u t .  A S  h e  t a l k  - i t  s eemed  h e  knew i t  was  a l l  a  PP 
f a n t a s y ,  y e t  i t  was i m p o r t a n t  t h a t  h e  g e t  a c r o s s  t o  m e  t h a t  i t  

w a s  r e a l .  T h e  o t h e r s  i n  t h e  o f f i c e  j u s t  s t a r e d ,  b u t  d i d  n o t  

i n t e r r u p t .  He w e n t  o n  t o  e x p l a i n  how a t  d i f f e r e n t  a g e s  p e o p l e  

i n  t h i s  w o r l d  were c a p a b l e  o f  c e r t a i n  t h i n g s  b u t  a s  t h e y  g e t  
- - -  - - - - - - 

- 

6 

o l d e r  t h e y  s t a r t  t o  r o t  a n d  by  t h e  t i m e  t h e y  w e r e  35 i t  was  

v i r t u a l l y  a l l  o v e r .  ~ e  f i n a l l y  s t a r t e d  t o  rhyme w i t h  v c a r i o u s  
-- 

w o r d s  l i k e - - r o t ,  h o t ,  t o t ,  ~ n o t  a n d  s c h o o l ,  p o o l ,  t o o l ,  f o o l .  

. T h i s  w e n t  o n  f o r  a  f e w  m i n u t e s .  

' I s p o k e  w i t h  a n  a d m i n i s t r a t o r  a n d  e x p l a i n e d  t h a t  I f e l t  Tod 
- - 

r e a l l y  n e e d e d  m o r e  h e l p  t h a n  t h e  s c h o o l  c o u l d  g i v e  h im.  I was  
- 

t o l d  i t  wou ld  h a v e  t o r  g o  t h r o u g h  t h e  s c h o o l  d i s t r i c t  b e f o r e  t h e y  

c o u l d  a p p r o a c h  h i s  f a t h e r .  

May" 

T o d a y  d u r i n g  c l a s s  Tod was  u n a b l e  t o  c o n t r o l  h i s  b e h a v i o r .  
/ 

B e f o r e  w e  w e n t  o v e r  t o  t h e  e l e m e n t a r y  s c h o o l  I a s k e d  him t o  s t o p  

h i t t i n g  *one  o f  t h e  o t h e r '  s t u d e n t s  o n  t h e  h e a d  w i t h  a  l a r g e  

r o l l e d  u p  map. H e  d i d  s t o p  b u t  l a u g h e d  a n d  l a u g h e d .  T h e  * 

- - 

r s t u d e n t s  c o u l d  n o t  t a k e  i t  a n y m o r e  a n d  w e r e  g e t t i n g -  v e r y  a n g r y  . 

b € E  T i F - B e  s a i d  i t  d b e s n ' t  h u r t  Bo s t o p  conp ;a i r r iqg .  H e  t h e n  

s t a r t e d  t o  ^ p a c e  a r o u n d  t h e  room. A t  t h e  e l e m e n t a r y  s c h o o l  h e  

was  rude t o  m e  a n d  i g n o r e d  h i s  t t r t e e . .  T h e , t t I t e e  w a s  a n g r y  a n d  
i - 



-- .- -- - - 

t o l d  ~ o d ,  "I d o n ' t  h a v e  t o  p u t  u p  w i t h  you . "  T h e  t u t e e  s a i d  I 
- 

d o n ' t  w a n t  t o  w o r k  w i t h  him anymore .  Tod t h e n  l e f t  t h e  c l a s s .  

a n d  d i d - n o t  r e t u r n  t o  s c h o o l  f o r  t w o  d a y s .  When h e  r e t u r n e d  I 

m e t  w i t h  Tod a n d  o n e  o f  t h e  a d m i n i s t r a t o r s .  I e x p l a i n e d  t h a t  

Tod c o u l d  n o  l o n g e r  work  w i t h  h i s  t u t e e ,  b u t  t h a t  I w o u l d  

s u p e r v i s e  h im • ’ o r  t h e  b l o c k .  H e  w o u l d  h a v e  b e e n  e x p e l l e d  f r o m  

s c h o o l  i f  r w o u l d  n o t  h a v e  h im i n  t h e  c l a s s .  Tod f e l t  I was  

b e i n g  u n f a i r  t o  h im,  when h e  had  j u s t  h a d  a b a d . d a y .  H e  w e n t  o n  
B 

a t  l e n g t h  a b o u t  t h e  u n f a i r  t r e a t m e n t  h e  a l w a y s  g o t .  

Tod h a s  come t o  o n e  c l a s s  t h i s  week.  H e  came i n  a n d  s a t  i n  a  
-- A 

c o r n e r  w i t h  h i s  f e e t  u p  o n  t h e  d e s k .  , T h e  o t h e r s  w e r e  w o r k i n g  

w i t h  t h e i r  t u t e e s .  A f t e r  a b o u t  4 0  m i n u t e s  h e  l e f t  a n d  s a i d ,  

" T h i s  i s  s t u p i d  a n d  b o r i n g . "  

May 30  - 
- - - - 

- -  -- 

Tod h a s  b e e n  a b s e n t  f r o m  s c h o o l  f o r  t h e  p a s t  week.  H e  r e t u r n e d  

f o r  o n e  d a y  a n d - c a u s e d  p r o b l e m s  i n  e v e r y  c l a s s .  
3- 

J u n e  6 

Tod was  suspe .nded  f r o m  s c h o o l * .  , 



- - 

JODI 

F e b r u a r y  1 

J o d i  i s  v e r y  t a l k a t i v e .  S h e  a s k s  a  l o t  o f  q u e s t i o n s  a b o u t  

t u t o r i n g ,  t h e  m a i n  o n e  b e i n g  i f  s h e  d o e s n ' t  l i k e  i t  c a n  s h e  g e t  

o u t .  T h r o u g h  c l a r i f i c a t i o n  s h e  s a y s  s h e  n e v e r  d o e s  a n y t h i n g  s h e  
L 

d o e s n ' t  l i k e ,  a n d  t h a t  w f ~ 1 : ~ ~ s b a b l y  i n c l u . d e  t u t o r i n g .  
i'* 

F e b r u a r y  9 

J o d i  t h i n k s  t h e  i n t e r p e r s o n a l  s k i l l s  c o m p o n e n t  o f  t h e  c l a s s  i s  

' s t u p i d .  A s  f a r  a s  s h e  i s  c o n c e r n e d  s h e  is  n o t  g o i n g  t o  t a l k  
- 

" l i k e  t h a t . '  S h e  s a i d ,  "NO b n e  r e a l l y  c a r e s  how I f e e l .  s o  why 

s h o u l d  I c a r e  how some l i t t l e  k i d  f e e l s .  T h e  l i t t l e  k i d s  w i l l  

- j u s t  h a v e  t o  f i n d  o u t  how l i f e  r e a l l y  i s ,  t h e  s a m e  a s  I d i d . "  

F e b r u a r y  1 5  

J o d i  t h i n k s  t h i s  c l a s s  i s  " lousy . ;  S h e  t h i n k s  i t  i s  a b ig .  j o k e -  

- v.e i =  m a 1  work t o  d o ,  n o  homework,  a n d  e y e r y o n e  j u s t  
- - 

s i t s  a r o u n d  a n d  t a l k s .  

F e b r u a r y  2 2  

I. 
J o d i  i s  s t i l l  c o m p l a i n i n g .  S h e  w o u l d  l i k e  t o  g e t  o u t  o f  

t u t o r i n g  a n d  g o  b a c k  t o  P.E. T h e  P.E. t e a c h e r  k i c k e d  h e r  o u t  
- - 

b e f o r e  t u t o r i n g  s t a r t e d  a n d  w i l l  n o t  l e t  h e r  b a c k  i n  t h e  

c lass .  J o d i  s a y s  t u t o r i n g  i s . % o r i n g ,  s o  I a s k e d  h e r  i f  s h e  h a d  . 

a n y  i d e a s  o n  how we m i g h t  c h a n g e  i t .  S h e  s a i d ,  " N o ,  i t s  more  

- c* ro--c om-p l a  cn,*- - - - - - -- +------ 

J o d i  s a y s  s h e  i s  w i l l i n g  t o  t r y  t o  work w i t h  h e r  t u t e e ,  so l o n g  

a s  I d o n ' t  ' e x p e c t  too much.' S h e  h a s  .been  k i c k e d  o u t  o f ,  



- - - - - - -- - - -- - -- - - - 

S c i e n c e  f o r  t a l k i n g  b a c k  t o  t h e  t e a c h e r  a n d  b e i n g  g e n e r a l l y  
I' 

d i s r u p t i v e ,  

M a r c h  1 5  

J o d i  came i n t o  c l a b s  t o d a y  a n d  w e n t  d n  a b o u t  " t h i s  l o u s y  s c h o o l  

a n d  t h e  l o u s y  t e a c h e r s  who d o n ' t  d o  n o t h i n g  b u t  t e l l  k i d s  w h a t  

t o  d o . "  S h e  h a s  b e e n  m i s s i n g  s c h o o l  n e a r l y  e v e r y  mo-rn ing  

b e c a u s e  s h e  s l e e p s  i n ,  a n d  i f  s h e  comes  l a t e  s h e  g e t s  g a r b a g e  

d u t y ,  s o  s h e  d o e s n ' t  come u n t i l  l u  c h .  Q 3 

March  2 1  1 

- -- - - - -  - - - - -  -- -- 

3 . 0 d i 1 s  t u t e e  i s  v e r y  moody, o n e  d a y  s h e  i s  a g g r e s s i v e ,  t h e  n e x t  

c o m p l e t e l y  w i t h d r a w n .  On t h e  t u t e e l s  a g g r e s s i v e  d a y s ,  J o d i  a n d  
-C 

h e r  g e t  a l o n q f i n e .  T h e y  r e a d  a n d  p l a y  l a n g u a g e  a r t s  games ,  a n d  
r. 

b o t h  seem h a p p y .  On t h e  d a y s  w h e n  s h e  i s  w i t h d r a w n  J o d i  h a s  

l i t t l e  p a t i e n c e  w i t h  h e r ,  J o d i  g i v e s  u p  e a s i l y ,  s a y i n g  when a  

k i d  w a n t s  t o  b e  q u i e t  a n d  n o t  t a l k ,  t h e n  o t h e r  p e o p l e  s h o u l d  
- - 

l e a v e  them a l o n e .  - - 

A p r i l  8 

J o d i  s t i l l  t a l k s  o f  g e t t i n g  o u t  o f  t u t o r i n g .  S h e  f e e l s  t h a t  t h e  

t e a c h e r s  j u s t  w a n t  t o  ' h a s s l e '  h e r ,  a n d  t h a t  w e  c o n s p i r e  a g a i n s t  

h e r .  S h e  s a y s ,  ' s c h o o l  i s  a p r i s o n . "  

A p r i l  9 

S h e  camp l a t e  t o  c l a s s  t oday . .  S h e  ' s t a y e d  a t  horn; a f t e r  .Punch  
i 

b e c a u s e  th+rncxPi e--o"n ,v ~ a & - b e & t ~ ~ A a ~ i r  t h i ~ g  at+s&0&+3a 
* , 

s h e  watched i t  u n t i l  i t  was  o v e r .  



J o d i ' s  t u t e e  h a s  b e e n  away f o r  a  week.  J o d i  w e n t  a r o u n d  a n d  
h 

b o t h e r e d  t h e  o t h e r  t u t o r s / t u t - e e s .  S h e  'would  n o t  d o  a n y t h i n g  b u t  

c q m p l a i n  f o r  t h e  f i r s t  f i v e  m i n u t e s  e a c h  d a y .  When t h e  o t h e r s  

t o l d  h e r  t o  l e a v e  them a l o n e ,  s h e  g a v e  u p  a n d  w e n t  a n d  w o r k e d  b y  

h e r s e l f .  

A p r i l  2 1  . a - 
i, 

T h e  t u t e e  came b a c k  t o  s c h o o l  a n d  was v e r y  q u i e t ,  a n d  non- 
. . 

c o m m u n i c a t i v e .  J o d i  was a s k e d  by t h e  t u t e e l s  c l a s s r o o m  t e a c h e r  
- - 

t o  t r y  a n d  " b r i n g p h e r  o u t  o f  h e r  mood". J o d i  came t o  me a n d  

s a i d  why e x p e c t  m e  t o  d o  s o m e t h i n g .  I s a i d  t h a t  s i n c e  t h e  c h i l d  

l i k e s  h e r ,  maybe s h e  w o u l d  t t o  J o d i  b e f o r e  s h e  w o u l d  t a l k  t o  

a n  a d u l t .  J o d i  w e n t  away s h a k i n g  h e r  h e a d .  When J o d i  a n d  t h e  

t u t e e  s a t  down t h e y  s t a r e d  a t  e a c h  o t h e r  • ’ o r  a f e w  m i n u t e s ,  t h e n  

J o d i  a s k e d  i f  s h e  w a n t e d  t o  p l a y  a  game. T h e  c h i l d  n o d d e d  h e r  
- - - - -  - D 

h e a d  y e s  a n d  by  t h e  e n d  o f  t h e  k e s s i o n  t h e y  were t a l k i n g  w i t h  

. ? ,  
e a c h  o t h e r s  - .  

May 2 ' 

B e t w e e n  J o d i s s  a b s e n s e s  a n d  t h e  many d a y s  t h e  t u t e e  h a s  b e e n  

away,  t h e y  h a v e  o n l y  m e t  t w i c e  i n 3 t h e  l a s t  t h r e e ' w e e k s .  T h e  

r e l a t i o n s h ~ ~  i s  n o t  g r o w i n g .  

t a l k i n g  t o  e a c h  o t h e r .  However., J o d i  r e a l l y  d o e s n ' t  p u t  an; 
- 

e f f o r t  i n t o  t h e  session'. - S h e  h a s  g i v e n  u p  o n  h e r  c a m p a i g n  t o  



g e t  o u t  o f  t u t o r i n g .  F o r  J o d i ' s  work e w u n c _ e _ _ s k - w e n k _ t o _ - -  

a n o t h e r  s c h o o l  as a  h e l p e r  f o r  P-s. 

May 1 5  i 

J o d i  o r g a n i z e d  a  s o f t b a l l  game f o r  a l l  t h e  t u t o r s  a n d  t u t e e s .  
A 

J o d i  was v e r y  h e l p f u l  t o  h e r  t u t e e .  T h e  c h i l d  w a s  n e r v o u s  

( w r i n g i n g  h e r  h a n d s )  b u t  s eemed  h a p p y .  

May 30 

J o d i  r u f f l e d  t h e  c h i l d ' s  h a i r  a n d  i n  a f r i e n d 1  v o i c e  s a i d ,  J 
" W e l l  i t s  b e e n  f u n  k i d . "  T h e  c h i l d  l o o k e d  u p  a n d  s m i l e d .  T h i s  

o n  the 1 a s  t d a y  an& smut the most p o s i t - i  ue Scx%-W r a i  th her  ; - - - 



book.  S h e  d o e s n ' t  s p e a k  t o  a n y  o n e  on h e r  own i n i t i a t i v e .  S h e  

i s  v e r y  p o l i t e -  a n d  w i l f 3  anb;wer i f  s h e  i s  a s k e d  a q u e s t i o n .  -- Q 
F e b r u a r y  1 5  

S a r a  caugh ' t  o n  v e r y  q u i c k f y  t o  t h e  i n t e r p e r s o n a l  s k i l l s .  - S h e  

w r i t e s  good l e v e l  t h r e e  r e s p o n s e s  o n  t h e  p a p e r  and p e n c i l  t a s k s .  

F e b r u a r y  -22 2 

S a r a  seldom speaks t o  the a t h e r  s - t l rden t s .  Sh& s e e m s  t~ h i d e  -- - - - -  - 

7 

b e h i n 6  h e r  h a i r  w h i c h d s  f r i z z e d  and h a n g s  o v e r  h e r  e y e s .  

F e b r u a r y  29  

Some o f  t h e  o t h e r s  i n  t h e  c l a s s  s t a r t e d  t o . t e a s e  S a r a  a b s u t  
I 

s t u d y i n g  a l l  t h e  t i m e .  S h e  s a i d  i n  a q u i e t ,  c o l d  v o i c e ,  " j u s t  

l e a v e  me a l o n e ,  I d o n '  t h a v e  t o  b e  l i k e  you."  

March 7 - 
S a r a  i s  a g r e a t  t u t o r .  The  t u t e e  a n d  h e r  g e t  a l o n g  v e r y  w e l l .  

They  s h a r e  wha t  t h e y ' v e  b e e n  d o i n g ,  l a u g h i n g  a n d  q i g g l i n g .  S h e  

u s e s  t h e  i n t e r  e r s o n a l  s k i l l s .  4 
March 25 

The  t u t e e  was a l s o  i d e n t i f i e d  a s  s u b m i s s i v e ,  b u t  i f  someone came 

i n t o  t h e  c l a s s  and  saw t h e s e  two t o g e t h e r  t h e y  would  n e v e r  

b e l i e v e  it .  S a r a  wrote i n  h e r  j o u r n a l  "Today  m y  t u t e e  was 
- -- - - -- -- - 

h y p e r .  Sh.e g i g g l e d  and g e t s  m e  g o i n g  t o o .  S h e  had  h a d  a  r o u g h  - 

d a y  so  T g u e s s l s h e  v a s  m a k i n g  u p  f o r  it." 



March 1 5  

S a r a  and  D o r e e n  , a r e  t a k i n g  t o  e a c h  o t h e r .  Twic ,e  t h e y  h a v e  . 

worked on a  l a n g u a g e  a r t s  game w i t h  t h e i r  t u t e e s  a s  a  g r o u p  o f ,  - 
f o u r .  I t  w e n t  v e r y  w e l l .  I 

- ,  A p r i l  8 

S a r a  wrote i n  h e r  j o u r n a l  a b o u t  h e r  a n d  h e r  t u t e e ,  "W& g e t  a l o n g  
A - .  

w e l l  b e c a u s e  w e  are b o t h  so q u i e t ,  W e  u n d q r s t a n d  e a c h  o t h e r  

b e t t e r . .  S a r a  is  s t i l l  n o t  t a l k i n g  w i t h  a n y o n e  b u t  Doreen .  

r a i s e s  h e r  e y e s  a n d  t u r n s  h e r  b a c k  t o  them. 

T h e  r e l a t i o n s h i p  i s  r e a l l y  b u i l d i n g  b e t w e e n  S a r a  a n d  h e r  

t u t e e .  S h e  u s e s  h e r  s k i l l s  a n d  s h a r e s  a  l o t  of h e r  own 

f e e l i n g s .  The  t w o  of them g e t  t o g e t h e r  a n d  c h a t t e r  away. 
-4 

h 

The  t u t e e  ha$  b e e n  a w a y . f o r  t h e  l a s t  t w o  d a y .  S a r a  g e t s  o u t  h e r  
. . 

books? and  s t u d i e s ,  T w i c e  S a r a  h a s  worked w i t h  o t h e r  t u t e e s  a s  
k 

w e l l  a s  h e r  own when t h e i r  t u t o r s  were away. A l l  t h e  t u t e e s  

l o v e  S a r a  and  w a n t  t o  w o r k  w i t h  h e r .  

* .  
M.ky -15 , - 

< 1. . 0 ,- 
Sbra has b e e n - t a k i n g  h e r  t u t e e  a n d  a n y  whose  t u t o r s  were away, .{ 
b u t  s h e  'wrote i n  her j o u r n a l  t h a t  h e r  t u t e e  g e t s  q u i e t  aiid seems 

- - - - - - - . , 4' 

-- - 

u n e a s y  > h a d  a  t a l k ,  and.  d e c i d e d  t o  s t o p  t h i s  a n d  j u s t  work . 

, . * - - w i t h  'her own t u t e e .  T h e  c h i l d  w a s  a l l  s l es  when S a r a  t o l d  . - 
< ,  9 z- * 



the 

and 

May 2 9  

The classroom teacher said 

more 

tutee is really coming out 

her reading is improving. 
. . 
class; she is talking Sara 

still does not talk She is still toJ anyone but Doreen. 

concerned about her marks. Sara says she would like to 

teacher. 
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1 
- - -- - - - - - - .  - - ---L 

Many o f  t h e  t e a c h e r s  d o  n o t  l i k e  h e r .  S h e  i s  a l w a y s  i n  t r o u b l e  

f o r  s p e a k i n g  o u t  a n d  j o k i n g  a r o u n d  i n  c l a s s .  S h e  s p e n d s  a  l o t  

o f  t i m e  s i t t i n g  i n  t h e  o f f i c e ,  a n d  s o  misses many h o u r s  e a c h  

', week o f  cl-ass t i m e .  - .;s 

b h e n  w o r k i n g  w i t h  h e r  t u t e e ,  B o n n i e  h a s  become v e r y  s t r i c t  a n d  

p u t s  t i m e  l i m i t s  o n  t h i n g s  t h e y  d o .  S h e  a l s o  made t h e  t u t e e  r e -  

d o  s k t h i n g  t h a t  was n o t  n e a t  e n o u g h .  T h r o u g h  c l a r " i f i c a t i o n ,  

B o n n i e  i s  v e r y  c l e a r  a b o u t  w h a t  a " t e a c h e r "  s h o u l d  d o  a n d  a c t  

l i k e .  
- - Even t h o u g h  s h e  d o e s n ' t  l i k e  t o  b e  t r e a t e d  l i k e  t h a t ,  " i t  

-- - - -  - - 

i s  t h e  .yay y\u t e a c h ,  o t h e r w i s e  t h e  k i d s  t a k e  a d v a n t a g e  o f  t h e  
a 

. \  
'\ 

- t e a c h e r . "  

March  25 

B o n n i e  was  b e a t e n  u p  by f i v e  g i r l s .  He r  e y e b r o w  w a s  s p l i t  o p e n  

r e q u i r i n g  s t i t c h e s .  I h e a r d  f r o m  t h e  o t h e r  t u t o r s  t h a t  some o f  
5 

I 

t h e  g i r l s  h a d  p l a n n e d  t o  b e a t  h e r - u p  f o r  t h e  p a s t  week.  T h e y  - 

s a i d  i t  was because s h e  b r a g s  a l l  t h e  t i m e  a b o u t  how t o u g h  s h e  

is. T h e  o t h e r  g i r l s  i n  t u t o r i n g  w i l l  n o t ' s p e a k  t o  h e r ,  N o  o n e  
5- 

w a n t s  t o  be c o n n e c t e d  t o  h e r  i n  c a s e  t h e y  g e t  b e a t  u p  t o o .  . * 

A p r i l  8 

B o n n i e  is s t i l l  v e r y  q u i e t  w i t h  h e r  p e e r s ,  b u t  t h e y  a r e  s p e a k i n g  

now. S h e  i s  s t i l l  t a l k i n g  b a c k  t o  h e r  t e a c h e r s  b u t  n o t  a t  t h e  - 

s a m e  l e v e l  o f  i n t e n s i t y .  S h e  f e e l s  s h e  d e s e r v e d  t h e  p u n i s h m e n t  

- - D u r : u t d  -&o--tb e saarem imq~a~ifiin.B o n n i e o u l d n  ' t t e 1 P o n  7 3 - 7  
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, 
n o t h i n g  t h e  a d n i n i s t r a t i o n  a t  t h e  s c h o o l  or t h e  s o c i a l  w o r k e r  '*L 





W a y  22 

B o n n i e  

/ - - 

a l o t  o f  w o r k  i n t o  m a k i n g  a -. h a v e  p u t  a n d  h e r  t u t e e  

p u p p e t .  T h e y  r e a l l y  

c h i l d  i s  w o n d e r f u l .  

h a v e  w o r k e d  t o g e t h e r .  B o n n i e  t h i n k s  t h e  

S h e  f e e l s  s h e  h a s  h e l p e d  t h e  c h i l d  a  l o t .  

May ' 29  

.>< 

s h e  w i s h e d  s h e  h a d  n o t  t a k e n  t u t o r i n g .  S h e  s a y s ,  B o n n i e  s a y s  

L 
b u t  n o t  v e r y  g r e a t .  S o r r y  b u t  t h a t ' s  how I f e e l .  " I t ' s  O.K., 




