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ABSTRACT 
9 

The purpose of this study was to describe vocational behaviors of 
C 

students and graduaees of a particular psychiatric nulsing program to deter- 
i 

mine whether graduates staied in psychiatric nursing and to identify factors 

operating in selecting psychiatric nursing which may influence later voca- 

tional decisions. 

1 
Super's model of vocational development was chosen as the theoreticalp 

framework. The major concepts of vocational self-concept, vocational maturity 
F 

and vocational exploration were used to develop three independent rating 

scales incorporating a two part questionnaire including a demographic section 

assessing program factors and a vocational development section assessing the 

vocational behaviors. 

subjects were 391 graduates, 69 withdrawals and 217 current *students. 

Ouestionnaires were mailed to graduates and' program withdrawals. Student 

questionzaires were administered during class,. Response rate was 60% for 

graduates, 32% for withdrawals and 91% for students. .The data were analyzed 

by means of chi-square tests and analyses of variance. 
I 

Of the graduates, 274 had obtained diplomas in general nursing quali- 

, 
fying them to work in psychiatric or general nursing. Of the graduates, 

58% w-ere working in psychiatric nursing; 16% in general nursing. 
L ,  

The predictions that clarity of voc=tional self-concept, degree of 

vocational maturity or amount of exploration would influence retention in 

psychiatric nursing were not supported. 

Differences in vocational self-concept were found between applicants 

initially preferring - ~ psyc,hiatric nursing and applicants preferring general 

nursing; and further between graduates working in psychiatric nursing and 

graduates working in general nursing. The proportion of graduates working --. 
in psychiatric nursing initially preferring general nursing was not signif- 

iii 
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icantly different from the ptoportion initially preferring psychiatric nursing. 

Graduates who perceived that'they received accurate information ini- - 
tially about psychiatric nursing were more frequently working in psychiatric 

nursing than graduates who thought they had received inaccurate information. 

I Findings suggest applicants who enter the program as an alternative to 

general nursing are as-likely to remain in psychiatric nursing as applicants 

whose preference was psychiatric nursing. The program appears effective in 
%. 

altering the vocational self-concept of recruits towards p~ych~atric nursing. 

The provision. of accurate information about psychiatric nursing has potential 
1 

for improving the retention of the graduate. - 
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CHAPTER 1 

INTRODUCTION 

I don ' t  l i k e  work - no man does - 

but  I l i k e  what i s  i n  work - t h e  

chance t o  f i n d  y o u r s e l f .  Your own 

r e a l i t y  - f o r  y o u r s e l f ,  no t  f o r  o t h e r s  

- what no o t h e r  man can ever  know. 

They can only s e e  t h e  mere show and 

never can t e l l  what i t  r e a l l y  means. 

v Joseph Conrad 

Heart of Darkness 

The concept of work a s  a  means of se l f -express ion  is  p reva len t .  The 

i d e a  t h a t  through work one both  expresses  and develops one 's  s e l f  is  

fundamental t o  voca t iona l  development theory.  Super p a r t i c u l a r l y  has  

-? 
focused h i s  a t t e n t i o n  on determining how i d e n t i t y  a s  a  worker develops 

-. 

and how one e n t e r s  and f i n d s  one ' s  p l ace  i n  t h e  work world. I n  voca- 

t i o n a l  development terminology, Super (1963, 1969, 1977) has  focused on 

t h e  process  of development of t h e  voca t iona l  se l f -concept ,  has  i d e n t i f i e d  

s t a g e s  i n  t h e  process  and i n  doing so  has  come t o  view voca t iona l  develop- 

ment as a l i f e  long process .  

This s tudy ,  however, was no t  i n i t i a t e d  by i k t g i e s t  i n  t e s t i n g  9 c a -  

C m a& B 
4 t i o n a l  theor?.  Rather ,  i n t e r e s t  i n  voca t iona l  theory  grew out  of a  p a r t i -  

c u l a r  need. A need t w i n d  a  f ramework  from which t o  explore  a psy- 

c h i a t r i c  nurs ing  pro@= i n  r e l a t i o n  t o  how ind iv idua l s  en tered  t h e  

program, what happened t o  them during the-program and most impor tan t ly ,  
I 

.s what happened t o  them a s  graduates .  



+- 
The Context of t h e  Problem 

'r 

The P s y c h i a t r i c  Nursing Program a t  t h e  B r i t i s h  C o l m b i a  f n s t i t u t e  of 

Technology was t h e  program of i n t e r e s t  i n  t h i s  s tudy .  This  program was 

e s t a b l i s h e d  i n  1972 w i t h  t h e  phasing o u t  of a  long e s t a b l i s h e d  p s y c h i a t r i c  , 

nur s ing  program based i n  t h e  l a r g e  p r o v i n c i a l  p s y c h i a t r i c  h o s p i t a l  

(Riverview H o s p i t a l ) .  As a  new program i s s u e s  and concerns o f . a ' b r o a d  

n a t u r e  were r a i s e d  by s t u d e n t s ,  f a c u l t y ,  employers and o t h e r s  i n  r e l a t i o n  . . 

\ 
t o  t h e  programs a b i l i t y  t o  a t t r a c t  a p p l i c a n t s ,  t o ' r e t a i n  s t u d e n t s  and t o  

meet t h e  man power needs i n  t h e  f i e l d  of p s y c h i a t r i c  nursing'. A sys te -  

mat ic  e v a l u a t i o n  of t h e  program seemed i n d i c a t e d .  The needed information 

- 
r e l a t e d  t o  t h e  v o c a t i o n a l  choice  process  from p r i o r  t o  a p p l i c a t i o n  t o  t h e  

program when voca t iona l  choices  a r e  made, through implementation of a  

choice  t o  es tab l i shment  i n  a  voca t ion .  

The  developmental t h e o r i e s  of v o c a t i o n a l ' c h o i c e  were s e l e c t e d  a s  

be ing  t h e  most a p p r o p r i a t e  t o  t h i s  s t udy  a s  they  a r e  considered t o  be  

t l  more i n c l u s i v e ,  more concerned wi th  l o n g i t u d i n a l  expre&ions of c a r e e r  
J 

behavior ' and  more i n c l i n e d  t o  h i g h l i g h t  t h e  importance of  t h e  s e l f -  

concept" (Herr & Cramer, 1979, p.  91) .  Of t h e  developmental t h e o r i e s  - 
t h e  work of Super s t a n d s  ou t .  Herr and Cramer (1979) a s s e s s  h i s  c o n t r i -  

bu t ion  a s  fo l lows:  "Probably t h e  developmental approach which has  re- 

ceived t h e  most cont inuous a t t e n t i o n ,  s t imu la t ed  t h e  most r e sea rch ,  in- 

f luenced most pe rvas ive ly  t h e  f i e l d  of voca t iona l  psychology, and is  t h e  

most comprehensive i s  t h a t  promulgated by Super and h i s  many col leagues"  
- - -  

(P. 92) .  
- 

The Problem 

The purpose of t h e  s tudy  w a s  t o  determine t h e  occupat iona l  r o l e s  

acquired by gradua tes  o f  t h e  program and t o  a t tempt  t o  i d e n t i f y  f a c t o r s  



which increased the likelihood of applicants to the program ultimately 
9 

becoming psychiatric nurses. Did certain vocational choice patterns 
4 ' * 

exist that: were more likely to culminate in graduation from-the program 

and subsequent establishment in the field of psychiatric nursing? 

Concepts central to vocational development theory as conceptualized 

by Super formed the basis for predicting relationships between different 
/ 

patterns or fautors in the vocational choice process, and served as the 

frame work from which a questionnaire was developed to collect the 

pertinent data. 

An extensive literature review of vocational development theory was 

undertaken as described in Chapter 11. A description of psychiatric 

nursing as a vocation is also included. The development, testing and 

administration-of t,he questionnaire is described in Chapter 111. Find- 

ings of the-study are reported and discussed in Chapter IV, and the con- 

clusions, implications and limitations of the study are discussed in 

Chapter V. 



CHAPTER I1 , 4 

+ LITERATURE REVIEW 

, 
The purpose  o f  t h e  l i t e r a t u r e  review is  t o  p r o v i d e  background in-  

f o r m a t i o n  concern ing  p s y c h i a t r i c  h u r s i n g  and t o  d e s c r i b e  t h e  v o c a t i o n a l  
b 

t h e o r y  p r o v i d i n g  t h e  framework from which v o c a t i o n a l  c h o i c e  i n  a  psy- 

c h i a t r i c  n u r s i n g  program was s t u d i e d .  The l i t e r a t u r e  rev iew i s  d i s -  

cussed  under t h e  head ings  o f  t h e  v o c a t i o n  o f  p s y c h i a t r i c  n u r s i n g ,  t h e o r i e s  

of v o c a t i o n a l  c h o i c e ,  S u p e r ' s  t h e o r y  o f  v o c a t i o n a l  development,  s e x u a l  

s t e r e o t y p i n g  i n  v o c a t i o n a l  c h o i c e  and f o r m u l a t i o n  of t h e  r e s e a r c h  ques- 

t i o n s .  

The Vocat ion of P s y c h i a t r i c  Nurs ing  
, . 

The v o c a t i o n  o f ' n u r s i n g  l i k e  t e a c h i n g  is l o n g  e s t a b l i s h e d  and uni- 

v e r s a l  and one f o r  which a common image i s  h e l d .  P s y c h i a t r i c  n u r s i n g  
\ 

i n  c o n t r a s t  i s  n o t  u n i v e r s a l  and t h e  t i t l e  psychia t ; ic  n u r s e  a s  a h e a l t h  

manpower c a t e g o r y  conveys d i f f e r e n t  meanings even w i t h i n  Canada. t 

,- // 
For t h e  purpose  of c l a r i f i c a t i o n ,  and t o  p r o v i d e  a  c o n t e x t ,  psy- 

h 
c h i a t r i c  n u r s i n g  &s i s  t h e  meaning i n  t h i s  s t u d y  is  d e s c r i b e d  i n  r e l a t i o n  

t o  r o l e ,  e d u c a t i o n a l  p r e p a r a t i o n  and s t a t u s .  A comparison is a a d e  be- 

tween p a r a l l e l  c a t e g o r i e s  o f  h e a l t h  c a r e  workers i n  t h e  Uni ted Kingdom, 

t h e  Uni ted S t a t e s  and Western Canada. 

The Role of t h e  P s v c h i a t r i c  Nurse 

The p s y c h i a t r i c  n u r s e  i n  t h i s  s t u d y  d e s i g n a t e s  a  member o f  t h e  

h e a l t h  c a r e  team whose pr imary r o l e  is i n  p r o v i d i n g  d i r e c t  p a t i e n t  c a r e  

to p s y c h i a t r i c  p a t i e n t s .  I n  t h e  Uni ted Kingdom t h i s  c a r e  g i v e r  i s  

c a l l e d  t h e  R e g i s t e r e d  X e n t a l  Nurse.  A r e p o r t  of c h a n g i n g  p a t t e r n s  9 f  

p s y c h i a t r i c  t r e a t ~ e n t  and f u n c t i o n s  of p s y c h i a t r i c  n u r s i n g  i n  t h e  Uni ted 

Kingdom ( " P s y c h i a t r i c  S u r s i n g " ,  1968) ,  i n c l u d e s  t h e  f o l l o w i n g  s t a t e m e n t  

about  p s y c h i a t r i c  n u r s i n g :  



There i s  no formula by which t o  d e s c r i b e  t h e  work of  t h e  p s y c h i a t r i c  

nurse.  P s y c h i a t r i c  nurses  have a  round t h e  c lock  r e s p c n s i b i l i t y  

f o r  t h e  c a r e ,  comfort and w e l l  being of menta l ly  ill people.  These 

a r e  people who e n t e r  h o s p i t a l  because they cannot cope w i t h  l i f e  

i n  t h e  community, o r  a r e  a  nu isance  t o  o t h e r s  o r  a r e  dangerous t o  

themselves 3r o t h e r  peopl'e. Nursing t h e s e  p a t i e n t s  r e q u i r e s  spe- 

c i a l ' s k i l l  and understanding because t h e  e x i s t e n c e  of mental ill- 

ness  compl ica tes  t h e  p rov i s ion  of what would o therwise  be  s t r a i g h t  

forward nu r s ing  c a r e  and pzevents  pa t i en t s , f rom whole-hearted coop- 

e r a t i o n  i n  t h e i r  t rea tment  (p. 1 4 ) .  

I n  t h e  United S t a t e s  t h e  d i r e c t  c a r e  g iven  f o r  p s y c h i a t r i c  p a t i e n t s  
b 

was t h e  a t t e n d a n t  l a t e r  e s t a b l i s h e d  a s  t h e  p s y c h i a t r i c  t e chn ic i an  (Bower, 

1970).  Recent ly ,  however a  newca tego ry  of worker has.emerged c a l l e d  

a l t e r n a t e l y  mental h e a l t h  t echn ic i ans ,  mental h e a l t h  workers o r  human 

s e r v i c e  workers.  The development of programs f o r  mental  h e a l t h  workers,  

a s  they a r e  most commonly c a l l e d ,  a r o s e  from recogn i t i on  t h a t  c u r r e n t  

manpower needs =uld .not be  f i l l e d  by " t r a d i t i o n a l  p r o f e s s i o n a l s  doing 
I 

t r a d i t i o n a l  th ings1 '  (McPheeters, 1969) and i n  r ecogn i t i on  of a  s e r i o u s  

gap i n  mental  h e a l t h  manpower.between t h e  "highly- t ra ined p ro fe s s iona l  

and t h e  i n - se rv i ce  t r a i n e d  a i d e  o r  a t t endan t "  (Fuzessery,  1969, p. 13 ) .  

The mental h e a l t h  worker is  descr ibed  a s  o n e , w h ~  " r e l a t e s  ' t o  t h e  p a t i e n t  

l o n g i t u d i n a l l y ;  becomes and remains a  p a t i e n t  advocate  ...; becomes t h e  

i n t e g r a t o r  of t h e  p a t i e n t ' s  a c t i v i t i e s  and t rea tment  such t h a t  no segment 

of h i s  needs i s  d i s r ega rded ;  and becomes a  c r o s s  d i s c i p l i n a r y  worker who 

under supervis.ion can r e l i e v e .  . . Cprof e s s i o n a q  workers of less s p e c i a l i z e d  

p o r t i o n s  of t h e i r  work load  and thus  enab le  them, r o f e s s i o n a l  workers E I 
L 

t o  use  t h e i r  s k i l l s  more, e f f i c i e n t l y "  ( F e l t o n , , ~ a l i a c h  & Gal lo ,  1974, 
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p. 54 ) .  True, Young and Packar.d (1974) d e s c r i b e  t h e  mental h e a l t h  
i 

worker a s  a g e n e r a l i s t  "prepared t o  e n t e r  a  var ie ty-  of job r o l e s  i n  

mental  h o s p i t a l s ,  community mental  h e a l t h x e n t e r s ,  r e t a r d a t i o n  fac- 

i l i t i e s ,  ge ; ia t r ic  s e t t i n g s ,  and o t h e r  community agenc ies  t h a t  need 

a d d i t i o n a l  manpower" (p.  345). 

- I n  t h e  f o u r  western prov,inces of Canada t h e  ca tegory  of worker 
'i 

* 4% 
provid ing  d i r e c t  care '  t o  p s y c h i a t r i c  p a t i e n t s  is  t h e  p s y c h i a t r i c  nurse .  

A j o i n t  s ta tement  i s s u e d  by a  commit-e of t h e  Regis te red  Nurses '  

Assoc ia t ion ,  t h e  Licensed P r a c t i c a l  Nurses '  Assoc ia t ion  and t h e  Regis te red  

Psychiatric Nurses Associat ion,of  B r i t i s h  Columbia (Note l ) ,  d e f i n e s  
i 

t h e  p s y c h i a t r i c  nu r se  p r a c t i t i o n e r  a s  a  "Regis tered Psyc l t i a t r i c  Nurse 

wi th  r equ i r ed  academic p repa ra t i on  and r e l a t e d  exper ience  engaged p r i -  

mar i l y  i n  d i r e c t  c a r e  of c l i e n t s "  and f u r t h e r  t h a t  " the  Regis te red  

P s y c h i a t r i c  Nurse i s  educa t iona l ly  prepared t o  work i n  a  v a r i e t y  of 
i 

mental  h e a l t h  and mental  r e t a r d a t i o n  s e t t i n g s "  (p.  16 ) .  

Educat ional  P repa ra t i on  

, I n  t h e  United Kingdom, t r a i n i n g  programs f o r  Regis te red  Mental 

Nurses d a t e  t o  t h e  e a r l y  1900's .  , I n  t h e  1930's a lmost  a l l  mental hos- - 
p i t a l s  t r a i n e d  p s y c h i a t r i c  nu r se s .  Regis te red  mental  nu r se s  were per- 

m i t t e d  t o  do gene ra l  t r a i n i n g  i n  reduced t i m e  and t h e  double q u a l i f i -  

c a t i o n  was recognized a s  an  a s s e t  i n  applylng f o r  a d m i n i s t r a t i v e  p o s i t i o n s .  

The s y l l a b u s  and s t anda rds  of t h e  General Nursing Council  were adopted 

by t h e  ma jo r i t y  of t r a i n i n g  schools  w i th  t h e  r e s u l t  t h a t  t h e  model f o r  

t h e  program c l o s e l y  followed t h e  model i n  p r a c t i c e  i n  t h e  gene ra l  hos-- 

p i t a l s  ( "Psych ia t r i c  Nursing", 1968).  Concern has  been expressed over  
>/ 

t h e  app rop r i a t enes s  of t h i s  model a s  s t a t e d  by Nicolas  and Gooderham(l982): 

"Cr i t i c i sm has been l eve l ed  a t  t h e  Counci l ' s  p r e sen t  mental nu r s ing  s y l l a b u s  



f o r  no t  emphasising t h e  i n t e r p e r s o n a l  and t h e r a p e u t i c  s k i l l s  r equ i r ed  of 

t h e  p s y c h i a t r i c  nu r se  and f o r  p e r s i s t i n g  i n  t h e  inc lus ion -o f  much gene ra l  

medical content"  (p. 2 ) .  A new s y l l a b u s  has r e c e n t l y  been developed 

which i s  descr ibed  a's fol lows:  "This new s y l l a b u s  makes a  f i r m  b i d  t o  

i d e n t i f y  p s y c h i a t r i c  nurs ing  a s  p r imar i ly  being rooted i n  t h e  ' s k i l l s  of . .... 
i n t e r p e r s o n a l  and in t r a -pe r sona l  behaviour.  An e x p l i c i t  i n t e n t i o n  

'of t h e  s y l l a b u s  is  t o  develop models of c a r e  thus  enabl ing  nurses  t o  

. . . . 
func t ion  f l e x i b l y  i n  a  var - te ry  of c l i n i c a l  s e t t i n g s .  The knowledge 

base of t h e  new s y l l a b u s  pu t s  i t s  r o o t s  c l e a r l y  i n  soc io logy  and 

psychology" (Coombes, 1982) . 
In  t h e  United S t a t e s ,  i~ t h e  e a r l y  19501s, formal t r a i n i n g  programs 

L 

f o r  a t tendants ,  were s e t  up i n , m a n y ' s t a t e  h o s p i t a l s .  Workers t r a i n e d  i n  

t hese  programs became known 5s p s y c h i a t r i c  t echn ic i ans .  Tra in ing  pro- 

grams f o r  p s y c h i a t r i c  t echn ic i ans  were brought i n t o  being by nurses .  
d 

The i d e n t i f i c a t i o n  wi th  and resemblance t o  nurs ing  is a t t r i b u t e d  t o  t h i s  

f a c t o r  (Bower, 1970). F 

, - 
6 

The mental h e a l t h  worker on t h e  o t h e r  hand is  conceived OF a s  a  

new category of worker, t h e  f i r s t  such opening i n  1965. This  

worker i s  descr ibed  a s  a  "defined a s  a  pers-on wi th  a  core  

l i b e r a l  a r t s  un ive r s i t y - l eve l  educat ion with an emphasis upon t h e  be- 

h a v i o r a l  s c i ences  and wi th  s p e c i a l i z e d  courses  and f i e l d  experiences 

r e l a t e d  t o  mental r e t a r d a t i o n ,  emotional d i s turbance ,  community programs, 

and s o c i a l ' w e l f a r e .  The mental h e a l t h  g e n e r a l i s t  must have p o s i t i v e  

a t t i t u d e s ,  human r e l a t i o n s h i p . s k i l l s ,  s e n s i t i v i t y ,  and broad knowledges" 

(Had ley ,True  & Kepes, 1970, p. 4 6 ) .  Programs a r e  gene ra l ly  two yea r s  

i n  l eng th  and award an a s s o c i a t e  degree on completion al lowing f o r  access  

t o  cont inuing u n i v e r s i t y  educat ion.  



"pi 
.Ef for t s  have been made t o  b r i n g  t h e s e  two c a t e g o r i e s  of workers 

t oge the r  and t o  develop common programs. However p r e s s u r e  has  l a r g e l y  

been d i r e c t e d  a t  t h e  r e s t r u c t u r i n g  of t h e  r o l e  and f u n c t i o n  of t h e  , 

p s y c h i a t r i c  t e c h n i c i a n ,  i n  p a r t i c u l a r  t h e  r e l i n q u i s h i n g  of nurs ing  

func t ions  (Fuzessery,  1969).  The p s y c h i a t r i c  t e c h n i c i a n  i s  warned 

;gainst  t h e  prospec t  of be ing  regarded a s  "Junior  nurses"  w i th  a  re- 

s u l t i n g  blocked mob i l i t y  (Bower, 1969). ~ r & o s e d  r o l e  an&rogram 

changes were no t ,  however wi thout  r e s i s t a n c e .  

I n  t h e  f o u r  wes te rn  provinces  of Canada, educa t iona l  programs f o r  

p s y c h i a t r i c  nu r se s  have most c l o s e l y  resemb'led t h e  B r i t i s h  model. From 

1932 t o  1973, i n  B r i t i s h  Columbia t h e  major p r o v i n c i a l  mental h o s p i t a l  

( p r e s e n t l y  known a s  Riverview Hosp i t a l )  maintained a two year  t r a i n i n g  

program f o r  p s y c h i a t r i c  nu r se s .  Graduates of t h i s  program s t a f f e d  t h e  

l a r g e  i n s t i t u t i o n s  (Note 2 ) .  The curr iculum model p a r a l l e l e d  t h a t  of 
: rg 

gene ra l  nurs ing  programs.,  , 

With t h e  phasing out  of the  Riverview program, i n  1972 t h e  two 

year  p s y c h i a t r i c  nursing-program ( t h e  s u b j e c t  of t h i s  s tudy)  was opened 

i n  one of t h e  major educa t iona l  i n s t i t u t e s  i n  t h e  province,  t h e  B r i t i s h  

Columbia I n s t i t u t e  of Technology. The program, i n i t i a l l y  a  g r a f t .  on t o  

/ 
an ex i s t i ng :gene ra l  nu r s ing  program wi th  a  common.first year  and no 

1 
d i s t i n c t i o n  made between s t u d e n t s  u n t i l  t h e  second yea r ,  i n  1979 became 

s e p a r a t e  both i n  c u r ~ i c u l u m  and admin i s t r a t i on  (Note 3 ) .  

The curr iculum inc ludes  bo th  t h e  behav io ra l  and b i o l o g i c a l  s c i ences  

emphasizing i n t e g r a t i o n  and a p h l i c a t i o n  of concepts.  A g e n e r a l  nu r s ing  
4 

-- 
component i nc lud ing  b a s i c  nu r s ing  s k i l l s  has  been r e t a i n e d .  An i n t e r -  

ge r sona l  r e l a t i o n s h i p s  l a b o r a t o r y  i n  which communication s k i l l s  a r e  

taught  and developed cont inues  through t h e  two yea r s  of t h e  program. 
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Concurrent c l i n i c a l  exper iences  a r e  provide1 3 i n  a  v a r i e t y  of  hosp i ta l s  , - 

h e a l t h  c e n t e r s  and community agencies .  The most a c c e s s i b l e  r o u t e  f o r  

f u r t h e r  educat ion is as i s  t h e  p a t t e r n  i n  t h e  United Kingdom, through 

gene ra l  nurs ing  programs (Note 4 ) .  

S t a t u s  and Recognition 

The . r eg i s t e r ed  mental nurse ,  t h e  p s y c h i a t r i c  t echn ic i an  and t h e  

r e g i s t e r e d  p s y c h i 3 t r i c  nu r se  a l l  have t h e i a  r o o t s  i n  t h e  l a r g e  mental 

i n s t i t u t i o n s .  The pub l i c  s t a t u s  and recogni t ion  of t h e  p s y c h i a t r i c  

nurse  i s  seen a t  l e a s t  i n  p a r t  t 6  be  a  r e f l e c t i o n  of t h e  pub l i c  image of 

t h e  m e n t a l - i n s t i t u t i o n  and a t t i t u d e s  towards mental ly  ill p a t i e n t s .  
A2 

Changes i n  a t t i t u d e s  and changes i n  p s y c h i a t r i c  t rea tment ,  no tab ly  de- 

velopments i n  community based c a r e  appear t o  be molding t h e  r o l e  and 

inc reas ing  t h e  r ecogn i t i on  and s t a t u s  of t h e  p s y c h i a t r i c  nurse  ("Psy- 

c h i a t r i c  Nursing", 1968; Fuzessery, 1969).  However, s t a t i s t i c s  compiled 

i n  1981 by t h e  Regis te red  P s y c h i a t r i c  Nurses Assoc ia t ion  of B r i t i s h  

Columbia showed t h a t  of t h e  1,790 a c t i v e  Regis te red  P s y c h i a t r i c  Nbrses, 

a  smal l  p o r t i o n ,  5% were working i n  t h e  community. The ma jo r i t y ,  76%' 

were working i n  l a r g e  p r o v i n c i a l  o r  f e d e r a l  i n s t i t u t i o n s .  The remaining 

1 9 %  were employed a s  p s y c h i a t r i c  nurses  i n  genera l  h o s p i t a l s  o r  i n  long 

term c a r e  f a c i l i t i e s  (Note 5 ) .  

The degree t o  which chese t h r e e  groups of h e a l t h  c a r e  workers h a v c  
- .  

become organized s e l f  r e g u l a t i n g  bodies  v a r i e s .  I n  t h e  United Kingdom, 

S t a t e  Reg i s t r a t i on  was introduced a s  e a r l y  a s  1919. The p s y c h i a t r i c  

nu r se  q u a l i f i e d  f o r  r e g i s t r a t i o n  as a Registered Mental Nurse, t h e  
f.' 

genera l  nurse >s a S t a t e  Regis te red  Nurse g ran t ing  d i f f e r e n t  b u t  equal 

p ro fe s s iona l  s t a t u s  t o  each group ( "Psych ia t r i c  Nursing", 1968).  



I n  t h e  United S ta t e s , .  t h e  C a l i f o r n i a  Socie ty  of Psychiatric Teek 

n i c i a n s  was e s t a b l i s h e d  i n  1950. The Nat iona l  Assoc ia t ion  of P s y c h i a t r i c  

Technology was an outgrowth of t h a t  group. Some mental h e a l t h  workers 

have s h o w  i n t e r e s t  i n  ma-intaining an a s s o c i a t i o n  wi th ,  i f  no t  j o in ing ,  

t h e  Nat iona1 ,Assoc ia t ion  of  P s y c h i a t r i c  Technology (Simon, 1971).  

I n  B r i t i s h  CoJumbia, t h e i ~ e g i s t e r e d  P s y c h i a t r i c  Nurses Act was 

approved i n  1973 making t h e  Regis te red  P s y c h i a t r i c  Assoc ia t ion . an  auton- 

omous p ro fe s s iona l  body wi th  f u l l  r e s p o n s i b i l i t y  f o r  t h-3 tandards and 

p r a c t i s e  of i t s  membership ( ~ o t e  6 ) .  ~ e s ~ i t : ~ t h i s  seemingly secu re  
% 

l e g i s l a t i v e  p o s i t i o n ,  t he  f u t u r e  r o l e  and p ro fe s s iona l  s t a t u s  o'f , the 

p s y c h i a t r i c  nu r se  cont inues  t o  be  an  i s s u e .  A r e c e n t  major s tudy  of c' 
nurs ing  educat ion i n  B r i t i s h  Columbia (Kermacks, 1979) recommended t h a t  . . 
t h e  Regis te red  P s y c h i a t r i c  Nurse b e  amalgamated wi th  t h e  Registered 

Nurse and p s y c h i a t r i c  nurs ing  programs b e  combined wi th  t h e i r  r e s p k t i v e  
* 

gene ra l  nursing programs, i n  e f f e c t ,  e l imina t ing  t h e  p s y c h i a t r i c  nurse  

a s  a  category of h e a l t h  c a r e  worker. 
1 

Summary 

In  desc r ib ing  t h e  voca t ion  of p s y c h i a t r i c  nurs ing ,  p a r a l l e l s  have 

been drawn between t h e  r e g i s t e r e d  mental nurse  i n  Great B r i t a i n ,  t h e  

p s y c h i a t r i c  t echn ic i an  and mental h e a l t h  worker i n  t h e  United S t a t e s ,  

and t h e  r e g i s t e r e d  p s y c h i a t r i c  nu r se  i n  Western Canada, s p e c i f i c a l l y  
. 1 

t h e  province of B r i t i s h  Columbia. Common f e a t u r e s  have been i d e n t i f i e d .  

The r o l e  is descr ibed  a s  t h a t  of a  g e n e r a l i g t ,  capahl .e~of  func t ioning  

i n  a v a r i e t y  of p s y c h i a t r i c  agencies ,  who main ta ins  c l o s e  a s s o c i a t i o n  

wi th ,  o r  provides d i r e c t  c a r e  t o  t h e  p a t i e n t .  
P 

Educat ional  p repa ra t ion  focuses on t h e  behaviora l  s c i ences  and 

t h e  development of i n t e r p e r s o n a l  s k i l l s .  The degree t o  which t h e  



o l o g i c a l  s c i e n  LS should b e  emphasised, and whether t x a d i t i o n a l  nu r s ing  

s k i l l s  i n  r e l a t i o n  t o  t h e  provis ion  of phys i ca l  care-should  be  included & 

a r e  a r e a s  of controversy.  

The r o u t e  of h i t h e r  educat ion i n  t he  United S t a t e s  is through 

cont inuing  u n i v e r s i t y  educa t ion .  I n  Western Canada and Great B r i t a i n  

t h e  usua l  accesb t o  f u r t h e r  educat ion is  through nurs ing  programs. 

S t a t u s  and recognition a r e  thought t o  have been inf luenced  by p a t t e r n s  

of p s y c h i a t r i c  t r ea tmen t ,  a l l  t h r e e  groups having common r o o t s  i n  t h e  

l a r g e  mental i n s t i t u t i o n s .  Changing p a t t e r n s  o f  p s y c h i a t r i c  ca re ,  i . e .  

p rov i s ion  of c a r e  i n  t h e  community is exp t e d  t o  be  r e f l e c t e d  i n  r o l e  3 ,  
and s t a t u s  changes f o r  t h e s e  workers. 

Aspi ra t ions  towards p ro fe s s iona l  s t a t u s  on t h e  h e a l t h  c a r e  team 
* 

a r e  i n  evidence and t h e s e  h e a l t h  c a r e  workers a r e  a t  va r ious  s t a g e s  of 

becoming organized as p ro fe s s iona l s .  The s t r u g g l e  f o r  s t a t u s  however, 

a p p e a r s t o  be  marked by confusion and c o n f l i c t  over ro les :  Such a 

d 
s t r u g g l e  is  however, probably i n e v i t a b l e  i n  t h e  emergence and changing 

of a voca t iona l  r o l e .  

Theor ies  of Vocational Choice 
. , 

The way i n  which an i n d i v i d u a l  becomes a s s o c i a t e d  wi th  a p a r t i c u l a r  

voca t ion  has  been s tud ied  from a number of pe r spec t ives  and f o r  a v a r i e t y  

of reasons.  From an economic pe r spec t ive  t h e  t h r u s t  has  been t o  a s s e s s  

t h e  a t t r i b u t e s  of t h e  i n d i v i d u a l  i n  an at tempt  t o  match t h e s e  t o  t h e  

requirements of a p a r t i c u l a r  vocat ion.  From a psychological  pe r spec t ive  

t h e  focus has  been t o  i d e n t i f y  t h e  pe r sona l i t y  c h a r a c t e r i s t i c s  of i nd i -  

v i d u a l s  i n  p a r t i c u l a r  voca t ions .  From a s o c i o l o g i c a l  pe r spec t ive  t h e  

emphasis has  been t o  determine t h e  r o l e  played by t h e  s o c i e t y  i n  which 

one l i v e s  i n  determining ones vocat ion.  From a developmental pe r spec t ive  



the process by which iDhividuals identify themselves with a particular 
a- 

rb 

vocational role has been the roc; of interest. Vocaclo~l choice has  

alternately been suggested to be a mattFr of finding a vocation which 

matches one's interests and abilities, gravitating towards a vocation 
4 

suited to one's personality characteristics, inheriting a vocation as 

the result of one's social circumstances, or developing a vocational . 

identity as part of the process of human development. 

A number of theoretical formulagio~ have been devised to explain 
i 

vocational . . bkhaviour. The theories have been classified in various . ' 

ways. Crites (1969) uses three categories; 1) --. trait-factor theories, 

2) psychodynamic thepries and 3) vocationai development @80ries (p. 13). 
Ld 

Osipow (1968) uses similar categories but adds a fourth which he calls 

the sociological model (p. 11). The sociological,model holds that 
. . 

c~rcumstances beyond the individual's control largely account for career 

choices, and suggeska&at one of the primary tasks of youth- is de- * 

\ 

*-with ones ' environment (Hollingshead, 1949). * veloping the means for c 

i' 

Although sociologic~~ factors influencing vocational choice 'are ac- . d 

I 

knowledged in vocational theory, the study of vocational choice from 

su+ a broad perspective is generally left to sociologists. x 

B 
~r%it-Factor Theory 

The trait-factor app~oach has its origins-in differential psy- 

chology and is based on matching traits possessed by an individual to - 
' .  e 

job require&nts. This apprbach peaked in popularity 'following the 

depressiorn-th the need to qtch people to jobs in large numbers, and 

ring World War I1 with the need to rapidly select. and classify men -'t 
for duty. At their most optimistic, -ssumptions underlying the 

trait-factor approach are that "a straight fo3?kard matching of an 



13 

individuaf's abilities and interests with the world's vocational op- 

portunities can be accomplished, and once accomplished, solves the pro- 

blem of choice for that individual" (Osipow, 1968, p. 11). 

The view of matching people to jobs by matching traits to job re- 

quirements is criticized as being static and mechanistic. In reaction 

to this position Herr and Cramer (1979) state that "choice occurs not 

only as a function of relating an individual's traits to the charac- 
' . 

teristics of alternatives but also as a function of complex interactions 

between the person's developmental history and environment (p. 72). 

Sl~per agrees that "people are differentially qualified for occupations ... 
.. and that people are likely to be more satisfied if they are in an 
occupation which requires a pattern of interests and abilities closely 

corresponding to their own characteristics". However he holds that 

"any given man possesses the potential for success and satisfaction in 

a variety of occupational settings" (Osipow, 1968, p. 119). Super also 

suggests that the static nature of trait-factor theory is not in keeping 

with the dynamic nature of the concept of vocational development. 

A more general criticism of trait-factor theory as it is used in 

psychology and education is that test scores are wrongly interpreted 

as traits or enduring qualities (the test-trait fallacy), rather than 

as descriptions of performance on a particular test. Further, the 

icfornation tends to become used to "segregate, stratify, and otherwise- 

;oven the lives of people" f T q o n ,  1979, p. 404). 
P 

?sy chodynamic Theory 

Tne psychodynazic or personality theorists take the view that 
/ 

?rives, dekires and needs are the important determinants of vocational 

c5oice. The study of this approach focuses on determining which 
, 
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p e r s o n a l i t y  t ypes  t o  which jobs.  Of t h e  u o a o n a l  t h e o r i s t s ,  

t h e  r e sea rch  of  Roe w a s  most i n f luenced  by t h e  psycho-ana ly t ica l  approach., 

Roe (1953) a t tempted t o  demonstrate  t h e  s i g n i f i c a n c e  of e a r l y  childhood 

exper ience  iq shaping  t h e  p e r s o n a l i t y  and subsequenta l ly  determining 
\ 

a d u l t  v o c a t i o n a l  behavior .  I n  h e r  e a r l y  i n v e s t i g a t i o n s  Roe i d e n t i f i e d  

common t r a i t s  i n  v a r i o u s  types  of s c i e n t i s t s  r e l a t i n g  t h e s e  t o  d i f f e r i n g  

chi ldhood exper iences  and c h i l d - r e a r i n g  p r a c t i c e s  (Osipow 1968) .  

Although t h i s  approach i s  no longer  i n  t h e  mainstream of  voca t iona l  

r e sea rch ,  t h e  s tudy  of v o c a t i o n a l  choice  according t o  p e r s o n a l i t y  types  

remains a  r e l a t i v e l y  popular  t r e n d  (Holcomb & Anderson, 1977) .  

Developmental Theor ies  

The developmental t h e o r i e s  a r e  s a i d  t o  r ep re sen t  a  s y n t h e s i s  of 

e a r l i e r  views and a r e  based on t h e  assumptions of  both d i f f e r e n t i a l  

and dynamic psychology. Crites (1969) sugges ts  t h a t  " a l l  t h e  major 

t h e o r i e s  i n  t h e  f i e l d  today have, a s  one of t h e i r  p ropos i t i ons ,  s t a t e d  

one way o r  another  t h a t  v o c a t i o n a l  behaviour of t h e  i n d i v i d u a l  develops 

a s  he  grows o l d e r "  (p. 1 4 ) .  The b a s i c  view he ld  i s  t h a t  a voca t ion  is 

chosen on t h e  b a s i s  of  t h e  i n d i v i d u a l ' s  images of t h e  occupa t iona l  world 

and t h e  i n d i v i d u a l ' s  concept  of  s e l f  i n  t h e  work world.  The prominent 

developmental t h e o r i s t s  a r e  Ginzberg, Super and Tiedeman. Ginzberg 

can be  cons idered  t o  have i n s t i g a t e d  t h e  move t o  a  developmental view of 

v o c a t i o n a l  choice.  

@%neberg. Ginzberg 's  major c o n t r i b u t i o n  i s  t h e  r e s u l t  of an ex- 

p l o r a t o r y  s t u d y  of t h e  occupat ion  choice  p a t t e r n s  of a d o l e s c e n t s  (Ginz-* 

be rg ,  Ginsburg, Axelrad 6 Henna, 1951).  A s  a  r e s u l t  of t h i s  s tudy  

Ginzberg s p e c i f i e d  phases  through which i n d i v i d u a l s  move a s  t hey  develop 

v o c a t i o n a l l y .  Ginzberg, however, tended t o  view voca t iona l  development 



a s  te rmina t ing  i n  young adul thood,  a view which w a s  l a t e r  chal lenged.  

Ginzberg concluded t h a t  t h e  process  of voca t iona l  d e c i s i o n  making 

w a s  l a r g e l y  i r r e v e r s i b l e  and i n e v i t a b l y  had t h e  q u a l i t y  of compromise. 

H e  a l s o  viewed many of t h e  problems of voca t iona l  choice  t o  be  r e l a t e d  

t o  t h e  s torm and s t r e s s  of adolescence  viewing t h i s  s t a g e  of development 

-3 

from a psychoanaly t ica l  pe r spec t ive  a s  one of emotional t u rmo i l  (Ginzberg 

e t  a l ,  1951).  

Super.  Super i s  s a i d  t o  have formulated and publ i shed  h i s  f i r s t  

t h e o r e t i c a l  s t a t emen t s  i n  response t o  t h e  work of Ginzberg, which Super 

c r i t i c i z e d  on t h r e e  accounts ;  
4 '  

1 )  f a i l u r e  t o  t a k e  i n t o  account e x i s t i n g  d a t a  on v o c a t i o n a l  be- 

hav io r  i n  developing a t h e o r e t i c a l  p o s i t i o n ,  21 

2) l i m i t a t i o n s  pu t  on t h e  p ioces s  of voca t iona l  development and 

3 )  Ginzberg 's  conc lus ion  t h a t  t h e  process  of voca t iona l  d e c i s i o n  

making i s  l a r g e l y  i r r e v e r s i b l e  and i n e v i t a b l y  h a s  t h e  q u a l i t y  

of compromise (Herr & ~ % a m e r ,  1979, p. 92) .  

I n  response t o  t h e  n o t i o n  of compromise Super s t a t e d + " S u r e l y  t h i s  is  

t h e  crux of t h e  problem of occupat iona l  choice  and adjustm<nt: t h e  
4 

n a t u r e  of t h e  compromise between s e l f  and r e a l i t y "  and furtlier t h a t  

"when wholesome development t akes  p l ace  t h e  process  i s  n o t  s o  much one 

of compromise a s  one of syn thes i s "  ( C r i t e s  1969, p. 123) .  

I n  c o n t r a s t  t o  Ginzberg, Super " i n t e r p r e t s  adolescence a s  a per iod  

of c u l t u r a l  adap ta t i on  dur ing  which t h e  i nd iv idua l  makes t h e  t r a n s i t i o n  

from childhood t o  adulthood and engages i n  a process  of exp lo ra t i on  of 

t h e  s e l f  and t h e  world of work" ( C r i t e s ,  1969, p. 183) .  

Super,  in ana lyz ing  Ginzberg's theory  and r e l a t e d  r e sea rch ,  i n  

the l i g h t  of t h e  developmental p lan  of C h a r l o t t e  Bueler ,  p o s t u l a t e d  



l6 1 

f i v e  s t a g e s  o f  v o c a t i o n a l  development from ch i ldhood  through t o  o l d  age.  

Altfiough developmental  s t a g e s  as o u t l i n e d  by Super would appear  t o  b e  

s e q u e n t i a l  and l i n e a r ,  Super acknowledges t h e  c y c l i c a l  p r o c e s s  w i t h i n  

t h e  d e v e l o p m e n t a l p r o g r e s s i o n  and states, "The l i f e  s t a g e  p r o c e s s e s  
C *  

c o n t i n u e  more o r  less th roughout  l i f e ,  r e p e a t i n g  themselves  i n  t h e  

sequence:  i n i t i a l  - t r i a l  - s t a b l e  - d e c l i n e "  (Super ,  1969,  p . ~  4 ) .  . . 

Super h a s  c o n s i s t e n t l y  worked a t  s y n t h e s i z i n g  p r e v i o u s  t h e o r i e s ,  and 

d&veloping a t h e o r e t i c a l  framework which h e  a s  w e l l  a s  many c o l l e a g u e s  

have t e s t e d ,  r e f i n e d ,  embel l i shed  and expanded o v e r  a p e r i o d  
2 
I 

Tiedeman. Tiedeman h a s  n o t  d i r e c t e d  h i s r  a t t e n t i o n  a t  deve lop ing  

an  i n t e g r a t e d  t h e o r y  of v o c a t i o n a l  behav ior .  However, h i s  r e s e a r c h  h a s  

been done i n  a  developmental  frame f o c u s i n g  on s p e c i f i c  a s p e c t s  o f  t h e  

p r o c e s s  of v o c a t i o n a l  development.  

Tiedeman focused  on i d e n t i f y i n g  s t a g e s  i n  t h e  decisibn-making p r o c e s s  
. * 

i n  r e l a t i o n  t o  choosing a v o c a t i o n .  Tiedeman and his s t u d e n t s  have 

t 
used v a r i o u s  p e r s o n a l i t y  and developmental  t h e o r i e s ,  n o t a b l y  E r i k s o n ' s  

psycho-socia l  c r i s i s  t h e o r y  from which t o  a n a l y s e  t h e  d e c i s i o n  making 

8 

p r o c e s s  (Tiedeman & O ' ~ a r a ,  1963) .  

Tiedeman views a d o l e s c e n c e  a s  a  p e r i o d  of i d e n t i t y  development 

th rough  t h e  p r o c e s s  of d i f f e r e n t i a t i o n  and i n t e g r a t i o n ,  a  p r o c e s s  n o t ,  

however, l i m i t e d  t o  t h e  a d o l e s c e n t  p e r i o d .  H e  s t a t e d ,  "Ego- iden t i ty  i s  

a  psycho-socia l  phenomenon. It i s  t h e  c r y s t a l l i z i n g  p remises  of ex- 

i s t e n c e  which one f o r g e s  b o t h  where one can and where one  may i n  o r d e r  

t o  e s t a b l i s h  one ' s  s e l f  i n  t h e  world" (Tiedeman & O'Hara 1963, p. 4 ) .  

Tiedeman conce ives  of t h e  s t e p s  i n  t h e  d e c i s i o n  making p r o c e s s  of 

v o c a t i o n a l  c h o i c e  a s  phases  whfch r e c u r  a t  l e a s t  i n  p a r t  w i t h  each 

d e c i s i o n .  The p a t t e r n  o f  r e c u r r e n c e  i s  d e s c r i b e d  by Tiedeman (1961) 



as "first there is mostly exploration, cfystallization, choice and spe- 

cification. Next there is mostly,a series of inductions. Then there 

may be several transitions. Finally, maintenance may dominate: Itp. 19). 

Summary. The notion common to all three developmental theorists 

is that "decisions made in the selection of an occupation are made at 

a number of different points in the individual's life and ... they con- 
stitute a continuous process which starts in childhood and ends in early 

adulthood" (Crites, 1969, p. 100). More recently, Super particularily 

has elaborated on vocational development as a process continuing over 

the life-span. This view is in contrast to previous theories which 

assumed that vocational choice took place at a given point in time. 

Borow (1964) compares the contributions of Super and Tiddeman in the 

C\ following way. "In many respects Super is the Gesell of vocational 

behaviour: he is concerned with development, life stages*, careful ob- 

+ servation and cautious theorizing. Tiedeman is an eclectic who is con- 

cerned with the theoretical, the technical, and the mathematical pro- 

'blems of vocational development" (p. 177). Gribbons and Lohnes (1968) 

acknowledge Tiedeman's contribution to methodology, and in addition 

cite as his most outstanding contribution, his work on vocational self- 

concepts supplementing the work of Super. 

Super's Theory of Vocational Choice 

The developmental theories represent a logical progression of 

vocational choice theory. Super's theory is recognized as being the 

most comprehensive of the developmental theories and has been the most 

extensively researched. For these reasons vocational development theory 

as conceptualized by Super was chosen as the theoretical framework for 

this study. 



The major test of Super ' s  theory  has  been through t h e  "Career P a t t e r n  

Study" which began i n  1951 and cont inues  t o  da t e .  The voca t iona l  de- 

velopment of a  group of ado le scen t s  has  been fol lowed over  a  per iod  of 

25 yea r s .  Over t h e  course  of t h i s  s t udy ,  Super has  accomodated h i s  

theory t o  t h e  f i n d i n g s .  Consequental ly ,  t h e  theory  i t s e l f  is  evolving i n  

a  developmental sequence, t h e  s u b j e c t s  now having reached middle age. 

Super and h i s  s t u d e n t s  have e l abo ra t ed  on a  n@mber of concepts  a t -  
3 < 

tempting t o  make t h e  theory  more e x p l i c i t .  I n  p a r t i c u l a r  voca t iona l  

se l f -concept ,  v o c a t i o n a l  ma tu r i t y  and exp lo ra t i on  have rece ived  con- 

s i d e r a b l e  a t t e n t i o n .  These concepts  a r e  c e n t r a l  t o  t h i s  sdudy. A more 
\ $ 

d e t a i l e d  d e s c r i p t i o n  of t h e s e  concepts  i s  provided l a t e r  i n  t h i s  chap te r .  

S tages  of Vocat ional  Development a 

S u p e r ' s  developmental o r i e n t a t i o n  i s  ev iden t  i n  h i s  p o s t u l a t i o n  of 

t h e  ex i s t ence  of d i s c r e t e  s t a g e s  of voca t iona l  development, t h e  occur rence  

of which can be p red i c t ed  i n  t ime and s&ence. For each s t a g e ,  develop- 

mental  t a s k s  have been i d e n t i f i e d ,  t h e  completion of which a r e  pre- 
D 

r e q u i s i t e  t o  succes s  a t  t h e  n e x t ' l i f e  s t a g e .  A s  w e l l ,  Super hypothes izes  , 

t h a t  voca t iona l  ma tu r i t y  can be  assessed  by determining t h e  degree t o  

which t h e  i n d i v i d u a l  has  s u c c e s s f u l l y  completed t h e  voca t iona l  t a s k s  f o r  
I 

t h e  app rop r i a t e  s t a g e  of development. 

Herr and Cramer (1979) d e p i c t  t h e  l i f e  s t a g e s  and developmental t a s k s  

of voca t iona l  development a s  c u r r e n t l y  conceptual ized by Super a s  fol lows:  

1. The growth s t a g e  extends from b i r t h  t o  14 yea r s .  Substages a r e :  

a )  The f an t a sy  s t a g e  (4-10 yea r s )  dur ing  which needs a r e  dominant 

and ro le -p lay ing  i s  important ;  b)  t h e  i n t e r e s t  s t a g e  (11-12 yea r s )  

dur ing  which l i k e s  a r e  t h e  major determinant  of a s p i r a t i o n s  and 

a c t i v i t i e s ;  c ) . t h e  capac i ty  s t a g e  (13-j ,4 yea r s )  dur ing  which 



abilities and job requirements are noted. The developmental 

tasks are developing a picture of oneself, an orientation to 

the work world and an understanding of the meaning of work. 

11.' The exploratory stage extends from 14 to 24. Submges are: 

a) The tentative stage (15-17 years). Needs, interest, capa- 

cities, values and opportunities are all considered, tentative 

choices are made and tried out in fantasy, discussion, courses, 

work, etc. Possible appropriate fields and levels of work are 

i 
identified. The task is to crystallize a vocational preference. 

b)  The transition stage (18-21 years). Peality considerations 

%re given more w$ight as the person enters thy laboursmarket and 

attempts to implement a self-concept. The 

vocational preference. c) the 

(22-24). A first, job is f o d f r i e d  out as a potential life .. 

work. Commitment is provisional. If the job is not appropriate, 

the person may reinstitute the process of crystallizing, spe- - 
cifying and implementing a preference. The task is to implement 

? d 

a vocational preference. 

111. The establishment stage extends from age 24 to 44. Substages 

are: a) Trial-commitment and stablization stage (25-30 years). 

Settling down, securing a permanent p1ac.e in the chosen occu- 

pation. This may prove unsatisfactory resulting in one or two 

changes before the life work is found or before it become~clear 

that the life work will be a succession of unrelated jobs. - 
b )  Advancement stage (31-44 years). Effort is put forth to 

stabilize, to make a secure place in the worldof work. For . 

most persons these are the creative years, seniority is 



acquired; clientele,are developed; superior'performance is 

demonstrated; qualifications are improved. The task is to con- 

solidate and advance. 

1V. The maintenance stage extends from age 44 to 64 .  The concern " 

is how to maintain one's present status while being pressed 

by competition from -younger workers in the advancement stage. 

The task is,preservatibn of achieved status and gains. 
s 

V. The stage of decline extends from age 64 on. Substages are: 

a) deceleration (65-70 years). The pace of work slackens, 

duties are shifted, or the nature.of w6rk is changed to suit 

declining capacities. Many men find part-time jobs to replace \ , 

their full-time occupations. b) rkt irement ( 7 1  years on) . Var- - 
(- 7." 

C 

iation on complete cessation of work or shift to part-time, voi- 

unteer, or leisure activities. The task is deceleration, dis- 

engagement and retirement , (p. 95). 

Vo-cational Self-concept 

Self-concept theory is one of the major underpinnings of Super's 

theory of vocational development. The individual making the vocational 

choice is viewed as having a developing system of self-concepts made up 

of various self-concepts which may be different for different situations 
, 

or role contexts and may vary in degree of organization. Each component 
* -  

of the self-concept is seen to have evolved through a developmental process. ' 

/ 

The vocational self-concept is viewed as one self-concept system. Super 

( 1 9 6 3 )  defines the voc5tidnal self-concept as "the constellation of 

self at tributes 

whether or not t 

considered by .the individual to be voca ionally relevant, 2 
:hey %ave been translate$ into a vocational preference" ) 



An o f t e n  quoted paragraph desc r ibes  t h e  r e l a t i o n s h i p  between s e l f -  

concept and voca t iona l  choice  a s  conceptual ized and s t a t e d  by Super (1953). 

I n  expressing a  voca t iona l  preference ,  a  person p u t s  i n t o  occu- 
A # 

p a t i o n a l  terminology h i s  i d e a  of t h e  kind o'f person he i s ; ,  t h a t  i n  

e n t e r h g  an occupat ion,  he seeks t o  implement a concept of 'h imsel f ;  

t ha f i ' i n  g e t t i n g  e s t ab l ikhed  i n  an  occupat ion he achieves self- . \ 
. , 

a c t u a l i z a t i o n .  The occupat ion thus  makes p o s s i b l e  t h e  of 

a  r o l e  app ropr i a t e  t o  t h e  se l f -concepts (p .  185). 

A s  we l l  a s  desc r ib ing  t h e  way i n  which self-concept  is thaught  t o  

i n f luence  voca t iona l  behaviour ,  Super s p e c i f i e s  t h e  process  through - 
8 _ 

'which t h e  voca t iona l  self-concept  is  seen t o  "form", be  " t r ans l a t ed"  

i n t o  voca t iona l  terms and become "implemented" i n  choosing a  c a r e e r  (Super 

& Bohn, 1970).  These t h r e e  processes  a r e  descr ibed f u r t h e r  wi th  r e f e rence  

t o  r e l a t e d  research .  

Formation of t h e  voca t iona l  self-concept .  The p r o c e s s  through which, 

t h e  voca t iona l  self-concept  i s  formed i s  s a i d  t o  be b a s i c a l l y  one of 

r e a l i t y  t e s t i n g  involv ing  exp lo ra t ion  of t h e  s e l f  and t h e  environment, 

t h e  d i f f e r e n t i a t i o n  of t h e  s e l f  from o t h e r s ,  t h e  i d e n t i f i c a t i o n  of t h e  

s e l f  wi th  o t h e r s  who can s e r v e  a s  models and t h e  playing of t hese  r o l e s  

wi th  more o r  l e s s  conscious eva lua t ion  of t h e  r e s u l t s .  The voca t iona l  

self-concept  forms w i t h i n  a s o c i a l  context  sub jec t  to.'inany v a r i a b l e s .  
I 

Herr and Cramer (1979) r e f e r  t o  t h e  process  of "voca t iona l iza t ion"  which 

i s  inf luenced  by psychological ,  s o c i o l o g i c a l ,  c u l t u r a l  and economic . 

f a c t o r s  which in f luence  " e f f e c t i v e  c a r e e r  i d e n t i t y ,  decision-making 

a b i l i t y  and ca ree r  maturi ty" .  More s p e c i f i c a l l y ,  L i p s e t t  (1962) i d e n t i -  

f i e s  t h e  fol lowing s i x  s o c i a l  f a c t o r s  which i n t e r a c t  wi th  ca ree r  de- 

v e l o ~ m e n t :  
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a), S o c i a l  c l a s s  membership, e .g . ,  occupat ion and income 

of p a r e n t s ,  educat ion of pa ren t s ,  p l ace  and type  of 

$, res idence ,  and e t h n i c  background; 
\ 

, . . b)  Home in f luences ,  e . g . , a ~ a r e n t a l  goa ls  f o r  t h e  i n d i v i d u a l ,  

i n f luence  of s i b l i n g s ,  family va lues ;  
i 

c )  School, e . g . ,  s c h o l a s t i c  achievembnts, r e l a t i o n s h i p  

wi th  peers  and f a c u l t y ,  va lues  of t h e  school ;  
\ - 

d) Community - t h e  " th ing  t o  do i n  t h e  community", 

group .goals  and va lues ,  s p e c i a l  oppor tun i t i e s  and ' 

i n f luences ;  

e )  Pressure  groups - t h e  degree t o  which a n  i n d i v i d u a l  

o r  h i s  pa ren t s  have come under any p a r t i c u l a r  i n f luence  

t h a t  l eads  him t o  va lue  one occupatio-n over another ;  

a f )  Role percept ion  - t h e  i n d i v i d u a l ' s  percept ion  of  

himself a s  l e a d e r ,  fo l lower ,  i s o l a t e , .  e t c . ,  t h e  

deg ree - to  which h i s  percept ion  of himself  is i n  accord 

with.  the  way o t h e r s  perce ive  him. 

It has been suggested by Super (1969 ) t h a t  " the  i n d i v i d u a l ' s  

s t a r t i n g  poin t  i s  h i s  f a t h e r ' s  socioeconomic s t a t u s ;  he  cl imbs up 

t h e  educa t iona l  l adde r  a t  a  spee  f i x e d  both by h i s  psychological  B 
and s o c i a l  c h a r a c t e r i s t i c s  and by t h e  resources  provided by h i s  

. family and environment (p .  3) .  Findings of Hollingshead (1949) i n  

a  major s q c i o l o g i c a l  s tudy i n d i c a t e  t h a t  i nd iv idua l s  from low socio- 

economic c l a s s e s  may not a s p i r e  according t o  a b i i i t i e s  bu t  gene ra l ly  

a s p i r e  t o  a l e v e l  beyond t h a t  of t h e i r  parents .  Gribbons and 

Lohnes (1968) fou d  a  tendency t o  a s p i r e  t o  educa t iona l  l e v e l s  a' 
higher  than one ' s  pa ren t s  bu t  suggested t h a t  p a r e n t ' s  va lues  were 



an* important factor in the way in which (he vocational self -concept 

becomes implemented. The significance of parents,'particularly 
0 

fathers, as role models in the son's vocational development in 

determining the choice (Jensen &Kirchner, 1955, Werts; 1968) and in 

influencing the son's ability to make a choice (Marr, 1965) is 

supported. 

The status, value or prestige attached to an occupation may 

be shaped by the community in which one lives. Sewell & Orenstein 

(1965) found a relationship between the size of the'community of 

the individual and the level of occupation aspiration. Youth 

reared on farms, rural areas or small towns aspired to lower prestige 

and lower paid occupations as compared to youth raised in large 

communities of higher population density. 

Translation of the vocational self-concept. The translation 

of self-concepts into vocational terms is described as taking 

place through one or more of three processes (Super & Bohn 1970); 

identification with 

in which one may be 

through observation 

certain occupation. 

an adult role model, experience in a role 

cast through circumstances, and learning 

attributes which should make one fit a 

As the outcome of the process of trans- 

lation one attains a clearer definition of one's vocational 

self, refered to as the crystallization of the vocational 

self-concept. The societal expectation wo~ld appear to be 

that the individual will have a clear definition of the 

vocational self prior to implementing a vwational choice, 

However,*the age of crystallization of the vocational choice 

shows a wide range. The translation of the vocational self-concept 



h a s  become a r e c e n t  focus of voca t iona l  development programs 

withdrew .more f r e q u e n t l y .  

w i th  emphasis be lng  placed on wokk s tudy  programs, app ren t i ce sh ip  

programs and experimental  l e a r n i n g  a s  wavs of f a c i l i t a t i n g  t h e  

t r a n s i t i o n  from school  t o  work (Super 6 Hal l ,  1978).  
* 

The degree t o  which t h e  voca t iona l  self-conc,ept becomes 

c l e a r l y  def ined  dur ing  t h e  t r a n s l a t i o n  process  is  seen  t o  i n f luence  
I 

+ 
a t h e  s t a b i l i t y  of t h e  voca t iona l  chdice .  Rogoff (1959) i n  a 

major s tudy e n t i t l e d  "The Decis ion t o  Study ~ e d i c i n e "  found t h a t  

e a r l y  dec iders  tended t o  be more c e r t a i n  of t h e i r  choice ,  more 
, 

e n t h u s i a s t i c  about t h e i r  choice  and more l i k e l y  t o  be  inf luenced  

and encouraged by t h e i r  f a m i l i e s .  Watley (1965) found t h a t  l a t e  
5 

dec ide r s  s tudying  engineer ing  were lower i n  achievement s c o r e s  and 

Once t r a n s l a t e d ,  t h e  voca t iona l  self-concept  tends to ,be 
/' 

maintained. Stephenson (1961) found t h a t  medical s tuden t  

r e j e c t s  tended t o  remain i n  medica l ly  r e l a t e d  f i e l d s .  N o r r e l l  

and Gra ter  (1960) found degree of self-awareness t o  be an 

important determinent  i n  a b i l i t y  t o  p r e d i c t  one 's  voca t iona l  

i n t e r e s t s .  Blocher and Schul tz  (1961) found t h a t  a n  i n d i v i d u a l ' s  

voca t iona l  self-concept  d e s c r i p t i o n  and d e s c r i p t i o n  of i d e a l  

s e l f  tended t o  be s i m i l a r  t o  t h e  s t e r eo type  of t h e  occupat ion 

of i n t e r e s t .  Oppenheimer (1966) a s  we l l  found expressed occu- 

p a t i o n a l  preferences  t o  be  c o n s i s t e n t  w i t h  self-concepts .  

Implementation of , t h e  voca t iona l  self-concept .  In  imple- 

menting one ' s  voca t iona l  self-concept  "The i n d i v i d u a l  seeks  

and ob ta ins  t h e  s p e c i a l i z e d  educat ion o r  t r a i n i n g  needed f o r  - 

t h e  occupat ion t o  which he  a s p i r e s ,  o r  he seeks  and f i n d s  



employment in it. Finding it. Finding it, h .e consolidate 

25 

s his con- 

cept of himself as a worker" (Super & Boh, 1970, p. 148). 

The process of implementation has been studied by determining 

the amount of congruence between the translated vocational 

self-concept and the perception of the vocation the individual 

has chosen. Englander (1960) found.that self-perceptions of 

education students tended to be in agr ement with their per- \ 
ceptions of nursing students were more similar to nurses than 

to teachers. 

In implementing a vocational selfyconcept, it is hypo- 

thesized that a perceived discrepancy between the vocational 

self-concept and the vocational role expectations will lead 

the individual to make some type of change to overcome this 

discrepancy. Warren c1361), in a study of students who had 

changed majors, found some indication that students whose 

vocational self-concept did not fit the vocational role 

expectations tended to change majors. However, in this study, 

grade point average seemed to be the overall most important 

factor. Kibrick and Tideman (1961) found some indication 

that persistance in nursing training was a function of role 

agreement between the supervisor and the trainee with respect 

to nursing. Gonyea (1961) in a study of job perceptions of 

college students found that where a discrepancy existed, there 

was a tendency to distort the concept of the role to be more in 

agreement with the individual's vocational self-concept, Brophy 

-(1959) in a study of employed nurses found vocational satisfaction to be 



inversely related to the discrepancy between vocational self-concept 

and vocational role. interestingly, in this study, correlation etween "\ - 
general satisfaction nd vocational satisfaction was not significad K \ 

In formulating and implementing a vocational preference, individuals 
h 

seemiigly are capable of fine distinctions in differentiating vocational 

selves, Anderson and Barry (1965) found that discrepancies in role per- 
.? 

ceptions were present even for closely related health professions. 

Herr and Cramer (1979) support the view that "fmplementations of 

- self-concept does not always just perpetuate the status quo, but rather 

in some instances it actualizes the self through exposing the self to 

experiences which will cause one's talents, capabilities and interests 

to be expanded" (p. 117). In fact a number of vocations and professions 

pu#osefully engage in bringing about a change in vocational self-concept. 

Nerton describes the process through which medical students are socialized 

into a profession, b havior change is cultivated gnd a change in self- % 
concept is anticipated (Merton, Reader & Kendall, 1959). 

Summary. The process of development of one's vo'cational self- 

concept parallels the development of the self-concept. One's vocational 

self-concept can be viewed as one of the self-systems of the self-concept. 

Super refers to three processes in the development of the vocational - 

self-concept; formation, translation and implemwtation. -In the process 
a 

of formation numerous variables which influence one's early socialization 

such as experiences the family, school and community are- perceived 
P 

to shape vocationa1.self-concept. One's socio-economic background is 

seen to influence the level of occupation to which one aspires. Findings 
I 

suggest individuals.aspire to an educational and occupational level 
i % 

beyond that of o& parents. However, in certain occupations, i.e. 
I 

-\ 
--Zs 
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the.professions, males appear to follow in their father's footsteps. 
,' 

Size of community of origin appears to be an important variable in.that 

individuals from urban centers appear to aspire to higher status occu- 

pations than do individuals from rural communities. In addition, indi- 

viduals may tend to select occupations which carry status in the parti- 

cular community in which they were raised. 

The vocational self-concept becomes translated through a process 

of identification with role models, chance experience with occupations 

-- 
and/or learning through observation. Through the translation of the 

vocational self-concept one is able to specify an occupation with some 

certainty. It appears that ydividuals who have decided on a voca- 

tional preference with some certainty (crystallization of choice), prior 

to implementing a vocational self-concept, tend to persist in the-ir 

chosen field and even if unsuccessful in pursuing their vocational pre- 

ference, persist in related fields. 

In implementing a vocational self-concept an individual can be 

viewed as selecting a vocation in which the occupational role will be 
c;k 

congruent with the vocational self-concept. When this congruence does 

not occur it appears that individuals leave the occupation, distort , < 

their perception of he occupation 09 express dissatisfaction with the Y 
occupation. Another possibility however, is that an individual's voca- 

tional self-concept changes or develops through the process of imple- 

ztnting the vocational self-concept, as in fact some vocational and 

2rofessional programs consciously set out to do in "socializing"the 

individual into a particular role. 



Vocational  self-concept  and choice  of p s y c h i a t r i c  nurs ing .  I n  t h e  

format ion  of ' the voca t iona l  self-concept  i n  r e l a t i o n  t o  p s y c h i a t r i c  

nu r s ing ,  experiences which o r i e n t e d  t h e  i n d i v i d u a l  towards t h e  he lp ing  ' *  

pro fes s ions  o r  s p e c i f i c a l l y  generated t h e  i d e a  of p s y c h i a t r i c  nurs ing  a s  
I 

a voca t ion  would be  expected. Other s o c i a l  v a r i a b l e s  r e l a t e d  t o  family 

o r  community background would be expected t o  have inf luenced  t h e  choice  

wi th  r e spec t  t o  t h e  s ta . tus  of t h e  vocat ion.  

I n  t h e  t r a n s l a t i o n  of t h e  vocationa*ept exper iences  which 

provided o p p o r t u n i t i e s  f o r  i d e n t i f i c a t i o n  wi th  t h e  he lp ing  p ro fe s s ions  4 

o r  s p e c i f i c a l l y  wi th  p s y c h i a t r i c  nurses  would be expected. 

I n  implementing a  voca t iona l  self-concept  i t  would be  expected t h a t  

i n d i v i d u a l s  a r e  choosing a  program and f i e l d  congruent wi th  t h e i r  voca- 

t i o n a l  se l f -concept .  Where t h i s  does no t  occur a s  may be t h e  case  wi th  

a p p l i c a n t s  h e r i n g  p s y c h i a t r i c  nurs ing  having f i r s t  chosen genera l  

nu r s ing ,  d i sc repanc ie s  between t h e  voca t iona l  self-concept  and t h e  r o l e  

expec ta t ions  of t h e  voca t ion  of p s y c h i a t r i c  nurs ing  would be  expected. 

Such d i sc repanc ie s  would be expected t o  r e s u l t  i n  t h e  i n d i v i d u a l  leav ing  

t h e  voca t ion  of p s y c h i a t r i c  nurs ing ,  o r  expressing d i s s a t i s f a c t i o n  wi th  
, 

t h e i r  voca t iona l  choice .  A l t e r n a t e l y ,  i n  t h e  process  of implementing a  

v o c a t i o n a l , c h o i c e  through experiences a s  s tuden t s  o r  graduates, i nd iv i -  

dua l s  could be  expected t o  undergo changes i n  t h e i r  voca t iona l  s e l f -  

concept.  

Vocat ional  Matur i ty  

Vocational ~ a t u r i t y  can best be  descr ibed a s  a measure of t h e  

appropr ia teness  of t h e  behavior  t o  t h e  voca t iona l  t a s k  t o  be-completed 

a t  a p a r t i c u l a r  s t a g e  of development. The concept of voca t iona l  ma- 

t u r i t y  i s  c l o s e l y  l i nked  t o  a  number of o the r  voca t iona l  concepts such 



a s  voca t iona l  developmental s t a g e s  and t a sks ,  coping behaviors  and 

voca t iona l  adjustment .  The s tudy  of voca t iona l  ma tu r i t y  has  been pursued 

i n  t h e  i n t e r e s t s  of f a c i l i t a t i n g  voca t iona l  development and thereby in-  

c r eas ing  voca t iona l  success  and s a t i s f a c t i o n .  Super pioneered t h e  s tudy 

of voca t iona l  ma tu r i t y  and r e l a t e d  voca t iona l  concepts .  Super ' s  work has 

been enhanced through t h e  work of a number of co l leagues  a s  w e l l  a s  t h e  

work of Tiedeman and h i s  a s s o c i a t e s  through two major l o n g i t u d i n a l  s t u d i e s .  

Research evolving from t h e s e  major s t u d i e s  has  focused on va r ious  a s p e c t s  

of voca t iona l  development, one of t h e s e  being t h e  measurement of voca- 

t i o n a l  ma tu r i t y .  

The concept of voca t iona l  matur i ty  has  meaning only i n  r e l a t i o n  t o  
* .  

a frame work of voca t iona l  development. Since t h e  concept has  emerged 
- 

l a r g e l y  from t h e  work of Super,  t h e  s t a g e s  of voca t iona l  development a s  

descr ibed  by Super a r e  t h e  usua l  r e f e rence  po in t  i n  a s s e s s i n g  voca t iona l  

ma tu r i t y .  A s  descr ibed  previous ly ,  f o r  each s t a g e  of voca t iona l  develop- 

ment t h e r e  i s  a  voca t iona l  t a s k  t o  be mastered. For example, during , 

va r ious  sub s t a g e s  of t h e  explora tory  s t a g e  ( i . e .  t h e  t e n t a t i v e  s t a g e ,  

t h e  t r a n s i t i o n  s t a g e  and t h e  t r i a l - l i t t l e  commitment s t a g e )  extending 

from 14 t o  24 ,  t h e  t a s k s  i n  sequence a r e  t o  c r y s t a l l i z e  a  voca t iona l  

preference ,  t o  s p e c i f y  a  voca t iona l  preference  and t o  implement a  voca- 

t i o n a l  preference .  Vocat ional  ma tu r i t y  i s  determined by a s ses s ing  t h e  

voca t iona l  t a s k  i n  r e l a t i o n  t o  t h e  expected behaviors  f o r  a  p a r t i c u l a r  

s t a g e  of voca t iona l  development. 

Research has been d i r e c t e d  a t  determining t h e  behaviors  which can 

be considered tp be i n d i c e s  of voca t iona l  ma tu r i t y  f o r  a  p a r t i c u l a r  

s t a g e  of development. Much of t h i s  research  has  focused on t h e  explor- 

a t o r y  s t a g e  of development wi th  t h e  r e s u l t  t h a t  t h e r e  i s  g r e a t e r  c l a r i t y  



c o n c e r n i n g  i n d i c e s  of v o c a t i o n a l  m a t u r i t y , f o r  t h i s  s t a g e  t h a n  f o r  sub- 

s e q u e n t  s t a g e s  of v o c a t i o n a l  development. 

I n  a t t e m p t i n g  t o  de te rmine  and measure b e h a v i o r s  c o n s i d e r e d  t o  be 

i n d i c e s  o f  v o c a t i o n a l  m a t u r i t y ,  i t  h a s  become a p p a r e n t  t h a t  i n d i v i d u a l s  

behave i n  a  v a r i e t y  of ways when proceed ing  from one  developmental  s t a g e  

t o  t h e  n e x t .  The r e p e t o i r e  of b e h a v i o r s  u t i l i z e d  by i n d i v i d u a l s  i n  pro- 

c e e d i n g  o r  f a i l i n g  t o  proceed from one v o c a t i o n a l  developmental  s t a g e  t o  

t h e  n e x t  are r e f e r r e d  t o  as cop ing  b e h a v i o r s .  The u s e  o f  a p p r o p r i a t e  

cop ing  b e h a v i o r s  is  s a i d  t o  l . a d  t o  v o c a t i o n  a d j u s t m e n t .  S u p e r  (1977) 

d i f f e r e n t i a t e s  between v o c a t i o n a l  ad jus tment  and v o c a t i o n a l  m a t u r i t y  by 

i n d i c a t i n g  t h a t ,  " t h e  v o c a t i o n a l l y  a d j u s t e d  person  i s  one who i s  do ing  

what h e  l i k e s  t o  do and i s  a  s u c c e s s  a t  do ing  i t ;  t h e  v o c a t i o n a l l y  mature  

pe rson  i s  one who i s  cop ing  w i t h  t a s k s  a p p r o p r i a t e - t o  h i s  l i f e  s t a g e  i n  

ways which a r e  l i k e l y  t o  produce d e s i r e d  outcomes" (p .  294).  T h e r e f o r e  

i t  would be  expec ted  t h a t  t h e  u s e  of i n a p p r o p r i a t e  coping b e h a v i o r s  would 

t e n d  t o  r e s u l t  i n  f a i l u r . e , o r  d e l a y  i n  r e s o l v i n g  t h e ' v o c a t i o n a l  develop- 

menta l  t a s k  w i t h  subsequent  v o c a t i o n a l  maladjus tment .  

Summary. The r e l a t i o n s h i p  between t h e s e  concep t s  can h e  d e s c r i b e d  as 

f o l l o w s .  I n  o r d e r  t o  r e s o l v e  s u c c e s s f u l l y  t h e  v o c a t i o n a l  t a s k  f o r  a  p a r t i -  

f 

c a l a r  s t a g e  of v o c a t i o n a l  development t h e  i n d i v i d u a l  engages  i n  v o c a t i o n a l  

b e h a v i o r s  a p p r o p r i a t e  t o  t h e  v o c a t i o n a l  t a s k .  The r e s o l u t i o n  o f  t h e  

v o c a t i o n a l  t a s k  f a c i l i t a t e s  t h e  t r a n s i t i o n  from one  developmental  s t a g e  

t o  t h e  n e x t .  The v o c a t i o n a l  b e h a v i o r s  t h e  i n d i v i d u a l  engages i n  a r e  

c o n s i d e r e d  t o  b e  i n d i c e s  of v o c a t i o n a l  m a t u r i t y . ,  V o c a t i o n a l l y  mature  . 

b e h a v i o r  i s  assumed t o  r e s u l t  i n  a  s u c c e s s f u l  t r a n s i t i o n  from one deve- 

lopmenta l  s t a g e  t o  t h e  n e x t  and t h e r e f o r e  v o c a t i o n a l  m a t u r i t y  i s  expected 



t o  b e  a  p r d i c t o r  of v o c a t i o n a l  ad jus tment .  
'3 

I n  e s t a b l i s h i n g  t h e  v a l i d i t y  of t h e  concep t  of v o c a t i o n a l  m a t u r i t y  

r e s e a r c h  h a s  been d i r e c t e d  f i r s t l y  a t  i d e n t i f y i n g  b e h a v i o r s  which con- 

s t i t u t e  i n d i c e s  of v o c a t i o n a l  m a t u r i t y ,  secondly  a t  demons t ra t ing  t h a t  

t h e s e  b e h a v i o r s  c o n s t i t u t e  a  b e h a v i o r a l  domain which b o t h  p e r s i s t s  and 

shows growth o r  change o v e r  t ime  and t h i r d l y  i l l u s t r a t i n g  t h a t  t h e  pre- 

s e n c e  o r  absence of t h e  b e h a v i o r ( s )  i s  p r e d i c t i v e  o f  v o c a t i o n a l  ad jus tment .  

D e s p i t e  t h e  concerns  and d i f f i c u l t i e s  ' i n h e r e n t  i n  s t u d y i n g  a concept  

which is  developmental  i n  n a t u r e ,  t h e  concep t  of v o c a t i o n a l  m a t u r i t y  h a s  

a p p e a l  l a r g e l y  because  o f  t h e  expec ted  p o s i t i v e  r e l a t i o n s h i p  t o  voca- 

t i o n a l  ad jus tment  . 
R a t i o n a l e  f o r  t h e  s t u d y  of v o c a t i o n a l  m a t u r i t y .  As a  r a t i o n a l e  f o r  

u n d e r t a k i n g  t h e  major l o n g i t u d i n a l  s t u d y ,  t h e  "Career P a t t e r n  Study". 

Super s t a t e d  t h a t  " e s p e c i a l l y  i n  y e a r s  of p o l i t i c a l  and s o c i a l  c r i s i s ,  i t  
- 

-2 

i s  i m p o r t a n t  t o  t h e  i n d i v i d u a l  and t o  s o c i e t y  t h a t  t ime  and r e s o u r c e s  n o t  

be  wasted i n  unnecessa ry  e d u c a t i o n a l  o r  v o c a t i o n a l  f l o u n d e r i n g r r  (Super & 

O v e r s t r e e t ,  1960, p . 1 1 ) .  Although t h e r e  is  l i m i t e d  ev idence  t o  s u p p o r t  

t h e  p r o p o s i t i o n  t h a t  v o c a t i o n a l  m a t u r i t y  is  p r e d i c t i v e  o f  v o c a t i o n a l  

a d j u s t m e n t ,  a  number of s t u d i e s  s u p p o r t  t h e  p r o p o s i t i o n  t h a t  s u c c e s s  w i t h  

one s t a g e  of v o c a t i o n a l  development l e a d s  t o  s u c c e s s  w i t h  t h e  subsequent  

s t a g e .  (F ind ings  i n  s u p p o r t  of t h i s  p r o p o s i t i o n  a r e  d i s c u s s e d  i n  t h e  

s e c t i o n  t o  f o l l o w ) .  The e x p l o r a t o r y  s t a g e  of v o c a t i o n a l  development 

f o c u s i n g  on t h e  t a s k  of c r y s t a l l i z i n g ,  s p e c i f y i n g  and implementing a  
- 

v o c a t i o n a l  p r e f e r e n c e  h a s  been t h e  most r e s e a r c h e d .  

I n  r e l a t i o n  t o  t h e  c r y s t a l l i z i n g  of a v o c a t i o n a l  p r e f e r e n c e  r e s u l t i n g  

i n  s u c c e s s f u l  implementat ion o f  a v o c a t i o n a l  c h o i c e ,  Rogoff (1959) found 

t h a t  young d e c i d e r s  t o  medica l  s c h o o l  ( i . e .  t h o s e  a p p l i c a n t s  who always 
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knew what t h e y  wanted t o  do) tended t o  b e  ~ C c a t i o n a l l y  a d j u s t e d  a s  s t u -  

d e n t s  i n  t h a t  t h e y  / e x p r e s s e d  s a t i s f a c t i o n  w i t h  t h e i r  cho ice .  (Whether 
f 

/ 

t h e s e  e a r l y  d e c i d e r s  remained v o c a t i o n a l l y  a d j u s t e d  is  n o t  answered by 

t h e  s t u d y . )  Watley (1965) ,  i n  a  s t u d y  of s t u d e n t s  e n t e r i n g  e n g i n e e r i n g  

found t h a t  l a t e  d e c i d e r s  tended t o  be  malad jus ted  as s t u d e n t s .  S t u d e n t s  

who had dec ided  on e n g i n e e r i n g  d u r i n g  t h e  f i n a l  y e a r  o f  h i g h  s c h o o l  a s  

compared t o  s t u d e n t s  who had d e c i d e d  d u r i n g  e lementa ry  s c h o o l ,  j u n i o r  

fl 
h i g h  o r  e a r l i e r  y e a r s  of h i g h  s c h o o l ,  o b t a i n e d  lower  G.P.A.  s c o r e s ,  

withdrew more f r e q u e n t l y ,  tended t o  b e , i n  " s c h o l a s t i c  t r o u b l e "  when 

t h e y  l e f t ,  had lower a b i l i t y  s c o r e s  and had i n t e r e s t s  l e s s  a p p r o p r i a t e  

t o  e n g i n e e r i n g .  Holland and Hol land (1977) found a n e g a t i v e  c o r r e l a t i o n  

between v o c a t i o n a l  i n d e c i s i o n  and i d e n t i t y  f a c t o r s  as w e l l  as w i t h  some 

c a r e e r  m a t u r i t y  v a r i a b l e s  a s  measured by t h e  Career  M a t u r i t y  Inven tory .  

A d i f f e r e n t  approach f o r  examining t h e  importance of s u c c e s s f u l l y  

complet ing o n e  developmental  t a s k  i n  o r d e r  t o  p rocede  w i t h  t h e  n e x t ,  

h a s  been t o  compare s t u d e n t s  who made v o c a t i o n a l  c h o i c e s  congruent  w i t h  

t h e i r  a p t i t u d e s  w i t h  s t u d e n t s  who made non-congruent c h o i c e s  o r  who were  

undecided.  Spokane, M a l e t t  and Vance (1978) found t h a t  s t u d e n t s  who 

made c h o i c e s  congruent  w i t h  t h e i r  a p t i t u d e s  made fewer c u r r i c u l u m  changes ,  

were more d i f f e r e n t i a t e d  i n  i n t e r e s t s  and a p t i t u d e s  and were  more aca- 

demica l ly  o r i e n t e d .  Walsh and Osipow (1973) found t h a t  m a l e  and female  

freshmen s t u d e n t s  who were congruen t  i n  t h e i r  v o c a t i o n a l  c h o i c e  re- 

p o r t e d  "more s p e c i f i c i t y  of o c c u p a t i o n a l  p lann ing ,  implementat ion of 

v o c a t i o n a l  p r e f e r e n c e s ,  and p l a n f u l  daydreaming t h a n  undecided males and 

females . "  They a l s o  had "more knowledge and a p p l i c a t i o n  of d e c i s i o n -  

making p r i n c i p l e s ,  awareness of s o u r c e s  of o c c u p a t i o n a l  i n f o r m a t i o n ,  

and awareness of t h e  r o l e  of a b i l i t i e s ,  i n t e r e s t s ,  and v a l u e s  i n  
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o c c u p a t i o n a l  cho ice"  (p .  293).  The b e h a v i o r s  r e p o r t e d  by Walsh and 

Osipow have i n  p r e v i o u s  s t u d i e s  been c o n s i d e r e d  t o  b e  i n d i c e s  of voca- 

t i o n a l  m a t u r i t y .  

These f i n d i n g s  s u g g e s t  t h a t  v o c a t i o n a l  m a t u r i t y  as i n d i c a t e d  by 

t h e  p r e s e n c e  o f  c e r t a i n  b e h a v i o r s  o r  t h e  r e s o l v i n g  of t h e  v o c a t i o n a l  

t a s k  o f  c r y s t a l l i z i n g  a v o c a t i o n a l  p r e f e r e n c e ,  l e a d s  t o  s u c c e s s  i n  

implementing a  v o c a t i o n a l  c h o i c e  ( i . e .  s e e k i n g  and o b t a i n i n g  a spe- 

c i a l i z e d  e d u c a t i o n  o r  t r a i n i n g  o r  s e e k i n g  and % i n d i n g  employment). The 

q u e s t i o n  o f  whether  v o t a t i o n a l  ad jus tment  d u r i n g  t h e  e a r l y  s t a g e s  of 

implementing a  v o c a t i o n  l e a d s  t o  v o c a t i o n a l  a d j h t m e n t  i n  la ter  s t a g e s  

i s  n o t  addressed  by t h e s e  s t u d i e s .  

L o n g i t u d i n a l  s u p p o r t .  The major  test of v o c a t i o n a l  development 

t h e o r y  and i n  p a r t i c u l a r  t h e  concep t  of v o c a t i o n a l  m a t u r a t i o n  h a s  been 

th rough  t h e  l o n g i t u d i n a l  s t u d y  beg inn ing  w i t h  t h e  e x p l o r a t o r y  s t a g e  of 

v o c a t i o n a l  development.  The two major  l o n g i t u d i n a l  s t u d i e s ,  t h e  Career  

P a t t e r n  Study under  t h e  d i r e c t i o n . o f  Super ,  and Emerging C a r e e r s  under 

t h e  d i r e c t i o n  of Tiedeman, have focused on t h i s  t h e o r e t i c a l  i s s u e .  

The cmeer  P&telra Study r e p r e s e n t s  t h e  major test of v o c a t i o n a l  

development t h e o r y  a s  c o n c e p t u a l i z e d  by Super.  The s t u d y ,  beg inn ing  i n  

1951,  f o l l o w s  t h e  v o c a t i o n a l  development o f  a  group of 200 males  from 

t h e  9 t h  g rade  th rough  t o  c a r e e r  r e t i r e m e n t .  The 9 t h  g rade  w a s  s e l e c t e d  

a s  a  s t a r t i n g  p o i n t  because  i n  t h e  s t r u c t u r e  of t h e  s c h o o l  c u r r i c u l a  

chis r e p r e s e n t s  a  c h o i c e  p o i n t  a t  which c e r t a i n  d e c i s i o n s  have t o  b e  

a a d e .  I n  t h i s  s t u d y  an i n t e r v i e w  s c h e d u l e  was used which h a s  s i n c e  

bzen developed i n t o  t h e  Career  Development I n v e n t o r y .  T h i s  i n t e r v i e w  

s c h e d u l e  w a s  developed from i n t e r v i e w  d a t a  o b t a i n e d  by c o u n s e l o r s  

ana lyzed  f o r  c o n t e 6 t  u t i l i z i n g  v o c a t i o n a l  development t h e o r y  a s  



conceptual ized by Super. Twenty i n d f t e s  of voca t iona l  ma tu r i t y  were 

s e l e c t e d  which were c l a s s i f i e d  i n  f i v e  c a t e g o r i e s  a s  fol lows:  
A 

O r i en t a t ion  t o  voca t iona l  choice  

a )  concern wi th  choice  

b) use  of resources  i n  o r i e n t a t i o n  

Information and planning about t h e  p r e f e r r e d  occupat ion 

a) s p e c i f i c i t y  of information about t h e  p re fe r r ed  occupat ion 

b) s p e c i f i c i t y  of planning f o r  t h e  p re fe r r ed  occupat ion 

c )  ex ten t  of planning a c t i v i t y  

Consistency of voca t iona l  preferences  

a )  w i t h i n  f i e l d s  

b) w i t h i n  l s e l s  

c )  w i t h i n  f a m i l i e s  ( f i e l d  and l e v e l s  combined) 

c r y s t a l l i z a t i o n  of t r a i t s  

a )  degree  of p a t t e r n i n g  of measured i n t e r e s t s  

b) i n t e r e s t  ma tu r i t y  (Strong Blank Score) 

c )  l i k i n g  f o r  work 

d) p a t t e r n i n g  of work va lues  

e )  e x t e n t  of d i scuss ion  of rewards of work 

f )  acceptance of r e s p o n s i b i l i t y  f o r  choice  and planning 

g) voca t iona l  independence 

Wisdom of voca t iona l  preference  

a )  agreement between a b i l i t y  and preference  

b) agreement between measured i n t e r e s t s  and performance 

c )  agreement between measured i n t e r e s t s  and f an ta sy  pre- 

f  erence 

d) agreement between occupat iona l  l e v e l  of measured i n t e r e s t s  



and l e v e l  of preference  

e )  soc io  economic a c c e s s i b i l i t y  of p re fe rence  

These f i v e  c a t e g o r i e s  formed t h e  b a s i s  f o r  an in t e rv i ew schedule 

which included a  d e t a i l e d  sco r ing  manual. 

The f i r s t  phase of t h e  s tudy  involved i n t e n s i v e  d a t a  c o l l T i n g  i n  
\ 

r e l a t i o n  t o  t h e  c h a r a c t e i i s t i c s ,  experiences and backgro& of t h e  sub- 

j e c t s  and gn a n a l y s i s  of t h e  employment o p p o r t u n i t i e s  i n  t h e  a r z a .  IQ 

sco res ,  grades and o t h e r  s tandard  t e s t s  such a s  The Strong voca t iona l  

I n t e r e s t  Blank were a l s o  used a s  sources  of da t a .  Scores were obtained 

f o r  a l l  s u b j e c t s  on t h e  20 i n d i c e s  of voca t iona l  ma tu r i t y  a t  t h e  be- 

ginning of t h e  s tudy  ( t h e  9 th  g rade ) ,  a s  s u b j e c t s  f i n i s h e d  h i g h - s c h o o l  

and aga in  a t  age 25. In te r - i tem c o r r e l a t i o n s  were ob ta ined .on  t h e  20 

i n d i c e s .  

The ind ices  which c o r r e l a t e d  with" one another  and were t h e r e f o r e  

considered t o  f i t  wi th  t h e  voca t iona l  t a s k s  f o r  t h e  explora tory  s t a g e  

were; concern wi th  choice,  acceptance of r e s p o n s i b i l i t y ,  s p e c i f i c i t y  of 

information and s p e c i f i c i t y  of planning. Wisdom of preference  d id  not  

c o r r e l a t e  s i g n i f i c a n t l y  wi th  o t h e r  i nd ices .  It appeared t h a t  over h a l f  

of t h e  9 th  g rade r s  had made unwise choices  a s  determined by d i sc re -  

pancies  between measured a b i l i t i e s  and voca t iona l  preferences .  (Super 

& Bohn, 1970; Super & Overs t r ee t ,  1960).  

Super (1969) i n  d i scuss ing  t h i s  s tud7  s p e c i f i e s  two major f i nd ings .  

" F i r s t l y ,  t h e  presumed ind ices  of voca t iona l  ma tu r i t y  widely used 

by counselors  d i d  not  c o r r e l a t e  wi th  each o t h e r  a s  should measures 

of t h e  same b a s i c  v a r i a b l e ,  whereas a  s e r i e s  of novel i n d i c e s  

a s se s s ing  t h e  p l an fu lnes s  and time pe r spec t ive  of the-boys  d id  

have cons t ruc t  v a l i d i t y .  Secondly, t h e  l e v e l  of voca t iona l  



development a t t a i n e d  by t h e s e  9 t h  grade boys s t r o n g l y  sugges ts  t h a t  

they were-not  ready t o  make sound voca t iona l  o r  prevoca t iona l  

dec i s ions .  They had not  a t t a i n e d  an  understanding of themselves 

nor of . t he  world of work which would j u s t i f y  dec id ing 'on  c u r r i c u l a  

l ead ing  toward c e r t a i n  types of occupat ions r a t h e r  than  towards 

o t h e r s .  Vocat ional  ma tu r i t y  d i d  appear t o  be  r e l a t e d  t o  a b i l i t y ,  

t o  ~ p p o r t u n i t y  f o r  t h e  a r o u s a l  of i n t e r e s t s  and f o r  t h e  use  of 6* 

a b i l i t i e s  and t o  t ak ing  advantage of such oppor tun i t i e s "  (p. 4 ) .  

The second phase of t h e  Career P a t t e r n  Study involved t h e  r e t e s t i n g  

of t h e  s u b j e c t s  i n  t h e  12 th  grade on t h e  20 i n d i c e s  of voca t iona l  ma- 

t u r i t y .  The f a c t o r s  wh ich ' co r r e l a t ed  from t h e  9 t h  t o  t h e  1 2 t h  grade 

were " f a c t o r s  of occupat iona l  information". Scores i n  r e l a t i o n  t o  

occupat iona l  information such a s  " t r a i n i n g  and hours ,  awareness of 

f a c t o r s  and of a l t e r n a t i v e s  i n  occupat iona l  choicer '  tended t o  c o r r e l a t e  

over  t h e  t h r e e  year  per iod a s  d id  wisdom of preference  measures, whereas 

f a c t o r s  r e l i t e d  t o  "planning, acceptance of r e s p o n s i b i l i t y ,  i n • ’  ormat ion  

concerning o t h e r  a s p e c t s  of t h e  p re fe r r ed  occupat ion and awareness of 

% contingencies ' :  were not  r e l i a b l e  (Super 1969, p.5), 

Educat ional  and work h i s t o r i e s  were obtained on some 200 of t h e  

o r i g i n a l  s u b j e c t s  a t  age 25. A t  t h i s  t ime, work o r  educa t iona l  h i s t p r i e s  

were c l a s s i f i e d  according t o  t h e  q u a l i t y  of coping behaviors ,  i d e n t i f i e d  

a s  f lounder ing ,  t r i a l ,  ins t rumenta l ,  e s t a b l i s h i n g  o r  coping. Coping 

behaviors  were dichotomized a s  s t a b i l i z i n g  o r  f loundering.  "About 80% 
r 

of t h e  s u b j e c t s  were engaged i n  p o s i t i v e ,  s t a b i l i z i n g ,  coping behavior 

a t  age 25." O f  t h e  s t a b i l i z i n g  group approximately 50% had "foundered" 
4 

e a r l i e r  but  were progress ing .  The remaining 20% were considered t o  be 

not  handl ing t h e i r  developmental t a s k s  wel l .  Super (1969) concluded 



37 
= .  

t h a t  "The prevalence of f lounder ing  during t h e  e a r l y  twen t i e s  is  c l e a r ,  

a s  i s  t h e  f a c t  t h a t  s e t t l i n g  down does indeed begin i n  t h e  mid-twenties" 

In  determining t h e  a b i l i t y  of voca t iona l  ma tu r i t y  measures t o  pre- 

d i c t  voca t iona l  adjustment ,  "career  development and c a r e e r  behavior  

measures, c o l l e g e  grades i f  a p p l i c a b l e  a n d ' s e l f - e s t i m a t e s  of occupa- 

t i o n a l  and c a r e e r  success  and s a t i s f a c t i o n  a t  age  25" were t h e  c r i t e r i a  

used f o r  determining voca t iona l  adjustment.  Those voca t iona l  ma tu r i t y  

f a c t o r s '  r e l a t e d  t o  occupat iona l  information,  planning,  and i i t e r k s t  

ma tu r i t y  i n  t h e  9 t h  grade' were p$ed ic t ive  of voca t iona l  adjustment a t  

age 25. Agreement of preferences  w i t h  personal  c h a r a c t e r i s t i c s ,  and 

cons is tency  of voca t iona l  preferences  were not  p r e d i c t i v e  of voca t iona l  

adjustment  a t  age 25. In t h e  12th  grade f a c t o r s  r e l a t e d  t o  information 

about t h e  p re fe r r ed  voca t ion  were p o s i t i v e l y  r e l a t e d  t o  voca t iona l  ad- 

justment.  "Measures of awareness of cho ices  t o  be made and of in for -  

mation and p l a n n i .  b e a r i n g o n  t h e  choices ,  which seemed t o  have some 

cons t ruc t  v a l i d i t y  i n  9 th  grade,  do have both 9 t h  and 12 th  grade pre- 

d i c t i v e  v a l i d i t y  f o r  voca t iona l  development i n  young adulthood." Super 

i s  encouraged by t h e  f ind ings  and s t a t e s  "By age 18  voca t iona l  develop- 

ment has  progressed f a r  enough s o  t h a t  information concerning t h e  pre- 

fe r red&cupat ion ,  planning and i n t e r e s t  ma tu r i t y  a r e  r e l a t e d  t o  success ,  

t o  voca t iona l  coping behavior ,  a t  age 25." (Super,  1969). 

Other s i g n i f i c a n t  f i nd ings ,  however, r e l a t e  t o  t h e  p r e d i c t i v e  

v a l i d i t y  of t h e  v a r i a b l e s  of " s o c i a l  s t a t u s ,  i n t e l l i g e n c e ,  grades ,  and 

p a r t i c i p a t i o n  i n  school  and community a c t i v i t i e s . "  Super (1969) tends  

t o  view these  f ind ings  p o s i t i v e l y a n d  sugges ts  t h a t  t h e  f i nd ings  
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i n d i c a t e  t h a t  ind iv ' idua ls  who have o p p o r t u n i t i e s  and make use  of t h e s e  

o p p o r t u n i t i e s  i n  h igh  school  tend  t o  a l s o  make good use  of c a r e e r  

oppor tun i t i e s .  Holland and Whitney (1969), however imply t h a t  t h e s e  

f i n d i n g s  do not  suppor t  t h e  concept  of v o c a t i o n a l  ma tu r i t y ,  sugges t ing  
- 

t h a t  t h e  s tudy  "was'marred by u n f r i e n d l y  data",  and i n d i c a t i n g  t h a t  

1 I t h e  i n v e s t i g a t o r s  found t h a t  widely used s tandard  measures i n  educa- 

t i o n a l  and v o c a t i o n a l  guidance,  such a s  i n t e u i g e n c e  o r  p a r e n t a l  

occupat ion were b e t t e r  p r e d i c t o r s ' o f  v o c a t i o n a l  development i n  young 

adulthood than t h e  t h e o r e t i c a l  measures developed e x p e c i a l l y  f o r  

t h a t  purpose" (p. 232). 

More r e c e n t l y  t h e  focus  of t h e  Career  P a t t e r n  Study h a s  been on 

voca t iona l  m a t u r i t y  i n  mid-career (Super,  1977).  One of t h e  t a s k s  of 

t h e  r e s e a r c h e r s  f o r  t h i s  developmental s t a g e  ha's been t o  develop a  t o o l  

t o  a s s e s s  v o c a t i o n a l  ma tu r i t y  i n  adul thood,  Because of t h e  d i v e r s i t y  

of t he  group t h e  measure of v o c a t i o n a l  m a t u r i t y  was r equ i r ed  t o  e i t h e r  

"cover only t hose  a s p e c t s  of v o c a t i o n a l  m a t u r i t y  which are common t o  

most a d u l t s ,  o r  be designed f o r  s p e c i a l  t a r g e t  popu la t i ons  which have 

c e r t a i n  e ~ x p e r i e n c e ~  and c e r t a i n  c a r e e r  development problems i n  cormnon" 

(p: 298). For t h e  purpose of  t h e  Career  P a t t e r n  Study a  t o o l  which 

measured vo 'cat ional  rna tur i tx  f a c t o r s  common t o  people  i n  a v a r i e t y  of 

occupat ions  was needed, Because p l a n f u l n e s s  had emerged a s  t h e  most 
, 

important  group f a c t o r  i n  s e v e r a l  a n a l y s i s ,  and because "it appeared 

t o  be  a  f a c t o r  which could be  a s s e s s e d ' w i t h  con ten t  a p p l i c a b l e  t o  a l l  

types  of occupat ions,  a t  a l l  l i t e ra te  soc io  economic l e v e l s "  (p,  299) 

t h i s  f a c t o r  was chosen i n  developing t h e  t o o l  known a s  t h e  Career  De- 

velopment Inventory  - Adult Form, Although no f i n d i n g s  a s  y e t  a r e  

r epo r t ed  i n  r e l a t i o n  t o  t h e  s u b j e c t s  i n - t h e  Career  P a t t e r n  Study a t  

mid-career, t h e  Career  Development Inventory  i s  s a i d  t o  have been t e s t e d  , 



on a v a r i e t y  of s u b j e c t s .  Findings as r epor t ed  by Super i n d i c a t e  t h a t  
f l  

11 s c o r e s  r e f l e c t i n g  r e l a t i v e  concern f o r  t h e  c a r e e r  development t a s k s  

of Explorat ion,  Establ ishment ,  Maintenance, and Decl ine show e pected 3 h 

3 

r e l a t i o n s h i p s  w i th  job s a t i s f a c t i o n ,  c a r e e r  s a t i s f a c t i o n  and c a r e e r  

es tab l i shment ,  and c a r e e r  success"  (p.  301). 
, 

The second major l o n g i t u d i n a l  s tudy  t e s t i n g  voca t iona l .  deve1Apment 

thedry  aud t h e  concept of voca t iona l  ma tu r i t y  was t h e  study-fiergivrg 

Careers (Gribbons & Lohnes, 1968).  This  s tudy  was undertaken a s  p a r t  

of t h e  Harvard S tud ie s  i n  Career Development under t h e  d i r e c t i o n  of 

Tiedeman and was i n s p i r e d  by t h e  t h e o r e t i c a l  formula t ions  and research  

of Super s e t t i n g  o u t  t o  complement t h e  Career P a t t e r n  Study u t i l i z i n g  

somewhat d i f f e r e n t  methods. The s tudy followed t h e  voca t iona l  develop- 

ment of a  s e l e c t e d  sample of 57 boys and 54  g i r l s  from t h e  8 t h  grade t o  

2 yea r s  p a s t  h igh  school ,  measuring voca t iona l  development a t  two year  

i n t e  v a l s  on t h e  Readiness f o r  Vocational Planning Sca les .  This t o o l  3i* 
was based on t h e  i n d i c e s  i d e n t i f i e d  i n  t h e  Career P a t t e r n  Study and 

cofls t ructed from t h e  sco r ing  of i n t e rv i ew m a t e r i a l .  The t o o l  y ie lded  

e i g h t  s co res  a s  fo l lows:  

I. Fac tors  i n  Curriculum Choice 

11. Factors  i n  Occupational Choice 

111. Verbalized S t r eng ths  ,and weaknesses (and t h e i r  r e l a t i o n  

t o  t h e  voca t iona l  choice)  

I V .  Accuracy of Self-Appraisal  

V .  Evidence f o r  Self-Rating (Qual i ty)  

V I .  I n t e r e s t s  (awareness of them and t h e i r  r e l a t i o n  t o  choice)  

V I I .  Values 

V I I I .  I n d ~ n d e n c e  o f  choice  

\, . - 



-- 

Cor re l a t ion  of s c o r e s  f o r  each of  t h e  

from sco res  obta ined  a t  two year  i n t e r v a l s  

yea r s  a f t e r  high school .  

- 
8 f a c t o r s  were determined 

from t h e  e i g h t h  grade t o  two 

Findings ind ica t ed  t h a t  voca t iona l  ma tu r i t y  s co res  increased  from 

grades 8 t o  10.  Scores  i n  t h e  8 t h  grade were b e t t e r  p r e d i c t o r s  of 12 th  . 
grade educa t iona l  and occupat iona l  ing  than  were s c o r e s  i n  grade 10. 

4 '  - - 
Scores i n  t h e  8 t h  grade  were a l s o  bet&$ p r e d i c t o r s  of educa t iona l  and 

occupat iona l  a s p i r a t i o n s  i n  terms of f i e l d  and l e v e l  of a c t u a l  occupat ion 

two yea r s  a f t e r  h igh  school  a s  we l l  a s  pos t  high school  c a r e e r  adjustment.  

However, f i nd ings  were considered t o  be a f  *odds wi th  theory and Readiness 

f o r  Vocational Planning s c o r e s  from junior ' and  s e n i o r  high school  had no 

r e l a t i o n s h i p  t o  subsequent d i f f e r e n t i a l  ca ree r  processes  o r  behaviors; 

Despi te  con t r ad ic to ry  f i n d i n g s ,  Gribbons & Lohnes (1968) cdnclude 

t h a t  "vocat ional  ma tu r i t y  i s  a most meaningful concept ,  t h a t  i t  is  

emer e n t  wi th  t h e  passage of  t ime, t h a t  i t  is p e r s i s t e n t  over t i m e ,  9 
i. 

Y 

and t h a t  i t  is  d i f f e r e n t i a t e d  i n t o  a-mult idimensional  syndrome of t r a i t s ,  

t h e  ke rne l  of which is  informed p lanfu lness"  (p. 103) .  

.Super  (1969),  i n d i c a t e s  t h a t  f a c t o r s  i n  r e l a t i o n  t o  voca t iona l  ' 
matu r i ty  were conceptua l ized  and ope ra t iona l i zed  d i f f e r e n t l y  than  i n  

t h e  c a r e e r  P a t t e r n  s tudye and a t t r i b u t e s  d i sc repanc ie s  between s t u d i e s  

t o  t h i s  d i f f e r e n c e .  

I n  a d d i t i o n ,  Gribbons and Lohnes appl ied  a  Markov cha in  model t o  

some of t h e i r  l o n g i t u d i n a l  d a t a  i n  s tudying d i f f e r e n t i a l  c a r e e r % p r o c e s s e s  

by r e l a t i n g  coping behavior  a t  one poin t  i n  time t o  t h e  next  (Super & 

Bohn, 1970, p. 128) .  Their  f i nd ings  

sub2ec ts  were making poor voca t iona l  

i nd ica t ed  t h a t  c l o s e  t o  ha l f  t h e  

adjustments  two yea r s  a f t e r  h igh  
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schoo l  and t h a t  succes s  was s i g n i f i c a n t l y  r e l a t e d  t o  d i f f e r e n t i a l  career 

processes  such a s  emerging ma tu r i t y  (passage through the s t a g e s  and t a s k s  

of Super ' s  developmental model),  o r  cons t an t  immaturity ( p e r s i s t e n t . f i x -  

a t i o n  on f a n t a s t i c ,  u n r e a l i s t i c  goa l s ,  wi th  no advances i n  achieved 

l e v e l )  wh i l e  i n  h igh  schook. 
\ 

Super (1969) houever sugges t s  t h a t  coping behaviors  were i n c o r r e c t l y  

i n t e r p r e t e d  by ~ r i b b o n s ' a n d  Lohnes, a s  s t a g e s  which t h e  i n d i v i d u a l  i s  

expected t o  move through r a t h e r  t han  a l t e r n a t i v e  behaviors  u t i l i z e d  i n  

d e a l i n g  wi th  dzvelopmental t a sks .  

Although i n i t i a l l y  t h e  p lan  was r o  cont inue  t h e  "Emerging Careers t '  

s t udy  f o r  a f u r t h e r  f i v e  y e a r s ,  i n  a t tempt ing  t o  c l a r i f y  t h e  b a s i c  con- 

c e p t s  of voca t iona l  development, Tiedeman and co l leagues  r e p o r t e d l y  

found themselves cons t r a ined  by oLrren t  d e f i n i t i o n s  and methods of re- 
* 

sea rch  and were l e d  away from t h e  concept of voca tona l  ma tu r i t y  ( F i e l d ,  

Kehas & Tiedeman, 1963) .  The subsequent d i r e c t i o n  taken  by Tiedeman was 

t o  work on sub p lans  w i t h i n  t h e  developmental s t r u c t u r e ,  focus ing  p a r t i -  

c u l a r l y  on t h e  decision-making process ,  and on developing a psycho- 

s o c i a l  m d e l  of h i s  o m .  (Borow, 1 9 6 4 ) .  

Col leagues of Super ,  however, have cont inued t o  focus on t h e  r-e- 

- .  
r l n e n e n t  and measurement of voca t iona l  matur i ty .  

f i e  measurement of voca t iona l  matur i ty .  I n  bo th  t h e  Career  P a t t e r n  

S t u d y  and Emergizg Careers  a major focus of r e sea rche r s  was t h e a m a s u s e  

zent of voca t iona l  mtur i t : - .  I n  t h e  Career P a t t e r n  Study the t o o l  

i r t i t i a l l y  used was referred t o  a s  The In te rv iew Schedule,  l a t e r  r e f ined  

- - - 
into t h e  Z2esr , z - , ' s ,s~e- r , ;  _rv~r .5 s?~  (CDI). ( A n  a d u l t  form has s i n c e  

3220 d e v i s e d . )  Grib5~3s and Lohnes developed an i n t e rv i ew  schedule  

. . 
k n m  a s  t he  - 7 s z x 7 ~ a z  _f'crn 7 5 ~ s t < z z :  -?I~.r . . i :q  s c a l e  (RVP) f o r  use  i n  



t h e  s tudy  Emerging Careers. Crites (1965) focus ing  p a r t i c u l a r l y  on 

t h e  measurement of voca t iona l  ma tu r i t y  i n  adolescents  developed an ex- 

t e n s i v e  a t t i t u d e  s c a l e  i n i t i a l l y  known a s  t h e  Vocat ional  Development 

Inventory and l a t e r  a s  t h e  Career Maturity Inventory (CMI) . Wes tbrook ' 

and Mast ie  (1973), have con t r ibu ted  t h e  Cognitive vocationaZ Maturity 

Tes t  (CVMT) . 
Norton (1970) i n  a d i scuss ion  of t hese  four  t o o l s  found cons iderable  

r, 
over lap  i n  t he  behaviors  measured and ind ica t ed  t h a t  some of Gribbons' 

and Lohnes' c r i t e r i a  and a l l  of C r i t e s '  and Westbrook's c r i t e r i a  f i t  wi th  

Super 's  i n d i c e s .  Westbrook and Mastie (1973), however, i n  comparing 

t h e  C r i t e s '  Career Maturi ty  Inventory (CMI), Super 's  Career Development 

Inventory ( C D I )  and Westbrook's Cognit ive Vocational Matur i ty  Tes t  (CVMT) 

i n d i c a t e  t h a t  t h e  measures " d i f f e r  s u b s t a n t i a l l y  i n  a r e a s  covered, i tem 

con ten t ,  and methods of development"(p. 15 ) .  A c r i t i c i s m  of voca t iona l  

ma tu r i t y  s c a l e s  l e v e l l e d  s p e c i f i c a l l y  a t  t h e  s c a l e  of C s i t e s  has 

been t h a t  s co res  do n o t  r i s e  monotonically from grade  t o  grade ( i . e .  

12 th  g rade r s  tend t o  make lower mean sco res  than 11 th  g rade r s ) .  Super 

takes  t h i s  f i nd ing  t o  mean t h a t  development does not  proceed evenly. 

Other c r i t i c s  po in t  ou t  t h a t  " the  most no tab le  p a t t e r n  i s  t h a t  younger 

respondents  say  ' y e s r  wh i l e  o l d e r  (mature?) respondents say  'no'  t o  

no re  of t h e  ques t ions r r .  (Xorton, 1970, p. 168) .  I n  t h e  newer ve r s ion  

of t h e  C r i t e s  s c a l e  ( C r i t e s ,  1978) t h i s  problem has  been addressed and 

s c o r e s  a r e  s a i d  t o  i n c r e a s e  monotonically wi th  age. 

I n  comparing t h e  former C r i t e s r  CMI a t t i t u d i n a l  s c a l e  wi th  t h e  

S q s r  C D I  s c a l e  (both t h e  c o g n i t i v e  and a t t i t u d i n a l  s e c t i o n ) ,  Westbrook 

and ?+astie (1973) r e p o r t  t h a t  t h e  C H I  c o r r e l a t e s  much h igher  wi th  t h e  

c o g n i t i v e  po r t ion  of t h e  CDI ( r  = .42) than with t h e  a t t i t u d i n a l  po r t ion  
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( r  = 1 3 )  Westbrook and Mast ie  (1973) suggest  t h a t  t h e  CDI is  y i e l d i n g  - = - 

very  d i f f e r e n t  k inds  of in format ion  and poss ib ly  a  more a c c u r a t e  p i c t u r e  

of t h e  s u b j e c t s '  a t t i t u d e s .  The C D I  is  a l s o  r epo r t ed  t o  c o r r e l a t e  h ighly  

wi th  Gribbons' and Lohnes' Readiness f o r  Vocational Planning (RVF') s c a l e .  

This  instrument  i s  s t a t e d  t o  have some p r e d i c t i v e  v a l i d i t y .  ,Concerns 

over t h e  Cognit ive Vocat ional  Maturi ty  Test  (CVMT) a r e  r e l a t e d  t o  t h e  

+'% 
high i n t e r - c o r r e l a t i o n  of t h e  s u b t e s t s  r a i s i n g  t h e  ques t ion  of t h e  

uniqueness of t h e  s u b t e s t s ,  a s  w e l l  a s  t h e  high c o r r e l a t i o n  between CVMT 

sco res  and mental a b i l i t y .  Scores on t h e  C M I  a l s o  a r e  shown to .have  a 

f a i r l y  high c o r r e l a t i o n  wi th  mental a b i l i t y ,  achievement and grade poin t  

average.  This . r a i s e s  t h e  ques t ion  of t o  what degree t h e s e  two t e s t s  a r e  

measuring-something d i s t i n c t  from cogn i t i ve  s t r e n g t h s .  The most accu ra t e  

a e s c r i p t i o n  of t h e  voca t iona l  ma tu r i t y  measure would seem t o  be  t h a t  

Q 
t h e s e  "measures a r e  an  a t tempt  t o  a s s e s s  'th,e r ead ines s  of t h e  ind iv idua l  

t o  make dec i s ions  t h a t  a r e  c a l l e d  f o r  a t  given dec i s ion  points" '  (Herr 

& Cramer, 1979, p. 344). 

Despi te  t h e  a t t e n t i o n  d i r e c t e d  a t  t h e  measurement of voca t iona l  

m a t u r i t y , t h e  ques t ions  of what i t  i sbhow i t  i s  b e s t  measured and i t s  

p r e d i c t i v e  v a l i d i t y  a s . a  concept p e r s i s t .  A s  concluded by Westbrook 

and Mast ie  0 9 7 3 ) ,  "more r e sea rch  s t u d i e s  a r e  needed t o  r e l a t e  t h e s e  

voca t iona l  ma tu r i t y  measures t o  a  v a r i e t y - o f  voca t iona l  adjustment 

i n d i c a t o r s .  And more s t u d i e s  should be designed t o  shed l i g h t  on t h e  

e n t i r e  cons t ruc t  of voca t iona l  matur i ty"  (p. 1 5 ) .  

Summary. The concept of voca t iona l  ma tu r i t y  i s  complex. The 

focus of research  has  been t o  i d e n t i f y  t h e  p a r t i c u l a r  behaviors  which 

can be considered t o  be t h e  i n d i c e s  of voca t iona l  matur i ty .  This  i s  

complicated by t h e  a d d i t i o n a l  c r i t e r i a  t h a t  t h e s e  behaviors  must be 
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denonstrated t o  c o n s t i t u t e  a  behaviora l  domain which p e r s i s t s  over time 

but  which a l s o  develops o r  shows some growth. Cons is ten t  wi th  t h e  not ion  

of voca t iona l  development, voca t iona l  t a s k s  a r e  expected t o  d i f f e r  

according t o  one 's  s t a g e  of voca t iona l  development. Vocational ma tu r i t y  

is  a measure 2f t h e  app ropr i a t enes s  of t h e  voca t iona l  behavior  t o  t h e  

voca t iona l  t a s k  t o ' b e  completed a t  a  p a r t i c u l a r  s t a g e  of development. 

The major l o n g i t u d i n a l  s t u d i e s  of voca t iona l  development (The Career 

P a t t e r n  Study and Emerging Careers)  v a l i d a t e  t h e  concept t o  some degree 

by demonstrating t h e  p e r s i s t e n c e  of c e r t a i n  q u a l i t i e s  o r  c h a r a c t e r i s t i c s  

of behavior  which a r e  emergent over  time i n  r e l a t i o n  t o  t h e  process  of 

voca t iona l  development. A number of behaviors  have been i d e n t i f i e d  a s  

Fac tors  i n  voca t iona l  ma tu r i t y  determined by t h e  s tudy of i n d i v i d u a l s  

duZihg t h e  explora tory  s t a g e  of voca t iona l  development. Of t h e  f a c t o r s  

i d e n t i f i e d  (Super & Overs t r ee t ,  1960),  t h e  f a c t o r s  which c o r r e l a t e d  

w i ~ h  one another  were concern wi th  choice,  acceptance of r e s p o n s i b i l i t y ,  
, 

s p e c i f i c i t y  of information and s p e c i f i c i t y  of planning. These i tems a r e  

co2 lec t ive ly  r e f e r r e d  t o  a s  an "informed p lanfu lness"  and would seem 

t o  c o a s t i t u t e  voca t iona l  ma tu r i t y  i n  t h e  explora tory  s t a g e  of voca t iona l  

development. The s tudy  of what c o n s t i t u t e s  vocationaL ma tu r i ty  i n  t h e  

a d u l t  i s  much more r ecen t  and l i m i t e d  i n  i t s  f i n d i n  However i t  

appeared t h a t  "informed p lanfu lness"  is  a u se fu l  index of voca t iona l  

ma tu r i t y  i n  t h e  a d u l t  as w e l l  a s  t h e  adolescent .  

m e  p r e d i c t i v e  v a l i d i t y  of t h e  concept of voca t iona l  ma tu r i t y  i s  
+ 

not  c l e a r l y  e s t a b l i s h e d .  Although t h e r e  i s  evidence t o  suggest  t h a t  

success  wi th  one voca t iona l  development t a s k  inc reases  t h e  l i k e l i h o o d  

04 success  wi th  t h e  succes s ive  developmental t a sk ,  whether t h i s  i s  



p r e d i c t i v e  of voca t iona l  adjustment  i s  n o t  e s t a b l i s h e d .  

A s u b s t a n t i a l  number of i n d i v i d u a l s  appear t o  no t  p rogress  i n  t h e  

expected p a t t e r n  from one developmental t a s k  t o  t h e  nex t .  Findings from 

t h e  major l o n g i t u d i n a l  s t u d i e s  sugges t  t h a t  t h e r e  is cons ide rab l e  va r i a -  

t i o n  i n  coping behaviors  used i n  dea l ing  wi th  t h e  voca t iona l  t a s k s  a t  

va r ious  s t a g e s  of development. % 

A number of t o o l s  have been developed t o  measure v o c a t i o n a l  ma tu r i t y .  

Although t h e r e  is  an a r e a  of  ove r l ap  i n  t h e  f a c t o r s  t h e  t o o l s  a r e  presumed 
/ 

t o  measure, t h e r e  i s  cons ide rab l e  breadth  i n  a r e a s  and i n  t h e  conten t  

of  i t e m s  i n  t h e  va r ious  t e s t s .  Lack of agreement a s  t o  what t h e  t o o l s  

a r e  measuring i s  ev iden t  and concern is  expressed t h a t  c e r t a i n  measures 

may p o t  b e  measuring and a unique f a c t o r  i n  voca t iona l  ma tu r i t y  bu t  may 

be  measuring a c o e x i s t i n g  f a c t o r  such a s  mental a b i l i t y .  Assuming t h a t  

t h e s e  t o o l s  a r e  measuring vocations-ity, t h e  a b i l i t y  of t h e s e  
/ 

measures t o  p r e d i c t  J voca t iona4  adjustment  is  not  e s t a b l i s h e d .  
\ 

Vocat ional  m a t u r i t y  and t h e  voca t iona l  choice  of p s y c h i a t r i c  nurs ing .  I 

In o rde r  t o  s u c c e s s f u l l y  implement a voca t iona l  cho ice ,  i n d i v i d u a l s  en- 

t e r i n g  p s y c h i a t r i c  nurs ing  would be  expected t o  have d e f i n i t e l y  decided 

on p s y c h i a t r i c  nurs ing  a s  a voca t ion  and have engaged i n  t h e  necessary  

planning t o  e n t e r  t h e  program. This  planning would be  expected t o  have 

began w e l l  i n  advance of  e n t e r i n g  t h e  program and would i nvo lve  such 

t h i n g s  a s  completion o f  t h e  necessary  p re - r equ i s i t e s ,  completion of 

a p p l i c a t i o n  forms, f i n a n c i a l  planning,  e t c .  I n  a d d i t i o n ,  assuming re- 

s p o n s i b i l i t y  f o r  v o c a t i o n a l  planning would be  expected t o  r e l a t e  t o  

voca t iona l  ma tu r i t y  a s  would p a s t  achievement,  age and prev ious  work 

exper iences .  

I nd iv idua l s  'who made l a s t  minute d e c i s i o n s ,  who had not  engaged i n  
. I- - - 
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a p p r o p r i a t e  planning o r  who d i d  not  assume r e s p o n s i b i l i t y  f o r  de te r -  

mining and implementing a  voca t iona l  choice would be  expected t o  be 

l e s s , s u c c e s s f u l  i n  implementing a  voca t iona l  choice  and no t  p e r s i s t  i n  

t h e  chosen vocat ion.  

Vocat ional  Explora t ion  

Vocat ional  exp lo ra t ion  i s  descr ibed  a s  both a  s t a g e  i n  voca t iona l  

development and a s  behaviors  engaged i n  by an i n d i v i d u a l  a t  any l i f e  

s t a g e  i n  choosing, a d j u s t i n g  t o ,  o r  progress ing  i n  an occupat ion.  Super 

h ~ s  o u t l i n e d  t h e  explora tory  s t a g e  of voca t iona l  development a s  one 

d 
beginning i n  adolescence a t  age 14 ,  and extending t o  young adulthood, 

age 24 (Herr & Cramer, 1979).  Jordaan (1963),  a l though i n  agreement 

wi th  t h e  t h e o r e t i c a l  framework of Super, bas  focused on explora tory  

behavior  i n  a  broader  con tex t ,  and not  s o l e l y  a s  a  behavior  r e l a t e d  t o  

a  p a r t i c u l a r  s t a g e  of voca t iona l  development. Jordaan has  focused on 

t h e  n a t u r e  of voca t iona l  exp lo ra t ion  a t tempt ing  t o  make t h e  concept 

e x p l i c i t .  

These two p o s i t i o n s  a r e  complimentary r a t h e r  than mutual ly exc lus ive  

and a r e  descr ibed  i n  more d e t a i l .  

Explorat ion a s  a  s t a g e  of voca t iona l  development. Explorat ion a s  

descr ibed  by Super i s  a  s t a g e  of voca t iona l  development dur ing  which time 

t h e  adolescent  is  inc reas ing  h i s  understanding of r e a l i t y  through 

sea rch ing  out new pe r spec t ives  and t e s t i n g  himself i n  new exper iences .  

Super i n t e r p r e t s  adolescence a s  "a per iod of c u l t u r a l  adap ta t ion  dur ing  

xhich t he  i nd iv idua l  makes t h e  t r a n s i t i o n  from childhood t o  adulthood 

and engages i n  a  process  of exp lo ra t ion  of t h e  s e l f  and t h e  world of 

work". The exp lo ra t ion  i s  s a i d  t o  t ake  p l ace  i n  t h e  " th ree  primary a r e a s  

of s o c i a l i z a t i o n ,  t h e  home, t h e  school  and the  work s e t t i n g " .  



Experiences i n  t h e s e  s e t t i n g s  a r e  used " t o  c l a r i f y  impressions of s e l f  

gained i n  chi ldhood,  t o  i n c r e a s e  information about occupat ions and t o  

ach ieve  a  s y n t h e s i s  of t h e s e  concept ions of s e l f  a i d  work ' i n  t h e  expression 

of a  voca t iona l  choice  . Having gained a t e n t a t i v e  i d e a  of voca t iona l  

choice ,  t h e  i n d i v i d u a l  " en t e r s  t h e  t r a n s i t i o n  pe r iod  between school  

and work c h a r a c t e r i z e d  by r e a l i t y  t e s t i n g "  ( C r i t e s ,  1968, p. 183) .  Explo- 

r a t i o n  is  cons idered  t o  be  e s s e n t i a l  t o  t h e  adolescent  f o r  t h e  completion 

of t h e  t a s k  of c r y s t a l l i z i n g  and even tua l ly  s p e c i f y i n g  a  voca t iona l  

choice  which can be  embarked upon wi th  confidence. 

Explora t ion  a s  a  voca t iona l  behavior .  I n  d e f i n i n g  e x p l o r a t i o n  

Jordaan (1963) states, "Vocational exp lo ra to ry  behavior  r e f e r s  t o  a c t i -  

v i t i e s ,  mental o r  phys i ca l ,  h d e r t a k e n  wi th  t h e  more o r  less conscious 

purpose o r  hope of e l i c i t i n g  information about onese l f  o r  one ' s  environ- 

ment, o r  *verifying o r  a r r i v i n g  a t  a  b a s i s  f o r  a  conc lus ion  o r  hypo- 

t h e s i s  which w i l l  a i d  one i n  choosing, p repar ing  f o r ,  e n t e r i n g ,  a d j u s t i n g  

t o  o r  p rogress ing  in;an occupat ion" (p.  59) .  Jordaan i n d i c a t e s  t h a t  

exp lo ra to ry  behavior  occurs  a t  anytime i n  t h e  l i f e  c y c l e  and i s  yikely 

t o  occur  proceeding and fo l lowing  e n t r y  i n t o  a  new l i f e  s t a g e ,  whenever 

t h e r e  i s  a  change i n  t h e  i $ i v i d u a l l s  b i o l o g i c a l ,  s o c i a l  o r  occupat iona l  

s t a t u s  and dur ing  per iods  of u n c e r t a i n t y  and complexity.  

Exploratory behavior  can be sys temat ic  o r  random, intended o r  for -  

t u i t o u s ,  s e l f - o r i e n t e d  o r  environment-oriented, s e l f - i n i t i a t e d  o r  other-  

i n i t i a t e d .  However, purposefu l  exp lo ra to ry  a c t i v i t i e s  wi th  e x t e r n a l  

a s p e c t s  a r e  considered t o  be  more b e n e f i c i a l  than random exp lo ra t i on  

e x i s t i n g  only i n  mental  p rocesses .  

Jordaan sugges t s  t h a t  t h e r e  i s  a complex r e l a t i o n s h i p  between t h e  

i n d i v i d u a l ' s  explora tory ,  behavior  and t h e  i n d i v i d u a l ' s  knowledge of 
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s e l f  i n  t h a t  t h e  i n d i v i d u a l  must be  a b l e  t o  take.  i n  new informat ion  f o r  

exp lo ra t i on  t o  be  u s e f u l .  H e  d e s c r i b e s  t h i s  i n t e r a c t i o n  i n  d e t a i l  i n  

a t tempt ing  t o  make t h e  concept of exp lo ra t i on  e x p l i c i t  enough t o  be  

s t u d i e d  empi r i ca l l y .  

The a n t i c i p a t e d  outcomes of vocatFona1 exp lo ra to ry  behavior  a r e  

increased  s e l f  knowledge and increased  and more s p e c i f i c  knowledge of 

occupat ions.  Knowledge gained through exp lo ra t i on  can be  expected t o  

r e s u l t  i n  a  change i n  a  voca t iona l  o r  educa t iona l  o b j e c t i v e ,  c l e a r e r  

formulat ion of o b j e c t i v e s  o r  more r e a l i s t i c  o r  s p e c i f i c  p lans  f o r  reach- 

i ng  t h e  o b j e c t i v e .  ,- 

Research f i n d i n g s .  The exp lo ra to ry  s t a g e  of voca t iona l  development 

has  been t h e  i n i t i a l  focus of major l o n g i t u d i n a l  s t u d i e s  of voca t iona l  

development and has  been descr ibed  by Super,  Gribbons and Ginzberg 

(Super & Overs t r ee t ,  1960, Gribbons & Lohnes, 1968, Ginzberg e t  a 1  1951).  

f lounder ing  i n  t h e  t r a n s i t i o n  from school  t o  work w a s  found. Findings 

of t h e  "National Assessment of  Educat ional  Progress"  a l s o  i nd i ca t ed  

t h a t  "high school  s t u d e n t s  have n o t  explored t h e  world of work ade- 

qua t e ly ,  lacked needed informat ion ,  and t y p i c a l l y  do no t  know what in -  

formation t o  s eek  o r  how t o  seek  i t"  (Super & H a l l ,  1978, p. 346). 

I n  r ecogn i t i on  of t h e  d i f f i c u l t i e s  encountered i n  t h e  t r a n s i t i o n  

Qm school  t o  work a  number of programs have been in t roduced  i n t o  t h e  

school  system t o  f a c i l i t a t e  voca t iona l  exp lo ra t i on  c l a s s i f i e d  by Super 

a s  "intended and o t h e r  i n i t i a t e d "  explora tory  exper iences .  (Super & Hal l  

1 9 7 8 ) .  I n  r e l a t i o n  t o  t h i s  type  of program Super s t a t e s  " inten-  

t i o n a l ,  o t h e r - i n i t i a t e d ,  sy s t ema t i c  explora tory  a c t i v i t i e s  thus  planned, 

c a r r i e d  o u t ,  and eva lua ted  have i n  s e v e r a l  s t u d i e s ,  i n  s e v e r a l  d i f f e r e n t  
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s e t t i n g s  proved e f f e c t i v e "  (p. 3 4 6 ) .  However, Super a l s o  i n d i c a t e s  t h a t  

t h e  e f f e c t s  of  most programs have been d i f f i c u l t  t o  assess because they 

have n o t  been s y s t e m a t i c a l l y  planned, have no t  been implemented a s  an 

i n t e g r a l  p a r t  of t h e  educa t ion  system and have n o t  been s y s t e m a t i c a l l y  

eva lua ted .  

Despi te  t h e  r e sea rch  framework developed by Jordaan,  empi r i ca l  

t e s t i n g  of t h e  concept of voca t iona l  exp lo ra t i on  has  gone v i r t u a l l y  

unnot iced.  Super sugges t s  t h a t  " s tud i e s  a r e  needed which ana lyze  programs 

and a c t i v i t i e s  i n  t hose  terms t o  make i t  p o s s i b l e  t o  i s o l a t e  each type  

of exp lo ra to ry  behavior  and thus  t o  eva lua t e  i t s  cont r ibu t io-n  t o  voca- 

t i o n a l  ma tu r i t y  and adjustment" (Super & Hal l ,  1978, p. 3 4 9 ) .  

A number of s t u d i e s  a r e  c i t e d  by Super which demonstrate  t h a t  job 

a p p l i c a n t s  who rece ived  r e a l i s t i c  in format ion  about  t h e  job they were 

cons ider ing  showed l a t e r  lower tu rnover  r a t e  than those  who rece ived  

t r a d i t i o n a l  p o s i t i v e  in format ion  (Super & Hal l  1978) .  K a t z e l l  (1968) 

i n  a  s tudy  involv ing  nu r s ing  s t u d e n t s  found a  lower drop-ou't r a t e  f o r  

s t u d e n t s  who rece ived  r e a l i s t i c  information.  

I n  summary, f i nd ings  i n  r e l a t i o n  t o  exp lo ra to ry  behavior  appear  t o  

be  l i m i t e d .  The exp lo ra to ry  s t a g e  of development has  been descr ibed  

by s e v e r a l  t h e o r i s t s .  Vocat ional  f lounder ing  has  been i d e n t i f i e d  a s  a 

r e l a t i v e l y  f requent  occur rence  i n  t h e  t r a n s i t i o n  from school  t o  work. 

There i s  some evidence t o  sugges t  t h a t  programs i n  t h e  school  system 

which promote voca t iona l  e x p l o r a t i o n  a r e  s u c c e s s f u l  i n  f a c i l i t a t i n g  

t h e  t r a n s i t i o n  from school  t o  work. R e a l i s t i c  job in format ion  appears  

t o  have t h e  e f f e c t  of reducing l a t e r  tu rnover .  

Exploratory behavior  and choice  of p s y c h i a t r i c  nursing.  I n  o r d e r  

t o  determine t h e  choice  of p s y c h i a t r i c  nurs ing  wi th  confidence,  
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i n d i v i d u a l s  would be expected t o  have engaged i n  some exp lo ra t ion  of 

t h e i r  own a b i l i t i e s ,  o f  t h e  program and of t h e  f i e l d  of p s y c h i a t r i c  

nurs ing .  Ind iv idua l s  who entered  t h e  program without  having engaged 

i n  exp lo ra t ion  would be expected t o  be uncer ta in  of t h e i r  choice  and 

poss ib ly  no t  p e r s i s t  w i th  t h e i r  choice. 

Ind iv idua l s  e n t e r i n g  t h e  program j u s t  ou t  of high school  would 

.be expected t o  engage i n  more t r i a l  and f lounder ing  and poss ib ly  

u t i l i z e  t h e  program a s  a source of voca t iona l  explora t ion .  Whereas 

i n d i v i d u a l s  making mid-career changes o r  f i r s t  implementing a  voca t ion  

i n  l a t e r  l i f e  would be expected t o  have engaged i n  more exp lo ra t ion  

: by v i r t u e  of t h e i r  l i f e  experiences.  

Sex-Role S tereo typing  and Vocational Choice 

Current r e sea rch  i n  r e l a t i o n  t o  sex-role s t e r eo typ ing  of voca t ions  

has focusedon determining i f  d i f f e r e n t i a l  ca ree r  development p a t t e r n s  

e x i s t  f o r  t h e  sexes ,  and i n  determining what f a c t o r s  i n f luence  t h e  ind iv i -  
f i  

dua l  t o  break wi th  t h e  t r a d i t i o n a l l y  expected voca t iona l  r o l e .  The major 

focus has been on sexual  s t e r eo typ ing  i n  r e l a t i o n  t o  female voca t ions .  

Research Findings,  I n  r e l a t i o n  t o  t h e  ques t ion  of whether a  d i f -  

f e r e n t i a l  vocat ionakdevelopment  p a t t e r n  e x i s t s  f o r  t h e  sexes,  Zytowski 

(1969) te'sted a  number of hypotheses i n  r e l a t i o n  t o  t h e  voca t iona l  

development of females concluding t h a t  a  d i f f e r e n t i a l  p a t t e r n  d id  e x i s t .  

However, he expressed t h e  hope t h a t  s o c i a l  change would u l t i m a t e l y  

render  such a  t h e o r e t i c a l  formulat ion obsole te .  Lunnenborg (1978) 

found no d i f f e r e n c e  i n  c a r e e r  dec i s ion  making s t y l e s  between males and 

females suggest ing t h a t  d i f f e r e n t i a l - c a r e e r  counse l l ing  on the  bases  

of sex d i f f e r e n c e  was no t  i nd ica t ed .  
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I n  comparing women who-chose female dominated c a r e e r s  w i th  women 

who chose male dominat c a r e e r s ,  Crawford (1978) found t h a t  women who 4 
chose t r a d i t i o n a l  female ca ree r6  were more conserva t ive  i n  r e l a t i o n  t o  

t h e i r  percept ion  of t h e  female r o l e ,  and t h e i r  maternal  models were 

l e s s  educated and l e s s  l i k e l y  t o  work o u t s i d e  the.home. F ind ings . a l so  

suggested t h a t  a r o l e  model o r  s t r o n g  motive was needed t o  break  wi th  n 
t h e  t r a d i t i o n a l  p a t t e r n .  Harren as w e l l  found t h a t  f  

views of app ropr i a t e  female r o l e  behavior  were acre 1 

male-dominated ca ree r s .  A s  w e l l  males and females who 1f"asc i % jw 
feminine sex-role  c h a r a c t e r i s t i c s  tended t o  choose female domi t ed  0 
occupat ions (Harren, Kass, T ins l ey  6 Moreland, 1979).  

Sex-role s t e r eo typ ing  and choice  of p s y c h i a t r i c  nursing.  Assuming 

t h a t  p s y c h i a t r i c  nurs ing  is  c h a r a c t e r i k t i c  of t r a d i t i o n a l  female voca t ions ,  

females en t e r ing  t h e  program would be  expected t o  have maternal  ro le -  

models who a r e  l e s s  educated and l e s s  l i k e l y  t o  work o u t s i d e  t h e  home. 

Males en t e r ing  t h e  program would t h e r e f o r e  be  e n t e r i n g  a  non- t r ad i t i ona l  

male voca t ion  and would be expected t o  have been inf luenced  by role- 

models and poss ib ly  have a  more l i b e r a l  view of app ropr i a t e  male-role 

behavior .  
Formulation of t h e  Research Questions 

,$Super's - theory of v o c a t i o n a l  development and t h e  r e l a t e d  concepts  
1 

o f / v o c a t i o n a l  self-concept ,  v o c a t i o n a l  ma tu r i t y  and voca t iona l  explor- 

a t i o n ,  and f i n d i n g s  i n  r e l a t i o n  t o  sex-role  s t e r eo typ ing  in voca t ions  

have been descr ibed t o  provide  a  framework f o r  determining v o c a t i o n a l  

choice  p a t t e r n s  and behaviors  of s u b j e c t s  i n  t h i s  s tudy-  The concepts  

have been descr ibed i n  r e l a t i o n  t o  t h e i r  imp l i ca t ions  f o r  i n d i v i d u a l s  

choosing a2d en te r ing  t h e  voca t ion  of p s y c h i a t r i c  nursing.  From t h i s  

d i scuss ion ,  t h e  fol lowing r e s e a r c h  ques t ions  have been formul8ted. 



The fou r  c e n t r a l  r e sea rch  ques t ions  a r e :  

- 
1 )  Do graduates  p e r s i s t  i n  t h e  f i e l d  of p s y c h i a t r i c  nursing? 

2 )  Is t h e r e  a  r e l a t i o n s h i p  between voca t iona l  self-concept  of ' 

a p p l i c a n t s  i n  r e l a t i o n  t o  p s y c h i a t r i c  nurs ing  and p e r s i s t e n c e  

i n  t h e  program and i n  t h e  f i e l d  of p s y c h i a t r i c  nurs ing?  

3)  Is t h e r e  a  r e l a t i o n s h i p  between voca t iona l  ma tu r i t y  of appl i -  

can t s  and p e r s i s t e n c e  i n  t h e  program and i n  t h e  f i e l d  of psy- 

c h i a t r i c  nurs ing?  b 

4 )  I s  t h e r e  a  r e l a t i o n s h i p  between voca t iona l  exp lo ra t ion  of 

. a p p l i c a n t s  and p e r s i s t e n c e  i n  t h e  program and i n  t h e  f i e l d  of 

p s y c h i a t r i c  nurs ing?  

I n  addet ion  t h e  f o l l o w i n g ~ q u e s t i o n s  a r e  asked i n  r e l a t i o n  t o  t h e  

t h r e e  voca t iona l  concepts:  voca t iona l  self-concept ,  v o c a t i o n a l  ma tu r i t y  

and exp lo ra t ion ,  and t h e  i n f luence  of sex-role  s t e r eo typ ing .  

1 )  Is t h e r e  a  d i f f e r e n c e  i n  t h e  voca t iona l  self-concept  df 

a p p l i c a n t s  who i n i t i a l l y  apply t o  genera l  nurs ing  i n  comparison 

wi th  those  who apply d i r e c t l y  t o  p s y c h i a t r i k  nurs ing?  

2 )  Is t h e r e  a  r e l a t j s n s h i p  between s o c i a l  v a r i a b l e s  such a s  accu- 

pa t ion  and educa t ion  of pa ren t s ,  s i z e  of community of o r i g i n ,  

o r  s t a t u s  of a  p a r t i c u l a r  voca t ion  . in  community of o r i g i n  and 

voca t iona l  se!f-concept? 

3)  Is t h e r e  a  r e l a t i o n s h i p  between completion of age appropr i a t e  

. v o c a t i  1 a 1  t a s k s  and voca t iona l  ma tu r i t y?  

4 )  Does voca t iona l  m a t u r i t y  i n c r e a s e  monotonically ~ i t h  age? 

5) Is t h e r e  a  r e l a t i o n s h i p  between voca t iona l  ma tu r i t y  and 

achievement ? 

6 )  I s  t h e r e  a r e l a t i o n s h i p  between accuracy o'f information obta ined  



during vocational exploration and persistence in the field of 

psychiatric nursing? 
0 

7) Do female applicants have characteristics of females entering 

traditional female vocations? 

8) Do male applicants have characteristics of individuals breaking 

with traditional sex-role appropriate vocations? 



CHAPTER I11 54 
- 

METHODOLOGY 

I n  t h i s  c h a p t e r  t h e  s e l e c t i o n  o f  s u b j e c t s  is  d e s c r i b e d  a s  i s  t h e  devel-  
aJ 

opment of t h e  q u e & t i o n n a i r e ,  t h e  p rocedures  f o r  a d m i n i s t e r i n g  t h e  ques t ion-  

n a i r e  and t h e  method by which t h e  was s c o r e d .  

S u b j e c t s  

The p o p u l a t i o n  surveyed i n  t h i s  s t u d y  w a s  t h e  g r a d u a t e s  of t h e  Psychi-  
t 

a t r i c  Nursing Program i n  t h e  B r i t i s h  ~ o l u m b i a  I n s t i t u t e  of Technology from 

t h e  y e a r s  1974 t o  1979 i n c l u s i v e .  Th is  was t h e , g r o u p  of pr imary i n t e r e s t  
f 

i n  r e l a t i o n  t o  p r e d i c t i n g  p e r s i s t e n c e  i n  t h e  f i e l d  of p s y c h i a t r i c  n u r s i n g  on 
ts 

t h e  b a s i s  of v o c a t i o n a l  c h o i c e  behav iour .  

I n  a d d i t i o n  t o  t h e - g r a d u a t e s ,  t h e  s t u d e n t s  i n  t h e  program as w e l l  as 

former  s t u d e n t s  who had e n t e r e d  w i t h  t h e  c l a s s e s  p r e s e n t l y  e n r o l l e d  b u t  had 

s i n c e  withdrawn were i n c l u d e d  f o r  purposes  of comparison.  The hypotheses  
P 

were based on v o c a t i o n a l  development t h e o r y  which p r e d i c t s  changes  i n  be- 

h a v i o u r  o v e r  t ime .  T h e r e f o r e  s u b j e c t s  a t  v a r i o u s  s t a g e s  o f  p r o g r e s s i o n  

towaras  becoming a  p s y c h i a t r i c  n u r s e  were i n c l u d e d .  

Graduates .  The e n t i r e  p o p u l a t i o n  of 391 g r a d u a t e s  from 1974 t o  1979 

was surveyed i n  t h e  s t u d y .  Wi th in  t h e  group were two subgroups;  a )  s i n g l e  

diploma graduaLes who hav ing  complered a  p s y c h i a t r i c  n u r s i n g  program, were 

e l i g i b l e  f o r  r e g i s t r a t i o n  a s  a R e g i s t e r e d  P s y c h i a t r i c  Nurse (R.P.N.) and 

f o r  employment i n  t h e  f i e l d  of p s y c h i a t r i c  n u r s i n g ,  and b )  double  diploma 

g r a d u a t e s  who hav ing  completed a  second diploma, were  e l i g i b l e  f o r  r e g i s -  

O E r a t i o n  as b o t h  an R , P , S .  and an R . S .  and f o r  employment i n  o t h e r  f i e l d s  of 

n u r s i n g .  The p r o p o r t i o n  o f  s i n g l e  diploma t o  double w u m a  

n o t  known p r i o r  t o  ihe  study. However, a t  t h e  t ime  of t h e  s t u d y ,  23.02% of 

t h e  g r a d u a t e s  were knee to have subsequen t ly  o b t a i n e d  a second diploma in 

gensral n u r s i n g  from 3.C.I.T. I n  a d d i t i o n ,  1 .282 of t h e  g r a d u a t e s  of t h e  
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program had completed a gene ra l  nurs ing  program p r i o r  te e n t r y .  The pro- 

p o r t i o n  of s i n g l e  t o  double diploma graduates  who p a r t i c i p a t e d  i n  t h e  s tudy  

a r e  i n d i c a t e d  i n  t h e  f ind ings  under demographic d a t a .  Because t h e  graduates  

could be  considered t o  be "members of a  s p e c i a l  group" a  reasonable  response 

r a t e  was a n t i c i p a t e d  f o r  those  who could b e  loca t ed  (Bai ly,  1978).  

Procedures f o r  l o c a t i n g  graduates  and f o r  i nc reas ing  t h e  response r a t e  

I 

a r e  descr ibed  under Administrat ion of Ques t ionnai re .  The ' response r a t e  f o r  

graduates  i s  a l s o  shown i n  t h a t  s e c t i o n .  

S tudents .  The e n t i r e  popula t ion  of 217 s t u d e n t s  e n r o l l e d  i n  t h e  program 

on August 11, 1980, t h e  rime of  t h e  s tudy ,  were surveyed. The program was 

f i v e  terms i n  l eng th  extending over a  2% year  time per iod .  Student  en ro l l -  

S' 

ment and t h e  response r a t e  f o r  s t u d e n t s  by term i s  shown under Administra- 

t i o n  of Quest ionnaire .  (Procedures f o r  ob ta in ing  s t u d e n t  p a r t i c i p a t i o n  

a r e  a l s o  descr ibed  i n  t h a t  s e c t i o n . )  

Program withdrawals.  The withdrawals were d ~ t e r m i n e d  by comparing 

c l a s s  l i s ts  on i n i t i a l  r e g i s t r a t i o n  day f o r  a l l  c l a s s e s  p r e s e n t l y  en ro l l ed  

wi th  t h e ' c l a s s  l i s t s  f o r  a l l  terms a t  t h e  time o f , ' i n i t i a l  d a t a  c o l l e c t i o n .  

S tudents  who had r e g i s t e r e d  a t  one time b u t  whose names no longer  appeared 

"I on any c l a s s  l i s t  comprised t h e  withdrawals .  This  group may have included 

i n d i v i d u a l s  who had r e g i s t e r e d  but had not a c t u a l l y  a t tended  c l a s s e s .  A l l  
/' 

withdrawals were included r e g a r d l e s s  of t h e i r  reason f o r  l eav ing  t h e  program 

inc luding  u n s a t i s f a c t o r y  progress .  Locat ing t h e  withdrawals was hampered 

by l a c k  of a l t e r n a t i v e  sources  & addresses .  This  group was expected t o  

bs t h e  l e a s t  i n t e r e s t e d  and t h e r e f o r e  have t h e  lowest response r a t e  (Bai ley,  

1978).  'ihe response r a t e  i s  d iscussed  under Administrat ion of Quest ionnaire .  

Development of t h e  Ques t ionnai re  

Despi te  t h e  disadvantages of a  mailed ques t ionna i r e ,  p a r t i c u l a r l y  i n  



r e l a t i o n  t o  low r e s p o n s e  

t h e  mai led  q u e s t i o n n a i r e  

r a t e  and l a c k  o f  c o n t r o l  o v e r  the r e s e a r c h  s e t t i n g ,  

was c o n s i d e r e d  t o  b e  t h e  most v i a b l e  a l t e r n a t i v e  

i n  t h i s  s t u d y .  The mai led  q u e s t i o n n a i r e  h a s  t h e r a d v a n t a g e  of "a s u b s t a n t i a l  

s a v i n g  o f  t ime  and money, g r e a t e r  a s s u r a n c e  of anonymity,  l a c k  of i n t e r v i e w  

b i a s  and a c c e s s i b i l i t y " ,  ( B a i l e y ,  1973, p. 143) a l l  o f  which are impor tan t  

c o n s i d e r a t i o n s  g iven  t h e  s i z e  of t h e  p o p u l a t i o n  t o  b e  su rveyed ,  t h e  expected 

geograph ic  d i s t r i b u t i o n  and t h e  l i m i t e d  r e s o u r c e s  a v a i l a b l e  f o r  conduc t ing  

t h e  s u r v e y .  

F u r t h e r ,  a  d e c i s i o n  was made t o  deve lop  a  two p a r t  q u e s t i o n n a i r e  re- 

f l e c t i n g  t h e  two t y p e s  o f  d a t a  t o  b e  c o l l e c t e d ,  a )  t h e  demographic program 

r e l a t e d  d a t a ,  and b)  t h e  d a t a  t o  measure v o c a t i o n a l  c h o i c e  behav iours .  I n  

r e l a t i o n  t o  t h e  l a t t e r ,  c o n s i d e r a t i o n  was given t o  t h e  u s e  of an  e x i s t i n g  

t o o l ,  s p e c i f i c a l l y  t h e  Career  M a t u r i t y  Inven tory  ( C r i t e s ,  1973) .  However 
11 

t h e  l i m i t a t i o n s  o f  t h i s  and o t h e r  similar t o o l s  a r e  t h a t  t h e y  a r e  des igned  

f o r  a p a r t i c u l a r  p o p u l a t i o n  ( i . e . ,  h i g h  s c h o o l  s t u d e n t s ) ,  whereas  t h e  pop- 

u l a t i o n  i n  t h i s  s t u d y  was known t o  b e  more he te rogeneous  i n  terms of a g e  

and p a s t  v o c a t i o n a l  e x p e r i e n c e .  A s  w e l l ,  t h e  Career  M a t u r i t y  I n v e n t o r y  is  

l e n g t h y  t o  a d m i n i s t e r ,  r e q u i r i n g  more t h a n  one r e g u l a r  c l a s s  p e r i o d .  Also,  

c o n d i t i o n s  f o r  a d m i n i s t e r i n g  t h e  t e s t  cou ld  n o t  b e  r e a d i l y  m e t  through a 

m a i l  o u t  p rocedure .  "Career  development t e s t s "  measure knowledge of c a r e e r s  

i n  g e n e r a l  and s k i l l s  i n  r e l a t i o n  t o  d e c i d i n g  on and p l a n n i n g  f o r  c a r e e r s  

i 
(Xestbrook,  1 9 7 4 ) .  Because of t h i s  g e n e r a l i t y ,  such  t e s t s  a r e  n o t  u s e f u l  

f o r  t e s t i n g  t h e  s p e c i f i c  hypotheses  i n v e s t i g a t e d  i n  t h i s  s tudy .  It was f o r  

the purposes  of t h i s  s t u d y  impor tan t  t o  t r y  t o  measure s p e c i f i c a l l y  t h e  

knowledge of t h e  f i e l d  of p s y c h i a t r i c  n u r s i n g .  A h i g h  p r o p o r t i o n  o f  s t u -  

d e n t s  e n t e r i n g  t h e  p s y c h i a t r i c  n u r s i n g  program appeared t o  l a c k  knowledge 
'? 

of  t he  f i e l d  and i t  was hypothes ized  t h a t  t h i s  would b e  a  f a c t o r  i n  
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voca t iona l  choice behaviour which would in f luence  p e r s i s t e n c e  i n  t he  f i e l d  

of p s y c h i a t r i c  nurs ing .  For t h e s e  reasons ,  an o r i g i n a l  ques t ionna i r e  was 

developed inc luding  a  r a t i n g  s c a l e  which was based on voca t iona l  development 

theory but  was designed t o  measure voca t iona l  choice  behaviours  s p e c i f i c a l l y  

i n  r e l a t i o n  t o  t h e  f i e l d  of p s y c h i a t r i c  nurs ing .  - 
The f i r s t  s t e p  i n  t h e  development of t he  ques t ionna i r e  was e s t a b l i s h i n g  

/- 
a  t h e o r e t i c a l  framework. Three major concepts  were i d e n t i f i e d  and def ined .  

3 
These were voca t iona l  s e l f  concept (V.S.C.), voca t iona l  ma tu r i t y  (V.M.), and 

exp lo ra t ion  (EXP). These concepts  formed t h e  b a s i s  of t h r e e  s c a l e s  f o r  t h e  

measurement of t h r e e  a s p e c t s  of voca t iona l  choice behaviour .  Fur ther  s t e p s  

i n  t h e  development of t h e  ques t ionna i r e  included a )  in te rv iewing  a  sample of 

respondents ,  b) developing a  ques t ionna i r e  b l u e p r i n t ,  c )  developing a  d r a f t  

ques t ionna i r e ,  d )  p i l o t  t e s t i n g ,  e )  f i n a l  r e v i s i o n s .  A more d e t a i l e d  

account of t hese  s t e p s  fol lows.  

In te rv iew sample. A sample o f - 8  s tuden t s  from a  c l a s s  of 50 who were 

en ro l l ed  i n  t h e  f i r s t  term of t h e  p s y c h i a t r i c  nurs ing  program were i n t e r -  

viewed t o  a s s i s t  i n  t h e  i d e n t i f i c a t i o n  of r e l evan t  ques t ionna i r e  content .  

The sample was randomly s e l e c t e d  wi th  s t e p s  taken t o  ensure t h a t  males and 

females were p ropor t iona te ly  represented .  Seven females and one male p a r t i -  

c ipa t ed .  In te rv iews  were of approximately 20 minutes du ra t ion  and were 

taped and t r ansc r ibed .  An in t e rv i ew d u t l i n e  (Appendix A) was used t o  guide 

t h e  in t e rv i ew i n  t h e  d i r e c t i o n  of t h e  t h e o r e t i c a l  concepts  t o  be t e s t e d .  

However, t h e  i n t e rv i ew was b a s i c a l l y  non-structured,  a l lowing t h e  i n t e r -  

viewee t o  e l a b o r a t e  o r  d iverge  according t o  what in format ion  he o r  she  

thought r e l e v a n t  f o r  voca t iona l  choice .  The content  of t h e  in te rv iews  

was used t o  genera te  r e l s v a n t  ques t ionna i r e  i tems r e l a t i n g  t o  t h e  t h r e e  

t h w r e t i c a l  concepts prev ious ly  descr ibed .  



Q u e s t i o n n a i r e  b l u e p r i n t .  A b l u e p r i n t  o f  t h e  e n t i r e  q u e s t i o n n a i r e  was 

developed which o u t l i n e d  t h e  demographic d a t a  t o  be c o l l e c t e d  as w e l l  as 

c o n t e n t  a r e a s  t o  b e  t e s t e d  i n  r e l a t i o n  t o  each o f  t h e  t h r e e  t h e o r e t i c a l  

concep t s .  The major components of each concept  were i d e n t i f i e d  and t h e  

r e l a t e d  t h e o r y  o u t l i n e d  s o  as t o  s u g g e s t  i t e m s  t o  be t e s t e d  f o r  each  a s p e c t  

of t h e  t h e o r y .  I n  a d d i t i o n ,  t h e  program d a t a  n e c e s s a r y  f o r  a  d e s c r i p t i o n  

of t h e  p o p u l a t i o n  was o u t l i n e d .  The b l u e p r i n t  is  i n c l u d e d  i n  Appendix B. 

Q u e s t i o n n a i r e  i t e m s  f o r  b o t h  P a r t  I ( t h e  demographic d a t a  and P a r t  I1 ( t h e  

r a t i n g  s c a l e )  were developed d i r e c t l y  from t h e  b l u e p r i n t .  

D r a f t  q u e s t i o n n a i r e .  The d r a f t  q u e s t i o n n a i r e  c o n s i s t e d  o f  two p a r t s .  

P a r t  I c o n s i s t e d  of 38 open ended q u e s t i o n s  r e l a t i n g  t o  demographic and - 
program d a t a .  P a r t  I1 c o n s i s t e d  of t h r e e  r a t i n g  s c a l e s ,  t h e  VSC B c a l e  hav ing  

55 i t e m s ,  t h e  VM s c a l e  46 i t e m s ,  and t h e  EXP s c a l e  40 i t ems  f o r  a  t o t a l  of 

141  i t e m s .  Each i t e m  c o n s t i t u t e d  a  s t a t e m e n t  t o  which t h e  responden ts  were 

t o  i n d i c a t e  t h e  d e g r e e  t o  which t h e y  agreed  w i t h  t h e  s t a t e m e n t .  A f i v e  p o i n t  

L i k e r t  s c a l e ,  r a t i n g  t h e  i t e m s  from s t r o n g l y  a g r e e  t o  s t r o n g l y  d i s a g r e e  was 

adopted f o r  t h i s  purpose .  

Q u e s t i o n n a i r e  p i l o t  test .  The d r a f t  q u e s t i o n n a i r e  was a d m i n i s t e r e d  t o  

2 6 f s t u d e n t s  of a  c l a s s  of 37 who' were t h e n  e n r o l l e d  i n  Term I V  of t h e  program. 

S e l e c t i o n  of a group f o r  p r e t e s t i n g  was made on t h e  b a s i s  of a c c e s s i b i l i t y .  

At t h e  t i m e  of t h e  p i l o t  t es t ,  t h e  program a t  BCIT w a s  t h e  o n l y  p s y c h i a t r i c  

n u r s i n g  program i n  o p e r a t i o n  i n  t h e  p rov ince .  

S t u d e n t s  were a d v i s e d  t h a t  p a r t i c i p a t i o n  was v o l u n t a r y .  However, c l a s s  

t i n e  .;as a l l o c a t e d  t o  f a c i l i t a t e  p a r t i c i p a t i o n .  I n  a d d i t i o n  t o  comple t ing  

zhe q u e s z i o n n a i r e ,  p a r t i c i p a n t s  were asked t o  comment on wording,  c l a r i t y  

and a p p r o p r i a t e n e s s  of t h e  q u e s t i o n s  and i t ems .  Completion of t h e  ques t ion-  

n a i r e  took from 30 t o  50 n i n u t e s .  



59 

Quest ionnaire  r e v i s i o n s .  Information from two sources  w a s  u sed . to  

r e f i n e  t h e  d r a f t  ques t ionna i r e :  t h e  responses of p i l o t  s u b j e c t s ,  and a  

v a l i d a t i o n  procedure u t i l i z i n g  

The responses t o  t he  open 

by record ing  each response and 

t h i s  information t h e  format of 

expe r t  voca t iona l  counse l lo r s .  

ended ques t ions  i n  P a r t  I were ca tegor ized  

the  frequency of each answer category.  Using 

t h i s  s e c t i o n  was r ev i sed  by precoding major 

c a t e g o r i e s  of responses from which t h e  respondent could s e l e c t  t h e  most 
4 

appropr i a t e  response.  This  was done t o  s imp l i fy  responding t o  t h e  ques- 

t i o n n a i r e  and t o  f a c i l i t a t e  t h e  t a b u l a t i o n  of t h e  demographic da t a .  

A t  t h i s  s t a g e ' o f  development, t h e  Head of t h e  Department of P s y c h i a t r i c  
t 

Nursing was approached t o  determine i f  t h e r e  was any a d d i t i o n a l  d a t a  t h e  

department would be  i n t e r e s t e d  i n  obta in ing .  One a d d i t i o n a l  

ques t ion  was added t o  t h e  demographic s e c t i o n  on t h a t  b a s i s .  

The 141 i tems i n  P a r t  I1 were subjec ted  t o  a  consensual  v a l i d a t i o n  

procedure u t i l i z i n g  p r a c t i s i n g  voca t iona l  counse l lo r s .  Three voca t iona l  

counse l lo r s  were given a  w r i t t e n  d e s c r i p t i o n  of t h e  t h r e e  voca t iona l  con- 

c e p t s  (Appendix C )  of voca t iona l  se l f -concept ,  voca t iona l  ma tu r i t y  and 

exp lo ra t ion ,  and were asked t o  s o r t  i n w e n d e n t l y  t h e  141  i tems i n t o  which 
a 

of t h e  t h r e e  ca tggor i e s  t h e  i tem r e l a t e d .  Consensus between counse l lors  

was used t o  s e l e c t  b e s t  i tems.  However t h e  placement of i tems by coun- 

s e l l o r s  was no t  t h e  over r i d i n g  c r i t e r i o n  f o r  placement o r  s e l e c t i o n  of 

i tems.  Redundant i tems were d e l e t e d  r e t a i n i n g  t h e  i t e m  having g r e a t e s t  

c l a r i t y .  The i tems i n  P a r t  I1 of t h e  ques t ionna i r e  were reduced t o  20 f o r  

each of t h e  t h r e e  voca t iona l  s c a l e s  t o  achieve uniformity of l eng th  of 

s c a l e s  and t o  e s t a b l i s h  a  workable l eng th  f o r  t h e  ques t ionna i r e .  U l t i -  

mate1y:content validit? of t h e  i tem i n - r e l a t i o n  t o  t h e  underlying theore- 

t i c a l  concept became t h e  over r i d i n g  cons idera t ion  i n  s e l e c t i n g  t h e  i t e m  f o r  
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lal questionnaire. 

In the final questionnaire some items were reworded for clarity. The 

60 items from the three vocational scales were combined in random orfk. 

Questions in the demographic section were carefully ordered and worded so 

that the same questionnaire would suffice for students, graduates and with- 

drawals. The student version of the questionnaire consisted of the first 

47 questions in Part I. Former students having withdrawn from the program 

were instructed in the cqvering letter to complete only the first 42 ques- 

tions of Part I. An additional 20 questions were included in the graduate 

version bringing the total number in Part I for graduates to 67 questions. 

All three groups of respondents were directed to complete all 60 items in 

Part 11. In consideration of the length of the questionnaire, careful 

attention was given to the layout-to facilitate ease of completion and of 

tabulation and scoring of the data. The final complete version of the ---. 
questionnaire is included in Appendix D. 

Administration of the Questionnaire 

The assistance of the Department of Psychiatric Nursing at B.C.I.T. 

was solicited in administering the questionnaire to students and in ob- 

taining the addresses of graduates (Appendix E). The questionnaire was 

administered to the students during the rjeek of August 11, 1980, this being 

the first week of classes. Since there are two groups of st dents admitted '3 
each year, in August and in January, and the year is divided into two equal 

terms, at any time during the academic year there are students in each of 

the five t%rms in the program. At the time of administration of the quesi 

tionnaire, Term I students had been in the program a matter of days. Term 

V students were in a two week class block prior to commencing field expe- 

rience. The program graduates and the withdrawals were identified as of 
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t h e  week o f  August 11, 1980 a s  we l l .  

To f a c i l i t a t e  s t u d e n t  p a r t i c i p a t i o n  and e a s e  of admin i s t r a t i on ,  a  one 

hour c l a s s  per iod was set a s i d e  f o r  completion of t h e  ques t ionna i r e .  P r i o r  

t o  t h i s  t ime, term i n s t r u c t o r s  had given a  b r i e f  explana t ion  of t h e  research  

t o  t h e  s tuden t s .  They emphasized t h a t  p a r t i c i p a t i o n  was voluntary  and anon- 

ymous and would no t  a f f e c t  t h e i r  s t u d e n t  s t a t u s .  However, t h e  i n s t r u c t o r s  ' 

made c l e a r  t he  importance of  having f u l l  p a r t i c i p a t i o n  f o r  t h e  success  of  

t h e  s tudy .  The ques t ionna i r e  w a s  adminis te red  by the  au thor  t o  each term 

g iv ing  a  b r i e f  d e s c r i p t i o n  of t h e  purpose of t h e  research ,  b a s i c a l l y  re- 

i t e r a t i n g  t h e  explana t ion  given on t h e  f a c e  s h e e t .  The response r a t e  f o r  
r 

s t u d e n t s  by term is s h o A  i n  Table 1: 

Table 1 

Student  Response Rate by Term 

Term 1 Tern 2  Term 3 Term 4 Te.rm 5 T o t a l s  

Student  Enrollment 49 44 3 5  4 7 3 7 217 

Student  P a r t i c i -  
pan t s  4  9  42 35 r 4 3 2  9  198 

*Excluded Ques- 
' t i o n n a i r e s  

Quest iuns Used i n  
Study 4  9 38 3 1  4 1 29 188 

**Response Rate i n  
Percentage 100 95.24 100 91.11 78.38 90.82 

*Quest ionnaires  of " d i r e c t  en t ry"  s t u d e n t s  who had been c r e d i t e d  wi th  one 
or =re terms on e n t r y  i n t o  t h e  program, on t h e  b a s i s  of  t h e i r  c r e d e n t i a l s ,  
were excluded from t h e  a n a l y s i s .  

**"Direct en t ry"  s t u d e n t s  a r e  excluded. i n  t h e  c a l c u l a t i o n  of response r a t e s .  
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Addresses f o r  graduates  were obta ined  from department f i l e s .  The 

addres s  l ist  w a s  updated wi th  t h e  a s s i s t a n c e  of t h e  P s y c h i a t r i c  Nurses 

Assoc ia t ion  of B r i t i s h  Columbia. The Regis te red  Nurses Assoc ia t ion  of 

B r i t i s h  Columbia provided a s s i s t a n c e  i n  reaching  "double diploma" grad- 

ua t e s .  Each graduate  f o r  whom an address  could be  obta ined  was mailed a 

packet con ta in ing  a long ve r s ion  of t h e  ques t ionna i r e ,  a stamped ad- 

dressed  r e t u r n  envelope and a covering l e t t e r  (Appendix F ) ,  dur ing  Octo- 

be r  1980. Quest ionnaires  were coded f o r  i d e n t i f i c a t i o n  purposes p r i o r  t o  

mai l ing  t o  f a c i l i t a t e  followup o f  non respondents .  The i d e n t i f i c a t i o n  

code w a s  subsequent ly used t o  group respondents  accord ing  t o  y e a r  of 

graduat ion .  

I n  January 1981 a second packet i nc lud ing  a ques t ionna i r e ,  a stamped 

addressed r e t u r n  envelope and a second covering l e t t e r  (Appendix G) w a s  

mailed t o  graduates  who had no t  responded t o  t h e  i n i t i a l  mai l ing .  The 

response r a t e  f o r  graduates  i s  shown i n  Table 2 .  

Table 2 

Response Rate: Graduates and Withdrawals 

(Graduates Withdrawals 

T o t a l  number 391 6 9 
Addresses Unavai lable  11 7 
Ques t ionnai res  re turned ,  address  

unknown 3 8 12 
P o s s i b l e  p a r t i c i p a n t s  342 5 0 
Respondents a f t e r  i n i t i a l  

m a i l i n g  164  16 e - 

47.95 * 32 Response rate in percentage 

~ e i p o n d e n k s  a f t e r  second mai l ing  42 (+ 2 r ece ived  too  
l a t e  t o  inc lude  
i n  a n a l y s i s )  

F i n a l  response r a t e  f o r  graduates  i n  *60. 23 
d -- 

percentage  

"Response r a t e  a r e  c a l c u l a t e d  on b a s i s  of p o s s i b l e  p a r t i c i p a n t s , ( i . e . ,  
p a r t i c i p a n t s  assumed t o  have rece ived  q u e s t i o n n a i r e s ) .  
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Addresses f o r  s t uden t  withdrawals w e r e  ob t a ined  from departm&t re -  

cords .  The s h o r t e r  s t u d e n t  ve r s ion  of t h e  q u e s t i o n n a i r e  wa's mailed t o  

t h e  withdrawals  dur ing  January 1981. A stamped addressed r e t u r n  envelope 

and a  cover ing  l e t te r  (Appendix H) were included i n  t h e  packet .  Due t o  

t ime r e s t r a i n t s  t h e r e  was no followup of nonrespondents i n  t h i s  group. 

The response r a t e  f o r  withdrawals i s  shown i n  Table  2.  

Scoring t h e  Ques t ionna i re  

A l l  incoming ques t i onna i r e s  were checked f o r  coding e r r o r s ,  ( i . e . ,  use  

of let ters r a t h e r  than  numerals o r  s e l e c t i o n  of more than  one response) .  

These were recoded a s  i nd i ca t ed  i n  Appendix D. One ques t i on  was recoded t o  
I 

accommodate f o r  a  spac ing  e r r o r  i n  t h e  ques t i onna i r e  s i n c e  on ly  one c o l m  

had been allowed f o r  a  p o s s i b l e  two d i g i t  response.  I n  t h i s  c a s e  two d i g i t  

responses  were recoded t o  one d i g i t  responses .  Two ques t i ons  had purposely 

been l e f t ' o p e n  ended. S ix  o t h e r  columns had been l e f t  f o r  f u r t h e r  c a t e - .  

g o r i z a t i o n  of  responses .  These resp-o.nses were coded accord ing  t o  t h e  pro- 

cedure used i n  coding t h e  responses  t o  P a r t  I i n  t h e  d r a f t  q u e s t i o n n a i r e  

a s  descr ibed  i n  t h a t  s e c t i o n .  The ques t i ons  s u b j e c t e d  t o  p o s t  coding a r e  

i n d i c a t e d  i n  t h e  ques t i onna i r e  (Appendix D ) .  The coding key f o r  t h e s e  

ques t i ons  i s  inc luded .  

For purposes  of s co r ing  t h e  ques t i onna i r e  a l l  miss ing  d a t a  i n  P a r t  I 

were coded, a s  -9. A response of 0 .was t r e a t e d  a s  n o t  a p p l i c a b l e  t o  t h e  

respondent  a s  r e s p o n d q t s  had been i n s t r u c t e d  t o  e n t e r  "0" i f  a quest*n 

o r  i t e m  d i d  n o t  apply t o  them. For t h e  r a t i n g  s c a l e s  i n  P a r t  11, i t ems  were 

s t o r e d  on a  s c a l e  of 1 t o  5, i .e . ,  s t r o n g l y  d i s a g r e e  = 1, d i s a g r e e  = 2 ,  

u n c e r t a i n  o r  n e u t r a l  = . 3 ,  agree  = 4 ,  s t r o n g l y  a g r e e  = 5. Items where 

s c o r i n g  was reversed  are i n d i c a t e d  i n  t h e  q u e s t i o n n a i r e  
? 

purposes of s c o r i n g  t h e  r ~ i i n g  sca les ' ,  a l l  miss ing  d a t a  

(Appendix D). For 

and "0" responses  



were recoded t o  "3" (unce r t a in  o r  n e u t r a l ) .  
Pa 

t 
R e l i a b i l i t y  c o e f f i c i e n t s  on each r a t i n g  s c a l e  were c a l c u l a t e d  sepa- 

r a t e l y  f o r  g radua te s  and s tuden t s .  The i n t e r n a l  consi&ency e s t ima te s  f o r  

graduates  were .76 f o r  VSC, - 5 6  f o r  VM, and . 7 7  f o r  EXP. I n t e r n a l  con- 
f 

s i s t e n c y  e s t i m a t e s  f o r  s t u d e n t s  w e r e  .70 f o r  VSC, .49 f o r  VM, and . 7 1  f o r  
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ANALYSIS AND FINDINGS 

This chapter reports the findings of the study under the headings of 

demographic data, hypothesis testing, further exploration-of the hypothesis, 

and additional findings. ~eaders primarily interested in program statistics 

are referred to the demographic data which follows. Readers whose interest 

is in developmental theory are referred to the section on hypothesis testing 
9 

\ beginning on page 85. ' ,-' 
,' 

(Note. Tables in this chapter correspond to items'in the questionnaire 

Eppendix 4 . The number 6f the question is designated by the letter Q P - 
Response alternatives parallel the alternatives as stated in the questionnai~, 

Exceptions to this rule E.g. alternatives that have been recategorizeg are 2 

indicated .in the tables by numbers in parhtheses following the description 

of the response category. The numbers correspond to the number of the re- 

sponse alternative in the questionnaire. Non-respondents on a particular 

item are designated as missing data. Other irregularities in relation to 

sample sizes are noted in the respective tables.) 

Demographic Data 

The characteristics of the sample are discussed under the following 

headings: general characteristics, status on entry, present status-graduates, 

present status withdrawals, and future plans. Where applicable comparative 
1 

data are given for graduates, students, and wighdrawals. 
* .  

General CharacTeristics 

Since its inception the program has consistently enrolled fewer students 

than can be accomodated. Applicants have been recruited from other programs", 

particularily the general nursing program. When selection of applicants f o r  

the general nursing program has been completed, unsuccessful applicants are 

recruited for the psychiatric nursing program. Table 3 shows the proportion , ~ ,  



of a p p l i c a n t s  r e c r u i t e d " f r o m  gene ra l  nurs ing  and o t h e r  programs and t h e  

sou rces  of information which a l e r t e d  a p p l i c a n t s  t o  t h e  program. 

. A s  sho& i n  Table  3 t h e  pool of unsuccess fu l  

nu r s ing  program is  a  no t eab l e  source  of r e c r u i t s .  

a p p l i c a n t s  t o  t h e  p s y c h i a t r i c  nu r s ing  program a r e  
t 

propor t i on  has  remained cons t an t .  Appl ican ts  a r e  
I .  

4 

aware of t h e  program through B.C.I.T. counse l lo r s  

cand ida t e s  t o  t h e  gene ra l  

I 
Over one t h i r d  of t h e  

from t h i s  source  and t h i s  

most l i k e l y  t o  become 

o r  B.C.I.T. program pub- 

l i c a t i o n s .  A r e l a t i v e l y  smal l  number of a p p l i c a n t s  become aware of t h e  

program through school  counse l lo r s  o r  through t h e  media sugges t ing  a  need 

f o r  increased  a t t e n t i o n  t o  t h e s e  a r e a s  of r ec ru i tmen t .  

I n  t h e  recru i tment  and s e l e c t i o n  of a p p l i c a n t s ,  f i n a n c i a l  p l ans  'of 

a p p l i c a n t s  and p r i o r  educa t iona l  p r epa ra t i on  a r e  two a r e a s  of  concern. 

Table  4 shows t h e  f i n a n c i a l  r e sou rces  of t h e  s u b j e c t s .    able 5 shows a 

educa t iona l  background. 

A s  shown i n  Table  4 c l o s e  t o  one h a l f  t h e  gradua tes  i nd i ca t ed  t h a t  

h e a l t h  b u r s a r i e s  were t h e i r  major source  of funds.  Due t o  polidcy changes 

t h e s e  b u r s a r i e s  were n o t  a v a i l a b l e  t o  s t u d e n t s  c u r r e n t l y  i n  t h e  program. 

S tudents  r e l i e d  more on persona l  sav ings  and f i n a n c i a l  support  from family 

members. Although a  low percentage of g radua tes ,  s t u d e n t s  and withdrawals  

i n d i c a t e  p a r t  t ime employment a s  a  primary sources  of f ' inances,  a  high per- . 

centage  of bo th  s t u d e n t s  and withdrawals  i n d i c a t e  they d id  work o r  an t i c -  

i p a t e d  working and c l o s e  t o  70% of t h e  withdrawals i n d i c a t e  i t  was necessary  

to work dur ing  t h e  prograB. The mental h e a l t h  bu r sa ry  and h e a l t h  s t i pend  

appeared t o  make i t  l e s s  necessary  t o  work dur ing  t h e  course  of t h e  program 

(572 of gradua tes  d id  n o t  work compared t o  11% of t h e  s t u d e n t s ) .  However 

program changes occu r r ing  a t  approximately t h e  same time b u r s a r i e s  were -- 

xithdrawn a l s o  made i t  f e a s i b l e  f o r  s t u d e n t s  t o  work during t h e  summer 
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Table 3 

Source of Program Information and 
Initial Program Choice 

Source of Program Program Status 

Informaeion (42) Graduates Students Withdrawals 

Career bcounsellors, 2 3 13 4 
high school or other 1+3* 11.1** 6.9 25.1 

BCIT, counsellors, 
brochures 2+4 

9 
Radio, T.V., 
Newspaper 5,6, +7 

Friends, family 8 

Other sources 9 

Missing data 

I Initial Program ~hoi=e (43) 

Psychiatric Nursing 

General Nursing 
1 

7 1 64 3 

1 
34.5 . 34.0 18 .8  

4 

0 ther 5 7 0 
2.4 3.7 4' 0.0 

. - 
* Figures in italics are the response alternatives in the-questionnaire. 

** Figures in italics are in percentages. 



Table 4 

Source of Program Finances 
While Enrolled 

Program Status 4 Primary Sources 
of Finances (Qll) Graduates Students Withdrawals 

Mental health bursary 7 2 8 2 
and/or health stipend 1+2* 44.7 ** .. 4.3 12.5 

B.C. student assis,tance 2 3 3 1 5 
loan andlor grant 3, 4+5 11.2 16.5 31.3- 

Personal 

Personal 

Family 8 

savings 

loans 7 

Part-time employment 9 14 18 1 
6.8  

k 
9.6 6.3 

Missing data 6 18 1 
2.9 9 .6  6 .3  

Employment During Program (439) 

No employment 1 117 2 0 4 
56.8 10.6 25.0 

Occasional part-time 2 6 20 2 --. % 

employment 5 2 2 . 6 -  . 10.6 12.5 
h 

Summer employment 2 10 9 0  8 
4.9 47.9 50.0 

Regular part-time 4 7 58 2  2 
employment 3+4 22.8 30.8 12.5 

Necessity of Employment (440 )  

Not necessary 1+2 

Necessary 3+4 

- -- 

* Figure in italics are the response alternatives in the questionnaire. 

** Figures in italics &e in percentages. - 



Table 5 

Educat ional  Background 

)-. Program S t a t u s  
- .  

435 Graduates S tudents  Withdrawals 

No educa t iona l  p repa ra t ion  84 
beyond h igh  school  40.2** 

~ o o k  p r e r a s i t e  courses  
t o  e n t e r  program 12.6 

Vocational  t r a i n i n g  

B ib le  School Diploma 

One year o r  more of 
u n i v e r s i t y  (No degree)  

Bachelors Degree 

Masters Degree 

Missing d a t a  

1 

** Figures  i n  i t a l i c s  a r e  i n  percentages.  



(5% of graduates indicated they worked during the summer compared to 48% 

of the students). The high incidence of 

to work during'the course of the program 

area worthy of further investigation. 

As shown in Table 5 about one third 

withdrawals who indicated a need 

may indicate a problem in this 

of the graduates, students and 

withdrawals had one year or more university preparation prior to entering 

the program. In contrast approximately one third in each category had no 

educational preparation beyond high school. 

' Status on Entry 

Although male applicants are encouraged, the program continuesto 
'-' 

attract predominately female applicants. The gpplicants represent a wide 
I; 
k 

age range with a number who are married and rading families. Figure 1 

shows the age distribution of the graduates, students and withdrawals on 

entering the program. Table 6 shows the sex, the marital status and numbers 

of dependants for graduates, students and withdrawals. 

As shown in Table 6 the ratio of females to males in the program is 

* 
approximately 9 to 1 for both graduates and students. For withdrawals in 

this sample, approximately one third are males suggesting that as well as 

there being a low proportion of male recruits, a higher proportion appear 

to withdraw. The large majority of graduates, students and withdrawals are 
-: 

single. A small proportion of the graduates, students and withdrawals 

(under 10%) have dependants. Marital status or presence of dependants 

does not appear to be a factor in attrition. 

The age range for graduates and students on entering the program was 

from 17 years to 50 years. The age range for withdrawals was less broad. 

Zowever,the modal age (18 years) and the mean age (22 years) were identi- 

cal for all three graups.  





Table 6 7 2 

S t a t u s  on Entry: Sex, Marital, Dependents 

Program S t a t u s  

S e x  (412) Graduates S tudents  Withdrawals 

Male 

Female 178 166 11 
86.4 88. jsCI 68.8 

Missing d a t a  

M a r i t a l  S t a t u s  (48) 

S ingle  

Married 

Divorced, Separated 
o r  Widowed 

Missing Da,ta 

Dependents (Pre-school age)  (Q9) + 

None 

One o r  two 10 5 0 
4.9 2 .7  0.0 

Q10 Dependents (School age) 

P 
None 

One o r  more 16 11 1 
7.8 5.9 6 . 3  

** Figures  i n  i t a l i c s  a r e  i n  percentages.  



Presen t  S t a t u s  - Graduates  

The fo l lowing  t a b l e s  g ive  a p r o f i l e  of t h e  g radua t e s  a s  t o  educat  

s i n c e  gradua t ion ,  membership i n  t h e  p ro fe s s iona l  a s s o c i a t i o n  and f i e l d  

i on  

of 

employment. 

Table  7 shows educa t iona l  p r epa ra t i on  s i n c e  gradua t ion .  Of p a r t i c u l a r  

s i g n i f i c a n c e  is  t h e  p ropor t i on  of g radua tes  who o b t a i n  "General Nursing 

Diplomas" a s  t h i s  diploma enab le s  t h e  gradua te  t o  become a  member of t h e  

Regis te red  Nurses Assoc ia t ion  a s  w e l l  a s  t h e  Regis te red  P s y c h i a t r i c  Nurses 

Assoc ia t ion ,  and g i v e s  access  t o  employment i n  nu r s ing  o t h e r  than  t h e  

Z 
s p e c i a l i z e d  f i e l d  of p s y c h i a t r i c  nurs ing .  \ 

k , 

A s  shown i n  Table  7 approximately one t h i r d  of t h e  g radua t e s  had obta ined  

o r  were i n  t h e  process  of ob t a in ing  R.N. diplomas. The R.N .  diploma appears  

t o  be  t h e  most popular  avenue of furthe) educat ion.  Twelve percent  were 
d s  

a t t r a c t e d  t o  u n i v e r s i t y  courses .  Close t o  50% i n d i c a t e d  they had taken no 

f u r t h e r  educa t ion  s i n c e  gradua t ing .  However t h i s  50% inc ludes  gradua tes  

who had completed R.N. diplomas. 

S ince  gradua tes  become e l i g i b l e  t o  r e g i s t e r  w i t h  t h e  RPNABC a f t e r  having 

passed l i c e n s u r e  exams and s i n c e  c u r r e n t  membership w i t h  one of t h e  nu r s ing  

a s s o c i a t i o n s  is a  requirement f o r  employment i n  most s e t t i n g s ,  a  h igh  i n c i -  

dence of membership i n  a  nu r s ing  a s s o c i a t i o n  would be  expected.  As shown 

i n  Table  8 on ly  3% of t h e  g radua t e s  had n o t  ob ta ined  o r  maintained pro- 

f e s s i o n a l  r e g i s t r a t i o n .  O f  t h e  60 gradua tes  e l i g i b l e  f o r  dua l  r e g i s t r a t i o n  

f 
( r e f e r  to  Table  7) ,  only  9 g radua t e s  opted f o r  r e g i s t r a t i o n  wi th  t h e  RNABC t o  

t h e  exc lus ion  of t h e  RPSXBC and 45 gradua tes  were maintaing dua l  r e g i s t r a t i o n .  

Of t h e  gradua tes  who belong t o  t h e  RPNABC, a  l a r g e  m a j o r i t y  (70%) 

i n d i c a t e  they do no t  p a r t i c i p a t e  a c t i v e l y  i n  t h e  a s s o c i a t i o n .  Most of t h e  

p a r t i c i p a t i o n  t akes  p l ace  a t  t h e  l o c a l  l e v e l  w i t h  15% of ehe members 



# 

Table 7 

Education S ince  Graduating 
fram Program 

457 RN Diploma ' 

Graduates 

N % 

Have n o t  ob ta ined  R.N. Diploma I *  

Have obta ined  R.N.  Diploma 2$+5 

I n  t h e  process  of ob t a in ing  R.N.  Diploma 4 

Had R.N. q u a l i f i c a t i o n s  p rev ious ly  6 

Missing d a t a  3d 

Q60**0ther Courses (Excluding RN Diploma) 

Shor t  courses  r e l a t e d  t o  p s y c h i a t r i c  
nu r s ing  1 

Community Nursing 2 

Supervisory Management 3 

Unive r s i t y  courses  r e l a t e d  t o  p s y c h i a t r i c  
nu r s ing  5 

Shor t  courses  r e l a t e d  t o  gene ra l  nu r s ing  4 9 .  4.4 

Un ive r s i t y  courses  i n  nu r s ing  9 2 1 .0  

Shor t  courses  un re l a t ed  t o  nu r s ing  7 

Un ive r s i t y  courses  un re l a t ed  t o  nu r s ing  6 

None 8 101  49.0 

Missing d a t a  8 3.9 
1 P 

.Fz w ,  
Figures  i n  i t a l i c s  a r e  t h e  response a l t e r n a t i v e s  i n  t h e  ques t i onna i r e .  

w 

** Coding of responses  f o r  460 a r e  shown i n  Appendix D, h 

U 



Table 8 

Graduate Involvement i n  t h e  
P ro fe s s iona l  Assoc ia t ions  

455 Nursing Assoc ia t ion  Membership 

Graduates 

N %** 

Regis te red  P s y c h i a t r i c  Nurses ~ s s o c i a t i o n  
of B r i t i s h  Columbia (RPNABC) 133 64.6 

Registered Nurses Assoc ia t ion  of B r i t i s h  
Columbia (wABC) 

RPNABC and .RWEC 

Not c u r r e n t l y  r e g i s t e r e d  

Other 

456 P a r t i c i p a t i o n  i n  t h e  RPNABC 

Hold m e p e r s h i p  - No p a r t i c i p a t i o n  I * 

I Attend some chpater  meetings 2 

Attend annual  meetings o r  educat ion 
s e s s i o n s  3+4 

P a r t i c i p a t e  in committee work 5i6 

Hold o f f i c e  7 1 0.5 
\ P 

Note: T o t a l  N i n d i c a t i n g  membership i n  t h e  RPNABC = 1 7 8  

To ta l  N ind ica t i r ig  p a r t i c i p a t i o n  i n  the-RPNABC = 185 

This  discrepancy might be accounted for by graduates  having 
in -ac t ive  s t a t u s  i n  t h e  RPNABC answering t h e s e  i tems 
incons is t en t  l y  . 

L z- 

* Figures  i n  i t a l i c s  are t h e  response a l f e m q t i v e s  f n  t h e  ques t ionna i r e .  
+ - ** Percentages have been r e c a l c u l a t e d  on t h e  b a s i s  o f - t o t a l  br'+for each 

, . 
sample. . . 

. . < * =  



, i n d i c a t i n g  some involvement  i n  c h a p t e r  mee t ings .  

As shown i n  T a b l e  9 khe m a j o r i t y  of g r a d u a t e s  (58%) c a t e g o r i z e d  t h e i r  

-Pq f i e l d  of employment a s  p s y c h i a t r i c  n u r s i n g  and o v e r  40% of t h e \ g r a d u a t e s  

had worked i n  p s y c h i a t r i c  n u r s i n g  f o r  two o r  more y e a r s .  It a p p e a r s  t h a t  

15% of t h e  g r a d u a t e s  (n=31) had l e f t  n u r s i n g  f o r  o t h e r  f i e l d s .  However, 

as shown i n  Append-ix D , a number of t h e s e  g r a d u a t e s  were working i n  r e l a t e d  

f i e l d s  o r  were c u r r e n t l y  s t u d e n t s .  

A s  shown i n  T a b l e  10 t h e  s i n g  e  l a r g e s t  group of g r a d u a t e s  working i n  1 
p s y c h i a t r i c  n u r s i n g  were  employed i n  p s y c h i a t r i c  u n i t s  i n  g e n e r a l  h o s p i t a l s .  

Xowever employment i n  t h e  l a r g e  p r o v i n c i a l  i n s t i t u t i o n s  (combining f i g u r e s  

f o r  p r o v i n c i a l  p s y c h i a t r i c  h o s p i t a l s  and i n s t i t u t i o n s  f o r  t h e  deve lopmenta l ly  

handicapped)  accounted f o r  over  504 of t h e  g r a d u a t e s  working i n  p s y c h i a t r i c  

"zz 

n u r s i n g .  ~ 5 5  - 

Graduates  were  n o s t  f r e q u e n t l y  working i n  a c u t e  p s y c h i a t r y  (40%) .  

However t h e  d e g r e e  t o  which t h e  d i s t r i b u t i o n  of g r a d u a t e s  a c c o r d i n g  t o  

s p e c i a l t y  of p s y c h i a t r i c  n u r s i n g  r e f l e c t s  s e l f  s e l e c t i o n  r a t h e r  than employ- 

m2nt  o p p o r t u n i t i e s  i s  n o r  a p p a r e n t  from t h i s  ' da ta .  

P r e s e n t  S t a t u s  - Uithdrawals  

S t u d e n t s  who v i t h d r a w  a r e  of i n t e r e s t  f o r  i n f o r m a t i o n  t h e y  may prov ide  

r z g a r d i n g  r e t a i n i n g  s t u d e n t s  i n  programs. Table  11 d e p i c t s  t h e  wi thdrawals  

a s  co r e a s o n s  f o r  l e a v i n g  t h e  p rogran ,  what t h e y  a r e  p r e s e n t l y  do ing  and 

x h e t h e r  t h e y  c o n t i n u e  t o  c o n s i d e r  p s y c h i a t r i c  n u r s i n g  as a  v o c a t i o n .  I n t e r -  

p r e t a t i o n  of t h e s e  F ind ings ,  however s u s t  b e  cons idered  i n  l i g h t  of t h e  

a = l l  sample sTze Cn=15]. 

A s  sho7a.i i n  T a b l e  11 a ? p r o x h a t e l y  one t h i r d  of t h e  wi thdrawals  i n  t h e  

sazp1e i n d i e a t &  the? l&t €he p r o g r a  because t h e y  made a  wrong c a r e e r  

:haice.  A ~ ~ r o x i m a t e l ~ ~  m e  t h i r d  of t h e  wi thdrawals  con t inued  t o  work o r  



Employment 

Tab le  9 

S t a t u s  of Gradua tes  

Gradua tes  

N % 

P s y c h i a t r i c  n u r s i n g  If 9 57.8 

General  n u r s i n g  32 15.5  

Other  

Not i n  t h e  work f o r c e  2 3 $3.2 

Miss ing d a t a  1 0.5 

3- 

Q54a Length o f  Employment i n  p s y c h i a t r i c  Nurs ing 

None 

Less t h a n  1 y e a r  

1 t o  2 y e a r s  7 5 36.4 

2 t o  3 y e a r s  4 7 22.8 

Over 3 y e a r s  3 9 18.9 

Y i s s i n g  d a t a  



Table F-10 78 

P lace  and F ie ld  of Employment: Gradua,tes 
Working i n  P s y c h i a t r i c  Nursing 

450 Place  of Employment N %* d . 

,"35 : 28.0 ' 
's 4 

Prov inc i a l  Mental Hosp i t a l  

P r o v i n c i a l  I n s t i t u t e  f o r  t h e  
Developmentally Handicapped 

P s y c h i a t r i c  In-pa t ien t  Unit % 3 %- . -. 

(P rov inc i a l )  3  2.4 

P s y c h i a t r i c  In -pa t i en t  Unit 
i n  a  General Hosp i t a l  39 /@ 31.2 

. , 
Community Care Team o r  I >  

Mental Heal th Centre  5 4.0 

1 5  Other - 12.0 
.? 

451 F ie ld  of Employment 

Acute Psychia t ry  5  1 40.2 

Long Term Care 15  11.8 

G e r i a t r i c  11 8.7 

C h i l d  Psychia t ry  

Mental Re ta rda t ion  

Forensic  Psychia t ry  

Community 

Other 

Yore: To ta l  N f o r  graduates  working i n  p s y c h i a t r i c  nurs ing  (448, Table 9) = 

119 

T o t a l  3 f o r  p l ace  of employment of graduates  working i n  p s y c h i a t r i c  

nurs ing  CQ5Q) = 125 

To ta l  Y f o r  f i e l d  of employment of graduates  working i n  p s y c h i a t r i c  

nurs ing  (Q51) = 1 2 7  

D i f f e rences  appear io be r e l a t e d  t o  i ncons i s t enc i e s  i n  t h e  

responses of  graduates  who on 948 ca tegor ized  themselves a s  "not 

i n  t h e  work force"  o r  "other"  (e .g .  s tuden t )  bu t  who a r e  working 

p a r t  t ime. * perc-tages r e c a l c u l a t e d  on t h e  b a s i s  of T o t a l  N f o r  Q50and 451 
independently.  



- 

Table  13 7 9 

: 
Program Withdrawals  + .* e 

7 

Withdrawals 

Q ~ S  Reason f o r  Leaving t h e  Program - N % 

Wrong c a r e e r  c h o i c e  6 8" 37.5 

U n s a t i s f a c t o r y  achievement 

F i n a n c i a l  problems 
\ 

Family problems 

H e a l t h  problems ' . 2 012.5 

Other  4 25.0 

Miss ing  d a t a  1 

417 P r e s e n t  Vocat ion - 
Working i n  a r e l a t e d  f i e l d  -4 25.0 

Working i n  a n o a - r e l a t e d  f i e l d  
-- 

Studying  i n  a r e l a t e d  f i e l d  

S tudy ing  i n  a n o n - r e l a t e d  f i e l d  

Other  

416 P l a n s  f o r  c o 4 ' e t i n g  a 
P s y c h i a t r i c  Nurs ing Program - 

Lio p l b n s  t o  complete  4 25.0 

 fans t o  complete  

U n c e r t a i n  

S s s i n g  data 



80 . 

s tudy  i n  r e l a t e d  f i e l d s .  A s u r p r i s i n g l y  h igh  p ropor t i on  (44%) i n d i c a t e d  
P 

t h a t  they  r e t a i n e d  t h e i r  c a r e e r  goa l s  and were a n t i c i p a t i n g  completing a  

p s y c h i a t r i c  nu r s ing  program. S tudents  i n  t h i s  sample withdrew f o r  a  v a r i e t y  

of reasons ,  n o t  n e c e s s a r i l y  i n d i c a t i n g  they  had abandoned p s y c h i a t r i c  nu r s ing  

a s  a  p o s s i b l e  voca t ion .  

Future  P lans  

~ a b l e s  12  and 1 3  show p r o j e c t i o n s  i n t o  t h e  f u t u r e  f o r  g r adua t e s  and 

s t u d e n t s  i n  r e l a t i o n  t o  t h e '  educa t iona l  and occupat iona l  goa ls .  

As shown i n  Table  12 ,  2  A of t h e  gradua tes  i n d i c a t e d  ob t a in ing  an 7 .  3 

R.N.  diploma a s  t h e i r  top  educa t iona l  p r i o r i t y .  An a d d i t i o n a l  27% had 

obtained an.R.N. diploma ( s e e  Table 5 ) ,  f o r  a  t o t a l  of 48% of t h e  gradua tes .  

Of t h e  s t u d e n t s ,  3 1 Z  s e l e c t e d  t h e  R.N. diploma as t h e  p r i o r i t y  educa t iona l  

goal .  The most f r equen t  reason  f o r  i n t e r e s t  i n  ob t a in ing  an R.N. diploma . 
was " increased  job mobi l i ty"  s e l e c t e d  by 42% of t h e  gradua tes  and 45% of 

t h e  s t u d e n t s .  A small percentage  (3% of gradua tes  and 1% of s t u d e n t s )  

i n d i c a t e  reasons  f o r  t h e i r  i n t e r e s t  i n  an R.N.  diploma were t o  change t h e i r  
* 

voca t ion .  Of t h e  g radua t e s ,  32% i n d i c a t e d  no i n t e r e s t  i n  o b t a i n i n g  an R.N.  

diploma a s  compared t o  23Z of t h e  s tuden t s .  
.. 

The i n t e r e s t  of t h e  gradua tes  a p a r t  from t h e i r  i n t e r e s t  i n  t h e  R.N.  

diploma appeared t o  be  i n  some form of u n i v e r s i t y  educa t ion .  A t o t a l *  
I 

28% of gradua tes  s e l e c t e d  u n i v e r s i t y  degrees  a s  p r i o r i t y  educa t iona l  goa l s ,  

s p l i t  equa l ly  between those  i n t e r e s t e d  W u r s i n g  degrees  and those  in- 

terested i n  o t h e r  degrzes. 

A l thwgk  m l y  8 Z  ~f z k e  gradua te s  selected diploma courses i n  s p e c i a l t y  

a r e a s  of p s y c h i a t r i c  nu r s ing ,  only 177; of t h e  gradua tes  i nd ika t ed  no in- 

t e r e s t .  The n o s t  p o p u l a r  s p e c i a l t y  a r e a  f o r  diploma courses  was community 

2 s y c h i a t r i c  nu r s ing  s e i a c t e d  by 36: of g radua tes  and 30% of s t u d e n t s .  

w 
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Table  12 i 

f 81 - - 

, E d u c a t i o n a l  Goals:  S t u d e n t s  
t 

/ and Graduates  

Program S t a t u s  

443 Types o f  Programs o f  Gradua tes  S t u d e n t s  
I n t e r e s t  N % N % 

R.N. diploma 

Diploma. i n  a s p e c i a l t y  a r e a  i n  
p s y c h i a t r i c  n u r s i n g  

S h o r t  c o u r s e s  (workshops) 

H e a l t h  c a r e  &sagement 
8 

U n i v e r s i t y  degr9e  i n  n u r s i n g  

U n i v e r s i t y  d e g r e e  i n  o t h e r  t h a n  n u r s i n g  

0t 'her  o r  u n c e r t a i n  

H i s s i n g  d a t a  

Reasons f o r  I n t e r e s t  i n  
R .N .  Diploma 

Change v o c a t i o n s  6  2.9 2 1 .2  

I n c r e a s e d  job  m o b i l i t y  87 42.2 84 44.7 

Cpward m o b i l i t y  

Broader e d u c a t i o n  

Other  

Not a p p l i c a b l e  

X i s s i n g  d a t a  1 0.5 9 0.0 

444 I n t e r e s t  i n  Diploma in S p e c i a l t y  
Area i n  P s y c h i a t r i c  Xurs ing 

F o r e n s i c  P s y c h i a t r y  19 9 .2  1 7  9.0 

G e r i a t r i c  P s y c h i a t r y  7 3.4 9 4 . 8  

Coixnunity P s y c h i a t r y  
L 

75 36.4 57 30 .3  

Y e n t a l  R e t a r d a t i o n  1 2  5.8 23 12 .2  

Chi ld  P s y c h i a t r y  3 1  15.0  43 22.9 

Other  26 1 2 . 6  23. 12.2  

S o t  a p p l i c a b l e  34 16.5  14 7.4 

Y i s s i n g  d a t a  2  1 . 0  2 lgl 



Table 1 3  - 82 + - - 

Employment Goals: Students  - - -- 

and G~adua tes  a 

.I 

- 
- i. Program s t a t u s  

1 
Graduates ~ G d e n t s  

/ 
447 Desired Future  Fie ld  N % N % 

of Employment 

Acute psychiatry 28 13.6 42 22.3 

Long term care  ' 2 1.0 3 1.6 p 

G e r i a t r i c  psychiatqy ' 3 1 .5  9 I 4.8 

Mental r e t a rda t ion  7 - 3 . 4  20 10.6 . 

C o d t y  psychiatry 64 31.1 70 37.2 - - 

General nursing 35 17.0 10  5.3 

61 29.6 34 18.1 Other 

L.S 
1 
t 

Missing data  0 0.0 , 
* 
2 
i 

Table 14 $ 

Graduates Not Currently Working 'in Psych ia t r i c  Nursing: 
. I s e n t  t d  ~ e t k r n '  t o  Psych ia t r i c  Nursing 

- 
, . 

I 5 

1 
* b , 

a , 467 In ten t  t o  Return t o  
4 , . Psych ia t r i c  Nursing - 448 Prgsent F i e l d  ' Likely t o  Uncertain ~ n l i k e ' l k  t"oR(row)* 

. of Emglobent re'turn r e t u r n  

.$ . 
Genera3 Nursing' , 9 11 0 "., ,39, 3 . r  

8 ,  9 ,  - 
32 37.9 * ., 

+ $ 2  . * 

i3 . Other 10 8 31 
- % z 32.3 ' 25.8' 41 ."9 +- 3 ,  3 

F - % *  

Sot h the work f o r c e :  
I 

'8 * -  9 _23_ -- -- 

39.1 26.2 / 35.3 * - 
- - - -- - - -  

N (column) 27 2 6 30 8 3 

Yissing d a t a 4  

* row percentages add t o  1004 

i 

r 

. . 
- 



P s y c h i a t r i c  nu r s ing  i n  t h e  f i e l d  of g e r i a t r i c s  w a s  t h e  l e a s t  f r equen t ly  
I _. l r  B - 

chosen f o r  .,both groups. 

Table 13 shows t h a t  c o h s i s t e n t  w i t h  educa t iona l ,  goa ls  i n  rela,<ion t o  
\ 

s p e c i a l t y  a r e a s  i n  p s y c h i a t r i c  nurs ing ,  t h e  most f r equen t ly  s e l e c t e d  f i e l d  
- 

of employment f o r  both graduates  and s t u d e n t s  was community psych ia t ry  

(31% f o r  graduates ,  37% f o r  s t u d e n t s ) .  Long term c a r e  and g e r i a t r i c  psy- 

c h i a t r y  were l e a s t  f r equen t ly  s e l e c t e d  a s  d e s i r e d  f i e l d s  of employment. 

Of t h e  graduates ,  17% ind ica t ed  g e n e r a l s n u r s i n g  a s  a  f u t u r e  f i e l d  of em- 

ployment. Since 16% of t h e  graduates  were c u r r e n t l y  working i n  genera l  
-? . 

nurs ing  ( see  ~ a b l e ' g ) ,  i t  i s  assuined t h a t  of t he  17% some were graduates  

i n  gene ra l  nurs ing  i n d i c a t i n g  t h e i r  i n t e n t  t o  cont inue  i n  t h a t  f i e l d  of 

. nurs ing .  

Table 14 g jves  a  comparison of graduates  not  c u r r e n t l y  working i n  

B 
- p s y c h i a t r i c  nu r s ing  as t o - t h e i r  p l ans  f o r  r e t u r n i n g  t o  t h i s  f i e l d  of nursing.  

O f  t h e  t h r e e  c a t e g o r i e s  (gene ra l  nu r s ing ,  o t h e r  and n o t  i n  t h e  work f o r c e ) .  

+pp?oximately one t h i r d  in each ca t egory , ind ica t ed  they  planned t o  r e t u r n  

t o  t h e  f i e l d  of p s y c h i a t r i c  u r s ing .  Another one t h i r d  ind ica t ed  they  were r 
unce r t a in  i f  they would r e t d r n .  

Table 15  i n d i c a t e s  t h e  des i r ed  types of occupat iona l  changes f o r  grad- 

u a t e s  working i n  p s y c h i a t r i c  nu r s ing  and f o r  graduates  working i n  genera l  

nurs ing .  A s  shown i n  Table 15,  24% of graduates  working i n  p s y c h i a t r i c  

nurs ing  a s  compared t o  56% of graduates  working i n  gknera l  nurs ing  ind i -  

ca t ed  t h e r e  were no changes they wished t o  make. However t h e  ma jo r i t y  of 

\ 

graduates  working i n  p s y c h i a t r i c  nurs ing  wished t o  make changes wi th in  t h e i r  

present f i e l d  of employment {33%), o r  advance wi th in  t h e i r  p resent  f i e l d  

of employment (16%). A s i m i l a r  p ropor t ion  of graduates  working i n  both 

f i e l d s  i nd ica t ed  they  wished t o  l eave  t h e i r  p resent  f i e l d  of nu r s ihg  (13% 



J 

Table 1 5  

Desired Occupational Changes: Graduates Working 
i n  Psych ia t r i c .Nurs ing  and Graduates 

Working i n  General Nursing 

P s y c h i a t r i c  General 
Nursing Nursing 

No change a t  p re sen t  

Change w i t h i n  p re sen t  
f i e l d  of employment or 

Change f i e l d  of nu r s ing  

Advance t o  more s e n i o r  
p o s i t i o n  

Leave nurs ing  

T o t a l  N 

Note: Percentages a r e  ca l cu la tkd  on t h e  b a s i s  of T o t a l  N. A s  d i scussed  -.-' 
i n  Table 10, t h e s e  t o t a l s  d e v i a t e  s l i g h t l y  from f i g u r e s  given i n  

Table 9 (F i e ld  of Employment). 



i n  p s y c h i a t r i c  nurs ing ,  17% i n  gene ra l  nurs ing) , .  o r  l eave  nurs ing  e n t i r e l y  

(14% i n  p s y c h i a t r i c  nurs ing ,  17% i n  genera l  nu r s ing ) .  

Hypothesis Tes t ing  
- 

I n  t h i s  s e c t i o n  t h e  f i n d i n g s  a r e  presented i n  r e l a t i o n  t o  t h e  f o l -  
/ 

lowing research  ques t ions :  U 
-4 

1 )  Is t h e r e  a r e l a t i o n s h i p  between voca t iona l  self-concept  of app l i -  

can t s ,  i n  k e l a t i o n  t% p s y c h i a t r i c  nurs ing  and p e r s i s t e n c e  i n  t h e  

program and i n  t he  f i e l d  of p s y c h i a t r i c  nurs ing?  

2) Is t h e r e  a r e l a t i o n s h i p  between voca t iona l  ma tu r i t y  of a p p l i c a n t s  

and p e r s i s t e n c e  i n  t h e  program and i n  t h e  f i e l d  of p s y c h i a t r i c  

nurs ing?  

3 )  Is t h e r e  a  r e l a t i o n s h i p  between voca t iona l  exp lo ra t ion  of appl i -  

can t s  and p e r s i s t e n c e  i n  t h e  program and i n  t h e  f i e l d  of psychia- 

t r i c  nursi-ng? 

I n  o rde r  t o  answer t h e  r e sea rch  questi.ons, r a t i n g s  were obtained on 
/ 

each of t h e  3 s c a l e s ,  voca t iona l  se l f -concept ,  v o d i o n a l  ma tu r i t y  and 
J: 
3 

exp lo ra t ion  f o r  1 2  independent groups inc luding  withdrawals,  s tuden t s  i n  

each term, graduates  working i n  p s y c h i a t r i c  nurs ing  varying l eng ths  of time 

and graduates  n o t  c u r r e n t l y  i n  t h e  f i e l d  of p s y c h i a t r i c  nurs ing  (see  Table 
I 

1 6 ) .  A one-way a n a l y s i s  of va r i ance  ind ica t ed  a  s i g n i f i c a n t  between-groups 

d i f f e r e n c e  f o r  a l l  t h r e e  s c a l e s :  F (11,397)=5.48, p( ,  01  f o r  voca t iona l  

. . 
se l f -concept ;  F (11 ,337)  = 1 .87 ,  p=.04' f o r  voca t iona l  ma tu r i t y  and F 

m , 3 9  7) = 4.37, 2 < 01 f o r  exp lo ra t ion .  (See Table 1 7  f o r  means and s tan-  

dard dev ia t ions .  ) I n  o rde r  t o  l o c a l i z e  t h e  between-group" d i f f e r e n c e s  a  

X-n-Keuls pos t  hoc t e s t  was conducted. The r e s u l t s  of thps  pos t  hoc 
- 

t e s t  a r e  i nd ica t ed  by l i n e s  j o in ing  means on Table 17.  Any means not  

connected by a  l i n e  a r e  considered t o  be d i f f e r e n t ,  p f . 3 5 .  



Table 16  
* .  9 

Sample S i ze s  f o r  12 Independent 

Groups 

Group Desc r ip to r  

1 Program Withdrawals 16  

2 Term I Students  49 

3 T e r m  I1 Students  

4 T e r m  I11 Students  3 1  < 

Term I V  Students  

6 Term V S tudents  29 

Graduates working i n  
p s y c h i a t r i c  nu r s ing  one year  

Graduates working i n  ; 

p s y c h i a t r i c  nu r s ing  two yea r s  

9 Graduates working i n  
p s y c h i a t r i c  nu r s ing  t h r e e  yea r s  o r  more 

~ r a d u a i e s  working i n  
gene ra l  nu r s ing  

Graduates working i n  
o t h e r  f i e l d s  

Graduates n o t  i n  t h e  
work f o r c e  



Table 1 7  

- - ~ s c :  VM and EXP and Persistence in 
- psychiatric Nursing 

> 3: 
VS C VM .Exl? 

Group mean Group mean Group mean 
SD 33 SD 

1 0  59 .53  1 63.25 11 - 59.90 
10.49 9 .04  10 .43  

? -  

11 61.29 5 63 .8  ; 1 2  60.57 
7.27 - 10,73 

1 62.00 6 64 .48  1 0  6 l . 8 1  
10.83 6 .  78 8: 51 

1 2  62.00 1 2  64.70 5 63.24 
8.69 6.00 7.89 

8 65.08  1 64.94  8 63.75 
12.00 7.19 -11.90 

9 65.85 8 65.29 6 64.38 
9.57 8.97 9 .  70 

5 66.29 9 65 .78  9 
8.18 7 .93  

7 66.50 7 66 .11  
10.45 - 7.74 8.80 

6 66 .72  ' 1 0  66.16 1 65.56 
9.80 6.  74 9 . 1 7 .  * ,  

4 69 .35  3 6 7 . 1 1  4 66.45 
- 8.50 6.94 8.90 . . 

3 69 .55  4 67.94 3 
,-, 7.18 6.94 

L . 9 7  

- 

8.60 - 
2 71.29 2 69.08 2 70.71 

7.66 6.69 - n 8. 74 
- 

-? 111,337)=5.46 ** - (11,3971 = 1.87 * F (11,397) = 4.37 ** - 

Xote: VSC = vocational seff-concept ;  VFf = vocational maturity; E W  =explorat 
means not connected by a line are considered to be different, p(.05 
S.D. in italics. 

* c<. 05 
** LH. 02 



Findings i n  Rela t ion  t o  Vocat ional  Self-concept 
7 

1 - 

: / 
,, cont rary /  t o  expec ta t ions ,  s c o r e s  of graduates  o v e r a l l  were lower than 

s z o r e s  of s tuden t s .  Scores of graduates  working i n  genera l  nu r s ing  a'nd - 

graduates  ,working i n  f i e l d s  o ther '  than  p s y c h i a t r i c  nurs ing  were s i g n i f i -  

g a n t l y  lower than Term V sbudents ,  Term 11 s t u d e n t s  and Term I s tuden t s .  1 
According t o  p r e d i c t i o n s ,  g raduates  who had l e f t  t h e  f i e l d  of p s y c h i a t r i c  

nu r s ing  scored lower than  graduates  working i n  t h e  f i e l d .  However t h e  

d i f f e r e n c e  between groups was s t a t i s t i c a l l y  s i g n i f i c a n t  only between gra- 

dua te s  working i n  gene ra l  nu r s ing  and graduates  working i n  t h e  f i e l d  of 

p s y c h i a t r i c  nurs ing  3 yea r s  o r  more; and between graduates  i n  genera l  - 
9 nurs ing  and graduates  working i n  p s y c h i a t r i c  nu r s ing  af t e r  one year .  gtu- 
4 

dent  withdrawals scored  low c o n s i s t e n t  w i th  t h e o r e t i c a l  p red ic t ions .  How-- 

ever  s tuden t  withdrawals  d i f f e r e d  s i g n i f i c a n t l y  from Term 1 s t u d e n t s  only.  

No c l e a r  r e l a t i o n s h i p  emerged between VSC s c o r e s  and t h e  l eng th  of * 
a 

time a  p a r t i d u l a r  group had been i n  t h e  program o r  i n  t h e  f i e l d  of psy- 
? 

c h i a t r i c  nurs ing .  VSC s c o r e s  f a i l e d  t o  d i s t i n g u i s h  between graduates  and' 
J * 

P - 

' s tudents  i n  t h e  expected d i r e c t i o n .  VSC sco res  d i d  however, tend t o  
P 

" 9 

d i s t i n g u i s h  between graduates  who were working i n  p s y c h i a t r i c  nurs ing  and 

graduates  not,'working i n  p s y c h i a t r i c  nurs ing  ( sco res  were s i g n i f i c a n t l y  

* h ighe r  f o r  grad&te  grbups working i n  psyb&iatr ic  nurs ing  compared 

t o  graduates  working i n  g e n e r a l , n u r s i n g ) ,  poss ib ly  i n d i c a t i n g  t h a t  a s  

C 

t h e o r e t i c a l l y  p red ic t ed ,  i n d i v i d u a l s  whose voca t iona l  self-concept  d i f f e r e d  
- 
from t h e  r o l e  expec ta t ion  of t h e  voca t ion  would l eave  t h e  

-Findings i n  Rela t ion  t o  Vocat ional  Maturi ty  - 
For VM t h e r e  was no s i g n i f i c a n t  d i f f e r e n c e  between any of t h e  groups. 

L?f s co re s  were not  p r e d i c t i v e  of who would p e r s i s t  i n  t h e  program o r  i n  

t h e  f i e l d  of. p s y c h i a t r i c  nurs ing .  Withdrawals scored t h e  lowest a s  
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expected, T e r m  I 's tudents  s c o r e d + t h e  h ighes t  c o n s i s t e n t  w i th  t k i r  VSC 

s c o r e s .  

Finding i n  Re la t ion  t o  Explora t ion  

EXP sco res  were fiot p r e d i c t i 6 e  of who wou:d p e r s i s t  i n  t h e  program 

@ 
o r  i n  t h e  f i e l d  of p s y c h i a t r i c  hurs ing .  EXP s co res  f a i l e d  t o  Eiistinguish 

between graduates  and s t u d e n t s  . Term I s t u d e d t s  scored  h igbes  t c o n s i s t e n t  

wi th  t h e i r  VSC an.d VM sco res .  Withdrawals scored towards t h e  middle sug- 

g e s t i n g  tha! amount of exp lo ra t ion  was n o t  t h e  major f a c t o r  i n  l eav ing  t h e  

program. Graduates n o t  working i n  p s y c h i a t r i c  nurs ing  had t h e  lowest  

s c o r e s  a s  expected sugges t ing  t h a t  l a c k  of exp lo ra t ion  could be a  f a c f o r  . . 
%_ 

i n  l eav ing  t h e  f i e l d  of p s y c h i a t r i c  nurs ing .  However ' i n t e rp r ' e t a t i on  of 

t h e  d a t a  f o r  EXP i s  s p e c u l a t i v e  s i n c e  d i f f e r ences  between any graduate  

groups d id  no t  reach s t a t i s t i c a l  s i g n i f i c a n c e .  

For a l l  t h r e e  s c a l e s  Term I s t u d e n t s  scored h i g h e s t .  It i s  i n t e r -  

e s t i n g  t o  - specula te  on t h i s  f i n d i n g  i n  l i g h t  of t h e  c r i t i c i s m  made of t h e  

C r i t e s '  Vocational Development Index t h a t  younger respondents  tended t o  

answer p o s i t i v e l y  wh i l e  o l d e r  respondents  tended t o  answer nega t ive ly  - 
(Horton 1970).  . , 

Fur ther  Explora t ion  of t h e  Hypotheses 

' I n ' t h i s  s e c t i o n  f indings-  a r e  presented  and d iscussed  r e l a t e d  t o  fur -  

t h e r  a n a l y s i s  of t h e  concepts:  voca t iona l  se l f -concept ,  voca t iona l  ma- 

t u r i t y ,  voca t iona l  exp lo ra t ion  and voca t iona l  sex-role  s t e r eo typ ing .  

Vocat ional  Self-Concept - 

In  order  t o  answer t h e  ques t ion  of whether t h e r e  i s  a  d i f f e r e n c e  i n  

t h e  voca t iona l  self-concept  of a p p l i c a n t s  i n i t i a l l y  choosing p s y c h i a t r i c  

nu r s ing  i n  compariso_n wi th  those  i n i t i a l l y  choosing gene ra l  nurs ing ,  t hese  

two groups were compared on voca t iona l  self-concept .  
# 



-- 

Table 18 shows VSC s c o r e s  of graduates  and s t u d e n t s  who i n i t i a l l y  

s e l e c t e d  genera l  nurs ing  i n  comparison wi th  those  i n i t i a l l y  s e l e c t i n g  

p s y c h i a t r i c  nurs ing .  X'one way a n a l y s i s  of va r i ance  ind ica t ed  a s ign i -  
e 3  

f i c a n t  between-groups d i f f e r e n c e  on voca t iona l  s e l f ~ c o a c e p t :  F (1,199)= 

8.41, P(.OI, f o r  graduates  and F (1,179)=8.67, c 0 1 ,  f o r  s t u d e n t s ,  and 
' 

* on exp lo ra t ion :  _F (1,199)=8.28, p f .01,  f o r  graduates  and (1,179)=9.78, 

;<.01, f o r  s t u d e n t s  ( s ee  Table 18  f o r  means and s tandard  d e v i a t i o n s ) .  

VSC sco res  of graduates  and s t u d e n t s  i n i t i a l l y  p r e f e r r i n i  p s y c h i a t r i c  

nurs ing  d i f f e r e d  s i g n i f i c a n t l y  from those  p r e f e r r i n g  genera l  nurs ing  sug- 
-L 

ges t ing  t h a t  t h e  voca t iona l  self-concept  of t he  fom,er  groups were more 
- - 

o r i e n t e d  towards p s y c h i a t r i c  nurs ing .  

A chi-square t e s t  however, i nd i ca t ed  no s i & f i c a n t  r e l a t i o n s h i p  be- - % 

tween program preference  and f i e l d  of employment. Graduates who i n i t i a l l y  

p r e f e r r e d  genera l  nurs ing  were found t o  be  working i n  p s y c h i a t r i c  nurs ing  

as f r equen t ly  as those  p r e f e r r i n g  p s y c h i a t r i c  nurs ing ,  -Conversely grad- 

u a t e s  p r e f e r r i n g  p s y c h i a t r i c  nurs ing  were a s  f r equen t ly  working i n  genera l  

1 

nurs ing  ( see  Table 1 9 ) .  

Since e m p l p e n t  i n  gene ra l  nurs  ng i s  r e s t r i c t e d  f o r  graduates  holding t a s i n g l e  diploma i n  p s y c h i a t r i c  nurs ing  a  chi-square test excluding 

graduates  hold ing  s i n g l e  d+plomas i n  p s y c h i a t r i c  nurs ing  was conducted 

. f o r  f i e l d  of employment and program preference .  For t h i s  group a's wef-1 

t h e r e  was no s i g n i f i c a n t  r e l a t i o n s h i p  between i n i t i a l  program preference  

and subsequent f i e l d  of employment ( s ee  Table 20) .  

I n  compa;ing graduates  who had obtained a  double diploma (psychk;atric 
+-.- 

nurs ing  and genera l  nurs ing)  wi th  those  having a s i n g l e  diploma (psychi- 

a t r i c  nurs ing)  on voca t iona l  se l f -concept ,  a  one-way a n a l y s i s  of va r i ance  

ind ica t ed  no s i g n i f i c a n t  d i f f e r e n c e  on VSC s co res  ( s ee  Table 21).  The 



Table 18 ' 90 

t VSC and Program Preference 

Preferred  ref erred 
Psychiatric General 
Nurs ing Nursbg 

Graduates n=130 n=71 , F ( 1 , 1 9 9 )  
* 

65.32 Vocational self-concept 61.06 8.41** 
10.49 8.94 

66.72 63.93 Vocational maturity 6.54** 
7.97 6.14 

Exploration 64.64 60.61 8.28** 
E. 

Students 

Vocational 

Exploration 

self-concept . 70.51 66.77 8.67** 
8.47 7.65 

maturity /.' 67.05 65.01 1.19 
7.21 7 .44  * .  

ZTL 8 

** 5<.0kl 
~ote: S.D. in italics , , 

Table 19 

/ Field of Employment and 
Program Preference 

448 Field of Employment 43 Program Preference 
Psych. Nsg. Gen. Nsg. N (row) 

Psychiatric Nursing 

General Nursing or other 39 22 61 
32.8 37..9 

N (column) * 119 5 8 11 7 

* column percentages add to 1002 



f J  ' 
T a b l e  20 

F i e l d  o f  Employment and Program P r e f e r e n c e  ; 4 
(Graduates  w i t h  Gen. Nsg. Diploma) 

448 F i e l d  o f  Employment 43 Program P r e f e r e n c e  

Psych. Nsg. ' ,' Gen. Nsg. N (row)* 
a. 

12 P s y c h i a t r i c  Nurs ing 16  28 ' 

42.9 ,- 7.1 

General  Nursing 

N (column) 1 7  28 45 , . 

I ^ * row p e r c e n t a g e s  add t o  100% 

. T a b l e  21  

VSC and Diploma Held 

S i n g l e  Diploma Double Diploma . , 

Graduates  n=135 n=56 F(1,189)  

V o c a t i o n a l  s e l f - c o n c e p t  

~ o c a t  i o n a l  m a t u r i t y  

E x p l o r a t i o n  

Note: 353. i n  i t a l i c s  

! 



p r e d i c t i o n  t h a t  graduates  who subsequenta l ly  obta ined  a general nu r s ing  

diploma would d i f f e r  i n  voca t iona l  self-concept  from those  who had not  
. 

obta ined  t h e  gene ra l  nurs ing  diploma was no t  supported.  

A chi-square. test f o r  graduates -accord ing  t o  i n i t i a l  program p r e - '  

f e r ence  and subsequent diploma obtained'  showed no s i g n i f i c a n t  r e l a t i o n s h i p  - ' . 

( s ee  Table 2 2 ) .  I n i t i a l  program preference  d id  not  appear t o  be a  major 

f a c t o r  determining whether t h e  graduate  would o b t a i n  a  second diploma. 

A chi-square t e s t  f o r  graduates  according 20 diploma h e l d  and f i e l d  

of ~mployment showed a s i g n i f i c a n t l ;  h igher  propor t ion  of graduat;?s wi th  .' - 

2 .- 

s i n g l e  diplomas were working in- p s y c h i a t r i c  nursing:  x =69.78; d. f. =3; 

Q <. 02 ( see  Table 23) .  However t h i s  f i n d i n g  is  l i k e l y  t o  r e f l e c t  employ- 

ment o p p o r t u n i t i e s  f o r  s i n g l e  .diploma graduates  i n  comparison t b  double . 

diploma. graduates  r a t h e r  than  ~voca tdona l  choice  - i n  aceordance with.  t h e  

graduates  voca t iona l  se l f -concept .  

z 

A chi-sqdare t e s t  i n d i c a t e d  a s i g n i f i c a n t  r e l a t i o n s h i p  between i n i -  a 

t i a l  program preference  aad reason  f o r  choosing t h e  voca t ion  of p s y c w a t r i c  

2 2 
nurs ing:  x =76.73; d.f .G3; ?<.US f o r . i r a d u a t e s  and x =63.73; d.f.=3;P <.05 ). , . 
f o r  s t u d e n t s  ( s ee  Table 24) .  A s i g n i f i c a n t l y  h ighe r  proportion whose 

i n i t i a l  program preference  was p s y c h i h t r i c  nurs ing  gave,as  thk reason f o r  

t h e i r , c h o i c e ,  "helping i n d i v i d u a l s  wi th  emotional and developmental pro- 
- 

blems" i n  comparison wi th  those  whose i n i t i a l . p r e f e r e n c e  was genera l  

nurs ing .  I n  c o n t r a s t ,  s t u d e n t s  and graduates  whose program preference  

was genera l  nurs ing  most f r equen t ly  gave a s  t h e i r  reason f o r  choosing 

t h e  voca t ion  of p s y c h i a t r i c  nurs ing  "an a v a i l a b l e  a l t e r n a t i v e  t o  genera l  

- 2 

nursing". 

VSC and s o z i a l  v a r i a b l e s .  The fol lowing t a b l e s  provide da t a  i n  



. - 3  

Table 22 

Diploma Held and Program.Preference 

457 Diploma Held - 43 Program Preference  

> ,  Psych. -Nsg . - Gen. Nsg. Other N (row) 

Double Diploma 31 2.4. , 1 - 56 

2 
x = 2.49; d. f.' = 2; p. 05 

- * - 'column p*ercentages add f o  -100% 

Table 23 

Diploma Held and F i e l d  of Employment 

," - 

Q57 Diploma Held 448 F i e l d  of Employment 
.P 

1 Psych. Nsg. Ge. Nsg. N , (row) * 

S i n g l e  Diploma 

Double Diploma 

9 

N (column) 115 

* r o w  percen- add to l Q U X  



Reason f o r  Se l ec t ing  psych. N s g .  and'  
Prdgram ' ~ i e f  erence 

4 

- 
Q 1  Reason f o r  S e l e c t i n g  43 Program Pre fe rence  

Psych. Nsg. . . 
~ r a d u a t e s  . Psych. Nsg. Gen. Nsg. - N (row) 

' 0  

Learning about human 19. 4 23 
behavior  1, 2 o r  3 14.8 5.7 

Helping i n d i v i d u a l s  w i t h  7 0 7 7 7 
emotional o r  developmenta4 
problems 4  or 5 54. 7 20.0 

An a v a i l a b l e  a l t e r n a t i v e  1 0  -- 44 6 54 A 

t o  Gen. Nsg. 6 7.8 62.9 

F inanc ia l  ga in ,  j ob se- 2 9 15 44  % 

c u r i t y  o r  o t h e r  7, 8 or 9 2 2 . 7 .  - 21.4 

% N (column) * 128 70 . . 198 

* column percentages  add t o  100% 

Q 1  Reason f o r  S e l e c t i n g  
# 

Psych. Nsg. 
S tudents  

Learning about human 
behavior 

Helping i n d i v i d u a l s  w i t h  84 
emotional o r  developmental *=72.4 
problems 

An a v a i l a b l e  a l t e r n a t i v e  3 
t o  gen. nsg. - 

A 

2.6 

F inanc ia l  ga in ,  job se- 19 
e w m *  775.4 

N (column) * 116 6 4 180 

* c o l k  percentages add t o  100% 



r e l a t i o n  t o  s o c i a l  v a r i a b l e s  i n f luenc ing  t h e  formation of t h e  voca t iona l  

se l f -concept  wi th  r e s p e c t  t o  p s y c h i a t r i c  nurs ing .  The presence 

. t i v e s  i n  t h e  f i e l d  of  nurs ing ,  p a r t i c u l a r l y  p s y c h i a t r i c  nurs ing  

of r e l a -  

was expected 

t o  be  a s i g n i f i c a n t  v a r i a b l e .  

A one-way a n a l y s i s  of va r i ance  ind ica t ed  a s i g n i f i c a n t  between-group 

d i f f e r e n c e  f o r  graduates  on VSC s c o r e s  according t o  r e l a t i v e s  i n  nurs ing;  

P 13,2011=3.24; ?=, 02 ( s ee  Table 25  f o r  means and s t anda rd  dev ia t ions )  . 
I n  o rde r  t o  l o c a l i z e  t he  between group d i f f e r e n c e s  a Newman-Keuls pos t  hoc 

test w a s  conducted, The results of t h i s  pos t  hoc test are ind ica t ed  by 

lines j o i n i n g  means on Table 25. Any means no t  connected by a  l i n e  a r e  

~ o n s i d e r e d  t o  be  d i f f e r e n t ,  "C.05. Graduates having r e l a t i v e s  i n  both 

gene ra l  nurs ing  and p s y c h i a t r i c  nurs ing  scored s i g n i f i c a n t l y  h igher  than 

r" 
graduates  having r e l a t i v e s  i n  genera l  nurs ing  only  o r  having no r e l a t i v e s  

i n  nu r s ing  sugges t ing  t h a t  presence  of r e l a t i v e s  i n  nurs ing  was a n  i n f l u -  

ence i n  t h e  formation of t h e  graduates  voca t iona l  self-concept .  This  

however, was no t  supported by f ind ings  f o r  s tuden t s .  

A s i g n i f i c a n t  between-group d i f f e r e n c e  f o r  graduates  w a s  found on 

VX s c o r e s ;  F (3,201)=4.65, -><. 01 and a s  w e l l  on EXP sco res ;  F (3,201)=3.40, 

7 ~=.$2. These f i n d i n g s  a r e  d iscussed  under a d d i t i o n a l  f i n d h g s .  
\ 

A chi-square t e s t  showed no r e l a t i o n s h i p  between presence of r e l a -  

t i v e s  i n  gene ra l  nurs ing  and subsequent f i e l d  of employment, nor  between 

-7 

presence of r e l a t i v e s  i n  p s y c h i a t r i c  nurs ing  and f i e l d  of employment ( s ee  8 

Table 26 and 2 7 ) .  A chi-square t e s t  as we l l ,  inc luding  only graduates  

wi th  double diplomas, showed no s i g n i f i c a n t  r e l a t i o n s h i p  between r e l a t i v e s  

in p s y c h i a t r i c  nurs ing  and f i e l d  of employment. The f i e l d  of nurs ing  of 

r e l a t i v e s  of  t h e  greduate  d i d  not  appear t o  i n f luence  t h e  graduate  towards 

one f i e l d  o f  nurs ing  over  t h e  o t h e r ,  t h e r e  being p ropor t iona te ly  no 
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Table 26 97 

Re la t ives  i n  Nursing and F ie ld  
of Employment 

448 F ie ld  of Employment 422 Rela t ives  i n  Gen. Nsg. 

Graduates 
Rela t ives  i n  No Re la t ives  

Gen. Nsg. i n  Gen. Nsg. N (row) 

i 

P s y c h i a t r i c  Nursing 58 6 1 119 
58.6 58. Z 

General Nursing 

Other 

Not p re sen t fy  % i n  work f o r c e  1 3  
13 .1  

N (column) * 99 105 - 204 

x2 = 4.05; d . f .  = 3; p ) .  05 

448 F ie ld  of Employment 423 Rela t ives  i n  Psych. Nsg. 

Rela t ives  i n  No Re la t ives  
Graduates Psych. Nsg. i n  Psych. Nsg. N (row) 

P s y c h i a t r i c  Nursing 25 94 119 
65.8 56.6 

General Nursing 5 ' 27 . 3 2 

Other 

- .: -. 
Not p resen t ly  i n  work f o r c e  2 

5.3 

2 x = 1 .98 ;  d . f .  = 3; ?>.05 

Note: percentages i n  i t a l i c s  

* column percentages add t o  100% 

6. 



Table  27 

Relatives i n  P s y c h i a t r i c  Nurs ing and F i e l d  of 
Employment (Double Diploma Gradua tes )  

- 

' 448 F i e l d  of Employment 423 R e l a t i v e s  i n  Psych. Nsg. 
Double Diploma 

R e l a t i v e s  i n  Graduates  
No R e l a t i v e s  

Psych. Nsg. i n  Psych. ~ s g .  N (row) 

P s y c h i a t r i c  Nurs ing 3 
17.6 

General  Nurs ing 1 4  2 4 3 8 
82.4 82.8 

& 

N (column) * 
-- 

1 7  29 46 

-2 
X = o.,o; d.  f. = 1; p ) .  05 

i 

Note: p e r c e n t a g e s  i n  i t a l i c s  

* c o l p m  p e r c e n t a g e s  add up t o  100% 



99 

d i f f e r e n c e  i n  choice  of  f i e l d  of nurs ing  according t o  f i e l d  of nu r s ing  of . 

rl 

. r e l a t i v e s .  
* .  

The r o l e  of voca t iona l ly  r e l a t e d  experience i n  t h e  formation and - 

t r a n s l a t i o n  of t he  voca t iona l  self-concept  is explored i n  t h e  fol lowing 

ana lyses .  0 * 
A one way a n a l y s i s  of va r i ance  ind ica t ed  a  s i g n i f i c a n t  between-group 

d i f f e r e n c e  f o r  graduates  on VSC sco res  according t o  experience r e l a t e d  t o  

t h e  f i e l d  of p s y c h i a t r i c  nu r s ing ;  F (5,198) = 6.91, p<. 01 ( s ee  Table 28 

f o r  means and s tandard  dev ia t ions ) .  A Newman-Keuls pos t  hoc t e s t  was con- 

du:ted t o  l o c a l i z e  t h e  d i f f e r e n c e s .  Resul t  of t h e  kes t  a r e  shown i n  Table 

28. 
'. 

VSC sco res  were s i g n i f i c a n t l y  lower f o r  p i d u a t e s  w i th  no r e l a t e d  

exper ience  than f o r  a l l  o the r  c a t e g o r i e s  wi th  t h e  except ion of experience 

wj th  "normal ch i ldren" .  Graduates w i th  experience wi th  persons wi th  "psy- 

c h i a t r i c  problems'' scored  h i g h e s t  o v e r a l l .  These f ind ings  would tend t o  

support  t h e  r o l e  of exper ience  i n  shaping t h e  voca t iona l  self-concept .  

Between-group d i f f e r e n c e s  pr s t u d e n t s ,  however d id  not  reach a  s i g n i f i -  

can t  l e v e l .  

A s i g n i f i c a n t  between-group d i f f e r e n c e  was found f o r  graduates  on 

EXP: F (5,198)=8.59, ;<. 01 and f o r  s t u d e n t s  on VM; F (S,l8O3=2.23, p=. 01 

and EXP; F (S,l80)=6.0#, ?<. 01. These f ind ings  a r e  discussed under addi- 

t i o n a l  f i nd ings .  

A chi-square test showed no s i g n i f i c a n t  r e l a t i o n s h i p  between previous s -  

expe r i ence  r e l a t e d  t o  t h e  voca t ion  of p s y c h i a t r i c  nu r s ing  and subsequent 

f i e l d  of-employment f o r  graduates  ( see  Table 29).   o ow ever, of t h e  gra- 

dua tes  who had previous experience wi th  ind iv idua l s  wi th  p s y c h i a t r i c  prob- 

lems, t h e  h ighes t  propor t ion  were working i n  p s y c h i a t r i c  nurs ing  (88%). 
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Table 29 

Previous Experience Related to Psychiatric Nursing and 
Present Field of Employment 

Q48 _Field of Employment 
x 

432 Previous Related Psych. Gen. Other 
Experiences Nsg . Nsg . N (row)* 

Physical illness or handicaps 18 
60.0 

Developmental handicaps 

Psychiatric illness 

Normal chPldren 18 
/ 64.3 

No related experience 

Other 3 4 8 7 49 
69.4 1 6 . 3  14 .3  

N (column) 118 32 3 0 180 

X' = 9.10;  d. f. = 10; P ). 05 

* row add to 100% 



A one way a n a l y s i s  of va r i ance  ind ica t ed  a  s i g n i f i c a n t  between-group 
, - 

d i f f e r e n c e  on VSC s c o r e s  according t o  prev ious  work experiences:  F (2,199)= 

5.43, p<.01 f o r  graduates  and F (Z,l80)=3.67, x . 0 5  f o r  s tuden t s .  (See 

Table 30 f o r  means; s tandard  dev ia t ions  and between-group d i f f e r e n c e s  a s  

determined by Newman-Keuls pos t  hoc t e s t . )  Graduates w i th  previous  work 

experience i n  medica l ly  r e l a t e d  f i e l d s  scored s i g n i f i c a n t l y  h igher  on VSC 

than  graduates  wi th  o t h e r  types  of work experience o r  no work experience 

sugges t ing  t h a t  medica l ly  r e l a t e d  work experience inf luenced  t h e  formation 

and t r a n s l a t i o n  of t h e  voca t iona l  self-concept .  F indings  f o r  s tuden t s ,  
4 

however d id  not  support  th'is i n  t h a t  a l though s t u d e n t s  w i t h  medica l ly  re- 

l a t e d  work experience scored h ighes t  on VSC, t h e  sco re  was no t  s i g n i f i -  

c a n t l y  higher  than  s t u d e n t s  w i th  no work experience. 

I n  r e l a t i o n  t o  community of o r i g i n ,  51% of graduates  and 56% of s tuden t s  
- 

were from c i t i e s  ( s ee  Table 32) i n d i c a t i n g  no p a r t i c u l a r  r e l a t i o n s h i p  be- 

tween s t a t u s  of chosen voca t ion  and s i z e  of community of o r i g i n .  F i f ty -  

f o u r  percent  of graduates  and 62% of s t u d e n t s  were aware of t h e i r  being 

p s y c h i a t r i c  f a c i l i t i e s  i n  t h e  community i n  which they  grew up ( see  Table 

3 3 ) .  This  f i n d i n g  g i v e s  no p a r t i c u l a r  support  t o  t h e  in f luence  of 

preva len t  voca t ions  i n  ones community of o r i g i n .  

Vocat ional  Maturi ty  

_The,following ana lyses  explore  t h e  r e sea rch  ques t ions  i n  r e l a t i o n  

t o  voca t iona l  matur i ty .  To determine the  r e l a t i on ' sh ip  between t h e  age 

ag which one d e f i n i t e l y  dec ides  on a  voca t ion  ( c r y s t a l i z a t i o n  of choice)  

and voca t iona l  ma tu r i t y ,  VM s c o r e s  were compared according t o  t h e  age 

a t  which t h e  graduate  o r  s tudent  repor ted  t h a t  he/she d e f i n i t e l y  de- 

c ided t o  e n t e r  p s y c h i a t r i c  nursing.  



Table 30 

VSC and Previous Medical ly  Related 
Work Experience 

Work Experience - 
Medically Non-medically No work 

r e l a t e d  r e l a t e d  exper ience  

Graduates n=80 n=72 n=50 F (2,199 

VSC 66.31 
9.19 

I 

VM 65.18 .64.86 
6.01 

67.34 1.84 
7.84 8.90 

EXP 65.46 61.69 
9.19 

61.56 3.84* 
9.10 10.83 

Students  

1 

EXP 68.65 66.60 64.76 2.29 
8.83 9.24 8.95 

I I - Note: means n o t  connected by a l i n e  a r e  considered t o  be  d i f f e r e n t  p(.O5. 

a des igna t e s  a subse t  w i t h  no s i g n i f i c a n t  d i f f e r e n c e  between means 

-. S.D. i n  i t a l i c s  



Table 31 

S Previous M e  i c a l l y  Rela ted  Work Experience and 
P re sen t  F i e l d  of Employment 

452 P re sen t  Employment 

437 Precious Re la t e  Not Not i n  
Experience Psych. Gen. t o  Rela ted  work 

Nsg. t o  Nsg. f o r c e  N (row) 

Medically r e l a t e d  52 11 2 4 6 79 
43.3 33.3 28.6 33.3 33.3 

Not medical ly  42 1 0  3 6 6 6 7 
r e l a t e d  

F 
35.0 30.3 42.9 50.0 33.3 

NO work =t 2.6 12  hy 2 2 6 48 
exper ience  21.7 36.4 28.6 16. 7 33.3 

* column percentages add t o  100% 



Table 32. 

424 Community of Origin 

Program Status. 

Graduates Students 
N % N % 

s, 

Rural Community 

Small Town 

Large Town 

Small City 29 14.1 3 2 17.0 

Large City 7 6  3 6 r b  73 38.8 

Table 33 
i 

425 Presence of Psychiatric Facilities in 
Community of Origin 

Program Status 

Graduates Students 
N % N % 

Yes 111 53.9 117 62.2 

No 70 34.0 

Uncertain 2 3 11.2 

Missing data 2 1.0 



' Age groupings p a r a l l e l e d  s t a g e s  of voca t iona l  development. A one way anal-  

y s i s  of  va r i ance  i n d i c a t e d  a s i g n i f i c a n t  between-groups d i f f e r e n c e  on VM 

sco res  f o r  graduates :  F (5,200)=2.76, p. 02 and f o r  s t u d e n t s ;  ~(6,181)= 
I 

4.36, P(.OI, (See Table 34 f o r  means, s tandard  dev ia t ions  and between- 

group d i f f e r e n c e s  a s  determined by Newman-Keuls pos t  hoc t e s t . )  Graduates 

who decided on p s y c h i a t r i c  nu r s ing  berweqn t h e  ages of 15  and 17 scored 

h ighes t  on t h e  VM s c a l e .  Since t h i s  i s  t h e  age dur ing  which t h e  t a s k  of 

' c r y s t a l l i z i n g  a  voca t iona l  choice  is  t h e o r e t i c a l l y  expected t o  occur,  t h i s  

f i nd ing  appears  t o  have a  t h e o r e t i c a l  b a s i s .  However, s t u d e n t s  who de- 

c ided on p s y c h i a t r i c  nurs ing  between 15  and 1 7  were n o t  s i g n i f i c a n t l y  h igher  

on- t he  VM s c a l e  than  f o r  any oth& age group,. For both s t u d e n t s  and grad- 

ua t e s  voca t iona l  ma tu r i t y  s c o r e s  d id  no t  r i s e  monotonically i n  r e l a t i o n  

t o  age of c r y s t a l l i z a t i o n  of v ~ c a t i o n a l  choice.  

A chi-square t e s t  showed no s i g n i f i c a n t  r e l a t i o n s h i p  between age of 

dec i s ion  t o  e n t e r  p s y c h i a t r i c  nurs ing  and subsequent f i e l d  of employment. 

Of t h e  20 working graduates  who had c r y s t a l l i z e d  t h e i r  voca t iona l  choice 

between t h e  ages of 15  and 17,  85% were working i n  p s y c h i a t r i c  nurs ing ,  

t h e  s i n g l e  h i g h e s t  propor t ion  of any age group. However t h i s  proport ion 

was n o t  s t a t i s t i c a l l y  s i g n i f i c a n t  ( s ee  Table 35). 

I n  determining whether o l d e r  a p p l i c a n t s  were more v o c a t i o n a ~ l y  . 

mature, VM s c o r e s  f o r  s u b j e c t s  (graduates  .and s tuden t s )  

'7 

under 25 yea r s  on e n t e r i n g  t h e  program were compared wi th  sco res  f o r  sub- 

j e c t s  25 years  and -o lde r .  An a n a l y s i s  of va r i ance  ind ica t ed  no s i g n i f i -  

can t  between-group d i f f e r e n c e  on VM ( s ee  Table 36) .  No r e l a t i o n s h i p  be- 

tween voca t iona l  ma tu r i t y  and chronologica l  age  was determined through t h e  

VM s c a l e  used i n  t h i s  s tudy.  However a  s i g n i f i c a n t  between-group d i f f e r e n c e  

w a s  found on EXP s c o r e s ;  F (1,4O7)=lO. 34, p ( .  01. T h i s  f i n d i n g  i s  d iscussed  
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Table 35 

Age of Decis ion ;o Enter  P s y c h i a t r i c  Nursing 
and F i e l d  of Employment 

44 ~ g k  of Decis ion 448 F i e l d  of Employment 
( i n  yea r s )  Psych. Nsg. Gen. Nsg. Other N (row)* 

- N (column) 119 

* row percentages add t o  100% 



VM and Age on 
Enter ing  Program 

Age on e n t r y  i n  yea r s  

Under 25 and 
25 over  

Graduates and 
Students  

VSC 65.88 
9.53 

- - - .  

Note:  S.D. i n  i t a l i c s  

Table 37 

Age on Enter ing  Program and 
F i e l d  of Employment 

448 Fie ld  o f  Employment (Graduates) 

45 Age of Not i n  
Decis ion Psych. Gen . Other work 
( i n  years) Nsg . Nsg . f o r c e  N (row)* 

25 and over 2 9 4 4 3 4 0 
7%. 2 20.0 lo* Q 7 . 5  

tu' (column) 119 32 3 1 22 204 

- :< 2 = 4 .  12; 2.f. = 3; s>. 3: 

* row percentages add t o  1002 



under additional findings, 

A chi-square test showed no significant relationship between age on 

entering the psychiatric nursing program and subsequent field of employ- 

ment for graduates (see Table 37). However 73% of graduates 25 years and 
3 
i 

older on entering the program were working in psychiatric nursing in com- y. 

parison with 55% of graduates under 25 years, possibly indfcating a higher 

rate of retention in the field for older applicants.. 
I 

. Vocational maturity scores for graduates and students were compared 

according to high school grades. A one way analysis of variance indicated 

a significant between groups difference on VM for graduates; F (3,200)= 

4.23, p ( .  01. (See Table. 38 for means and standard deviations. ) VM scores 

e for graduates followed the expected pattern in that graduates with the 

highest high school marks had significantly higher VM scores. Scholastic 

achievement appeared to relate to vocational maturity. Newman-Keuls post 

hoe test, however failed to localize the between-group differences. Between- 

group differences for students did not reach a statistically significant 

level, 

A chi-square test indicated a significant relationship between achieve- 

ment in high school and achievement in the program for graduates and students: 

2 2 x =34.20; d. f.=9,p <.. 01 for graduates; x =37.45; d. f.=9; p<. 01 for Term 

2 
I1 and Term I11 students and x = 22.91; d. f.=9; p(.01 for Term IV and V 

students (see Tables'39, 40 and 41). Graduates and students achieving 

high marks in high school continued to achieve high marks in the program. 

A chi-square test showed no relationship between achievement in the 
4T: 

Yrogram and length of employment in psychiatric nursing for graduates (see 

Table 42). Low achievers in the prograb appeared as likely to stay.in 

the field of psychiatric nursing as high achievers. 



Table  38 

VM and Achievement 
i n  High School  

Average High School  Marks ( i n  p e r c e n t a g e )  

80-100- 70-79 60-69 50-59 

Gradua tes  n=51 n=9 7 n=49 n= 7 F( 3,200) 

EXP 63.35 64.84 60.76 58.29 2.60 
9.58 8.89 11.09 8.77 

S t u d e n t s  n=41 n=88 n=4 6 n = l l  F( 3,182) 
- 

VSC 66.98 69.45 69.93 71.91 1 .53  
8.12 7.46 9.53 9.60 

Note: means n o t  connected by a l i n e  a r e  cons idered  t o  b e  d i f f e r e n t  p .05 
S. D. i n  i t a l i c s  

** (. 01 (Newman-Keuls post-hoc t e s t  f a i l e d  t o  l o c a l i z e  betwen-groups  
d i f f e r e n c e s . )  



Table 39 

Achievement in High School and Achievement 
in the Program: Graduates** 

427 High School 442 Program Marks 4- 
Marks 

80-100 70-79 60-69 50-59 N (row)* 

* row percentages add to 100% 

** Graduates: 1974 ,  7 5 ,  7 6 ,  7 7 .  

Table 40 

Achievement in High School and Achievement 
in the Program: Junior Students** 

'i. 

427 High School 442 Program Marks 
Marks - 80-100 70-79 60-69 50-59 N (row)* 

N (_column) 15 3 5 13 3 66 
9 

:i = 37.45; d.f. = 9; 1X.22 
* row percentages add to 10Q% ** Students: Terms I1 + I11 



Achievement i n  High School and Achievement + 

* i n  t h e  Program: Senior  students** G. 

427 High School 442 Program Marks 
Marks - 80-100 70-79 60-69 50- 5 9 N (row)* 

60-69 1 6 9 1 17 
5 .9  t 35" .3  

52.9 5.9 

50-59 1 2 1 .  0 4 
25.0 SO. 0 25.0 0.0 

N (column) 28 2 5 1 5  2 70 
2 

X = 22.91; d. f. = 9; p<.01 

* row percentages add t o  100% 

** Students :  Terms I V  + V 

Table 42 

Achievement i n  Program and Length of Employment i n  
P s y c h i a t r i c  Nursing: Graduates** 

Q54a Length of Employment 

442 Program Under 1- 2 2- 3 3- 4 
Marks 1 year  yea r s  years  yea r s  N (row)* 

70% and 9 19 1 8  2 8 7 4 
over  12.2 25. 7 2%. 3 37.8 

Under 0 1 4 6 11 
70% 0 . 0  9 .1  36.4 54.5 

N (column) -- -- ' 
9 20 2 2 3 4 -- - -- 

8 5 

X" = 3.66; d. f. = 3; P ). 05 

* row percentages add t o  100% 

** Graduates: 1974, 75, 76,  77 working i n  p s y c h i a t r i c  nurs ing .  
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In determining whether having taken responsibility through working 

while in high school was a factor in vocational maturity, VM scores were 

determined according to amount of employment while in high school for grad- 

uates and students. A one way analysis of variance indicated no signifi- 

cant between-groups difference on VM scores for graduates or students (see 

Table 43). Employment while attending high school did not appear to be a 

factor in vocational maturity. 

Vocational Exploration 

The following analyses explore the research questions in relation to - 

vocational exploration. 

A chi-square test indicated a significant relationship between the 

-graduates perception of the accuracy of the information they received about 

psychiatric nursing prior to entry and their subsequent field of employment: 

2 
X =l6.05; d .  f.=8; P=. 04 (see Table 4 4 ) .  A proportionately higher percentage 

- 
A 

of graduates who perceived they had received accurate information about 

the field of psychiatric nursing were working in psychiatric nursing as 

compared to graduates who perceived they had received inaccurate informa- 

tion about psychiatric nursing. This finding tends to support the theo- 

retical position that accuracy of infopaation in relation to an occupation 

reduces later turnover. 

In determining the influence of additional educational preparation 

on exploration, EXP scores for graduates and students were compared ac- 

cording to courses taken prior-to entering the psychiatric nursing program. 

A one way analysis of variance indicated a significant between-group dif- 

ference on EXP scores for graduates; F (2,200)=4.98, p<. 01. (See Table 

45 for means, standard deviations and between-group differences as deter- 

mined by Newman-Keuls post hoc test.) Graduates who had taken additional 
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Table 44 

Accuracy of Information about Psychiatric Nursing 
and Field of Employment 

452 Accuracy of 
Information 

448 Field of Employment 

Psych. Gen . Other 
Nsg . Nsg . N (row)* 

Very accurate 

Moderately accurate 

Uncertain 

Moderately inaccurate 

Very inaccurate 

N (column) 118 30 3 0 178 

X2 = 16.05; d . f .  = 8; P ( . O 5  

* row percentages add to 100% 



Table 45 

EXP and Courses Taken P r i o r  t o  
Enter ing  Program 

Courses Taken 

None One Year One yea r  Un ive r s i t y  . 
o r  l e s s  o r  more 

Graduates n=84 n=7 7 n=42 Ff2,200) 

Students  n=53 n=95 n=36 ~ ( 2 , 1 8 1 )  

VSC 68.81 69.77 67.28 1.19 B 

7.96 8.86 7.20 

EXP 64.58 67.66 68.31 2.54 
9.34 9.42 7.11 

I 

Note: means n o t  connected by a l i n e  a r e  considered t o  be d i f f e r e n t  H.05 

S.D.  > in  i t a l i c s  
-\ -. 

** p ( . 0 1  f 



courses were significantly higher on exploration than graduates having taken 

no additional courses prior to entering the program. For students the 
" 

between-groups differences on EXP scores did not reach a significant level. 

Vocational Sex-Role Stereotyping \ 
The following data are presented in relation to the question of.whether 1 

females in psychiatric nursing demonstrate the characteristics 'of females 

entering "traditional female vocations" and males in psychiatric nursing 

are characteristic of individuals breaking wPth tradition. As discussed 

previously, females entering 'the program would be expected to have \ 
-.J 

maternal models who were less educated and less likely to work outside 

the home. Males entering the prograrh could be considered to be breaking 
Q 

with traditional male vocations and be expected to have experienced strong 

influences or role models. 

As shown in Table 46, the occupations of 27% of the fathers of male 

graduates working in psychiatric nursing and 30% of the fathers of male - - 

students were categorized as semi-professional to professional (Pinco & 

Porter, 1967). Similarily 27% of the fathers of fem9e graduates working 

in psychiatric nursing and 32% of the fathers of femZte students were 

categorized as semi-professional to professional. For approximately 

two thirds of the graduates and two thirds of the students in this sample, 

psychiatric nursing represents a vocation of higher status than that of 

their fathers' vocations. 

As shown in Table 47 for both male and female graduates and students, 

a smasl percentage (approximately lo%), of the fathers were psychiatric 

or general nurses or worked in medically related fields. 

Table 48 shows that the majority of the fathers of graduates and 

students had high school education or less rangip from 57% of the fathers 



1 Table 46 

Gender of Subject and Category of 
Father's Occupation 

V 

Graduates Students 

418 Father's 
(working in Psych. Nsg. ) 

Occupation Q12 Male Female Male Female 
- 

Professional 

Owner/manager 0 13 4 13 
large business 0.0 13.7 20.0 8.3 

Semi-prof essional 1 6 1 7 
6. 7 6.3 5.0 4.5 

Ownerlmanager 0 15 
small business 0.0 15.8 

Clerical or sales 0 4 
0.0 4.2 

Farm owner 

Craftsman 7 22 
# 46. 7 23.2 

Labourer 

Homemaker 

Not in work force 0 1 1 0 
0.0 0.0 0.0 

Total N 15 95 2 0 157 

' Percentages in italics 



Table 47 

Gender of Sabj e c t  and Occupation 
of Fa ther  

Graduates S tudents  
(working i n  Psych. Nsg.) 

' ~ 1 8 a  Fa the r ' s  
occupat ion Q12 Male Female Male Female 

P s y c h i a t r i c  ~ u r s e /  
General Nurse 

1 4 0 
? 

Medically r e l a t e d  9 
9 . 1  5.6 0.0 8.2 

Not medical ly  r e l a t e d  10 6 3 10 100 
90.0 87.5 90.9 90.9 

11 7 2 11 110 To ta l  N 

Percentages i n  i t a l i c s  

Table 48 

Gender of Sub j ec  t and- Education 

of Fa ther  

Q19 F a t h e r ' s  
Education 

Graduates S tudents  
(working i n  Psych. Nsg.) 

412 Male Female Male Female 

Grade 11 o r  l e s s  9 46 8 63 
50. 0 46.0 38.0 %. 9 

Completed h igh  school  , 

Post  secondary 5 2 4 3 44 
educat ion 27.8 24.0 13. 7 27.1 

Univers i ty  degree 

T o t a l  N 

Percentages i n  i t a l i c s  



- - 

Table 49 , 121 

Gender of Subject and Category, of 

 other ' s Occupation 

r Graduates St-ts 
(working, in psych. nsg . ) *- 5-- 

420 Mother's 
Occupt ion I 412 Male Female Male + Female 

i SF 

a. - 
Professional 

Owner/manager 
large business 

Semi-professional 

Owner /manager 
small business 

Clerical or sales 

Farm -.Owner ...-' 

Craftsman 

Labourer .z --- + 2 s 

- .  B 
3 - - & -  + -  

& p 
Homemaker "SP 

Not in work force 

Total N 

Percentages in italics 



of female graduates to 76% of the fathers of male students. 122 

As shown in Table 4 9 ,  the occupations of 6% of the mothers of mile 

graduates working in psychiatric nursing and 10% of. the mothers of male 

-i students were ~ategorized as semi-prof essional to professional. Simi- 

larily 8% of the mothers of female graduates working in psychiatric . 
nursing were categorized as semi-professional to professional. A higher 

percentage ( 2 5 % )  of the mothers of female students were in occupations 

of semi-professional to professional status. In-combining the homemaker 

category and the not in the work force category for mothers, 78% of the 
m 

mothers of male graduates working in psychiatric nursing, 64% of the 

mothers' of the mothers of female graduates, 62% of the mothers of A l e  

students and 50% of the mothers of female students were not employed 

outside the home. 

As shown in Table 50  a small percentage of the occupations of the I 

mothers of graduates and students were medically related. This percentage 

was higher for females than f ~ r  males: 7% of the mothers of male graduates, 

9% of the mothers of male students, compared to 24%of the mothers of 

female graduates and 28% of the mothers of female students had5iedically 
1 

&=7 

related occupations, Over half the mothers of female graduates and 
I 

students in medically related occupations were psychiatric or general 

nurses.. None of the mothers of males in the sample were nurses. 

. Table 51 shows that the majority of the mothers of graduates and 

students had high school education or less with a tendency for the 

reothers of-males to be less educated than the mothers of females. Eighty- 
/ 

three percent of the mothers of male graduates and EX Q•’ the mthers of 

male students had high school education.or less compa'red with 67% of 

the mothers of female graduates and 57X of the mothers of female students. 

A chi-square &st showed no significant relatconship between gender *: 



Table 50 

Gender of Subject and Occupation 

of Mother 

Graduates Students 
(working in Psych. N s g . )  

412 Male Female Male Female 
Q20a Moth~er 's 

Occupation 

Psych. Nse. / 
Gen. Nse. 

Medically related 

Not medically 

Total N 

Percentages in italics 

Table 51 

Gender of Subject and Education 
of Mother 

Gradrua t es Students. 
(working in Psych. Nsg.) Q21 Hother's 

Education 412 Male Female Male Female 

Grade 11 or less 

Completed high school 
9 

Eniversity degree 



Table 52 

Gender of Graduates and Re la t ives  
i n  P s y c h i a t r i c  Nursing 

Graduates 

423 Re la t ives  i n  
(working i n  Psych. Nsg.) 

Psych. Nsg. 412 Male Female N ( row)  

One o r  more 

None 

N (column)* -- 18  100 

x2 = 1.29; d.f. = 1; ?).05 

* column percentages add t o  100% 

Table 53 

Gender of S tudents  and Re la t ives  
i n  p s y c h i a t r i c  Nursing 

Students  923 Re la t ives  i n  q 

Psych. Nsg. J 412 Male Female N (row) 

One o r  more 

None 

* column percentages add t o  100% 
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and presence of r e l a t i v e s  i n  p s y c h i a t r i c  nurs ing ,  The p ropor t ion  of males 
/ 

having r e l a t i v e s  i n  p s y c h i a t r i c  nurs ing  was not  s t a t i s t i c a l l y  r e l i a b l y  

d i f f e r e n t  from t h e  propor t ion  of females having r e l a t i v e s  i n  p s y c h i a t r i c  

nurs ing  ( see  Tables  52 and 53). 

The p r o f i l e  of females i n  t h e  voca t ion  o r  e n t e r i n g  t h e  voca t ion  of 

p s y c h i a t r i c  nurs ing  i n  t h i s  sample appeared t o  be c h a r a c t e r i s t i c  of females 

e n t e r i n g  t r a d i t i o n a l  female voca t ions .  The educat ion of t h e  ma jo r i t y  of 

mothers was high school  o r  l e s s  and 50% o r  more of t h e  mothers d i d  not 

,!work o u t s i d e  t h e  home. However, t h e  p r o f i l e  of t he  males i n  t h e  %ample 

;-showing a  tendency f o r  t he  pa ren t s  of t h e  males t o  be l e s s  

educated than t h e  females.  However, without  compari t ive d a t a ,  f i n d i n g s  

a r e  specu la t ive .  A s  w e l l  a  s u b s t a n t i a l  number of s u b j e c t s  d id  no t  answer 

ques t ions  r e l a t e d  t o  t h e  occupat iona l  and educa t iona l  s t a t u s  of t h e i r  

parents .  

There was no i n d i c a t i o n  t h a t  males i n  p s y c h i a t r i c  nurs ing  i n  t h i s  

sample were breaking wi th  t r a d i t i o n  o r  inf luenced by r o l e  models. The 

'data  poss ib ly  i n d i c a t e s  however, t h a t  p a r t i c u l a r i l y  f o r  t h e  males i n  t h e  

sample, p s y c h i a t r i c  nurs ing  r e p r e s e n t s  upward mob i l i t y  i n  r e l a t i o n  t o  t h e  

educa t iona l  and occupat iona l  s t a t u s  of their pa ren t s .  

Addi t iona l  Findings 

I I n  t h i s  s e c t i o n  s i g n i f i c a n t  f i n d i n g s  which were not pred ic t ed  on t h e  

b a s i s  of t h e  hypotheses a r e  presented.  These f ind ings  a r e  i n  t a b l e s  which 

appear prev ious ly  i n  t h i s  chapter .  Findings a r e  presented according t o  

t he  voca t iona l  concept t o  which they r e l a t e .  

Vocat ional  Maturi ty  

X one way a n a l y s i s  of va r i ance  on VM sco res  f o r  graduates  whose pro- 

g r m  ? re fe rence  was p s y c h i a t r i c  nurs ing  i n  comparison wi th  graduates  whose 



program preference  was gene ra l  nu r s ing  ind ica t ed  a s i g n i f i c a n t  between- 

group d i f f e r e n c e ;  F (1,999)=6.54, p=. 01. (See Table 18  f o r  means and 

s tandard  dev ia t ions . )  Graduates whose program p re fe rence  was p s y c h i a t r i c '  

nu r s ing  were t h e  h igher  scoring_group.  This  poss ib ly  r e f l e c t s  c i r -  

cumstances i n  t h a t  a p p l i c a n t s  t o  genera l  nursing who change t h e i r  app l i -  

c a t i o n  t o  p s y c h i a t r i c  nurs ing  may have less time f o r  v o c a t i o n a l  planning 

i n  r e l a t i o n  t o  p s y c h i a t r i c  nursing.  A l t e rna t e ly ,  t h i s  may r e f l e c t  a  

c h a r a c t e r i s t i c  of t h e  group who e n t e r  p s y c h i a t r i c  nurs ing  a s  an  a l t e r n a -  

t i v e  t o  gene ra l  nurs ing ,  t h a t  is, a  r e f l e c t i o n  of u n c e r t a i n t y  of voca- 

t i o n a l  choice and l a c k  of voca t iona l  planning. 

Vocat ional  ma tu r i t y  s co res  were a l s o  s i g n i f i c a n t l y  h igher  f o r  grad- 

u a t e s  w i th  r e l a t i v e s  i n  both genera l  nurs ing  and p s y c h i a t r i c  nurs ing  than 

f o r  graduates  w i th  r e l a t v i e s  i n  gene ra l  nurs ing  only  o r  w i th  no r e l a t i v e s  

i n  nurs ing;  F (3,201)=4.65, p4.01. (See Table 25  f o r  means and s tandard  

dev ia t ions . )  No t h e o r e t i c a l  explana t ion  f o r  t h i s  f i nd ing  i s  apparent .  

S tudents  who had unspec i f ied  experiences r e l a t e d  t o  p s y c h i a t r i c  nurs ing  

scored s i g n i f i c a n t l y  h igher  on VM; F (5,180)=2.96, p=. 01 than  those  

having any of t h e  s p e c i f i e d  r e l a t e d  experiences i nc lud ing  no r e l a t e d  ex- 

per iences .  (See Table 28 f o r  means and s tandard dev ia t ions . )  No theore- 

t i c a l  explana t ion  f o r  t h i s  f i n d i n g  i s  apparent .  

VocationaL Explora t ion  

A one way a n a l y s i s  of va r i ance  on EXP sco res  f o r  graduates  and 

s t u d e n t s  whose program preference  was p s y c h i a t r i c  nurs ing  i n  comparison 

wi th  those  whose preference  was genera l  nurs ing  ind ica t ed  a  s i g n i f i c a n t  

between-group d i f f e r e n c e :  F (1,l99)=8.28, p ( .  01 f o r  graduates  and . 

-? !1,279)=9,78, p C O l  f o r  s tuden t s .  (See Table 18 f o r  means and s tandard 

dev ia t ions . )  Subjec ts  who app l i ed  d i r e c t l y  t o  p s y c h i a t r i c  nurs ing  



appeared t o  have done more exp lo ra t ion  i n  r e l a t i o n  t o  p s y c h i a t r i c  

nurs ing  a s  r e f l e c t e d  i n  h igher  EXP sco res  i n  comparison wi th  s u b j e c t s  

whose i n i t i a l  program preference  w a s  genera l  nurs ing .  

Explora t ions  sco res  were a l s o  s i g n i f i c a n t l y  h igher  f o r  graduates  

wi th  r e l a t i v e s  i n  bot#  gene ra l  and p s y c h i a t r i c  nurs ing  than  f o r  gra- 

dua tes  wi th  r e l a t i v e s  i n  gene ra l  nurs ing  only o r  w i th  no r e l a t i v e s  i n  

nurs ing;  F h3,201)=3.40, p=.O2. (See Table 25 f o r  means and s tandard  

dev ia t ions . )  This  f i n d i n g  sugges ts  t h a t  r e l a t i v e s  i n  t h e  chosen voca- 

t i o n  were an important  source of voca t iona l  exp lo ra t ion  a s  measured by 

t h e  EXP s ca l e .  

Graduates and s t u d e n t s  who had no previous exper iences  r e l a t e d  t o  

p s y c h i a t r i c  nurs ing  scored s i g n i f i c a n t l y  lower on EXP than  those  having 

a l l  o the r  types  of r e l a t e d  exper iences  wi th  the  except ion of s t u d e n t s  who 

had experience wi th  t h e  developmentally handicapped: F (5,198)=8.59, . 

pC 01 f o r  graduates  and F (5,180)=6.04, p(. 01 f o r  s tuden t s .  (See Table 28 

f o r  means and s tandard  dev ia t ions . )  This  f i nd ing  sugges ts  t h a t  voca- 

t i o n a l l y  r e l a t e d  exper iences  were an important source  of voca t iona l  ex- 

p l o r a t i o n  a s  measured by t h e  EXP sca l e .  

Explora t ion  s c o r e s  f o r  s t u d e n t s  who were between t h e  ages  of 3 1  and 

44 when they decided on p s y c h i a t r i c  nurs ing  a s  a voca t ion  w e r e  s i g n i f i -  

c a n t l y  h igher  than f o r  a l l  o t h e r  age groups; F (6 ,  181)=2.60J p=.02. 

(See Table 34 f o r  means and s tandard  devia t ions . )  A s  we l l ,  s u b j e c t s  

(graduates  and s tuden t s )  who were 25 yea r s  and over on e n t e r i n g  the  

p s y c h i a t r i c  nurs ing  program were s i g n i f i c a n t l y  h igher  on EXP sco res  than  

s u b j e c t s  under 25 years ;  F (1,407)=10.34, p<,01, 

and s taqdard dev ia t ions . )  These f ind ings  suggest  

age and voca t iona l  exp lo ra t ion  a s  measured by t h e  

(See Table 36 f o r  means 

a  r e l a t i o n s h i p  between 

EXP sca l e .  



CHAPTER V 

DISCUSSION 

This  chapter  i nc ludes  a  d i scuss ion  of t he  l i m i t a t i o n s  of t h e  s tudy ,  

a  summary of , the f i nd ings  and a  b r i e f  explana t ion  of p o s s i b l e  imp l i ca t ions  

of t h e  s tudy.  

Limi ta t ions  of t he  Study 

The conclusions which can be drawn from t h i s  s tudy  a r e  l i m i t e d  by 

both t h e o r e t i c a l  and mgthodological cons idera t ions .  

Theore t i ca l  L imi t a t ions  

Theories r e l a t e d  t o  human development present  cha l lenges  t o  t h e  re- 

s ea rche r  s i n c e  inhe ren t  i n  t h e  theory i s  t h e  not ion  t h a t  b e h a h o r s  change 

over  t ime i n  r e l a t i o n  t o  a  developmental process.  It is ,  however, impos- 

s i b l e  t o  c o n t r o l  s i t u a t i o n a l  variables and s o c i a l  changes which occur over 

t ime and t h e r e f o r e  i t  is d i f f i c u l t  i f  no t  impossible  t o  i s o l a t e  t h e  be- 

hav io r s  which a r e  r e l a t e d  s o l e y  t o  one ' s  development, o r  f o  determine t o  

what e x t e n t  f i n d i n g s  can be genera l ized  t o  o the r  populat ions.  

Vocational development i s  such a  theory.  Although usefu l '  i n  de- 

s c r i b i n g  behaviors  r e l a t e d  t o  voca t iona l  choice voca t iona l  development 

theory  i s  not  n e c e s s a r i l y  u s e f u l  i n  p red ic t ing  f u t u r e  voca t iona l  choice 

behaviors .  The changing r o l e  of women wi th  r e spec t  t o  career .development  

i s  a  case  i n  p o i n t .  

I n  a d d i t i o n  t o  t h e s e  gene ra l  c r i t i c i s m s ,  Herr and C r a m e r  (1979) r a i s e  

a number of i s s u e s  r e l a t e d  t o  c a r e e r  development t h e o r y t h a t  a r e  app l i cab le  

t o  Super 's  theory of v o c a t i o n a l  development. Herr and Cramer s t a t e  t h a t  

"most of t h e  hypotheses and ... e x i s t i n g  p r i n c i p l e s  of c a r e e r  development 

have come from r e l a t i v e l y  smal l  samples of middle c l a s s  whi te  males" 

( p .  553). They i n d i c a t e  t h a t  s tuden t  s u b j e c t s  have been t h e  r u l e  and 



persons wi th  minimal educat ion o r  c h a r a c t e r i s t i c s  of a d u l t s  have been under 

repr-esented. Publ ished f i n d i n g s  have no t  proceeded beyond young adulthood 

and comprehensive knowledge of c a r e e r  development of a d u l t s  is  lacking .  

- The p r e d i c t i v e  v a l i d i t y  of d i f f e r i n g  p a t t e r n s  of e a r l y  voca t iona l  develop- 

ment a r e  not  known. A s  w e l l ,  theory has  evolved from d e s c r i p t i v e  r a t h e r  

than experimental  r e sea rch  wi th  i n t e r p r e t a t i o n  of f i nd ings  made without  

b e n e f i t  of v a l i d a t i o n  o r  r e p l i c a t i o n  ac ros s  samples d iverg ing-  i n  char- 

a c t e r i s t i c s  from those  on whom t h e  o r i g i n a l  f i nd ings  were obtained.  

I n  t h a t  t h i s  s tudy  was based on voca t iona l  development theory  a s  con- . 
cep tua l i zed  by Super, l i m i t a t i o n s  of t h e  theory need be considered.  

Methodological L imi t a t ions  

The design of t h e  s tudy  w a s  d e s c r i p t i v e  r a t h e r  than  experimental .  

Data a r e  from s u b j e c t s  a s soc i a t ed  wi th  one p s y c h i a t r i c  nu r s ing  program 

wi thout  b e n e f i t  of compari t ive d a t a  t h u s - l i m i t i n g  conclus ions  and general-  

i z a t i o n s  t h a t  can be made. 

A f u r t h e r  r e s t r i c t i o n  is  posed by t h e  n a t u r e  of t h e  sampling which is  

c ros s - sec t iona l ,  sampling ind iv idua l s  a t  var ious  s t a g e s  i n  t h e i r  pro- 
? 

gres s iop  through t h e  program and fol lowing graduatfon i n  an a t tempt  t o  ob- 

t a i n  a  l o n g i t u d i n a l  p a t t e r n  of voca t iona l  choice  behaviors .  The v a l i d i t y  

of f i nd ings  of a  p r e d i c t i v e  n a t u r e  r e s t  on t h e  assumptions t h a t  t h e  char- 

a c t e r i s t i c s  of t h e  a p p l i c a n t s  and condi t ions  t o  which they  were exposed 

remained s t a t i c  f o r  a l l  groups, an assumption t h a t  is  no t  w e l l  founded 

i n  t h i s  s tudy.  

A l l  d a t a  obta ined  V@re based on t h e  s u b j e c t s t  percept ion  o r  r-Csall of 

information and t h e r e f o r e  must be regarded a s  a  s u b j e c t i v e  r a t h e r  than 

o b j e c t i v e  descr ip t%n of voca t iona l  choice  behavior.  



Theore t i ca l  concepts  were t h e  major guide  i n  developing t h e  r a t i n g  

s c a l e s .  However t h e  v o c a t i o n a ~ c o n c e p t s  over lap  and t h i s  over lap  i s  re- 
4 

f l e c t e d  i n  t h e  presense of some ambiguous i tems on t h e  t h r e e  s c a l e s .  

In  developing t h e  voca t iona l  ma tu r i t y  s c a l e ,  c a r e  w a s  taken t o  re- 

f l e c t  t h e  t y p e s ' o f  voca t iona l  planning which would b e  requi red  of ind i -  

v idua l s  i r r e s p e c t i v e  of age i n  e n t e r i n g  a  p s y c h i a t r i c  nu r s ing  program. 

However i t  i s  p o s s i b l e  t h a t  i tems on t h i s  s c a l e  were more p e r t i n e n t  t o  

i nd iv idua l s  t h e o r e t i c a l l y  i n  r h e  explora tory  s t a g e  of voca t iona l  devel- 

ri 
opment planning f o r  t h e  t r a n s i t i o n  from school  t o  work. No p a t t e r n s  of 

voca t iona l  choice behaviors  were i n  evidence on t h i s  s c a l e .  The reli- 

a b i l i t y  c o e f i c i e n t s  ( i n t e r n a l  cons is tency  es t imates)  f o r  t h i s  s c a l e  were 

.49 f o r  s tuden t?  and .56 f o r  graduates ,  considerably. lower than r e l i -  

a b i l i t y  c o e f i c i e n t s  f o r  t h e  o t h e r  two s c a l e s .  

Summary of Findings 
Q 

Findings a r e  summarized i n  r e l a t i o n .  t o  t h e  r e d a r c h  ques t ions ,  
J 

Do Graduates Remain in ,  P s y c h i a t r i c  Nursing? 

For l a c k  of comparative d a t a ,  no d e f i n i t i v e  answer can be given t o  t h e  

ques t ion  of whether graduates  ramain i n  p s y c h i a t r i c  nurs ing .  However 

c e r t a i n  p a t t e r n s  i n  r e l a t i o n  t o  t h e  f u r t h e r  voca t iona l  development of t h e  

graduates  emerged. 

Of t h e  graduates  a  t o t a l  of 29% he ld  both p s y c h i a t r i c  and gene ra l  

nurs ing  diplomas inc luding  2 %  who were q u a l i f i e d  i n  genera l  nurs ing  when 

they en tered  t h e  p s y c h i a t r i c  nu r s ing  program. The ma jo r i t y  of graduates ,  

58% were working i n  p s y c h i a t r i c  nur&ing i n  comparison wi th  16% working i n  

gene ra l  nu r s ing ,  15% working in o t h e r  f i e l d s  and 11% not  i n  t h e  work fo rce .  

The 15% working i n  o the r  f i e l d s  included graduates  working i n  r e l a t e&-  .- 
/ 



f i e l d s  (e.g.  c h i l d  c a r e  workers) and graduates  en ro l l ed  as s t u d e n t s  i n  

genera l  nurs ing  programs. Approximately one t h i r d  of t h e  graduates  i n '  

. e ach  o f - t h e  t h r e e  c a t e g o r i e s  n o t  c u r r e n t l y  working . in  p sy , ch ia t r i c  nurs ing  

( i .  e .  g raduates  i n  gene ra l  nurs ing ,  i n  o t h e r  f i e l d s  or'"\ot- i n  t h e  work 

f o r c e ) ,  i nd i ca t ed  they  intended t o  r e t u r n  t o  p s y c h i a t r i c  nurs ing .  Of t h e  
1 
I 

I 
graduates  working i n  p s y c h i a t r i c  nu r s ing ,  13% ind ica t ed  they  would l i k e  t o  

change t h e i r  f i e l d  of nurs ing  ( t h i s  w a s  i n t e r p r e t e d  t o  mean they  wished t o  

change t o  gene ra l  nu r s ing ) ,  and 14% of graduates  working i n  p s y c h i a t r i c  

nurs ing  ind ica t ed  they  would l i k e  t o  leave  nurs ing  e n t i r e l y .  

Graduates were i n t e r e s t e d  i n  f u r t h e r  educat ion.  Close t o  50% of t h e  
\ 

graduates  had obta ined ,  were in t h e  process  of obtainin'g.dr wished t o  

ob ta in  a  genera l  nurs ing  diploma. The major reason given f o r  ob ta in ing  a  

gene ra l  nurs ing  diploma was f o r  increased  job mobi l i ty .  Univers i ty  pre- 

p a r a t i o n  was t h e  second most popular  avenue of f u r t h e r .  educat ion w i t h 2 8 %  

of t he  graduates  i n t e r e s t e d  i n  ob ta in ing  u n i v e r s i t y  degrees,  h a l f  of t hese  

graduates  s p e c i f i c a l l y  i n t e r e s t e d  i n  degrees i n  nurs ing .  

Data suggest  t h a t  graduates  cont inue  t o  work i n  o r  main ta in  t h e i r  ties 

wi th  t h e  f i e l d  of p s y c h i a t r i c  nurs ing .  Graduates however appear t o  va lue  

being a b l e  t o  move between f i e l d s  of nurs ing  and seek  t o  cont inue  t h e i r  ' 

educat ion a f t e r  graduat ing  from t h e  program. 

Vocational Self-concept 

F indings  f o r  graduates  i n  r e l a t i o n  t o  voca t iona l  self-concept  were ' 

c o n s i s t e n t  u i t h  t h e o r e t i c a l  p r e d i c t i o n s  i n  t h a t  graduates  who on e n t e r i n g  

t h e  program had p r e f e r r e d  p s y c h i a t r i c  nursing d i f f e r e d  s i g n i f i c a n t l y  from 

graduates  who had p r e f e r r e d  gene ra l  nursing,and graduates  who were working 

i 
i n  p s y c h i a t r i c  nurs ing  d i f f e r e d  from graduates  working i n  genera l  nurs ing .  



The propor t ion  of graduates  who subseqttent$ly obta ined  gene ra l  nu r s ing  

diplomas a s  compared t o  those  who d i d  no t  ob ta in  gene ra l  nu r s ing  diplomas 

d i d  n o t  d i f f e r  according t o  whether t h e  graduate  had i n i t i a l l y  p r e f e r r e d  

gene ra l  nu r s ing  o r  had p re fe r r ed  p s y c h i a t r i c  nurs ing .  A s  w e l l ,  t h e r e  w a s  

no s i g n i f i c a n t  d i f f e r e n c e  i n  t h e  propor t ion  of graduates  who i n i t i a l l y  pre- 
I 

f e r r e d  genera l  nurs ing  a s  compared t o  graduates  i n i t i a l l y  p r e f e r r i n g  psy- 

c h i a t r i c  nurs ing  a s  t o  s u k e q u e n t  f i e l d  of employment. The f ind ings  sug- 

g e s t s  t h a t  over t h e  course of t h e  program o r  through subsequent work ex- 

per iences  t h e  v o c a t i o n a l  self-concept  of some of t h e  graduates  had changed. 

The v a r i a b l e s  of p r i o r  e x p e r i e n c e - r e l a t e d  t o  t h e  f i e l d  of p s y c h i a t r i c  

nurs ing ,  work exper ience  i n  medical ly  r e l a t e d  f i e l d s  and presence of re- 

l a t i ves ,work ing  i n  nurs ing  a l l  con t r ibu ted  , to  t he  voca t iona l  self-concept  

of t h e  applicant. 

The voca t iona l  self-concept  s c a l e  appears t o  measure an  o r i e n t a t i o n  

towards p s y c h i a t r i c  nurs ing  and appears  t o  d i s t i n g u i s h  between graduates  

who remain i n  p s y c h i a t r i c  nu r s ing  and graduates  who l eave  p s y c h i a t r i c  

n u r s i n g  . 
Vocational  Maturi ty  

Findings f o r  graduates  i n  r e l a t i o n  t o  voca t iona l  ma tu r i t y  were gene ra l ly  

i n c o n s i s t e n t  wi th  t h e o r e t i c a l  p red ic t ions .  I n t e r e s t i n g l y ,  g raduates  who 

between t h e  ages of 15  and 17 had made a d e f i n i t e  dec i s ion  t o  e n t e r  psy- 

c h i a t r i c  nurs ing  scored h ighes t  on voca t iona l  ma tu r i t y  and were s i g n i f i -  

c a n t l y  h ighe r  than most o t h e r  age groups, grouped according t o  s t a g e  of 

voca t iona l  development. This  f i nd ing  is  c o n s i s t e n t  wi th  theory i n  t h a t  

t h i s  age groAping co inc ides  k i t h  t h e  s t a g e  of exp lo ra t ion  dur ing  which the  

t a s k  of c r y s t a l l i z i n g  a voca t iona l  preference  is t o  be completed, and 

voca t iona l  matur i ty  is re l -a ted  t o  t h e  age appropr ia teness  of t h e  voca t iona l  



choice behaviors. 

Contrary to expectations, there was no relationship between vocational 

maturity s c o w  and increase in age. 
\ ' 

Vocational maturity scores for graduates varied significantly in re- 

lation to academic achievement and there was a significant positive relation- 

ship between academic achievement in high school and academic achievement 

in the program. ' 

The vocational maturity scale, however,proved not"to be useful for a 

wide age range of subjects and was not useful in determining patterns of 

vocational choice for subjects in this study. 

Vocational Exploration 

For graduates there appeared to be a relationship between exploration 

and remaining in the field of psychiatric nursing in that graduates who had 

left the field of psychiatric nursing scored lowest on the exploration 

scale. As well, a significantly higher proportion of graduates who per- 

ceived they received accurate information concerning the field of psychia- 

tric nursing prior to entering the program, were working in psychiatric 

nursing as compared to graduates who perceived they received inaccurate 

information. 

Vocational exploration apqeared to be age related in that graduates 

who were 25 years or older on entering the program scored significantly 

higher on the exploration scaleaas compared to graduates under 25 years 

of age on entering the program. 

Graduates whose program preference was psychiatric nursing scored 

significantly higher on exploration than graduates whose preference was 

general nursing suggesting that applicants who had anticipated entering 

generalnursing had not geared their exploration toward psychiatric nursing. 



Other v a r i a b l e s  s i g n i f i c a n t l y  r e l a t e d  t o  exp lo ra t ion  f o r  graduates  

were, presence of r e l a t i v e s  i n  p s y c h i a t r i c  nurs ing ,  previous experiences 

r e l a t e d  t o  p s y c h i a t r i c  nurs ing  and a d d i t i o n a l  educa t iona l  courses  taken 

" a f t e r  l eav ing  high,school  and p r i o r  t o  en t e r ing  t h e  program. 
% 

Sex-Role S t e reo typ ing  

Findings i n  r e l a t i o n  t o  educa t iona l  and occupat iona l  s t a t u s  of pa ren t s  

of graduates  w e = e  non-conclusive i n  r e l a t i o n  t o  t h e  ques t ion  of whether 

females e n t e r i n d p s y c h i a t r i c  nu r s ing  were c h a r a c t e r i s t i c  o b  t h e  t h e o r e t i c a l  

p r o f i l e  of females e n t e r i n g  t r a d i t i o n a l  female voca t ions  and males en t e r ing  

p s y c h i a t r i c  nurs ing  were t r a d i t i o n  breakers .  There was however, no d i s l  

c e r n i b l e  d i f f e r e n c e  i n  t h e  background of female a s  compared t o  male grad- 

ua t e s .  

Graduates Versus S tudents  

Findings throughout t h e  s tudy  i n  r e l a t i o n  t o  s t u d e n t s  were gene ra l ly  

not  c o n s i s t e n t  wi th  t h e o r e t i c a l  p red ic t ions ,  On a l l  t h r e e  s c a l e s  beginning 

s tuden t s  scored h igher  than  s e n i o r  s tuden t s  and s tuden t s  scored h igher  than 

graduates .  Although f ind ings  f o r  graduates  tended t o  b e  cdns i s  t e n t  wi th  

t h e o r e t i c a l  p r e d i c t i o n s ,  s tuden t  and graduate  f i nd ings  were gene ra l ly  not  

c o n s i s t e n t .  Poss ib l e  explana t ions  f o r  t h i s  a r e  t h a t :  

1 )  a s  t h e  program becomes more e s t ab l i shed ,  t h e  increased  pub l i c  

awareness a c t s r b t o  f a c i l i t a t e  exp lo ra t ion  of t h e  program and t h e  

f i e l d  of p s y c h i a t r i c  nurs ing  and-a l lows  f o r  app ropr i a t e  planning 

p r i o r  t o  en t ry .  

2) explora t fon  of p s y c h i a t r i c  nurs ing  p r i o r  t o  en t e r ing  t h e  program, 

has been favored by program changes inc luding  t h e  sys temat ic  

s 
prov i s ion  of information t o  t h e  app l i can t .  



-- - 
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> .  

3) d i f f e r e n c e  i n  s co res  do no t  r e f  l e c ~ .  a t r u e  d i f  f eren>e b u t  r a t h e r  

a tendency f o r  t h e  novice t o  answer i n  t h e  a f f i r m a t i v e  more f r e -  

quent ly  than  t h e  more experienced. 

4 )  d i f f e r e n c e s  i n  s co res  r e f l e c t  what t h e  s c a l e  is a c t u a l l y  meas- 

ur ing .  

Impl ica t ions  

Impl ica t ions  of t h e  s tudy  a r e  d iscussed  as they  r e l a t e  t o  t h e  s e l e c t -  

i on  of a p p l i c a n t s  f o r  t h e  p s y c h i a t r i c  nurs ing  pragram and as t h e y z e l a t e  

t o  a r e a s  f o r  f u r t h e r  s tudy.  - 
Z 

S e l e c t i o n  of Applicants  

I n  t h e  a s se s smen t f f  a p p l i c a n t s  f o r  t he  p s y c h i a t r i c  nurs ing  program, 
Y 

tL I 

t h e  voca t iona l  self-concept  and t h e  exp lo ra t ion  s c a l e s  appear t o  be po- 

- - t e n t i a l l y  u se fu l .  Both s c a l e s ,  however would r e q u i r e  f l i r t he r  v a l i d a t i n g .  

, Recruitment and follow-up of t h e  ma t i r e  app l i can t  (25 yea r s  'and o lde r )  
- - 

'seems warranted on t h e  b a s i s  of an  h d i c a t i o n  t h a t  t h e  mature a p p l i c a n t  

appears  more l i k e l y  t o  remain i n  t h e  f i e l d  of p s y c h i a t r i c  nurs ing .  

Academic achievement i n  h igh  school  appears  t o  be  a  u s e f u l  s e l e c t i o n  

c r i t e r i e n .  However v h i l e  i t  predic t s ' academic  achievement i n  t h e  program 

i t  is  not  n e c e s s a r i l y  a  p r e d i c t o r  of whether t h e  graduate  w i l l  remain i n  

t h e  f i e l d  of p s y c h i a t r i c  nursing.  
4%- 

d 

Recruitment of a p p l i c a n t s  from t h e  a p p l i c a n t s  who have been unable 
-il 7 

t o  ga in  access  t o  genera l  nu r s ing  programs h2s va lue  i n  t h a t  t hg  appl i -  
5- 

c a n t s  who a p p l y  to-  p s f c h i a t r i c  nurs ing  a s  a  second a l t e r n a t i t e  I r e  a s  ' 

~~, 
l i k e l y  t o  remain i n  p s y c h i a t r i c  nurs ing  a s  those  who appLy-di rec t ly  t o  

$ 

p s y c h i a t r i c  nursing.  This  p r a c t i s e  i s  poss ib ly  a t t r a c t *  ind iv i -  
t 

dua l s  who would noc o therwise  become i n t e r e s t e d  i n  psychi  



Fur the r  Study 
l4 -, 

A l o n g i t u d i n a l  s tudy  us ing  t h e  ques t ionna i r e  is  worthwhile t o  

determine t h e  voca t iona l  dwelopment of a p p l i c a n t s  through t o  pos t  

graduat ion  and t o  i d e n t i f y  f a c t o r s  which may be u s e f u l  i n  p r e d i c t i n g  ,* 
voca t iona l  choice  behaviours  of the,+graduates .  

- 2- - * -+ 
Findings i n  r e l a t i o n  t o  vocat5'&&&-self-concept were t h e o r e t i c a l l y  F - 

lt 
P 

t h e  most i n t e r e s t i n g  and sugges t ive  ~ f  f u r t h e r  research .  Fu r the r  r e sea rch  

i s  needed t o  v a l i d a t e  f i n d i n g s  i n  r e l a t i o n  t o  d i f f e r e n c e s  between app l i -  

c a n t s  and graduates  choosing t h e  p s y c h i a t r i c  nurs ing  program o r  choosing 
.== .' Z 

t h e  f i e l d  of p s y c h i a t r i c  nu r s ing  a s  compared wi th  those  choosing gene ra l  
- 

nursing.  S p e c i f i c a l l y  t h e  ques t ions  of whether t h e  p s y c h i a t r i c  nurs ing  pro- 

gram in f luences  t h e  voca t iona l  self-concept  towards p s y c h i a t r i c  nurs ing  

and whether graduates  who express  d i s s a t i s f a c t i o n  wi th  t h e  f i e l d  of psy- 

c h i a t r i c  nursing a s  compared wi th  graduates  express ing  s a t i s f a c t i o n  d i f f e r  
-+-a* *-  - 

on voca t iona l  self-concept  a r e  suggested a r e a s  f o r  f u r t h e r  s tudy.  t 
L 

The f i n d i n g s  i n  t h i s  s tudy  ind ica tQg  t h a t  increased  voca t iona l  
-. 9 
P 

exp lo ra t ion  and p a r t i c u l a r l y  accuracy of information of 

" 

vocat ion  (i ,e.  p s y c h i a t r i c  nu r s ing ) ,  p o t e n t i a l l y  

i n  t h e  voca t ion  have however, t h e  most p r a c t i c a l  

ce ivably  v o c a t i o n a l  exp lo ra t ion  i n  r e l a t i o n  t o  

be purposefu l ly  increased .  A study involving 

t e s t i n g  of recru i tment  and pre-entry programs designed t o  i nc rease  

exp lo ra t ion  of t h e  voca t ion  of p s y c h i a t r i c  nurs ing  i s  recommended. 
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INTERVIEW OUTLINE 

Pre.sent age? ' 

When d i d  you g radua te  from h igh  school?  

What d i d  you do between t i m e  of  g radua t ing  from h igh  school  
t o  t h e  t ime of e n t e r i n g  t h e  program? 

- cour ses  
- employment 
- housewife,  e t c .  . . 

What a c t i v i t i e s  d i d  you p a r t i c i p a t e  i n  du r ing  high  school?.^ 
- par t - t ime  jobs # 

- vol-ynteer work 
- c lubs  
- e x t r a  c u r r i c u l a r  a c t i v i t i e s  'I 

What i n f luenced  ydu t o  e n t e r  t h e  p s y c h i a t r i c  nu r s ing  program? 
- family  
- f r i e n d s  
- g e t t i n g  a  job 

How c e r t a i n  were you about  your dec i s ion?  
- d a t e  of app ly ing  
- t i m e  of d e c i s i o n  

How much knowledge d i d  you have about  p s y c h i a t r i c  nurs ing  
be fo re  e n t e r i n g  t h e  program? 



APPENDIX B 

Questionnaire B l u e p r i n t  
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APPENDIX C 

Description of the Vocational Concepts 



DESCRIPTION OF CONCEPTS 

1. VOCATIONAL SELF-CONCEPT 
T 

The formation of the vocational self-concept is 
influenced by family and significant others early - 
socialization occurring as it does in the home. 

The vocational self-concept is translated through 
/' 

identification with role models and experiences and 
observations throughout childhood. - 
During .implementation the individual seeks to obtain 
specialized training and. identifies with a specified 
role through a process o•’ socialization. 

The vocational self-concept is preserved if the 
vocational role is perceived as compatible with the 
forming vocational self-concept and if the vocational. 
role allows for further .development of the vocational 
self-concept. 

As stated by Super, theorist in vocational development, 
"In expressing a vocational preference, a person puts 
into occupational terminology his idea of the kind of 
person he is; that in entering an occupation, he seeks 
to implement a concept of himself; that in getting 
established in an occupation he achieves self-actual- 
ization. The occupation thus makes possible the playing 
of a role appropriate to the self-conqept." 

/,' 
i 

2. VOCATIONAL MATURITY . 
This concept~ncompasses the notion of maturity in that 
there are certain developmental tashs appropriate to 
certain stages of development. The central idea is one 
of "informed planfulness" in relation to selecting one's 

i< vocation. Vocational maturity seems to correlate with 
attitudes towards responsibility, stability of choice, 
and concrete factors influencing choice. Other fa~tors 
include orientation to planning, having information 
about alternative actions, accurate self-appraisal, 
ability to make independent judgments and concern with 
choice. . 

0 



3 . EXPLORATION 

Exp lo ra t ion  is desc r ibed  as a c t i v i t i e s ,  mental  o r  
p h y s i c a l  under taken wi th  the avowed o r  unconscious B 

purpose o r  hope of e l i c i t i n g  in format ion  about  a n e s e l f  
o r  o n e ' s  environment,  o r  of  v e r i f y i n g  o r  a r r i v i n g  a t  a  
b a s i s  f o r  a conc lus ion  o r  hypothes i s  which w i l l  a i d  i n  
choosing,  p repa r ing  fo r ,  e n t e r i n g ,  a d j u s t i n g  o r  
p rog res s ing  i n  an occupa t ion .  A person b e n e f i t s  
cons ide rab ly  more from h i s  e x p l o r a t o r y  a c t i v i t i e s  if 
they  a r e  purposefu l  and have e x t e r n a l  a s p e c t s  t han  i f  
t hey  a r e  random and e x i s t  only  i n  mental  p roces ses .  



APPENDIX D 

Questionnaire 



VOCATIONAL CHOICE IN PSYCHIATRIC NURSING 

This questionnaire forms the basis of a study to 
determine the process by which students choose the 
Psychiatric Nursing Program at B.C.I.T. and to 
determine what types of vocations they subsequently 
pursue as graduates. It is being undertaken in 
partial fulfillment of obtaining my Master's Degree 

+ 

in Education from Simon Fraser University and with 
the full support and cooperation of the Department of 
Psychiatric Nursing. 

The results of the study will be shared with the 
Department of Psychiatric Nursing and will be used 
in making program changes to better meet the needs 
of the student and the profession of Psychiatric 
Nursing. 

*Your participation is voluntary. However, you are 
urged to participate. The significance of the 
study really depends on having a high degree of 
participation. You may be assured of complete 
confidentiality. Your questi~nnai~re is identified 
only by a number. Please do not put your name on the 
questionnaire. 

Shiron Erickson 
Faculty 
Psychiatric Nursing Department 
B.C.I.T. 



Note. In Section I the letter "Q" followed 
& 

by a question number after the question design- 

ates items which were post-coded. The coding 

protocol is included after the questionnaire. 

In Section I1 the vocational scales are 

designated by the codes VSC (vocational self- 
h 

concept). VM (vocational maturity) and EXP 

(exploration) following the appropriate item. 

The letter "R" indicates reversal of scoring 

of a particular item. 



SECTIOH I 

,To C a r d  6 " 
C o l .  1 

T h e  purpose o f  t h i s  section is  t o  g a t h e r  i n f o r m a t i o n  w h i c h  wiff permit a & s c r i p t i o n  
of s t u d e n t s  a n d  g r a d u a t e s  o f  t h e  ~ s $ c h i a t r i c  N u r s i n g  P r o g r a m  a t  B .C . I .T .  

P l e a s e  select t h e  a n s w e r  category w h i c h  reflects y o u r  s i t u a t i o n .  E n t e r  t h e  n u m b e r  
p r e c e d i n g  t h e  a n s w e r  i n  t h e  box t o  t h e  r i g h t .  

E x a m p l e :  

What v o c a t i o n s  o t h e r  t h a n  P s y c h i a t r i c  N u r s i n g  h a v e  y o u  c o n s i d e r e d ?  

(I.., TINKER ( 2 )  TAILOR ( 3 )  SOLDIER ( 4 )  SAILOR 
6) OTHER (SPECIFY: 7 ~ ~ : ; .  & ) 

I n  a f e w  i n s t a n c e s  y o u  are a s k e d  t o  a n s w e r  i n  n w b e r s ;  e.g. g i v e  a n  age. 
E n t e r  t h i s  n u m b e r  i n  t h e  boxes provided. 

E x a m p l e :  

W h a t  a g e  w e r e  y o u  w h e n  y o u  f i r s t  c o n s i d e r e d  P s y c h i a t r i c  N u r s i n g ?  

I f  t h e  q u e s t i o n  does n o t  a p p l 9  ( e . g .  t h e  q u e s t i o n  refers to-your  f a t h e r  and 
y o u  do n o t  h a v e  a f a t h e r )  e n t e r  " O n .  El 

What w a s  y o u r  P r i n l a r y  r e a s o n  f o r  s e l e c t i n g  P s y c h i a t r i c  N u r s i n g ?  

( 1 )  TO LEARN ABOUT ONESELF. 
12) TO LEARN ABOUT H U t m  BEHAVIOUR. 
3 TO LEARN ABOUT CHILD DEVELOPMENT. 
( 4 )  TO WORK WITH DEVELOPMENTALLY HANDICAPPED CHILDREN. 
( 5 )  TO HELP PEOPLE WITH EMOTIONAL PROBLEMS. 
(6) AN AVAILABLE ALTERNATIVE TO THE GENERAL NURSING PROGRAM. 
( 7 )  PROSPECTS OF EARNING A REASONABLE WAGE. 
(8) PROSPECTS OF OBTAINING A SECURE JOB. 
( 9 )  OTHER (SPECIFY:  ) 

5 
What w a s  t h e  f i r s t  source of i n f o r m a t i o n  l e a d i n g  t o  y o u r  a w a r e n e s s  of 
t h e  P s y c h i a t r i c  N u r s i n g  P r o g r a m  a t  B . C . I . T . ?  

HIGH SCIWOL COUNSEUORS. 
B.C.I .T.  COUNSELLORS OR P R O G W  INTFFVIEWERS. 
OTHER CAREER COUNSELLORS (SPECIFY:  - ) 
PROGRAM CALENDARS, BROCHURES OR POSTERS. 
RADIO ADVERTISEEEETS . 
T .  V. ADVERTISEMENTS. 
NEWSPAPER ADVERTISEHENTS . d 

FRIENDS, FAHILY OR RELATIVES. 
OTHER (SPECIFY:  ) 0 
p r o g r a m  a t  B . C . I . T .  d i d  y o u  o r i g i n a l l y  a p p l y  to?  

R.P.N. ( 2 )  R.N. ( 3 )  OTHER (SPECIFY:  1 0 
age w e r e  y o u  w h e n  you d e f i n i t e l y  d e c i d e d  t o  s t u d y  P s y c h i a t r i c  N u r s i n g ?  

7 

1 3 - 1 4  YEARS ( 2 )  1 5 - 1 7  YEARS 
1 8 - 2 1  Y E W  ( 4 ) -  22-24 YEARS 
25-30 YEARS - ( 6 )  3 1 - 4 4  YEARS 
45  OR OLDER 8 

a g e  w e r e  you w h e n  you e n t e r e d  t h e  P s y c h i a t r i c  B u r s i n g  P r o g r a m  a t  
B.C.I .T .?  m 
haat y e a r  did  y ~ u  first enta Lye ? r O g r M ?  

What tine of y e a r  d i d  you enter t h e  ? r o g r a r r ?  

(1) ACGUST OR S E T T G B S R  ( 2 )  JXL'kRY OR .%CH 

k l a t  vas y o u r  narital sratus a t  tke ti= y o u  entered the p r o g r a m ?  

" U 
( 1 )  G ( 2 )  .%~-ZD ( 3 )  D I V O X Z D ,  SEPARATED OR KIDOKED 

I f  y o u  h a d  a f a n i l ? ,  k m  zany chridrer ,  x d e r  t h e  a g e  o f  6 -&ere i n  t h e  
h o 3 e  wnen  y o u  entered =he p r o g r a m ?  ( e n t e r  

n u ~ b e r  
n e r e )  

0 
15 



151 
(en te r  
n u m b e r  

1 0 .  How m a n y - 4 h i l d r e n  b e t w e e n  t h e  age o f  6 a n d  1 8  w e r e  i n  the  home? h e r e ,  0 
11. W h a t  

( 1 )  
t2f 
( 3 1  
( 4 )  
(5) 
( 6 )  
( 7 )  
( 8 )  
( 9 )  

( 1 0 )  
( 1 1 )  
( 1 2 )  
( 1 3 )  

w a s  y o u r  P r i m a r y  s o u r c e  of f i n a n c e s  w h e n  y o u  e n t e r e d  t h e  p r o g r a m ?  

MENTAL HEALTH BURSARY. 
HEALTH S'EPEHD. 
B. C. STUDENT ASSISTANCE - CANADA STUDENT LOAN. 
B.  C.  STUDENT ASSISTANCE - %DUCATION GRANT. 
HEALTH BURSARY (REPLACED THE HEALTH STIPEND SEPT.  1 9 7 9 ) .  
PERSONAL SAVINGS. 
PERSONAL LOANS . 
FUNDS PROM PARENTS, RELATIVES AND/OR SPOUSE. 
PART TIME EMPLOYMENT. 
HUMAN RESOURCES MAINTMANCE. 
COMBINATION OF ( 1 )  AND ( 2 ) .  
COMBINATION OF ( 3 )  AND ( 4 ) .  
COMBINATION OF ( 3 ) .  ( 4 ) ,  AND ( 5 ) .  

1 2 .  Y o u r  

( 1 )  MALE ( 2 )  FEMALE 

13. W h a t  

( 1 )  
(21  
( 3 )  
( 4 )  

i s  y o u r  p r e s e n t  s t a t u s  i n  r e l a t i o n  t o  t h e  p r o g r a m ?  

STUDENT. 
LEFT THE PROGRAM. 
GRADUATED WITH ORIGINAL CLASS. 
L E r P  THE PROGRAM BUT RETURNED AND GRADUATED. 

1 4 .  If you a n s w e r e d  ( 4 )  t o  t h e  above question,  w h e n  d i d  y o u  g r a d u a t e ?  

1 AUGUST 1 9 7 5  ( 2 )  AUGUST 1 9 7 6  ( 3 )  MARCH 1 9 7 7  
( 4 )  AUGUST 1 9 7 7  ( 5 )  MARCH 1 9 7 8  ( 6 )  AUGUST 1 9 7 8  
( 7 )  MARCH 1 9 7 9  ( 8 )  AUGUST 1 9 7 9  

1 5 .  I f  you l e f t  t h e  program a t  a n y  time, w h a t  w a s  y o u r  P r i m a r y  r e a s o n ?  

( 1) WRONG CARFER CHOICE. 
( 2 )  UNSATISFACTORY ACHIEVEMENT I N  PROGRAM. 
( 3 )  FINANCIAL PROBLEMS. 
( 4 )  FAMILY PROBLEMS. 
( 5 )  HEALTH PROBLEMS. 
( 6 )  OTHER (SPECIFY:  1 

1 6 . -  I f  y o u  l e f t  the p r o g r a m  a n d  h a v e  n o t  s ince  r e t u r n e d ,  d.0 y o u  h o p e  t o  
W e n t u a l l y  c o m p l e t e  a P s y c h i a t r i c  N u r s i n g  program a t  B . C . I . T .  oy 

e l s e w h e r e ?  

( 1 )  YES ( 2 )  NO ( 3 )  UNCERTAIN 

1 7 .  I f  y o u  l e f t  the p r o g r a m  w i t h o u t  g r a d u a t i n g ,  w h a t  are you p r e s e n t l y  
doing? 

( 1 )  WORKING I N  A FIELD RELATED TO THE HELPING OR MEDICAL PROFESSIONS. 
(2 )  WORKING I N  A NOH-RELATED FIELD.  
( 3 )  TAXING A PROGRAM OR COURSE OF STUDY I Y  A RELATED FIELD.  

(SPECIEY: 1 
( 4 )  STUDYING I N  A NOS-RELATED FIELD.  (SPECIFY:  ) 
(5)  OTHER (SPECIFY:  1 

1 8 .  W h a t  w a s  pour father's occupation w h i l e  y o u  w e r e  g r o w i n g  u p ?  ( P l e a s e  
specify t h e  occupation. B e  specific; e.g. " O c c u p a t i o n a l  T h e r a p i s t  i n  
a H o s p i t a l " .  Select the category i n  w h i c h  y o u  t h i n k  it best fits.  
I f  y o u r  f a t h e r  w a s  not i n  t h e  h o m e  w h i l e  y o u  w e r e  g r o w i n g  u p ,  e n t e r  " O n )  
Father 's  O c c u p a t i o n  Q18a 

C a t e g o r y  : 

UNSKILLED OR SEET-SKIr- LABOURER (E.G. JASITOR, ASSEMBLY LINE 
K o m m  SKI-y, TRADSSMAN , TECHNICIJU ( E  . G . ELECTRICIAN, CHEF, 
PRA 
FARY OWHER RND OPERATOR. 
CLERICAL OR SALES (E.G. S H I P P I S G  CLERK, CASHIER, STENOGRAPHER). 
OWNER, W A G E 2  OR O F F I C I A t  OF S M W ,  COMPANY OR BUSINESS 
(E .  G. STORE OWHER, SERVICE STATION MANAGER) . 
SmI-PPDFESSIOHAL IE. G . DRAUGZTSHAN , REGISTERED NURSE) . 
OWHER, W A G E R  OR OFFICIAL OF LARGE COMPANY OR aUSINESS 
(E.G. BANK !&WAGER, ACVERTISING EXECUTIVE) . 
PROFESSIONAL (E. G. PEYSICIAN, C I V I L  E N G I N E R )  . 
HO*xEmmFt .  
NOT I H  THE WORK MRCE (E.G. L?;EWLOYED, DISABILITY PENSION, 
I M E R I T E D  W C Z T H )  . m 

2 5 



What was the highest foraal education attained by your father? 

( 1) GRADE 8 OR LESS.  
( 2 )  G W E  9 TO 11. 
( 3 ) COMPLETED HIGH SCHOOL. 
( 4 )  SOME POST SECONDARY EDUCATION. 
( 5 )  COMPLETED A VOCATIONAL INDUSTRIAL OR APPRENTICESHIP PROGRAM. 

( S P E C I F Y  : 1 
( 6 )  OBTAINED A UNIVERSITY DEGREE ( S P E C I F Y  : ) 

What was your mother's occupation while you were growing up? (Please 
2 7 

specify the occupation. Be specific; e:g. "Occupational Therapist in 
a Hospital". Select the category in whlch you think it best fits. 
If your mother was not in the home while you were qrowlng up, enter "0") 
Mother's Occupation: Q20a 

Category: 

( 1) UNSKILLED OR SEMI-SKILLED LABOURER ( E  .G. JANITOR,  ASSEMBLY L I N E  
WORKER) . 

( 2) SKILLED CRAtiSMAN , TRADESMAN, TECHNICIAN ( E  . G . ELECTRICIAN,  CHEF, 
PRACTICAL Nt'RSE) . 

( 3 )  FARM OWNER AND OPERATOR. 
( 4 )  CLERICAL OR SALES (E .G.  S H I P P I N G  CLERK, CASHIER,  STENOGRAPHER) . 
( 5 )  OWNER, MANAGER OR O F F I C I A L  OF S . M ? L  COMPANY OR BUSINESS 

( E .  G. STORE OWNER, SERVICE STATION MANAGER) . 
( 6 )  SEMI-PROFESSIONEL ( E .  G. DRAUGHTSMAN , REGISTERED NURSE) . 
( 7  ) OWNER, MANAGER OR OFFICIAL'  OF LARGE COMPANY OR BUSINESS 

( E . G .  BANK YANAGER, ADVERTISING EXECUTIVE) . 
( 8)  PROFESSIONAL (EL G - PHYSICIAN,  C I V I L  ENGINEER) . - 

( 9 ) HOMEMAKER. 
(10) NOT I N  THE WORK FORCE ( E . G .  UNEMPLOYED, D I S A B I L I T Y  PENSION,  

INHERITED 'KEALTH) . ffi 
2 9 

Pihat was the hlghest fomal education attained by your mother? 

(1) GRADE 8 OR L E S S .  
( 2 )  GRADE 9 TO 11. 
( 3 )  COMPLETED HIGH SCHOOL. Y 
( 4 )  SOME POST SECOXDARY EDUCATION. 
( 5 )  COMPLETED A VOCATIONPL INDUSTRIAL OR APPRENTICESHIP PROGRAM. 

( S P E C I F Y :  
( 6 3  OBTAINED A L T I V E R S I T Y  D E G S E  ( S P E C I F Y :  

Zow many relatives (mother, father, aunts, uncles, or cousins) are or 
were Registered Nurses? 

(1) ONE ( 2 )  TWO ( 3 )  T H E E  3 R  MOXE ( 4 )  NONE 

How many relatives (mother, father, aunts, uncles, or cousins) are or 
were Registered Psychiatric NuFS~S? 

1 )  ONE (2) TWO (3) T H R E E O R M O R E  ( 4 )  NONE 

What rype of community dil you live the greatest lengt&.of time durifig 
your school years? 

!I) 2tlKA.L COMMUNITY 12)  SMALLTOWN (3) -LARGE TOWN 
( 4 )  S L W L L  C I T Y  ( 5 )  3 3 G E  C I T Y  

Was =here a faciiicy for sy-chiatric care or for the nentally retarded 
in the community- 12 whlch$ou grew op? 

(I! YZS (2) NC !31 LXCERTAIN 
3 5 

What statement best descrzbes your status in to your high 
school years? 

il) CCMPLETED G-rY,3E; 1 2  •’ti 3. C .  - 

GRaDE 12. 
' 2 )  ATTENDED ZIGH S C H W L  IS B.  C. 3 C T  fGFT SCHOOL EEFORE C O M P E T I N G  

(31 C W L Z T E D  W- ;2 L 3 A  TXE EQGIYALE%'Z'f O W f  IBE 8f B. C .  - 

4 XTTZNDED HIGZ SC3CCL O L T S I 3 E  07 9.  C .  BUT LEFT SCHOOL BEFORE 
ZOMPLETIXG GEUCE 1 2  i 

1- xnat range Zces cze zceraqe 3 5  :?our narks in your final year in zhe 
schocl syste~~ fail? n 



28. By t h e  t ime  you l e f t  t h e  s c h o o l  s y s t e ~ ~ ,  what s c i e n c e s  ( o r  e q u i v a l e n t )  
EXCLUDING -1ATH had you s u c c e s s f u l l y  completed? 

EIO SCIENCES 
CHEMISTRY 11 6 12 
CHEMISTRY 11 
CHEMISTRY 11 & 3IOLOGY 12 ' *  
BIOLOGY 11 c i 2  
BIOLOGY 11 h CHZMISTRY 1 2  
BIOLOGY 11 
OTHER ( S P E C I F Y  : ) 

29. 1: you completed h i g h  s c h o o l  i n  B.  C. what program d i d  you t a k e ?  

SELECTED STL'DIES - ACADEMIC/TECHNICAL (SPECIALTY - ARTS/HUMANITIES) 
SELECTED S T U D I E S  - ACADEMIC/TECHNICAZ, (SPECIALTY - SCIENCES)  
SELECTED S T U D I E S  - ACADEMIC/TECHNICAL (SPECIALTY - TECHNICAL) 
SELECTED S T U D I E S  - COMMERCIAL 
SELECTED STCTDIES - INDUSTRIAL 
SELECTED S T U D I E S  - COMMUNITY SERVICES 
SELECTED S T U D I E S  - 'IISUAL h PERFORMING ARTS 
COMBINED S T U D I E S  

30 .  What t y p e  of  s c h o o l  o rgan ized  a c t i v i t i e s  o r  c l u b s  were you most 
involved w i t h  d u r i n g  h igh  schoo l?  

SPORTS AND ATHLETICS 
ACADEMIC CLCBS ( E . G .  DEBATING, SCIENCE CLUBS) 
STUDENT GOVERNMENT I E  . G . STUDENT COUNCIL, CLASS REP)  
SPECIAL- INTEPEST CLLXS 
ART AND/OR NL'SIC 
COMMUNITY SERVICE # 

OTHER ( S P E C I F Y :  ) 
NO INVOLVE,MENT 

amount of t i n e  were you enployed d u r i n g  your  n i g h  s c h o o l  y e a r s ?  

WORKED DURING SL'W-EP. VACATIONS AND ON A REGULAR PART T I H  B A S I S .  
WORKED PA-RT ?I,W ON XN OCCASIONAL B A S I S .  
WORKED S U - W R S  OELV. 
OCCASIONAL. J O B S  (E . S . BABYSITTING) . 
NO GAINFCL EIVLOYMENT. 

32. Inrough employment, v o l u n t e e r  work, o r  involvement i n  o r g a n i z a t i o n s  
i n c l u d i n g  your church ,  which of t h e  f o l l o w i n g  e x p e r i e n c e s  have you 
had p r l o r  t o  e n t e r i n g  t h e  program? 

EXPERIENCE K I T H  S I C K  3 R  PHYSICALLY HANDICAPPED ADULTS AND/OR 
CHILDREN 11: A HOSPITAL SETTING.  
EXPERIEXCE K I T H  PSYSICALLY HANDICAPPED ADULTS AND/OR CHILDREEJ 
I N  A COXMCXITY S E T T I S G .  
EXPERIENCZ W I T 6  DE'iELOPMENTALLY RETARDED ADULTS AND/OR CHILDREN 
I N  .A HOSPITAL OR I S S T I T U T I O N i L t  SZTTING.  
EXPERIENCZ WITH DELZLOPMENTALLY RETARDED ADULTS AND/OR CHILDFEN 
I N  A COb9lLNITY SETTING.  
EXPERIENCE WITE C X I L D R E N  OR ADULTS WITH PSYCHIATRIC PROBLEPS I N  
A s O S ? I T A L  OR INSTITCTIONAL SETTING.  
EXPERIENCE WITH CHIL3REX OR ADLTLTS WITH PSYCHIATRIC PROBLEHS I N  
A C O L W I T Y  SETTING.  
EXPERIFZCE I N  ACTIVITY OR XCREATIOP: TYPE PROGRAMS K I T H  NORYAL 
CBILDRE?; I X  T E E  CC?C??iCSITY. 
S O  RELATED EX'ERIESCZ. 
3TIiER 3 R  3OP.E TEAS 9x5 O F  PEE ABOVE. 
: S P E C I F Y :  ) 

: 2 . Box would l ~ o - ~  c a t e c c r i z e  y o u r  u s a a l  involvement i n  c15&s, o r g a n i z a t i o n s ,  
a s s o c i a t i o n s  o r  teams ta which  you belong o r  have belonged? 

- , ... 
2 , .  hzar a v a r c s  fcr azt:?vaenz kave y z x  zece ived  e i t h e r  d u r i n g  o r  s i n c e  

. - .  ; = a d c a t k g  fzoz 2rqr. s=?.sol s r l o r  ~2 e n t e r i n g  t h e  ?rocram? /' 



3 5 .  W h a t  academic o r  career courses d id  y o u  c o m p l e t e  a f t e r  l e av ing  
high school and p r i o r  t o  en t e r ing  t h e  program? 

( 1 )  NONE. 
( 2 )  P R E R E Q U I S I T E  S U B J E C T S  TO ENTER THE PROGRAM. 

( S P E C I F Y  : 
( 3 )  VOCATIONAL/CAREER OR TECHNICAL T R A I N I N G  ( S P E C I F Y :  

1 
I 

( 4 )  B I B L E  SCHOOL DIPLOMA. 
( 5 )  F I R S T  YEAR U N I V E R S I T Y .  
( 6 )  MORE THAN ONE YEAR U N I V E R S I T Y  BUT NO DEGREE ATTAINED.  
( 7 )  BACHELORS D E G X E  AT U N I V E R S I T Y  OR COLLEGE. 
( 8 )  MASTERS DEGREE O R  BEYOND AT U N I V E R S I T Y .  

4 5 - - 
3 6 .  I f  you c o m p l e t e d  a degree a t  u n i v e r s i t y  o r  college,  w h a t  w a s  your  

m a j o r ?  

F I N E  ARTS.  3 

S C I E N C E S .  
EDUCATION. 
ENGLISH.  
PSYCHOLOGY. 
SOCIOLOGY. 
OTHER ( S P E C I F Y  : ., 

) 

3 1 .  L i s t  y o u r  f u l l  t i m e  occupations s ince  l e av ing  h i g h  school  i n  sequence 
f r o m  first t o  m o s t  recent i n d i c a t i n g  t h e  l e n g t h  of t i m e  you s p e n t  i n  
each. I n c l u d e  t i m e  spent  i n  role of h o m e m a k e r ,  m o t h e r ,  etc. 

38. D i d  y o u  f i n d  t h e  i n f o r m a t i o n  y o u  w e r e  g iven  a t  t h e  t i m e  of y o u r  
se lect ions  i n t e r v i e w  for t h e  P s y c h i a t r i c  N u r s i n g  P r o g r a m  t o  be a n  
a c c u r a t e  r ep re sen ta t i on  of t h e  p r o g r a m ?  

(1) NOT VERY ACCURATE ( 2 )  REASONABLY ACCURATE 
( 3 )  VERY ACCURATE (1) LTCERTAIN 

39. W h a t  a m o u n t  of t i m e  w e r e  you, have you been, or do you a n t i c i p a t e  
b e i n g  e m p l o y e d  w h i l e  en ro l l ed  i n  t h e  p r o g r a m ?  

(1) NONE O F  THE T I M E .  
( 2 )  SUMMERS ONLY. 
( 3) REGULAR PART T I M E  EMPLOYMENT TEROUGHOUT MOST OF' THE PROGRAM. 
( 4 )  REGULAR PART T I M E  EMPLOYMENT THROUGH SOME O F  THE PROGRAM. ' 

( 5 ) OCCASIONAL DART T I M E  E,XPLOYMENT. 

4 0 .  How f i n a n c i a l l y  necessary w a s  it o r  do y o u  an t i c ipa te  it w i l l  be fo r  
y o u  t o  w o r k  d u r i n g  t h e  p r o g r a m ?  

(1) NOT ABSOLUTELY NECESSARY. 
( 2 )  INCOME WOULD BE/WAS USEFUL BUT I COULD MANAGE WITHOUT I T .  
( 3) NECESSARY. 
( 4 )  ABSOLUTELY NECESSARY. 

< - * - .  I f  y o u  have had p a r t  t i m e  or  s u m m e r  e m p l o y m e n t  w h i l e  enrol led  i n  t h e  
p r o g r a m ,  w h a t  type of e m p l o y m e n t  d i d  y o u  have? 

'1) EMPLOYI-iENT I N  A P S Y C H I A T R I C  H O S P I T A L  S E T T I N G .  
! 2 1  EXDLOYED I N  A GEXERAL H O S P I T A L  S E T T I N G .  
! 3 i ZUPLOYED 13 I N S T I T L T I O N  FOR HENTALLY FETARDED . 
4 OTHER ( S P E C I F Y :  ) 

42 .  xhat  w a s  t h e  average of your marks i n  your f i n a l  quar te r  cr your  l a s t  
/ conpleted s e m e s t e r  i n  t he  p r o g r a m ?  

;I> 50 - lFU% 
( 2 )  7 0  - 7 9 %  

3 ;  6 0  - 69% 
4 59 - 59% 
'5; 3ELOW 50% 



4 3 .  What educational goals w o u l d  y o u  m o s t  l i k e  or  h a v e  m a d e  p l a n s  t o  
p u r s u e  o r  are  p r e s e n t l y  p u r s u i n g ?  

( 1 )  R.N. DIPLOMA. 
( 2 )  DIPLOML I N  A SPECIALTY AREA OF PSYCHIATRIC NURSING 

(E .G.  COMMUNITY, FORENSIC) . 
( 3 )  CONTINUING EDUCATION - SHORT COURSES ON SELECTED T O P I C S  

( E . G . WEEKEND WORKSHOPS ) . 
( 4 )  HEALTH CARE MANAGEMENT OR SUPERVISION.  
( 5 )  UNIVERSITY DEGREE I N  NURSING. 
( 6 )  UNIVERSITY DEGREE I N  OTHER THAN NURSING. 
( 7 )  CTHER (SPECLFY: 1 
( 8 )  UNCERTAIN. 

4 4 .  I f  y o u  are in teres ted i n  d i p l o m a  courses i n  P s y c h i a t r i c  N u r s i n g  
( i . e .  m i n i m u m  of one s e m e s t e r  i n  l e n g t h ) ,  w h a t  area w o u l d  y o u  be 
most ninferested i n ?  

( 1 )  FORENSIC. 
( 2 )  GERIATRIC. 
( 3 )  CGMMUNITY. 
( 4 ) X N T A L  RETARDAT I ON. 
( 5 )  CHILD PSYCHIATRY. 
( 6 )  OTHER ( S P E C I F Y :  ) Q44a 

4 5 .  A s  a graduate of t h e  P s y c h i a t r i c  N u r s i n g  P r o g r a m ,  i f  it w e r e  p o s s i b l e  
f o r  y o u  t o  enter  t h e  3 r d  y e a r  o f  the U.B.C.  D e g r e e  N u r s i n g  P r o g r a m  
w i t h o u t  f i rs t  tak ing  a second d i p l o m a  R.N. ,  w o u l d  y o u  be in teres ted? 
( N o t e :  I f  y o u  h a v e  c o m p l e t e d  y o u r  second d i p l o m a  R.N. y o u  w o u l d  
n o w  be e l i g i b l e . )  

( 1 )  DEFINITELY WOULD BE INTERESTED. 
( 2 )  PROBABLY WOULD BE INTERESTED. 
( 3 )  UNCERTAIN. 
( 4 )  PROBABLY NOT INTERESTED. 
(5) DEFINITELY N O T  INTERESTED. 
( 6 )  PRESENTLY E L I G I B L E  AND INTERESTED. 
( 7 )  PRESENTLY E L I G I B L E  AND NOT INTERESTED. v 

4 6 .  I f  y o u  i n t e n d  t o  take an R.N. D i p l o m a ,  have t a k e n  one o r  are p r e s e n t l y  
e n r o i l e d  i n  o n e ,  w h a t  i s / w p s  y o u r  m a i n  r e a s o n ?  

(1) TO CHANGE VOCATIONS. 
1 2 )  FOR INCREASED J O B  MOBILITY. 
( 3 )  CHANCE FOR ADVANCEMENT. 
( 4 )  3ROADER EDUCATION. 
( 5 )  OTHER ( S P E C I F Y :  ) 

4 7 .  W h e r e  w o u l d  y o u  l i k e  t o  w o r k  i n  t h e  f u t u r e ?  

( 1) ACUTE PSYCHIATRY. 
( 2 )  . LONG TERM CARE. 
! 3 )  GERIATRIC PSYCHIATRY. 
( 4 ) MENTAL RETARDATION. 
( 5) COMMUNITY PSYCHIATRY. 
( 6.) GENERAL NURSING?- 
( 7 )  OTHER ( S P E C I F Y :  " ) 

Ite-m 4 8  t o  6 7  p e r t a i n  t o  y o u r  p resent  s t a t u s  and your vocational  re la ted 
a c t i v i t i e s  s ince  g r a d u a t i n g  f r o m  t h e  p r o g r a m .  P l e a s e  a n s w e r  ALL i t e m s  
w h e t h e r  or  n o t  yon are  p r e s e n t l y  w o r k i n g  i n  P s y c h i a t r i c  N u r s i n g .  I f  t h e  
item does n o t  a p p l y  t o  you, e n t e r m  i n  t h e  box provided. 

u 
48.  *.at i s  y o u r  p r e s e n t  f i e l d  o f  e m p l o y m e n t ?  

; 1) PSYCHIATRIC W R S I N G  
i 2 1  GEXEFdL NURSING 
( 3 )  OTHER iS?ECI i 'Y:  ) 
( 4 )  NOT F E S E N T L Y  I N  WORK FORCE 

4 3 .  if -,.on are m p l o y e d  as a n u r s e ,  w h a t  is y o u r  p resent  pos i t i on?  
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I f  y o u  are e m p l o y e d  as a P s y c h i a t r i c  N u r s e ,  w h e r e  are y o u  e m p l o y e d ?  

( 1) ' PROVINCIAL MENTAL HOSPITAL. 
( 2 )  PROVINCIAL I N S T I T U T E  FOR THE LWJELOPMENTALLY RETARDED. 
( 3 PSYCHIATRIC IN-PATIENT UNIT P R O ~ N C I A L .  
( 4 )  PSYCHIATRIC IN-PATIENT UNIT IN GEMRAL HOSPITAL. 
(5 )  COMMUNITY CARE TEAM 3 R  MENTAL HEALTH CENTRE. 
( 6 )  OTHER ( S P E C I F Y :  ) 950, 

6 1 
I f  y o u  are e m p l o y e d  as a P s y c h i a t r i c  N u r s e ,  w h a t  f i e l d  of P s y c h i a t r i c  
N u r s i n g  are y o u  w o r k i n g  i n ?  

(1) ACUTE PSYCHIATRY. 
( 2 )  LONG TERM CARE. 
( 3 )  GERIATRIC PSYCHIATRY. 
( 4 )  CHILD PSYCHIATRY. P 
( 5) MENTAL RETARDATION. 
( 6 )  FORENSIC PSYCHIATRY. 
( 7 )  COMMUNITY PSYCHIATRY. . - 

( 8 )  OTHER ( S P E C I F Y :  ) 
3 

6  3  
What w o r k  are y o u  p r e s e n t l y  d o i n g ? .  ( P l e a s e  give your present  
t i t l e  w h e t h e r  o r  n o t  it is re la ted t o  P s y c h i a t r i c  N u r s i n x p b  
H o m e m a k e r ,  S u p e r m a r k e t  M a n a g e r ,  C o m m u n i t y  P s y c h i a t r i c  N u r  

. - + + I  

P r e s e n t  Job T i t l e :  . 

I f  y o u  are p re sen t ly  e m p l o y e d , w h a t  r o l e  d id  y o u r  q u a l i f i c a t i o n s -  as  a 
P ~ y c h i a t r i c ~ N u r s e  p l a y  i n  o b t a i n i n g  y o u r  pos i t i on?  

* 
( 1 )  NECESSARY TO BE REGISTERED AS A PSYCHIATRIC NURSE TO-OBTAIN 

POSITION.  
( 2 )  NECESSARY TO HAVE SOME EDUCATIONAL PREPARA'I'ION I N  PSYCHIATRIC 

NURSING TO OBTAIN POSITION. 
( 3 )  PREPARATION I N  PSYCHIATRIC NURSING WAS HELPFUL I N  OBTAINING 

PRESENT P O S I T I O N .  
( 4 )  PREPARATIQN I N  PSYCHIATRIC NURSING IS USEFUL ON THE J O B  B E T -  

WAS NQT A FACTOR I N  OBTAINING MY PRESENT P O S I T I O N .  
( 5 )  PSYCHIATRIC NURSING IS NOT REQUIRED AND OF NO PARTICULAR USE 

.IN MY PRESENT P O S I T I O N .  

L i s t  i n  sequence t h e  f u l l  t i m e  jobs y o u  h a v e  h e l d  s ince  graduat ing  
f r o m  t h e  P s y c h i a t r i c  N u r s i n g  P r o g r a m , f r o m  f i r s t  t o  m o s t  recent. 
Ind ica t e  l e n g t h  of e m p l o y m e n t .  I n c l u d e  p e r i w s  s p e n t  as f u l l  t i m e  
h o u s e w i f e / m o t h e r ,  e tc .  

What nurs ing  assoc ia t ion(s )  are  y o u  p resent ly  registered w i t h ?  -.. 
( 1 )  R .P .N.A.B.C.  
( 2 )  R.N.A.B.C. 
( 3 )  BOTH R.P.N.A.B.C.  AND R.N.A.B.C. 
( 4 ) NOT CURRENTLY REGISTERED. 
( 5) OTHER ( S P E C I F Y  : 1 

6  8  
I f  you are a n&er of the  R.P .N.A.B.C. ,  h o w  ac t ive  are y o u  i n  t h e  ' 
associat ion? 

(1) HOLD ~ ~ E R S H I P  - NO 'OTHER PARTICIPATION. 
( 2 )  ATTEND OCCASIONAL C_HAPTER t4?3TINGS. 

- 
- 3 

( 3 )  ATTEXD AXNUAL ,XEETIXGS. 
4 ATTEND EDUCATIONAL WORXSHOPS -PLANNED BY THE ASSOCIATION. 
( 5 )  P A R T I C I P A T E  A S  4 €O#WTTEE S34BER. - 

( 6 )  PARTICIPATE A S  A CO.se3ITTEE CHAIRPERSON. 
7 HOLD AN O F F I C E  IS TEE ASSOCIATION. 

30 1 . o ~  have a second d i p l o m a  -R.S. ? 

1 )  NO. 
( 2 )  YES - O a T A I S E 3  TRCK B . C . I . T .  
; 3 ;  YES - OSTAINED FROM 30UGLAS COLLEGE. 
; A ,  PRESEXTLY TAXI\;G -9 R.N. , - <  
J, 2 S  - CBTALYET) C F S I C E  B R I T I S E  COLUMBIA ( S P E C I F Y  W H E X  OBTAINED: 

, 6 1  Q C L I F I Z P J  .AS .;U 3 . Y .  hXZN I ZXTERZD THE PROGRAM, 0 .  
7 0 -. 



you v i e w  as a n u r s e ?  I f  y o u  h o l d  b o t h  diplomas, h o w  do 

5 TEND TO THINK OF MYSELF AS A 
( 2 )  TEND T O  THINK OF MYSELF AS A 
( 3 )  TEND NOT TO DIFFERENTIATE.  

PSYCHIATRIC NURSE. I 

GENERAL NURSE. 

( 4 )  DO NOT THINK O F  MYSELF AS A NURSE. 

I f  you d o  no t  h a v e  an ~ . i .  and are not  . in  t h e  p r o c e s s  o f , o b t a i n i n g  it, 
h o w  i n t e r e s t e d  are y o u  i n  ob t a in ing  an R-.N.? 

(1) NO INTEREST.  
( 2 )  L I T T L E  INTEREST.  
( 3 )  MODERATE INTEREST.  
( 4 )  VERY HIGH INTEREST.  

L i s t  i n  s e q i i e n c e  a d d i t i p n a l  e d u c a t i o n a l  preparation and a n y  c reden t i a l s  
obtained s ince  graduat ing f r ~ m  t h e  p r o g r a m .  

L 

How a c c u r a t e l y  do y o u  f e e l  t h e  information obtained a t  y o u r  P r o g r a m  
s e l e c t i o n s  i n t e r v i e w  represented the  f i e l d  of P s y c h i a t r i c  N u r s i n g ?  

( 1 )  - VERY ACCURATELY. 
( 2 )  HODERATELY ACCURATELY. 
( 3 )  UNCERTAIN. 
( 4 )  MODERATELY INACCUFLATELY. 
( 5 )  VERY INACCURATELY. 

H o w . a d e q u a t e  w a s  t h e  B . C . I . T .  P s y c h i a t r i c  N u r s i n g  P r o g r a m  i n  p r e p a r i n g  
y o u  f o r  y o u r  f i r s t  w o r k  experience i n  P s y c h i a t r i c  N u r s i n g ?  

( 1 )  DO NOT KNOW., HAVEN'T WORKED I N  PSYCHIATRIC NURSING S I N C E  
GRIWUATING . 

( 2 )  WELL PREPARED FOR F I R S T  WORK SITUATION.  
( 3 )  ADEQUATELY PREPARED FOR F I R S T  WORK SITUATION.  
( 4 )  NOT PREPARED FOR F I R S T  WORK SITLljATION BUT T H I S  CAN ONLY BE 

GAINED"?HROUGH EXPERIENCE. 
( 5 1  NOT PREPARED FOR FIRST WORK EXPERIENCE. P ~ R A M  NEEDS TO DO A 

BETTER J O B  I N  PREPARING GRADUATES FOR R E A L I T I E S  OF THE WO9K 
SITUATION.  - 

I f  y o u  are w o r k i n g  i n  P s y c h i a t r i c  N u r s i n g ,  h o w  s a t i s f i e d  are y o u  w i t h  
y o u r  p r e s e n t  p o s i t i o n ?  

( 1 )  WELL S A T I S I F E D .  
( 2 )  MODERATELY S A T I S F I E D .  
( 3 )  NEUTRAL. 
( 4 )  MODERATELY D I S S A T I S F I E D .  
( 5 )  VERY D I S S A T I S F I E D .  

i 

I f  y o u  are p re sen t ly  w o r k i n q  i n  P s y c h i a t r i c  N u r s i n g ,  w h a t  changes i n  
y o u r  vocation w o u l d  you l i k e  t o  make? 

(1) NO CHANGES FOR THE PRESENT. 
!2)  CHANGE TO ANOTHZR ASPECT OF PSYCHIATRIC NURSING. 
( 3 )  CHANGE TO ANOTHER F I E L D  OF NURSING. 
( 4 )  ADVANCE TO A MORE SENIOR P O S I T I O N .  
( 5 )  LEAVE THE F I E L D  OF W R S I N G .  . , 

I f  y o u  a re  p r e s e n t l y  w o r k i n g  i n  G e n e r a l  N u r s i n g ,  w h a t  c h a n g e s  i n  y o u r  
vocation w o u l d  

( 1 1  NO CHANGES 
( 2 )  CHANGE TO GENERAL NURSING. 
f 31 CEAEGE TO ZSHOTHER F I E L D  OF LWKSTlJG [ S P E C I F Y  : f 
( 4 )  ADVPNCE TO A YORE SENIOR P O S I T I O N .  
( 5 )  LEAVE THE F I E L D  OF NURSING. 



66. I f  y o u  have l e f t  o r  are p l a n n i n g  t o  leave t h e  f i e l d  of P s y c h i a t r i c  
N u r s i n g ,  w h a t  i s  y o u r  m a i n  reason? 

(1) NO PLANS TO LEAVE. 
( 2 )  PERSONAL HEALTH. 
( 3 )  FAMILY R E S P O N S I B I L I T I E S .  
( 4 )  INADEQUATE INCOME. 
( 5 )  DISSATISFACTION WITH WORKING CONDITIONS. 
(6) DISSATISFACTION WITH PSYCHIATRIC NURSING. 
( 7 )  BETTER J O B  OPPORTUNITIES.  
( 8) OPPORTUNITY FOR FURTHER EDUCATION. 
( 9 )  OTHER ( S P E C I F Y :  ) 

67. I f  y o u  h a v e ' l e f t  o r  are planning t o  leave t h e  f i e l d  of P s y c h i a t r i c  
N u r s i n g ,  do y o u  t h i n k  y o u  w i l l  r e t u r n  t o  P s y c h i a t r i c  N u r s i n g  a t  a 
la ter  d a t e ?  

( 1 )  NO PLANS TO LEAVE. 
( 2 )  DEFINITELY PLAN TO RETURN. 
( 3 )  PROBABLY WILL RETURN. 
( 4 )  UNCERTAIN. 
( 5 )  PROBABLY WILL NOT RETURN. 
(6) DEFINITELY PLAN NOT TO RETURN. 



SECTION I1 
. , 

p l e a s e  r a t e  t h e  f o l l o w i ~ g  s t a t e m e n t s  a c c o r d i n g  t o  t h e  amount t a  which you disaglee A 

o r .  a g r e e  w i t h  t h e  s t a t e m e n t .  
- ?  

SD S t r o n g l y  d i s a g r e e  
D D i s a g r e e  
U , Uncer ta in  o r  n e u t r a l  
A Agree 
SA , S t r o n g l y  a g r e e  

E n t e r  t h e  number t h a t  r e p r e s e n t s  your  r a t i n g  o f  t h e  s t a t e m e n t  i n  t h e  box t o  t h e  
r i g h t .  

Example : 

C a r e e r s  i n  t h e  med ica l  p r o f e s s i o n  r u n  i n  t h e  f a m i l y .  

(1) SD ( 2 )  D ( 3 )  U ( 4 )  A ( 5 )  SA 

1. I have o b t a i n e d  employment on my own i n i t i a t i v e .  

(1) SD ( 2 )  D ( 3 )  U ( 4 )  A ( 5 )  SA 

2. I would encourage young peop le  t o  c o n s i d e r  P s y c h i a t r i c  Nurs ing a s  a  
5  

v o c a t i o n .  n 
vsc u 

3. When I e n t e r e d  t h e  program I was u n c e r t a i n  i f  P s y c h i a t r i c  Nurs inc  was 
t h e  v o c a t i o n  f o r  me. 

4 .  I t  was n o t  u n t i l  a f t e r  g r a d u a t i n g  from n i g h  s c h o o l  t h a t  I d e c i d e d  on a  
v o c a t i o n .  

"1) SD ( 2 )  D ( 3 )  U ( 4 )  A ( 5 )  SA 

5.  N h i l e  I was growing up,  I r e a d  n o v e l s  a b o u t  n u r s e s  and /o r  t h e  med ica l  
p r o f e s s i o n .  I 

6 .  Before  I e n t e r e d  a  P s y c h i a t r i c  Nurs ing program, I a t t e m p t e d  t o  f i n 2  o u t  
a s  much a s  I c o u l d  a b o u t  t h e  f i e l d  o f  P s y c h i a t r i c  Nurs ing.  

1 SD ( 2 )  D ( 3 )  U ( 4 )  A (5) SA 

7 .  I t e n d  t o  g e t  i n v o l v e d  i n  v o l n n t e e r  work and/or  cornuni ty  a c t i v i t i e s .  
10 

(1) 3D ( 2 )  D , ( 3 )  U ( 4 )  A (51 SA 

8. The i n f o r m a t i o n  p rov ided  by t h e  Program and/or  t h e 4 s e l e c t i o n s  i n t e r v i e w  
Lw 0 

was a b o u t  a l l  t h e  i n f o r m a t i o n  I had on which t o  d e c i d e  on P s y c h i a t r i c  
% r s i n g .  

(1) SD ( 2 )  D ( 3 )  U ( 4 )  A ( 5 )  SA 

3 .  P r i o r  tc e n t e r i n g  t h e  Program, I w a s  f a m i i i a r  w i t h  P s y c h i a t r i c  c a r e  
f a c i l i t i e s .  

i l )  SD ( 2 )  D ( 3 )  2 4 A ( 5 )  SA vsc 0 
1;. I b e l i e v e  it i s  i o p c r t a ~ t  t o  become i n v o l v e d  i n  t h e  a c t i v i t i e s  o f  t h e  

3 e g i s t e r e d ' T s y c h i a t r i c  Nurses A s s o c i a t i c n  o f  B .  C .  

: I )  SD ( 2 )  3 ( 3 )  T' 4 a ( 5 )  sp. 
- .  . Courses  I took d a r i n g  h q 5  s c h c o l  o r  s r n c e  g r a d u a t i n g  have h e l p e d  n e  

dete-mane S;J c a p a b r l r z l e s  m r e l a t i o n  t o  p o s s i b l e  v o c a t i o n s .  

.l, 53 12) D L3, Y 4 X ( 5 )  SA 

. - 
-i. l r a c t r s a i  experiences 3s 1 s t i l a e n t  r e a f i k n e d  t h a t  P s y c n l a t r l c  ~ u r s l a g  , $ 

ras a ~ o c Z  c h c l c e  Z = r  2 2 .  2 
1) 3 3  , 2 :  3 3 : '1: A. ( 5 ,  SA VSC 1 

# t,:; 
+i 
k 
i 



Before  s e l e c t i n g  a n u r s i n g  program, I a t t empted  t o  compare a v a i l a b l e  
programs. 

(1) SD ( 2 )  D ( 3 )  U ( 4 )  A .  ( 5 )  SA EXP 

Fy v o c a t i o n a l  g o a l s  have become c l e a r e r  over  t i m e .  

What 1,know a b o u t - v o c a t i o n s ,  I l e a r n e d  through my own e f f q r t s  i n  s e e k i n g  
o u t  in format ion  and e x p e r i e n c e s .  

M y  d e c i s i o n  t o  e n t e r  t h e  P s y c h i a t r i c  Nursing program was based on l a c k  
of  a l t e r n a t i v e s  a t  t h a t  t i m e .  

I n  choosing a  v o c a t i o n ,  I a s s e s s e d  my s k i l l s  i n  r e l a t i o n  t o  t h o s e  
r e q u i r e d  i n  t h e  voca t ion .  

P e r s o n a l  c o n t a c t  w i t h  c a r e  g i v e r s  i n  t h e  mental  h e a l t h  f i e l d  i n f l u e n c e d  
m e  t o  c o n s i d e r  P s y c h i a t r i c  Nursing a s  a  voca t ion .  

(1) SD -(2) D 3  U - ( 4 )  A (5) S A  
VSC 

MY employment e x p e r i e n c e s  p rov ided  m e  w i t h  a  s o u r c e  o f  knowledge about  
what I might l i k e  t o  do. 

(1) SD (2 )  D ( 3 )  V ( 4 )  A ( 5 )  SA 
EXP 

A c o n s i d e r a t i o n  i n  s e l e c t i n g  my voca t ion  was knowledge o f  my s k i l l s  i n  
h e l p i n g  o t h e r s .  

(1) SD ( 2 )  D ( 3 )  U (4 )  A ( 5 )  SA 
EXP 

Luring high s c h o o l  I was s a t i s f i e d  w i t h  my academic achievement.  

While I was growing up, I NEVER cons idered  P s y c h i a t r i c  Nursing a s  a  
p o s s i b l e  c a r e e r .  

Exper iences  w i t h  s i c k  o r  p h y s i c a l l y  handicapped a d u l t s  and/or  c h i l d r e n  
i n f l u e n c e d  m e  t o  e n t e r  a  n u r s i n g  program. 

(1) S D  (2 )  D (3) U ( 4 )  A ( 5 )  S A  
VSC 

My f a m i l y  s u p p o r t e d  my d e c i s f o n  t o  t a k e  P s y c h i a t r i c  Nursing. 

(1) SD (2)  D (3 )  U ( 4 )  A ( 5 )  SA VSC 

I knew very l i t t l e  about  P s y c h i a t r i c  Nursing p r i o r  t o  APPLYING t o  t h e  
program. 

My d e c i s i o n  t o  e n t e r  t h e  P s y c h i a t r i c  Nursing Program was made j u s t  
p r i o r  t o  e n t e r i n g  t h e  program. - 
(1) SD ( 2 )  D ( 3 )  U (4)  A (5 )  SA VM 

a 
I t  seems t h a t  I have  always wanted t o  be a  nurse .  

I had some e x p e r i e n c e  in  t h ~ w o r k  f i e l d  p r i o r  t o  e n t e r i n g  t h e -  
P s y c h i a t r i c  Nursing Program. 

, I l l  SD ( 2 )  Tz 3 U (4)  A f5f sA ES' 

I s u b m i t t e d  my a p p l i c a t i o n  t o  t h e  n u r s i n g  program a t  BCIT w e l l  b e f o r e  
I f i n i s h e d  Grade 12. 

VH 
(1) SD ( 2 )  D (31 U ( 4 )  A ( 5 )  SA 

I have o f t e n  changed my i d e a s  of what v o c a t i o n  I would l i k e  to 'pursue .  

(1) S D , ( 2 )  D ( 3 )  U ( 4 )  A ( 5 )  SA nf 

~y p a r e n t s  wanted c a r e e r  .and f u t u r e  o p p o r t u n i t i e s  open f o r  m e .  

(1) SD (2) D (3 )  L' ( 4 )  A (5) SA VSC 



32. Psychiatr ic  Nurses in  my acquaintance influenced my decision t o  apply 
t o  a Psychiatr ic  Xursing Program. 

(1) SD . (2)  D (3) V U  (4)  A (5) SA 

33. During the  course of t h e  program I found ( f ind)  t h a t  I prefer(red1 my 
experiences i n  the general hosp i ta l  se t t ing .  

R (1) 5 D  -(2> (3) U 4 A (5) SA - 
34. My knowledge' of vocations has coma 'about through my l i f  c experiences. 

(1) SD ( 2 )  D (3) U (4)  A (5) SA -0 
35. Before anter ing the program I worked out  a f inanc ia l  plan. 

(1) SD ( 2 )  D (3)  U - ( 4 )  A (5) SA 

.36. -Before enter ing the  program, I attempted t o  f ind  out  a s  much as  
possible about t he  program. 

(1) SD ( 2 )  D 3 a ( 4 )  A (5) SA m 0 4 0 

37. Before enter ing the  program, I de l ibera te ly"  sought out  an enrol led 
student and/or a g ~ a d u a t e  of the  program f o r  information. 

(1) SD (2)  D (3) u (4) A (5) SA -0 
38. Involvement with developatentally retarded adul t s  o r  chi ldren U( 

stimulated my i n t e r e s t  in Psychiatr ic  Nursing. d 

(1) SD (2) D ( 3 )  U ( 4 )  A (5) SA 

39. hformation provided by teachers about my a b i l i t i e s  has helped m e  
choose a vocation. 

(1) SD (2) D ( 3 )  U ( 4 )  A (5) SA 

40. It is  impoeant  t o  ma t h a t  my f r iends  agree w i t h  my vocational choice. 

1 -Lf 1 1 )  SD (2) D (3)  U ( 4 )  A (5) SA 

\ 41. y! f r iends supported my declsion t o  take Psychiatr ic  Nursmg. 
(1) SD (2) D ( 3 )  U ( 4 )  A (5) SA VSC 0 

42. I have Long b& in te res ted  in books o r  a r t i c l e s  r e l a t ed  t o  understanding 45 

human behaviour. 

(1) SD (2) D (3) U ( 4 )  A (5) SA 

43. Acquaintances from various walks of l i f e  provided me with knowledge of 
various v o c a t i o ~  i 
(1) SD (2) D 3 U ( 4 )  A (5) SA 

44. I have beexi in posi t iqns of responsibi l i ty .  

(1) SD .(2) D (3) U ( 4 )  A ( 5 )  SA 

45. Hy knowledge of t h e  role of the psychiatr ic  Nurse is s teadi ly-  
developing. 

46. In Psychiatr ic  Nursing I continue t o  grow and develop as an individual.  

(1) SD ( 2 ) .  D (3) U ( 4 )  A (5) SA 
- 

47. %an I entared the  Psychiatr ic  Nursing Program, I d i d n ' t  know what s o r t  50 . 
of a vocation I w a s  get t ing  into.  

a LU SD 12) D (3) u 44) A (5)  SA 

18. The opinion of ny parent(s) w a s  important in se lec t ing  iny vocation. 

3 (1) SD (2) D (3)  D ( 4 )  A (5) SA 

49. Without the assis tanca of my parents/spouae and/or f r iends I would have 
had &ifficulty -aging my admission t o  the  program- 

3 ( )  SD (2) D (3)  U (41  A ( 5 )  SA 

' 5 0 .  If I knew what : know now I w c l d  not have chosen Psychiatr ic  Xursmg. 

3 (1) SD ( 2 )  D ; 3 )  G ( 4 )  A ( 5 )  SA 
VSC 0 



L 

I recall experiences with medical personnel from childhood. 

(1) SD (2) D (3) U ( 4 )  A (5) SA VSC 

I entered Psychiatric Nursing with knowledge of the type of jobs I 
would qualify for as a graduate. 

(1) SD (2) D (3) U (4) A (S! SA VM 

I purposefully obtained experience in the field of Psychiatric Nursing 
to assist with my vocational choice. 

(1) SD (2) D (3) U (4)' A (5) SA 
EXP 

Novels concerned with mental or physical ilkness interest me. - 
VSC 

(1) SD (2) D (3) U (4) A (5) SA 

I made use of all available counselling services in selecting a uocatipn. 

1 SD (2) D (31 U (4) A (5) S A '  

h!y parent(s)/spouse have relieved me of all financial worries during,the 
4 

course of the program. 

(1) SD (2) D (3) U (4) A (5) SA W 
- 

60 
- 

During the'first year of ogram, I had sufficient experience to 
deternine,if Psychiatric g is/was for me. 

(5) SA 

I selected my high school curriculum taking into consideration the 
likelihood of entering a nursing program. VM 

(1) SD. (2) D (3) C (4) A (5) SA 

During high 
achievement 

(1) SD (2 

Vy parent (s 

(1) SD (2 

school my parents and or teachers were dissatisfied with my 

D (3) U ( 4 )  A (5) SA VM 

encouraged me to further my education. 

D (3) U (4) A (5) SA 

This space may be used for any comments prompted by the questionnaire that you 
would like to add. 

- 
?lease return the qliestlonnalre In the &ampec? return envelope wnlch 1s provided. 
Your partlclpatlon rn t h s  study 1s greatly apprecrated and wlll contribute to 
program development a d  Inprovement. 
If you would 1-ire a S ~ L ?  of the results, please wrlte to re dlrectly ilnder 
separate cover. 

- 

Shiron Erickson 
Psychiatric hilrsing Depaztment 



Coding Pro tocol  f o r  Uncoded Quest ionnaire  Items 

Q18a Fa the r ' s  occupation: 

(I) Regis te red  P s y c h i a t r i c  Nurse. 

( 2 )  Regis te red  Nurse. 

(3) Medically r e l a t e d  o the r .  

(4) Not medica l ly  r e l a p d .  

Q20A  other's occupation: . 

(-1) Regis te red  p s y c h i a t r i c  Nurse. 

(2) Registered Nurse. 
e 

*(3) Medical ly  r e l a t e d  o ther .  

- - (4) Not medical ly  r e l a t e d .  

43 7 F u l l  t ime occupat ion s i n c e  l eav ing  highschool and p r i o r  t o  

en t e r ing  t h e  p s y c h i a t r i c  nurs ing  programs. 

(1) No employment. 
L 

*(2) One job medically r e l a t e d .  

(3) ~ n ' e  job not  medica l ly  r e l a t e d .  

(4) More than  one job  no t  medical ly  r e l c t e d .  

(5) More Lhan one job, one o r  more medical ly  r e l a t e d .  

* Medically re1,ated job5 included a wide range from p r o f e s s i o n a l s  

e.g, phys ic ians ,  s o c i a l  workers t o  domestic workers e.g. h o s p i t a l  

d i e t a r y  o r  housekeeping s t a f f .  

Q4 4a Diploma courses  i n  p s y c h i a t r i c  nurs ing  of i n t e r e s t  o t h e r  
. - -- 

.,. 
than  those  s p e c i f i e d  i n  ques t ion  44. 

(1) Drug and a l coho l  t reatment .  2 (4)  

(2) Suic ide  prevent ion,  0) - 
(3) Adolescent ps;chiatry/delinquency. 2 (1) - 
(4) Family therapy/mar i ta l  counseling. 3 (1) 

(5) Prevent ive  Mental Heal th Care. (1)  

(6) Acute psychia t ry .  1 (1) 

( 7 )  Community mental r e t a r d a t i o n .  1 

(8) Crea t ive  t h e r a p i e s  (Drama), 1 



Note. Responses f o r  Q44a f o r  graduates  an& s t u d e n t s  appear  i n  t h e  
- 

r i g h t  hand column. Student responses v e  i n  parentheses ,  

Q50a Employing agency i f  o t h e r  than s p e c i f i e d  i n  ques t ion  50. 

(1)  Federa l  Government (Forensic  Psych ia t ry ) ,  r 1 

(2) Alcohol and Drug ~ ~ s s i o n / ~ e t o x  Centre.  I r 

(3) Senior  C i t i z e n ' s  ~ome/ In t e rmed ia t e  car:/ 
Extended Care. 

(4) .Day care .  

(5) Heal th Sciences Centre-Psychiatr ic  U n i t .  - 5 1 

(6) Community agency - o the r .  i B 

? 

452 
- 

7 

Category of p re sen t  job 

(1)  Employed as a p s y c h i a t r i c  nurse.  122 (59) ' a 
d 

(2) Employed as a gene ra l  nurse.  33 (16) i I 

\ (3) Not employe a s  a nu r se  but  employment r e l a t e d  7 (3.4) - -  "7 i 

t o  p s y c h i a t r i c  nurs ing  (e.g. c h i l d c a r e  worker, d 
probat ion  o f f i c e r )  . 

1 

12 (5.8) ( 4 )  Employment no t  r e l a t e d  t o  nursing.  4 
(5) Not i n  t he  work force .  20 (9.7) d 9 

'7 
( 6 )  Student  i n  a gene ra l  nurs ing  program. 10 (4.9) 

-c t 

1 (0.5) (7) Student i n  a degree program i n  nurs ing .  - 

Note. Responses f o r  452 f o r  gradua-tes appear i n  t h e  r i g h t  hand 

column. Percentages a r e  i n  parentheses .  

. 
454 Length of employment i n  p r o v i n c i a l  i n s t i t u t i o n  ( p s y c h i a t r i c  

f a c i l i t i e s  and i n s t i t u t i o n s  f o r  t h e  r e t a rded )  

( I )  Less  than  one year .  

(2) Over one year .  

(4)  None. 

Q* Length of  employiknt i n  thq f i e l d  of p s y c h i a t r i c  nursing:  

(1) Less  than one year .  \ 



(3) m& two years.  

..\- - (4) Over t h r e e  years.' 

preparat ion s ince  graduating from 

program (exc&ding t h e  R.N. diploma), 

(1) Short courses r e l a t i n g  t o  psych ia t r i c  nursing (e,g. 

Assert iveness Training, Family Counseling). 

(2) Community nursing. 

(3)  Supervisory management. 

(4) Short c-rses r e l a t e d  t o  genera l  nursing. 

( 5 )  Degree -co&ses r e l a t e d  t o  psych ia t r i c  nursing (e.g, 

psychology, sociology). 

( 6 )  Degree courses not  r e l a t e d  t o  nursing. 

(7 )  Courses unrelated t o  nursing. 

(8) None. 

( 9 )  Courses leading t o  a degree i n  nursing. 



i f .  

APPENDIX E 

Correspondence 



# 58, 1959 P u r c e l l  Way 1 
3 
I North Vancouver, B.C. A 

V7G 3H4 t I 

M r s .  Margaret S. Neylan 
I, Department Head 

~ s i c h i a t r i c  Nursing \ B r i t i s h  Columbia I n s t i t u t e  o f  
, ?  \, Technology 

3700 Willingdon Avenue 
Burnaby, B. C. V5G 3 H 4  

Dear Mrs. Neylan; ' i ,  

I am w r i t i n g  t o  r e q u e s t  t h e  permission and a s s i s t a n c e  o f  
B.C. I .T .  and t h e  P s y c h i a t r i c  Nursing Department i n  conducting 
a follow-up s tudy o f  g radua tes  of  t h e  P s y c h i a t r i c  Nursing Pro- 
gram. The s tudy is  be ing  conducted i n  p a r t i a l  f u l l f i l l m e n t  
of  requirements f o r  a M.A. i n  Education a t  Simon F r a s e r  - 
Univers i ty  and i s  under t h e  d i r e c t i o n  of my s e n i o r  super- 
v i s o r  D r .  Bryan Hieber t .  

The purpose of t h e  s t u d y  i s  $0 explore  khe process  by which 
t h e  graduates  of  t h e  Psych-ric Nursing Program chose t o  
e n t e r  theTprogram and t o  determine i f  t h e r e  i s  a r e l a t i o n s h i p  
between t h e  way i n  which t h e  choice o f  vocat ion  was made 
and t h e  g r ' d u a t e s  l a t e r  d e c i s i o n  of  whe the r ,o r  nok t 
i n  - t h e  f i e  h of P s y c h i a t r i c  Nursing. 

The p lan  f o r  c o l l e c t i n g  t h e  d a t a  involves  d i s t r i b u t i n g  ques- 
t i o n n a i r e s  t o  a l l  o f  t h e  graduates  of  t h e  program. I n  
a d d i t i o n ,  it would be d e s i r e a b l e  t o  adminis te r  t h e  same, 
ques t ionna i re  t o  a sample o f  s t u d e n t s  r ep resen t ing  f i r s t  
and second year  s t u d e n t s .  The anonymity of t h e  p a r t i c i p a n t s  
w i l l  be preserved throughout.  

Permission f o r  access  t o  t h e  f i l e s  o r  some o t h e r  form of  
a s s i s t a n c e  is necessary  t o  f a c i l i t a t e  t r a c i n g  - t h e  graduates .  

Ques t ionna i res  w i l l  be.made a v a i l a b l e  f o r  review a s  appropr ia t e ,  
p r i o r  t o  d i s t r i b u t i o n .  

I t  is hoped t h a t  t h e  f i n d i n g s  w i l l  be of i n t e r e s t  and value 
t o  the Department. I w i l l  be  p leased  t o  sha re  them on 
completion of  t h e  s tudy.  



Attached i s  a more d e t a i l e d  account\of the phases of the  
study which would involve  the  Department of Psych ia tr i c  
~ u r s i n g ,  and the  a s s i s t a n c e  requested. Your support and 
a s s i s t a n c e  w i l l  be g r e a t l y  apprec iated . \  - 
Yours t r u l y ,  

Shiron Erickson 



J u l y  17, 1980 

3s. E e l e n  Grice 
Regis t ra r  
Registered Nurses* Associztfon of B.C. 
2130 West 12th Avenue 
Vancouver, B.C. 
VCK 2x3 

Dear Ms. G r i c e :  
\ 

K e  have been fortunate in that a faculty member of the 
Psychiatric Nursing Department has undertaken a s tudy  of 
vocacionel choice ?atterns of the graduates of the 
Psychiatric IZursinq E r o ~ r ~ ,  in partial fulfillment of 
r e q z i r e e n t s  for a -:.:.I... i n  Eaucation.  The de2artment i s  
keocly interested i n  the f i n c i n ~ s ,  ~articularly with respect 
tc the field of e~.plgj.;r:ent pursued by the graduates who 
ccn2leted a secon6 6iplarna, becoming eligible for xtiaib~r- 
ship in k?\e R . X . A . ~ . C ,  Any assistance that you are able 
to provide i n ' l o c a t i n g  these gracuates would be most 
appreciated. 

C Enclosed is a list of the double diplorn graduates by class 
and year of graduation. Any Sddresses you are able to ' 

p r o v i e e  as w e l l  as an indication of those who =e currently 
registered would be most helpful. 

P S t M  
c,c. S. Erickson 
encl  . 

S i n c e r e l y ,  

Kargaret S. Neylan 
Department Head 
Pspchf atric Etxsing 



.. 

M r .  Dwight Wenham 
Executive Director 
Registered Psychiatric ~ & s e s @  
Associat ion of B r i t i s h  Columbia  
7790 Edmonds S t r e e t  
Burnaby , E.C. 
V3N 1B8 

Dear Dwight: 
V 

As you may know, one o f  t h e  f a c u l t y ,  Shi ron  Erickson,  i s  
conductingla s t u d y  of voca t iona l  choice p a t t e r n s  of the 

+d gradua tes  of the P s y c h i a t r i c  Nursing Program, 
1 f u l f i l l m e n t  of a M.A. i n  Education. The 

'ndings of t h i s  s tudy are of keen i n t e r e s t  t o  the Depart- grit , e s p e c i a l l y  i n  determining the f i e l d  and t y p e  of 
&ployrnent gursued by t h e  graduates .  

It i s  hoped that t h e  RPIUIBC w i l l  be a b l e  t o  be of  a s s i s t a n c e  
i n  l o c a t i n g  graduates .  A list of the gradua tes  by class 
and year i s  inc luded with the most recent addresses  w e  
have on f i le .  An update of the addresses  on t h i s  list and 
the prov i s ion  of any a d d i t i o n a l  addresses  you have would 
be g r e a t l y  apprec ia ted .  

m : b t  
c.c. S. Erickson 
attach. 

Since re ly ,  

d 
Hargaret 8.  Neylan 

.+ Dtparbent fiisacl 
Psychiatric Nursing 



AP-PENDIX F 

Covering Letter to Graduates  

4- 



Dear Graduate: 

This questionnaire distributed to all the 
graduates of the Nursing Program at B . C . I . T . ,  
all the students presently enrolled, and a limited number 
of persons who left before completing the program. The 
questionnaire forms the basis of a study to determine 
who chooses the Psychiatric Nursing Program, how they 
choose it and most espqqially, the career pattern graduates 
have subsequently followed. The study is being undertaken 
in partial fulfillment of my obtaining a Master's degree 
in Education from Simon Fraser University and has the 
full endorsement of $he Department of Psychiatric Nursing 
at B;C.I.Fs Findings from the study will be of value in 
further program development to better meet the needs of 
the stu+nts, graduates, and the profession of psychiatric 
nursin . 2 / 

\ 
whether or not you are presently working in-psychiatric 
nursing, your participation is inportant to the success 
and significance of the study. You may be assured of 
complete confidentiaiity. The questionnaire has an 
Fdeztification nuznber f3r mailing purposes only, so that 
your name may be checked off the nailing list when your 
questionnaire is retsrne2. Ycur name will never be placed 
o~ the questionnaire. 

The findings of this stndy will be made available to the 
Ge?artnent of Tsychiatric Xursing. If you would. like a 
sycLm,ary of the f i r d i z g s ,  ?lease write to me Zirectly under 
separate cover. 



APPENDIX G 

~04low-lJp Letter to ~ r a d u a t e s  



7, Dear Gradua te :  

During t h e  f a l l ,  t h e  e n c l o s e d  q f i e s t i o n n a i r e  w a s  s e n t  t o  
a l l  t h e  g r a d u a t e s  o f  t h e  BCIT P s y c h i a t r i c  Nurs ing  Program. 
S i n c e  t h i s  meant a t t e m p t i n g  t o  r e a c h  g r a d u a t e s  who l e f t  
BCIT from one t o  s i x  y e a r s  ago,  it was e x p e c t e d  t h a t  many 
o f  you would have  moved o r  made o t h e r  changes and n o t  be  
e a s i l y  r eached .  D e s p i t e  t h i s ,  t h e  r e s p o n s e  h a s  been v e r y  
encourag ing  and h a s  prompted t h i s  second m a i l i n g .  You 
may n o t  have r e c e i v e d  t h e x f u i r s t  q u e s t i o n n a i r e  o r  p e r h a p s  
you i n t e n d e d  t o  r espond  b u t  d i d n ' t  g e t  it done.  I n  any 
c a s e ,  I encourage  you t o  p a r t i c i p a t e  a t  t h i s  t i m e ,  whether  
o r  n o t  you a r e  p r e s e n t l y  working i n  p s y c h i a t r i c  n u r s i n g .  
Apar t  from t h e  v a l u e  t o  m e  p e r s o n a l l y  i n  comple t ing  my 
t h e s i s ,  t h e  Department o f  P s y c h i a t r i c  Nurs ing  i s  i n t e r e s t e d  
i n  hav ing  t h e  most comple te  d a t a  p o s s i b l e  i n  r e l a t i o n  t o  
your  g r a d u a t e  c a r e e r  and  f u t u r e  a s p i r a t i o n s ,  a  b a s i s  
f o r  program p l a n n i n g .  

The f i n d i n g s  of t h i s  s t u d y  w i l l  b e  made a v a i l a b l e  t o  t h e  
Department? o f  P s y c h i a t r i c  ~ u k s i n ~ .  I f  you would l i k e  a  
summary of  t h e  f i n d i n g s ,  p l e a s e  w r i t e  , t o  m e  under  s e p a r a t e  
c o v e r .  P 

You may be  a s s u r e d  o f  comple te  c o n f i d e n t i a l i t y .  Your 
q u e s t i o n n a i r e  i s  i d e n t i f i e d  by number o n l y .  Your name w i l l  
n e v e r  be  p l a c e d  on t h e  q u e s t i o n n a i r e .  .- 

Your  p a r t i c i p a t i o n  i n  comple t ing  and r e t u r n i n g  t h e  
q u e s t i o n n a i r e  w i t h i n  t h e  n e x t  two weeks w i l l  be most 
a p p r e c i a t e d  and w i l l  b e  b e n e f i c i a l  t o  t h e  P s y c h i a t r i c  
Xurs ing  Department.  

Thank you f o r  your  t i m e  and i n t e r e s t .  

Yours t r u l y ;  

S h i r o n  E r i c k s o n  
F a c u l t y  
2sychiakric S u r s i n q  D e p a r t z m e n t  
3 . C .  I n s t i t u t e  of Tec5mology 



f" 
APPENDIX H 

Covering Letter  t o  Student  Withdfawals 



Dear Former S t u d e n t :  
. 1 

5 . \ 

You w i l l  f i n d  e n c l o s e d  a  q u e s t i o n n a i r e  e n t i t l e d ,  
" V o c a t i o n a l  Cho ice  i n  P s y c h i a t r i c  Nurs ing" .  c A s  an  
a c c e p t e d  a p p l i c a n t  and /o r  a  f o r m e r  s t u d e n t  o f  t h e  program,  
y o u r  r e s p o n s e  i~ an  i n t e g r a l  p a r t  o f  a  s t u d y ' t o  d e t e r m i n e  
some of t h e  f a c t o r s  r e l a t e d  t o  c h o o s i n g ,  e n t e r i n g  and  
l e a v i n g  o r  graduating f r o m w t h e  P s y c h i a t r i c  N u r s i n g  Program. 

The q u e s t i o n n a i ~ . i s  b e i n g  d i s t r i b u t e d  t o  a l l  t h e  g r a d u a t e s  
of  t h e  program,  a l l  >he  s t u d e n t s  p r e s e n t l y  e n r o l l e d ,  and 
a l l  p r e v i o u s  s t u d e n t s  who e n r o l l e d  i n  Term I f rom 1978 
t o  t h e  p r e s e n t  who a r e  no  l o n g e r  i n  t h e  program.  

R e g a r d l e s s  o f  how l o n g  you were  i n  t h e  program o r  y o u r  
r e a s o n ( s ) '  f o r  l e a v i n g ,  y o u r  p a r t i c i p a t i o n  i s  i m p o r t a n t .  
t o  t h e  s u c c e s s  and s i g n i f i c a n c e  o f  t h i s  s t u d y .  You may b e  
a s s u r e d  of c o m p l e t e  c o n f i d e n t i a l i t y .  The q u e s t i o n n a i r e  
h a s  a number f o r  m a i l i n g  p u r p o s e s  o n l y .  Your n a m y . w i l l  
n e v e r  a p p e a r  on t h e  q u e s t i o n n a i r e .  

The f i n d i n g s  o f  t h i s  s t u d y  w i l l  b e  made a v a i l a b l e  t o  t h e  
Depar tment  of P s y c h i a t r i c  Nurs ing  f o r  t h e  p u r p o s e  o f  program 
improvement and f u t u r e  p l a n n i n g .  

r . 
Thank you  f m  y o u r  t i m e  and i n t e r e s t .  Your p a r t i c i p a t i o n  
i s  g r e a t l y  a p p r e c i a t e d .  

Yours  t r u l y ,  

S h i r o n  E r i c k s o n  
F a c u l t y  
P s y c h i a t r i c  N u r s i n q  Depar tment  

SPECIAL INSTRUCTIONS - p l e a s e  c o m p l e t e  q u e s t i o n s  1 t o  4 2  
i n c l u s i v e  i n  S e c t i o n  I .  Complete  a l l  o f  S e c t i o n  11. 



I. Guide to the Definition of the ~ h e s  and Functions of the Licensed 
Practical Nurse, The Registered Nurse, and the Registered Psychiatric 
Nurse. Joint Statement of The Licensed Practical Nurses' Association 
of British Columbia, The R.N.A.B.C., and the R.P.N.A.B.C., February, 
1977. (Available from the Registered Psychiatric Nurses Association ' 
of British Columbia). 

2. McKay, M.L., History, of Mental Health Services. Riverview Hospital 
Staff Publication, 1959. (Available from Riverview Hospital Library, 

' Essondale, British Columbia). 

3 .  Neylan, M., Personal communication, March, 1982. 

4. Curriculum.Document, B.C.I.T. Psychiatric Nursing Program. Un- 
published document 1981 (Available from Department of Psychiatric 
Nursing, British Columbia Institute of TechnoJogy, Burnaby, British , 
Columbia) . 

5. Settings Where Registered Psychiatric Nurses Are Employed, June, 1981. 
Statistics compiled by Dorothy Je~ings, Executive Director, Registered 
Psychiatric Nurses Association of British Columbia, Printed July 14, 
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