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ABSTRACT

The purpose of this study was to describe vocational behaviors of
students and graduates of a particular psychiatric numsing program to deter-
' S )
mine whether graduates stayed in psychiatric nursing and to identify factors

»'operating in selecting psychiatric nursing which may influenc; later voca~
‘-ﬁional decisions. ' ' | c ,

‘Super's modei of vocational developmént was chosen as the théore;ical%
frameﬁork. The major concepts of vocational self-concept, vocational maturity
and vocational exploration were used to develop three independent rating
scales inéorporating a two part questionnaife including a demographic section
assessing program factors ;nd a vocational developmént section assessing the
vocational behaviors. .

Subjécés were 391 graduates, 69 withdrawals and 217 current students.
Questionnaires were mailed to graduates and program withdrawals. Student

.

. o, .. . . .
questionnaires were administered during class, Response rate was 60% for

i

grédua&es, 327% for withdrawals andv9l% for students. _The data were analyzed
by means of chi-square tests and analyses of variaﬁce. ‘ |
Of the graduates, 27%‘had obtained diplomas in general nursing quali-
fyiﬁgrthem to work in psychiatric or general nursing. Of the graduates,
58Z‘were working in psychiatric nursing; 167 in general nursing.

_ The predictions that clariéy of vocétional self-concept, degree of
vocational matufity or amount of exploration would influence retention in
psychiatric nursing were not supported. ‘ . .

Differences in vocational self-concept were found between applicants
initially preﬁgrying psychiatric nursing and applicants preferring general

» nursing; and further between graduates working in psychiatric nursing and
graduates working -in general nursing. The proportion of graduates working

~

in psychiatric nursing initially preferring general nursing was not signif-

. P
111
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b el R

e

. : ‘ <
icantly different from the proportion initially preferring psychiatric nursing. %

z

Graduates who perceived that they received accurate information imi- .

. -

tially about psjchiatric’nursing Weré more frequently working in psychiatric

nursing than graduates who thought they héd received inaccurate information.
Findings suggest applicants who enter the proérém as an alternative to

general nursing are as likely to femain in psychiatric nursing as apﬁlicgnts

whose preference was psychiatric nursing. The program appears effective in

altering the vocational self-concept of recruits towards psychiatric nursing.

I

_ The provision of accurate information about psychiatric nursing has potential
~— ) !
for improving the retention of the graduate.

-

' ]

iv
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CHAPTER 1 : 1

INTRODUCTION

I don't like work - no man does -
but I like what is in work ~ the
chance to find yourself. Your own
reality - fo; yourself, not for others
~ what no other man can ever know.
They can only see the mere show and
never can tell what it really means.
Joseph Conrad
Heart of Darkness
The concept of work as a means of self-expression is prevalent. The
idea that through work one both expresses and develops one's self is
fundamental to vocational development theory. Super particularly has

br
focused his attention on determining how identity as a worker develops

and how one eﬁters and finds one's place in the work world. In voca-
tional development terminology, Supef (1963, 196;, 1977) has focused on
the process of development of the vocational self-concept, has identified.
stages in the process and in doing so has come to view vocational develop-
ment as a life long process.

This study, however,was not initiated by iLtgfest in testing weca-

, . : & W »

tional theory. Rather, interest in vocational theory grew out of a parti-
cular need. A need t¥¥ind a frame-work from which to explore a psy-

chiatric nursing program in relation to how individuals entered the

program, what happened to them during the program and most importantly,
what happened to them as graduates. *



.
Wl

The Context of the Problem

- »

'The Psychiatric Nursing Program at the British Columbia fhsfitute of
Technqlogy was the program of interest in this study. Thi;’program'was
established in 1972 with the phasing‘out of a long established psycﬁiatric
nursing program based in the la?ge provincial psychiatric hospital
(Riverview Hospitalj. As a new program issues and concerns of a broad
nature were raiséd pytstudents, faculty, employers and others in relation
to the prograﬁs ability to attract applicants, to ‘retain students and to
meet the man power needs in the field of psychiatric nursing. A syste-~
matic evaluation of the program seemed indicated. The peeded information
related to the vocational choice process from prior to application to the
program when vocational choices are made, through impleﬁ;ntation of a
choice to establishment in a vocation.

The~developmentgl theories of vocationalzchoice were selected as
being the most appropriate to this study as they are considered to be
"more inclusive, more concerned with longitudinal expreésions of career
behavior and more inclined to highlight the importance of the self-
concept" (Herr & Cramer, 1979, p. 91). Of the developmental theories
the work of Sﬁper stands out. Herr and Cramer (1979) assess his contri-
bution as follows: "Probably the developmental approach which has re-
ceived the most continuous attention, stimulated the most research, in-
~fluenced most pervasively the field of vocational psychology, and is the
most comprehensive is that promulgated by Super and his many colleaguesh

(p. 92).

The Problem
The purpose of the study was to determine the occupational roles-

acquired by graduates of the program and to attempt to identify factors



s i 7 o 3

which increased the likelihood of applicants to the program ultimately

becoming psychiatric nurses. Did certain vocational choice patterns

. €

egist that were more %ikely to culminate in graduation from the program
and subsequent establishment in the field of psychiatric nursing?

. Concepts central to vocational development theory as conceptualized
by Supef formed the basis for predicting relationships betwéen different
patterns or fadgtors in the vocational choice process, and served as the
frame work_from which a questionnaire was developed to collect the
pertinent data.

An extensive literature review of vocational development theory was
,undertaken as described in Chapter II. A description of psychiatric
nursing as a vocation is also included. ‘The developmeng, testing and
administration of the questionnaire is described in Chapter III. Find-
ings of the-study are reported and discussed in Chapter IV, and the con-

clusions, implications and limitations of the study are discussed in

Chapter V.
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CHAPTER 1I

., LITERATURE REVIEW

i

The purpose of the literature review is to provide background in-
formation concerning psychiatric nursing and to describe the vocational

¥

theory providing the framework from which vocational choice,?n a psy-
cﬁiatric nursing ﬁrogram was studied. The literature revie@ is dis-
cussed under the headings of the vocation of psychiatric nursing, theories
of vocational choice, Super's theory of vocational dévelopment, sexual
sﬁereotyping in vocational cﬁoice and formulation of the research ques-

tions.

The Vocation of Psychiatric Nursing

The vocation of nursing like teaching is long established and uni-
versal and one for which a common image is held. Psychiatric nursing
in contraét is not universal and the title psychiatric nurse as a health
manpower category conveys different meanings even within (anada. f

7
. ~
For the purpose of .clarification, and to provide a context, psy-

. . . H . o~ . ) . . .
chiatric nursing as is the meaning in this study is described in relation
to role, educational preparation and status. A comparison is made be-

tween parallel categories of health care workers in the United Kingdom,

the United States and Western Canada.

The Role of the Psychiatric Nurse

The psychiatric nurse in this study designates a member of the
health care team whose primary role is in proyiding direct pétient care
to psychiatric patients. In the Uﬁited gingdom £his care givex is
called the Registered Mental Nurse. A report of changing patterns of
psvchiatric treatment and functions of psychiatric nursing in the United

Kingdom ('"Psychiatric Nursiﬁg”, 1968), includes the following statement

about psychiatric nursing:

3
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There is no formﬁla\by’which to describe the work of the psychiatric
nurse. fsychiatric nuf;es have a round the clock responsibility
for the caré, comfort and’well bging of mentally ill people. These
are people who gnter hospital because they cannot cope with life
in the community, or are a nuisance’ to others or are d;ngerous to
themselves or other people. Nursing these patients requires spe-
cial skill and understadnding becéuse the existence‘of mental ill-

* ness complicates the proyision of what would otherwise be straight
forward nursing care and prevents patients.ffom whole-hearted coop-
érationxin their treatment (p. 14).

In the United States the direct care given for psychiatric patients

. . @

was the attendant later established as the psychiatric technician (Bowei,
1970). Recently, however ; new -category of worker has ‘emerged called
alternately mental health teqhﬁicians, mental health workers or human
service workers. The development of programs for mental health workers,
as they are most qommonly called, arose from recognition that current
manpower negdsiszi&,Qot be filled by "traditional proféssionals doing
traditional thin;;” {MéPﬁeeters, 1969) and in recognition of a serious
gap in mental health manpower - between the "highly-trained profession?l
and thé in-service trained aide or atteﬁdant" (Fuzessery, 1969, p. 13).
The menfal health worker is described as one.who- "relates to the patient
léongitudinally; becomes and remains a patient advocate...; becomes the
integrator of the patient's activities and treatment such that no segmenf
of his needs is disregarded; and becomes a cross disciplinary worker who
under supervision can relieve... [professiona)] workers of less specialized

portions of their work load and thus enable them, Erofessional workers]

& -
to use their skills more efficiently" (Felton, Wallach & Gallo, 1974,



p. 54). True, Young and P;ckand (1974) deééribe the mental health’
worker as a generalist 'prepared to enter a variéty b£ job roles in
mental hospitals, community mental health,centers?:retardation fac—
ilities,,gefiatric settings; and other community agencies that need
additional manpower' (p. 345).

- In the four western provinces of Canada the category of worker
providing direct care to psychjatric patients is the psychiatric nurse.

A joint statement issued by a committ€e of the Registered Nurses'

Association, the Licensed Practical Nurses' Association and the Registered

%Sychiatric Nurses Association of British Columbia (Noterl), defines

¢ .
the psychiatric nurse practitioner as a "Registered Psychiatric Nurse

with required academic preparation and related experience engaged pri-
marily in direct care of clients’ and further that "the Registered
Psychiatr{c Nprge is educationally prepared to work in a variety of
meﬁtal healtﬁ and. mental r;tardation settings' (p. l6).v

Educational Preparation

In the United Kingdom, training programs for Registered Mental

~

‘Nurses date to the early 1900's. ‘In the 1930's almost all mental hos-

pitals trained psychiatric nurses. Registered menpal nurses were per-—
mitted to do general training in reduced time and the double qpalifi—
cation was recognized as an asset in applying for administrative positions.
The syllabus and standards of the General Nursing Council were adopted

by the majority of fraining séhools with tﬁe résdlt that the model for

the program closely followed the model in practice in the general hos—
pitals (hPsychiatric Nursing', 1968). Egncern has been expressed over

the appropriateness of this model as stated by Nicolas and Gooderham(1982):

-~

“"Criticism has been leveled at the Council's present mental nursing syllabus
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for not emphasising the interpersonal and therapeutic skills required of
the psychiatric nurse and for persisting in the inclusion of much genefal‘
medical content" (p. 2). A new syllabus has recently been déveloped
which is described as follows: "This new syllabus makes a firm bid to
identify psychiatric nursing as primarily béing rooted in the skills of
interpersonal and intra-personal sehaviour. "f“ An explicit iﬁtentiotﬁﬁ$

“of tﬁe syllabus is to develop mgdels of care thus enabling nurses to
function flexibly in arvafiet§'of clinical settings. 'i" The knowledge
5ase of the new syllabus puts its roots clearly in sociology and
psychology'" (Coombes, 1532).

In the United States; in the early l950's,’formal training programsp
for attendants were set up iq many‘stafe hospitals. Workers trained in
these programs became known qs psychiatric technicians. Training pro-
grams for psychiatric technicians were brought into being by nurses.

Ihe identificatiop with and resemblance to nur;ing is attributed to this
factor (Bower, 1970). -

The mental health worker on the other hand is coﬁgeived_zf;as a
new catégory of worker, the first such progrém opening in 1965. This
worker is described as a generalist "defined as a person with a core
liberal arts univéféity—level education witﬁ an emphasis upon the be-
havioral sciences and wifh specialized courses and field experiences
related to mental fetardation, emotional disturbance, community programs,
and sociél‘welfare. The mental health‘generalist must have positive
attitudes, human relationship.skills, sensitivity, and groad knowledges"
(Hadley, ™ True & Kepes, 1970, p. 46). Programs are generaliyotwo years

in length and award an associate degree on completion allowing for access

to continuing university education.
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‘Efforts have been made to bring these two categories of workers

together and to develop common programs: Howe;er pressure has largely
been directed at the restructuring of tﬁe role and function of the
psychiatric technician, in particular the relinquishing of nursing
functions (Fuzessery, 1969). >The psychiatric technician is warned
dgainst the érospect of being reggrded as "Junior nurses'" with ; re-
sultingrblocked mobility (Bower, 1969). Prbposed role and:%rogram
changes were not, however without reéistance. :

In the four western provinces of Canada, educational programs for
psychiatric nurses have most closely resembled thé British model. From
1932 to 1973, in British Coluébia the major provincial mental hospital
(presently known as Riverview Hospital) maintained a two year training
program for psychiatric nurses. Graduates of this program staffed the
large institutions (Néte 2). The curriculum model paralleled that of
general nursing programs. fg

With the phasing out.of the Riverview program, in 1972 the two
year psychiatric nursing-program (the subject of this study) was opened
iﬁ one of the major educational institutes in the province, thé British
Columbia Institute of Technology. The program, initially a graft on to

/

an existing\gene;al nursing program with a common.first year and no
~

distinction made between students until the second year, in 1979 became
separate both in curriculum and administration (Note 3).

The curriculum includes both the behavioral and biological sciences
emphasizing integration and application of concepts. A general nursing

<

component including basic nursing skills has been retained. An inter-

ggrsonal relationships laboratory in which communication skills are

taught and developed continues through the two years of the program.
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Concurrent clinical experiences are provided in a variety of hospitals,

health centers and community agencies. The most accessible route for

furgher education is as is the: pattern in the United Kingdom, through

-

general'nursing programs (Note 4).

Status and Recognition

The.registéred mental nurse, the psychiatric technician and the
registered psychidtric nurse all have their roots in the large mental
institutions.~ The public status and ﬁecognition of the psychiatri;
nurse is seen at least in part td be a reflection of the public image of
the menta%Q}nstitution and attitudes_towards mentally ill patients.
Changes in attitudes and changes in psychiafric treatment, notably de-
velopments in community based care appear to be molding the role and
increasing the recognition and status of the.psychiatric nurse ("'Psy-
chiatric Nursing", 1968; Fuzessery, 1969). However, statistics compiled
in 1981 by the Registered Psychiatric Nurses Association 6f British
Columbia showed that of the 1,790 active Registered Psychiatric Nurses,
a small portion, 5% were working in the community. The majority, 76%
were working in large provincial or federal institutions. The remaining
19% were employed as psychiatric nurses in general hospitals or in long
term care facilities (Note 5).

The degree to which these three groups of ‘health care workers haVeizz
become organized self regulating bodies varies. Ig the United Kingdom,
State Registrétion was introduced as early as 1919. The psychiat;ic
nurse qualified for registration as a Registered Mental Nurse, the

general nurse as a State Registered Nurse granting different but equal

professional status to each group ('Psychiatric Nursing'', 1968).
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In the United States, the California Society of Psychiatrie Teech~-
nicians was established in 1950. Th;‘National Associétion of Psychi;trié
Technology &as an outgrowth of that group. Some mental ﬁealth workers
have shown interest in maiat;ining an association with,rif not'joiniﬁg,
the NationaliAssociétion of Psychiatric Technélogy (Simon, 1971).

In British Codumbia, the‘Registered Psychiatric Nurses Act was
approved in 1973 making the Registered Psychiatric Associatioq.an_auton—
omous professional body with full responsibility for tﬁe‘aFandafds and-
practise of its membership kNote 6). 'Déspitékthis seeminély secure
legislative position, the future role and professignal status of ‘the-
psychiatric nurse continues to be an issue. A récent major study of
nursing education in Britis@ polumbia kKermacks, 1979) recommended that
thé Registered Psychiatric Nurse be amalgamated with the Regi;tered
Nurse and psychiatric nursing programs be combined with their respe€ctive
general nursing brograms, in éffect, eliminating the psychiatric nurse

as a category of health care worker.

Summary

‘
*

In describing the vocation of psychiatric nursing, parailels have
been drawn between the registered mental nurse in Great Britain, the
psychiatric technician and mental health worker in the United States,

and the registered psychiatric nurse in Western Canada, specifically
B
the province of British Columbia. Common features have been identified.

The role is described as that of a géneralist, capable of functioning

in a variety of psychiatric agencies, who maintains close association

with, or provides direct care to the patient.
’ .
Educational preparation focuses on the behavioral sciences and

the development of interpersonal skills. The degree to which the

Y



"and status changes for these workers.

11

biological sciences should be emphasised, and whether traditional nursing
skills in relation to the provision of physical ca?e\should be ineluded
are areas of controversy.

The route of further educatioﬁ in the Uniged States is through
continuing university education. In Western Canada and>G¥eat Bfitain

the usual access to further education is through nursing programs.

Status and recognition are thought to have been influenced by patterns

.
&

of psychiatric treatment, all three groups having common roots in the
large mental institutions. Changing patterns of psychiatric care, i.e.

provision of care in the community is exﬁu%;ed to be reflected in role

Aspirations towards professional status on the health care team

)

are in evidence and these health care workers are at various stages of

becominé organized és,professionals. The struggle for status however,
appears, to be marked'by confusion and conflict over roles. Such a
struggle is ho&ever, probab;y inevitable in the emergence J%d changing
of a vocational role. |

Theories of Vocational Choice

<EF? way in which an individual becomes associated with a particular
vocation has been studied from a number of perspectives and for a variety
of reasons; From an economic perspective the thrust has been to assess
the attributes of the individual in an attempt to matchvthese to the
requirements of a particular vocation. From a psychological perspective‘
the focus has been to idéntify the personality characteristics of indi-
viduals in particular vocations. From a sociological perspecﬁive the

emphasis has been to determine the role played by the society in which

one lives in determining ones vocation. From a developmental perspective
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the process by which inMlividuals identify themselves with a particular

~ 7 R
T

vocational role has béen the focus of interest. Vocationgl choice has

alternately been suggested to be a matter of finding a vocation which

matches one's interests and abilities, gravitating towards a vocation

L4

suited to one's personality characteristics, inheriting a vocation as

the result of one's social circumstances, or developing a vocational

identity as part of the process of human development.

A number of‘theoretical formulagioﬁg have been devised to explain
vocational behaviour. The theories ﬁ;ve been é}assified in va?ious
ways. Crites (1969) useé thrée categories; 1) trait-factor gheorieg,
2) psychodynamic therie? and 3) vocationaf'developm;ntqghéories (p. 13).
Osipow (1968) usés s?milar categories‘but adds a fourth which he calls
the soci;ldgical model (p. 11). ‘Tﬁe séciological,model ‘holds that
circumstances beyond the individual's control largely account for career

choices, and suggesténfhat one of the primary tasks of youth-is de- -
\ .

veloping the means for ¢ with ones' environment (Hollingshead, 1949).
A~ '
Although sociologicah gactors influencing vocational choice are ac- . . _

knowledged in vocational thebry, the study of vocational choice from

such a broad perspective is generally left to sociologists. : N

Trhit-Factor Theory : L

The trait-factor approéch has its ori§;ns_in gifﬁerential psy-
chology and is based on matching traits poése;sed b; an indi?idgal to
job requireﬂénts. This approach peaked in ;opularity‘fqllowing the
depressionAith the need to match péople to jobs in large ﬁumbefs, and
dg:?ng World War II with the need to rapidly select: and classify men

for duty. At their most optimistic, te~assumptions underlying the

trait-factor approach are that ''a straight forward matching of an
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individual's abilities and interests with the world's vocational op-
portunities can be accomplished, and once gccomplished, solves the pro-
blem of choice for that individual" (Osipow, 1968, p. 11).

The view of matching people to jobs by matching traits to job re-
quirements is criticized as being static and mechanistic. 1In reaction
to this éosition Herr and Cramer (1979) state that '"choice oécurs not
only as a function of relating an individual's traits to the charac-
teristics of alternmatives but also as a function‘of complex interactions
between the person's developmental history and environment (p. 72).

Super agrees that "people are differentially qualified for occupations ...
.. and that people are likely to be more satisfied if they are in an
occupation which requires a pattern of interests and abilities closely
corresponding to their own characteristics'. However he holds that
"any given man possesses the potential for success and satisfaction in
a variety of occupational settings'" (Osipow, 1968, p. 119). Super also
suggests that the static nature of trait-factor theory is not in keeping
with the dynamic nature of the concept of roational development.

A more general criticism of trait-factor theory as it is used in
psychology and education is that test scores are wrongly interpreted
as traits or enduring qualities (the test-trait fallacy), rather than
as descriptions of performance on a particular test. Further, the

information tends to become used to ''segregate, stratify, and otherwise

govern the lives of people' (Tryom, 1979, p. 404).

Psychodynamic Theory ~

The psvchodynamic or personality theorists take the view that

/

drives, debires and needs are the important determinants of vocational

choice. The study of this approach focuses on determining which
‘ \
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personality types gravitate to which jobs. Of the voégﬁ\gnal thecorists,

the research of Roe was most influenced by the psycho-analytical approach.,

Roe (1953) attempted to demonstrate the significance of early childhood
experience iq shaping the personality and subsequentally determining
- :

adult vocational behavior. In her early investigations Roe identified
common traits in various'types of scientists relating these to differing
childhood exﬁeriences and child—rearing.practices (Osipow 1968).

Although this approach is no longer in the mainstream of vocational
reseérch, the study of vocational choice according to personality types

repains a relatively popular trend (Holcomb & Anderson, 1977).

Developmental Theories

The developmental theories are said to represent a synthesis of
earlier views and are based on the assumptions of both differential
and dynamic psychology. Crites (1969) suggests that "all the major
theories in the field today have, as one of their propositions,‘stated
one way or another that vocational behaviour oﬁ the individual develops
as he grows older" (p. 14). The basic¢ view held is that a vocation is ‘
chosen on the basis of the individua{'s images of the occupational world
and the individual's concept of self in the work world. The prominent
developmental theorists are Ginzberg, Super and Tiedeman. Ginzberg

can be considered to have instigated the move to a developmental view of

vocational choice.

"Einzberg. Ginzberg's major contribution is the result of an ex-
ploratory study of the occupation choice patterns of adolescents (Ginz-:
berg, Ginsburg, Axelrad & Herma, 1951). As a result of this study

Ginzberg spécified phases through which individuals move as they develop

vocationally., Ginzberg, however, tended to view vocational development

oo i Lo !
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as terﬁinating in young adulthoed, a view which was later challenged.

Ginzberg concluded thét the process of vocational decision making
was largely_irreversibie and inevitably had the quélity of compromise.

He also viewed many of the problems of vocational choice to be relatéd

to the storm and stress of adoiescence viewing this stage of development
from a psychganalytical perspective as one of emotional turmoil (Ginzberg
et al, 1951).

Super. Super is ééid to have formulated and published his firét
theoretical statements in response to the work of Ginzberg, which Super
criticized on three accounts; v
1) failure to take ihto account existing data on vocational be-

havior in developing a theoretical position, ®

2) limitations put on the pfocess of vocational development and

3) Ginzbefg's conclusion that the process of vocational decision

making is largely irreversible and inevitably has the quality
of compromise (Herr & Ctamer, 1979, p. 92).
In response to the notion of compromise Super stated ''Surely this is
the crux of the problem of occupational choice and adjustﬁént: the
nature of the compromise between self and reality'" and further thai
"when wholesome development takes place the process is not so much one
of compromise as one of synthesis" (Crites 1969, p. 123).

In contrast to Ginzberg, S;per "interprets adolescence as a period
of cultural adaptation during which the individual makes the transition
from childhood to adulthood and engages in a process of exploration of
the self and the world of work" (Crites, 1969, p. 183).

Super, in analyzing Ginzberg's theory and related research, in

the light of the developmental plan of Charlotte Bueler, postulated
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five stéges of vocational development from‘childhood through'to old age.
Although developmental stages as outlined by Super would appear to be.
sequential and linear, Super acknowledges the cyclical processbwithin
the developmental progression and states, 'The life stage pfocesses
continue more o:\Iess throughout life, repeating themseives in the
sequence: initial - trial - stable - decline" (Super, 1969, p. 4).
Super has consistently worked at synthesizing previous theories, and
déveloping a theoretical framework which he as well as many colleagues
have tested, refineg, embellished and expanded over a period oi/ﬁO yéars.

Tiedeman. Tigdeman has not directed hist attention at developing
an integrated theory of vocational behaﬁior. However, his research has
been done in a developmental frame focusingréh specific aspects of the
process of vocational development. /

Tiedeman focused on identifying stages in the decisibn-making process
in relation to choosing a vocation. ?Tiedeman and his »students have
used varfous personality and developmentalAtheqries, nétably Erikson's
psycho-social crisis theory from which to analyse the decision making
process (Tiedeman & 0'Hara, 1963).

Tiedeman vie&s adolescence as a period of identity development
through the process of differentiation and integration, a process not,
however, limited to the adolescent period. He.stated, "Ego-identity is
a psycho-social phenomenon. It is thg crystallizing premises of ex-
istence which one forges both where one can‘and where one may in order
to establish:-one's self in the world"™ (Tiedeman & O'Hara 1963, p. 4).

Tiedeman conceives of the steps in the decision making process of

vocational choice as phases which recur at least in part with each

‘decision. The pattern of recurrence is described by Tiedeman (1961)
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as "first there is mostly exploration, ctysta%lization, choice and spe-
cification. Next there is mostly,a series of inductions. Then there
may be several transitions. Finally, maintenance may dominate: '{p. 19).'
Summary. The notion common to all three developmental théoriéts
is that "'decisions made in the selection of an occupation are made at
a number of different points in the individual's life and ... they con-
‘ stitute a continuous process which starts in childhood and ends in early
‘adulthood"” (Crites, 1969, p. 100). More receﬂtly, Super particularily
has elaborated on vocational development as a process continuing over
the life-span. This view is in‘contrast to .previous theories which
assumed that vocational choice took place at a given point in time.
Borow (1964) compafes the contributions of Super and Ti#¢deman in the
following way. "In many respects Super is the Gesell of vocational
behaviour: he is concerned with development, life stages, careful ob-
servation and cautious theoriziné. Tiedeman is an eclectic who is con-
cerned with theftheoretical, the technical, and the mathematical pro-
‘blems of vocational development" (p. 177). Gribbons and Lohnes (1968)
acknowledge Tiedeman's Qontribution to methodology, and in addition
cite as his most outstanding contribution, his wérk on vocational self-
concepts supplementing the work of Super. |

Super's Theory of Vocational Choice

The developmental theories represent a logical progression of
vocational choice theory. Super's theory is recognized as being the
most comprehensive of the developmental theories and has been the most
extensively researched. For these reasons vocational development theory
as conceptualized by Super waé‘chosen as the theoretical framework for

this study.
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The major test of Super's theory has been through the '"Career Pattern
Study" which began in 1951 and continues to date. The vocational de-
velopment of a group of adolescents has been followed over a period of
25 years. Over the course of this study, Super has accomodated his\
theory to the findings. Consequentally, the theory itself is evolving in
a developmental sequence, the subjects now having reached ﬁiddle age.

Super and his students have elaborated on g-@@mber of concepts at-
tempting to make the theory more explicit. In particular vocational
self-concept, vocational maturity end exploration have received con-
siderable attention. These concépts aré centrél to this sﬁudy. A more
detailed description of these concepts is prévided later in ihis chapter.

Stages of Vocational Development s

Super's. deyelopméntal orientation is evident in his postulation of
the existence of»discrete stages of vocational development, the occurrence
of which can be predicted in time and séﬁuence. For each stage, dgvelop—
mental tasks hav%‘beenridentified, the completion of which are pre-

‘ requisite to success at the next life stage. As well, Super hypothesizes
that vocational maturity can be assessed by determining the degree to
which the individual has successfullyvgompleted the vocational tasks for
the appropriaté stage of development.

Herr and Cramer (1979) depict the life stages and developmental tasks

of vocational development as currently conceptualized by Super as follows:

1. The growth stage extends from birth to 14 years. Substages are:

a) The fantasy stage (4-10 years) during which needs are dominant

and role-playing is important; b) the interest stage (11-12 years)

during which likes are the major determinant of aspirations and

activities; c) the capacity stage (13-14 years) during which

<



19

abilities and job requirements are noted. The developmental

tasks are developing a picture of oneself, an orientation to
the work world and an understanding of the meaning of work.

11.  The exploratory stage extends from 14 to 24. Subgtages are:

a) The tentative stage (15-17 years). Needs, interest, capa-

‘cities, values and opportunities are all considered, tentative
choices are made and tried out in fanta§y; discussion, courses,
work, etc. Possible appropriate fields and levels of work are

identified. The task ié to crystéllize a vocational preference.

b) The transition stage (18-21 years). Reality considerations

gre given more wéight as the person enters the labour market and

attempts to implement a self-concept. The fask is to specify a
. &
vocational preference. c¢) the trial-littlée commitment stage

(22-24). A first job is found’aﬁﬁstried out as a potential life N
work. Commitment is provisional. TIf the job is not appropriate,

the person may reinstitute the process of crystallizing, spe-

-

cifying and implementing a preference. The task is to implement
. \ = : J

a vocational preference.

111. The establishment stage extends from age 24 to 44. Substages

are: a) Trial-commitment and stablization stage (25-30 yeafs).

Settling down,'securing a permanent place in the chosen occuf
éation. This may prove unsatisfactory resulting in one or two
changes before the life work is found or before it becomes’clear
that the life work will be a succession of unrelated jobs.

—

b) Advancement stage (31-44 years). Effort is put forth to

_ stabilize, to make a secure place in the world. of work. For

most persons these are the creative years, seniority is

N
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acquired; clientele;are'develdped; superior *performance is
demonstrated; qualifications are improved. The task is to con-

solidate and advance.

1V. The maintenance stage extends from age 44 to 64. The concern
is how to maintain one's present status while being pressed

by competition from younger workers in the advancement stage.

The task is preservation of achievéd status and gains.
¥ . 0

V. The stage>of decline extends from age 64 on. Substages are:

a) deceleration (65-70 years). The pace of work slackens,

duties are shifted, or the nature .of work is changed to suit

declining capacities. Many men find part-time jobs to replace

their full-time occupations. b) retirement (71 years on). Var-
o , T

iation on complete cessation of work or shift to part-time, vol-

unteer, or leisure activities. The task is deceleration, dis-

engagement and retirement 4 (p. 95).

Vocational Self-Concept

Self-concept theory is one of the major un@erpinnings of Super's
theory of vocational development. The individual making the vocational
choice is viewed as having a developing system of self-concepts made up
of various self-concepts which may be different for different situations

~

or role contexts and may vary in degree of organization. Each component

6f the self-concept is seen to have evolved through a developmental process.

N / . .
The vocational self-concept is viewed as one self-concept system. Super
(1963) defines the chétidnal self-concept as ''the constellation of

self attributes considered by the individual to be voi;;ionally relevant,

whether or not they #ave been translated into a vocational preference" }

(p. 20).
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An often quoted paragraph'deécribes the relationship betweén self-

concept and vocational choice as conceptualized and stated by Super (1953).

In expressing a vocational preference, a person puts into occu-
AY i

' pational terminology his idea of the kind of person he is; that in
enteriﬁg an occupation, he seeks to implement a concépt ofjhimself;

that' in getting established in an occupation he achieves self-

~

actualization. The occupation thus makes possible the'playing of

v
S

a roie appropriate to the self—e;nceptz(p. 185):
As well as describing the way in which self—coﬁcept is thaqught to
influence vocational behaviour, Super qucifies the process through;
“which the vocational self-concept ié seen to "form", be "translated" o
into vocational te%ms and become "implemented" in choosing a career'(Super
& Bohn, 1970). These three'processeg are described further with reference

to related research.

Formation of the vocational self-concept. The process through which

the vocational self-concept is formed is said to be basically one of
reality testing involving exploration of the self and the énvironment,
the differentiation of the self from others, the identification of the
self with others who éan serve as models and the playing of these roles
with more or less conséious evaluation of the results. The vocational
self-concept forms within a-social context subject to.many variables.
Herr and-E;amer (1979) refer to the process of "vocationalization" which
is iﬁfluenced by psychological, sociological, cultural and economic
factors which influence "effective career identity, decision-making
ability and career maturity". More specifically, Lipsett (1962) identi-

fies the following six social factors which interact with career de—‘-~//p_____ﬁr/

velopment:
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__ilf Social class membership, e.g., occqpation and income ?
of parents, education of parents, place and type of
residenge, ahd ethnic background;

b) Home influences, e.g., parental goals for.the individual,
1influegcé of siblings, f;mily values;

¢) School, e.g., scholastic achievemén&s, relafionship

with peers and faculty, values of thquchool;

d) Community - tﬂe "thing to do in the community",

grdup.goals gnd values, special opportunities ané’
influences;

e) Pressure groups — the degree to which an individual

or his parents have come under any particular influence
that leads him to value one occupation over another;

- f) Role perception - the indifidual's pefception of
himself as leader, follower,:-isoclate, etc., the
degree-to which his perceptioﬁ of himself is in accord
with< the way others perceive him.

It has been suggested by Super (1969 ) thaf "the individual's
starting point is his father's socioeconomic status; he climbs up
the‘educational ladder at é spe%d'fixed both by his psychological
and social characteristics and By the resources provided by his
family and environment'(p. 3). Findings of Hollingshead (1949) in
a major sgciological sfudy indicate that individuals from low socio-
economic classes may not-aspire according to abilities but generally
aspire to azlevel beyond that of their parents. Gribbons and

Lohnes (1968) fougd a tendency to aspire to educational levels

higher than one's parents but suggested that parent's values were

o
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an important factor in the way in which fhe vocational self-concept

>

becomes implemented. The significance of parents, particularly
fathers, as rple models in the son's vocational development in
"determining the choicé (Jensen»&Kirchner, 1955, Werts; 1968) and in
influencing the son's ability to make a choice (Marr, 1965) is
supported.
The status, value br prestige attached to an occupation_may

be shaped by the cémmunity in which one lives. Sewell & Orenstein
(1965) found a relationship between the size of the community of
the individual and the level of occupation aspiration. Youth
reared on farms, rural areas or small tpwns aspired to lower prestige
and lower paid occupations as compared to youth raised in largé
communities of* higher population density.

Translation of the vocational self-concept. The translation

of self-concepts into vocational terms is deécribed as taking
place through one or more of three processes (Super & Bohn 1970);
identification witﬂ an adult role model, experience in a role
in which one may be cast througﬂ circumstances, and learning
through observagion attributes which should make one fit a
certain occupation. As the outcome of the process of trans-
lation one attains a clearer definition of one's vocational
self, refered to as the crystailization of the vocational
self-concept. The~$ocié£al expectation w6ﬁld appear to be
that the individual will have a clear definition of the
vocational self prior to implementing a vocational choicei
Howé§er,ethe age of crystallization of the vocational choice

»

shows a wide range. The translation of the vocational self-concept \
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has become a recent focus of vocational development programs
with emphasis being placed on work study programs, apprenticeship
programs and experimental learning as'wayg of facilitating the

transition from school to work (Super & Hall, 1978). -

L4

The degree to which the vocational self-concept becomes

clearly defined during the translation process is seen to influence

the stability of the vocational choice. Rogoff (1959) in a
major study entitled "The Decision to Study Medicine" found that

early deciders tended to be more certain of their choice, more

-

- enthusiastic about their choice and more likely to be influenced

and encouraged by their families. Watley (1965) found that late
deciders studying engineering were lower in achievement scores and

withdrew -more frequently.

Once translated, the vocational self-concept tends to be

-

maintained. Stephenson (1961) found tﬁat mediéal student

rejects tended to remain in medically related fields. Norrell
and Grater (1960) found degree of self-awareness to be an
important determinent in ability to predict one's vocational
interests. Blocher and Schultz (1961) found that an individual's
vocational self-concept description and description of ideal

self tended to be similar to the stereotype of the occupation

of interest. Oppenheimer (1966) as well found expressed occu-
pational preferences to be consistent with,self—conceéts.

Implementation of -the vocational self-concept. In imple-

menting one's vocational self-concept "The individual seeks
and obtains the specialized education or training needed for -

the occupation to which he aspires, or he seeks and finds
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employment in it. Fipding,it; Finding it, he consolidates his con-
‘cept Qf-himself as a worker" (Super & Boh, 1970, p. 148).

The process of implementation has Been studied by determining
the amount of'congruence between the translated vocational
self~concept and the perception of the vocatibn the individua£
has chosen. Englander (1960) found that self—perceptions’of
education stﬁdents tended to be in agggsffzf with their per-
ceptioﬁs of nursing studenté were more similar to nurses than
to teachers.

| In implementing a vocational selffconcepﬁ, it is hypo-
thesized that a perceived discrepancy between the vocational
self-concept and the vocational role expectations will lead
the individugl to make some type of change to overcome this
discrepancy. Warren (1961), in-a study of students who had
changed majors, found some indication that students whose . -
vocational self-concept did not fit the vocational role
expectations tended to change majors. However, in this study,
grade point average seemed to be the overall most important
factor. Kibrick and Tideman (1961) found some indication
that persistance in nursing training was a function of role
agreement between the supervisor and the trainee with respéct
to nursing., Gonyea (1961) in a study of job perceptions of
college students found that where a discrepancy existed, there
was a tendency to distort the concept of the role to be more in

agreement with the individual's vocational self-concept. Brophy

*(1959) in a study of employed nurses found vocational satisfaction to be
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imversely related to the discrepancy between vocaticnal self-concept

and vocational role. Interestingly, in this study, correlation bhetween

general satisfactiongégf vocational satisfaction was not significan‘v

In formulating and implementing a vocatioﬁal preferen;;, individuals v
seemiﬁgzy are capable éf fine distinctions inAdifferentiating vocational
selves, Anderson and Barry (1965) found that diséregfncies in role per-
ceptions were present even for closely related health professidns.

Herr and Cramerr(1979) support the view that "implementations of
self-concept does not always just perﬂetuate the status quo, ﬁut rather
in some instances it actualizes the self through exposing the self to
experiences which will cause one's talents, capabilities and interests
to be expanded" (p. 117). 1In fact a number of vocations and professions
puposefully engage in bringing about a change in vocational self-concept.
Merton describes the process through which medical students are socialized
into a profession, bgPavior change is cultivated and a change in self- |
concept is anticipated (Merton, Reader & Kendall, 1959).

Summary. The process of development of one's-vobational self-
concept parallels the development of the self-concept. One's vocational
self-concept can be viewed as one of the self-systems of the self-concept.
Super refers -to three processes in the‘development of the vocational

self-concept; formation, translation and implememtation. .In the process

ES

of formation numerous variables which influence one's early socialization

such as experiences im the family, school and community arefperceived

.
to shape vocational self-concept. One's socio-economic background is

seen to influgnce the level of occupation to which one aspires. Findings

suggest individuals, aspire to an educational and occupational level
// N
beyond that of op&'s parents. However, in certain occupations, i.e.
I

.

~
"y
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the -professions, qales appear to follow in their father's footsteps.
Size of comﬁunity/of origin appears to be an important variable in. that
individuals from urban centers appear to aspire to higher status occu-
Apations than do individuals from rural communities. In addition, indi-
viduals may«tend to select occupations which carry'status in the parti-
cular community in which they were raised.

The vocational self-concept becomes translated through a process
of identification with role models, chance experience with occupations
and/or learning through observation. Through the translatig;~6§vthe
vocational self-concept one is able to specify an occupation with some
certainty. It appears that iQdividuals whé have decided on a voca-
tional preference with some certainty (crystallization of choice), prior
to implementing a vocational self-concept, tend to persist in thgiqub : W
chosen field and even if unsuccessful in pursuing their vocational pre?
ference, persist in related fields.

In imblementing a vocational self-concept an individual can be
viewed as selecting a vocation in which the occupational role will be

: =

congruent with the vocational self-concept. When this congruence does
not occur it appears that individuals }gave the occupation, distort
their perception of;the occupation obé exp?ess_ di’ssatiAsfrac'-trvion with the
occupation. Another possibility however, is that}an individual's voca-
tional self-concept changes or develops through the process of imple-
menting the vocational self-concept, as in fact some vocational and
professional programs consciously set out to do in "socializing''the

individual into a particular role.

4



Vocational self-concept and choice of psychiatric nursiqg; In the

formation of the vocational self-concept in relation ﬁo psychiétric
nursing, experiences which oriented the individual towards the helping
professions 3£’§pecifically generated the idea of péychiatric nursing as
a vocation would be expected. Other social variables related to familyr
or community‘background would be expeéted to have influenced the choice
with respect to the status of the vocagion.

In the translation of the vocationgleglffzshcept experiences which
provided opportunities for identification with the helping professions
or specifically with psychiatric nurses would be expected. '

In implementing a vocational self-concept it would be expected that
individuals are choosing a program and field congruent with their voca-
tional self—concept. Where this does not occur as may. be the case with
applicants\bﬂtering psychiatric nursing having first chosen general
nursing, discrepancies between the vocational self-concept and the role
expectations of tHe vocation of psychiatric nursing would be expected.
Such discrepancies would be expected to result in the individual leaving
the vocation of psychiatric nursing, or expressing dissatisfaction with
their vocational cho&ce. Alternately, in the process of implementing a
vocational choice through experiences as students or graduates, indivi-
duals could be expected to undergo changes in their vocational self-
concept.

Vocational Maturity

Vocational maturity can best be described as a measure of the
appropriateness of the behavior to the vocational task to be-completed
at a particular stage of development. The concept of vocational ma-

turity is closely linked to a number of other vocational concepts such



as vocational developmental stages and tasks, coping behaviors and

vocational adjustment. The study of vocational maturity has been pursued
in fhe interests of facilitating vocational deveiopment and thereby in-
creasing vocational success and satisfaction. Super pioneered the study
of vocational maturity and related vocational concepts. Super's work has
been enhanced through the work of a number of colleagues as well as the
work of Tiedeman and his associates through two major longitudinal studies.
Research evolving from these major studies has focused on various aspects
of vocational development, one of these béing the measurement of voca-
tional maturity.

The concept of vocational maturity has meaning only in relation to

A
a frame work of vocational development. Since the concept has emerged

largely from theuwork of Super, the stages of vocational dgvélopment as
described by Super are the usual reference point in assessing vocational
maturity. As described previously, for each étage of vocational develop-
mgnt there is a vocational task to be mastered. For example, during
various sub stages of the exploratory stage (i.e. the tentative stage,
the transition stage and the trial-little commitment stage) extending
from 14 to 24, the tasks in sequence are to crystallize a vocational
preference, to specify a vocational preferencé and to implement a voca-
tional preference. Vocational maturity is determined by assessing the
vocational task in relation to the expected behaviors for a particula£
stage of vocational dévelopment.

Research has been directed at determining the behaviors which can
be considered tp be indices of vocational maturity for a particular

stage of development. Much of this research has focused on the explor-

atory stage of development with the result that there is greater clarity
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concerning indices of vocational maturitx,fpr this stage than for sub-
sequent stages of vocational'development.

In attempting to determine and measure behaviors consideFed to be
indices of vocational maturity; it has become apparent that individuals
behave in a variety of ways when proceeding from one developmental stage
to the next. The repetoire of behaviors utilized by individuals in pro-
ceeding or failing to proceed from one vocational developmental stage to
the next are referred to as coping behaviors. The use of appropriate
coping behaviors is said to %@ad to vocation adjustment. .Super (1977)
differentiates between vocational adjustment and vocational maturity- by
indicating that, "the roationally adjusted person is one who is doing
what he liké; to do and is a success at doing it; the vocationally mature
person is one who is céping with tasks appropriate "to his life stage in
ways which are likely to produce desired outcomes'" (p. 294). Therefore

it would be expected that the use of inappropriate coping behaviors would

tend to result in failure or delay in resolving the’vocational develop-

=

mental task with subsequent vocational maladjustment.

Summary. The relationship between these concepts can be described as
follows. In order to resolve successfully the vocational task for a parti-
cular stage of vocational development the individual eng;ges in vogational
behaviors appropriate to the vocational task. The resolution of the
vocational task facilitates the transition from one developmental stage
to the next. The vocational behaviors the individual engages in are
considered to be indices of vocational maturi&y., Vocationally mature

behavior is assumed to result in a successful transition from one deve-

lopmental stage to the next and therefore vocational maturity is expected



to be a pre?ictor of vocational adjustment.
Bl

aIn establishing the validity of the concept of vocational maturity
research has been directed firstly aF identifying behaviors which con-
sfitutevindices of vocational maturity, secondly at demonstrating that
Fhese behaviors constitute a behavioral domain which both persists and
shows growth or change over time and thirdly illustratiﬁg that thé pre-
sencé or absence of the behavior(s) is predictive of vocafional adjustment.

Despite the concerns and‘difficulties‘inﬁerént in studying a concept

which is developmental in nature, the concept of vocational maturity has
appeal largely because of the expected positive relationship to voca-

tional adjustment.

Rationale for the study of vocational maturity. As a rationale for

undertaking the major longitudinal study, the 'Career Pattern Study".

Super stated that "especially in years of political and social crisis, it

is important to the individual and to society that time and resources not
be wasted in unnecessary educational or vocational floundering' (Super &
Overstreet, 1960, p.11). Although there is limited evidence to support
the proposition that vocational maturity is predictive of vocational
adjustment, a number of studies support the proposition that success with
one stage of vocational development leads to success with the subsequent
stage. (Findings in support of this proposition are discussed in the
section to follow). The exploratory stage of vocational development
focusing on the task of crystallizing, specifying and implementing a
vocatignal preference has been the most researched.

In relation to the crystallizing of a vocational preference resulting
in successful implementation of a vocational choice, Rogoff (1959) found

that young deciders to medical school (i.e. those applicants who always
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knew what they wanted to do) tended to be vocationally adjusted as stu—'

dents in that they/EZ;ressed satisfaction with their choice. (Whether

re
#

these early deciders remained vocationally adjusted is not answered by
the study.) Watley (1965), in a study of students entering engineering
found that late deciders tended to be maladjusted as students. Students
who had decided on engineering duriné the final year of high school as
compared to students who had decided during elementary school, junior
high or earlier years of high school, obtained lower G.P.A. scores,
withdrew more frequently, tended to be,in "scholastic trouble' when
they left, had lower ability scores and had interests less appropriate
to engineering; Holland and Holland (1977) found a negative correlation
between vocational indecision and identity factors as well as with some
career maturity variables as measured by the Career Maturity Inventory.
A different approach for examining the importance of successfully
completing one developmental task in order to procede with the next,
has been to compare students who ma&e vocational choices congruent with
their aptitudes Qith students who made non-congruent choices or who were
undecided. Spokane, Malett and Vance (1978) found that students who
made choices congruent with their aptitudes made fewer curriculum changes,
were more differentiated in interests and aptitudes and were more aca-
demically oriented. Walsh and Osipow (1973) found that male and female
freshmen students who were congruent in their vocational choice re-
ported "more specificity of occupational planning, implementation of
vocational preferences, and planful daydreaming than undecided males and

' They also had "more knowledge and application of decision-

females.'
making principles, awareness of sources of occupational information,

and awareness of the role of abilities, interests, and values in
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occupational choice" (p. 293). The behaviors reported by Walsh and B
Oéipow have in previous studies been considérédvto be indices of voca-
tionaf maturity.

These findings suggest that vocational maturity as indicated by
the presénce of certain behaviors or the resolving of the vocational
task of crystallizing a vocationél preference, leads to succeségin
implementing a vocational choice (i.e. seeking and obtaining a spe-
cialized education or training or seeking and %inding employment). The
question of whether vécational adjustment duriné the early stages of
implémenting a vocation leads to vocational adjustment in later stages
is not addressed by these studies.

2

Longitudinal support. The major test of vocational development

theory and in particular the concept of vocational maturation has been
through the longitudinal study beginning with the ekploratory stage of
vocational development. The two major longitudinal studies, the Career
Pattern Study under the direction .0f Super, and Emerging Careers under
the direction of Tiedeman, have focused on this theoretical issue.

The Career Pattern Study represents the mafor test of vocational
development theory as conceptualized by Super. The study, beginning in
1951, follows the vocational development of a group of 200 males from
the 9th grade through to career retirement. The 9th grade was selected
as a starting point because in the structure of the school curricula
this represents a choice point at which certain decisions have to be
made. In this study an interview schedule was used which has since
been developed into the Career Development Inventory. °This intervigw
schedule was developed from interview data obtained by counselors

analyzed for content utilizing vocational development theory as
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conceptualized by Super. Twenty indftes of vocational maturity were
selected which were classified iﬁ five categories as follows:
Orientation to vocatiZnal choice
a) concern with choice
b) use of resources in orientation
Information and pianning about the preferred occupation
a) specificity of information about the preferred occupation
b) specificity of planning for the preferred occupation:
> ¢) extent of planning activity }
Consistency of vocational preferences
a) within fields
b) within 1&els
¢) within families (field and. levels combined)
Crystallization of traits
a) degree of patterning of measured interests
b) interest maturity (Strong Blank Score)v
- ¢) liking for work
d) patterning of work values
e) extent of discussion of rewards of work
f) acceptance of responsibility for choice and planning
g) vocational independence
Wisdom of vocational preference
a) agreement between ability and preference
b) agreement between measured interesfs and performance
c) agreement between measured interests and fantasy pre-

ference

d) agreement between occupational level of measured interests
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and level of preference
e) socio economic accessibility of preference

These fivé caﬁegories formed the basis for an interview schedule
which included a detailed scoring manual.

The first phase of the study involved intensive data collegfing in
relation ;o the charactefistics, experiences and backgro§§3 of tge sub-
jects and an analysis of the employment opportunities in fhe argé. IQ
scores, grades and other standard tests such as The Strong Vocational
Interest Blank were also used as sources of data. Scores were obtained
for all subjects on the 20 indices of vocational maturity at the be-
ginning of the study (the 9th grade), as subjects finished high school
and again at age 25. Inter-item correlétions were obtained.on the 20
indices.~ "

The indices which correlated with one anogher and were therefore
considered to fit with the vocational tasks for the exploratory stage
were; concern with choice, acceptance of responsibility, specificity of
information andvspecificity of planning. Wisdom of preference did not
correlate significantly with other indices. It appeared that over half
of the 9th graders had made unwise choices as determined by discre-
pancies betweeﬁ méaSured abilities and vocational preferences. (Super
& Bohn, 1970; Super & Overstreet, 1960).

Super (1969) in discussing this study specifies two major findings.

"Firstly, the presumed indices of vocational maturity widely used

by counselors did not correlate with each other as should measures

of the same basic variable, whereas a series of novel indices

assessing the planfulness and time perspective of the _boys did

have construct validity. Secondly, the level of vocational
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development attained by these 9th grade boys strongly suggests that
they were.not ready to make sound vocational or prevocational
decisions. They had not attained an understanding of themselves
nor of ,the world of work whiph would justify deciding on curricula
leading toward certain types of occupations rather than towards
others. Vocational maturity did appear to be related to ability,
to opportunity for the arousal of interests and for the use of -
~abilities and to taking advantage of such opportunities” (p. 4).
The second phase of the Career Pattern Study involved the retesting
of the subjects in the l?th grade on thé 20 indices of vocatioﬁal ma-
turity. The factors which‘correlateq from the 9th to the 12th grade
were '"'factors of occupational information'. Scores in relation to
occupationallinformation such as "training and hours, awareness of
faétors and of alternatives in occupational choice™ tended to correlate
over tﬁe.three year period as did wisdom of preference measures, whereas
factors reidfed to "planning, acceptance of responsibility, information
concerning other aspects of the preferred occup;tion and awareness of
. contingencies'" were not reliable (Super 1969, p.5),

Educational and work histories were obtained on some 200 of the

original subjects at ‘age 25. At this time, work or educational hiéfpries

were classified according to the quality of caping behaviors, identified

as floundering,{trial, instrumental, establishing or coping. Coping

behaviors were dichotomized as staBilizing or floundering. '"About 80%

of the subjects were engaged in positive, stabilizing, coping ﬁ;Lavior

at age 25." Of the stabilizing group approximately 50% had "foundered"
P .

earlier but were progressing. The remaining 207 were considered to be

not handling their developmenfal tasks well. Super (1969) concluded
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that '"The prevalence of floundering during the early twenties is cleaf,

as is the fact that settling down does indeed begin in the mid-twenties"

3

(p. 5.
In determining thévability of vocational maturity measures to pre-
dict vocational adjustment, "career development and career behavior
measurés, college grades ?f applicable and self-estimates of occupa-
tional and career success and satisfaction at age 25" were the criteria
used for determining vocationalaadjustment. Those vocational mdturity

factors related to océupational information, planning, and interest

maturity in the 9th gradé were ptedictive of vocational adjustment at

age 25. Agreement of preferehces with personal characteristics, and
consistency of vocational preferences were not predictive of vocational
adjustment at age 25. In the712th grade factors related to information
about the preferred vocation were positively related to vocational ad-
justment. ''Measures of awareness of choices to be made and of infor-
mation and plann%gg bearing on the choices, which seemed to have some
construct validity in 9th grade, do have both 9th and 12th grade pre-
dictive validity for vocational development in young adulthood.'" Super
is encouraged By the findings and states "By age 18 vocational develop-~
ment has progressed far enough so that information concerning the pre-
ferredﬁaycupation, planning and interest maturity are related to success,
to vocational coping behavior, at age 25." (Super, 1969).

Other significant findings, however, relate to the predictive
validity of the variables of ''social status, intelligence, grades, and
participation in school and community activities." Super (1969) tends

to view these findings positively and suggests that the findings
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indicate that individuals who have opportunities and make use of these
6ppértunitiés in high school tend to also make good use of career
opbgfﬁﬁnities. Holland and Whitney‘(1969), however imply thaf these
findings do not support the concepqrdf vocational maturity, suggesting
that the study '"was marred by unfriendly data", and indicating that
"the investigators found that widely used standard measures in educa-
tional and vocational guidance, such as intelligence or parental
occupétion werenbetter predictors” of vocational development in young
_adulthood than the theoretical measures deyelobed expecially for .
that purpose" (p. 232).

More recently the focus of the Career Pattern Study has been on
vocational maturity in mid-career (Super, 1977). One of the tasks of
the researchers for this developmental stage has Eeen to develop a toeol
to assess vocational maturity in adulthood. Because of the diversity
of the group the meaéure of vocational maturity was required tdAeither
"cover only those aspects of vocétional maturity which are common to
lmdst.adqlts, or be designed for special target populations which have
certain e?ﬁériences and certain career development problemé in common"
.(p: 298). For the purpose of the Career Pattern Study a tool which
measured vocational maturity factors common to péople_iﬁ a';ariety of
occupatioﬁs was needed. Because planfulness had emerged as the most
important group factor in éeverai anélxsié, and because ‘"it appeared
to be a factor which could be assessed with contént applicable to all
types of occupations, at all literate socio economic levels" (p. 299)
this factor was chosen in developing the tool known as the Career De-
velopment Inventory - Adult ?orm, Although no findings as yet are
reported in relation to the subjects in the Career Pattern’Study at

mid-career, the Career Development Inventory is said to have been tested
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on a variety of subjects. Findings as reported by Super indicate that
"scores reflecting relative concern for the career development tasks
of Exploration, Establishment, Maintehance, and Decline show eipected
relationships with job satisfactign, career satisfaction and career
establishment, and careef success'" (p. 301).

The second major longitudinal s;udy testing vocational—develépment
theory and the concept of vocational maturity was the'study»EMQrging
Careers (Gribbons & Lohnes, 1968). This study was undertaken as part
-of the Harvard Studies in Career Devglopment under the direction of
Tiedeman and was inspired by the theoretical formulations and research
of Super setting out to complement the Career Pattern Study utilizing
<sbmewhat different methods. The study followed the vocational develop= .
ment of a selected sample of 57 boys and 54 girls from the 8th grade to
2 years past high s;hool, measuring vocational development at two‘year
inte{yals on the Readiness fo; %océt;onal Planniﬁg Scales. This tool
was based on the indices identified in the Career Pattérn Study and

coristructed from the scoring of interview material. The tool yielded

eight scores as follows:

I. Factors in Curriculum Choice
II. Factors in Occupational Choice
III. Verbalized Strengthssand Weaknesses (and their relation

to the vocational choice)

Iv. .Acquracy of Self-Appraisal

V. Evidence for Sélf—Rating (Quality)

VI. Interests (awareness of them and their relation to choice)
VII. Values - -

VIII. Indgpendence of choice
TN .-

1
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Correlation of scores for each of the 8 factors were determined
from scores obtained at two year intervals from the eighth grade to two »
years after high school.

Findings indicated tﬁat vpcational maturity scores increased from
grades 8 to 10. Scores in the 8th grade were better predictors'of 12th
grade educational and occupational g%ﬁgplng than were scores in grade 10.
Scores in the 8th grade were also betﬁéf predlctors of educational and
qccupational aspirations in terms of field and level of actual occupation
two years after high school as well as post high school career adjustment.
However, findings were considered to be é{;bdgs with theory and\Readiness
for Vocational Plaﬁning scores from juniof and senior high school had no
relationship to subsequent differential career processes or behaviors,

De;pite contradictory findiﬁgs, Gribbons & Lohnes (1968) conclude
that "vocational maturity is a most meaﬁiﬁgful conéept, that it is
emergsnt with the pa%f?ge of time, that it is persistent over time,
and tﬁ;t it is differeﬁtiated into a:multidimensional‘syndrome of traits,
the kernel of which is informed pla;fulness" (p: 103).

»Super‘(l969), indicates that factors in rglation to vocational‘g
‘maturity were cdhceptualized and operationali;ed differently than in
the Career Pattern Study and attributes discrepancies betweén.studies
to this differencé.

*In addition, Gribbons and Lohnes applied a Markov chain model to
some of their longitudinal data in studying diffeféntial career processes
by relating coping behavior at one boint in time to the next (Super & )

Bohn, 1970, p. 128). Their findings indicated that close to half the

subjects were making poor vocational adjustments two years after high
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schooi and that success was significantly relaéed to differential career

processes such as emerging maturity (passage through the stages and tasks
of Super's developmental model), or constant immaturity (persistent.fix~

ation on fantastice, unreal?stic goals, with no advances in achieved

level) whiLe in high schoo&.

Super (1969) however ;:ggests that‘coping behaviors were incorrectly
interpreted by Gribbons' and Lohnes, as stages which the individual is
expected to move through rather than alternative behaviors ;tilized in

dealing with dgvelopmental tasks.

Although initially the plan was to continue the "Emerging Careers"

study for a furthef five years, in attempting to clarify the basic con-
cepts of vocational development, Tiedeman and colleagues reportedly
found themselves constfained“by current definitions and methods of re-

.
search and were led away from the concept of &ocatonal maturity (Field,
Kehas & Tiedeman, 1963). The subsequent direction taken by Tiedeman was
to work on sub plans within the developmental structure, focusing parti-
cularly on the decision-making process, and on developing a psycho~
social model of his own. (Borow, 1964). |

Colleagues of Super, however, have continued to focus on the re-

finement and measurement of vocational maturity.

The measurement of vocational maturity. 1In both the Career Pattern

Study:and Emerging Careers a major focus of researchers was the-measure
z=ent of vocational maturity, In the Career Pattern Study the tool

initiallv used was referred to as The Interview Schedule, later refined

13
1A\
\ -
O
.Ki

into the lzrezzr Zz Invernior, (CDI). (An adult form has since
Sean devised.) Gribbons and Lohnes developed an interview schedule

known as the Fzzdinzas lanning scale (RVP) for use in
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the study Emerging Careers. Crites (1965) focusing particularly on
the meésurement of voqationél maturity in adolescents developed -an ex-
tensive attitude scale initially known as fhe Vocational Development
Inventory and later as the Career Maturity Inventory (CMI). Westbrook
and Mastie (1973), have contributed the Cognitive Vocational Maturity
Test (CVMT).

Norton (1970) in a discussion of these four tools found considerable
overlap in the behaviors measured and indicatea that some of Grib;an'
and Lohnes' criteria and all of Crites' and Westbrook's critéria fit with
Super's indices. Westbrook and Mastie (1973), however, in comparing
the Crites' Career Maturity Inventory (CMI), Super's Career Development
Invento;y (CDI) and Westbrook's Cognitive Vocational Maturity Test (CVMT)
indicate that the measures "differ substantially in areas covered, item
content, and methods of development'(p. 15). A criticism of vocational
maturity scales levelled specifically at the scale of Crites has
been that scores do not rise monotonically from grade to grade (i.e.
12th graders tend to make lower mean scores than 1llth graders). Super
takes this fin&ing to mean that development does not proceed evenly.
Other critics point out that "the most notable pattern is that younger
respondents say 'yes' while older (mature?) respondents say 'no' to
more of the questions". (Norton, 1970, p. 168). 1In the newer version
of the Crites scale (Crites, 1978) this problem has been addressed and
scores are said to increase monotonically with age.

In comparing the former Crites’ CMI attitudinal scale with the
Super CDI scale (both the cognitive and attitudinal section), Westbrook

and Mastie (1973) report that the CMI correlates much higher with the

cognitive portion of the CDI (r = .42) than with the attitudinal portion



43
(r = .13). Westbrook and Mastie (1973)  suggest that the CDI is yielding

very different kinds of information and possibly a more accurate ﬁiéture
of the subjects' attitudes. The CDI is also reporte& to correlate highly
with Gribbons' and Lohnes' Readiness for Vocational Planning (RVP) scale.
This instrument is stated to have some predictive validity. - Concerns
over the Cognitive Vocational Maturity Test (CVMI) are reiated to the
high inter-correlation of the subtests raising the question of the
uniqueness of the subtests, as‘well as the high correlation between CVMT
scores and mental ability. Scores on the CMI also are shown to have a
fairly high correlation with mental ability, achievément and grade point
average. This raises the question of to what degree these two tests are
measuring ‘something distinct from cognitive strengths. The most accurate
description of the vocational maturity measure would seem to be that
these '"'measures are an attempt to asses§ 'the readiness of the individual
to make decisions'that are‘called for at given decision points'" (Herr

& Cramer, 1979, p. 344).

Despite the attention directed at the measurement of vocatiopal
maturity the questions of what it is, how it is best measured and its
predictive validity as a concept persist. As concluded by Westbrook
and Mastie (1973), "more research studies are needed to relate these
vocational maturity measures to a variety of vocational adjustment
indicators. And more studies shouid:be designed to shed light on the
entire construct of vocational maturity" (p. 15).

- Summary. The concept of vocational maturity is complex. The
focus of research has been to identify thejparticular behaviors which
can be considered to be the indices of vocational maturity. This is

complicated by the additional criteria that these behaviors must be
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demonstrated to constitute a behavioral domain which persists over time
but which also dévelops or shows some growth. Consistent with the notion
of vocational development, vocatidnal tasks are expected to differ
according to one's stage of vocational development. Vocational maturity
is 2 measure gf the appropriateness of the vocational behavior to the
vocational task,éo‘be completed at a particular stage of development.

The major longitudinal studies of vocational development (The Career
Pattern Study and Emgrging Careers) validate the concept to some degree
by demonstréting the persistence of certain- qualities or charaéteristics
of behavior which are emergent over time in relation to the process‘of
vocational development. A number of behéviors have been identified as
factors in vocational maturity determined by the study of individuals
during the explbratory stage of vocational development. O0f the factors
identified (Super & Overstreet, 1960), the fagtors which correlated
with one another were concern ﬁith choice, acceptance of responsibility,
specificity of information and specificity of planning. These items are
collectively referred to as an "informed planfulness' and would seem
to constitute vocational maturity in the exploratory stage of vocational
developuwent. The study of what constitutes vocational maturity in the
adult is much more recent and limited in its findinég. However it
appeared that "informed planfulness' is a useful index of vocational
maturity in the adult as well as the adolescent.

The predictive validity of the concept of vocational méturity is
not clearly establ;shed. Although there is evidence to suggest that

syccesgs with one vocational development task increases the likelihood

0of success with the successive developmental task, whether this is
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predictive of vocational adjustment is not established.

A substantial number of individuals appear to not progress in the
expected pattern from .one developmental task to the next., Findings fromv ,
the major longitudinal studies suggest that there is considerable varia-
tion in coping behaviors used in dealing with the vocational tasks at
various stages of dévelopment. Qﬁ

A number of toois have been developed to measure vocational matu;ity;
Although there is an area of overlap in the;f§ctors the tools are presumed
to measure, there is considerable breadth iﬁ areas and in the content
of items in the various tests. Léck of agreement as to whaﬁ the tools
are measuring is evident and concern is expressed that certain measures
may not be measuring and a unique factor in vocational maturity but may
be measuring a coexisting factor such as mental ability. Assuming that
these tools are measuring vocation%}’maturity, the ability of these

J ’

measures to predict vocational’ adjustment is not established. —

Vocational maturity and the vocational choice of psychiatric nursing. /

In order to successfully implement a vocational choice, individuals en-
tering psychiatric nursing would be expected to have definitely decided
on psychiatric nursing as a vocation and have engaged in the necessary
planning to enter the program. This planning would be expected to have
began well in advance of entering the program and would involve such
thing; as completion of the necessary pre-requisites, completion of
application forms, financial planning, etc. In addition, assuming re-
sponsibility for vocational planning would be expected to relate to
vocational ﬁatufity as would past achievement, age and previous work
experiences.

Individuals who made last minute decisions, who had not engaged in
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appropriate planning or who did not assume responsibility for deter-
mining and impleﬁenting a vocatilional choice would be expected to be
less, successful in implementing a vocational choice and not persist in
the chosen vocation.

Vocational Exploration

Vocational exploration is described as both a stage in vocational-
development and as behaviors engaged in by an individual at any life
stage in choosing, adjusting to, or progressing in an occupation. Super
has outlined the exploratory stage of vocational development as one
béginning in adolescence at age 14, and extending to young adulthood,
age 24 (Herr & Cramer, 1979). Jordaan (1963); although in agreement
with Ehe theoretical framework of Super, has focused on exploratory
behavior in a broader context, and not solely as a beﬁavior related to
a particular stage of vocational development. Jordaan has focused on
the nature of vocational exploration attempting to make the concept
explicit.

These two positions are complimentary rather than mutually exclqsive

and are described in more detail.

Exploration as a stage of vocational development. Exploration as

described by Super is a stage of vocational development during which time
the adolescent is increasing his understanding of reality through
searching out new perspectives and testing himself in new experiences.
Super interprets adolescence as "a period of cultural adaptation during
which the individual makes the transition from childhood to adulthood

and eng;ges in a process of exploration of the self and the world of
work'". The exploration is said to take place in the ''three primary areas

of socialization, the home, the school and the work setting".
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Experiences in these settings are used "to clarify impressions of self
gained in childhood, to increase information about occupations and to
achieve a synthesis of these conceptions of self and work in the egpression
of a vocational choice . Having gained a tentative idea of vocational
choice, the individual "enters the transition period betwgen school

and work characterized by reality testing" (Crités, 1968, p. 183). Explo-
ration is considered to be essential to the adolescent for the completion
of the task of crystallizing and eventually specifying a vocational

choice whiéh can be embarked upon with confidence.

Exploration as a vocational behavior. In defining exploration

Jordaan (1963) states, 'Vocational exploratory behavior refers to acti-
vities, mental or physical, bndertaken with the more or less conscious
purpose or hope of eliciting information about oneself or one's environ-
ment, or verifying or arriving at a basis for a conclusion or hypo-
thesis which will aid one in choosing, preparing for, entering, adjusting
to or progressing in,-an occupation" (p. 59). Jordaan indicates that
explqratory behavior occurs at anytime in the life cycle and is Iikely
to occur proceeding and following entry into a new life stage, whenever
there is a change in the iggividual's biological, social or oécupational
status and during periods of uncertainty and complexity.

Exploratory behavipr can be svstematic or random, intended or for-
tuitous, self-oriented or environment-oriented, self-initiated or other-
initiated. However, purposeful exploratory activities with external
aspects are considered to be more beneficial than random exploration
existing only in mental processes.

Jordaan suggests that there is a complex relationship between the

individual's exploratory. behavior and the individual's knowledge of
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self in that the individual must be able to take in new information for
exploration to be useful. AHe describes this interaction in detail in
attempting to make the concept of éxploration expliéit enough to be
studied empirically.

The énticipated outcomes of vocational exploratory behavior are
increased self knowledge and increased and more specific knowledge of
occupations. Knowledge gained through exploration can be expected to
result in a change in a vocational or educational objective, clearer
formulation of objectives or more realistic or specific plans for reach-
ing the objective. -~

Research findings. The exploratory stage of vocational development

has been the initial focus of major longitudinal studies of vocational
development and has been described by Super, Gribbons and Ginzberg
(Su?erv& Overstreet, 1960, Gribbons & Lohnes, 1968, Ginzberg et al 1951).
In both the Careen Pattern Study and Emengihg Careerns a prevalence of
floundering in the transition from school to work wéstfound. Findings
of the '"National Assessment of Educational Progress' also iﬂdicated

that "high school students have not explored the world of work ade-
quately, lacked needed information, and typically do not Rnow what in-
formation to seek or how to seek it" (Super & Hall, 1978, p. 346).

In recognition of the difficulties encountered in the transition
§£9? school to work a number of programs have been introduced into the
school system to facilitate vocational exploration classified by Supef
as "intended and other initiated" exploratory experiences. (Super & Hall
1978). In relation to this type of program Super states "inten-
tional, other-initiated, systematic exploratory activitieé thus planned,

carried out, and evaluated have in several studies, in several different
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settings proved effective" (p. 346). However, Super also indicates that

the effects of most programs have been difficult to assess because they
have not beén systematically planned, have not been implemented as an
integral part Of‘the education system and have not been syétematically
evaluated.

Despite the research framework developed by Jordaan, empirical
testing of the concept of vocational exploration has gone virtually
unnoticed. éuper suggests that "'studies are needed which analyze programs
and activities in those terms to make it possible to isolate each type
of exploratory behavi;r and thus to evaluate its contribution to voca-
tional maturity and adjustment” (Super & Hall, 1978, p. 349).

A number of studies are cited by Supef which demonstrate tﬂat job
applicants who received realistic information about the job they were
considering showed later lower turnover rate than those who received
praditional positive information (Super & Hail 1978). Katzéll (1968)
in a study involving nursing stu@ents found a lower drop-out rate for
students who received realistic information.

In summary, findings in relation to exploratory behavior appear to
be limited. The exploratory stage of development has been described
by several theorists. Vocational floundering has been identified as a
relatively frequent occurrence in the transition from school to work.
There is some evidence to suggest that programs in the school system
which promote vocational exploration are successful in facilitating
the transition from school to work. Realis;ic job information appears

to have the effect of reducing later turnover.

Exploratory behavior and choice of psychiatric nursing. 1In order

to determine the choice of psychiatric nursing with confidence,
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individualsowould be expected to have engaged in some exploration of
their own abilities, of the program and of the field of psychiétric
nursing, Individuals wﬁo ente?ed tﬂe program without having engaged
in -exploration would be expected to be unéertain of their choice and
possibly not persist with their choice.

Individuals entering the progfam just out of high school would
.be expectedvto engage in more trial and floundering and possibly
utilize the program as a source of vocational exploration. Whereas
inéividualé making mid-career changes or first implementing a vocation
in later life would be expected to have engaged in more exploration

by virtue of their life experiences.

Sex-Role Stereotyping,and Vocational Choice
Current research in relation to sex-role stereotyping of vocations
has focusedon.determining if differential career development patterns
exist for the sexes, and in determining what factors influence the indivi-
dual to break with the traéitionally expected vocational role. The major

focus has been on sexual stereotyping in relation to female vocationms.

Research Findings. In relation to the question of whether a dif-

ferential vocationak-developmenp pattern exists for the sexes, Zytowski
(1969) tésted a number of hypotheses in relation to the vocational
development of females concluding that a differential pattern did exist.
However, he expressed the hopg that social change'would ultimately
render such a fheoretical formulation obsolete. Lunnenborg (1978)

found no difference in career decision making styles between males and
females suggesfing that differential-career counselling on the bases

v

of sex difference was not indicated.
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In comparing women who chose female dominated careers with women
who chose male dominateqﬁcaréers, Crawford (1978) found that women who
chose traditional female careers were more conservative in relation to
their percéption of the female réle, and their maternal models were
less eduéated and less likely to work outside the.home. Findings also

-

suggested that é role model or strong'motive'was needed to break with .

occupations (Harren, Kass, Tinsley & Moreland, 1979). )

Sex-role stereotyping and choice of psychiatric nursigg,v Assuming

that psychiatric nursing is characteristic of traditional female vocations,
females entering the program would be expected to have maternal role-
models who are 1eés educated and less likaly to work outside the home.
Males ente?ing the program would therefore be entering a non-traditional
male vocation and would be expected to have been influenced by role-
models and possibly have a more liberal view of appropriate male—rélé

behavior.
Formulation of the Research Questions

~

#Super's theory of vocational development and the related concepts
of/éocational self-concept, vocational maturity and vocational explor-
ation, and findings in relation to sex-role stereotyping in vocations
have been described to provide a framework for degermining vocational
choice patterns and behaviors of subjects in this study. The concepts
have been described in relation to their implications for individuals
choosing agd entering the vocation of psychiatric nursing. From this

discussion, the following research questions have been formulated.




The four central research questions are:

1

2)

3)

4)
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Do graduates persist in the field of psychiatric nursing?

Is there a relationship between vocatienal self-concept of -
applicants in relation to psychiatr;c nursing and persistence
in the program and in the field of psychiatric hursipg?

Is there a relationship between vocational maturity of appli-

)

cants and persistence in the program and in the field of psy-

chiatric nursing?

&

Is there a relationship between vocational exploration of

. applicants and persistence in the program and in the field of

psychiatric nursing?

In addition the following questions are asked in relation to the

three vocational concepts: <vocational self-concept, -vocational maturity

and exploration, and the influence of sex-role stereotyping.

1

2)

3)

4)

5)

6)

Is there a difference in the vocational self-concept of .
applicants who iﬁitially apply to generai'nursing in comparison
with those who apply directly to psychiatric nursing?

Is there a relatisnship between social variables such as occu-.

" pation and education of parents, size of community of origin,

or status of a particular vocation in coﬁmunity of erigin and
vocational se}f—conceEt?

Is there a relationship between completion of age approprlate
vocatidgal tasks and vocational maturity?

Does vocational maturity increase monotonically with age?

Is there a relationship between vocational maturity and

achievement?

Is there a relationship between accuracy of information obtained
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»

during vocational exploration and persistence in the field of

psychiatric nursing? :
B

Do female applicants have characteristics of females entering
traditional female vocations?

Do male applicants have characteristics of individuals breaking

with traditional sex-role appropriate vocations?
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METHODOLOGY

In this chapter the selection of subjects is described as is the devel- .
e :

opment of the questionnaire, the procedures for administering the question-

1

naire and the method by which the questionnaire was scored.

- Subjects

The population surveyed in this study was the graduates of the Psychi-

;
atric Nursing Program in the British Columbia Institute of Technology from
the years 1974 to 1979 inclusive. This was the group of primary interest

in‘relation to predicting persistence in the field of psychiatric nursing on
the basis of vocationalichoice behaviour. -

In addition to the graduates, the students in the program as well as
former students who had entered with the classes présently enrolled but had
since withdrawn were included for purposes of comparison. The hypotheses
were basedvé; vocational development theory which predicts changes in be-
haviour over time. Therefore subjects at various stages of progression
towards becoming a ﬁsychiatric nurse were included;

Graduates. Theren;ire population of 391 graduates from 1974 to 1979
wa; surveyed in the study. Within the group were two subgroups} a) single
diploma graduates who having completed a psychiatric nursing program, were
eligible for registration as a Registered Psychiatric Nurse (R.P.N.) and
for emplo