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‘7 The process of self-education is ill-defined. N6 coherent theory" or unified !)ody of

. . —~ D
research literature on self-education currently exists, -

.
T C

~ '

The questions addressed in this thesis are: - -

|‘

1z What sources of information contribute relevant data as to how

- individuals formulate, guide and implement their own learning? - :

‘ 2. .What main ideas and common themes exist in this literature relevant
o the practice and teaching of self-education?

7 ®

"To._:_identif,y documents relevant to theiproblem, diverse fields of literature were

T

-scamned, A cumulative inventory was developed-resulting in a collection of three

~

hundred sources from such fields as pisychology, sociology, educatfon, medicine and.

self-help. Each source was read and a tentative definition' of self-education was
. : r &

C . o
formulated to guide the selection of Eéy statements relevant to the problem. Once

s
? ¢

a significant number of statements was compiled, the data were sortéd’ into

categories, Eight categories emerged: theory of self-education; methods of

s

self-education; characteristics of self-educated people; transformations and

transitions; drive and direction; humanistic self—detetmination;‘behaviota}

+

self-modification; and holistic development.ﬂ The data from the categories were
organized into thirty postulates that describe the nature and importanc.e of
self-educati&P in relation to key sociological, educational, psychological and

f A

' per sonal congitions. >
’



o

b v -

Postulates were documented in temms of specific statements made by their major
adherents, Postulates were confirmed by the frequency of reference in the

. L . P . .
literature and the consistency of the statements made in support of them,
./ ‘4 / - )
The literature indigates that complex contemporary environments require individuals

to be self-directing throughout their lives. Numerous -contradictions are

documented in the literature between the need for competent self-educators and

the current practices of formal educational institutions, In addition, the literature

i
states that sellf-educat_ion is in tune with basic psychological development and
, . )
functioning, Self-education is also shown to prepare individuals for personal

decision-making and self-directed vliv‘ing. o : (
5 @ e
Conrclusions drawn from the review of several huﬁdrcd books and articles, compiled

in the bibliography, suggest that "an alternative form of education called
: : - )

- B

self-edycation cleatly‘eﬁsts and is widely practiced., This concept can be defined
i f o :

and has many qignificgnt practical applications for formal:schooling. Teaching for

self-education consfitutes a challenging new professional role, Development of
individual self-educative competencies prepares individuals to cope effectively with
the demands of the moderri world, A model has been derived from the literature '

concerning the selection of appropriate leatning approaches based on the ..

individual's level of self-education competence.
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Learning pcrme.atcs cvcry; facet of human cxistgnce. Learning is required to
provide for basié.physiological nccd_s, to master evoivipg life tasks, to expand -
horizons toward the fulfillment of pe)ﬂ/ﬁal potent1a11t1es and to maintain communal
};annony. In addition, continual learmning is neccssary to cope effectively w1th the
rapid and continuous changes of contemporary life, While ;xponentialrl growth in
téch:qplogy has become an accepted fact during this century, it appears that

-

corresponding advances in educational processes designed to prepare individuals to

g ’

master the contingencies and opportunities of modern life have not occurted.

b

Learning is usuaily thought of as something tlélat occurs only in an educational
institution under the direction of a teacher aﬁd within the structure of a
classzoom, This is, however, an extremely narrow view of learning and education,
. P v N
The concept of leaming is considerably broader than what happens within the four
walls of the school, Formal schooling, as it currently exists, does not appear to
provijdc édcqﬁate preparation for the type of self-educative expertise the modern
world demands., Many critics claim that the conclusion of formal schooling lcaVés
students in a void, Accustomed to directive, externally controlled, and
institutionalized learning, iq:}ividuals experience difficulty initiating and managing
the on-going personal learning required by complex, contcmérc;:a:y cnvi:omnénis.
:‘viodcm societies also offer cncxxous opportunities for enrichment and enjoyment

and yet the average human being is often unable to grasp these opportunities and

transform them into living realities,

s



,"”\ i

. T

Individuals require speciaiize& personal a‘tt}iﬁutes and skills in order to effectively
manage self-directed change, Formal educational institutiops are a fact of life in
modern socig'tieé and should play a crucial role in the development ofv
self-edutative attributes and skills, Educational systems need a r;newed phﬂosdphf
upon which their overall -organization may bc('f{),;"' ed. A means of preparing
individuals of all ages to become skillfully sclgirecting in ‘thei‘r leatning and
living is urgently required, This study pqstula-t‘e; that self-education constitutes an
effective means through which this may be accomplishéd. The literature suggests

that the understanding and mastery of basic learning and developmental principles

may allow individuals to break free of a contimuing -dependence on formal

schooling and cultivate personal self-educative capacities, This self-educative

expertise would allow individuals to maximize the. effective utilization of formal

educational resources,

Though efforts have been made through the years to update education to a more
personalized, efficient, and effective system, the status quo of teacher-directed
education la;gely remains, In the last decade, however, reseatchci:s'havcﬁbeﬂgun to
investigate the phenomenon of self-direction in learning. What has becqme
apparent is that people do engage in self-education in an interesting dichrsity of
ways. This leaming takes place in response to the demands experienced in the
normal course of living. The skills and attributes employed in this type of
learning, however, dg.not seem to be directly addressed iﬁf‘prcsen‘e'ducational
systems, The process of self-cdﬁcation is ill-defined. No coherent theory or unified

body of research literature on self-education currently exists.

N

»
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This thesis é\qnstitutesian initial exploration of Iselt'-educatio'n botﬁ‘ixrx its actvuality
and its potentiality, .The thesis attempts to organize and synthesize information
from diverse*fields into one comprehensive study on -the“subjcct of self-education
that may be applie& to the learning problems of everyday living as well as to the
practice of formal education. It was the conscious ::i:nte,nt of the author in
conducting this study to go beyond -the bounds of H;s/vcholar‘ly literature, The data

collection system was designed to achieve as much diversity as possible, A wide

cross section of literature formed the data base for the study. Approximately

4 \

three hundred documents were identifi;d and read to extract key statements
relevant to the problem, Included were such varied sources as personal statements,
conceptual documents, scholarly sources, social commentaries, polemic documents
‘and popular literature, The intent of the author was not exhaustive coverage of
all relevant literature, nor was it to evaluate the quality of veracity of the
statements made, The purpose of the study was to cast a wide net in order to
collect and synthesize a variety of statcﬁlcnts containing key ideas and ct;mmoﬁ

[ 3

‘themes relating to how individuals formulate, guide and implement personal
,

learning and to present them in an explanatory and illustrative manner.

What has emerged from the interdisciplinary data reviewed in this study are
indications of an unique process of leaming, an ﬁndctlying structure of personal
attributes and skills shared by self-educators, and a set of thirty posi’ulateqs that
reflect a common theme reg atding the urgent need to apply sdf—educat;on as a
major thrust in educational systems and in daily living. In addition, a model Vhas
been derived from the literature describing how synergi#tic learning components

may be selected based on the individual's level of self-educative competence,



The scope of self-education is so broad that this thesis could not pos;ibly-cxhaust
the subject, Rather, this study offers a series of postulates which constitute the
embryonic precursors to a theory. of self-education, These postulates are offered

as plausible hypothesé's»(o be cnt1cally examined both individually and collectively

in the course of further investigation and research in the field of self-education,

7

»

An integration of various definitions appearing in the current literature describes

the self-education process as one in which individuals take the imitiative, with or

- B

’ w1thout the help of others, in mastering all the activities usually conducted by

bA-;

the teacher: diagnosing learning needs, fonm.llatmg leammg goals, selecting
content and resources, selecting and organizing learning experiences, managing
time and effort, and evaluating progress and learning outcomes. Sdf—edl{ca;ion is
education tgken by the learner, as distinct from educati;n given or .extemallry

imposed by others. Gibbons 94(52), Griffin 111(6), Knowles 161(18), Tough 285(1).

obl tat nt ,
oy ]
The basic principles of self-education are largely a mystery because self-education
is so inconsequential a part of formal schooling, While many educators appear to
agree as to the desireability of self-education, there exists little agreement on

how such a concept might be integrated into the existing educational milieu, .

There are few operating school programs deliberately designed to increase student

4
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_initiative and autonomy toward the development of the'skills and personal

attributes that are required for competent lifelong self-directed imquiry.

Lo
)
1

Though the idea of self-education has surfaced in the formal education community,
. . . ‘ .
the process of self-education is ill-defined. Self-education is not an acceptea
process .and not everyone who uses tl;’e term means the same thing., The differences
between self-education and traditional'education,‘ the characteristics of ‘effective

self-educators, and the importance of self-education to the individual and society

tequire further exploration,

)

)

There are, however, several bodies of theory and opinion either on the subject of
-

self-education or subjects closely related to it, Each of these bodies of literature

raises issues and ideas of importance to self-education, but they have not, as yet,

been integrated. Thcrgfore, the questions addressed in this thesis are:

1. What sources of information contribute relevant data as to how individuals

formulate, guide and implement their own learning?

2, What main ideas and common themes exist in this literature relevant

to the practice and teaching of self-education?

r

These qugstions led to the formulation of the following specific objectives:

1. To identify, from many widely diverse fields of literature, sources of information

which contribute relevant data as to how individuals formulate, guide and



& .
implement their own leatning.

-

‘ A

-

2, To survey and review this literature in order to extract main ideas and

common themes and topics which contribute significantly to the- -

understanding, practice and teaching of self-education,

A

3, To organize and synthesize the interdisciplinary data into an integrative and

o

exploratory study of self-education,

4, To present, in an explanatory and illustrative manner, the central features of

the literature for use by educators and others interested in self-education,

Methodology

A review of educational research revealed a number of references to an
educational approach which appcar& ;g‘be distinctly different from the traditional

teacher-directed process found in the majority of existing formal school systems,
¥ ’ ’
Descriptors such as self-directed learning, independent study, self-instruction and

>

adult learning projects suggested. an alternative form of education in which the

learner takes a more central position in educational activity,’

An ERIC search was conducted on the topics of self-directed learning,

independent study, self-instruction, self-study*and autonomous learning. From the



- I

v
1

- . .
initial sources identified from these descriptors, data were extracted concerning

an educational approach in which individuals ‘take the initiative, with or without

1

“af -

the help of others, in ﬁnastcnng all the activities usually conducted by the
teé;:her. From this data, the autlgdf hypothesiz;d and ‘defined an ideal state of
self-guided learning and development in which the individual ‘assumed full}
responsibility for the formulation, guidance and implementatién of personal change
throughout his cntireflife. It was postulated that this ideal state would involve an
act of volition; the iearnher would actively desire and pursue the learning.
Decisions concering his education would grow.from the uniqueness of the
individual learner's needs, interests, learning patterns, life situation and personal
goals. The author assigned the descriptor self-education to this idealized state of
self-guided development. This definition of self-education constituted the operative
criterion for the selection data during the course of the study.

A further review of educational research was corducted to extract statements that
contributed significant data regarding educational trends toward individualized
instruction and the pgrsonalization of educational activities through non—tra‘,ditional

learning approaches,

Literature on adult education was also reviewed in order to extract data which
suggested a pattern of independent and personally guided lea:ming common among

a wide range of people,

A third area of enquiry concentrated on sources which criticized contemporary
educational systems. The review of educational research suggested that interest in

independent study was sparked by specific dissatisfactions with formal schooling.
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B F
Statements relating perceived ix.:lade'quacics in Iformal? schoaling, as well as
statements emphasizing the demands on individuals to be self-directing and
self-responsible in .response to the fluid requirements of coqplcx contemporary

environments, were extfacted,

This preliminary investigation revealed that no unified body of literature concerned
with the topic of self-education had been identified. The descriptor

'self-education' did not exist in ERIC, in other educational abstracts and research,

or in such comprehensive handbooks as The Encyclopedia of Education Bgseggh or
The Handbook of Research on Teaching, Existing knowledge concerning the

proéess of how individuals formulate, guide and iﬁxplement their own learning was
scattered throughout v;idely divergent fields of literature, ~

The scope of the investigation was extended to reach far beyond the bounds of
scholarly literature. A ‘,dive-rsc rangé of authors and titles was scanned to locate
sources of information which explored and 'di§cussed issues relevant to the ‘various
dimensions of self—guided ieaxning and performance. For the purposes of the study,
learning was defined as any relatively permanent change in.behavior that occurs
as a result of experience, Education was defined as the training process through
which knowledge and skills as well as personal, interpersonal and performative
competence are developed. These definitions were used by the author in consuiting
experts in the field of education for aince regarding significant and

-

authoritative sources of information relevant to the problem.

B

Additional sources of data were selected based on general subject knowledge and

the problem definition. The data collection system was designed to incorporate as -

S

~



much diversity as possible, Selected documents included scholarly literature,
sources reflecting personal opinions, conceptual and philosophic documents, social
commentaries, polemic documents and popular literature, No effort was made by the

author to sort documents either in or out of the study. Each sourée selected was
read and Key statem?nts were extracted which were considered to reflect central
idea's, opinions and themes relevant to th# topic of self-education,

N T
This methodology i‘s similar in essence to interviewing a wide cross section of
people who have been identified as having an authoritative and/or influential
opinion based on personal experience, exploration, experimentation and/or -
obscrvatAion of issues related to the process by which individuals formulate, guide
and implcrpcnt their own learning., The author of this study has represented the : .
opinions as they appear in the source documents without critical examination of
the quality or veracity of the statements extracted. The methodological process
undertaken involved the identification of relevant titles and the selection of
strategic it.ems which supported the broad concept of self-education hypothesized

by the author. ' I's S

The author did not seek exhaustive coverage of all relevant literature in any area,
The author's intent was to conduct a wide-reaching exploratory search in ordc;: to .
collect and synthesize a variety of statements containing issues, ideas and themes
relevant to self-educatiéon, The author sought to integrate thclintcrdisciplinagy _
data into one comprehensive body of data and to organize it into an examinable

format,

A data ‘collection system was established to record and organize the
%
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int;rdiscipﬁnary informatign. This system was comprised of“five elements: a

4
bibliographic file of all data sources; a file of quote cards recording all
important ideas and research ﬁndix:gs; a file of primary articles and a ;;ermanent
collection of primary books; a file of summary cérds on which were recorded
complete statements of the key concepts from the quote cards, primary articles

and books; and a central file of all summary statements categorically arranged

and cross referenced to their.original sources to facilitate easy access.

£
As significant statements were located in the various documents, they were either

recorded on quote cards or were underlinevd/v_in articles and books which were to
be kept in the permanent collection, Summary card; were subsequently made up
"and added to the the growing file. Additioﬁal data sources were selected based on
th; nature of the information already collecfcd and from thej)ibiliographies of
original selections., A cumulative inventory was developed zesulting in a ‘collection

of approximately three hundred sources from such diverse fields as psychology,

sociology, education, medicine and self-help.

Once a significant number of statements was compiled, the data were sorted into
general categories apptropriate to their content, The actual content of the
summary card was used to suggest the category. Cards were then gathered

according to commonalities of theme and topic; eight definitive categories

emerged.

The first category was entitled the theory of self-education, Summary statements
which contained existing basic principles, concepts and explanations relating to

3
the process by which individuals successfully direct their own learning were
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"im:lt,x;dcd. “This embryonic literature -contained arguments for the personalization of
education, Statements :elaiing to the linkage of formal education with life and.
the preparation of students for evolving life tasks were also pla(lz‘ed in this
catcg;)ry. The studies of Houle, Tough, Faure, Knowlcs. and Gibbons -plus others ‘
(Appendix Two) confirmed the w@dcspread existence ar;d extraordinary nature of
independent learning as w?ll as( provided valuable clues concerning” the process of

self-education, , ‘ .

TI';e second cat.egory was concerned with methods of self-education., Included in
this catcg;ny were basic concepts extracted from popular self-help manuals
designed to teach people hqw to achieve success in their liveg, Summary
statements documenting personal methodoloéies of self-development were extracted
from.rcséaxch on individuals who had become successful thto!.'lgh self—éducativc
means, Books on educational practices d’esigncd to teach people'how to direct
their own leatning were also i’ncluded. The data in this category revealed the

importance of developing inner resources in order that active, experiential, and

.self-directed methods of self-improvement may be pursued.

Information relating to the characteristics of sdf—;ducatcd people was included in
the third category, Smﬁmary ;tatcmcnts docunenting the existence of self—tutorcd
experts and self-made men in every age were included here. Useful infonﬂation
regarding attributes, skills, origins, motivation and behavioral patterns of
individuals who had successfully directed their own ‘devclopment was collected m

p

this category.

e

B

The fourth category was entitled drive and direction, This category was concerned
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with the reasons and forces which »é‘hqréized individual's pursuit-of self-education.

-

Summary statements emphasizing the importance of internality were placed here,

Data on personal will and its role in self-education were includcd. Information

-_-\.f'\ -

relating to sources of-imitiative, drive and direction in self-educative activities
p H ,

b -

was collected in thismgo:y.

The fifth category was concerned with transformations and transitions, The data in
this category were concerned with the chronological stages of niaturation which

define developmental tasks an individual must accomplish in order to realize full
. - : A

maturity, Life tasks of intellectual, emotional, social, and psychological

development were documented and related to the tasks of self-education,

/

/

Humanistic self-determination was the title given to the sixth category, Comments

relevant to self-education extracted from various documents on phenomenological

psychology were recorded in this category., Summary statements included valuable
~
clues as to how people can gain control of their lives through active choice,

2

dissonance resolution and actualization of petentialities. One key concept evident

in this category was self-knowledge secured through introspection, psychotherapy
and various foms of group process. Awareness of self as well as awareness of
others and the outside world was emphasized. Specific generative factors

facilitating the development full métu:ity and productivity were also documented in

this category.

3

The seventh category was called behavioral self-modification, This category

o

included key concepts from the various behavioral psychelogies. Basic principles ,

and means of self-control including action plans, feedback and schedules of
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reinforcement were recorded. The profound effect of the environment on the

s s

‘nature of man was documented as was the behavioral paradox of reciprocal

N

determinism whereby people also influence and shape their personal environments.

v

The eighth category was concerned with holistic development, This category \

included summary statements from the literature of the holitsticﬂ health movement, -
Pz‘incipvl'cs .and ideas emphasizing the body-mird linkage ‘and how development of
powers of conccntration' anfj relaxation c;ah aid andbenhan‘cc leax:qing and healthy
liﬂfe functioning were recorded. Data on Zen, Yog; and other Ea;tcm disciéline‘s as
wcll as informatrio‘n on var%ous techniques s'uAch as visualization, svélf-jhypnos‘ihs,‘; |

v N

autogenic training, progressive ‘relaxation, dream programming and meditation were

included in this category. o | . z A
. : ] N ; .

-7

Once the catcgvorics had been formulated, maj'or' cmergingr thénﬁes and topics we:i'ej'
reviewed in order to identify a.,rcasA requiring further investigation or additionﬂ

N
confirmation, Data sources were identified to complete the investigation a.nd‘
uiﬁmatcly the search was halted when no new emerging themes or ideas were

discovered and new data were simply substantiation for what had already been
: o2

collected. : v'\ , -

=

While the eight broad conc;ptual catcgarics emerg ed quickli} during the early
stages of the study, specific integrative conceptualizations rdatiné to the nature
of self-education did not emerge until further analysis of the data h;d been
conducted. Data were eventually organi-zcd in the form of answers to following

questions:
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a, What is self-education? :

b, What is the role of self-education in thcanaturation process?

¢. What personal attributes are necessary for~self-education?

d. What skills are necessary for self-education?

e. What conditions and relatlonsh1ps cultivate and support sclf-educanon?

f, What methods are effective in self-education?

g. What is the current and future }1gn1f1cance of sdf—cducanon for
1nd1v1dua.ls and soc1ety? -

f
Further analysis of the data rcvealc’d; the existence of several overlapping ;hemés ’
in each of these areas. The czlata/';'c‘re .comcqucntly further orgamized and
synthesizcd to formulate more specific.statemcnts of recurring themes, Eventually,
thirty po{stulates were wi:itten, These postulates were documented w;it,h reference to
specific statements made by their major ;dhetents tepresented in the data,
Postulates were confirmed by the frequency of reference to the ideas in the
literature and the consistency of the arguments made m support of them. The
postulates‘ are not demonstrated truths, r#the:ﬂthey reflect the ideas, oPihions and

conclusions of the relevant adherents, This methodological approach is supported 151

essence by the{/procedurc ipherent in the development of grounded theory. Though

! L : . > . .
no substantive theory was formulated, the thirty postulates constitute plausible
“hypotheses which require further examination, refinement .and redearch to

- N yd .
determine int¢mal consistency as well as to test assumptions and relations with

relevant existing theory. The postulates are offered as an elementary conceptual

framework which, through further systematic investigation, may form the base from

.

which a theory of self-education could be built, (Glaser and Strauss, 1967)
' N

”~

The data are reported in the form of four chapters which relate to specific
sociological, educational, psychological and personal conditions identified in the
research, Each chapter contains sub-areas which were suggested by the literature

and reflect broad concerns in each of these major groupings of conditions, A

L
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statement of a postulate incorporating essential elements of the condition and
explaining the relationship of self-education to this concern follows., Each

postulate has been printed starting on a new page to facilitate ease of access

] and also to allow for reproduction of individual postulates.

Example: Sociological Condition: FUTURITY

Postulate:

THE DEVELOPMENT OF INDIVIDUAL COMPETENCE - IN SELF-EDUCATION IS THE
KEYSTONE TO MEETING THE FUTURE NEEDS OF SOCIETY AND CIVILIZATION.

)

A review of the the data arranged in the thirty postulates led to the formulation
of specific summary conclusions regarding the existence, nature and importance of

self-education,

Personal interpretations of the data subsequently led to the design of a model

concerned with the selection of synergistic learning components., The model

organizes key findings into a format suitable for practical application,

Sources of data selected for use in this study have been arranged alphabetically
in the bibliography (page 223). Reference citations in the text of the thesis
appear with the sumame of the author first, the number of the citation in the

bibliographic listing second, and the specific page number(s) in brackets third.

Example: Maslow 188(22) - Maslow (author's surname), 188 (ctation number in the
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bibliography), (22) (specific page number)

This method of citation was selected to give the reader useful infotmation in the
text as well as to enable the reader to locate the citation easily in the

alphabetical bibliographic listing.

u ies of the Stud

In any study, the original perspective and methodology affect the direction the
investigation will take., The free-sort technique used to create the oiiginal eight
categories described in the methodology section may reflect the author's
particular background and training. It is the author's belief that the essential
issues and ideas discovered and compiled are representative of a substantial cross

section of, and clearly capture major themes that run through, the literature. The

" author was sensitive to the possibility of investigator bias and took care to

minimize this, Once categories had been created, they were clarified, their
properties outlined and then they were put forward for examination and
confirmation by an expert in the field. The author encourages the reader to make
his own judgement concerning the plausibility of these original categories, In any
event, these categories constituted a starting point for the study and were

modified based on further analysis of the data,

This study is the synthesis of the creative efforts and contributions of
approximately three hundred authors, There are undoubtedly other books which also

contain important and relevant data on the subject of self-education. It appears
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that in almost every field and from every perspective authors have felt compelled
to speak about sclf:iiirectcdness and independence. The aim of this study was pot
exhaustive coveragc*l gf all relevant literature, This thesis constitutes an
exploratory search for ii~terature relevant to the topic of self-education, The study

organizes and synthesizes ideas, opinions and themes relevant to self-education

into an examinable format,

The author did not critically\examine the truth, quality or evidential nature 6f the
st‘atementf extracted from the literature. The aim of this study was pot to prove
beyond va -\:Shadow of a doubt the accuracy of all the points made in the literature.
Rather the attempt was to locate strategic items in literature of many widely
divergent fields and to select sources which make major contributions rclvevant to
the subject of self-education nin order to discover ke‘y ideas and common themes,
Further research will be required to test the veracity and consistency of trhe'

statements made,

The scliction of items contained in the study may not reflect the major thrust of
any particular source, iﬁdeed, an author could be surprised to find himself
supporting certain principles, In addition, no concerted effort was made to locate
literature that advocated a contrasting perspective to counterbalance the
statements made in the study. It was the intent of the thesis to collect and
synthesize a wide range of theory and opinion into one comprehensive study on
the subject of self-education, -

A distinguishing feature of the study is that the majority of the sources are

conceptual documents that have as their base personal experience and a strong

) -
-
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philosophic orientation,

The properties of the postula,te.s and the model offered in the st'udy constitute
embryonic precursors to a theory of self-education.’ The findings require further
refinement, réseatch and development before they can provide the relevant
predictions, explanations, interpretations and applications éxpected of a fully

developed theory.

Individual postulates may be based on a small number of statements and may
contain a narrow representation of the literature available in any p'articular area,
,As stated earlier, the aim of this study was not exhaustive coverage of all
relevant sources, While this study consolidates theory and opinion from widely
divergent fields and defines a body of self-education literature, it offers no
specific wﬁys of t‘esting the findings, The postulates put foward in the study are,
however, examinable statements individually and collectively, Further research is
required to determine the viabi]ify of the postulates as well as to search out a

representative number of substantiation documents in each area,
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Introduction to the Postulates s

The data collected in this stildy have been organized and synthesized into thirty
postulates that relate to the nature and importance of self-education. The
postulates were inductively developed; postulates emerged directly from the data in
the ceur;e of the study. The same evidence from which the postulate emérged was
subsequently used to describe and illustrate the postulate, The postulates do not
constitute demonstrated truths, the(g are plausible hy;:;theses derived from a
synthesis of the ideas and opinions of the relevant adherents in each area, As it
was not the purpose of this study to establish the quality, truth or evidential
nature of the data, the author has not critically examined the statements made,
Each postulate represents a compilation and summary of the ideas apd opinion;
contained in the literature and does not necessarily reflect the author's opinions,

The thirty postulates form the main body of the thesis and constitute the base

from which conclusions were drawn and recommendations for further research made,.

)

-
i
s

The postulates have been arranged in fo;n chaﬁters’r which relate to specific
sociological, educational, psycholbgical anﬂ personal conditions identified in the
research, The sociological conditions outlined in CHapt-er Two relate to issues
arising from people living together as social groups,h including organizational
considerations and developmental needs. The literature asserts that a reciprocal
relationship exists between the individual and the society of which he is a member.
The future of society is dependent upon the quality of the imﬁviduals who make it
up. The nature qf modern society is decribed as complex and rapidly changing.
These conditions are considered to exert pressure on individuals to continually

cope and learn, These conditions also present individuals with unprecedented
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opportunities. Individuals thuil;’e an effective mechanism th:ough_ which they can
meet and master the requirements for constant ad\aptation" and development as well
as maximize personal opportunities.’ The data sources reviewed state that society
has a reSponsibﬂity to ensuré its fﬁture’by paying attentién to the development of
competent individuals who are able to cope with change and make productive
social contributions, It is postulated that self-cducation constitutes an effective
means through which these neec!s may be met, |

The educational conditions described in.Chapter Three refer specifically to the
p-tactices of formal schooling. Educational as well as other existir;g socjal
institutions are claimed to provide inadequate preparation for the individud\
self-direction and self-responsibility the modern world demands. There exists 'a
growing popular concern, as well as substantial docmentz{zbn,'that formal school
systems are not adequatelf meeting their explict anéﬁimplicit mandates to fully
develop individual capacities by cultivating in students a basic sum of knowledge
and skills and to ultimately produce effective societal members who are competent
t;o meet the complex challenges of their personal futures, T‘Hc:'l’itcraturc surveyed
asserts that individuals are leaving formal schooling ill-prepared to negotiate the
fluid demands of contemporary life. Sclf—educat:ién, however, is presented as an
effective means‘through which educational and other social institutic{fls may join
forces to effectively accomplish educational mandat?s. g‘ormal educational
institutions are-already a reality in society and should play a key role in

preparing individuals to become skillfully self-directing in their learning and

living, The literature reveals that key concepts of self-education and the

characteristics, skills and mcthods&mployed by self-educators h;wimportant /n\

mplications for formal educational practice,
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Chapter Four discusses specific psychological conditions which are concerned with

natural and_healthy psychological maturation and functioning. The self-education

;

process appears to parallel and support the natural human developmental continuum

in the course of personal maturation,

>

of life tasks that must be mastere

Self-education, as a holistic and ihteg:ative process of learning, cultivates in
individuals the primary attributes and skills required to meet effectively, as well

as mazimize, developmental tasks and opportfunities.

The personal conditions described in Chapter Five are concerned with specific

* individual concerns associated with successful learning and living in modern

environments, Se@tion allows individuals to design and execute their personal
educational processes in accordance with personal learning needs, interests,

learning patterns, aspirations and life stages. The literatuge asserts that’
7

self-educative competencies allow individuals to live more/actively and to maximize

Y

the effective utilization of varied educational resources available! in the

community, including formal schools. Through self-educative means, individuals can
. ; —

define personal conceptions of success and u‘ltimately lead healthier, more

x

satisfying and productive lives,

=

It is imperative that this thesis be read in the correct context, Many sources

reviewed use extremely strong language and these statements shouldv not be
attributed to the author, The reader :should not lose sight of the focus of the .
study which was to collect, integrate and synthesize ideas, opinions and themes
relevant to the topic of self-education and to organize the data into an

examinable format,

,/v.

. Y
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Sociological Conditionn CHANGE

Postulate: : ' o

¥ g

e

RAPID CONTINUOUS CHANGE IN COMPLEX CONTEMPORARY ENVIRONMENTS

REQUIRES THAT INDIVIDUALS DEVELOP CAPACITIES TO BE SELF—DIRECTING
AND SELF—RESPCNSIBLE THROUGHOUT THEIR LIVES

In contrast to the 'r’elatively stable civilizations of our ancestors, modern
environments are rapidly and contimiously changing. In the past it was possible to

acquire adequate leaming in one's youthful years to ‘satisfy the demands of an

entire lifetime, Feldenkrais writes:

.

~

The basic biological tendency of any organism to grow and develop to its
fullest extent has been largely governed by social and economic revolutions
that improved living conditions for the majority and enabled greater numbers
.to reach a minimum of development, Under these conditions basic potential -
development ceased in early adolescence because the demands of society
enabled the members of the young generation to be accepted as useful
members at the minimum stage, Feldenkrais 77(16)

The inhabitants of modern societies, however, live in a highly sophisticated,
complex wotld that our grandparents never kncw. They are contmuously faced with
the personal challenge of coping with and adapting to rapid changes in

environmental conditions, Knowles 161(16), Winston 303Q21). John Dewey writes of

profound environmental changes brought about by the Industrial Revolutidn:

The change that comes first to mind, the one that overshadows and even
controls all others, is the industrial one-... Even as to its feebler
beginnings, this change is not much more than a century old; in many of its
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most important aspects it falls within the short span’ of those now living. One
can hardly believe there has been a revolution in all hlstory so rapid, so
extensive, so complete, Through it the face of the earth is making over,

even as to its physical forms; political boundaries are- w1ped out and moved
about, as if they were indeed only lines on a paper fap; populatiop is
hurriedly gathered into cities from the. ends of the earth; habits of living
are altered with starthng abryptness and thoroughness; the search for the
rruths of nature is infinitely stimulated and facilitated, and their application
to life made not only practicable, but eommercially necessary. Even our moral-
and religious ideas and interests, the most conservative because the
deepest-lying things in our nature, are profoundly affected. Dewey 58(296)

‘Tough, McLeish, Roéers and Bennett reinforce Dewey's statements by describing a
phenomenon of infinite change that is dominating the social, economic, political,

scientific and technological strata of contemporary environments, They emphasize

" that in the modern world nothing remains fixed, permanent, or unaltered; every

aspect of living is permeated by the "ever whirling wheel of change". Bennett
17(14), McLeish 197(4), Rogers 235(27), Tough 285(40). Dewey and Maslow go on to
say that this trend towafd rapid change will contimue and likely accelerate in the
foreseeable future. A}rchambault 7(429); Maslow 187(98), Edgar Faure makes a

compelling statement on this point in Learning To Be:
i
Science and technology have never before demonstrated so strikingly the

extent of their power”and potential ... change is accelerating boundlessly.
Faure '76(87)

These changes, many designed and executed by man himself, are increasing the
S Q
complexity of individual life experience. Roberto Assagioli elaborates on the

circumstances in which man now finds himself as a result of his accomplishments:

Man has had to pay dearly for his material achievements, His life has become
richer, broader and more stimulating, but at the same time more complicated
a% exhausting, Its rapidly mc:easmg tempo, the opportunities it offers for
graufymg his desires, and the intricate economic and social machinery in
which it has enmcshcd him make ever more insistent demands on his energy,



24 ‘

his mental functions, his emotions and his will. Assagioli 10(4)

This new lack of continuity and stability from past to the present to the future
seems to make experience almost irrelevant and consequently exerts external
pressure on individuals to continually cope, adapt, leatn and develop. Gardner
90(35), Houle 8.34(81), Knowles 161(14), Mahoney & Tboresan 184(206), Tougrh
285(40), Unufortunately, most peo-ple are currendy ﬂlvp;epar;d to ‘effectively cope
with and adapt to these continuously changing circunis:anccs. Faure 76(142),
Mahoney & Thoresen 184(206,207), Maslow 187(98), McLeish 197(4,5). Toffler, in his
comprehensive study of the social and psychological implications of change

entitled Future Shock, elaborates on the tragic predicament in which the majority

of people find themselves:

Change is avalanching upon our heads and most people are grotesquely
unprepared to cope with it. Toffler 284(12)

This increasing domination of our society by mobility, r.nachinery and incessant
change demands that individuals develop the capacities to be self-directing and
self-responsible throughout their lives, The ability to.learn independently is a
- prerequisite to effective life management in the future, Combs & Snygg 48(45),

Della Dora 60(v), Faure 76(181), Gardner 90(35), Houle 134(81), Knowles 161(13,18),

@

McLeish 197(4,5), Tough 285(40). Knowles sums up:

.. there must be a somewhat different way of thinking about Iearning ... to

be adequate for our strange new world we must come to think of learning as
being the same as living ... it is no longer appropriate to equate education

with youth ... education - or, even better, leaming - must now be defined as
a lifelong process. Knowles 161(16-17)



' 25
Sociological Condition: FUTURITY /

Postulate:

THE DEVELOPMENT OF INDIVIDUAL COMPETENCE IN SELF-EDUCATION IS THE
KEYSTONE TO MEETING THE FUTURE NEEDS OF SOCIETY AND CIVILIZATION,
There exists an inherent interdependence between the growth and development of

the individual and the culture and economy of the society in wLich he grows,
Since the world is rapidly changing sociollogically, culturally and technologically,
careful consideration must be afforded to the role of the individual in society's
future, Combs & Snygg ‘48(259), Feldenkrais 77(15,16), Mahoney & Thoresen™

184(206). As early as 1859, Samuel Smiles was writing that:

.. men cannot be raised in masses, as the mountains were in the early
geological states of the world. They must be dealt with as units; for it is
only by the elevation of individuals that the elevation of the masses can be
effectively secured. Smiles 266(17)

Man is, by nature, essentially both self-preserving and social. Gardner writes:

Man is a complex and contradictory being, egocentric but inescapably
involved with his fellowman, selfish but capable of superb selflessness, He is
preoccupied with his own neéds, yet finds no meaning in life unless he
relates himself to something more comprehensive than those needs, It is the
tension between his egocentrism and his social and moral learnings that has
produced much of the drama in human history. Gardner 90(123)

The writings of Knowles, Houle, Faure, James and Savary, and Combs and Snygg
also emphasize that each individual is inescapably part of a larger social system

and that the successful future of this social system is largely dependent upon
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the full growth of all the ix.ldividuals who makc'it up, Combs & Snygg 48(259,260),
Faure %(104), James % Savary 142(124), Jung 149(118), Houle 134(81), Knowles
161(20,60), Smiles 266(35). It is essential, therefore, that the itqpact of c;isting
formal societal organizations and technological systems on thg individual be
thoroughly examined and analyzed in order thAat all systems may be dgéigncd in
such a way that individual talehts are developed to the fullest. A:rchamb‘aulf
7(295)?’ Gardner 90(79), Rogers 235(92). Maslow emphasizes that viable political,
social and economic systems will have to nurture creative people:

«

Now they will have to learn about the management of creative personnel, the
early selection of creative persons, the education and fostering of creative
persons ... we must teach them ... to confront novelty, to improvise. They
must not be afraid of change but rather must be able to be comfortable with
change and novelty, and if possible (because best of all) even be able to
enjoy novelty and change, Maslow 187(97-98)

Implicit is the need to work toward new values and rules for the development of
individugl responsibility to replace the current emphaéis on conformity and |
institutionally established rules. Social systems must begin to cultivate in the
individual the capacity for self-direction and self-responsibility. This deve110pmcnt
of personal self-educative attributes and skills must be ﬁcwcd both as an
enhancement of the individual and as thg enrichment of the collective human race,
Archambault 7(437), Bandura 14(211-213),-Ga:dner 90(144g145), Kindervatter 15;1(37),,
Mahoney & Thoresen 184(206,207), Maslow 187(97), Smiles 266(55). Gardner writes:

-
iy -

Skills, attitudes, habits of mind and the kinds of knowledge and .
understanding that will be the instruments of contimious change and growth
on the part of the young person must be cultivated to provide for a
 self-renewing society. Gardner 90(25) :

He goes on to say that:
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The society capable of continuous renewal not only feels at home with the
future, it accepts, even welcomes the idea that the future may bring change,
Gardner 90(133) — .

e

.
This cultivation of individual self-educative capacities is clearly not a luxury in
our society, but a basic necessity, Bandura 14(210), Combs & Snygg 48(264),

Gardner 90(113), Maslow 187(195). Knowles elaborates:

T

«e the 'why' of self-directed learning is survival - your ‘own survival as an
individual, and also the survival of the human race, Knowlcs 161(16)

{:, "-t’

*

Development of self-educative capacities prepares md1v1duals {to iacct the demandf&
of their personal and societal futures; individuals who aré self dctcrrmmng act in [4
harmonious, compassionate and responsible ways, Combs & Snygg 48(256), Gilmore
100(12), James & Savary 142(124), Mahoney & Thoresen 184(70,207). Through
self-educative means, individuals devélop a sense of rsclf aACquacf, discover the
mysteries of their inner worlds and master the management of their ‘OWn behavior,
They also learn to intelligently influence and act upon the outside world both in
their personal interest and in the interest of others, In becoming more fully
theruselves, they become more realistically socialized. Bandura 14(205,212,213),

s
Combs & Snygg 48(257), Corsini 51(39), Faure 76(15 4), Houle 134(81), Rogers
235(194), Individual needs become synergic with the needs of society; both entities
strive toward mutually valued ends., Feelings of belonging, of being part of a
larger social whole, of bciug socially embedded, including a willingnc5§ to
contribute and to participate in the communal life emerge, Corsini-51(39), Faure

76(104), James & Savary 142(109), Maslow 189(36,40), Overstreet 214(43), Tough

285(28), Combs and Snygg write:
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An adequate self satisfies not only his own needs but also the needs of his
society ... The high degree of identification of adequate people with their

> fellows assures a relationship between self-actualizing people and their
societies of mutual enhancement, Combs and Snygg 48(259,260)

This strOng‘ sense of social responsibility leads self-educators to make social

contributions that enrich the world and hold promise for the future of society.

Becker 15(125), Faure 76(154), Gilmore 100(12), James & Savary 142(124). Tough

writes:

Learning projects by members of a society are a means to a better future
for that society ... The individual as well as the society benefit from his
successful attempts to learn, He gains new abilities and competence, new
strength and confidence, an enlarged understanding of the pe0p1c and the

environment around him., Tough 285(4)

In The Farther Reaches of Human Nature, Maslow suggests that far beyond

collective survival, competent self-educators may facilitate the evolutionary

flowering of a new kind of civilization as:

People would be stronger, healthier and would have their own lives into ,thcir
hands to a greater extent., With increased personal rcSponibility for one's
personal life .., people would begin to actively change the society in which

they wad* Maslow 187(195)

\
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Sociological Condition:: PRESSURE
Postulate:

INDIVIDUALS REQUIRE THE CAPACITY TO BE SELF-DIRECTING IN ORDER TO
COPE EFFECTIVELY WITH EXTERNAL PRESSURES IMPOSED BY THE REMOTE
POWERS OF GOVERNMENT, BIG BUSINESS, THE MEDIA AND FORMAL EDUCATION.

The life of modern man is shaped largely by forces in the environment, Combs &
Snygg 48(310), Maslow 189(204), Perls 220(25)., Individuals have been conditioned to
. believe that their happiness and well-being are to be secured by means of /

institutions rather than by their own conduct, Smiles 266(35), In "Toward a Theory

of Self-Directed Leaming: A Study of Experts without Formal Training", the

following statement is made: | &
v scho&ls, as well as such ever-present entertainments as TV, and a growing
number of institutions encourage us to be dependent, passive, conforming
and? generally, willing to be dircctcd.rGibbons 94(42)

Formmal Ac‘ducatio'n, by its very natﬁrc, makes a coercive claim on very basic

individual human rights, Holt makes a compelling statement on this subject:

Next to the right to life itself, the most fundamental of all human rights is
the right to control our own minds and thoughts ... Whoever takes that right
away from us, as the educators do, attacks the very centre of our being and
does us a most profound and lasting injury., He tells us, in effect, that we
cannot be trusted even to think, that for all our lives we must depend on
others to tell us the meaning of our world and our lives,-and that any
meaning that we may make for ourselves, out of our own experience, has no
value, Holt 130(4) '

Schools generally deprive students of personal responsibility; individuals are cast

into an involuntary, mechanical servitude, Students become so indoctrinated with
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traditional ideas and become so humble before the imposing prestige and authority
of accepted professional opinion that they often lose the power of creative
thinking, Feldenkrais 77(4-5), Guinagh 114(xi), Hecht & Traub 120(5), Illich 141(12),

Jung 149(14,15),

Once a man or a woman has accepted the need for school, he or she is easy
prey for other institutions, Once young people have allowed their
imaginations to be formed by curricular instruction, they are conditioned to
institutional plannmg of every sort, 'Instruction' smothers the horizon of
their imaginations, They cannot be betrayed, but only” short-changed, because
they have been taught to substitute expectations for hope, They will no
longer .be surpnsed for good or ill, by other people, because they have
been taught what to expect from every other person who has been taught as
they were, This is true in the case of another person or in the case of a
machine, Illich 141(37)

n Awarepess Through Movement, Feldenkrais reinforces Illich's concerns regarding

the societal trend toward uniformity, He also comments specifically on education:

The education provided by society operates in two directions at once, Jt
suppresses every nonconformist tendency through penalties of withdrawl of
support and simultaneously imbues the individual with values that force him to
overcome and discard spontaneous desires, These conditions cause the~——_
majority of adults today to live behind a mask, a mask of personality that
the individual tries to present to others and to himself. Feldenkrais 77(6)

n Self Help, Smiles goes on to emphasize that when individuals are subjected to
.over-guidance and over-government, the inevitable outcome is an unfortunate
helplessness. It appears that whatever is done for and to individuals takes away -. -
the stimulus and necessity of doing for themselves, Smiles 266(35). Coercive social
systems encourage individuals to cling to comventional beliefs that provide the
security of known passivity and misery but do nothing to nurture an openness to

the risk of the unknown and the joys of sclf-discovéty. Illich 141(52,53), Kopp

162(13), The sad and unfortunate product of this condition is documented by Holt:

- o

-

ot
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Some would claim that most people in their daily lives do a great many
things - dull, repetitious, and meaningless work, ddving a car for hours in
traffic, watching television - from which they learn nothing. But of course
they learn something. The people doing moronic work learn to hate that
work, and themselves for having to do it. The people driving cars in traffic
learn to think of all the other people they see, ddving or walking, as
nuisances, obstructions, even as enemies, preventing them from getting where
they want to go. And people watching television learn over and over again
that the people they see on the screen, "real" or imaginary, are in every
way better than they are - younger, handsomer, sexier, smarter, stronger,
faster, braver, richer, happier, more successful and respected. When the time
finally comes to come back from Disneyland to reality, and get up wearily
and turn off the set, the thought is even more strongly in their minds, "Why
could'nt I have been more like them?", Holt 130(12,13) ’

These quotes reveal‘ with startling clarity that the remote power imposed on
individuals by social institutions is often enfeebling in its effects. Individuals must
develop the ability to help themselves so that they can recognise and resist the
powers of these social institutions. Individuals must consciously choose to minimize
tendencies to conform to authority's acculturation process in favour of developing
awareness of the reality that is themselves; power that originates from within
invariably invigorates and leads to more satisfying and active living. The capacity
to be self-directing enables individuals not only to resist these pressures but to
actively shape them to suit their personal needs, interests and aspirations, Gross
113(75), Houle 134(51-54), James & Savary 142(195), Rogers 235(331-336), Satir

243(30), Smiles 266(35).

N
~—
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Sociological Condition: FRAGMENTATION
Postulate:

AN INTEGRATIVE EDUCATIONAL APPROACH DESIGNED TO DEVELOP INDIVIDUAL
CAPACITIES FOR LIFELONG LEARNING WITHIN THE HOLISTIC CONTEXT OF A

EARNING SOCIETY MUST REPLACE EXISTING FRAGMENTED EDUCATIONAL
EFFORTS IN ORDER THAT INDIVIDUALS WILL BE PREPARED TO MEET THE
CHALLENGES OF THE MCDERN WORLD.

Life has been a harsh struggle since the beginning of mankind and nature is not
kind to creatures lacking awareness, The great social difficulties currently
created by the exist;nce of many millions of people and rapidly changing
environmental cénditions cannot be ignored. Unfortunately, even under these
conditions of strain, it appears that education has improved only to the extent
necessary to bring up a new generation able to replace the old one, The’
education that each generation has passed on to the succeeding one has Been
limited largely to a. contimuation of the habits of thought of the prevailing
generation, Feldenkrais 77(16), Gardner 90(134). The rapidly accelerating evolution
of science in the modern world, however, makes this traditional educational
phiiosophy less and less acceptablé. A;chambault 7(296), Faure 76(147,148), Houle

134(51-54), Illich 141(25-33), Knowles 161(20). In Learning To Be, Faure outlines

modern educational responsibilities:

Education must recognise itself for what it is ..., it is an essential factor in
shaping the future, particularly at the present moment, since in the last

resort education has to prepare mankind to adapt to change, the predominant
characteristic of our time. Faure 76(104) ‘

In his book on adult learners, Tough confirms Faure's comments:
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Edycation must develop the individual to cope with changes in knowledge
processes, technology, values and complex forms of social organization,
Tough 285(40)

The ever increasing demands imposed on individuals by rapidly changing
contemporary environments clearly prohibit thg continuation of a (static approach
to education, Illich 141(77), Maslow 187(98), It is impossible to predict definitively
just what society will be twenty years from now and therefore impossible to
prepare*studelglts for any precise set of circumstances. Archambault 7(429), Illich

141(77), Maslow 187(98). Maslow writes:

y
Education must change, there is little use in learning facts; they become
obsolete too fast. There is little use in learning techniques; they become
obsolete almost overnight, Maslow 187(98)

In Learning To Be, Faure asserts that education has developed to the point where

it must be considered an integral function of society as a whole:
’ AN

Education is both a world in itself and a reflection of the world at large, It
is subject to society, while contributing to its goals, and in particular it
helps society to mobilize its productive energies by ensuring that the
required human resources are developed. In a more general way, it
necessarily has an influence on the environmental conditions to which it is at
the same time subjected, even if only by the knowledge about these which it

- yields. Thus, education contributes to bringing about the objective conditions
of its own transformation and progress. Faure 76(55)

Education clearly constitutes a fundamental method of social progress, reform and
renewal, It is crucial, therefore, that schools become an integral part of the
community and the community become an integral part of the school. Schools must

reflect community life, introducing and training students into effective community

membership, Integrative educational services of a new kind are required.
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Archambault 7(299,437-439), Faure 76(210), Maslow 187(98). Faure explains further: .

The dimensions of living experience must be restored to education ...
education must be carried out at all ages of man, according to each
individual's ngeds and convenience. He must therefore be oriented from the
outset and from phase to phase, keeping the real purpose of all education in
mind: personal :learning, self-teaching and self-training. Education must cease
being confined \within schoolhouse walls, Faure 76(183) '

-‘J_.‘H

J
As Faure says, educa‘tion must be liberated from particular buildings at particular
\

times for schooling tc;";bc effectively integrated with the real demands of life, The
central aim of educat;‘on must become the preparation of students to live, learning
how to learn effectively so as to absorb knowledge all through their lives. Faure
76(69), Hecht & Traub 184(9), Gardner states: l

Education can \lay a firm base for a lifetime of 1caming and g?owth. Inner

resources must be develped to the point where the individual can and will

want to learn on his own., Gardner 90(31) '
Our society must become a learning society and education must become a projgct
for society as a whole, Archambault 7(300), Gardner 90(134), Illich 141(75,76). The
school must become a place of human love and interest, a place of great.
capability, a place that helps develop the potential of each individual ‘human being
as well as that of society., Education must focus on the development of
self-directing? free and creative individuals, _It must simultaneously cultivate
creativity and stai)ility, individuality and social consciousness. Gardner 90(25,79),
Morris 207(38). Learners must be stimulatvcd and cont:éﬂéd in their learning
endeavours through the very life at; their community, Archambault 7(43,83), Faure

76(181,194), Maslow 187(183). In a true leaming society, Holt says:
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<. N0 one would worry about "education". People would be busy doing
interesting things that mattered and they would grow more informed,
competent and wise in doing them. They would learn about the world from
living in it, working in it, and changing it, and from knowing a wide variety
of people who were doing the same, Holt 130(6)

R LY

The age of the learm,r‘lg society is here by necessity. Though the future cannot '

be conclusively predicted, infinmite demanding and challenging passibilities exist.
It is clear that if these future demands are to be met effectively, individual

capacities for lifelong self-education must be developed within the holistic “context

-

of a learning soci/ety. Archamkbault 7(310), Combs & Snygg 48(45), Faure

76('150,181),—Ho/ule 134(81), Knowles 161(14-18), Tough 285(40).

-
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CHAPTER THREE
Educational Condition: ISOLATION

Postulate:

THE REALITIES OF THE MODERN WORLD DEMAND THAT EDUCATION CEASE ITS
ISOLATIONIST EXISTENCE AND FORM A DYNAMIC AND INTEGRATED SYSTEM =
WITH SOCIETY WITHIN WHICH INDIVIDUAL CAPACITIES FOR LIFE+ONG
LEARNING ARE DEVELOPED, ‘ o

Formal education functions largely as a "wdirld in itself and for this reason, fails
to successfully prepare individuals to deal competently wﬁh the evcr-cl?anging
challenges of contemporary life. Illich writes of this condition in Deschooling
Society: |

-

The very existence of obligatory schools divides any society into two realms:
. some time spans and processes and treatments and professions are 'academic'
_ or 'pedagogic', and others are not, The power of the school thus to divide
social reality has no boundaries: education becomes unworldly and the world
becomes uneducational, Illich 141(24)

Unfortunately, it seems that schoc;l personnel have little sense of the possible

goals of human existence., Schools have built their practices on the basis of

coercive authority, statistical truths and abstract knowledge. They consequently
: , s

offer students a prefabricatcc_l and often unrealistic, image of the world, Gibbons

& Phillips 96(7), Jung 149(12), Knowles 161(20), Maslow 1§,7(185). Dewey emphasizes

that:

The radical reason that the present school system cannot organize itself as
a natural social unit is because just this element of common and productive
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activity is absént. Upon the playground, in game and sport, social
organization takes place spontaneously and inevitably. There is something to
do, some activity to be carried on, requiring natural divisions of labour,
selection of leaders and followers, mutual cooperation and emulation, In ?E?%‘
schoolroom the motive and the cement of social organization are alike
wanting. Upon the ethical side, the tragic weakness of the present school is
that it endeavours to prepare future members of the social order in a medium
in which the conditions of the social spirit are eminently wanting.
Archambault 7 (300,301)

|
Though schools play a crucial role in preparing individuals for effective future

living, they fail to integrate key elements from societal existence into the

educational curriculum., Archambault 7(303), Faure 76(150,218), Gibbons & Phillips

96(7). Faure comments:

Education suffers basically from tﬁe gap between its content and the living
experience of its pupils, between the systems of values that it preaches and
the goals set up by society, between its ancient curricula and the modernity
of science, Faure 76(69)
Effective léarning cannot occut in an isolated educational vacuum. Humans are
essentially social and the raw material of the self can commence growth only as it
meets the woﬂd outside and begins to have transactions with it, Man’ is born into
an environment with WhQCh he must. engage in reciprocal relations if he is to ‘
learn successfuily. Combs & Snygg 48(43,310), Corsini 51(39), James & Savary
142(195): Maslow 187(190). Education must be conceived as a process of living in
the world. 'Faure 76(5;11), Hecht & Traub 120(9), Gardner 90(11,12). Students must
be exposed to varied values, ideas, societies and pe0ple’in order to become
competent to function in the universe in which they will spend their lives.

Archambault 7(431), Gibbons 94(53), Gibbons & Phillips 96(7), Knowles 161(14-16). -

As early as 1859, Smiles was writing of the value of learning in the world: .

&
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Daily experience shows that. it is energetic individualism which produces the
most powerful effects upon the life and action of others, and really
constitutes the best practical education, Schools, academies, and colleges,
give but the merest beginnings of culture in comparison with it, Far more
influential is the life-education daily given in our homes, in the streets,
behind counters, in workshops, at the loom and the plough, in counting
houses and manufactories, and in the busy haunts of men, This is that
finishing instruction as members of society ... consisting in action, conduct,
self-culture, self-control ... a kind of education not to be learnt from books,
or dcquired by any amount of mere literarty training ... it is life rather than
literature, action rather than study, and character rather than biography
which tend perpetually to renovate mankind. Smiles 266(39)

It appears that educators are currently at liberty to set their own goals,
establish their own rules and evaluate their own performance in isolation of the
realities of the modern world which rexist just beyond t};e schoolroom walls. Though
: ,
extensive educational resources are spent to purchase the time and motivation of a
nunber of people to take up predetermined educative roles in ritually defined
settings, no clear, objective performance criteria appear to exist in order to
determine the degree of success. acixieved in these roles. Schools do rnot embrace
the impersonal evaluation criteria of business and industry which include
productivity, efficiency and quality control. Staff éppareritly have little to worry
about once they have secured tenure as they are held to virtually no criteria at
all; secure financially and professionailly, coming and going pretty much as they
please,- producing or not as they see fit, they present a life “style which may work
in the educational realm but would not hold up in the copventional world of
business and industry. This instructional model constitutes an extremely poor
example for impressionable students preparing for adulthood. Archambault 7(309),

Hecht & Traub 120(23), Ilich 141(19), Morris 207(26). Illich warns that:

The totally destructive and constantly progressive nature of obligatory
instruction will fulfill its ultimate logic unless we begin to liberate ourselves
right now from our pedagogical hubris. Illich 141(50)
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Education must not be allowed to continue it; isolationist existence. An integrated
educational-societal system within which continuous innovation, renewal and rebir;h
can occur in response to the demands of our rapidly changing woxid is clearly an
urgent educational imperative. Faure 76(5-11), Gardner 90(5,6). Dewey offers some

important guidelines for the des'ign of this "New Education":

Whenever we have in mind the discussion of a new movement in education, it
is especially necessary to take the broader, or social view .,, The
modification going on in the method and curriculum of education is as much
an effort to meet the needs of the new society that is forming, as are the
changes in modes of industry and commerce. It is to this then, that I
especially ask your attention: the effort to conceive what roughly may be
termed the "New Education" in the light of larger changes in society. Can
we connect this "New Education" with the general march of events? If we
can, it will lose its isolated character; it will cease to be an affair which
proceeds only from the over-ingenious minds of pedagogues dealing with
particular pupils, It will appear as part and parcel of the whole social
evolution, and, in its more general features at least, as inevitable,
Archambault 7(296) -
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Educational Condition: BUREAUPATHOLOGY

S—

Postulate:

»

IN ORDER TO BE EFFECTIVE EDUCATIONAL ENTITIES IN THE FUTURE, THE -
BUREAUPATHOLOGY OF EXISTING SCHOOL SYSTEMS MUST BE REPLACED WITH A
FLEXIBLE AND ADAPTABLE EDUCATIONAL TECHNOLOGY DESIGNED TO DEVELOP
INDIVIDUAL SELF-EDUCATIVE CAPACITIES.

Modern western civilization consists of a vast interlocking network of incredibly
complex organizations, Each and every individual is affected, directly or

indirectly, by the presence of these monoliths:

The municipality is tied to the hospital, the hospitals are tied to one
another, and they in turn are tfed to the professional organizations and the
unions, which are tied to the universities and colleges, which are tied to the
lower educational institutions, which are tied to the school board, which is
tied to the municipality, which is tied to the technical college, which is tied
to the trades licensing board, which is tied to the trade unions, which are
tied to the manufacturers, and so on. Lawless 173(166)

Today these complex organizations are taken for granted désPite the fact that
they were born only at the beginning of this century. Lawless 173(166), Scanlan &

Keys 246(176). All large scale, complex organizational entities are bureaucratic:

The management of a large organization is unable to directly supervise and
implement its policies and must delegate this work to others with specialized
abilities whose toles have been differentiated. In addition, verbal messages
are replaced by written messages, which result in standardized formats,
routine procedures, and organizational structuring so that individual
responsibility and accountability can be precisely pinpointed. Scanlan & Keys
246(176)

Though bureaucracy, in its true form, is an administrative device to be employed

to accomplish an effective means-end chain in an organization, it does not seem
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to work very well in practice, Often a condition termed 'bureaupathology' develops
from an overemphasis on impersonality, status, conformity and routinization, The
organization consequently becomes extremely resistant to change and the personal \

behavior patterns of the organizational members become dysfunctional

s

exaggerations of the desireable characteristics of a bureaucracy. These behaviors

include:

A
. = . . s .
... excessive aloofness, ritualistic attachment to routines and procedures,
resistance to change, petty insistence on rights of authority and status,
Lawless 153(172)

The pathology results from the fact that these behavior patterns do not serve to

effectively advance the.goal of the organization butstend to be essentially

self-serving,

Most modern educational systems are large and are, by necessity, bureaucratic.
Unfortunately, however, these systems also manifest most of the characteristics of
bureaupathology. Modern school systems are largely self-serving. Illich

141(10,16,17),

e

School programs hunger for progressive intake of instruction, but even if the
hunger leads to steady absorption, it never yields the joy of knowing
something to one's satisfaction, Each subject comes packaged with the
instruction to go on comsuming one offering after another, and last year's
wrapping is always obsolete for this year's comsumer. The textbook racket
builds on this demand. Educational reformers promise each new generation
the latest and the best, and the public is schooled into demanding what they
offer ... No institution could better veil from its participants the deep
discrepancy between social principles and social reality in today's world.
Secular, scientific and death-denying, it is of a piece with the modern mood
+.. No one completes school - yet. It never closes its doors on anyone
without first offering him one more chance: at remedial, adult, and
continuing education, Ilich 141(42-44)



In addition, many school systems have failed to keep pace with-the rapid and
continuous changes of modern comtemporary life, Instead_qf revising andrppdating
educational process in response to the ever-changing needs of modern s;ocicty,
existing school systems apparently try to manipulate facts to suit existing
educational structures, The unfortunate outcome of this static systemati(zatiOn is .

the treatment of human learners as things, Faure 76(157):

School trustees no longer seem committed to protecting the student, but
rather to shielding the system from public criticizm., As a matter of cold
fact, all adults involved in the high-school industry seem committed to
protecting their job security ... students - your children and mine - are no
longer persons but B/U's (basic economic units), During contract negotiations
they become hostages and at budget time, serve as pawns., Morris 207(26)

These institutions have evolved to the point where bureaupathological functioning
clouds educational benefits to the individual. Faure 76(188-190), This condition

must clearly change if students are to be prepared to effectively meet the

challenges of contemporary environments,

We can and we must, given the present state of affairs, inquire into the
profound meaning of education for the contemporary world and reassess its
responsibilities towards the present generations which it must prepare for
tomorrow's world, We must inquire into its powers and its myths, its prospects
and its aims, Faure 76(23)

s

The demands of the modern world require on-going personal development and

updating of knowledge and skill; demands for educational services are steadily

increasing., In Freedom To Be, the following statement appears:

It seems that what is needed in an age of unprecedented demands for
education is not a system but an "un-system". Faure 76(161)
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The cdpcational technology is currently available to develop a formal educational
"un-s'ystem" which supports independent, self-direction in learning instead of
bureaucratic systc:n#tization. Gardnclr 90(31), Illich 141(77). It is essential that
education begin to effectively prepare students to competently direct their own
educations so as to be able to absorb new knowledge all through their lives.

Faure 76(69), Gross 113(163), 2

Clearly, we are not talking here about somcthing' that would be nice or
desireable; neither are we talking about some new educational fad, We are
talking about a basic human competence - the ability to learn on one's own
- that has suddenly become a prerequisite for living in this new world.
Knowles 161(17,18) 7 )

Students must be allowed, encouraged and helped to work wit_h and help each
other, to learn from each other and from the world around them; to think, talk,

write and read about the things that excite, interest and are of crudal

importance to them. Holt 130(11). Faure asserts that it is essential that:

Educational structures must be remodelled, to extend widely the field of
choice and enable people to follow lifelong educational patterns ... the
bureaucratic aspects of educational activity must be broken down and its
administration decentralized, Faure 76(79,80) d
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Educational Condition: SUBJECT EMPHASIS
Postulate:

IN ORDER TO RESPOND EFFICIENTLY, EFFECTIVELY AND HUMANELY TO THE
CHANGING DEMANDS OF THE MQ)ERN WOR LD, EDUCATIONAL TECHNOLOGY
MUST-PLACE LESS“‘EMPHASIS ON SUBJECT MATTER AND FOCUS INSTEAD ON
THE DEVELOPMENT OF INDIVIDUAL SELF-ENQUIRY SKILLS.
It appéars that curriculum has become the overiding principle upon which
contemporary school systems are built, Gibbons & Phillips 96(5), Jenks & Murphy
143(21),Knowles 161(20), Curriculum has become big business, a business that is

unfortunately self-serving rather than serving the real leaming needs of students.

Illich offers the following ovetview:(

School sells curriculum - a bundle of goods made according to the same
process and having the same structure as other merchandise. Curriculum
production for most schools begins with allegedly scientific research, on
whose basis educational engineers predict future demand and tools for the
assembly line, within limits set by budgets and taboos. The
distributor-teacher delivers the finished product to the consumer-pupil, whose
reactions are carefully studied and charted to provide research data for the
preparation of the next model, which may be 'upgraded', 'student-designed’,
'team-taught', 'visually-aided' or 'issue-centred'. Illich 141(41)

Highly specialized modern curricula effectively separate the intellectual, physical,
aesthetic, moral and social components of the human learmer, Many schools have
become akin to factories complete with automated assembly lines where students

must fill a pre-cut groove on a moving belt of subject matter: Faure 76(5-11).

Morris comments:

. 70 minute periods - blocks of time, and programs. The teacher-is trying
to get through the courtse before the end of the year, which is the same as



45

saying 'We're trying hard to get the rubber on this wheel before the next

wheel comés along. Morris 207(36)
The essential weakness of this curricular model is not just that it emphasizes the
necessity for provisibn of definite subject matter. The real weakness lies in the
realm of the imaginations of comtemporary educe}fors who cannot conceive of an
educational world beyond the provision of a fixed and rigid environment of subject
matter; an environment all together too remote from the experiences of the
learner, Archambault 7(8,9),, Buckman 32(121), Collins & Moore 46(63), Faure 76(69),
Hecht & Traub 120(4), Knowles 161(20). This educational approacﬁ offers students
little opportunity to directly examine reality or to experyience and explore their

unique individuality, Maslow writes:

Education makes little effort to teach the individual to examine reality
direcly and freshly. Rather it gives him a complete set of prefabricated
spectacles with which to look at the world in every aspect, e.g. what to
believe, what to like, what to approve of, what to feel guilty about, Rarely.
is each person's individuality made much of, rarely is he encouraged to be
bold enough to see reality in his own style, or to be iconoclastic or
different. Proof for the contention of stereotyping in higher education can
be obtained in practically any college catalog, in which all of shifting,
ineffable and mysterious reality is neatly divided into three credit slices,
which by some miraculous coincidence, are exactly three weeks long and

which fall apart neatly, as a tangerine does, into completely independent and

mutually exclusive departments. If ever there was a perfect example of a set
of rubrics imposed upon reality rather than by reality, this is it, Maslow

188(223)
It is interesting to note that the curricular orientation of modern educational
technology is largely a product of past generations where the accepted mission of

schools was the transmission of a sum of knowledge,

Our school: methods, and to a very large extent our curriculum, are inherited
from a period where learning and command of certain symbols, affording as
they did the only access to learning, were all important, The ideals of this
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period are still largely in control, even wheré the outward methods and
studies have been changed ... Present education is highly specialized,
one-sided and narrow. It is an education dominated almost entirely by the
medieval conception of learning. Archambault 7(308)
It would seem that this subject emphasis would be more legitimate in the past
when environments were relatively stationary and enduring and individuals were
able to acquire-sufficient infommation in their youthful y;ears t‘o guide them
through an entire lifetime, During this century, however, educational and
environmental conditions have chang’ed substantially and are continuing to change
at an increasing pace, It is strange, therefore, that this curriCt;lar orientation
has survived, thrived and flourished in modern school systems. Archambault 7(307),
Faure 76(18), Knowles 161(16,20), It is obviously no longer realistic or adequate to
define the purpose of education as transmitting solely what is known; educational
process must be linked to the changing realities of commpbrary living. Faure
76(69), Kno_wle; 161(16,17). The rigid, subject-cenfr/ed curricular model employed in
most school systems clearly prohibits adequate preparation of students for ardult('
autonomy which will reciuire them to deal effectively with the changing conditions
and vicissitudes of the modern world, Faure 76(142), Houle 134(51-54). Faure
describes the changes necessary in curr‘icular 9ction:

c ¥

Basic education must be many sided, designed not only for children and
adolescents but also for adults who, at any age, may have need of it. While
dispensing fundamental knowledge, such education aims at learning how to
perceive and comprehend the world, It must endeavour to instill, especially in
children, a taste for self-learning that will last a lifetime; to arouse their
desire to know, to ask questions and to question themselves, Faure 76(184)

In Self-Directed Learpning Knowles states that:

... the main purpose of education must now be to develop the skills of
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 inquiry., When a person leaves schooling he or she must not only have a
foundation of knowledge acquired in the course of learning to inquire but,
more importantly, also have the ability to go on acquiring new knowledge
easily and skillfully the rest of his or her life, Knowles 161(16,17)

Continued emphasis on teaching opnly subjects is an inadequate and ineffective

educational strategy in view of the ever-changing demands of contemporary

environments, Morris 207(28), Illich 141(19). Rogers emphasizes that:

No approach which relies upon kﬁowledge, upon ttaining, upon the

acceptance of something that is taught is of any use, Rogers 235(32)
In order to be effective in the face of changing environmental demands, school
systems must embark upon an evolutionary developmental process designed to effect
a more active, expressive and ’self-directirng educational approach. Knowles 161(60),
Maslow 187(179). Though goals of educational systems ate often stated in terms of
'freedom', 'wisdom' or .the 'full development of the individual' and school systems
frequently assert that they advocate intellectual freedom at the earliest possible
age, it is obvious that a tremendous gap exists between this proclaimed philosophy
and actual educational action, The emphasis of educational action must clearly
shift away from the concept of leaming limited in time, confined in space, and
centred on a subject-matter curriculum; education must be viewed as an existential
continuum as loné as life. Individuals must be prepared through basic education 'to'
chart and pilot their own course of learning according to their personal needs
and desires, Archambault 7(430), Erikson 71(81), Faurev 76(18,233), Gross 113(163),

Hecht & Traub 120(23), Houle 134(81), Knowles 161(16,17), Tough 285(40). As

Gardner says in Self Renewal:

Education goes far beyond the school buildings; the gvorld is an incomparable
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classtoom and one's own life is a memorable teacher. Gardner 90(11,12)

Instead of focussing exclusively on teaching subject matter, schools/svzuld also

.

emphasize respect for individuality and>increased freedom, True self-education can
only occur when people are not compelled to learn and others are not Qb}l;?at'ed -
to teach them - especially not to teach them a particular subject matter - B
curriculum, Gibbons & Philhips 96(4), Illich 141(75,76). In Farther Reaches of
Humap Nature, Maslow contrasts, from his own experience, the idea of intrinsic

education and subject-centred education:

I am now very busily occupied in trying to catch up with all the
epiphenomena of this notion of intrinsic education, Certainly one thing I can
tell you, Our conventional education looks mighty sick. Once you start
thinking in this framework, that is, in terms of becoming a good human
being, and if then you ask the question about the courses that you took in
high school, "How did my trigonometry course help me to become a better
human being?" an echo answers, "By gosh, it didn't!" In a certain sense,
trigonometry was for me a waste of time, My early music education was also
not very successful, because it taught a child who-had a very profound

feeling for music and a great love for the piano not to learn it, I had a

piano teacher who taught me in effect that music is something to stay away

from, And I had to relearn music as an adult, all by myself. Maslow 187(170_)»
Formal educatic‘mal process should build naturally on the actual life experiences of
the students:that attend them. Archambault 7(170,171), Faure 76(79), Morris
207(25), Formal educational systems should play a central~ role in the development
of key personal attributes and skills required ﬁit lifelong self-direction in
learning and living. A personalized educational approach that is not restricted
solely to the acquisition of subject matter would allow students to learn what they
actually need to learn, Students would learn actively, of their own volition, and

would be responsible for their personal educational successes and failures. Holt

130(16,17), Maslow 187(182). Education must come to be viewed as a process in
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must be designed to develop individual skills of self-directed enquiry required for

successful negotiation of the fluid demands of contemporary life. Faure

76(142,143), Knowles 161(16,17).
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Educational Condition: COERCION
Postulate:

INDIVIDUALS WOULD LIVE BETTER, LEARN MORE, AND GROW MORE ABLE TO
COPE WITH THE WORLD IF EDUCATION ABANDONED COERCIVE MEANS OF

- SHAPING HUMAN BEHAVIOR AND INSTEAD HELPED INDIVIDUALS LEARN TO
SHAPE THEMSELVES,

The principles of general systems theory state that systems can be either open or

closed, The characteristics of a closed system are described in Satir's

Peoplemaking: /

A closed system depends on edict and law and order and operates through
force, both physically and psychologically ..."Closed systems evolve from
certain sets of beliefs which are few, but powerful:
Man is basically evil and has to be controlled to be good.
Relationships have to be regulated by force.
There is one right way and the one with the most power has it,
There is always someone who knows what is best for you. Satir
243(113,114)

v \

‘Formal educational systems ate largely closed systems which rely heavily on
coercive authority to shape and control student behaviior. This approach to
Veduca;ion, Dewey says, originates from a psyéhological base which considers the
child to be a pass1ve receptor of external data. The student's will constitutes a
force to be cowﬁed and checked as student desires are, by nature, msch1cv1ous

and immature, Dewey states that a common educational assumption is:

o that the mind of the individual is naturally adverse to leatning, and has
to be either browbeaten or coaxed into action. Archambault 7(5)

Satir asserts that human beings cannot flourish in these closed systems; at best
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they can only exist, Satir 243(114). For many individuals, this means that their
basic right to i1e_arn is often curtailed by the oElig aﬁon to attend formal schoolg
which restrict the pursuit of“petsonal interests and creativity during increasing
portions of their lives, Illich 141(12). Educational institutions generally insist that
‘students conform to the ex,temal regulations of the educational order rather than
tuning into personal c;:e ative potential; many teachers fail to recognise that
learning initiative comes essentially from the personal needs and powers of the
pupil. Archa;nbault 7(5,6), Combs & Snygg 48(254), Corsini 51(200), Feldenkrais
77(4), Goertzel & Goertzel 105(277), Hecht‘ & Traub 120(5), Holt 130(3}4), Morris
207(36), Satir 243(113), Schutz 252(440). Education has essentially become
something that authoritarian teachers do to passive .students. Young students learn
quickly to yield to the conventional teachet<'s }:oercive rule and to associate all A
learning with being taught:

LS

Institutional wisdom tells us that children need school, Institutional wisdom
tells us that children learn in school. But this institutional wisdom is itself
the product of schools because sound common sense tells us that only

children can be taught in school. Only by segregating human beings in the
category of childhood could we ever get them to submit to the authority of
a schoolteacher. Illich 141(28)

‘ - S »
In Learning To Be, Faure states that existing student-teacher relationships require

fundamental reassessment, especially when they constitute:

&

4

w. 2 dominator-to-dominated relationship ... entrenched on one side by the ’
advantages of age, knowledge and unchallenged authority, on the other side
¢ by a position of inferiority and submissiveness, Faure 76(77)

1

In early childhood, students learn that to be successful in school they must sit at

their desks and passively accept facts presented by their instructional 'masters';
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they must- not be active, question or participate. Billed as the specialist and sole

k]

resource in the classroom, teachers make all decisions relating to goals, content
and instructional activities; they present, assign and evaluate by virtue of their
authority. The teacher is viewed simultaneously as custodian, preacher and

therapist. Illich 141(25-33). Holt describes the obvious inequity of this situation:

Students have seemingly unlimited obligations to teachers who have no
obligations to them at all, The student owes the school and the teacher
everything and can be penalized if he does not deliver; the school and the
teacher owe the student nothing, As someone else put it, 'there are severe
penalities for being a bad student but no penalities at all for being a bad
teacher'. Holt 130(107)

It is no surprise then, that students, steeped in attitudes of extrinsic learning,

develop conditioned responses to teachers, Maslow writes:

Classroom learning often has as its unspoken goal the reward of pleasing the
teacher. Children in the usual classroom learn very quickly that creativity is
punished, while repeating a memorized response is rewarded, and concentrate
on what the teacher wants them to say, rather than understanding the
problem. Since classroom teaching focuses on behavior rather than on -
thought, the child learns exactly how to behave while keeping his thoughts
\ his own. Maslow 187(181). ’

Traditional schooling is rigidly other-designed and other—directed; students are
constantly instructed as to what they -sinould do, when to do it, how to do it and
for how long. Education is considered an extremely serious business; teachers are
often actually frightened by the sight of students enjoying themselves, Goertzel &
Goertzel 105(277), Holt 130(3), Maslow 187(188). The strictures of this educational
approach ofte}'l deprive the student of enjoyable learning experiences, of
opportunities to develop a sense of self worth and of the decisions as to how he

should conduct his own education when he leaves the formal school system. Friere
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87(58,59), Holt 130(3), Jung 149(14,15), Hecht and Traub comment:

What is the typical high school senior choosing when he chooses college? e
he's choosing a period of nonproductivity, of sitting on the sidelines just
when he may be aching to get into thé thick of things. He is choosing to
learn second-hand through words and formal lectures, rather then directly
through experience, He is choosing an incredible sedentary way of life ... at
a time when he is already restless. Hecht and Traub 120(4)
Administrators of formal schooling appear to generally consider students mere
depositories for knowledge; children who can learn only from a teacher, Friere
87(58,59). The unfortunate outcome of this situation is that upon completion of a
prescribed term of confinement in schools, students move out into the world to
fend for themselves and the educators want no more responsibility for them.
Gibbons & Phillips 96(6), Morris 207(36). There exists an urgent need for a new
educational approach; educational aims, the role of the teacher and the pupil,
subject matter and instructional methodology must be redefined. Educators must
accept that schools cannot be absolute and that coercion is not the ;mly means of"
bringing about student effort toward learning goals, Morris 207(37). If students
experience learning situations as humiléating, threatening, and painful, they will
not learn what.the teacher is trying to teach them, or if they do, they will
forget it in a day or two. There can never be the reality of productive encountér,
truthfulness or honesty when one person holds coercive power and authority over

another, Holt 130(12,13,25). Education may begir'x with dependence but it must end

in freedom, Holt 130(107), Klausner 155(5).

School attendance and participation should constitute an educational ladder upon
which teachers effectively hoist the climber from the child's passive role to the

adult's active one, Faure 76(69), Gross 113(163), Faure describes the
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teacher-student relationship as the 'cornerstone of the edifice of traditional
edication' and offers ideas as to how this relationship should change to develop

in students the capacity to be effectively self-directing and responsible:

The teacher's duty is less and less to inculcate knowledge and more and
more to encourage thinking; his formal functions apart, he will have to
become more and more adviser, a partner to talk to; someone who helps seek
out conflicting arguments rather than handing out ready-made truths, He will
have to devote more time and energy to ‘productive and creative activities:

interaction, discussion, stimulation, understanding, encouragement. Faure
76(77). '

ead._of Educati s To He ople Do ings er, Holt concludes

that people:

«o will live better, learn more, and grow more able to cope with the world if
they are not constantly bribed, wheedled, bullied, threatened, humiliated, and
hurt; if they are not set endlessly against each other in a race that all but
a few must lose; if they are not constantly made to feel incompetent, stupid,
untrustworthy, guilty, fearful, and ashamed; if their interests, concerns, and
enthusiasms are not ignored or scorned. Holt 130(11)

=

The spell of coercive education must clearly be broken and replaced with an
educational approach that’ develops the inner resources of individuals in
preparation for a lifetime of self directed learning and gtowth. It is time for
schools to abandon coercive means of shaping human behavior and time instcad;"
help individuals learn to shape themselves, Archambault 7(xxiv), Bandura 14(2125,

Gardner 90(31), Holt 130(4), Ilich 141(51).
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Educational Condition: INDOCTRINATION
Postulate: —

EFFECTIVE SELF-EDUCATIVE CAPACITIES LIBERATE INDIVIDUALS FROM THE
OBLIGATION TO SHAPE PERSONAL EDUCATIONAL EXPECTATIONS ACCORDING TO
THE SERVICES OFFERED BY FORMAL EDUCATIONAL INSTITUTIONS,
Society currently ,offer; an educational system that very effectively 'schools up'
its members so that learning is generally equated with what is taught in formal
educational institutions., Collins & Moore 46(49), Gibbons 94(41), Gibbons & Phillips
96(6), Gross 113(51), Illich 141(12,47), Knowles 161(19,20), Maslow 187(168). Gross

writes that generally students are conditioned to believe that:

.. the ','right'; way to learn is in a classroom, from a teacher and from texts,

through listening to 'expert authorities' and doing assigned reading, by

taking tests and getting grades. Gross 113(16,17)
By assigning grades and packaging instruction with certification, schools
effectively cultivate student dependence for learning upon teachers and
institutions, They instill in learners the belief that there is a secret to everything
in life and that only teachers can properly reveal these secrets. The unfortunate
result of this indoctrination process is that most individuals know only how to be
taught, they have not learned how to learn. Gibbons & Phillips 96(8), Illich
141(75,76), Knowles 161(14,20).‘Individy1als have come to identify their pcrspnal And
cognitive growth solely with educational ﬁplanning and manipulation and as a
result, many individuals havc dif ficulty accepting the conclept of self-directed

learning, They find it inconceivable that independent, unconstrained learning is

"real" education, Gross 113(16,17), Illich 141(39). A kind of universal myopia has -
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been created by fomnal edulation's fixation on credits and credentials earned
through thc successful completion of examinations, Gibbons 94(42), Gross 113(51),
Holt 130(3), Ilich 141(12,13). Illich comments on the emphasis of schools on -

‘quantifying achievements:

The institutionalized values schools instill are quantified ones. School
imtiates young people into a world where everything can be measured,
including their imaginations, and, indeed, man himself ... Once people have
the idea schooled into them that values can be produced and measured, they
tend to accept all kinds of rankings. There is a scale for the development of
nations, another for the intelligence of babies, and even progress toward
peace can be calculated according to body count. In a schooled world the
road to happiness is paved with a consumer index, Illich 141(40)

Evaluation by examination has become an obsession; all student successes are

relative and quantified. Goertzel & Goertzel 105(247), Holt 130(80). Gibbons and

; Phillips write: - s

E

In schooling, evaluation is ,., always based upon a written test - even when
the topic is how to do something ... students compete on the same test
against an abstract norm, and from the results, are sorted into levels of
success and failure, Gibbons & Phillips 96(9)

The educational indoctrination process is so effective that skills not learned and

evaluated through formmal schooling are often discriminated against, Collins &

Moore 46(61-63), Gibbons 94(41,42), Goertzel & Goertzel 105(241), Hecht & Traub

120(vi), Ilich 141(25), Gross writes:

Degrees are used as fly swatters' ... 'to kill unpapered people' Gross-
113(51)

Learners must no longer be forced to submit to discrimination based on whether

they possess a certificate or diploma, Competence must finally be detached from
. )
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curriculum, Gibbons 94(53), Illich 141(12,39). Individuals :lnust develop the awareness
that learning is the human activity which least needs manipulation by others and
educators must realize that intellectual accomplishment is not the exclusive domain
of traditional academic scholarship. Gibbons 94(42,43), Gross 116(40), Illich 141(12).
VThe role of education must shift away from the arbitrary and mani[:vulative toward

the support of self direction in learning. Archambault 7(310), Gibbons & Phillips

96(9,10), Illich 141(52,53). Gibbons writes that:

A way of helping student: of all tagcs to become skillfully self-directed must
be found and made a part not just of schooling, but of all forms of
education, Gibbons 94(42)

A new educational technology must be conceived which supports personal growth
rather than educational addiction, édf-education consfitutes such a technology, an
effective means of liberating individuals from the obligation to shape their
personal educational expectations accotding to the services offered by established
educatxinal institutions. Gibbons & Phillips 96(9,10), Holt 130(5), Illich 141(50,103),
Knowles 161(14-16), Tough 285(19). It is time for cducatxonal systems to shift

gears and to give individuals responsibility for their own educations, Faure

explains:

Democratizing education will only be possible if we succeed in shaking off
the dogmas of conventional pedagogy, if free¥and permanent dialogue is set
up within the educational process, if this enhances individual awareness of
life, if leammers are guided towards self-education and, in short, change from
objects into subjects. Education is all the more democratic when it takes the
form of a free search, a conquest, a creative act; instead of being, as it so
often is, something given or inculcated, a present or a constraint, Faure
76(75)
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Educational Condition: INVOLVEMENT

Postulate: ) v

LEARNING IS ESSENTIALLY AC.TIVE; SCHOOL SYSTEMS MUST START TO INVOLVE
LEARNERS IN THEIR PERSONAL EDUCATIVE PROCESSES SO THAT STUDENTS
WILL COME TO DEPEND LESS ON THE CLASSROOM TEACHBR AND MORE ON
THE TEACHER INSIDE THEMSELVES, '
- *
Before the advent of formal school systems, individuals were largely educated by
life experiences in and around their family household. Educational activities were
born of the necessity to survive and every member of the household had his own
share of the work, CEildren, as they gained in strength and capadty, were
gradually initiated into the mysteries of several processes, The work was a matter
of immediate and personal concern and everyone participated. When formal

educational institutions were established, however, the active learning focus of

household education was apparently left behind, Archambault 7(298), Holt 130(3).

Formal school systems were formulated in such a way that students have largely
. r

been regarded as passive "internalizers" of/)infonnation provided and controlled by

external agents. Gibbons and Phillips comment:

In schools teachers do most of the imitiating; they are the major actors to
their largely passive student audiences ... This general practice of managing
student effort does not develop the initiative they will need to manage their
own education, Gibbons & Phillips 96(6)
Formal education, in general, has failed to recognize that learning is an intensely
personal, active, and creative process as well as that learning initiative must c'gme

from the actual pceds of each individual learner, Schools have tended to hold on

to a "passive internalization" concept of learning instead of building new
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educational practices around the abundant evidence indicating that individuals
learn best from active personal involvement in activities relating to the real
concerns they are experiencing in their lives, Carnegie 40(58), Combs & Snygg

48(193), Gibbons 94(42), Gibbons & Phillips 96(6), Holt 130(12), Klausner 155(5),

Knowles 161(20). Kidd explains that:

.. learning is the zctive, not the passive, part of the process: the learner
opens up himself, he stretches himself, he reaches out, he incorporates new
experience, he relates it to his previous experience, he recogniseés this
experience, he expresses or unfolds what is latent within him, Kidd 153(15)
This active reaching out of the individual, each purposeful expenditure of effort
to procure the materials that his potentialities demand in order that they may
come into action and find satisfaction, even if blind at first, constitute the
essential first step in an interaction that will lead to effective learning and
personal growth, Each and every life experience in which the individual engages,
including attendance in school, constitutes a potent learning opportunity that may
serve to facilitate this learning and growth. Archambault 7(5), Gibbons 94(47), Holt
130(12), Smiles 266(57). Life is a struggle and each individual must grapple with
life problems in a personal search for identity, relatedness and meaning. Allport
5(24-26), Combs & Snygg 48(353), Frankl 85(8,9), Gardner 90(124), Ilich 141(97),

Kopp 162(4), Maslow 189(10), Schif fman 248(9). Jung explains that experience has

clearly shown that the environment cannot give man as a gift:

... that which he can win for himself only with effort and suffering ... We
must go through a process of self nourishment, Jung 149(58)

Though most schools seem to separate 'learning' and 'doing' in the course of

everyday educational practice, they are not different kinds of acts, Carnegie
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40(58), Rogers 235(276). Holt emphasizes that education is clearly:

.. something a person gets for himself, not that which someone else gives
him, Holt 130(3)

Nothing that is of real value can be achieved without the full investment of one's

‘self' and courageous working toward the achievement of a personally meaningful

goal., Assagioli 10(90), Faure 76(142,143), Smiles 266(230). Rogers elaborates:

Anything that can be taught to another is relatively inconsequential, and has
little or no significant influence on behavior ... the only learning which
significantly influences behavior is self-discovered and self-appropriated.
Rogers 235(276). ’ /

AN
It is clear that individuals must be intimately involved in their personal -

educational processes. Gross states clearly that:

This idea of self-development is the link between your life and your learning.
A free learner seizes the exhilerating responsibility for the growth of his or
her own mind, This starts when you realize that you must decide what you *
want to make of yourself, However much your leaming and growth involve
other people and feed on their insights and skills, in the final analysis it is
you who must choose and conduct your own process of life change. Gross
113(22)

+

Gardner explains that in traditional educational process, we attempt to:

’

.. teach young people by giving them cut flowers when we should be
teaching them to grow their own plants, We ‘stuff their heads with the
products of earlier innovations rather than teaching them to innovate, We
think of the mind as a storehouse to be filled when we should be thinking of
it as an instrument to be used, Gardner 90(25,26)

Directive teaching does contribute to certain kinds of learning under certain

citcumstances, Generally, however, educational poractices could be much more
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effective if they incorporated more active student involvement. Holt 130(66), Morris

207(28), Illich states that:

<

Our options are clear enough. Either we contimue to believe that
institutionalized leaming is a product which justifies unlimited investment or
we rediscover that legislation and planning and investment, if they have any .
place in formal education, should be used mostly to tear down the barriers
that now impede opportunities for learning, which can only be a personal
activity, Illich 141(49) ' '/\

v
In order to improve educational process, we must shake off the dogmas of \
conventional pedagogy. Free and permanent dﬁlpgue must be set up within
educational systems to allow for learning toftéke on the form of a free seatéh, a
conquest, a creative and self-directed act, Archambault 7(171,306), Faure 76(74,75),
Illich 141(49,64). Each student must learn to be both the learner and the teacher
at the same time; each individual's learning capabilities will be equal to his ability

to 'put the teacher inside himself'. Gross 113(63), Holt 130(66), Rogers 235(276).

Holt says each student must:

.. more and more, grade his own tasks, get his own feedback, make his: ,
corrections, and develop his own criteria, standards, for doing these“t’g_gg?.n
Only as he is able to depend less and less on the teacher outsie, use
more and more the teacher inside, will he be able to do well what he wants
to do ... And so it must always be the first and central task of any teacher
to help the student become independent of him, to learn to be his own
teacher. The true teacher must always be trying to work himself out of a
job, Holt 130(66)

The student must become the centre of his own learning; learning action must
belong to him and be an integral part of him instead of being ordered and

controlled by an external instructional agent, Gross 113(17,18), Holt 130(5), Illich

141(12,1;,), Smiles 266(302)., Knowles sums up:
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«. there is convincing evidence that people who take initiative in learning
(proactive learners) learn more things, and learn better, than do people who

sit at the feet of teachers passively waiting to be taught (reactive learners)

... They enter into learning more purposefully and with greater motivation,
They also tend to retain and make use of what they learn better and longer

than do reactive learners, Knowles 161(14)
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Educational Condition: PEDAGOGICAL DOGMA
Postulate:

SELF-DIRECTED LEARNING TRANSCENDS THE RIGID DIDACTIC ROLE OF
TRADITIONAL TEACHER-DIRECTED EDUCATION TO CHANGE STUDENTS FROM
OBJECTS INTO SUBJECTS OF A SELF-MANAGED, CREATIVE EDUCATIONAL
PROCESS.
Self-education is vastly different from the teacher-directed education generally
associated with formal school systems, Gibbons & Phﬂliﬁs 96(9), Knowles 161(20). In

schools, the teacher exercises control in goal setting, content selection, unit

organization, and choice of learning style. Gibbons and Phillips comment:

In schools the teacher does most of the work, setting up each lesson,
securing and utilizing the necessary materials, supervising the efforts the
students put in and the progress they are making, t telling them when to
begin and when they are finished. Gibbons & Ph1111ps 96(7) ’

In self-education, however, the locus of control lies within the student, Gibbons

94(53), Knowles 161(60). Knowles explains:

Self-education assumes that the human being grows in capacity (and need) to
be self-directing as an essential component of maturing, and that this
capac1ty should be nurtured to develop as rapidly as possible. Knowles
161(20) A

>

Self-education supports and encourages this natural maturational process by
allowing the student t(; exercise increasing <':ontrol‘ over personal learning. The
individual initiates leuﬁing endeavours, sets goals, arran‘ges supplies, makes
contacts, and supervises his own activities in accordance with his unique level of

learning maturity, Gibbons & Phillips 96(5). The learner becomes the central

-
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performer in his perso;’1a1 educational process by accepting responsibility for the
selectiﬁn and management of learning content and methodology. Gibbons & Phillips
96(5). -

In schoois, the teacher also controls the evaluation of learning performance,
Individual students are evaluated in competition with.other students and in relation
to abstract norms, Test results are then sorted into levgls of success and failure.
Gibbons & Phillips 96(5,9), Illich 141(16). Holt explains:

S-chools give tests ... not to find out what you know but what you,d’!m't
know, and not so that they may help you find out what you don't know, but
only so that they may say you are better or worse than other students, Holt
130(80)
Self-education, unlike traditional education, requires individuals to evaluate
themselves in comparison with their own earlier performance in ways appropriate to
them and their own special actiyities. Gibbons & Phillips 96(5); Holt 130(80),

*
Knowles 161(61). This evaluation data is then used to measure personal progress

and to decide what to learn next, Gibfbons & Phillips 96(9),

A second c;iffcrence between self-directed leaming and teacher-directed leaming_

involves the role of the leunér's cxperienc‘e. Teacher-directed education -generally

treats the learer's experience as far less valuable a learﬁing resoutce than that

of the teaéhe:, textbook writers and materials producers, Teachers generally view
. . :

the learner's experience as something to be built on rather than used. Knowles

161(60), Students are conditioned to:

... think of resources for leamning as residing outside themselves - in
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teachers, experts, books and the media, Knowles 161(71).

The main purpose of traditional schoolitﬁg rgffec'ted in most curricula i,sl the
absorption by leamers of disciplines ‘of knowlcdge from designa;ed ex‘per‘ts’ and
authorities, The teacher has the res‘ponsibility to see to it that ‘the 1res§}irce$ of
these ;xpert§ are transmitted to ti:e learner. Gibbons & Phlﬂlipsl 96(5); Knowles;
161(20), Jenks & Mﬁrphy 143(21), Students most oftén do this leatning fror;l »bo;aks,
sitting at desks in classroooms, Gibbons & Phillips 96(5), Jenks and Murphy 143(21)?
Knowles 161(20,71). Schools, maintained by obligatory attendance, effectively o

separate schooling from the personal lives of the students, Faure 76(69), Gibbons &

Phillips 96(7).

Self-directed learning, however, views the léungf's experience as ;1 valuable and
rich re’source for learning which should be ei:plored aldhg wi‘th the resourc‘es of
. experts, The teacher's role in self-education is one c}f facilitator and resource
person in a learning process planned and malllz;ged by the lcar.fner.’ Self-directed
learning activities stimulate new interests as —th‘e.lea:ner. sca:ches‘ for knowledge ﬂ
that is constantly preceeded by a question arising from his personal experience.
In self-eciucation, students learn more often by 'doing’ ‘and their lea:ning is linked
‘closely‘ with the demands of their everyday living. Gibbons & Phillips 96(7), Jenks

& Murphy 143(21), Knowles 161(18,20),
Teacher-directed learning differs from self-directed leaming in that it assumes
that students become ready to learn different things at different maturational
levels, According to this assumption, any given set of leamers will be ready to

learn the same things at specified levels of maturity. Goertzel and Goertzel write
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that in traditional schooling:
o children of the same chronological age but with widely varying abilities

and interests are required to perform essentially identical tasks. Goertzel &
Goertzel 105(370)

3
" Traditional schooling offers a varie"ty of subjects in a fixed pattern and 'set time-
frame in an attempt to make everyone minimally competent in’ "the same or snmlar
curriculum of knowledge ;d skills; Gibbons & Phillips 96(5), Maslow 187(168),
Knowles 161(20), Self-education, howver, assumes that indivic!l\u\als become ready to
learn what {is required to ée:fom'l their evolving life tasks%u to cope more
adequately with their life pfoblems, anci that each individual therefore.has a
" somewhat ciiffererii pattern of readinegs from ther individuals, Faure 76(148),
Gibbons & Phillips‘ 96(8), Go’e'rtzel &~G§e'rtzel 105(246), Knowles 161(20), Maslow

i
187(191). The learning orientation of self-education, therefore, }is task- or
problem-centred. Sdf-c}irected.feaming activities are organized as t‘ask

accomplishing or problem solving _‘lean.ming projects, Knowles 161(20,21). Gibbons

writes: . ’ a

Self-education is usually applied education - learning for immediate
application to a task, and from the practical experience involved in
executing it, Gibbons 94(53) . . ),

Activity-oriented and experiential, self-education encourages students to make

i

direct contact with concrete objects and to engage in interactions with
practitioners, Archambault 7(10,11), Gibbons & Phillips 96(5). Self-education involves
a concentration of effort in a single activity or field pursued within a flexible

time frame. Gibbons & Phillips 96(5), Goertzel & Goertzel 105(246), Jenks & Murphy

> -

143(21).,
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Motivational conditions are another area of striking differences between

- -teacher-directed and student-di:ected education, Teacher-directed learning assumes
th;t students are mot1vated to learn in response to external rewards and
"’R{.pumslnnents, such as grades, d1plomas, awards, degrees and feqf failure, }enks
& Murphy 143(21), Knéwles\\161(21)ﬁ The teacher attempts to maintain student
effért through a-program of external motivation and discipline, Gibbons & Phillips

96(5). Griffin comments: “ : , .

.. too often educators fall into the trap of believing that students are
dumb, apathetic and not mot1vated to learn - simply because they don't
happen to think it is important that they learn the particular things we
think they should learn right now. Griffin 111(6)
In contrast, self-education assumes that leatners are motivated primarily by
internal incentives, such as need for esteem, desire to achieve, the urge to grow,
the satisfaction of accomplishment, the need to know something specific, and
curiosity, Gibbons & Phillips »9‘?(10), Jenks & Murphy 143(21), Knowles 161(21).

Unlike traditional education, individual effort is maintained through self-motivation

and self-discipline, Gibbons 94(53), Gibbons & Phillips 96(5).

The learning climate of teacher-directed education is drastically different from
that of self-directed education. In teacher-directed education, the climate is

largely one of teacher authority and inter-student competition, Knowles comments:

Students typically enter into any activity labeled "educational" with the
notion that the appropriate relationship for them to establish with fellow
students is that of competitor, Knowles 161(71).
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In self-education, however, the learming climate is generally informal, mutually

respectful, consensual, and supportive. Other leatners are regarded as

collaborators rather than as competitors, Peers also constitute valuable learning

resources, While self-education inv;lves independent decision-making, it alsb
requires interdependence with others for effective learning, With each act of
‘self-education, the person. asserts, practices and cultivates his tapacity'for
co-operative action as well as his capacity for independent action, Collins &
Moore 46(229,230), Gibbons & Phillips 96(5,8), Goertzel & Goertzel 105(246,278),

Guinagh 114(viii), Knowles 161(71,72).

ul N

Traditional teacher-directed education as it is presently designed is generally
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inadequate preparation for the:lifelong self-education complex comtemporary
environments demand, Gibbons & Phillips 96(9), Knowles 161(14-16). Stuq_g-nts leave
formal schooling knowing only how to be taught, they have not lcani’?& how to

learn, Gardner 90(25,26), Knowles 161(14). As a consequence:

School graduates experience a sudden and dramatic shift from obeying the
external controls of the schools to establishing an’internal locus of control
over their own education, and an equally dramatic shift to rcponsﬂnhty for
the success or failure of their efforts, Schools do not employ strategies
designed to manage this shift, nor do they give students supervised practice
in responsible control of their own learning. The skillful exercise of control
is essential to teaching oneself effectively. Gibbons & Phillips 96(6)

Graduates of traditional education do not think of themselves as natural, lifelong

learners. It is urgent that creative forms and means of developing self-directing

Tearners be examined. Traditional education must begin to concentrate on the

initiation and support of self-educative enterprises, Faure 76(209), Gardner 90(5,6),

b

Tough 285(19), Students must be transformed from the objects of edulation into

e
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subjects of their own personal educational processes. Della-Dora and Blanchard

explain:

«. students need to have opportunities to learn how to choose what is to be
learned, how it is to be leamed, when it is to be learned, and how to
evaluate their own progress. Students need to learn all this in settings which
provide for the active assistance and cooperation of teachers and other
adults, and of their peers, DellaDora & Blanchard 60(1)

Formal educational technology largely determines the extent and *direction of

<

individual self-edqcative practices, Feldenkrais 77(3), Knowles 161(19). Self-directed
leaming offers ways and means of transcending the rigid didactic role of

traditional schooling and of restructuring educational technology to effectively

prepare individuals to meet the demands of their personal futures. Faure. 'sums up:

Self-learning ... has irreplaceable value in any educational system. Faure
76(209) : .
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Educational Condition: TEACHER RESOURCES

1

Postulate:

TEACHING FOR SELF-EDUCATION CONSTITUTES A CHALLENGING NEW
PROFESSIONAL ROLE WHICH MAXIMIZES THE UTILIZATION OF TEACHER
RESOURCES THROUGH THE TRANSFERENCE OF OWNERSHIP AND RESPCNSIBILITY
FOR LEARNING TO THE STUDENT,

Almost all educators agree that teachers should develop in students the skills
required to become competent lifelong, self-directed learners. This ideal is often
evident in the g(;al and philosophy statements of educational institutions, Faure

¥

76(185). Even as early as 1859, Smiles was writing that the best teachers:

v
.. recognise the importance of self-culture, and of stimulatinhg the student
to acquire knowledge by the active exercise of his own faculties. They have
relied more upon training than upon telling, and sought to make their pupﬁs
‘themselves active parties to the work in which they were engaged; thus
making teaching something far higher than the mere passxvc reception of the
scraps and details of knowlcdgc. Smiles 266(302)
While most educators support the desireability of active self-direction in learning,
there does not seem to be agreement as t[o how the task can be accomplished,
Most school systems place little emphasis on the development of self-direction in
current educational practice; scif-cducation is generally placed far below the
traditional teacher-directed learning approaches in the annual list of priorities,
Rogers 235(293). The traditional model of teacher as content transmitter and judge
of students' absorption of subject-matter is still prevalent in the majority of
school systems, Knowles 161(31), Rogers 235(293). Maslow comments on the

performance of this traditional role:
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. the overwhehﬁng majoﬁty of steachers . ate devoted to p;ssing on the
knowledg e that children need in order to live in our industrialized society.
They are not especially imaginative or creative, not do they often question
why they are teaching the things they teach. Their chief concern is with
efficiency, that is, with implanting the greatest number of facts into the
greatest possible number of children, with a minimum of time, expense and
effort. Maslow 187(180)
The mai: teacher function in traditional schoolfing appears to remain the
preparation and execution of a content plan; the teacher decides what content is
to be covered, how to organize material into manageable units, how to sequence
units, what means to utilize in the transnﬁssion of material, and i to evaluate
student reception and absorption. Knowles 161(31,32), This cmphas?‘von content
coverage essentially ignores individual differences among students<dnd because
students are generally scheduled for one fifty to sixty minute period for each
course, prohibits effective individualization of instructional proccss. as well as
out-of-school leaming activities, Jenks & Murphy 143(27), Additional unfortunate
outcomes of this popular content mod:I of instruction include the indoctrination of
students witix tr@tional ideas, the eradication of individual creativity andi fhc
cultivation of a contimuing dependence on educational institutions, Gibbons &
Phillips 96(8), Goertzel & Goertzel 105(247), Guinagh 114(xi,xii), Tl;c iircaf‘ig&
L complexity of contemporary living, ixowcvcr, is forcing individuals of all ages to
-scek out ways of developing the sdf?cii:cctcd,\:nquiry skill; required for effective
iadjustmcnt to changes in kno#lcdge processes, technology and so-cial
organization, Faure 76(69;161).'Gardncr 90(27,35), Hecht & 'sxaub 120(9), Hoﬁlc
134(81), Knowles 161(14), Mahoney & Thoresen 184(206), Robbips'ZBl(ll),, Tough _
285(40). This situation has caused demands for educational services to increase
dramatically, Governments and educat;onal officials are “consequently faced with a

serious dilemma:
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On one hand, it is or will eventually become impossible or at least irrational
to mobilize financial resources in direct proportion to the total demand for
schooling, On the other hand, the demand for education is alteady or soon
will be of greater dimensions than traditional educational systems have the
capacity to handle, even when operating at optimum levels. Under these
circumstances, governments can hardly fail to question whether trying to
satisfy this demand uniquely through existing institutions and budgets is
reasonable, and whether it would not be more appropriate to use other forms
and er means, Faure 76(49),

One means of meeting this rapidly increasing demand for educational services is to

adopt as the fundamental aim of education the preparation of individuals to take
4

full ownership and responsibility for their personal learning and living. Gardner
90(13), Knowles 161(7), Mahoney & Thoresen 184(206)..Implicit in such an approach

is the need to work toward new values and educational structures designed to
¥
promote ividual self-direction to replace current emphasis on conformity and

teacher-established rules, Mahoney & Thoresen 184(207), The challenge for
teachers is to permit and promote student responsibility in all phases of learning;
planning what is to bg&c\axncd, engaging actively in the process, and assessing

~
personal progress, Jenks & Murphy 143(25). Faure suggests that:

From the standpoint of lifelong education and in the present state of human
knowledge, calling teachers 'masters’ (whichever of its meanings we give the
word), is more and more an abuse of terms, The teacher's duty is less and
less to inculcate knowledge and more and more to encourage thinking ...
Subject-matter must be individualized ... authoritarian forms of teaching must
give way to relationships marked by independence, mutual responsibility and
dialogue, Faure 76(77-80).

In self-education, the teacher performs the role of procedural guide and

w

co-learner within the framework of a process structure rather than that of
unchallenged content expert in a content structure. Archambault 7(xxviii), Knowles

161(33-38), Facilitators of self-education select procedures that are likely to be
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effective withA a particular group of learners; these include both those required to
cfcate‘ an appropriate lcazping climate as well as those which assist students in
the planning of personal leaming projects, the diagnosis of leaming needs, the
setting of realistic goals, the design of learning plans and the evaluation of
leamning outcomes, The focus of the ‘lcaming environment becomes the student
rather than the teacher, Archambault 7(359), Combs & Snygg 48(388), Faure
76(136), Holt 133(62), Jenks & Murphy 143(17,18,22), Knowles 161(33), Rogers

235(292,293), Holt comments:

... the true teacher, the master ... does not want to make the student into a
slave or a puppet, but into a new master, He is not a behavior modifier. He
does not move the student by imperceptible steps toward an end which only
he, the master, can see, He seeks instead to give the student greater
control of his own behavior, so that he may move himself toward his own
ends. Holt 130(58)

Self-education transforms learning into a process of becoming. Rogers states that

when the teacher creates a relationship characterized by mutual respect,

genuineness, openness, warm acceptance and sensitivity with a student:

"

... the student will become a self-initiated learner, mére original, more

self-disciplined, less anxious and other-directed. Rogews 235(37,38).
There exists a reciprocal relationship between teacher and student; they plan
together and learn from each other, The teacher is not an authority in dispensing
ideas to be absorbed but rather a guide, a stimulus, and catalyst in getting the
student to direct his own learning, Archambault 7(xxiv), Friere 87(66-73), Griffin
111(6), Illich 141(97), Jenks & Murphy 143(17,18), Morris 207(28), Rogers 235(40).
Students work at their own pace and in the areas of their special intcrcsté;'the

teacher's behavior is tailored to the students' unique instructional needs, Students

J
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feel needed and assume responsibility for what happens to them in the course of
their leagning, Faure 76(220), Goertzel & Goertzel 105(267), Jenks & Murphy
143(25).

It is important to note that the transition from teacher-directed to
student-difected leaming often constitutes a serious crisis for both teacher and
student, Knowles 161(17,33), The challenge to set one's éwn goals and pursue t&:rp
with full personal responsibility, so that any failures are clearly one's own, is
nearly always a crisis\fgr students making the changeover, Knowles writes that:

' 4

Many students enter into a new leaming situation feeling the deep need for
the security of a clear structural plan - an outline, a course syllabus, time
schedule and the like, They want teachers who know what they are doing,
who are in charge. When they first hear me describe my perception of the
role of a facilitator and resource to self-directed learners it seems so
structureless to them that they become anxious, Knowles 161(37)

This transitioft period, though difficult, is a necessary part of productive

self-direction, It must be accepted and understood as a predictable, important.

phenomena, Changing from a teacher-directed to a student-directed program

involves both student and teacher in a dramatic shift in the rules of the

learning-teaching pro.ccss:

.. students may have to fail at self-reliance and responsible self-management
‘before they can make the changes nccassary('to become successtully
self-directed, It is a crucial learning period ‘all part1c1pants must endure,
Gibbons & Phillips 96(28)

The change in focus from teacher—directed to studeht-di:cctcd learning is also

difficult for the teacher. No longer the sole authority in the classroom, the
»

teacher is often unsure of exactly how and when to act, Knowles describes his
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personal experience in shifting from teacher to facilitator of learning:

It required that I divest myself of the protective shield of an authority
figure and expose myself as me - an authentic human being, with feelings,
hopes, aspirations, insecurities, worries, strengths, and weaknesses, It
required that I be clear about precisely what resources I did and did not
have that might be useful to the learners, and that I make the resources I
did have accessible to them on their terms, It required that I extricate

‘myself from the compulsion tp pose as an expert who had mastered any given
body of content .and, instead, join my students honestly as a continuing
co-learner. Knowles 161(33, 34)

Involvement in student-directed learning is challenging for both teacher and

student. An effective teacher of self-education must assist students in the

accomplishment of three major transitions:

The transitions from teacher-directed to student-directed learning, the
transition from student-directed learning to guided-self-education, and the
transition from guided self-education to the independent pursuit of

excellence. Gibbons & Phillips 96(11)
The first of these involves teaching students who are accustomed to
teacher-prescribed content and method, how to decide for thcmseives what and how
they will learn, The second imvolves learning to relate day-to-day studies to the
larger issues of life, society, and culture while still under the guidance of the
school, The third transition is from school to adult li.fvev and the commencement of
true self-education, Gibbons & Phillips 96(12). v'I‘het unique teacher-student

N

relationship that grows through the effective accomplishment of these transitions
can be advantageous for teacher, student and educational system, Self-education
maximizes the effective utilization of teacher resources because students develop
the capacity to successfully manage their own leaming activities. Gibbons and

Phillips elaborate on benefits to the teacher:
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<. teachers of ‘self-education help themselves by simplifying their role and by
sharing the responsibility for learning with students and their parents rather
than taking full responsibility for it, Self-education is not another task
added on to all the tasks of teachers. Teaching for self-education is a new
role, but it consolidates all teaching activity into a single task: to
challenge students to plan and execute their own pursuit of excellence, The
teacher makes fewer presentations, and spends less time on managerial trivia,
motivation and discipline. More time is devoted to the process of learning.
Teachers deal with fundamental problems students face in becoming
self-directed. Gibbons & Phillips 96(26).

o

Teaching for self-education clearly constitutes both a necessary and challeng‘ing
new professional role, Gibbons & Phillips 96(26). Conditions in which teachers are
trained must be changed so that, contrary to traditional ideas and practice, /\
teachers will learn to adapt teaching process to the unique needs of each learner.,
Fauré 76(217). If teachers make the switch from directing students' activities to
helping them learn how to direct their own, they will make a profound

contribution to the students' lives, By congeying to studzg:s the power to direct
their personal learning endeavours, teachers can help students“achieve cx;:ellencc

as well as prepare s‘tudents for the personal decision-making and self-directed
learning that will be demanded of them all through their lives, Gibbons & Phillips

96(26), Maslow 187(181),
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Educational Condition: NON-TRADITIONAL LEARNING APPROACHES

Postulate:

N oS
TO MAXIMIZE THE LEARNING POTENTIAL OF NON-TRADITIONAL LEARNING
APPROACHES, INDIVIDUALS MUST DEVELOP SPECIALIZED SELF-DIRECTED

ENQUIRY SKILLS,
Numerous non-traditional learning approaché"s have emerged during recent years as
educators have searched for altengtiveé to existing educational practice. Faure
76(180), Griffin 111(6). A sampling of currenf -educational literature reveals an
array of non-traditional l’eaming‘ approaches emphasizing individualization of
educational enterprise, These lear;'xing approaches are labelled variously as;
self-planned learning, self-instruction, self-inquiry, au;oﬁomous le axfnin_g,
self-teaching, individual learning, independent study, self-directed learning,
individually prescribed instruction, and s?lf-study. Faure 76(134), Griffin 111(6),

Knowles 161(18), Tough 285(92),

The widespread existence of these non-traditional learning approaches constitutes
an embryonic technology for the practice of self-education as they allow students
to be engaged in real and important decisions about their learning. Faure
761(134), Griffin 111(8), Knowles 161(18), Tough 285(92). Hecht and Traub quote
Samuel Gould, chancellor of the State University of New York, on the thrust of

non-traditional study:

Non-traditional study is more an attitude than a system ... This attitude puts
the student first and the institution second, concentrates more on the
former's need than the latter's convenience, encourages diversity of :
individual opportunity rather than the uniform prescription, and deemphasizes
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tn\ge, space, and even course requn:ements in favor of competence and where
applfcable, performance, It has concern for the learner of any age amd

© circumstance, for the degree aspirant as well as the person who finds ¥
sufficient reward in ennchmg life through constant, periodic, or occasional
“study. 'Ihis attitude is not new; it is simply more prevalent than it used to
be. It can stimulate exc1t1ng and high-quality educat1ona1 progress, Hecht &
Traub 120(215)

\

’ \
3

‘Non-traditional leaching approaches present a wealth of resources and

opportunities. to learners. Gross writes:

These programs eliminat ¢ rigid prerequisites and requirements for taking

courses, so ‘that you can design your own education around your major

concerns, enthusiasms, and work.or leisure activities. In such programs

sitting "in classrooms, taking tests, and piling up credits have been replaced

by projects in which you master the skills and acquire the knowledge that .
you need in the ways that best suit your life style. Gross 113(21)

P

Hecht and Tratib confirm Gross's comments concerning the flexit;ility and diversity

of opportunity offered through non-traditional instruction:

.

Instruction can take place almost anywhere; in religious institutions,
government agencies, museums and galleties, YMCA's and the like, perfomnng
arts studios, or theaters - plus, of course, conventional academic institutions,
It may be offered through employers, industry, self-study, tutors, -
recreational and sports groups, or proprietary and correspondence schools,
The forms of instruction may include lectures and classes; on-the-job
training; short term conferences, institutes and workshops; individual lessons
from a private teacher; discussion groups; independent informal study;
travel-study programs; community projects; television or video cassettes;
radio, records, or audio cassettes; computér-assisted instruction; even
talk-back telephone instruction! Hecht & Traub 120 (215,216)

e
s

It appears that non-traditional education can, and does, take a hundred different
forms. Though the current educational emphasis-has remained on learning that

parallels courses or subjects that institutions already offer; individual learning

‘7

developments have resulted in more flexible formal educational practices, The large

a

dimensions of this innovative wave of non-traditional leaming approaches can be
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discovered by listing some of ‘thi‘e new forms of individualized teaching; ?olyvalent
classes, non-graded schools, transition courses, comﬁrehenSive schools, multivalent
schools, un;treamed'classes, drop-in high schools, worker's universities, "invisible"
universities, free studie’s,‘ heuristic life experience learning, credit by examination,
"do-it-yourself" colleges, "uni;'ersities withqut wallg", and individually prescribed
insgfuctioh; Fa}llge 76(134); Griffin 111(7), Gross 113(21,87), Hecht & Traub 120(2A21).,
‘Knowles 161(16). All these fomns of ndn—traditionalvl’earr‘xi‘ng recognise and
legitimize the self-directedness of learners, 'Ihe);. stress personal diagnosis and
: 7
self-managem;nt of learing act‘ivities. Faure 76(134); Griffin 111(7). Though it is

too early to assess the relevant merits of these educative approaches, their

common focus and its implications are very significant, Knowles writes:

... many of the new developments in education ... put a heavy responsibility
on the learners to take a good deal of initiative in their own learning.
Students entering into these programs without having learned the skills of
self-directed enquiry will experience anxiety, frustration, and often failure,
and so will their teachers, Knowles 161(15)
To maximize the leaming potential of these educational approaches, individuals
must first develop specialized self-directed enquiry skills currently not provided
for in ‘edther formal education or these non-traditional learning techniques. Formal
education must begin to provide individuals with the means, tools and incentives
for self-education., Faure 76(134), Knowles 161(17), All aspects of educational
action must concentrate on the cultivation of these spgcialized skills in order to
prepare individuals to be successfully self-directing in their educational endeavours
i
and throughout their entire lives, Faure 76(5-11,181,209), Gardner 90(25), Gross

113(163), Knowles 161(16), Maslow 187(183).
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Educational Condition: SELF-CULTURE
Postulate:.

SELF-EDUCATION IS WIDELY PRACTICED BY INDIVIDUALS IN THE COURSE OF
THEIR EVERYDAY LIVING AS WELL AS AT THE HIGHEST LEVELS OF
PROFESSIONAL ACTIVITY.

Self-education in one form or another ’is already a reality. Th_e idea of lifelong
education has gathered great strength over the p%s; ten years, although it is an
illusion tb think of it exclusively as a discovery of our time, Throughout history
and throughout the world, self;education has been common and important. Faure
76(142), Gibbons & Phillips 96(1), Houle 134(11), Tough 285(92). Every era has

produced self-directed leamers. Houle explains:

As the examples of Browning and Descartes suggest, the continuing learner
has existed in every age, To anyone with a classical education, examples
from antiquity come readily to mind. Plato's dialogues and the contemporary
descriptions of the Lyceum and other schools testify to the passion for
lifelong learning among at least a few of the Greeks. The works of Plutarch,
Cicero, and the other Roman writers are rich with illustrations; among them
are Cato learning Greek at eighty, Alexander carrying the works of Homer
with him everywhere, and Caesar trying to plan each day so that it would
include administration, sleep, writing and study. Houle 134(10)

There is notbiég new in the idea of the contimuty bf the educational process.
VWhether they do so c,on.sci}ously or not, individuals keep on lAea:ning and t:aininé
themselves throughout their entire lives, Faure 76(142), Feldenkrais 77(4)\Gibbons
and Phillips comment:

Infants teach themselves to walk, to galk, to play and even to read
{Kendall,1980). School children learn new social roles, hobbies and jobs; they
may even master such difficult fields as electronics through their own
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learning efforts after school hours, Adults learn in their own ways and by
their own means to manage their lives, to be marriage partners and parents,
to find pleasure through avocations, to deal with personal problems - such as
aging and divorce - and to become proficient in their jobs, Gibbons &
Phillips 96(1,2) B

Learning, thetefore, occurs informally,‘ as well as formally. Gibbons 94(42), Gibbons v
. & Phillips 96(1), Ilich 141(12,1‘3),7 Tough 285(1). Research conducted byv Tough
idgntified that a great number of adults are engaged in 'leam:'}‘ngj projects' 3
throughout much of their lives. These learning projects are highly deliberate
efforts to gain ceAttain knowledge and skﬂl or to change in some other way., Many
of these individuals are unaware that they are involved in a learning project",
they simply undertake this learning because they have, a problem and require a
solution, Gibbons & Phillips 96(1,2), Knowles 161(20), Tough 285(1,4,28). Tough
reveals that ninety percent of adults of all ages, all occupational backgrounds
and educational levels as well as in several countries, conduct at least one o
deliberate learning project every year. A typical learning effort requires one
hundred hours and the avéragc is five such projects annually for a total
investment of five hundred hours per person, Over seventy percent of these

learning endeavours are totally self-imitiated and self-directed, no more than

twenty percent involve formal educational institutions. Tough 285(1,13), 288(1),

Research conducted by Gibbons on experts without formal training also confirms
the extravotdinaxy extent of self-directed learning endeav:ours. By studying the
biographies of twenty acknowledged experts without formal training, it was found
that the accomplishments of these individuals are derived from their

extra-curricular life experiences rather then through formal educational means,

Gibbons 94(47), Expertise was developed, in each case, through:
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... active experiential, self-directed, situational, often challenging means
rather than the passive, abstract-theoretical, teacher-directed means which
often occur in classroom situations, Gibbons 94(47)

The knowledge, skills and personal attributes required to manage personal leatning
can be developed. Individuals' who involve themselves in self-education pro‘jects.
perform for themselves several major tasks of the professional educator. They -
establish objcctvives, select educational activities, obtain rcsourceé, ;nd evaluate

personal learning outcomes, Gibbons 94(51), Gibbons & Phillips 96(6-9), Knowles

o

161(18), Tough 285(116). Though most self-educational activities currently occur on
a2 modest scale, there exist many important implications for the enhancement of

formal educational technology. Faure 76(210), Gibbons & Phillips 96(2). Formal

[

©

education must begin to cultivate in. learners the competencies required to initiate
and direct personal leaming. In view of changing contemporary environments and

corresponding increasing demands for educational services, it is mandatory that

e [

governments, educational and other institutions actively initiate and support

self-education. Tough asserts that:

One finding is clear: adults want additional help and competence with
planning and guiding their learning. Hopefully adult educators will respond
by adopting a fresh, broader purpose: to foster the entire range of major
learning efforts, not just group instruction and pre-programmed courses,
Tough 288(19) -

1o "

w

Formal educational process must be re-defined to include béph institutionalized and
out-of-school education, The.concept of education limited to certain ages and
confined to school buildings must be superceded. Formal education must lay, in
each individual, the "broad base for a lifetime of self-directed learning and

growth, Faure 76(233), Gardner 90(13), Gibbons 94(53), A restructuring of
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educational systems is required, Formal education must focus on the following:

Learning to live, learning to learn, so as to be able to absorb new
- knowledge all through life; leaming to think freely and critically; learning
to love. the world and make it more human; learning to develop in and
through creative work., Faure 76(69)

Self-education is the essential building block of future developments in Both
formal apd informal leaming, Learning must be recognised and accepted as a
process that involves a total lifetime, in the sense of both time span and diversity,
. and a.ll society, ’mcluding. its social and ?conomic as well as its cducationaIVA 7

resources. Faure 76(69), Gardner 90(31), Gibbons & Phillips 96(2).

) | NS
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Educational Ci?tfion: RESEARCH FINDINGS - CHARACTERISI'ICS
Postulate: .

’,S'H.DIES OF PEOPLE WHO HAVE BQQME SUCCESSFUL THROUGH
SELF-EDUCATION REVEAL A NUMBER'OF SHARED CHARACTERISTICS WHICH
PROVIDE VALUABLE CLUES FOR EDUCATORS REGARDING THE SKILLS AND
PERSONAL ATTRIBUTES: REQUIRED FOR SUCCESSEUL SELF-DIRECTION IN
LEARNING,

To understand self-education, one must first understand the characteristics, beliefs
and actions.of those who have taken part in the process. Resecarch in the fields
of education, psychology, creativity, and leadership provide extensive data
conceming the personality characteristics of individuals who have become
successful through self-educative means, These characteristics provide valuable
clues for cduca“tors reg arding the skills and personal attributes required for

successful self-direction in lcamirng and living; Gibbons 94(42,43), Gilmore 100(226),

Houle 134(10).

The process of sclf-cdpcation is not easy; the self-educator gives up a simpler life.
for a2 more responsible, demanding and difficult life, He devotes himself to a life
task of seeking learning that is precious to him. A life theme of gathering

purpose and drive pervades his existence. Gibbons 94(42), Houle 134(3). H-c is both
traditional and radical, His mission in life is to learn, to improve, and to find
meaning, The self-educator is unique, both in‘himsclf and in the contribution he
makc; to society, Howcw, the characteristics of the self-educator are not unique,
nor are they limited to a privileged few. Individuals are self-educating in an

infinite number of ways and to many different degrees, The characteristics and
»
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skills required for self-education reside as potentialities in every individual and
can be developed. Carnegie 40(58), Franklng5(44), Gardnet 90(124), Gibbons 94(42),
Kopp 162(26), Maslow 187(43,44), Peale 218(46), Tough 285(175). Faure writes in

Learning To Be:

A human being is born into the world with a batch of potentialities, the
individual's life is a process of giving birth to himself through ‘the
development ‘of these capacities, Faure +76(158)
“The self-educator ‘dvidly pusues his potentialities; he desires self-realization,
- Frankl 85(46)5 Gilmore 100(7), Gardner 90(13),7Maslow 187(281), McLe;’sh'19'7(44).
These potentialities are not just indifferent possibilities, they are always linked to
relatedness, meaning and value, Allport 5(24-26), Combs & Snygg 48(355), Prankl

85(46), Kopp 162(4),

The characteristics of Tough's "high" learners, Gibbons' "experts without formal
training}', Grross" "free leamers”, a;)d Gilmore's "productive personality” are
strikingly simil?r to the characteristics of Maslow's "self-actualized individual®,
Rogers' "quy—functioning person", Jung's "individuated person", Fromm's
"autonomous pérson", and Satir's "fully-integrated" individual, Gardner creates a
profound imaage iof the self-educator as an individual capable of sclf—renewal, for

whom:

... the development of his own potentialities and the process of self-discovery
never end, Exploration of the full range of his own potentialities is not
something that self-renewing man leaves to the chances of life, It is
something he pursues systematically, or at least avidly, to the end of his
days, He looks forward to an endless and unpredictable dialogue between his
potentialities and the claims of life - not only the claims he encounters but-
the claims he invents. Gardner 90(11,12)
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Sdf-cducatjon, free leamirig, crcatiyity, psychological health and
self-actualization all share common characteristics and competencies: the supremely
healthy individual is also. a competent self-educator. Gross 113(52), Maslow |
187(57,73)

The self-educator i; governed by a quest for meaning. He has, within this unique 4
psychoiogical dynamic, the capacity to seek the kinds of experiences which will

entich and open his personal world. Carnegie 40(58), Gardner 90(124)':,VGrossA

113(intro), Peale 218(46), Robbins 231(91). He lives fully in the wodd; mastering it,
leading it and using it for his purposes, James & Savary 142(115), Maslow 187(281),

He experiences vividly, selflessly, with full concentration and to?ifab"sorption.

Through these experiences the self-educator becomes more truly himself and more

fully human, James & Savary 142(115), Maslow 187(45), 189(97)., -% 3

Self-education is a creative process and the self-educator has a creative attitude.
Gilmore 100(226), Maslow 187(290). This creativity grows out of the uniqueness of
the individual on the one band, and the materials, events, people, ﬁnd

4

circuxgstances of his lif; on the other, Anderson 6(71). He exprerienc es himself as
the trﬁe centre of his world, and the true originator of his acts, Klausner 155(5),1%
Mchis;h 197(36). He is able to shift strategies and change directions, He can gi(
- up his initial perception of a problem and redefine it, Combs & Snygg 48(253),
Gardner 90(46), Meichenbaum 198(275). The self-educator is an innovator,. a

discover of the new, Gilmore 100(8), Maslow 187(290), He is imaginative and

innovative in his approach to living and in the accomplishment of his own goals,

Gilmore 100(6), Masfow 187(62).
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The creativity of the self-educator constitutes a special way of looking at life; it
is creativity that is not limited by acculturation, The self-educator is able to
mainhtain detatchment from conventional categories, his own past attitudes and
habits of’ mind;, Gardn.er 90(46,47), McLeish 197(47), He often becomes a
trailbreaker for others, His creativeness touches everything he meets, works with-
and experiences wiath a special kind of magic. Anderson 6(44), Combs & Snygg
48(252), Getzels & Jackson 91(42), Goertzel & Goertzel 105(279), Guinagh 114(8),

Maslow 188(170). May writes: ~w v 4

¥

» o

Creativity is the encounter of the intensely conscious human being wi h his
world, Anderson 6(68) &\)

The creative person faces nov?lty with confidence, Maslow 189(36). He introduces

» his original ideas, products or performances into the environment around him or

LY

into the environment of ;he inner self so that a degree of transformation, large
or small, may take place in these environments. James & Savary 142(9), McLeish
197(56). |

The 's'cl,f-educator}posscj;ses several characteristices related to his creativity:
talent, rlx'atu:al ability in his chosen field, and ingenuity, These characteristics
l’ea;i to intelligent and innovative achievements, Beckér 15(125), Combs & Snygg
48(207), Gibbons 94(47), Gilmore 100(226), Goertzel & Goertzel 105(x), Maslow
187(291), Tough 285(175). The self-edfcgtor want.s‘ to have an impact on his world.

Gibbons elaborates:

Whether they are cartoons, buildings, novels, paintings ... or the formulation
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of satisfying philosophical statements, simply doing the activity seems:
rewarding. Working  toward an ambitious goal gives the subjects' efforts
order, direction and purpose. The promise of such recognition and reward
makes the goal even more important. Gibbons 94(48),

~

The self-educator wants to make a tangible and significant contribution in his
chosen field. He invests with ir;tensity and authenticity in his human environment, .
Gibbons 94(47), Gilmore 100(6,7), Hampdfp;Tﬁmct 116(43), Tough 285(175).
Relatiopships with others are important to him. Gibbons 94(48), Maslow 188 ‘
(165,166). A social support system is desired as a means of mainténance and
deveiopment. Gibl;ons 94(48)..T‘hc learner gleens hope -and encouragement from

previous experiences of recognition and reward for his efforts by the persons on

b
whom he is dependent for support, Gilmore 100(229),

The self-education process is intensely interpersonal. The self-educator recognis‘es
his need for affiliation and communication with others. He wants to live and relate
to others in a meani;gful way. Assagioli 10(85), Combs & Snygg 48(2395,‘Gardner
90(113), James & Savary 142(5), Knowles 161(61), Peale 218(191), Perls 220(25),

Rogers 235(16-20). As he becomes more fully himself, he becofmes more realistically

socialized. McLeish writes:

The supreme need for each individual .adult is surely to achieve identification
“and fulfillment of self, Selfhood grows from interaction with other beings,
from love of oneself and love for others - a creative union of immense
' potentiality, McLeish 197(68).

Social responsibility is another characteristic of the self-educator, This sense of
social conscience assures a mutually enhancing relationship between himself and
his society. Gilmore 100(228), James & Savary 142(124), Mahoney & Thoresen

184(311,312), McLeish 197(264), Rogers 235(194). Gilmore writes that: .

P
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... one hallmark of productive persons as a ér‘oup is a mature social
awareness and concern in the broad sense of the term, Their contributions
are motivated, directly or indirectly, by an empathit¢, altruistic and
sympathetic fcelmg not only for spcc1f1c individuals, but for humanity in
general, Gilmore 100(228) .
The self-educator is responsible and responsive in his relationship with others,
Assagioli 10(90), Gilmore 100(6). He shows a remarked ease in social relationships;
his empathy, judgement, sense of fa1mess, respons1b1hty and skill in communication
arouse the respect and trust of others, Glbbons 94(47), Gilmore 100(226), James &
Savary 142(195), Maslow 187(155), Rogers 235(331,336), Satir 243(30,31), Stevens
272(88,89), Tough 285(28), The self-educator is capable of intimacy; candid,
game-free relationships with mutual free giving and receiving without exploitation,

Berne 22(25), Combs & Snygg 48(38), Gardner 90(17,18), Maslow 188(155), Stevens

272(274,275).

Caring and conviction are two additional attributes, The learner firmly establishes
the things in which he believes, cares deeply about them and has a profound
conviction in their attairﬁ:nent. Gardner 90(19,20), Gilmore 100(228), May 192(286),

»

~ Peale 218(45). . -t s

The self-educator has a highly developed internal value system which commits him
to a fundamental integrity in his own behaviors and an inherent respect and
esteem for others, éibbom 94(4;7), Gilmore 100(228), Maslow 187(291), 188(177).
These personal principleé are guidelines for action, conduct, method and
arrangement; they are dynamic and extremely influential in the lives of

self-educators. Collins & Moore 46(41), Combs & Snygg 48(105), Hampden-Turner

v



116(34), Maslow 189(206), Peale 218(42,97), Satir 243(96). Maslow writes: :

v

Self-actualizing people ... do what they do for the sake of ultimate, final
values, which is for the sake of principles which seem intrinsically worthwhile
«.. These values are not abstract ... they are as mugh a part of them as
their bones and arteries.- Maslow 187(192)

The self-educator's source or locus of direction is internal, his style

self-validating. Hampden-Tumer 116(33), Hill 125(43-45), Maslow. 187(299),

189(34,35), ‘Tough explains that self-educators:

... choose their own career and activities and are not pushed by external
forces. Tough 285(28), B
The value of the learning is, for the self-educator‘ established not by the praise
or criticism of‘others, but by himse‘if. Anderson 6(76). This doés not mean that the
person is ;)‘blivious to, or unwilling to be aware of tZae judg emrents of oth‘ets. It
simply means that ﬁhe basis-of evaluationvlies within himself. Gilmore 100(229),
Rogers 235(23), Self-education is ch.ar'acterized by independence of thought, The
. self-educator feels cqnfiamt in himself and his ‘environmer;t and feels free to
\choose his preferred style’of life, Collins & Moore 46(229), Gibbons 9‘4(46), Gilmore
100(155), Guinagh 114(6), Hampden-Turner 116(36), James & Savary 142(5), Maslow
187(47), 188(160.-162), Schiffman 248(97), Tough 285(175).
The self-educator also rhas a cle;r sense of identity. GibPons 94(46), Gross 113(67),7
Tough ‘285(175). Gilmor; explains: ’

The productive person knows who he is and where he is going; he is
confident in his unique role and feels comfortable with himself and what he
is doing ... It embodig; not only his self-esteem and self-respect, but also



his clear and realistic perception of himself and his capabilities, He is

confident of, happy with, and effective in his uniqueness as an individual, -

Gilmore 100(227). . s
The self-educator understands, uses, expresses and excercises ther full range of his
capacities, Combs & Snygg 48(17,21), Hecht & Traub 120(47-62), James & éavary
142(201), Jung 149(108-113), Knowlesi 161(86), Maslow 187(48,49), Peale 218(13), By
knowing himself,. the self-educator is able 1.:0 open himself up to growth and
development., Campbell 34(385), Corsini %51(39)," Kopp 162(20), McLeish 197(64,67),
Perls 220(120), Rogers 23‘4(288), Tough 285(281), Sclf-kno'wledge and a favourable
attitude toward himself and his capabilities give root to self-confidence,
self-respe’ct and self—contro‘l which in turn supply the power and strength to

.

propel and direct the self-educator’s efforts toward mastery and success, Collins &

)

Moore 46(15), Gardner 90(14,15), Gilmore 100(13,227), Hampden-Turner 116(44),

> N

McLeish 197(66,67), Peale 218(94-97), Smiles 266(314).

S— .
The self-educator is life-positive, He bélieves that all things are possible and
recognises that the power to solve all problems is ipherent within himself. Maslow
187(;81), Peale 218(121,138). He is resourceful in a wide variety of circumstances, .
many of them even tragically adverse, Collins & Moore 46(84), Gibbons 94(47),
McLeish 197(13)., He has the capacity to imagine himself already s-ucccssful, and
consequently acts dynamically and with confidence, Gibbons 94(43), Peale 218(56).
The self-educator brings to any situation a fundamental attitude of hope wbich is
based on an inner assurance thy/,wha;tfcver the nature of the task, he will be
.rewarded with a sénse of accomplis?nent. Gilmore 100(229): ) .

-

Hope enables an individual to extend himself into the future, to establish
remote, not easily attainable, but ultimately highly rewarding goals, Gilmore



100(229)

ot
“

®
. 7
Hope, single-mindedness and perseverence enable the self-educator to pursue 4
task to its conclusion; he grapples with the problems of life rather than -

-

retreating from them, Gilmore 100(228,229), Smiles 266(25). He can cope with any

L

life situation effectively. Gilmore 100(229), Tough *285(66), Ty : /

@

This struggle to learn, grow, recover from defeat, surmount obstacles, live life
with vitality and resilience requires physical energy. Gardner 90(18), Peale 218(46),

Tough 285(175). Smiles wrote that:

Energy enables 2 man to force his way through irksome drudgery and dry
details and carries him onward and upward in every station of life, It
accomplishes more than genious, with not one-half the disappointment and
peril, Smiles 266(228,229).
Personal will is the source of imtiative, drive and persistence necessary to
energize and sustain self-dirécted activity. Will is the force of purpose that
enables the self-educator to do or be whatever he sets his mind on being or
doing. Assagioli 10(189), Faure 76(142,3), Feldenkrais 77(172), Smiles 266(230). The
self educator has a highly developed ability- to mobilize his personal will, Assagioli
10{6), Combs & Snygg 48(17), Gibbons 94(43), James & Savary 142(5), McLeish
197(174). His will influences, moulds, forms and creates through intention, choice,

| S .. .
and decision ‘as well as determination and resolution to act, Allport 5(89),

Assagioli 10(11), Bennett 18(38), Farber 74(9), May 192(9,192) . Assagioli writes:

The will occupies a central position in man's personality and is intimately
connected with the core of his being - his very self. The will also plays a
function in deciding what is to be done, in applying all the necessary means
for its realization and in persisting in the task in the face of all obstacles
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and difficulties, Assagioli 10(6). ;

¢

The self-educator is also mature. This maturity cdmbined with personal will ensure
a positive d1rect1on of growth and development, Archamb'ault 7(5), Argyris 9(72),
Faure 76(81), Gilmore 106‘6) Hecht & Traub 120(19) Tough 285(175). Overstrect

elaborates: )
!.' : - o .

r/ . 7
A mature person is not dne who has come to a certain level of achievement
and stopped there, He is rather a maturing person - one whose linkages with
life are constantly becoming stronger and richer because his attitudes are
such as to encourage their growth rather than their stoppage ... hé grows
in knowledge and the wise use of it ... he is a person who has learned to
operate” well in’ a human environment so that he continues both to add new
people to .those whom he cares about and to discover new bases of fcllowsh1p
with those already familiar, Overstreet 214(43) -

—

The self-educator also enjoys excellent physical and ésychological health, Faure
76(156), Gibbons 94(47,48), Goertzel & _Goertzcl 105¢(28), Holt 13'0(5), Maslow :
187(192), £88(149), Peale 218(146). This vitality of body and mind. enables the
‘independent learner to live successfully in the natural world and also in the
psychic world. Benoett i7(98), Combs & Snygg 48(77), Maslow 187(183),
188(201,202), Peale 218(157), Schiffman 248(54),

In self-directed education, the learner has the—:najor responsibility for the
purposes and methods of leaming as well as the achievement of thcﬂleaming
involved. Gibbons 94(52), Knowles 161(60)., The self-educator seizes with excitement
the exhilerating responsibility for tlhc growth and development of his own i fid.,
Gross 113(22), This responsibility is a challenge; he must choose from his existing

pool of potentialities, He must decide which will be condemned to non-being and

which will be actualized and thus rescued for eternity, Frankl 85(46), Gross
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113(72,73), Perls 220(x). -

L

The self-educator is willing to take risks in the pursuit of excellence, Gardner

90(17), Gibbons 94(47), James & Savary 142(6), Maslow 189(37), Schif fman 248(101), .

Smil es ‘266(\18). He has the courage to fail which is a necessary prerequisite to
self-directed living, A choice is always a gamble and the courage to change jobs,
explore latent talents, txry; a new way of life rather than stay in a boring rut, to
wake from lethargy and inerti; - all require the courage to fail, Collins & Moore
46(63), Combs & Snygg 48(253), Hampden-Turner 116(47,53), Maslow 189(46),

Schif fman 248(104) . Holt explains:

-

. The most valuable and indeed essential asset the student brings to any
learning is a willingness to adventure, to take risks, Without that, he can't
learn anything, Holt 130(71) ' '

The self-educator has a strong urge to experience new things, He releases
energies to explore both his inner and outer worlds, Campbell 34(58,59), Gardner
90(43,44), Gross 113(15,58), Houle 134(3), James & Savary 142(5), McLeish 197(196),

Rogers 235(22). This openness to experience makes him feel vital and alive, -

-

" courageous and motivated, able to solve problems and enjoy himself, Anderson
6(75), James & Savary 142(177), Maslow 189(29), McLeish 197(45)., Combs and Snygg

write that: St

Openiess to expecience makes possible a capacity for wonder and a
sensitivity to events that makes a thrilling experience of much that may
appear humdrum and ordinary to others, Combs & Snygg 48(253)

b

—

This quality of openness- also allows the self-educator to acknowledge and accept

conflict, He is able to perceive a confronfing stimulus .or problem clearly,
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accurately and realistically. Far from being discorr;Cetted by a difficult situation,
he welcomes the challenge of ambig>uity, uncertainty and complexity. Frankl 85(47),
Gardner 90(46,47), Gilmore 100(229), Hampden-Turner 116(5‘6), Maslow 189(47),
McLeish 197(36), Schiffman 248(12,13). The self-educator realizes that:

t

Where there is ambiguity there is an opportunity-for creativity because
ambiguity admits of more than one way of looking at a situation, DiCyan
63(188) ’

'

The self-educator has the ability to reconcile dichotomies and bring various ‘
N Al

segments of his living into synergistic combination. Hampden-Tummer 116(56),

Maslow 189(140),

All these characteristics add up to a ph‘ysically and psychologicalvly he althy,
ene;getic, feeling, creative, productive human being., The self-educator is a master
of survival; he has the tools to be close to others, to make sense and order out
of the world of people and the things outside them, to take risks, to change when
the situation demands it, to continue to develop, and to be fully human, He
accepts responsibility for him;elf and has a sense of ownership about his destiny,
He feels competenf in engineering himself and his life in the directions that
interest him, Gibbens 94(47,485, James & Savary 142(1)09), Maslow 188 (153-174),

Satir 243(2,3), RogM183,184), Tough 285(175),

The modern world requires that individuals develop self-educative competencies. To

meet the challenges of complex contemporary environments where facts, knowledge,

techniques, inventions and advancements in technology are accelerating at

ever-increasing rates, a change in the attitudes of educators must take place, We

-
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must redefine the skillful or qducateﬂ person, Knowles 161(14-16), Maslow 187(58).

-

Much of that we have called learning has become useless, Any kind of .
learning which is the simple application of the past to the present, or the
use of past techniques in the present situation has become obsolete in many ~
areas of life, Education‘camr no longer be considered essentially or only a
learning process; it is now also a character trammg, a petson—;tammg
process, Maslow 187(99) .

-

The new task of education is to develop in each individual student the
self-educative competencies required to live successfully in the real world.

Archambault 7(229), Faure 76(217), Maslow 187(/99).' On +the baé_is of his ,s_tu‘dy on

‘cv

experts without formal training, Gibbons has formulated a series of principles
which address the need for practical educational strategies to facilif—ate student

development of self-educational competencies, Gibbons writes: ..o

Self-education involves the development of attributes traditionally associated
with people of character: integrity, self-discipline, perseverence, -
industriousness, altruism, sensitivity to others and strong guiding principles,
Teaching for self-education should promote the development of personal
integrity rather than the opportunistic pu:suit of offered rewards, of

- self-discipline rather than obedience, of inner drive rather than the
.avoidance of punishment or the pursuit of artificial rewardsy of caring rather
than sustained competition and of strong internalized pr1nc1p1cs rathcr than
extrernally imposed rules,

Self-education involves the development of attributes usually associated with
" self-directed and unique, even radical people: drive, independence of thought,
' nonconformity, originality and talent., Teaching for self-education involves

promoting drive rather than passivity, independence rather than dependencc,

ongmahty rather than conformity, and the talents that make individuals
unique rather than the tasks that make them all the same ... Self-educated
people seem to like others and to be liked or admired by them; they seem to
be healthy in attitude, body and mind. Teaching for self education involves
promoting a holistic approach to learning so that students not only master
some knowledge or skill but, they also develop a healthy attitude toward

‘themselves, others, the world and their activities, Gibbons 94(54)

“ ~

Education must now be viewed as a process of learning and growth which develops
e ‘
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each individual's capadty to direct and control his own destiny. Education for

. self-educanon is noth.mg short of education for lxvmg Andcrson 6(54), By

Archa.mbault 7(5) Faure 76(81), Holt 130(72) Maslow 187(184) Stevens 272(247)
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Educational Condition: RESEARCH FINDINGS - METHODS
Postulate: ) e

STUDIES OF PEOPLE WHO HAVE BECOME. SUCCESSFUL, THROUGH
SELF-EDUCATION DOCUMENT A VARIETY OF UNIQUE LEARNING METHODS
- EMPLOYED BY THESE INDIVIDUALS WHICH HAVE SIGNIFICANT PRACTICAL

RELEVANCE TO FORMAL EDUCATIONAL PRACTICE.

Several diverse but related studies describe unique personal learning mc’thodolgics
of individuals who have been successful through self-educative means. Gross

?mcnts several -examples of these self-directed learners:

Just a few 'who have succeeded without the "advantage" of a college
education are crusading journalist'I. [F. Stone; inventors Edward Land (the
Polaroid camera) and Bill Lear (Lear Jet); anthropologist Richard Leakey;
Cosmopolitan editor Helen Gurley Brown; social critic Eric Hoffer; and sports
promoter Don King, Perhaps the most renowned such case in our time was
Winston Churchill, who said "I have no technical and no university education,
and I have just had to pick up a few things as I went along" ... Stewart
Brand, creator of the best-selling Whole Earth Catalog describes his
occupation as "just goin' to school in the world". Gross 113(19,20)

These self—.cducatcd people tend to develop unique patterns of lea,tging xrz;cthods>
which best suit their personal educational needs, Gibbons 94(53)., Though some of
these individuals may attend lectures -or private lessons, most self-educators appear
to believe that their self-conducted stud;w has vaided them with a superior '
education to that available from formal educational institutions, Eiibbom 94(47),
Gross 113(20), Houle 134(3), Tough 285(3). Grr:xiiquotes' Buckminstcf Fuller as

-

saying: — -

True higher learning is self-administered unlearning of most of what we have
been taught in school. Gross 113(20) —r



99

\

Generally, self-educators direct their personal growth and development through:

«. active, experiential, self-directed, situatipnal, often challenging means
rather than the passive, abstract-theoretical, teacher-directed means which
often occur in classroom situations where the challegge is predictable and
controlled. bebom 94(47) _ _ ik .

- %

-E,— J,;’,"
- - ) w' . .
A review of the various methods employed by self-edufators provides extensive data

that has significant practical relevance to formal educa®ional practice. The main
method empioyed is simply self-disciplined and self-directed study. Gibbons 94(48).
Self-educators accomplish their learning by independent exploration of fields in '
which they have an interest through their own investigations and experiments,

Gibbons 94(48), Gross 113(17).

Another major educational method described in studies of experts without formal

training is learnings through experience. Buckman 32(121), Gibbons 94(47,53), Gross
ES -

¢
113(19), Maslow 187(174). Life experiences are regarded as rich learning
. .
resources; they yield accomplishment, mould behavior, develop life concépti%ns and
N :

decide the content of individual knowledge, Bandura 14(16,101), Dill 64(124),
Guinagh 114(iif), Holt 129(8), Knowles 161(20), Tough 285(174). Gibbons explains

that: ' .

Some primary expetrience .., focuses their attention and interest on a
particular field of expertise, This is followed by a single-minded putsuit of
excellcncc in the field largely through self-d1sc1p11ned study and activity ...
the activity becomes a way of life, Their previous experience seems to open
them to unusual opportunities ... Development continues through-a pattern of
incidents which cast new light on the field and by challenges which lead to

new insights, Gibbons 94(49)

Y

&
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Accidents or coincidence also seem to play an important part in the lives of
.-
self-educators, Chance occurences can lead to new insights and enable the learner

to solve problems and make breakthroughs in understanding. Gibbons 94(48),

St evw72(274). Campbell elaborates:

A blunder - apparently the merest chance - reveals an unsuspected world,
and the individual is drawn into a relationship with forces that are not
rightly understood, As Freud has shown, blunders are not the merest chance.
They are the result of suppressed desires and conflicts, They are ripples on
the surface of life, produced by unsuspected springs, And these may be very
deep - as deep as the soul itself.—'I/‘})e blunder may amount to the opening of
a destiny., Campbell 34(51) -

.-
It seems that flowing with these chance experiences toward goals that are but

but dimly defined, eventually lead self-educators to make great accomplishments,

Rogers 235(277), Stevens 272(274).

Another learning method employed by self-educators is the creative accomplishment
of maturational tasks, As each famjlia} life horizonﬁ has been outgrown, the old
concepts, ideal?, and emotional patterns are left behind for new-challenges,
Self-educators welcéomc the opportm;ity to pass through each successive threshold
and readily adapt to the requirements of each maturational life stage, Bischof

23(578-80), Campbell 34(51),

Behavioral self-control also‘ represe&é a dynamié means«}hrough which
self-educators can alter external environmental contingencies as well as 'pe'rs;;x;al"
intemal environments to promote meaningful change. Mahoney & Thoresen 184(129).
Behavioral psy<hology offers many personalized techniques to facrilitate individual

growth and development, Bandura 14(208), Klausner 155(131), Krasner 165(800),
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Mahoney & Thoresen 184(316). Applications of these self-control practices enable -
» : ’ )
self-educators to direct their own courses of actiPn toward, valued goals by .
_ : [Z . + }

creating personal cognitive aids and self-reinforcing consequences, Bandura

14(212), Martin i86(5), Watson & Tharp 291(51).

Another learning méthod frequently employed by self-educators is the seeking of
subject matter and‘advice from f:ignds, relatives, neighbours, and fellow wotkers, .
If information is required in a specific field, they will consult with experts such_

as doctors, lawyers, salespersons, librarians, or financial experts, Buckman

32(16,17), Illich 141(76), Knowles 161(82), Smiles 266(57), Tough 285(3). These
individuals are regarded as valuable learning resources able to help them t}fink
through probl;:ms and r‘cach a personal decision, *Knowles 161(71,75).

Self—educﬁzylrtc;rs will also observe experts working in their field of interest as a
means of learning. Gibbons 94(48), Illich 141(88), Mahoney & Thoresen 184(315),
Polanyi 225(62), Smiles ‘266(360).‘ Bandura comments on the importance of

observational learning _methods:

Psychological theories have traditionally assumed that learning can occur
only by performing responses and experiencing their effects. In actuality,
virtually all learning phenomena resulting from direct experience occur on a
vicarious basis by observing other people's behavior and its consequences for
them, Bandura 14(12) '

Self-educators may also create “orjoiti groups in order to share their studies,

Gibbons 94(53), Houle 134(3), Knowles 161(82), Tough 285(3) . Small groups provide
a means of self-development, Gross quotes Eric Fromm on the topic of small gfo@s

satisfying:
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... "the need of the individual to work actively together with others, to talk,
to plan, and act together, to do something which is meaningful beyond the
money-making activities of everyday life ... to be open and wulnerable, to be
imaginative, to rely on one's judgement and decision." Gross 113(112),

Grro_pps are a means to develop ,sellf—awafencss and interpersonal competence; eéch
member has the opportunity to discover how he relates to others, how he can -
cfeate purpose, h;w others will then react to him and how he can use this
knowledge for further lea:ning’ and deveIOpmer;t. Hampden-Turner 116(157), Maslow
187(183).

Grief and pain are sometimes the source of growth and development, Campbell
34(395), Maslow 189(8). Klausner writes that pleasure gnd pain draw ‘on'thé same

reservoir of underlying excitement, and that this pain can lead to valuable

insights and learnings, Klausner 156(136,7).

Self-educators also use myth and ritual in the course of their learning. It has

always been t%: prime function of mythology and rite to supply the symbols that

carry the human spirit‘forward. Campbell 34(11). Kopp comments:

Each man's identity is an emergent of the myths, rituals and corporate
legends of his culture, compounded with the epic of his own personal history.
Kopp 162(20)

»

Campbell adds:

Throughout the inhabited world, in all times and under every circumstance,

the myths of man have flourished; and they have been the living inspiration
of whatever else may have appeared out of the activities of the human body
and mind, It would not be too much to say that myth is the secrer opening
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through which the inexhaustable energies of the cosmos pour into human
cultural manifestation. Campbell 34(3)

The so-called rites of passage, which occupy such a p:orrﬁncnt,; place in the life of
a primitive society, are someFimcs used by Aself-cducators as developmental means.
Characterized by formal exercises of severence followed by an interval of
‘tetirement rich with myth and ritual, the-leatner grows and changes until the time
has ripened for his return to the normal world, where he will empl;)y his newly |

acquired expertise, Campbell. 34(10).

In studying the lives of experts without formal training, Gibbons found that
self-educators also employ problem-solving as a learning vehicle, Gibbons 94(47),
The active and energetic solving of one problem aids in the resolution of the next
issue as knowledge is carried into faculty and applied to future situations,

Knowles 161(82), Rogers 235(39), Smiles 266(302).

Self-educators are willing to take chances, They believe that learning is a risky
business and that in order to learn, one must risk failure, Combs & Snygg 48(253),
Gardner 90(17), Hampden-Tuiner 116(47), Maslow 189(46), Schiffman 248(104).
Learning results from trial and error; errors are forgotten and succ essful -
responses are maintained. Maltz 185(28,29). Smiles adds his view on the value of

failure:

Failure is the best discipline of the true worker, by stimulating him to
renewed efforts, evoking his best powers, and carrying him forward in
self-esteem, self-control and growth in knowledge and wisdom. Failure,
conquered by perseverence, is always full of interest and instruction, and
this is illustrated by many examples, Smiles 266(18)
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All leaming involves some difficulty,and fumbling and self-educators are able to

- o -
use their errors as learning opportunities, They develop self-awareness through the

experience of stumbling and picking themselves up. They learn from their failure,

s . i

‘discouragement and despair, Gardner 90(17), James & Savary 142(6), Schiffman

»

248(101). _ ~

%

Self-educators use "time-out" periods, whefi the normal activities of life are

suspended, as another leaming method. McLeish suggests that one may learn from:

.. upsetting the neat, tired order of one's thoughts and throwing them in
temporary disarray in the room of the intellect, so that new shapes and
images may appear from creative confusion, McLeish 197(282)
During these periods of critical reflection, the individual has time for
self-analysis, examination of the environment and for formulation of new lines of

action, Archambault 7(212), Bennett 17(106,107), Collins & Moore 46(112), Friere

87(95), Goertzel & Goertzel 105(267),

Visualization and fantasy also constitute learning methods, Peale advises that one
should build a personal feeling of power by formulating a%d ‘staxpping indelibly on

the mind a mental picture of success, Peale 218(24,25). He writes:

The basic factor in physics is force. The basic factor in psychology is the
realizable wish. The man who assumes success tends already to have success
... when either failure or success is picturized it strongly tends to actualize
in terms equivalent to the mental tmage pictured, Peale 218(56)

]

Fantasy is one expression of imagination that assists learning. Imagination is the

home of intentiomality and fantasy is one of its languages. Fantasy, therefore, is

o
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a valuable means to explore the total sélf; communicating, exploring, trying on fot
size, Fantasy assimilates reality and then pushes reality to a new depth. May

>

192(278).

Self-taught experts also learn by reading everything they can find relating to the
problems and issues that concern them. Dill 64;(124), G;bbons 94(48). They read
books, magazines, and newspapers. Gross: 113(19), Holt 130(39), Houle 134(3), Smi.yfs
266(57), Tough 285(3). Gross explains that John Houseman, the distinguished stagé
and film director, got his "auto-didactical™ education fr(;m endless reading during
his lonely travelsv in the grain business before the Great depression. Gross 113(20).
McLeish sug gesfs self-educators do their:
s

Reading, viewing and reacting with an active learning "set", to break the

grey smog of passivity which otherwise stifles new opportunities for learning.

McLeish 197(282)
Self-educators listen to the radio and view television and movies with
discrimination, Houle 134(3), Tough 285(3), These learners make television work for

- f
”

them, Gross 113(113). . -

Learning contracts are another way of facilitating self-directed learning. Gibbons
& Phillips 96(27), Knowles 161(62). Knowles created the concept of 'learning
coptracts' to accommodate differences in learning readiness and style; they
i:;clude objectives, resources, strategies, evidence of accomplishmen:,. and a means

of validating accomplishment. Learning contracts assist self-dircted learners in the

orvganization and 'structuring of personal learning endeavours, Knowles 161(62),

™

[on
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.Another method used to -explore and actualize unique personal potential is the . ..

7 leatning journal, McLeish 197(260). Self-educators record fdeas, thoughts, feelings
and dreams as a means of probing their unconscious to securesvaluable insights
and make daily experiences more meaningful. This proéess heightegs awareness of
personal léaming process, enhances and expands creative powers, and helps

connect facts, perceptions and ideas, Gross 113(67,68). McLeish suggests that

learning may enhanced by:

Keeping at hand ... the notebook and the pencil with which to record
striking reactions, questions; later brief reflections ... the ideas that arise
unbidden from the unconscious mind, and which ence lost, may not reappear;

and concepts and plans hammered out by the restless mind in periods of
sleeplessness, McLeish 197(282).

Self-educators also use 'learning projects' to direct their learning, Coolican

50(17), Tough 285(7). Tough offers the following definition of a 'learning project':

A learning project is a series of related episodes adding up to at least
'seven hours, An episode is a well defined period of time that is held
‘together by the similarity in intent, activity or place of the thoughts and
actions that occur during it, The episode has a definite beginning and
ending, and is not interrupted fer more than 2 or 3 minutes, Many episodes
are between 30 and 60 minutes in lcngth, but some are shorter or longer, In

each episode, the person s desire to gain and retain certain deﬁmte .
knowledge and skill is dominant, Tough 285(7)

These leaming projects are generally problem-oriented rather than
subject-oriented; the self-educator seeks the learning«for practical utilitarian
purposes, Tough 285(28-39), Tough's definition of learning projects has been

constructed to include a wide range of major learning endeavours, Any method may

be included; :eaéiing, listening, observing, attending classes, reflecting, practicing,

getting answers to questions. The only criteria for inclusion is” that the

kL

i
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individual's primary intention dt;xxing the episode is to gain and retain certain
definite knowledge and skjll This term 'knowledge and skill' also includes changed
awareness, competence, habits, attitudes, sensitivity, conf1den<‘:e,tetc. Self-planned
learning, classroom learning, and learning guided by progr#mmed instruction ar;
all included. Non-credit leaming is included along wit}.1 learning for a credit or
degree or a cettifié‘~afc; L;uning for highly practical reasons, to m;ke a good
decision, build something, raise. a child, perform some task, is included as are
learning efforts motivated by curiosity, interest, puzzlement, and enjoyment, Major
learning efforts, though tied together by a strict deﬁrﬁﬁon, exhibit a fascinating

diversity and energy. Tough 288(2),
These learning methods contrast sharply with traditional teacher-directed learning
methods used in formal school systems, Gibbons 94(47), Hecht & Traub 120(4). In

schools, ~a lot of time is non-productive, students learn second-hand through words

and formal lectures; Faure states:

Education suffers basically from the gap between its content and the living
experience of its pupils, between the systems of values that it preaches and
‘the goals set up by society, between its ancient curricula and the modermty
of science, Faure 76(69),
The existing alienation of education from living 1n§t1tut1ons can be overcome only
when studgnts recover a sense of ownership and tespons1b1hty for their learning,
s
Buckman 32(13), Knowles 161(18). The methods employed by self-educators can
provide a means to accomplish this task, Self-educative methodology -has
irreplaceable value in any educational system; educational structures must be

remodelled to enable people to follow lifelong educational patterns, Buckman

32(5,26), Collins & Moore 46(63), Faure 76(209), Gibbons & Phillips 97(27).
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Educational Condition: EDUCATION DESIGN

Posmlgtc: 2 :* !
/__7:_\ ‘\/

\STUDIES CONCERNED WITH THE NATURE OF SELF-EDUCATORS AND THE
?LE@ZNING METHODS THEY EMPLOY PRESENT SIGNIFICANT GUIDELINES FOR

EDUCATION DESIGNED TO PREPARE INDIVIDUALS FOR LIFELONG
SELF-EDUCATION,

»

The design of -traditional teacher-directed education is generally inadequate to *
prepare students for the 1cklem'ands of their personal futures. Tt is no longer
acceptable to think of education as simply the running ‘of classes and workshops

designed to transfer a sum of knowledge, Faure 76(18), Gibbons 94(54), Illich

141(103), Knowles 161(16,17), Tough 288(1). Traditional educatxon must be

fundamentally re—defmed

The concept of education limited in time (to school age) and confined in
space (to school buildings) must be superceded ... School education must be
regarded not as the end but as the fundamental component of total i
educational activity, which includes both institutionalized and out-of-school
education, A proportion of educational activity should be de-formalized and
replaced by flexible, diversifed models .... Briefly, education must be
conceived of as an existential contiruum- as long as life, Faure 76(233)

Educational reforms must not be undertaken in piecemeal fashion, Faure 76(148),

Gibbons & Phillips 96(9), Knowles 161(15-17). A holistic concept of the goals and

modes of educational process in relation to the dcmandiof the modern world must

be formulated. Faure 76(176)

g7 ik \ e
Studies concerned with the nature of self-educators reveal that these individuals

are unique in their devotion to learning., These studies also show that the process

El
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of sdf—educanon is not limited to some spcc1al few, Camegie 40(58), Gardnet
90(124), Frankl 85(44), Gibbons 94(42), Houle 134(3), Kopp 162(26), Maslow 187(43)
Peale” 218(46), Tough 285(1,175). AmPle ev1dence exists of the widespread practice ‘
of self-.-educanon by individuals trying to cope with the realities of everyday
living, Though these individuals may not conscigﬁﬂy be aware 6} the application of
self-education p‘tinciples;; they are engaged in geal self-initiated and self-managed
educative endeavours, The vcrapac_ity to exercise a high deg:e'e(of imagination,
ingenuity and creativity in the solution of life problems and evolving life tasks ‘is
therefore widely, not narrowly, distributed in the human population. For this
reason, an undefstanding of the personal attributes of individuals who imé»ve become’
‘successful through self-education, and of the methods through which tk;ey,develop '
themselves, has important implifatiom for the enhancement of formal educational

technology, especiafly in the teaéhing' of young people who will at some point in

the future assume their places as -contributing adult nfenibers of their society,
" Faure 76(69), Gibbéfxs & Phillips 96(1-3), Gilmore 100(221), Houle 134(82), Scaril,én &

- 2
Keys 246(212,213), Tough 285(1,4)

Education mlJ.S‘t become recognised as a process of maturation through which each
individual develops the capacity to direct and control his leatning and living.
Archambault 7(5,174), Combs & Snygg 48(313), Faure 76(81), Gibbons 94(42),
Gibbons & Phillips 96(2,3). Studies reveal that, under the proper conditions,
individuals can learn not only to accépt responsibility but also to seek
responsibility. External control is not the only means of brinrging about student
effort in leaming. If in possession of the required skills an;‘l attributes, students
will exercise self—-controlhand self-direction in  the service of objectives to which

they are committed. Gibbons & Phillips 96(6-9), Illich 141(103), Knowles 161(20,21),
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Scanlan & Keys 246(212,2 13). Teaching for self-education involves permitting

students to move-freely within a flexible educational structure, This permission to
) ) v , S

be free carrigé an inherent compgnent of responsibility, Students must have the
P

creative latitude to experience all feelings and cobnscque‘nces associated with’
learning acts, It is this \type of fréledom/respbnsibi]ity to be oneself which fosters
the development of an internal locus of control. Teaching for self-education,
ther.cfore, involves h'éping students Mteﬁdﬁe control over thejr personal

learning. Anderson 6(81), Archambault 7(11,12), Gibbons 94(53), Knowles 161(20).
: 5y }

-

Teaching for self-education involves educating the complete personality of the
student, Individuals who have become successful through self-education have
developed specific personal attributes crucial to their success. These include such -

qualities as integrity, self-discipline, perseverence, industriousness, altruism, °
. i .
interpersonal competence, independence of thought and creativity, Teaching for

self-education involves the @.ultivation and support of these characteristics through

-

learning activities and educational structures. Faure 76(217), Gibbons 94(54),

Gibbons & Phillips 96(6), Holt 130(71), Tough 285(175), Maslow 187(99), Smiles

266(v). Gibbons writes:

Teaching for self-education should promote, model and reward the
development of personal integrity ‘rather than the opportunistic pursuit of
offered rewards, of self-discipline rather than obedience, of inner drive
rather than avoidance of punishment or the pursuit of artificial rewards, of
caring rather than sustained competition and of strong internalized principles
rather than externally imposed rules ... teaching for self-education involves
promoting drve rather than passivity, independence rather than dependence,
originality rather than conformity, and the talents that make individuals
unique rather than the tasks that make them all act the same, Gibbons
94(53,54)

Development of these attributes also requirg;s a warm, supportive, ccherent



111

environment in whi;h satisfying rei:ationships‘with other people. may bc'fox;n;cd. g
Self-educators need to be with Otf'l:t pedple and are generally-liked and_admired
by others. Self-educators relate to peers collaboratxvcly and see thcejajv valuablc-
resources in their lea:plng efforts, They are also able to relate effectively to
teachers as facilitators, helpers and consultants, Teaching for self-education,
therefore, involves accepting each student as having worth in his own right, It
means creatiﬁg an active learning ‘environment in which self-directed learning
activities are warmly supp;ttcd and‘ there are ample opportunities to form

satisfying relationships with others, Anderson 6(79), Gibbons 94(54), Illic'h 141(19),

Knowles 161(61),

_ Self-educators have strong personal principlcs>bascd< on a deep empathy and
concern for others and a respect for the i;i?dﬁsic v‘vorth’ of their chOW man.
Gibbons 94(47), Gilmore 100(89) Teachmg for self-education inwvolves helpmg
students devclop a pcrsonal sense of social rcspons1b11t1ty and a healthy concept
of sclf‘ as an 1rxiependent- but also interdependent entity within the larger social
orgénizdtion in which he exists., Gibbons & Phillips 96(8), Gilmore 100(89,900),

McLeish 19 7(425).

Through self-educative acts, self-educators make r?cognizabl; contributions to the
world around thcm. They are usually guided by a vision of accomplishment ancrii
seek the recognition or rewards inherent in. thcn: pursuit of cxccllcncc Tcachmg
gor self education involves helping studeats to see themselves cxpcncncmg .
acsucable attanments, It also mvolvcs assisting students in the formulation of
learning plans designed to make their visions realities, Gibbons 94(53), Gilmore

100(89),
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In the natural course of their leaming, self-educators discover unique patterns of
formal, informal and casual learning methods which best suit their personal
Ieraming‘ styles;. Teaching for self-education involves remodelling educational
structures to extend widely the field of choice available to students in order to
personalﬁe learning processes, It also involves helping students to develop and
define a personal learning style, Faure 76(79,233), Gibbons 94(53), Gibbons &

A
Phillips 96(7). 5

Self-education is usually applied education with a problem-orientation rather than
a subject-orientation, Self-educators generally seek leaming for practical
utlilitarian purpoées. Teaching for self-education, therefore, should integrate:
theoretical concepts with practical application through varied experiential
methodologies, Teaching for self-education should prepare students to cope in the
'real wozld'., Faure 76(217), Gibbons 94(53), Gibbons & Phillips 96(7), Keeton

150(2,3), Knowles 161(20), Maslow 187(99), Tough 285(28-39), 288(8),

Studies reveal that self-educators rely on reading and other process skills to

advance their learning endeavours, Teaching for self-education should include the
development of student competencies in reading and remembering through active
and experiential means in order that they may secure the information and

guidance they will i:cquize in the course of their projects, Archambault 7(229,230),

Gibbons 94(54), Houle 134(72).

Studies of experts without formal training reveal that self-education usually

involves a concentrated effort in one field of study rather than a general study

A
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of many diverse fields. Self-educators expend their energies in a field.that

\
effectiv?ly combines personal iﬂntercsts, talcnts, and past experiences with the
promise ::)T“futurc success, Teaching for self-education, iherefore, should facilitatc‘
student identification and exploration of fields of interest and subsequent
development of expe:tisev in the activities that may become central®in their lives.

Gibbons 94(47,53), Gibbons & Phillips 96(8).

Generally, self-educators are healthy in attitude, body and mind, They develop
i vitality and clarify their identities through self-educative acts which, in turn,
‘release energy and permit them continue to grow and develop. Teaching for

self-education involves promoting a holistic approach to learning so that students

f

not only acquire knowledge, but also develop a healthy attitude toward themselves,

oth&;, .and the wofld around them, Gibbons 94(54), Maslow 187(57,99), Stevens

272(2%7).

Fundamental alternatives to the concepts, structures and methodologies of existing

formal education must be innovated and envisaged. Faure 76(181), Gibbons &

v

Phillips 96(1). Existing educational institutions must embark on an evolutionary

developmental process targetted toward teaching people how to teach themselves:

Self-education occurs owtside of formal educational institutions, not inside
them, The skills can be taught and practiced in schools, teachers can .
gradually transfer the authority and responsibility for self-direction to
students, and self-educational acts can be simulated, but self-education can
only truly occur when people are not compelled to learn and others are not
obliged to teach them ,.. While schools can prepare students for a life of
self-education, true self-education can only occur when a person chooses to
learn what he can also decide not not learn, Gibbons & Phillips 96(4)

—
3 —

. Formal education cannot force the development of self-edugative competencies;
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schools must instead concentrate their efforts on creating warm and supportive
educational environments in which the necessary attributes and skills may emerge
through a process of student-directed maturation and development, Rogers

comments:

The farmer cannot make the germ develop and sprout from the seed; ‘he can
only supply the nurturing conditions which will permit the seed to develop its
own potentialities. Anderson 6(78)

New educational technologies can and must be developed in order to establish the
external conditions and supportive interpersonal relationships required to foster

and nourish the latent, intermnal self-educating potentialities of students. Anderson

6(78), Gilmore 100(221), Faure warns:

Education has the the dual power to cultivate and to stifle creativity.
Recognition of its complex tasks in this domain is one of the most fruitful
intellectual achievements of modern psychopedagogical research, These tasks
may be described as preserving each individual's originality and creative
ingenuiy without giving up the need to place him in real life; transmitting
culture without overwhelming him with ready-made models; encouraging him to
make use ‘of his gifts, aptitt.ides and petSonal forms of expression without
cu1t1vat1ng his egotism; paying keen attention to each person's specific
traits without overlooking the fact that creation is also a collective activity.
Faure 76(149,150)

4

Schools must play a central role in helping students understand that life is
precious and that learning is the quest of life, a habit you take on, not simply a

diploma or degree, Archambault 7(295,296), Faure 76(104), Houle 134(71), Maslow

187(187,188), Morris 207(38). Morris explains:

The school must become the place of human love and interest, the place of
great capability, the place that helps develop.the human being's natural
potential. Morris 207(38)

.?'
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Self-dirgcted, lifelong education must become the overarching principle on which
all aspects of education are designed, Faure 76(181,182), Education must be
indiﬁdua.lized and personalized to the utmost and constitute a preparation for
life-long self-learning. Faure 76(74,75), Gibbons & Phﬂl‘ips 96(4), Knowles

AY

161’i17,20), Maslow 187(58)., Gibbons and Phillips sum up:

In the future, when we have responded to the self-education imperative, the
job will be made easier by parents who model self-education and encourage
initiative in their children, These parents will be assisted by a community
designed to encourage self-education and to provide the resources yeople .
need to pursue it, In all lines of work people will be given opportunities and
incentives for continuous on-the-job learning. In such circumstances a
distinctive and complete form of teaching for self-education may emerge,
Gibbons & Phillips 96(11) :

In the meantime, the main task of education will be help students underst‘and the
diffe:eﬁces*between teacher-directed and self-directed education and to create
educational structures which enable students to develop the‘ skills and attributes
to be non-dependent and self-directed people. f:aure 76(133), Gib.bo‘ns 94(54),

Gibbons & P‘I"xillips 96(11), Knowles 161(61).
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Educational Condition: EDUCATIONAL VISION
Postulate:

TEACHER-DIRECTED EDUCATION AND SELF-EDUCATION ARE NOT MUTUALLY
EXCLUSIVE CONCEPTS; THESE FORMS OF EDUCATION BELONG ON THE SAME
CONTINUUM, PLACED ACCORDING TO THE DEGREE OF STRUCTURE PRESCRIBED
IN THE LEARNING SITUATION, :

3

Over the past decade, educators have been involved in a s{ear‘ch for the one 'best"
approach to learning. This quest seems to have revolved'primarilyi’around the
concept of student-direction versus teacher-direction in learning. Faure 76(142), A
multitude of writers have assigned various labels to educational approaches which
incorporate elements of student direction in leaming activities, Though opinions as
to the ideal degree of student direction vary significantly from author to author,
the main thrust of all these approaches involves the transfer of responsibility for
learning from the teacher to the student, Della Dora & Blanchard 60(1), Faure
76(134), Griffin 111(6),“(Know1es 161(18), Tough 285(92). While the widespread
"emergence of non-traditional learning approaches seems to indicate a strong _
desire for an effective alternative to traditional teacher-directed education,
evidence from research clearly indicates that there is, in fact, no single
all-purpose learning approach. Eiseman 67(145-148), Gibbons & Phillips 96(10),

Jenks & Murphy 143(25-27), Knowles 161(21),

-

kS

Educational research reveals that though traditional teacher-directed education
and self-directed education are very different, they are not mutually exclusive
concepts, Eiseman 67(145-148), Gibbons & Phillips 96(12,13), Jnks & Murphy

143(25-27), Knowles 161(21). All education, including institutionalized schooling, is
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to some degree self-education, Gibbons writ’esi : . ’
' —

All education is self-education in the same way that all jumping is
high-jumping. Just as sure as you can distinguish a high jump from an
ordinary jump, you can distinguish self-directed education from ,

+ teacher-directed education, even though the individual ends up doing the |,
learning ~ or the jumping - in both instances, Gibbons 94(51),

4

‘All teacher-directed leaming is not necessarily bad and all self-directed education
-is . not necessarily good. Gibbons and Phillips 96(9), Knowles 161(21). Research from
the fields of education, psychology and leadefship provide valuable data that
'indicjatcs that both approacheé, as well as an infinite number of combinations of
the two can be effective. Educational effectiveness is primarily a function of
matc};ing the appropriate learning approach with the appropriate situati?m. Eiseman
67(148), Gibbons & Phillips 96(12), Scanlan & Keys 246(399), Traditional
teacher-directed education and self-directed education, therefore, really belong at
opposite ends of one learning continuum, The key variable is the extent of
prescribed structure, Eisiman 67(145), Gibbons & Phﬂl\ips 96(9,10), If:lentification of
the most effective approach depends upon the unique variables of any given

situation, Jenks & Murphy 143(25-27), Scanlan & Keys 246(399,400).

The broad goals of formal educational process are usually expressed in temms of
developing student maturity and competence, Schools are ass%gncd the
responsibility of ensuring that every student reaches a specified level of
competence in certain dissiplines of knowledge ‘as well as ensuring that the
student is progressing toward personal maturity. Faure 76(220), Gibbor;s & Phillfps

56(7,8). Faure states that:
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The physical, intellectual, emotional and ethical integration of the individual
into a complete man is a broad definition of the fundamental aim for
education, Faure 76(156)

.
Inherent in this goal statement is the provision of leadership. Leadership imvolves
the ability to influence an individual and/or group toward the achievement of

goals, Robbins 231(240). In formal education, teachers exercise influence with

students in their pursuit of educational and personal goals. Gibbons 94(53,54),

Gibbons & Phillips 96(6-9), Knowles 161(31-38),

Research in the field of leadership reveals some valuable clues as to how teachers
may provide educational leadership more effectively, The recognition of task and

rclation'ship as two important dimensions of a leader's behavior has been a central
part'of management research over the last several decades. Research conducted at
Chio State University re;zealed that mos,t»lgadership activities could be divided into

i
two distinct categories; 'initiating structure'(task-oriented behavior) and

-

'consideration' (relationship-ori;nted behavior). The Ohio State staff found that

initiating structuce involves:

e *

... leader's behavior in delineating the relationship between himself and
members of the work group and in endeavoring to establish well defined

patterns of organization, channels of communication and methods of
procedure, Hersey & Blanchard 124(94).

They found that the second diménsion of leader behavior, consideration, involves:

.. behavior indicative of friendship, mutual trust, respect and wammth in the

relationship between the leader and members of his staff, Hersey and
Blanchard 124(b)(94).

For some time it had been believed that task and relationship behaviors were

\\
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mutuaﬂy;éxclusive. Research conducted at Ohio ‘State University and later at the
University of Michigan have proved this assumption wrong. Hersey &’ Blanchard
-;24(94,95), Robbins 231(242,24;5), . ‘{‘he researchers subsequen:ly sought {f discover
the most effective combination of task-oriented and relatiémh;p-oricnted behaviors
but had little success in identifying rconsistent paftctns of leadership behavior and
group performance, Definitive conclusions could not be drawn because results
varied over different ranges of circumstances. Hersey & Blanchard 124(161),

Robbins 231(244,245),

X [
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% Further research revealed that redicting of leadership success was far more

’Zomplex than solely considering the behavior of the leader. The failure to obtain
consistent results led to an examination of situational influences and ultimately
gave birth to contingency leadership theory. Robbins 231(245,246). Numerous
contingency theories of leadérship have been developed. One outgrowth of this
movement is situational leadership. Situational leadership is based upon an
interplay among the amount of direction (task-oriented behavior) a leader gives,
the amount of socio-emotional support (relationship-oriented behavior) a leader

provides and the 'maturity' level that followers exhibit in attempting to accomplish

a particular task, function or objective. Hersey & Blanchard 124(161), Scanlan &

Keys 246(399-403).

Follower maturity is defined as the capacity to set high but attainable goals,

willingness and ability to accept responsibility, and education and/or experience of
an individual or group, These variables of maturiéy are considered only in relation
to the specific task to be performed, Followers are not mature or immature in any

total sense, but rather tend to have vafying degrees of maturity depending on the
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specific task, function or objective that a leader is attempting to accomplish
through their efforts, Maturity ranges from low to high on a continuun and
leadership behavior should vary in accordance with the specific task-relevant

maturity of the follower. Hersey & Blanchard 124(161,162).

-

Paraﬂ;is to. these findings are evident in recent educational research which
asserts that teachers must adapt their insttuct‘ional beha\"ior to the needs of
different leamers., Dependent upon ‘the maturity of the leamer, the teachers role ’
may appropriately bexactive or passive, critical or supportive, direct or indirect,
ff'e@_;m or occasional, proactive or reactive, Jenks & Murphy 143(25,26). Maturity
of t’he student is dependent upon such characteristics as the level of’ student
selfi-sufficiency, i.e, the perceived ability of the student to éffectively manage his'
lég.rning, solve his prbblems and overcome conflicts of values, needs or interests;
the extent of the-studeﬁts participation in experiential activities; and the number
of requirements for graduation or c_ertification outstanding. Jenks & Murphy

143(18).

Combining the principles of research in these two fields, it is clear that there are
situations in which high teacher direction is appropriate, Eiseman 67(148), Gibbons

& Phillips 96(12), Jenks & Murphy 143(25,26), Knowles 161(21). Knowles explains:

No doubt there are learning situations in which we are indeed dependent (as
‘when approaching an entirely new and strange area of inquiry), in which our
experience is in fact of little worth (as when we have had no previous
experience within the area of inquiry, in which our readiness to learn is
really determined by our level of maturation regarding the area of inquiry,
in which we are rightly focussing on accumulating subject matter, and in
which we are actually motivated by external pressures. Knowles 161(21)

B
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The teacher must learn to respond effectively to the specific needs of the

situation, Jenks and MurpHy -elaborate:

A teacher may be directive or nondirective, may lead students or follow

them, may coax, wheedle or demand, may be solicitous or formal, make

assignments or await the development of interests. Jenks & Murphy 143(18)
Each of these behaviors can be either facilitative or inhibitive depending on the
maturity level of the student, Eiseman 6A7(144), Jenks & Murphy 143(19). Research
suggests that as students' learning maturity incrcases, prescribed structure first
becomes less important and then somewhat irrelevant, then a small hindrance and
finmy, for very mature students, a significant hindrance,. Rese~axch ’also confirms
that wheﬁ students' maturity is extremely low, students learn m\o\se effectively
under teacher-directed education because they need extemally-impf)sed structure,
Eiseman 67(146,147), Gibbons & Phillips -‘%(12)’, ]enks & Murphy 143(19).

These research findings are extremely useful when examining the implications of

potential educational policy decisions, Eiseman writes:

. «es the decision to adopt progressive education on an overall basis is risky
since even though the anticipated benefits for mature students are greater,
so also is the magnitude of the disaster expected with immature students,
One can conclude that a skillfully crafted policy which provides different
amounts of prescribed structure for students at different levels of maturity -
"and which also takes into account the other orthogonal dimensions involved -
would yield optimum results for each student, Eiseman 67(144)

Educational policy should be formulated based on the assumption that every
learner should be headed toward maturity and self-direction, Gibbons & Phillips
96(10), Jenks & Murphy 143(19). Though students may not be mature in a total

sense in any given situation, they are capable of exercising self-direction in
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relation to specific tasks. Della Dora & Blanchard 60(5), Gibbons & Phillips

96(5-13), Jenks & Murphy 143(21). Della Dora and Blanchard write:

Fe

... young people are capable of beginning to learn to participate in
significant ways in educational decision making in elementary school. By the
time they are entering early adolescence, most young people are capable of
participating in major ways in determining educational goals, subject matter
for learning, methods for leaming/teaching, and ways of assessing -
educational achievement, Della Dora & Blanchard 60(1)

Gibbons and Phillips write that an effective program for teaching self-educative
competencies must gradually facilitate the student's transition. from

teacher~directed education to self-education. Gibbons & Phillips 96(12). They

suggest that this facilitation may be accomplished by:

“wes establishing a system in which the teacher-directed portion of the
program gradually diminishes as instruction, experience and maturity enable
students to become self-directed in more and more of their learning ‘
activities, to become more self-educating in the breadth of conception within
which their leaming activities are designed, and finally, to make the major
transition from school to adulthood. Gibbons & Phillips 96(12)

e

Y

In order for any constructive change to take place in formal education, educators
must first free themselves from the shackles of traditional pedagogical dogma and
adopt a modern view of the processes of educational growth and renewal which
must place great emphasis on both continuity and cﬁange. The only educational
stability that will stand the test of time in this rapidly changing world is
(educa'tional innovatio.n in motion; a continual evdlution of educational cbnccpts,
structures and methodologies designed to keep pace with the educational demands
of modern learners., Faure 76(181,233,234), Gardner 90(8,9), Gibbons & Phillips

96(1-3), Hersey & Blanchard 124(206-214), Knowles 161(14-16).
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The realities of the modern world géquire individuals to keep growing and
developing throughout their lives., Formal educational process has a crudal role to
play in assisting individuals to meet the challenges of their personal futures,

Faure writes:

The demand for education, characteristic of our time, is of unprecedented
dimensions and strength, This evolution is taking place ... in all regions of
the world ... It is uncontestably a universal historical phenomenon, All
indications are that this trend will gather momentum, It seems to us to be
itreversible, Future educational policies must be formulated on this basic
fact, Faure 76(34,35) ' : / '

N

As a consequence of these steadily increasing demands for education, goverments
//‘

and educators are faced with a serious dilemna:

we it is or will eventually become impossible to mobilize financial

resources in direct proportion to the total demand for schooling. On the
other hand, the demand for schooling is already or soon will be of far
greater dimensions then traditional educational systems have the capadty to
handle, even when operating at optimum levels, Under these circumstances,
governments can hardly fail to question whether trying to satisfy this
demand uniquely through existing institutions and budgets is reasonable, and
whether it would not be more appropriate to use other forms and other
means, Faure 76(49)

As long as teacher~directed education remains the central focus of formal
schooling, students will remain largely unprepared for the future, Gibbons &
Phillips 96(9). Educators must halt their search for the one 'best' learning
approach and realize that both teacher-directed and self-directed learning have a
legitimate place in formalv education, Educationa‘l activity must instead become
centered on the learner. Faure 76(220), Gardner 90(5»6)g Jenks & Murphy 143(19),
Maslow 187(168)., Educators must effectively combine teacher~directed and

self-directed educational approaches in order to cultivate and support student
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/,3 responsibility in all phases of learning: h

When a person leaves schooling he or she must not only have a foundation of
knowledge acquired in the course of learning to inquire but, more’
importantly, also have the ability to go on acquiring new knowledge .easily
and skillfully the rest of his or her life, Knowles 161(15,16)

The agev of the learning society is here and educators have a fundmental

responsibility to prepare students to competently assume their roles as
fully-functioning members of their society by developing their capacities to be
self-directing and self-responsible lifelong leamers. Della Dora & Blanchard 60(1),

-
Faure 76(181,182))_@bons & Phillips 96(11,12), Keeton 150(1), Knowles 161(14-17297"

/
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Psychological Condition: DEVELOPMENTAL CONTINUUM
Postulate:

Y N
THE PRIMARY PROGRAM OF EACH INDIVIDUAL'S SELF-EDUCATION IS THE
SUCCESSFUL RESOLUTION OF THE PERSONAL, RELATIONAL AND PERFORMATIVE
TASKS WHICH MUST BE ADDRESSED IN THE LIFELONG DEVELOPMENTAL
PROCESS OF UNFOLDING MASTERY; THE SECONDARY PROGRAM IS THE
CREATION OF A PERSONAL PATIERN OF EVOLUTIONARY TRANSFORMATIONS
THROUGH WHICH THE INDIVIDUAL TRANSCENDS HIS ENVIRONMENT TO FULFILL
HIS VISIONS, POTENTIALITIES AND ENTERPRISES

The process of self-education is in tune with the natural process of psychosocial

St

development., Knowles writes:

An essential aspect of maturing is developing the ability to take increasing
responsibility for our own lives - to become increasingly self-directing.
Knowles 161(15)

Inherent in this development, as with all living things, is a ground plan whick
unfolds in a sequence of stages. This plan is governed by inner laws of human

development and is also profoundly influenced by prevailing environmental

-

conditions. The development of personality involves inner changes which create

predictable crises in the growth of the individual, Each crisis constitutes:

... tuming point, a crucial period of increased vulnerability and heightened
potential .,. psychosocial development proceeds by critical steps - ‘critical’
being a characteristic of moments of decision between progress and
regression, At such points either dchievements are won or failures occur,
leaving the future to some degree better or worse but in any case,
restructuced, Sheehy 256(19)
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These crises ultimatciy become personal tasks which the individual must resolve; in
order to successfully progress from one stage of psychosocial maturation to the
next, The degree of success attained will berdete:mined in decisive encounters
between the'individual and his environment, particularly his interaction with
significant other people in his life who may either cultivate or inhibit his
successful resolution of the crses, Erikson 70(52), Levinson 178(41), Sheehy

256(19,20), Land elaborates:

Growth cannot occur independently - it requires interaction and interrelation

between the growing thing and its environment. Land 172(11)
Whether conceived as stages of ego development or “as periods in the evolution of
individual life structure, the resolution of self-educative crises unfolding on a
steadily expanding environmental stage, falls to the individual and composes his
primary program of self-education, The individual must accomplish these tasks of
development himself, While others may encourage or guide the individual, they

. ;o L. .3

cannot direct or carry him through a growth transition, ]?hg explains ‘that

‘experience has clearly shown that the environment cannot give man as a gift:

... that which he can win for himself only with effort and suffering ... we
must go through a process of self-nourishment, Jung 149(58)

Over a lifetime, individual life structure evolves through a sequence that seems to
follow a universal pattern, Each stage is characterized by a crisis or task.
Erikson, for example, describes the following sequence of accomplishments

necessary for the development of a healthy personality:
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Basic trust in oneself and others,

Autonomy: confidence in oneself to act mdependently. .
Initiative in doing and making things. .
Industry in becoming skillful at producing. : '

Identity as a competent, worthy individual with inner continuity,

Intimacy with a few others influenced by an emerging ethical sense,
Generativity or the capacity to be productive and to contribute,

Ego-identity or the integration, acceptance of life, 5pn1tua11ty and
renewal, Erikson 70(55- 100)

00 NN aWN
-

Sheehy and Levinson also discovered the existence of distinct develoPmen;d

patterns as a result of their studies of personal histories, Levinson states that:

«. the life structure evolves through a relatively orderly sequence during the
adult years .., It consists of a series of altemating stable
(stru cture-building) periods and transitional (structure-changing) periods.

These periods shape the course of adult psycho—soc1al development. Levinson
178(49)

-

The primary task of each stable period is to build a life structure.. Key choices
must be made and a structure formulated based on personal goals and values.
Levinson 178(49), During the transitional period, the individual must dismantle old
~ structures and create new ones to meet the demands of inner changes and new

circumstances, Levinson goes on to describe the challenge of self-education’

presented in this situation:

A transitional period ... terminates the existing life structure and creates

\Ehe possibility for a new one, The primary tasks of every transitional period *

are to question and reappraise the existing structure, to explore the

possibilities for change in self and world, and to move toward commitment to

the crucial choices that form the basis for a new life structute in the -
ensuing stable period, Each transitional period has other distinctive tasks -
reflecting its place in the life cycle. Levinson 178(40)

These stages and their inherent life crises play an extremely vital role in human

development, While they have a predictable time of emergence, they may also be
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present long before they are expected and also may recur. Implicit in thé-concept
is the idea that tasks or crises may be met and carried out either viell or i)oorly.
While evaluation of developmental tasks is difficult, generally a life structure is
considered satisfactory to the extent that it is viable in society and suitable for
the self, Levinson 178(53). In order to be successful in the fomulation of their
life stfucture, individuals require self-identity, self-esteem, hope and competence,
Becker 15(19),

Beyond coping with the basic stages of development, there exists a secondary
self-educative program in which the individual transcends the stages or crises
imposed by internal and external conditions and designs his ?)wn unique growth
pattern and means of growth achievement. Maslow -explains- that authentic,

self-actualizing, and p;oductive people: °

«» are not primarily adapted to external reality or shaped by it or equipped
to cope with it, Maslow 189(183)

These individuals are characterized by detachment, independence, self-government

and introspection; their centering-point is intrapsychic, Maslow 189(182-183),

»

Hampden-Tumer explains the relationship of this secondary program to the primary

program of self-development by stating that man:

s chooses how to perceive and whom to perceive, He defines himself and his
competence, and invests this competence with a chosen degree of risk and
purpose, From the synergy of his existence with that of others he chooses
what to recall and how to symbolize and synthesize it, He is free within the
process of his development which is the necessary condition of his freedom.
Hampden-Turner 116(38) )



129 ‘i

The effective self-educator struggles, risks and reaches out again and again even

in the face of discouragement and sustained incomprehension,

The nature of man is clearly not a static phenomenon. Individuals are continually

developing. Land elaborates:

The only permanence of human nature is the direction and the continuity of
this transformational change ... We can safely assume that in our evolution
there is no finite or visualizable end to growth. Land 172(194)

Man is the only creature capable of choosing to evolve and of transforming both

his culture and- emvironment by the behaviors he selects and those he excludes,

& .

The goal of the secondary program of self-transformation varies. For some
indivi;iua.ls it involves the achievement of productive and healthful -
self-actualization, for others it involves escape from the limitations of personal
ego in order to attain union with a universal consciousness and for yet others it
is the achievement of mystical powers and experience. The final stages of such a
program are necessarily undefined, but the early stages involve the creation of a
personal pattern of evolgtionary transformations through which Vthe individual
transcends his immediate environment ’in order to fulfill his personal visions,

potentialities and enterprises. Allport 5(27,28), De Ropp 61(65), Maslow

187(281-282), 189(38), Perls 220(125), Tough 285(28), Watts 292(133).

The aim, process and activities of the primary program of self-education provide
opportunities through which psychosocial developmental tasks may be met and

mastered. The secondary program of self-education involves transcendence of the
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-
immediate environment, Maslow explains:

Transcendence refers to the very highest and most inclusive or holistic levels
of human consciousness, behaving and relating, as ends rather than as means,
to oneself, to significant others, to human beings in general, to other
species, to nature, and to the cosmos. Maslow 187(279)

1M
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Psychological Condition: READINESS FOR SELF-DIRECTION
Postulate:

SELF-THERAPY IS A SELF-EDUCATION PROCESS EMPLOYED IN A WIDE RANGE
OF PSYCHOLOGICAL TREATMENTS DESIGNED TO HELP INDIVIDUALS DEVELOP
MASTERY OF INNER FORCES NECESSARY FOR SELF-MANAGEMENT,
PSYCHOLOGICAL HEALTH AND THE CAPACITY TO FUNCTION EFFECTIVELY IN
THE WORLD, " -

Many, if not all, psychologies and psychofherapies include theories and practices
o :
pf"'f:ig-treatmcnt that facilitate personal preparation for active self-education,
Effective self-educators develop a state of psychological readiness before
embarking on personal learning endeavours. The tasks of self-education necessitate
the successful resolution of issues pertaining to personal resistance to growth,
emotional problems and dysfunctional social behaviors so that attention,
thoughtfulness, energy and determination can be focussed on active endeavours,
The individual must have a realistic perspective regarding his life in order to be
able to effectively formulate personal goals and operating plans, The self-educator
must also be capable of implementing his plansl and manaéing personal time and
effort as well as negotiating‘and overcoming obstacles that may be encountered,
Gibbons & Phillips 96(6), Knowles 161(15-17). iEffective counsellors and therapists

in various psychological disciplines regatd the ability to deal with personal

problems as a basic life competency. Goodwin explains: °

Counsellors have a variety of methods available to help facilitate clients'
growth, Ultimately, however, clients must learn how to help themselves, One
of the primary means for helping clients develop their own self-development
systems is educational interventions ... to teach specific skills in coping
better with problems of living. Goodwin 106(13)
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Self-therapy provides one means through which the self-educator may achieve
i)ersonal psychological readiness, This ther§peutic modél, based on the development
of individual self-directedness, may also constitute a valuable frame from which

instructors of self-education may develop self-educative competencies in students,
.

-
#

A wide variety of approaches to self-therapy currently exist.-In Transactional
Analysis, the individual learns to analyze his transactions with others to determine
which of his three primary ego states, the Parent, Adult or Child, is active in key
situations and social interactions. From these analyses, life scripts or patterns of
such prevailing forms of interaction are defined, Thé long-range goal is to
eliminate scripts that -inhibit volition, self-direction and growth. This objective is
achieved through a series of sessions in which the individual assesses various
aspects of his life and his behavior as well as through the writing of carefully
planned personal contracts that prescribe living in ways contradictory to
undesirable scripts., Berne 20(21—48), ]amés & Savary 142(3-21), Jongeward & Seyer
144(10-57). |

Anoth;.r popular approach is behavioral self-modification, Behavioral methods of .
self-change, or self-control prescribe methods through which the individual can
controlfhis own behavior in predictable ways by systematically managing his
ré‘xﬁf;rirgnment. These include controlling the sft‘imuli received, self-reinforcement of
desirable behavior, self-punishment for the - elimination of undesirable behavior,
self-monitoring for accurate feedback and evaluation of progress and techniques

for interrupting cycles of behavior or ixiér"easing them. Planning behavior,

organizing responses, scheduling rewards” and publicly recording progress are all
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key practices, Bandura 14(2-13), Méhoney & Thoreson 184(201-216,308-316), Martin

186(2-3).

Gestalt methods of self-development often involve dramatic or psychodramatic

activities designed to deal with intrapsychic conflicts. Activities may include

<

exploring 4 known fantasy owe has already discovered through observation, playing
all the parts involved in a recurrent dream or playing out an imaginary encounter
with a person who has aroused an inappropriate reaction, Perls 221(5-55), Perls,
Hefferline & Goodman 223(227-251), Shiffman 248(18-33), Stevens 273‘(1-9). In

Gestalt Self-Therapy, Shiffman describes the following technique:

1. Recognize an inappropriate reactiom.

2. Feel the apparent emotion,

3. Find out what else you feel,

4, Ask, "What does this remind me of?"

5. Look for the pattern in what happened. Schiffman 248(195 -199)

Gestalt psychotherapy is the most affective of the therapies, emphasizing the

experiencing of emotions more than cognitive, rational or verbal examination,

Y
. The Freudian, psychoanalytical approach described in Horney's Self-Analysis, offers’
a paradigm similar to Shiffman's, but one which depends more on rational

examination, Horney 132(9-34), Horney offers the following as an example of the

“process but cautions that this constitutes an oversimplification of a more complex

process:

1, Observe an unusual or troubling behavior or reaction in which the
emotion evoked is out of proportion to the situation,

2, Try to find whether smilar difficulties operate.in other areas of
your life,
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3. Examine how it affects your life,

4, Try to determine the factors responsible for the dif ficulty.

Horney 132(82-88)
There are also other approaches and techniques of self-change, The human
potential movement incorporates a number of a.ctivities that m#y advance
self-development and self-knowledge including yoga, meditation, massage, T-groups,
fantasy techniques, dance, relaxation and autogenic training. Rudestam, in Methods
of Self-Change, draws togethem many techniques under the headings of affective,
behavioral and cognitive methods and urges an eclectic approach utilizing the full
range of possibilities available. He encourages each individual to build an
appropriate comprehensive program that suits person;.I needs. Feldenkrais 77(3-9),

Pelletier 219(191-291), Rudestam 238(1-17).

One concern that is often expressed regarding self-therapy is thg potential
danger to the individual in examining inner forces on his own, Ample evidence
exists, however, that individuals are well able to protect themselves from insights
that they ‘are not ready to receive, Self-therapy requires motivation, either a
desire or need, ‘onr personal .chgnge. Self-therapy constitutes a means of
>stlf—edurcation through which individuals may resolve dysfunctional feelings and
behavio?s as well as develop personal psychological readiness that will allow them
to function effectively in their surroundings and maximize the opportunities in

1
their lives, Horney 132(30-33,243), James & Savary 142(5), Jongeward & Seyer

14 4(8-9).
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Psychological Condition: IDENTITY

Postulate: .

SELF-EDUCATION PROVIDES OPPORTUNITIES FOR DEVELOPMENT, EXPLORATION,
EXPRESSION AND EXERCISE OF PERSONAL CHARACTERISTICS AND

CAPABILITIES TOWARD THE FORMULATION OF A STRONG AND POSITIVE
SELE-CONCEPT.
Every individual acts in accordance with his self-concept, This self-concept, ;vhich
in turn governs our every act, is formed by three factors; heredity, educatio‘n'arxd
self-education, Allport 5(27), Feldenkrais 77(3), Robbins 231(63,64), Feldenkrais
writes:

74 )

s

The part that is ipherited is the most immutable, The biological endowment of
the individual - the form and capacity of his nervous system, his bone -
structure, muscle tissue, glands, skin, senses - are all determined by his
physical hentage long before he has any cstabhshed 1dent1ty. Feldenkrais
77(3)
There are no genes to carry the feeling of self-worth. Though often individuals
regard self-concept as an entity arbitrarily bestowed by nature, self-concept is
primarily the result of education and self-education, Education determines
language and establishes a pattern of concepts and reactions common to an entire
society, These concepts and reactions will vary according to the envifonmcnt into
which a person is bogh, The mannér in which this external education is acquired,
as well as the selection of the material to be learned and the rejection of that
which cannot be assimilated is determined by self-education. Feldenkrais 77(3).

i
i3

Education and self-education occur intermittently. In the first weeks of life, the
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individual's education is c.hiefly‘ comprised of absorbing the environment, and
self-education consists of refusal of, or resistance to, things that are organically-
alien and unacceptable to the individual's inherited characteristics, Capacities for
sélf-education develop as the individual grows and matures. Through

- self-exploration and interactions with the people and the world around him, the
individual discovers not only what he is but what he is not, and ;ttaches values to
those discriminations, Combs & Snygg 48(134), Feldenkrais 77(134), Gibbons &_) A

Phﬂlipsv 96(1), James & Savary 142(22), Satir 243(24)., Eventually, personal

characteristics emerge and the individual begins to choose among people, objects: |
and actions in accordance with his unique nature, He no longer accepts éveryt}ﬁng

that training tries to impose on him, Allport 5(28-30), Bennet 17(115), Feldenkrais .

77(3), Allport explains:‘ |

If he is normally endowed the human infant will in time develop a

conscience, a sense of self, and a hierarchical organization of traits. He will
become some sort of structural system, self-regulating and self-maintaining

.« he will exert himself to become something more than a stencil copy of

the species to which he belongs ... personality is governed ... by a
disposition to realize its possibilities ... one of the capacities most urgent is’
individuation, the formation of an individual style of life that is self-aware,
self-critical and self-enhancing. Allport 5(27,28)

Of the three factors active in the eséablishmcnt of self-concept, self-education
alone builds on this natural psychologic‘al dynamic. Physical inheritance comes
unsolicited and external education is largely imposed upon the individual,
Self-education, however, is a unique volitional leaming process through which an
individual develops a strong and positive identity which, in turn, enables him to

fulfill individual potentialities. Allport 5(45), Bennet 17(171), Feldenkrais 77(8),

Maslow 189(38), Perls 220(125), Tough 285(28),
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Through self-education, the individ;Jal develops a concept of‘ himself as a
non-dependent and self-directing person, Collins & Moore 46(15), Knowles 161(64),
Lindeman 180(13-14), R;/gers 235(22-23), Schif fman 248(97), Tough 285(28). The
confidence built ﬁn:ough self-educative successes allows the individual to create
the laws of his own inner nature. He becomes self-contained’and self-suf ficient to
the extent that his determinants are primarily inner ones, réthet than social or
environmental. Combs &.Snygg 48(251), Goertzel & Goertzel 105(57), Maslow
189(35,45), Rogers 235(23), Schiffman 248(54), The individual develops aéhigh
degree of self-esteem which forms the base from which he assumes full 'ownership
of his potentialities and begins to engineer himself according to his peréonal
desires and aspirations, Combs, Avila & Purkey 49(144), Gilmore 100(11,14,43),
Peale 218(13,24), Satir '-243(27,28).

Through this process of becoming more fully l;ximself, the individual also discovers
his specieshood, his humanness. The farther he goes into himself in‘search of the
particular and unique, the more he ﬁnds~and identifies with the wholeﬁ human
species, Maslow 187(187), Rogers 235(193), Self-education .experiences p:ovidgl the
individual with opportunities to feel liked, wanted, acceptable and able to cope.
Combs & Snygg 48(262). He discovers intelligence, power, self-expression, freedom,
creativity, appreciation, enjo_yment and fellowship through his learning endcairou?s.
He makes contributions that are meaningful, experiences beauty and joy, and

shares these realizations of his personality in communities of fellowship, Lindeman

180(13-14), McLeish 197(57), Smiles 266(314).

A unique relationship of mutual influence exists between self-education and a

positive self-concept. Just as self-education shapes self-concept, self-perceptions

-
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determine individual capacity for self-education, Combs & Snygg 48(122),
Feldenkrais 77(31,32), Gardner 90(9), Houle 133(18-35), Maslow 187(170), May

192(221), Rogers 235(108,288). Gross explains:

Your learning, like your life, will take its shape and draw its energy from .
your values and priorities, I have spoken of learning as a "lever for
life-change", The fulcrum of that lever is this sense of yourself - who you
are, what you meed and want, what you seek to become., It is this self
concept that gives meaning to everything you learn, Gross 113(67)

In order to maximize personal self-educative potential, the individual must know
himself and accept himself fully as a person, Allport 5(28), Campbell 34(40), Corsini -
51(39-40), Feldenkrais 77(10,11), Gardner 90(14), Gross 113(63), Hémpden-Tur.ncr

116(39), Maslow 189(201), Peale 218(23), Schiffman 248(9,14). Gardner elaborates: ‘

The maxim "Know Thyself" is so ancient, so deceptively simple, so difficult to
follow, it has gained richness of meaning as we learn more about man's
nature ,,, The individual who has become a stranger to himself has lost the
capacity for genuine self-renewal. Gardner 90(14-15)

The individual requires a positive view of himself in order to initiate and direct
self-change, Combs & Snygg 48(145,308), Feldenkrais 77(11), Gilmore 100(13), Gross
113(72), Hecht & Traub 120(46-55), Mahoney & Thoresen 184(202), Maslow 189(201),

McLeish 197(66,192), Perls 220(120), Rogers 235(108). Combs, Avila and Purkey

write:

ks

The self is the centre of a person's existence, his frame of reference for
dealing with life, Persons who approach their problems with an air of "can
do" are already far ahead of those who begin with a ™can't do" attitude,

expecting defeat, With a positive view of self one can dare to be open to

experience, and confront the world with open arms and quiet certainty.
Combs, Avila & Purkey 49(144),

.
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- A positive self-concept is clearly required for the autonomous achievement and\/j/?

inner-direction which enable an individual to-manage his personal learning
endeavours and to deal efffc'ctivcly with any life situation, Combs & Srnygg
48(250), Gilmore 100(14), James & Savary 142(xv).

/ .
The unique "motor™ of self-directed leaming and living is a strong and positive
sense of self, McLeish 197(64-65). At the same time, the self is a process that
exists larg/cly ‘as potential that can only be realized through an active life of
creative development and self-expression, Bennet 17(52), Jung 149(7), Maslow
187(85,186), Satir 243(27), Each individual possesses, in his awareness of his
evolving identity, the responsibility and power to mobilize his ipherent ability to
direct his own destiny., Campbell 34(385,386), Combs & Snygg 48(43), Lindeman

180(13-14), Mahoney & Thoresen 184(201,202), Schif fman 248(42), -

Ty

Self-education is not an easy process to master, nor is it ore that is ever
complete, It is a contimuing way of life, Maslow 187(186), Rogers 235(181). Rogers
explains how self-direction liberates the individual from-*being ruled by the

expectations of others:

The characteristic movement .,. is ... to permit himself freely to be the
changing, fluid process which he is .., leaming to listen sensitively to
hmmself .., as he moves toward acceptance of the "isness" of himself .., He
trusts and values the complex inner processes of himself, as they emerge
toward expression. He is creatively realistic and realistically creative. He
finds that to be this process in himself is to maximize the rate of change
and growth in himself, Rogers 235(181)

Self-education permits the individual to be largdf his own project; it provides the

means and ways for an individual to direct the growth and development of a
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positive self-concept toward the realization of his full human potential, Combs,

Avila & Purkey 49(144), Feldenkrais 77(8), Maslow 187(186).

-
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Psychological Condition: SEEKING OF MEANING

Postulate:-
¥

SELF-EDUCATION SUPPORTS, ENHANCES AND ENCOURAGES THE HUMAN
PSYCHOLOGICAL DYNAMIC OF NATURAL AND SPONTANEOUS SEEKING OF

MEANING,

o

Man demonstrates in his nature a pressure toward fuller and fuller being. Allport
5(24-26), Archambault 7(5), Faure 77(142), Kopp 162(19), Maslow 189(10,160), Rogers

235(35). Rogers writes:

All humans have an urge to expand, extend, become autonomous, develop,

mature ... the motivation for learning and change springs from the
self-actualizing tendancy of life itself, the tendancy for the organism to
flow into all the differentiated channels of potential development. Rogers

235(285)
While self-actualization is extremely important to man, it is not his only concern,
Life involves more than solely trying to live out personal potentialities. In
addi;:ion to self-fulfillment, man seeks relatedness and meaning. Man finds identity
only to the extent to which he commits himself to somcthing beyond himself, to a
cause greater than himself. Every man has a mission; the world holds special
opéorrunities and obligations reserved for him alone. He spends his life in search
of the realization of values and the fulfillment of ’méaning potentialities which are
to be found in the world outside him rather than strictly within his own psyche."

Frankl 85(10,44-51,68), Gardner 90(115), Gardner elaborates:

The meanings in any life are multiple and varied., Some are grasped very
carly, some late; some have a heavy emotional component, some are strictly
intellectual; some merit the label religious, some are better described as

B
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social, But each kind of meaning implies a relationship between the person
and some larger system’ of ideas or values, a relationship imvolving
obligations as well as rewards, Gardner 90(125-127)

Man is, by_nature, a seeker of meanings and self-educatiqn supports, enhances and
encourages this natural human psychological d§nmic. Meaning is derived directly\
from the data of actual life experiences, In self-education the individual selects,
organizes, and interprets learning experiences in ways that are persoﬁaﬂf
meaning ful. This me;‘ming connects the individual with the world around him and
constitutes a major determinant of future Sclf-directed actic;n. Combs & Snygg
48(353,362), Frankl 85(14), Gardner 90(124), James & Savary 142(4), Kopp 162(4),
Maltz 185(xiv,x\§), Maslow 189(8), May 192(208), Peale 218(46), Schif fman 248(9).
Each individual's meanings are unique and specific; no or:e can prescribe a
meaning for another person, Combs & Snygg 48(17,37), Frankl 85(14), ]aﬁnes &

¥ :

- =~
Savary 142(8), Maslow 189(22), Frankl explains that:

Each man is unique and each man's life is singular; no one is replaceable
nor is his life repeatable, This twofold uniqueness adds to man's
responsibleness ... life is a chain of questions which man has to answer by
answering for life, to which he has to respond by being responsible, by
making decisions, by deciding which answers to give to the individual
questions, Frankl 85(17) '

‘Responsibility is at the very essence of human existence, Through self-educative

~
-

acts the individual interprets, on his own terms, his personal.responsibilitie d
the definition of his personal meaning. Frankl 85(13), He actively decides how he >
will spend his life; he designs his own future, He uses his personal will to discover

meaning in his world, Self-education sharpens awarencss, heightens alertness and

generally aids the individual in his search for meaning:ifGross 113(58). The
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self-educator sets personal goéls, selects stimuli, makes choices and formulates
_action plans designed to fulfill the specific meaning of his life and also to meet v
his personal responsibilities to society, humanity and mankind, Frankl 85(12,51),
Gardner 90(1155, Gibbons & Phﬂlii)s 96(8), ‘Kopp 162(8).

It is important to note that no climax exists in man's searc-:h for meaning; it
constitutes a lifelong‘quest that is never really complete, Maslow 189(33), Rogers

235(181), Gardner elaborates:

«. the self-renewing man never feels that he has "arrived", He knows that
the really important tasks are never finished - interrupted, perhaps, but
never finished - and all the significant goals recede before one, The man
who thinks that he has "arrived" has simply lost sight of those goals (or’
pethaps never saw them in the first place), Gardner 90(122).
Since meaning is never permanently 'attained', the self-educator must continually
risk the security present in his current understanding in order to discover the

unfolding meaning of his new experience, Assagioli 10(31), Frankl 85(14). Faure

writes:

By nature, man ... has a taste for risk and accepts it; all forms of risk -
the risk of being wrong or led astray as much as the risk involved in
discovering, in being discovered and in facing life's great experiences, Fauré
77(14 8),
The self-educator is open to exploration and discovery. Impulses are desired and
welcomed. If these impulses constitute tensions, the self-educator trusts his own
experience and spontaneously, freely and willfully chooses his desired course of

action. He is not rigid, he is able to deal with his own intemal conflict and

relates successfully to the world outside himself, The striving and struggling for
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somcth'iﬁg".wor’th longing and groping for ultimately yield health and cor;tefxtment. v

Frankl 85(68), James & Savary 142(109), Maslow 189(29), Rogers 235(22,193) , Even
in difficult or seemingly unpleasant situations, the self-educator discovers meaning,

' Franklt85(15), Mahoney & Thoresen 184(318). Frankl explains:

N

Life can be made meaningful in a threefold way: first, through what we give“"

to life (in terms of our creative works); second, by what we take from the
world (in terms of our experiencing values); and third, through the stand we

take toward a fate we no longer can change (an incurable disease, an
inoperable cancer, or the like) ... man is not spared facing his human -
condition ... the tragic triad of human existence ... pain, death, and guilt,
By pain, I mean suffering; by the two other constituents of the tragic triad,
I mean the twofold pact of man's mortality and fallibility, Frankl 85(15) »
For the self-educator, life never ceases to hold and retain a meaning up to its
very last moment, Frankl 85(15), McLeish 197(155). The self-educator builds into his
personal world his own structured fields of meaning, Hampden-Turner 116(28-33),
Self-educative acts release energies to grow, to break through archaic ways of b,
thinking and behaving in order to discbver new meaning. Each and every day
presents valuable opportunities to the self-educator to make decisions which
facilitate his personal growth and his discovery of meaning. Allport 5(89), Berne
21(31), Corsini 51(397), Frankl 85(6), James & Savary 142(4,5), Rogers 235(170,171),

Schiffman 248(51).

Fo ‘*!‘ .
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CHAPTER FIVE
Personal Condition: INDIVIDUAL NEEDS

Postulate:

i

SELF-EDUCATION PROVIDES FOR DIVERSITY OF INDIVIDUAL EDUCATIONAL
OPPORTUNITIES TO MATCH UNIQUE PERSONAL LEARNING PATTERNS, STYLES
AND NEEDS, : '

L

The individual's unique personal psychosecial structure furnishs the basic material
and Eonstimtes the real starting point for all leaming, Allport 5(48), A:chambault/
7(428). This structure includes the individual's unique 'perceptiom of himself and
the world in which he lives as well as the meanings these things have for him,
Combs & Snygg 48(17), Faure 77(157), ]@es & Savary 142(7,8), Kidd 153(52),
Maslow 189(22). As a consequence of this personal structure, each individual
possessesiunique learning patterns born of highly individualized and complex
interactions of personal and societal factors, Combs & Snygg 48(17,37), Gibbons &

Phillips 96(7), Griffin 111(8), Houle 134(80), Maslow 189(22). The process of

self-education acknowledges these individual differences in its assumptions that:

. individuals become ready to leatn what is required to perform their
evolving life tasks or to cope more adequately with their life problems, and
that each individual therefore has a somewhat different pattern of readiness
from other individuals, Knowles 161(20)

The pertinence and applicability of learning is therefore a function of the
perceived relationship of the leaming to the needs experienced by the individual

in his life. Allport 5(47,48), Combs & Snygg 48(24,196), Holt 130(12), Houle 134(3),
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Kidd 153(50)._ Gross writes that:

The prime time to learn is when your own need, curiosity, taste or hunger
impels you in a particular direction, The mle holds for adults in their
developing interests and capacities as it does for children's miraculous
learning to walk and talk, It's as true for metaphysics or Chaucer as it is
for typing or bridge or bookbinding. Gross 113(17)
In self education, leamning grows out of real concerns and real needs; learning is
effectively integrated with what is important and interesting in the personal life
of the learner. Gibbons & Phillips 96(7), Holt 130(12), James & Savary 142(5). Basic
individual needs for food, shélter, clothing and safety are generally substantially
satisfied in North American society, consequently higher order needs are emerging
as the primary motivating influences behind human behavior, The needs to be
dignified, to be respected, and to be free for self development are bec_:oming very

important, Carnegie 40(31), Hersey & Blanchard 124(33), Maslow 187(11), Rogers

235(285), Tough elaborates: N

.. as their lower order needs such as food are satisfied ... they are setting
a new goal for -themselves: self-actualization, the realization of their
enormous potential. They are seeking the higher joys of gaining new =~
knowledge and skills, of achieving better self-understanding, of learning to
interact more sensitively and honestly with others, Tough 285(4)

Self-education is in tune with this emergence of higher order needs;

.. self-directed learning assumes that learners are motivated by internal -
incentives, such as the need for esteem (especially self-esteem), the desire to
achieve, the urge to grow, the satisfaction of accomplishment, the need to
know something specific, and curiosity. Knowles 161(21)

Self-education, as a 'self' centered process of free and independent learning,

allows learners to design, direct and control personal leaming activities in order
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to bring to fulfillment their collective and well as their personal poentialities.

Bennet 17(171), Lindeman 180(13,14), Maslow 187(186), Schif fman 248(42), Gross

‘advises that:

No one can learn for you, any more than a surrogate can love for you or
eat for you, "To learn" is an active verb, and you as a learner are unique.
Your education is something you must tailor to yourself, not something you
can get ready made, Gross 113(17,18)

" Individuals know what ‘they need and want to know., They must be able to explore
and learn about the the world ways that suit their person}l learning styles, Holt
130(11-13), While no one particular way of learni;ng is inherently superior to
another, self-education offers leaming options sufficiently diverse to accommodate
the unique learning patterns and styles of each individual throughout their entire
lives. Archambault 7(6), Faure 77(157), Gibbons & Phillips 96(7), Grif fin 111(8),
Gross 113(17,18), Knowles 161(20). Self-educatmn provides an effective and holistic
means through which individuals may design, direct and control their own learning

and living in accordance with personal temperament, circumstances, life stage,

interests, needs and aspirations. Faure 77(183), Gross 113(17,18), Holt 130(12,13).
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Personal Condition: MASTERY
Postulate:

SELF-EDUCATION PERMITS INDIVIDUAL PURSUIT OF UNDERSTANDING, .
ACHIEVEMENT AND EXCELLENCE IN A BROAD RANGE OF FIELDS,

Unlike traditional sciaooling which attempts to make every student minimally
competent in the same bodies of knowledge and skill, §df-education permits an
individual to explore a range of fields as broad as the fields of activity pursued
throughou’t the community., Gibbons 94’(573‘)"}{'.Gibbdns & Phillips 96(8). When the
self-educator embarks upon his persbnAal quest for knowledge and skill, he selects
a field which effectively combines his interests, past experiences, talents and
temperament with promising opportunities, Gibbons 94(53), The self-educator thena
concentrates his efforts on one activity, wbrking'at it until he completes it,
Gibbons 94(47), Gibbons & Phillips 96(8), Maslow 187(61), The uniqueness of the
individual and the materials, events, people ér_xd circumstances of‘his life comprise
the elcﬁents from which the project originAates. Gibbons 94(53), Rogers 235(350),
Once active in a field of his choice, the sclf-edﬁcator seldom seeks minimal |

competence, Gibbons and Phillips explain that self-educators:

.. usually attempt to become as proficient as they can, and excellent if
possible, because it is their field of choice and is closely identified with
them, Gibbons & Phillips 96(8)

Students in school also seek excellence, but it is poss%blc only for a few to
achieve it, Self-education, however, offers learning options in fields sufficiently

diverse tof{allow an individual to formulate personal, self-directed llc‘arning
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activities that build naturally on personal strengths, interests and needs. Every
student is consequently afforded opportunities to pursue excellence in fields of his
choice and can experience productivity, success and, ultimately, mastery. Gibbons

& Phillips 96(8,18), Gross 113(17,18),

Self-educating potentialities are a heritage of every human being. Through
self-educative means, every individual can activate, develop and manaée‘ personal-
leaming in a wide variety of fields throughout their entire lives, Maslow 189(83),

McLeish 197(69). Kecskemeti states that:

All real learning is leaming of a m.a.;stery. It begins with dependence and
ends in freedom. Klausner 155(5)

Though the self-educato/_r may be dependent initially, this dependent position is
only the beginning of Qhat he is ultimately capable of attaining. The
self-educator lea.rns primarily by doing.' When he first attempts an activity, he maf
~ not do it well, Experiences of failure, if owned and analyzed, contribute valuable
>1eam'mgs as the solution of one problem helps in the mastery of another, As a
result of continued gffogt combined with gbod models to follow and advice, if and
whén requ{ued, the self-educator learns and eventually achieves mastery in the
field of his ':choic’e. Carnegie 40(58), Gibbons & Phillips 96(10,16), Holt 130(15,16),
Rogers 235(276), Smiles 266(302). Mastery is the result of the self-educator’'s
intense involvement and willful action, Assagioli 10(24), Gibbons & Phillips 96(6),

]anies & Savary 142(9). Born of a personal struggle and the outcome of .

self-control, self-discipline and training, the achievement of mastery yields:

. maximum effectiveness and the most intense and enduring sense of
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assurance, satisfaction, and joy. Assagioli 10(24)

These positive feelings generate the method, confidence and hope the
self-educator requires for the task of broadening the range ofhis studies, The
development of expertise in one field encourages the natural extension of efforts
into richer, more complex fields which have a feedback effect on the individual of
capability, self-trust and self-esteem. Gibbons & Phillips 96(8), Maslow 189(57,58), ‘

.

Gilmore elaborates:

»

The productive person brings to any situation certain basic attributes which
are the result of his previous experiences both with himself and with his
environment, One of these is a fundamental attitude of hope - the assumption
that he is competent to succeed and that his success will be rewarded by
those who are important to him ... he has the expectation of success, and he
therefore proceeds in a manner that will enable him to fulfill his own
prophecy. As a result, he increases both his competence and his self-esteem,
and therefore his chances of still further success and mastery. Gilmore
100(13)

Self-education encourages and suppbrﬁ the exploration of a wide range ,°f fields
of activity., This exploration and experimentation éventually lead to personal
mastery of the forces ‘that control the ind>ividual's life, The self-educator develops
an intgmal lécus of evaluation; he knows when and at what level of proficiency he
will move to his next field of interest, Gibbons & Phillips 96(9), Hill 125(44,45). |
Through a series of self-eduﬁativc acts, the individual learns how to pursue
understanding and achievement, to become expert, and ultimately to develop the
breadth and pers;pcctivc associated with an 'educated' person, Gibbons & Phillips

96(19), Gilmore 100(13). Gross asserts that individuals who:

«. take command of their own learning .., master more things, and master
them better, than those who rely on being taught, They tend to have

greater zest, retain more of what they have learned, and make better use of
?



151

it in their living. Gross 113(17,18)
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Personal Condition: SELF HEALTH

Postulate:

’ . \
SELF-EDUCATION IS HOLISTIC EDUCATION CONCERNED WITH THE \
DEVELOPMENT OF HEALTHY, FULLY FUNCTIONING INDIVIDUALS IN WHOM THE‘
PHYSICAL, INTELLECTUAL, EMOTIONAL AND ETHICAL ASPECTS OF THEIR \
LIVES ARE SUCCESSFULLY INTEGRATED.

Self-educaﬁon involves volitional action through which the individual may realize

his personal potentialities in the areas of physical health, emotional serenity, zest

=

for living and mental peace. Faure writes that the aim of development is:

. the complete fulfillment of man, in all the richness of his personality, the
complexity of his forms of expression and his various commitments - as
individual, member of a family and of a community, citizen and producer,
inventor of techniques and creative dreamer. Faure 77(vi)

The process of self-education constitutes an effective means through which the
individual may achieve complete fulfillment in all these areas. A central
Consideration in this developmental process is "wellness", a concept that
incorporates the eleﬁents of self-responsibility, nutritional awareness, physical
fitness, stress manag e;ncnt an(;l environmental sensitivity. Arc‘iell 8(58-63),
Feldenkr;isn‘77(3-9), Ryan é Travis 240(1). The self-educator, through his volitional
<’ seatch, creates an individualized, integrated lifestyle in accordance with his
unique background, needs, preferences and values, The self-educator is
Vlife-positivc; his purposes are clear and he values physical and psychological

vitality., Ardell 8(8-9), Faure 77(156), Gibbons 94(47,48), Goertzel & Goértzel

105(28), Maslow 187(281), Peale 218(121,138,146).

r

A,
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Self-cc:l_u;ation is in/,tc}?rétive.» The self-educator is aware that the mind and the
body are interactive, He realizes the profound impact of his mental state on his
body, He acknowledges the influence of volition in his personal process of
wellness, Pelletier elaborates: |

All states of health and all disorders are considered to be psychosomatic ...
Through considering the psychosomatic process in man, it becomes possible to
consider the extent to which an individual can exert volition in the course.of
health and disease, Pelletier 219(318)
The effective application of volitional det"eIOpment is demonstrated dramatica.lly\?x
Cousin's Anatdémy of an Jllness, a carefully docunented history of a personal
healing program which was successful despite the terminal diagnosis rendered by

the professional medical community. Cousins 52(4-6). A central concept that relates

to volitional action in self-health is responsibility. Ryan and Travis write:

Looking within, and assuming responsibility for what you find there 1s a
necessary condition for wellness, Ryan and Travis 240(12)

"y

The process of self-education involves a never-ending series of free choice
situations, The self-educator actively chooses what he will become and then
accepts full responsibility for himself and his actions, Corsini 51(40), Della Dora &
Blanchard 60(v), Maslow 187(45). He actively makes things happen in his life rather
than waiting for life to act on bham, Maslow 187(47), Schiffman 248(52)., The
self-educator views himself as a living process of wellness. He recognises that in
order to be healthy he must contimie to grow and change in relatiomship to the
changing circumstances of his life. Gardner 90(11,12), Lindeman 180(13,14),
Owerstreet 214(43), Rogers 235(181), Ryan & Trzﬁs 24 0(1).-The self-cducator learns

to tune into unique personal patterns and discover his real geeds and desires. The
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self-educator revels in his uniqueness and strives to integrate every facet of his
being toward the achievement of his full potential. Rogers describes the

characteristics of the fully-functioning person:

He is able to experience all of his feelings, and is afraid of none of his
feelings; he is his own sifter of evidencg, but is open to evidence from all
sources; he is completely engaged in the process of being and becoming
himself, and thus discovers that he is soundly and réalistically social ... He
is a fully functioning organism, and because of the awareness of himself
which flows freely in and through his experiences, he is a fully functioning
person, Rogers 235(288)

The self-educator is healthy, active, and self-responsible, He feels intimately
connected with the world around him, Ryan and Travis 240(3-4). His vitality of
body and mind enable him to live happily and freely both in the external objective

world around him and in the subjective world of his psyche. Bennet 17(98), Combs

& Snygg 48(77), Maslow 187(183), 189(201-202), Peale 218(157), Schiffman 248(54).
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Personal Condition: TIME

Postulate:

IN ORDER TO MAXIMIZE THE LEARNING POTENTIAL OF THE DAYS, MONTHS AND _
YEARS SPENT OUTSIDE FORMAL EDUCATIONAL INSTITUTIONS, INDIVIDUALS

MUST BECO&;IE SKILLFULLY SELF-DIRECTING,

Most individuals equate the phrase 'learning experience' only with what transpires
in formal educational institutions. Gibbons 94(41), Gibbons & PhﬂlipsA 96(1), Gross
113(16,17), Illich 141(12,47), Knowles 161(19,20), This conception of -learning is
extremely narrow as, in actuality, people spcnd much more time out of school than

in it, even on a school day. Gibbons explains that: .

«.. when school days end, even the best educated have forty or fifty years
of life and learning still ahead of them .., Continued growth during these
out-of-school hours and yeats requires contimted learning - learning to
master new jobs, to become better lovers, to meet life crises, to find new
interests, to handle changes in society, to master new roles, to open new
dimensions in ourselves and our relationships, and to make contributions
worthy of our capacities, Gibbons 94(42),

*’

Thete exists valuable learning potential in the activities which take place outside
school as individuals struggle to perform their evolving life tasks and cope with
life problems, Gardner 90(11,12), Gibbons 94(42), Illich 141(12), Knowles 161(20).

Faure writes that:

Whether they do so comsciously or not, human beings keep on learning and
training themselves throughout their lives, above all through the influence of
the surrounding environment and through the experiences which mould their
behaviour, their conceptions of life and the content of their knowledge.

Faure 76(142)
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Life experienced through relationships with the physical world and other people

provide all individuals with an cffective format for lifelong learning. Faure

76(142), Kidd 153(9), Knowles 161(20), McLeish 197(277). Knowles asserts that:

... there must be a somewhat different way of thinking about leatning ... we
must come to think of learning as being the same as living., We must learn
from everything we do; we must exploit every experience as a "learning
experience," Every institution in our community - government agency, store,
recreation organization, church - becomes a resource for learning, as does
every person we have access to - parent, child, friend, service, provider,
doctor, teacher, fellow worker, supervisor, minister, store clerk and so on
and on, Learning means making use of every resoutce - in or out of
educational institutions - for our personal growth and development. Knowles
161(16) : .

In ordér to maximize the le/arning possible through these life experiences,
N

specialized self-directed enquiry skills are required. Individuals must know how to
effectively acquire new knowledge easily and skillfully throughout their entire

lives, Gibbons_elaborates:

AN

.

Such growth, or informal learning, is very different from formal education,
The self-educator must be independent, energetic, creative and strongly
self-directed ..."A way of helping students of all ages to become skillfully
self-directed must be found and made part not just of schooling, but of all
forms of education, including the education parents give their children and
the education that all of us give ourselves throughout our lives. Gibbons
94(42), :

The need for contimued learning permeates all human existence; individuals need to
improve their abilities to be self-directing and self-responsible to meet effectively
the challenges of their personal futures, All life expetiences should be treated as

incomparably rich learning resources, Archambault 7(298), Combs & Snygg 48(261),

Della Dora & Blanchard 60(v), Knowles 161(20), Rogers 235(277), Holt states that:
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There are no experiences from which we learn nothing, We learn from
everything we do, and everything that happens to us or is done to us, What
we learn may make us more informed or more ignorant, wiser or stupider,
stronger or weaker, but we always learn something ... It is the quality of
our experiences, the satisfaction, excltement, or ;oy that we get or fail to

. get from them, that will determine how. thosc experiences change us - in
short, what we learn, Holt 130(12) -

Down ‘through the ages, man has carefully recorded the passage of time, Invisible
- ) .

and irretrievable, it is acclaimed as the most precious of possessions. It\is

unfortunate, then, that most individuals do not maximize the time available to them

for learning, Gibbons and Phillips elaborate that after formal schooling:

People stop thinking of themselves as natural learners ... Many assume that
to learn a particular thmg they must return to the classroom. Gibbons &
Phillips 96(7,8) -

Each individual wakes up every day to a promise of twenty-four hours of

meaningful experience, Bennett 18(18), MacKenzie 194(5). Each individual must live

.

on this twenty-four hours of daily time as there is no more time available, Bennett .

P

k4

states that:

Out of it we have to spin health, pleasure, money, content, respect and the
evolution of our immortal soul. Its right use, its most effective use, is a
‘matter of the highest urgency and of the most thrilling actuality. Bennett
18(18)
In order to fully utilize the learning potential of the days, months and years
spent outside formal educational institutions, individuals must cease thinking of
Jearning as something that only takes place in educational institutions under the
direction of a teacher, They must accept responsibility for the direction of their

living and through the development of self-educative capacities capitalize on the

leaming potential of all life experiences. Gibbons 94(41), Gross 113(16,17).
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Personal Condition: INTERPERSONAL COMPETENCE

Postulate:

SELF-EDUCATION IS CHARACTERIZED BY INTERDEPENDENCE AND CULTIVATES
INDIVIDUAL COMPYETEN‘CE IN INTERPERSONAL LIVING,
The self-educator is himself a small system within the larger systems of the family,
society, country, 'continent and world in which he lives, Combs & Snygg- 43(38,140),
Corsini 51(39), James & Savary 142(145), Rogérs 235(34), Satir 243(290), There

exists a significant and inescapable interdependence between these systems,

Gibbons and Phillips explain:

By each act of self-education, the person asserts, practices and cultivates
his capacity for mdependent action, This does not mean that the individual
necessarily acts in isolation, His success will depend to a considerable extent
upon the confidence and self-esteem he has generated through sustained
relationships with others, and upon the support network he has established,
To be self-educated one must be independent rather than dependent, but
independence is only possible through interdependence, and this often
involves learning and acting in cooperation with others, Gibbons & Phillips

96(8) d

Self-educators establish learning networks of informants, guides, masters,
colleagues and collaborators who act as informal teachers, consultants and
partners in learning endeavours. Gibbons & Phillips 9'6(15,18), Gross 113(54),
Knowles 161(61), Tough 285(176), Other people interpret and advise as well as
provide emotional acceptance and support that nurture his self-educative
enteéprise. Assagioli 10(159), Gibbons 94(54), Gibbons & Phillips 96(18), }-pIoulc
134(68), Knowles 161(75), Kopp 162(5,26), Mahoney & Thoresen 184(69), The

self-educator learns to relate to other people as rich learning resources and often

waul o
ol
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engages in mutual leamihg. through cooperative efforts, Camegie 40(39), Gross :

113(54), Knowles 161¢71), , . ' o

Self-education clearly cannot take place in an interpersonal vacuum. The
fundamental base of Aself-education is social; the self—edui:;tor experiences deep.
r’ecds f>9f affiliation and communication with others, Gardner 90(73,74), ’
Hampden—Tu;ze; 116(31), McLeish 197(65), Perls 220(25), Rogers 235(194). Perls
céplains that: |
- A ) ‘

On the psychological level, man needs contact with other human beings as

much as, on the physiological levgl, he needs food and drink, Perls 220(25)
The internal strength that enables the self-educator to function ir>ﬁ‘}'ependent1y is
derived from a éure l-.;nowledge of himself which _ultjmatcly can onlv}z,be developed
through interacfions with his fellow man, He lea;ﬁs and grows in ielavt_ions‘hiﬁ to
significant others with whom he forms synergistic relationships, Combs & Shygg
48(43), Hampden-Turner 116(33), Maslow 189(190). Hampden-Turner states that man
exists: ' .

-

.. in relation to others who receive his communications and witness the
investment of his personality in the human environment, Hence the
development of existential capacities in one man is interdependent ‘with the

—~-development of such capacities in other men and the total relationship may
be regarded as a contimious process, Hampden-Turner 116(31)

By living in a network of.pe0p1e,_ the self-educator discovers self-knowledge,
purpose and meaning. Allport 5(78), Assagioli 10(85), Combs & Snygg 48(43),

Corsini 51(39), Frankl 85(66), Gardner 90(73-74,113), Gibbons & Phillips 96(8), Holt

130(4), James & Savary 142(195), Kopp 162(9), Maslow 189(190), Peale 218(191),

¥

1
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Perls 220(27), Rogers 235(91,925, Skinner 262(169). Satisfying social interactions in
self-educative acts give birth to love (of self and love for others which merge and
form a creative union. which, in turn, encourages further personal growth and
development, Berne 22(25), Gatdner 90(17,18), Gibbons & Phillips 96(15), ]aqxes &
Savary 142(195,305), Maslow 187(155), McLeish 197(68), Rogers 235(331,332), Satir

243(30).

Complete individual autonomy is unthinkable; isolated man does not exist, The fact:

that man will ever stand in need of man is bome out by modern psychology and

P

anthr0pology. Assagioli 10(85), Ga,r_'d_n.e: 90(113), Per-IS 220(27), Though the
self-educator is a non-dependent and self-directed individual, he also views hi;nself
as an integral and effective member of society. H; wants':"to live and relate t%)
others in a meaningfuliway. Assagioli 10(187), Combs & Snygg 48(259 260), ]mﬁés &
Savary 142(124), Maslow 189(190), Perls 220(26), Rogers 235(194). Self—educanon,
therefore, emphas1zcs interdependence; a healthy and creative union of
independent ahjd interdependent action, Combs & Snyggs 48(43,140), James & Sav‘\‘?ry

142(145), Mahoney & Thoresen 184(311,312), Perls 220(26), Rogers 235(34), Satir

'
|
!

243(290), In Self Help, written in 1859, Smiles summarizes the uniquesrelationship
! :

between the individual and his fellow men:

Although much may be accomplished by means of individual industry and ;
energy ... it must be at the same time acknowledg ed that the help which we,
derive from others in the journey of life is of very great importance ... \'
these two things, contradictory though they seem, must go together - manly
dependence and manly independénce, manly reliance and manly self-reliance,
From infancy to old age, all are more or less indebted to others for nurture ©
and culture; and the best and strongest are usually found the readiest to
-acknowledge such help. Smiles 266(55)
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Personal Condition: 'CHOICE

]

Postulate:

SELE-EDUCATION CULTIVATES IN INDIVIDUALS THE DECISION-MAKING SKILLS
REQUIRED TO SUCCESSFULLY DIRECT PERSONAL GROWTH AND DEVELOPMENT,

The process of healthy growth is a never-ending series of free choice situa;ior;s
confronting th; i.nfiividt..lal at every point throughout his life, No one can be
spared the :ésponsibility of making decisions ix_:\ his life. Each person needs to
learn to make wise, #ctive choices and theteby assume full responsibility for his
personal living. Corsini 51(40), Della Dota & Blancha:d 60(v), Frankl 85(13), Maslow

187(45).

Self-education cultivates in individuals the decision-making skills required to
successfully direct personal growth and development. Assagioli 10(168), Gibbons &
Phillips 97(26), Maslow 187(192), There are usuaify a numbef ofi goals which the
self-educator feels an urge to pursue, The first decision’ the self-educator must
. make is to chooSe a specific goallf:om among the manry possibilities available,
considering both the short-term and loné-term consequences of the choice,
Assagioli 10(151,167-168), Bandura 14(213). From this inner-directed beginning, the
self-educator embarks upon a sequence of self-directed acts, He decides what
activities and ways of learning have meaning for him, He estabh'si:cs a natural
sequence for the various steps andi identifies the human and material resources
appropriate to h?.s goal, Finally, he establishes effective timing for the various
steps, ensuring steady progess toward the eventual actualization of his personal

goal, The rcsponsible self-educator actively chooses all elements of his personal
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lear;'xing process, He consequently identifies closely with his prc;ject and_readilf
learns from the cc;nsequences of his acts, Skills a’cquired become a ource of
self-esteem, As projécts succeed, the individﬁal becomes increasingly interested in
engaging h:mself in a personal struggle to develop his personality, reahze his full
potential, and find meaning in his world. Assagmh 10(155), Corsini 51(40) Rogers

235(170,171), Skinner 262(4,5).

et . s

The choices involved in sclf-educauon requ.lre cons1stent use of personal w111

. L

N

Through willful acts and exercise of his dec1s1on—mak1ng skills, the self-educator \’
expresses his desires, clarifies d1rect1on and dev-elops determination ‘and commitment
to the accomplishment of self-set goals, It ism fmporfant to note that né person
‘cannot be effectwely self-educatmg if he does-not beheve in the poss1b111ty of it.
A fundamental fact of which the self-educator 1s very aware, is that to dec1de »

means to choose and that not making a decision is also choosing. Assagioli

10(152), Gardner 90(131), May 192(221). Jongeward and Seyer advise: .

Sometimes, usually without realizing it, we choose failure over success,
Unaware, we fulfill narrow, distorted self-nnagery and restnct our
possibilities, Jongward & Seyer 144(3)

The self-educator learns to believe in himself, choose actively and expect success, -
In so doing, he brings everything into the range of personal possibility. Peale

218(96), Maslow elaborates:

... life is a process of choices, one after the other. At each point there is
a progression choice and a regression choice. There may be a movement
toward defense, toward safety, toward being afraid; but over on the other
side, there is a growth choice. To make the growth choice instead of the
fear choice a dozen times a day is to mgve a dozen times a day toward
self-actualization, Maslow-187(45)
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Self-education cultiva;tes in individuals the ability to make growth choices. The
self-educator actively makes things happen in his life rather than waiting for life
" to act on him, He has a strong desire to develc;p and is able to channel his
energies effecgi;ely. Assagioli 10(166), Collins & M;;EE 46(209), Gross 113(15),
Maslow 187(47), Rogers 235(193), Satir 243(27). Through his personal choices, the
. self-educator expresses himself, clarifies his thinking, and assumes respopsibility
for the success or failure of his actions, Maslow 187(47), 189(47), Sdlifﬁnan

3

248(52), Assagioli advises that:

We are in a period of drastic change and rapid renewal; many old forms do
not work anymore. The old ways, of life prove increasingly inadequate to
meet present demands ... renewal can and should be regulated by appropraite
choices, wise decisions, and a firm will .., we must have the courage and the
will to throw ourselves boldly and joyfully into the adventure which the

future holds. Assagioli 10(169) /)

"I'hi:ough self-educative means, an individual may acquire the confidence required to
meet his personal qutute and the freedom needed to carry out his own designs.

" The successful self-educator largely designs his own life. Berne 22‘1(3 1), Corsini,  **
51(397). Hé» is abl‘e:-to make imponmt decisions and take decisive action bc'caus.e, :
he fully actepts himself and his life, He makes an effective, active choice within
the realities of any. given situation. He does not mourn the past fruitlessly or |
Was‘tc time pondering what 1is not, rather he greets each new day with joy and
. enthusiasm, llichish 197(275), Rogers 235(193), Smiles 266(366). He is open to his
cxperience}anc_luwélcomcs every adventure, The gclf—edﬁcator_ recognises that i‘lc
posses'scs;a precious area of free will and that he has the personal strength and

skill required to make effective choices, He maximizes the learning potential of

each 'oppditunity by making active decisions which facilitate personal growth,
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Assagioli 10(156), Combs & Snygg 48(240), Schif fman 248(51). Gross sums up:

This idea of self-development is the link between your life and your learning.
;A free leamer seizes the exhilarating responsibility for the growth of his or
~+her own mind., This starts when you realize that you must decide what you
will make of yourself. However much your leaming and growth involve other
people and feed on their insights and skills, in the final analysis it is you
who must choose and conduct your own process of life change. Gross 113(22)
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‘Personal Condition: VOLITION
‘P ostulate:

SELF-EDUCATION DEVELOPS IN INDEVIDUAL'S THE VOLITIONAL CAPACITY TO
REACH BEYOND THE KNOWN AND FAMILIAR IN PERSONAL PURSUIT OF NEW
KMOWLEDGE, SKILLS, RELATIONSHIPS AND ACCOMPLISHMENTS,

P
Will involves the capacity to orgarize oneself and make choices so that movement
in a desired direction or toward a certain goal may take place. Assagioli 10(6),
Farber 74(2), May 192(215). Will is the energy of intention; energy to make
choices anci decisions that eventually transform intentioxi into action. Farber 74(4),
McLeish 197(274)."Ihrough volitional acts, the individual explores, formulates -

intentions and makes choices that lead to achievements and the discovery of

meaning. Farber 74(29), Frankl 85(6). Assagioli writes:

Fundamental to inner power is the tremendous unrealized potency of man's
- own will, Its training and use constitute the foundation of all endeavours.

Assagioli 10(6) ‘
Every individual possesses inherent characteristics of "intentionality". Allport

explains:

«. the most comprehensive units in personality are broad intentional
dispositions, future-pointed. These characteristics are unique for each person,
and tend to attract, guide, inhibit, the more elementary units to accord with

the major intentions themselves. Allport 5(92)
Intentionality is essentially a personal intcrprctatioh of reality, May 192(223). It
is a structure which gives meaning t6 the dimensions of an individual's experience,

It involves the capacity to have intentions, May 192(221,222). A set of
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characteristics including initiative, intensity, daring, detemmination, discipline and .

integration are required to energize and guidevthe will, Self-education constitutes
an effective means through which individuals can develop these characteristics and
then learn to use them. It is important to note that these two sets of factors are
interactive: certain personal characteristics are necessary for the achievement of
acfs of will, and acts of will are necessary for the development of the

characteristics, Allport 5(89,92,93), Assagioli 10(10-13), Farber 74(4), May

=

192(215,22 1,;2,_4_1-2’442). \
,.)Th'e first act of intentionality involves a separation from the commonplace, from
the vroutincv1 from the exvpectations of others about how one should behave, Rogers
235(181). Each human actually has two sets of forces acting':within him. One
clings to safety and defensiveness out of fear, Fear arises at the prospect of
taking risks, jeopardising what he already has, fear of independence, freedom and
separateness. The second set of forces compels him to seek the uniqueness of self,
Rogers 235(285)., These two sides of the individual must be experienced, the chasm
recognised and reckoned with in order that will may be excrci,sed. James & Savary
142(6), Maslow 189(46), Schif fman 248(12,13). Rogers explains: |

'e

. the individual has within himself the capacity and the tendancy, latent if
not evident, to move forward toward maturity ... This tendancy may become
deeply buried under layer after layer of encrusted psychological defenses; it
may“-be- hidden behind elaborate facades which deny its existence; but it is
my belief that it exists in every individual, and only awaits the proper
conditions to be released and expressed. Rogers 235(35)

Intentional characteristics must be mobilized in order to translate dysfunctional
defenses and the internal status quo into a dynamic process of personal,

self-directed growth and development. Combs & Snygg 48(253), James & Savary
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142(86), Maslow 189(33,138), May 192(192). The individual engages in a series of
volitional actions directed toward the fulfillment of personal plot"cntialitics. Allport

5(76), Combs & Snygg 48(102), James & Savary 142(4), Maslow 189(10).

- Self-education assists the individual in viewing his quest for knowledge as an
‘-opportunirt"y to make a growth choice rather than a fear choice. Self—education is
a volitional act in that it is cduéation taken rather than education given, The
self-educator, in finding his way, is also discovering how to find his own way.
Since the plan is entirely the person's own, his self-image is at stake as he moves
into a new mode of thinking, feeling and acting. From idmtificatic:n with his own
purposes, he draws the will to persevere until the act is successfully completed.

By completing the act, the individual derives a sense of power over his life,

Effective mobilization of personal will becomes the central force in his quest for

-
-

leaming. Assagioli 10(10-12), Bennett 18(25,38), Kopp 162(3), Maslow 189(45-49).

Healthy will is action following vision; the individual formulates a wish, a concept
of what he would 'like to have happcn, Wish establishes a future-orientation; it is
the capacity to réach deep down into oneself and to acknowledge 2 longing to
change the future. May 192(209). Wish involves imaginative playing with the
possibility of ; desired act or state occurring. Bennett 18(25,38), May
192(209-215). The individual must determine from among the many possible goals,
which he prefers. This is a function of deliberation, in which the various goals,
the possibilities for realizing them, aand the dcsizcabilitj and consequences of
doing so are examined, Deliberation must then be followed by a choice and a
consequent decision, This means the choice of a given amm and the setting aside

or discarding of others. The choice must then be affirmed by a decision, This
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activates and fosters the dynamic and creative energies needed to ensure the
~achievement of the goal, Wish, therefore, ultimately leads to the formulation of a
purposclto be achieved; a clear vision the goal to be reached, This, however, is
not sufficient as it is not yet will in action, The aim must be valuated and
assessed in an active and dynamic process, Motives must be aroused which
generate the urge and the intention to achieve thc‘:dcsircd goal. Assagioli

10(138), May 192(221), Assagioli writes:

... a purpose is the will to reach a goal ... but a goal is not such if it is
not regarded as valuable ... a motive is not a motive if it does not "move”,
if it does not impel toward a goal. And the direction of the motive is given

by intention, Assagioli 10(140)
Intention becomes action through personaliwill. The will involves power: power in
the sense of capacity and in the sense of enctgi. Assagioli 10(171), Will is the
matured form of wish; will gives the element of self-direction to wish., May
192(215). The individual formulates a plan and program based on careful )
considerition of time, circumstances, conditions and existing possibilities and then
executes the plan, Assagioli 10(178,179). Execution takes place when personal will
puts into operation the necessary and appro;uia;e means for reaching the proposed
objective, It does so by taking command of and directing the various
psycho-physical functi:ms (thinking and imagination, perceptions and intuition,
feelings and impulses, active organs)., The will calls up the various functions
needed for its purposes and gives them definite commands, directions and
instructions whileéupervising the implementation, Effort and energy are applied
toward the acbievément of the personal objective, Archambault 7(282), May

192(215), This also involves constant adaptation and modification to changes in

conditions and circumstances, Assagioli 10(138-139), The will considers
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contingencies in the outer world; it coordinates and organizes volitional acts in a

synergistic fashion, Assagioli 10(33,138-139,149-150), Faure 76(142,143),

There currently exists a serious crisis of personal will. The technology of the
twentieth century has shaken man's faith in his own ability to influence what
happens to him in his life, It is ironic and tragic that it is exactly in this
portentous age when power has grown so tremendously and decisions are so

necessary and so fateful that individuals find themselves feeling impotent if» the

use of personal will, May 192(180-182)

Just as the individual is feeling powetless and plagued with self doubts about his
own ;dccisions, he is, at the same thc, assured that he, modern man, can do
anything, May 192(183), Despite these promises of great power and freedom,
individuals have been conditioned to believe that thei‘r happiness and well-being
are to be secured by means of institutions rather than by their own conduct. This
conditioming is evident in the world of cor;'xmercc as well as in matters of

. education and health, Things are done to and f_oﬁr individuals by thgncw
inventions, Their role, however subtly put, is to é‘a,ssively submit, accept the
blessing, and be thankful, Gibbons 94(42), Holt 130(12,13), Illich 141(52,53), Kopp

162(13), May 192(183), Smiles 266(35).

The tragic predicament of modern man is that the very processes which make him
so powerful are also the processes which render him powetless, May 192(184), This
crisis of the will does not originate from either the presence or absence of power
in the individual's world, It comes from the contradiction between the two - the.

result of which is a paralysis of will, May 192(187). Gardner writes:
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The claims of society and the claims of the individual will always be in
potential conflict, Individual freedom cannot stand against the powerful
pressures that are brought against it unless it is supported by deep-rooted
habits of thinking and acting. Gardner 90(144) N\

\

Self-education cultivates and strengthens the individual's ability to mobilize
personal will. Through self-educative acts, the individual discovers that 'self' and .
'wi]l'r are intimately connected. This :c.alizatién transforms the individual's
self-awareness and his attitude toward others and the world around him, He begins
vto perceive himself as a living "'subject' endowed with self-directed powers to
choose, to relate, to bring about changes in his own perso‘lity, in others and in
" circumstances. This enhanced awareness and vision of unlimited potentialities for

inner expansion and outer action, give birth to feelings of confidence, security,

joy and a sense of 'wholeness'. Assagioli 10(10), May writes:

It is in intentionality and will that the human being experiences his identity
... What happens in human experience is "I conceive - I can - I will - I am."
The "I can" and "I will" are the essential experiences of identity. May
192(241,242) -

By applying the pcrsonial power ’gencratcd through this discovery of identity and
intentionality the individual is able to to recognise ;nd resist the powers of social
institutions and to actively shape 1_1‘13 life in ways that suit his personal needs,
interests and aspirations. Assagioli @90), Bandura'14(208-210), Gardner 90(18,45),
Gross 113(15,59,75), Hampden-Turner 116(192,193), Hill 125(43), Houle 134(51-54),

James & Savary 142(195), Rogers 235(331-336), Satir 243(30), Smiles 266(35).

In summary, effective use of personal will imvolves the ability to formulate distinct
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inténtions, act upon them until successful and apply them synergistically to the
betterment of oneself and society. The use of the will is at the basis of every
activity, A well-developed will improves personal effectiveness, Assagioli 10(11).
Will is developed through the determined action and struggle of self-directed acts,

Assagioli writes:

When we make a physical or mental effort, when we are actively wrestling
with some obstacle or coping with opposing forces, we feel a specifc power
rising up within us; this inner energy gives us the experience of "willing",
Assagioli 10(9) '
Self-education involves an inner-directed force of "willing" that urges us to‘a
specific gourse of action, Assagioli 10(9)., Self-education energizes will to apply to
learning, growth, a‘nd the discovery of meaning. Gardner 90(18), Peale 218(46),
Smiles 266(25). Self-education is a developmental, cumulative process which,
through every successive self-directed act, develops the learnet's confidence and
capacity to achieve more complex objectives. May 192(215,221). Through'
self-educative acts, the individual learns to use his will ef-fectively and
consequently lives more freely and more in harmony with life and his true
purposes. Assagioli 10(17), Self-education instills in the learner a stfong desire to
continue to grow, to make life a continuous series of -explorations, Bennett
18(25,38), McLeish 197(179), The acf of.\u_ﬂ%jpplied in self-education, allows th?
individual to vcss\entially mold, form and create himself, Asségioli 10(24), Hill™

125(44), May 192(9), Smiles states:

Nothing that is of real worth can be achieved without courageous working,
Man owes his growth chiefly to that active striving of the will, that
encounter with difficulty, which we call effort; and it is astonishing to find
how often results apparently impracticable are thus made possible ... It is
will - force of purpose - that enables a man to do or be whatever he sets
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"his mind on being or doing. Smiles 266(230)

~
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Personal Condition: FREEDOM

Postulate:

. ©

THE VOLITIONAL NATURE OF SELF-EDUCATION EéTABLISHES EACH INDIVIDUAL
AS PERSONAL CREATOR AND MASTER OF HIMSELF AND OF HIS IMMEDIATE

ENVIRONMENT,

Freedom is an important conceb; in self-education, Psychologi‘call analysis of
freedom inevitably leads to issues rclafing -to the inetaphysics of determinism,
Freedom is often considered the antithesis of determinism. Allport 5(83-88),
Bandura 14(203), Mahoney & Thoresen 184(316), Rogers 235(192), In self-education,
however, accepting the concepts of freedom and will does not deny the existence
of deterministic parameters in human 11fe Self-education integrates the concepts

* of determinism, will and fregjom by‘ concentrating on the individual's rélationship

to unalterable conditions and citcumstances:

"Freedom" wrote Spinoza "is the recognition of necessity." Man is
distinguished by his capacity to know that he is determined and:to choose
his relationship to what determines him, He can and he must ... choose how
he will relate to necessity, such as death, old age, limitations of
intelligence, and the conditioning inescapable in his own background, Will he
accept this necessity, deny it, fight it affirm it, consent to it? All thcse
words have an element of vol1t1on in ‘them, May 192(268)

-

Freedqn? therefore, lies not in the individual conquering objective nature, or in
the little space that is left to him in his subjective nature, 'but in the fact that
he experiences both. The individual will never be able to extricate himself
‘complctely from the ties which bind him to various realms of unalterable
conditions, Nevertheless, he always has a certain degree of freedom because in his

intentionality the two realms are brought together, and in experiencing both, he
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-changes both, His volitional actions make it possible for him to choose his
relationship to necessity. Within the real parameters of necessity, however

restrictive they may be, he moves freely. Bandura 14(207), Frankl 85(60),

Hampden-Turner 116(28), May 192(200,268). Rogers writes:

The fully functioning person .,. not only experiehces, but utililizes, the most
absolute freedom when he spontaneously, freely and voluntarily chooses that

which is also absolutely determined. Rogers 235(193)
. ' .
The self-educator works within a frame of choice, not of destiny. Allport 5(84). As
he moves through life, he is confronted with altematives, He feels free to choose
from among them and this freedom introduces the concepts of value and meaning.

Corsini 51(40, Hampden-Turner 116(28), Perls 220(24). Smiles elaborates:

There is no absolute constraint upon our volitions, and we feel and know
that we are not bound, as by a spell, with reference to our actions..It
would paralyse all desire of excellence were we to think otherwise, The
entire business and conduct of life, with its domestic rules, its social
arrangements, and its public institutions, proceed upon the practical
conviction that the will is free, Without this where would be responsibility?

Smiles 266(231)
When freedom is defined in terms of 'optioﬁs, rights and responsibilities there is no
incompatibility between freedom and determinisﬁ]. Bandura 14(203), Frankl 85(60),
Rogers 235(359). Freedom’emerges as a contimuum marked according to the
individt;lal's se1f~devcloped ability to manage the many 'en{:ironment.s, including the
inside one, that influence control. Mahoney\& Thoresen 184(319). Freedom may be
conceptualized as increasing the number 6f individual options through the

application of specific self-education principles. Bandura 14(208), Mahoney &

Thoresen 184(318), Skinner 262(251), Bandura defines freedom in terms of:
%
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«. the skills at one's command and the exercise of self-influence which
choice of action requires, Given the same environmental constraints,
individuals who haye many behavioral options and are adept at regulating
their own behavior will experience greater freedom than will individuals
whose personal resources are limited. Bandura 14(203)

Relative freedom, therefore, depends on the individual's possession of multiplé
possibilities for l:_»ehav:ior. The motre behavioral altematives and prerogatives he has
the greater his freedom of action. Allport 5(85), Bandura 14(201). Self-education |
develops personal maturity which ultimately increases the size of the individual's
behavioral repertoireg Allport 5(85), Argytris 9(50),ABandura 14(201), Combs & Snygg
48(252), Grboss 113(59), Maslow 189(140), The successful self-educator has developed
the volitional attributes of independence, i.nitiative, responsibility and co-operation,
and has leamned the technical and human skills that enable him to ‘take an active
role in his own growth and development, Allport 5(85), Bandura 14(203), Mahoney &
Thoresen 184(71,72). He is in intimate contact with himself and his environment, He
18 an inteérator, able to bring separates and even opposites together, He i;
capable of seeing the world in broad terms and conscqucntl;; has a wider choice

of action. Combs & Snygg 48(115,252), Maslow 189(140)., Faure explains:

k3

Yesterday, ignorance and incapacity condemned man to respond to outside
influences - whether from nature, other people or society in general - with
resignation or neurotic reactions, Today's new man apprehends, knows and %
understands the world (inner and outer); he also has the necessary techniques
for acting on the world, intelligently and in his own interest, All these
elements means man is the master ‘of his fate, Faure 76(154),

+

The self-educator realizes that he is- not oﬂy responsible for what he does but
also for what he is, Instead of being fully eeﬁdiﬁ!ncd by any set of
circumstances he actively constructs himself, Facts and factors are nothing but

the raw material for his self—directed acts, and his life is a continuous chain of
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such acts. Frankl 85(61). Self-education establishes ealch individual as the perspnalw L
creator ar;d master of himself and of his immediate envi;orment. Allport 5(12), .
Combs & Snygg 48(252), Frankl 85(60,61), Guinagh 114(xii), Maslow 189(38). The
self-educator trusts himself completely; he. a'ssumcs- full responsibility for himselfj
and for his actions, Rogers 235(115-119), Schif fman 248(42). He feels an
ever-growing sense of freedom in being sgnsitive, realistic and inner-directed,

Faure 76(18,209), Krasner 165(800), Mahoney & Thoresen 184(73), Maslow 187(185),

Rogers 235(180,181), Stevens 272(3).

Active self-educative acts create a strong base from which freedom can grow.
Gardner 90(144,145), Rather than only reacting to external events, the
self-educator becomes energetically proactive in his learning and living. The

-

establishneﬁt of an internal locus of controlvl‘increases available options and
consequently increases petsonal.frecdom. The:competent self-educator guides and
directs his own responses. He docs not see himself as the passive receptor of
destiny, nor does he see himself in total control. His view is pragmatic and
realistic, Assagioli 10(6), Collins & Moore 46(61). As each life situation unfolds,
the self-educator makes an active choice within the realities of the circumstances,
Kidd 153(52), Maslow 187(178), Rogers 235(193). He wills or chooses—the action he ‘
wishes to take, in relationship to all the extermal and intemal stimuli, becausé it
is that behavior that will ultimately provide the greatest satisfaction, Maslow
lé7(47), Rogers 235(193),

The self-educator realizes that he must actively\%:ose freedom., Kopp 162(26). He

avoids the common trap that Kopp describes in t The a On The

Road, Kill Him:
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.~ e we are defeated not only by the narrowness of our perspective, and our
: fear of the darkness, but by our excuses as well. How often we make
" circumstances our prison, and other people our jailers ... I sometimes forgo
recognising the extent of my freedom, timidly avoid some situations that
frighten me, and make excuses for my constraint, At my best, I take full
responsibility for what I do. I see that there is no prison except that which
I construct to protect myself from feeling my pain, from risking my losses.
Kopp 162(193)
Self-education enhances the individual's ability to %xcise his freedom of choice
by providing the vehicle through which he may explore the world around him,
evaluate his own and others' experiences, and discover meaning in his life, Holt
130(4), The self-educator values his independence and freedom. Collins & Moore
46(48), Combs & Snygg 48(260), Goertzel & Goertzel 105(x). He learns how to act
out of choice rather than necessity, He creates his own structures within his own
personal world and exists as a free, self-defined individual living harmoniously and
interdependently with others in his community, Bandura 14(212), Collins & Moore
46(89,90), Combs & Snygg 48(17,264), Gardner 90(6,45), James & Savary 142(109),
Jung 149(70), Mahogey & Thoresen 184(311,312), Maslow 187(183), 189(29), Rogers
235(65,66). The self-educator is truly self-determining, free and responsible, Frankl

85(63).

7
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The following conclusions have been drawn from a review of the data arranged in -
the form of the thirty postulates documented in the main body of the thesis.
These conclusions are not intended to repeat the Vmany)individual findings related

to specific postulates but rather to summarize in a comprehensive manner the .

broad findings of the study.

The questions addressed in this thesis were: o

Y
[

1. What ;ources_ of information contribute relevar;t data as to how
individuals formulate, guide and implement théir own learning?-
2. What main ideas and common themes exist in this ﬁ‘tAeir;ture relevant
to the practice and teaching of self-education?
. 4 .
In reference to the first question, this study has identified, from many diverse
fields of literature, approximately three hundred sources of information which
contribute data relevant to héw individuals formulate, guide and immplement personal
learning. As stated in Chapter One, the author made no attempt to evaluate the
) quality of this literature, Some of the documents selected would likely not be
considered credible from a scholarly viewpoint, but because they have been
influentiall in forming public opihion, they were considered worthy of inclusion in

tﬁs study. As this thesis is exploratory in nature, all potential sources of data,

inside and outside the bounds of scholarly literature, were included. The

s~
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methodology was designed to facilitate the selection, organization and synthesis

of relevant statements from this interdisciplinary data into a comprehensive set of

- postulates suitable for further examination, As é'result, a unified body.'of

literature concerned with the subject of self-education has been created.

In reference to the second question addressed in this thesis, the most
. . v )
overwhelming finding of the study is that a form of education called
self-education clearly exists. While many people have written about issues relevant

to the subject of self-direction in learning, they have most often made it a

-sub-set of formal schooling. But self-education is not merely a non-traditional

learning approach born out of a reaction to formal schooling. This study reveals
that self-education is clearly a field of its own, with its own distinctive nature,
principles and processes. Formal schooling is one of the many ways in which the

lifelong process of self-education may be guided or influenced,

Another ‘significant finding of this this study is a concept of self-education that
is broader than existing dcﬁnitions.r The definition formulated in the course of
this study is that self-education is the lifelong, volitional process by’ which
individuals design and execute their personal and performative development in
relat’ionship to the changing circumstances and unalterable conditions of their

lives, It is a holistic prqiccss in which individuals engage in a search for meaning,

/

An exploration of the various dimensions of this definition revealed self-education

rA
relatedness and identity.

to be a dynamic, lifelong leaming process, The individual engages in an on-going

struggle; he contimuously accepts the challenge of exploring himself and his
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environment again and again, Sélf-eduqatioh seems to flow from each individual's
Aquest to become all that he is capable of becoming. It imvolves an acceptance of

' . . » - :
oneself as an open system with great potential for development rather than as a

closed system whose future is totally pre-determined by personal limitations and.

fixed circumstances, Self-education does, however, take place within the context

the self-educator works creatively with this raw material from which he forms

himself,

—_—

The literature indicates that sclf—cducation is the process by which individuals
develop thgmseivcs as they learn to express their choices in accomplished acts
through the effective application of personal will."Sclf_-c,ducation 1s a volitional
act; the effective mobilization of personal will becomes the central force in the
quest for a better life and creative fulfillment, Development of an imiiv}iual's
volitional maturity appears to be inseparable from his development as a person.

Through acts of will, individuals express, experience and develop unique identity.

Self-education appca;xs to be a competency-based form of education built on
concrete attributes and skills of self-directed inquiry required for successful
learning and living. Primagy attributes include vitality, positivity, internality,
self-awareness, responsibility, initiative, determination, independence and
co-operation, Primary skills include planning, organizing, decision-making,
problem-solving, cvalu’ation and integration, The development of attributes and
proficiency in skills may be viewed on a continuum; at one end is the individual's

N
’ present level of development and at the other exists all the possibilities of what
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he might choose to become within the unalterable conditions and circumstances of
his life, This thesis postulates that these attributes and skills are interactive with

the process of self-education; a threshold level of these attributes and skills is

-

necessary for successful self-education and, in turn, the success of self-educative

acts contributes to the further dc)rﬂnamcnt of these attributes and skills,

Self-education also imvolves a personal dedication to mastery, The data describe a
growth-oriented, cumulative process in which every successive act constitutes a

developmental opportunity for the leatnetr. Each project undertaken and

~

accomplished facilitates, the individual's development of primary ‘self-educative

i

attributes and skills, Successful self-educative enterprise contributes to the

enhancement of the individual's sense of personal power in being competent to
control and direct h:.s own life,

e

The literature indicates that self-education involves self-understanding as well as

. making sense- of one'sdexperience., The meaning gained from experience appears to

be équal to the individual's subjective investment made in the outside world.

Through successful sél\f-cducati%e .acts, the individual not only extends his

-knpwledge )of"the ex't‘ct‘n"al‘world, but also develops a dcc;pcrx ;gnowl_edgé of himself,
Thist di:scove:y aijs n‘ot' an i;ollatcd process but ncc‘cssitat:.cs’aI:e‘lrate&;neiszz,T with other
p'e‘t;pic. ‘,Seallff-ved;cat’ion‘ invoivcs‘ a personal search .for c:c;ﬁenc;g :#comp»aqi'cd b} a
mhafu:i‘n‘g' #ocial,_g‘qmcitzluéi;ess, S o f 1 : “f‘ ‘

EY . - . e T o

- . - . - . Cr

.

Self-education is. an evolutionary procesg that imwolves ‘the effe’ctive meeting of ¢

e - a

- 1

- personal life objectives, the demands: of contemporary c'nvirgmn‘cnts, maenr ational

crises and evolving life tasks. The process of self-education is consistent with the
- K - N . : ’

o
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- fmajor processes of cievelppment - personality, s'b'cial resp’;r:s')ibility, pers;mal will
Aand‘pvroductive learning - and contributes to theif cultivation, 'Fhére. is ample
e;/idence that the majority of people e\ngage in self-educgtive rendreavouts in many

—, different .-ways and to yat‘ying degrees in Ehe'coutse of their cvgr(ydéy liyirfg, The
latent potentialities to be effe;tiyely self-educating exist in everyone, The
successful development of the p;imaiy attributes and skills of sel&,—edizcution aliows

for more purposeful and successful learning practices. It is no longer realistic “to

equate learning with: youth; leatning must be considered a lifelong process.

Self-education focuses on the development of basic human competence; the abilit¥y

to learn fndependently which is a prerequisite for living in this rapidly changing

'
~

world,
St

-

. 7 -
The data indicate that the development of self-educative competencies opens the

T~ .
door to a wide range of benefits for the individual, Through“self-education,

individuals can best prepare themselves to cope effectively with.the rapid and

- 4 M

continuous changes which occur in complex, contémporary environments and have
become an intensive demand of living in our time. Self-education changes the ;
individual's approach to learning and living from one of passivity to ome of

activity, Self-education allows the indi??dua.l to manage the demanding and

¥ N ‘ -

: . 3
challenging possibilities that exist in the modern wortld, Therfs 'a corresponding ,
increase in individual options and }:onsequenﬂ;v an eﬁhanceii\:/t of individual
freedom. ' 3 .
_ , o Ci , ’
Self-education prepares the individual to direct his own learnigg efforts all

e 77 4 » . .
“ sthrough life without sustained dependence ¢n formal educational institutions. By

designitig his own curriculum, the individual can ‘tap. the extraordinaty array of
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resources at home, at work,/ap(in the communit'y.'AHe’ may want to utilize the’

resources of conventional educational institutions from time "to time, but will pot
"

be obligated to shape his education solely according to the offerings of these
institutions, The competent self-educdtor possesses the ability to recognise times
L] = . -
.. . :
when it is appropriate to use teacher-directed education as a means of securing

the learning he desires. He does not abandon his self-directedness in these

situations, rather he enters them with a searching ‘and probing perspective, When

i

- -
achieving personal goals is the primary objective and not the credit pr mark, the-

expertise to be gained from the teacher and the situation is more likely to be
‘fully exploited, Self-education allows for inddvidual pursuit of excellence in a
broad range of fields, It allows the individual to live fully, maximizing the .

-

learning potential in all life experiences. ‘ .

-In summary, self-education is a(holistic process; it deals with all elements and
- L 3 .

® . -
. parts of individual experience in an integrative way, Skillful self-education appears .

to constitute an effective means through which individuals may help tleem’selves
. -
toward the successful negotiation of the complete life journey. It seem\$ to be an’
< innovative y(:.t realistic approach td the design of personal destiny and the
aceptance of the personal and social responsibilities which accompany this special
freedom,
J
This study also concludes that formal educational institutions play a prominent role
%, in modern societies, f‘rom the perspective of self-education, the central mandate of
formal . educa_tion should become the development of attmibutes and Skills that
permit people to effectively face the demands of 1iving and create opportunities -
to more fully experience life, The primary learning in youthful years must be the

"

= B
2

i

¢
%,
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deyclopmér;f of skills of enquiry and the enhancement of necessary attribut &y,
Appropriate development of self-educative competencies in elementary school would
have significant practical implications for the methodologies employed throughout
the remaining years of formal schooling, Formal educational systems require
_ renewed philosophies and practices in order to prepare students effectively for
i_ﬁadult autonomy; which will require them to deal effectively with the changing

conditions and vicissitudes of the modern world,

:
Teaching for self-education constitutes an enhancement and an enlargement of .the

g teacher's professional role, The present -emphasis on the transmission of content

and teacher initiation and control must evolve into a multi-dimensional role that

»
facilitates learning how to learn so ‘as to prepare students to direct their own

ledrning all thfBugh their lives.

.
- g3
L
- . . ~

S

2 ' .
The educational goalg which are often stated in terms of freedom, full development
b

of. the individual, wisdom, and intellectual freedom at the earliest possible age can

be made a reality through the process of self-education,

The development of self-educative competencies promises a better future for

14 society, There exists an inherent interdependence between the growth and
development of the individual and the society in which he lives. Through
self-education learning becomes an integral :Eunction of the community, As ,
individuals develop the attributes and skills of selfled}zcat;ion they become more
competent in coping with the demands and maxin_:iziné the potential of their lives,
The future of society and civilization depends <.>n building such competent

~ | -

individuals, h
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The Volitional Learngr: A Model for the Identification of Synergistic Learning
Components

.. As a result of conducting this study, the author felt it necessary to offer some

C _
personal interpretations of the findings in a practical format, These
interpretations have been consolidated in the form of a model, The Volitional

-

Learner (Illusqation 1). This model has been constructed to assist learﬂers,
educators and others interested .in self-cducatﬁ to identify synergistic learning
components. It consiitv;xtes a grérm of an idea that is-simple and graphic, It should
be viewed as a developmental medel that may require refinement a;ising from |
‘actual use~. Examination of the essential >e1ements from various sources revealed no
one, all-purpose, 'best' learning approach that suits all situations. This model is,
therefore, a contingency learning model that outlines shifting educationist roles
and learning approaches in accordance with the specific learning situation.
e i .
The key components of the model are the leamner, the educationist and the
learning approach. The key consideration in all learning situations is the learner
and his level of task-relevant volitional maturity, The most effective educationist
role and learning approach must correspond with the assessed level of the
learner's volitional maturity. This contrasts with traditional education where
teacher and content have generally been regarded as the center of activities even
when this likely has not been totally appropriate to the demands of the learning
sjtuation, This model advocates that learning begins from the perspective of the

s

learner.

AN

Factors to be considered in applying this model include the level of the learner's
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volitional maturity, the major source of direction and the major source of
assessment,
Volitional maturity involves the capacity for self-directed activity in relationship

to a specific learning task, Elements of volitional maturity include:
- . L .
a, -relev educ rience

. b. Primary and secondary attributes

= primary attributes are those attributes of self-educators that extend to any
° learning™endeavour including: vitality, positivity, internality, self-awareness,

- responsibility, initiative, determination, irxciependence and cooperation

- secondary attributes refer to those particular attributes that maximize
success in a specific task and will vary from task to task

%¢. Primary and secondary skills }

- primary skills are those skills of self-educators that ;xten? to any ;l'earning )
endeavour including: planning, o6rganizing, decision making, problem solving,
evaluation and integration A o~

- secondary skills refer to those skills required for the particular task gnd

will vary from task to task

On the model, volitional maturity is indicated on the diagonal axis. Volitional
maturity can range from low to high dependent ﬁpon the degree to which the
learner possesses the aforementioned characteristics, It is important to poipt out
that individuals are not volifionally mature in any total sense, but rather their
level of volitional maturity will vary in relationship to the speci;fic learning task
undertaken, Highly devel‘oped primary atttibut;s and skills usually influence the

level of volitional maturity despite the lack of particular or task-relevant

s
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" education arid experience, With a minimal amount of structure, this individual would

- N N .
be capable of ¥ssuming a very active role in the ka_tmng situation, The reéverse is

s

. alsb.true; the individual with minimal development of prﬁ‘imary attributes and skills:

will require more externally imposed structure until.these capacities are developed.

Also, this individusl often has difficulty transferring his learning outs1d,e\of the
task-specific area, 7 /—j—
/

The second factor, the major source of direction-of the learning, is located on

the vertical axis. Direction involves the activities associated with the management

15

of learning such as the selection of goals, content and methodﬂblogies; design,

—

organization and sequencing of learning activities; and management of time and

effert, The contimuum of direction ranges from other-direction to self-direction.

- ~ S\ L
The third factor, the major source of assessment of the learning, is located& on

. the horizontal axis. Assessment involves the activities associated with the
/4

evaluation of learning progress and outcomes., This ‘could be based on personatly
set goals or institutionally set criteria for accreditation. The continuum of
assessment ranges from other-assessment to self-assessment;

In order to increase the learner's capacity for self-direction and self-assessment,

an increase in volitional maturity is required.

¥

The following is a description of the specific sAteps imvolved in applying this r
model;

.
\ k\

i
1

1. Identify the specific learning task to be undertaken,



2. Assess the task-relevant volitional maturity level to determine appropriate
balance in source of direction and ‘assessment, ' '

~

3, Identify appropriate léémer role from:

a, Student - low volitional :daturit% level: needs high 'degree' of /

both direction and assessment by others;

.

b. Designer - moderate volitional maturity level: inter'activeyement with an
ses

: VT ’ . .
educationist; primarily self-directing but requires other- sment for
accreditation; o o e ]
c. Assessor - moderate volitional maturity level: interactive-involvement with an

éducationis‘;; needs direction frorp other but can self-assess learning value
and outcomes; and ‘
d. Director - high volitiopal ability level: één iniﬁiaf e, direct and assess own
learning. ' <
General gbuidelines to be considged in the application of the model are that low
levels of volitional maturity generally need h>i‘gh externally it;apbsed‘structure. The
structure should be gradually reduced as al;ilities develop, depending on the

2

specific le:;rning task, At high levels of volitional maturity, high direction from
others constitutes a significant h.irdranc; to effective learning as the leatner is
capable of setting his own direction and then either self-assessing or bringing the
finished produc:.t, to an educationist for assessment, It is import’ant to note that
volitional' maturity is always task-relevant, therefore, even learners assessed as !

having a low level of volitional maturity can exercise some self-direction and

assessment in relationship to some specific tasks.

) .
~

4. Once the appropriate learner role has been identified, the corresponding

-~
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educationist role and learning approach can be selected. Effective learning

- . v ‘
requires internal consfé’tency between the role of the learner, the role of the

-

educationist and the learning approach.

a, Student - Teacher - Tradjtional Education | «
In this situation, the volitional maturity level of the learner is low. This
may be due to a minimal level of develc;pment in the primary self-educative

attributes and skills or it may be thesresult of no previous education and

experience rele_vani to the spécific learning task. In this case, a high

1

degreé of external structure is required and the most ﬁipr,opt‘iaté‘
educationist role is that of a teacher, This traditional learning approach
involves the teacher outlining what, when, where and how the learning task *
'is" to be accomplished. While this is the most common approach in

educational institutions, it is generally only ﬁpprbptiate when the learner

: . e
has a low level of vdlitional maturity. It seems that it is all too easy to
ﬁ\ . . \7
diagnose most\lqaming situations as requiring this high level of
teacher-direction without affording due consideration to learner's tesoutce{
rd '

in the assessment of volitional maturity.

b, Designer ~ Assessor - Non'-Ttaditigngl‘ lgﬂimtigﬁﬂ Arrangements:
In this situation, the learner is at a moderate level of volitional maturity.
The learner is primarily self-directing in the selection of learning goals,
content and methodologies; design, organization and sequencing of learning
activities; and management of time and effort, In this case, therefore, the
learner is capable of co-operative interaction with the educationist, The
primary educationist role is that of assessor of learning progress and
outcomes., The corresponding ieaming approach is one of non-traditional

institutional arrangements whereby the learner assumes primary responsibility



R

150 ¥ ) ¢

- for the inmitiation and management of the learning task, but learning is

other-assessed for accreditation purposes.

.c. Assessor - Facilitator - Non-Graded, Non-Credit Learning

In tﬁx.g situation the.bearner is once again at a moderate level of volitional

;

maturity, In this case, heawever, the leatner is primarily vself—-as!essing, that
is, he is able to evaluate learning progress and outcomes without external
- assistance, The learner engages in co-operative interaction with the ,
educationist, seeking guidance concerning the selection of learning goals,
content and meti’xodologies; design, o;:ganiza}fén and sequenciné of ieaxning
activities; and the management of time and leffox:t. The educationi§t acts as~
a facilitator, guiding and co-ordinating the le:n:ng task as required., The
learning approach is one in which accreditation is not involved.

d. Director - Copsultant - Self-Education (Independent)
In this situation the volitional maiturity level of the learner is high, The
learner likely has had some education and experience relevant to the
learning task and has a high level of self-educative attributes and skills, In
this case, the learner is independent and assumes major :eéponsibﬂity for
the direction and assessment of the learning tagk. He may %eek out an
edycationist for acons'ultative assistance but is capable of bfoviding his 6wn

learning structure and support. The most appropriate learning approach

under these circumstances is independent self-education.

There are a number of implications of this model in relationship to formal
schooling, Formal educational institutions are a fact of life in our society and

have an important role to play in ‘the development of primary self-educative

s

-
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attributes and skills, People should acquire basic self-educative attributes and

skills from core curriculun in the course of their formal schooling and thereby

prepare themselves for lifelong self-directed learning and living. Even students in
[

elementary schools are capable of this déve'10pmc,nt.

S,

This model also has i:mf;tications concerning the requirea range of educational
competencies in teachers, Teachers would require specific skills to déveloP
volitional maturity in others. They would also require skills in the assessment of
volitional’maturity of learners in order to be able to effec.tively adapt their role.
If the existing teacher-centered educational approach was used to develop the

primary self-educative attributes and skills. to facilitate learner .self-directedness

in relation to any kind of learning, individuals would come to approach a wide

.

variety of learning situations with at least a moderate level of volitional maturity.
This would ultimately make the teacher's role more challenging and maximize their
use as an extremely valuable learning resource,

In addition, the development of volitional maturity would allow individual learners
to engage in personal learning endeavours without a high degree of involvement
from others, This ability would hold obvious benefits for the individual in that he

would not be constrained by the availability of an educationist or course, If an

individual desired particular accreditation or assessed himself at a low level of
lztional maturity in relationship to spe‘cific lea:rniné taslgi?\: wished to pursue,
he could still access the facilities available %B:ough formal d[ducatmnal channels.
For example, educationist direction would likely be required in situations where

the individual was engaged in a completely new learning endeavour in which he

had no previous knowledge or experience. A high degree of self-direction in
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learning would als¢ reduce the tremendous burden on educational institutions and

society . as individuals would take more responsibility for personal learning and -

13

would rely less on formal educational institutions.
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Recommendations for Purther Research

"
. 7\‘\“‘
While the reader is encouraged to fzrmulate his own ideas regarding which aspect

or aspects of this study warrant further research, the following recommendations

.

for additional research are offered as the author's opinion of logicalrareas in C

which further ‘study could advance and test the postulates and -assumptions

.

/)Or.mulated in this study, - ce . . —
\»/ . : T
— - L , .

rThis study has formulated a set of thirty ‘poseulate‘s ‘which relate to the rfature

and importance of self-education in relation to key sociological, educational, ~

psychologiéal and personal conditions. These thirty postulates constitute plausible

hypotheses which will.require further examination, refinement and research to

- determine internal

consistency as well as to test assumptions and relations with.

relevant e‘xistingu‘ tHéory. -
The study has identified a series of primary self-educative attributes and skills,
Instruments could be developed to test the presence and level of development of
these attributes and skills in any given population,, In order to be meaningful,

their presence should be correlated with relevant criteria for "success". Some - ¢

1N
suggestions include achievement in formal education, career advancement, health,.

L =

s happiness and er{:trepreneurialha’cthrity. Such a study could form the base for a

i

more complex experimental design by establishing baseline data,

A longitudinal study is recommended as a means of examining the cyclical effect .
. . o

of primary attributes and skills on the process of self-education, This thesis has

postulated that an irteractive relationship exists between the process of

v
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- . . : .
~~  self-education and relevant attributes and skills, An empirical study using a-

control group and test group could be designed, A control group identified as %ﬂ
having low levels of primary sclf:-educativie attributes and skills might be compaie_d

-~

“to a test é;oup identified as having moderate to high levels of self-educative:
" attributes and skills,

(9

Another approach to researching the primary self-educative attributes and skills

1

would be .through an experimental curriculum based on the principles formulated in
the study. Development of -criteria for effective evaluation would be required. This ~
experimental desigh should employ both test and control groups to ensurf reliable

results. e : \‘i .

BN

Further research is also needed concerning the development of a competency-based -

approach for teachers in the facilitation of primary self-educative attribute and
skill develgpment. Basic competencies in terms of skills and attributes zequii:ed for
various edut\:\a(sionist roles in the model need to be researched and defined.

Methods by which educationists could develop these competencies also require

research,

, .- ] /‘m

3

In order to provide assistance to learners, instruments could be designed to allow

individuals to rate their own volitional maturity and learning readiness as wgl as

to help assess the most effective learfing approach and “type of educationi
as.a.iuYe required. Dcfinixion_oimlt&-pziente“fiectixrenes&ﬁritmfﬁobfth&ﬁ SR —
variousk educationist roles would enable students to evaluate whether or not they

are getting appropriate assistance, , -
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Another concern reflected in the study relates to the growing expeﬁse of formal
schooling accompanied by increasing demands for educat‘o’ffe‘a services, In light of ’
these conditions, an economic cost-benefit study ofCeIfJ-educationvin tenﬁs of its
poteﬁtial contribufion to society as .compated to tr@l’ﬁonal education would be

worthwhile, This should be combined with consideration of éutr?nt educational

philosophy, goals-and actual educational outcomes.

- . *
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Sumpmary Remarks .

-

What has emerged as a result of this study is a concept of self-education as the

lifelong, volitional process by which individuals design and execute theirfpersoflal

" .
and performative development in relationship to the changing ¢ircumstances and

y : : -
unalterable conditions of their lives, It is a holistic process in which viduals

engage in a sedrch for meaning, relatedness and identity.

Seélf-education is a unique phenomenon. The scope of self-education is/so broad -

that this thesis could not possibly exhaust the subject. Rather, this swas

[y

attempted to open the door to further investigation by integrating information
¥

from widely divergent fields into one unified body of research literature and by
presenting central themes and topics which contribute to the understanding,

practice and teaching of self-education.

L
»

Se.lf-educatiorr empﬁasizes self-—responsibﬂity and self-direction toward the .
fulfillment of the individual and toward the enhancement of collective survival.
Self-education constitutes a means .through which each individual may #esign

-

personal educational action in accordance with the ~emerging needs, dem

possibilities .of his life, Self-education is future-oriented, a style of ledarping and

living that holds great promise for tomo::ow;‘




1. CHANGE ' ‘ v

2-

4

¢

/s
‘198 »

. . .. I
ol n _ i

ot T

ol

i
-«
v .

Rapid, continuous change in complex contemporary environments-.requires that

individuals develop capacities to be self-directing .and self-responsible
throughout their lives. (page 22)

FUTURITY

y

The development of individual competence in self-education is the keystone to
meeting the future needs of society and civilization. (page 25)

PRESSURE

Individuals require the capacity to be self-directing in order to cope

effectively with extemal pressures imposed by the remote powers of
government, big business, the ia, and formal education, (page 29)

o

. FRAGMENTATION

%

An integrative educational approach designed to develop individual capacities
for lifelong learning within the holistic context of a learning society must
replace existing .fragmented educational efforts in order that individuals will be
prepared to meet the challenges of the modern world, (page 32)
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5. ISOLATION
3
The realities of the modern world demand that education cease its isolationist
existence and form a dynamic and integrated system with society within which
1nd1v1dua.1 capacities for life long learning are developed, (page 36)
. /I -
6. BUREAUPATHOLOGY ' /\ -
A
In order to be effective educational entities in the future, thec
bureaupathology of existing school systems must be replaced with a flexible
and adaptive educational technology designed to dev;lop individu al

self-educative capacities. (page 40)

SUBJECT EMPHASIS , .
< ; B

In order to respond effectively, efficiently and humanely to the changing
demands of the modern world, educational technology must place less emphasis
on subject matter and focus instead on the development of individual
self-enquiry skills, (page 44)

8. COERCION / ’

9.

Lo

Individuals would live bet:ter, learn more and grow more able to cope with the
world if education abandoned coercive means of shaping human behavior and
instead helped individuals learn to shape themselves, (page 50)

INDOCTRINATION : _

Effective self-educative capacities liberate individuals from the obligation to -
shape personal educational expectations according to the services offered by
formal educational institutions, (page 55)
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10, INVQLVEMENT

- ’

Learning is essentidlly active; school systems must start to imvolve learners in
their personal educative processes so that students will come to depend less on
the classroom teacher and more on the teacher inside themselves. (page 58)

11, PEDAGOGICAL DOGMA

Self-directed learning transcends the rigid didactic role of traditional
teacher-directed education to change students from objects into subjects of a
self-managed, creative educational process., (page 63) .

12, TEACHER R ESOUB,E—BS

Teaching for self-education constitutes a challenging new professional role
which maximizes the utilization of teacher resources through the transference
of ownership and responsibility for learning to the student, (page 70)

13, NON-TRADITIONAL LEARNING APPROACHES

&

To maximize the learning potential of non-traditional learning approaches,
individuals must develop specialized self-directed enquiiy skills, (page 77)

14, SELF-CULTURE

Self-education is widely practiced by individuals in the course of their
everyday living as well as at the highest levels of professional activity. (page
80)

~
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15, RESEARCH FINDINGS - CHARACTERISTICS ' , ;”/

& /

PN
o T

number of shared characteristics which provide valuable clues for educato
regarding the skills and personal attributes required for successful
self-direction in learning. (page 84) '

Studies of people who have become successful through self-education rcvcﬁ\\\
£$ \

16. RESEARCH FINDINGS - METHODS

v

Studies of people who have become successful through self-education document
a variety of unique learning methods employed by these individuals which have
significant practical relevance to formal educational practice., (page 98)

-

17. EDUCATION DESIGN

Studies concerned with the nature of self-educators and the learning methods
they employ present significant guidelines for education designed to prepare
individuals for lifelong self education, (page 108) '

18, EDUCATIONAL VISION

Teacher-directed and student-directed education are not mutually exclusive
concepts; these forms of education belong on the same continuum, placed
according to the degree of structure prescibed in the learning situation, (page
116)

)

y

'i

T
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Psychological Conditions

19. DEVELOPMENTAL CONTINUUM

The primary program of each individual's self-education is the successful
resolution of the personal, relational and perfommative tasks which must be

. addressed in the lifelong developmental process of unfolding mastery; the
secondary program is the creation of a personal pattern of evolutionary
transformations through which the individual transcends his environment to fufill
his visions, potentialities and enterprises. (page 125)

!
20. READINESS FOR SELF-DIRECTION

Self-therapy is a self-educational process employed in a wide range of
psychological treatments designed to help individuals develop the mastery of
inner forces necessary for self-management, psychological health and the
capacity to function effectively in the world. (page 131)

21, IDENTITY

Self-education provides opportunities for development, exploration, expression
and exercise of personal characteristics and capabilities toward the formulation
of a strong and positive self concept. (page 135)

22. SEEKING OF MEANING

R
L]

Self-education supports, enhances and encourages the human psychological
dynamic of natural and spontaneous seeking of meaning. (page 141)
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23, INDIVIDUAL NEEDS

Self-education provides for diversity of individual educational opportunities to
match unique persona)] learning patterns, styles and needs. (page 145)

24, MASTERY

Self-education permits individual pursuit of understanding, achievement and
excellence in a broad range of fields, (page 148)

25, SELF-HEALTH

L]

v

Self-education is holistic education concerned with the development of healthy,
fully functioning individuals in whom the physical, intellectual, emotional and
ethical aspects of their lives are successfully integrated. (page 152)

26, TIME

In order to maximize the learning potential of the days, moﬁps and fxs
spent outside formal schooling, individuals must becomcjsk}:llfully self-directing.
(pag e-155) .

27, INTERPERSONAL COMPETENCE

-

Self-education is characterized by interdependence and cultivates individual
competence in interpersonal lifing. (page 15§)

Sty

Sobllseiut ey plebn s e
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28, CHOICE : | }

Self-education cultivates in individuals the decision-making skills required to
successfully direct personal growth and achievement, (page 161)

e

29, VOLITION
Self-education develops—i individlié,ls the volitional capacity to reach beyond
the known and f,amj.h’ffr&;: petsonal pursuit of new knowledge, skills,

telationships and accomplishments, (page 165)

30. FREEDOM

The volitional nature of self-education establishes each individual as personal
creator and master of himself and of his immediate environment, (page 173)
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Several in-depth studies have contributed data relating to the existence of
self-education; it appears that throughout history and throughout the world, self

education has been common and tmportant. Faure 76(142), Gibbons 94(41), Houle

.
I d

134(10-12), Tough 285(92).

»

Research conducted by Houle, Faure, Tough, Knowles and Gibbons documents

substantial and significant dafd regarding the nature, value and necessity of self
g .«

education, Several of these stuzziieé*id{nti key characteristics of self educators

and offer creative educational methodologies designed to facilitate the

development of éelf-educating capacities, In addition, several of these studies

compare and contrast traditional teacher-directed education and self-directed
. '7 =

&

learning., Recommendations are included is to how existing education must be

modified to encourage the development o£ self educative competencies in response
_ o s N
to the demands of a rapidly changing modern world,

The studies are presented chronologically; the data appears as follows:

. Houle, "The Inquiring Mind"

. Faure, "Learning to Be"

. Tough, "The Adult's Learning Prejects"
. Knowles, "Self-directed Learning" " .
. Gibbons,/,“Experts Without Formal Training" : ’

Vi B W N

\—"
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H : The\Inquiri Mind -

In 19'60, Cyril Houle devoted a small but significant study to the examination.of
7 .
self-compelled adult learners who pursued self-learning activities throughout their

whole lives, He mrites that:

-

The desire to learn, like every other human characteristic, is not shared
equally by everyone ... in a world which sometimes seems to stress the
pleasures of ignerance, some men and women seek the rewards of knowledjge
- and do so to, a marked degree. They read. They. create or join groups in
order to share their studies. They take. courses, They belong to organizations
whose aims are wholly or partly educational, They visit museums and exhibits,
they listen to radio and watch television with discrimination, and they travel
to enlarge their horizons, The desite to learn se-ems, in fact to pervade
their existence. They approach hfe w1th an air of openness and an mquumg
mind, Houle 134(3) : .

y

—
P

Houle asserts that, in fact, every era ha$ produced men and women with these

keenly inquiring m}nd s

E .

As the ﬁ‘:iples of Browning and Descartes suggest, the continuing learner
has existed in every age. To anyone with a classical education, examples
from antiquity come readily to mind. Plato's dialogues and the contemporary
descriptions of the Lyceum and other schools testify to the passion for

lifelong learning among at least a few of the Greeks, The wotks of Plutarch,

Cicero, and the other Roman writers are rich with illustrations; among them
are Cato learning Greek at eighty, Alexander carrying the works of Homer
with him everywhere, and Caesar trying to plan each day so that it would
include administration, sleep, writing and study. Houle 134(10)
Houle states further that whole cultures have been based on the conception of
lifelong learning and that late in the eighteenth and nineteenth centuries, when
the desue for education was far outrunning the possibilities of the existing
schools, the concept of 'self-education' became very important, Houle 134(11,12).

Houle believed that to understand the total phenomenon of self education, one

must first understari‘l the nature, beliefs and the actions of those’ who have taken

.
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part in the process. Houle 134(10). Toward this end, I—;i;)ule studied twenty-two
contimiing learners, As a whole, this group of people, despite diverse backgrounds

in other ways, turned out to be basically similar: Houle documrents the .

characteristics shared by these individuals: .

i - ~

~ 1. They were perceived by others as being deeply eng aged m ‘ Cg
learning’,
2, They regarded gontimiing educat1on as a important pa.rt of their
lives, 7,

3. They were highly imvolved in educational activities,
4, They had the same basic ways of thinking about the learnmg
. process in which they were engaged,
5. They all had goals which they wished to ach1eve,
6. They all found the process of learning enjoyable or s1gn1f1cant,

" and, :
7. They all felt that learning was worthwhﬂe for -its own sake.
Houle 134(15)

\ e 4

« '

While these contimuing learners appeared to be basically similar, they did vary in
 terms of the major conception they held about the purposes and values of

continuing education, Aftes careful analysis, Houle found that these self learners

- could be divided into tBree learning categories; goal-oriented, activity-oriented
A

‘and learning-oriented:

-

The first, or as they will be called, the goal-oriented, are those who use
education as a means to accomplishing fairly clear-cut Gbjectives, The
second, the activity-oriented, are those who take part because thay find in
the circumstances of the learning a meaning which has no necessary
connection, and often no connection at ra.ll,_sgith the content or the
announced purposes of the activity. ’I‘he%the leammg-onented seek
knowledge for its own sake, Houle 134(16) \‘\A

NN

Houle found that these were not pﬁre types; the best way, he said, to represent
them pictorially would be by three circle}/wm;‘at)heir edges. He

stessed, however, that the central emphasis of each group was distinct and clearly

@
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discemnable, Houle 134(16). In addition to an in-depth ex%}ﬁnation of .the specific
characteristics of each group, Houle offers a few observations about several of

the influences which are most commonly suggested as }leading to hfclong 1cam1ng.
/“‘

They are, Houle says, famﬂy background, tcache s and schools, public librarjes,

occupation and example of feiends. Houlc 134(68-80)

' (

I
Above all, Houle emphasizes the individuality of every learner. He writes:

Each person is unique and his actions spring from a highly individualized and"
complex interac®@r of personal and social factors. Houle 134(80)

In addition, he documents the value and necessity of widespread lifelong learning

in view of:

& - -
.. competition of the market, the rapid advancement of knowledge in every v
field, the need to cgpe .successfully with larger and more complex .fomms of
organization both ozmcn and knowledge, and the steadily raising of
acceptable levels of performance. Houle 134(81) - ,

Society's hopcsr for the future, Houle asserts:

.. mMust rest in large measure on our capacity to increase the amount and
the ability of those who contimue all their lives to share in the benefits and
the pleasures of intellectual inquiry. Houle 134(82).

-

In summary, Houle's study offers valuable insights into what he aptly called "The

Inquiring Mind',
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Undertaken in 1971 and published in 1972, L_c_a;mng_IQ_B_g is the report of a
broadly representative QHE&QQ Committee, chaired by Edgar Faure.‘ The Committee
set out to identify overall solutions to the major problems involved in the
development of education in a constantly changing universe, Eatly in the report,
the Commitrtee gmphasizes that demands for educational services are increasing and

that this fact must be#considered in the formulation of educational strategies:

The demand for education, characteristic of our time, is of unprecedented
dimensions and strength, This evolution is taking place - for various yet
concordant reasons - in all regions of the world ... It is incontestably a
universal historical phenomenon, All indications are than this trend will
gather momentum, It seems to us to be irreversible, Future educational
policies must be formulated on this basic fact, Faure 76(34,35)

The report indicates that the realities of the modern world require individuals to
keep growing and deve’lopiﬁg throughout their lives, Formal educational process

has a crucial role to play in assisting individuals to meet the challenges of their
personal futures, Government and educational officials are currently faced with a

serious dilemma, Faure writes: \/@

On one hand, it is or will eventually become impossible or at least irrational
to mobilize financial resources in direct proportion to the total demand for
schooling, On the other hand, the demand for education is already or soon
will be of far greater dimensions than graditional educational systems have
the capacity to handle, even when operating at optimum levels, Under these
circumstances, governments can hardly fail to question whether trying to
satisfy this demand uniquely through existing institutions and budgets is
reasonable, and whether it would not be more appropriate to use other forms
and other means, Faure 76(49)

The Committee goes on to state that in this 'age of change', education has a
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responsibility to prepare individuals to cope with the dynamic nature “of

contemporary environments:

Education must recognise itself for what it is: it may be the produc’t’FP\
history and society, but it is not their passive plaything. It is an essential
factor in shaping the future, particularly at the present moment, since in
the last resort education“ﬂ}ls to, prepare mankind to adapt to change, the
predominant characteristic of our time, Faure 76(104)

If educational systems are to do their~duty effectively, cutrent educational

rS

ptactice bears careful examination: ' R

«. the very substance of education, its esséntial relationship to man and his
development, its interaction with the environment as both a product and
factor of society must all be deeply scrutinized and extensively reconsidered.
Faure 76(69)

2

The Committee documents certain shortcomings of traditional education in the .

report: , .

“

Education suffers basically from the gap between its content and the living
experience of its pupils, between the systems of values that it preaches and
the goals set up by society, between its ancient curricula and the modermty
of science, Faure 76(69) \

Ercedom To Be emphasizes that for far too long education has focussed on the
task of preparing individuals for stereo-typed functions, stable conditions -or a
particular job; it attempts to mstill knowledge in neat subject packages. This

ed‘ucatmnal concept of acquiring, at an early age, a sum of knowledge valid for a

\\\_//lnfet}me is sadly out of date, Traditional instructional methodology is becoming

s

less and less acceptable, Faure 76(148), It is no longer desireable ‘to undertake

educational reforms in piecemeal fashion, withoyt 2" holistic concept .of the goals
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and modes of the veducationalAproce'ss:

S

To find out how to reshape its component parts, one must have a vision of
the whole ... the effects of education are ranging further and further ... we
must think clearly in exploring new paths for the future Faure 76(176)

In present circumstances, the Committee asserts, partial reforms are not adequate,
i

Fundamental alternatives to the very concepts and structures of education must
innovated and envisaged. Faure 76(181), It is urgent that creative forms and means

of edu\c\ating the world population be examined:

Educational structures must be,remodelled, to extend widely the field of =
choice and enable people .to follow lifelong educational patterns,
Subject-matter must be individualized; pupig and students must Be aware of
their status, their rights and their own wishes; authoritarian forms of
teaching must give way to relationships marke’\F‘mdependence mutual
responsibility and dialogue; pedagogical training must be,geared to knowing
and respecting the multiple aspects of human personality; guidance must
replace selection; those making use of educational institutions must’
participate in their manag ement and policy—making, the bureaucratic aspects
of educational activity must be broken down and its administration
decentralized. Faure 76(79,80)

.
¥

The Committee asserts that we must not simply 'overhaul' traditional educational

systems, we must rework and redesign educational enterprise:

Link education to life, associate it with concrete goals, establish a close
relationship between society and the economy, invent or rediscover an
educational system that fits its surroundings - surely this is where the
solution must be sought. Faure 76(69) .

Toward this end, the Committee stresses two fundamental ideas: lifelong education 7
and the learning society. Faure 76(xxxiii)., Learning is presented as. a process that
involves a total lifetime, in the sense of both time span and diversify, and all of

¥

society, including its social and economic as well as its educational resources. The
/'j N .

»

(\‘ .
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Committee proposes that:

Learning to live, learning to learn, so as to be able to absorb new
knowledge all through life; learning to think freely and critically; learning
to love the world and make it more human; learning to develop in and
through creative work, Faure 76(69)

< - —

These should be the new essential building blocks of educational processes,
Education must transcend its rigid didactic role, it must, instead, concentrate on
the full flowering of human faculties, Faure 76(18). The following statement

appears in the report:

The new educational ethos makes the individual the master and creator of his
own cultural progress, Self-learning, especially assisted self-learning, has
irreplaceable value in any educational system. Faure 76(20}_9»)~

Twenty-one principles and twenty-one corresponding recommendations regarding
essential ¢lements of educational reform and change have been formulated by the

Committee, A summary of the major elements follows:

The concept of education limited in time (to 'school age") and confined in
space (to school buildings) must be superceded. School education must be
regarded not as the end but as the fundamental component of total
educational activity, which includes both institutionalized and out-of-school
education, A proportion of educational activity’ should be de-formalized and
replaced by flexible, diversified models. Excessive prolongation of compulsory
schooling , which is beyond certain countries' capacities, must be avoided ...
Briefly, education must be conceived of as an existential continuum as long
as life, -

'Closed' educational systems should be made 'open'. We must gradually
eliminate rigid distinctions between primary, secondary and post-secondary
education, Short-guts and branch-articulations should be introduced into
educational channels ..,
B
-« All available means, conventional and unconventional, should be applied to
developing basic education ..,
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Education and work should be closely asso¢iated, Technology should be
ever-present in the educational process, both as content and as guiding
method ...

There should be more diversified higher-education institutions. Universities
should be turned into multi-purpose establishments open to adults and young
_people, and designed as much for continual training and periodic upgrading ~

as for specialization and scientfic research,

Education should be individualized and personalized to the utmost and
constitute a preparation for self<learning ...

Educational management should be democratized, and the general public

should play a large part in all decisions affecting education.

Faure 76(233,234)
The Committee asserts that students must be transformed from the objects of
education into subjects of their own personal educational processes. Students must
be encouraged and supported in the free dialogue and free search of sélf-learning
leading to self-awareness and fulfillment, Education must be diverse enough to
accommodate the unique learning needs and styles of each and evéty student
throughouft/ "‘Vtheit entire lives, Faure 76(74,75). In sutmﬁary, lifelong education ;nust

become the overarching principle on which all aspects of education are designed.

,‘
Faure 76(181-182)

in
1971, contains significant data regarding the nature of self-education. Through
systematic scrutinization of the independent learning endeavours of adults, Tough

identified the widespread existence of 'learning projects', highly deliberate efforts
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to gain certain knowledge and skill or to change in some other way, Tough
asserts that these learning projects constitute effective vehicles for individuals to
direct their own learning., Tough 285(7). In the course of his study, Tough |
investig ated the nature of these projects, the activities involved, the time involved
and the help required for success, inclﬁding the origin of this assistance, Tough
probed intensely into various reasons for beginﬁiug and continuing major learning
efforts and in recent years has published additional data on self-planned learning.

Tough began by offering the following definition d?\'lcarning project':

A 'learning project is a series of related episodes adding up to at least
seven hours, An episgde is a well-defined period of time that is held
together by the similarity in intent, activity or place of the thoughts and
actions that occur daring it, The episode has a definite beginning and
ending, and is not interrupted for more than 2 or 3 minutes, Many episodes
are between 30 and 60 minutes in length, but some are shorter or longer, In
each episode, the person's desire to gain and retain certain definite

knowledge and skill is dominant, Tough 285(7)-

Tough discovered than the vast majority of adults of all ages, all occupational
backgrounds and educational levels and in several countries, do engage in learning
préjects. He found that the average person conciucts eight distinct learning
projects per year and spends an average of one hundred hours per learning effort,
Tough 285(1,13). Over seventy percent of these leaminé projects are self-initiated
and directed and no more than twenty percent involve formal educational
institutions, These learning projects are gen‘er’al.ly problem-oriented rather than
subject-oriented; people seek the learning for practical utilitAarian purposes, Tough
285(28-39), Approximately one-half of the n‘xoﬁiivation in these learning endeavours

is derived from a desire to attain $pecific knowledge, skill or self-change, Tough

285(1,4). Tough writes that:
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The most common motivation for a learning project is some anticipated use or
application of the knowledge and_skill. The person has a task - raising a
child, writing a report for the boss, handling a case, teaching a class,
fixing or improving something arolind the home, sewing ‘a dress - and learns
certain knowledge and skill in order to perform the task successfully, Less
common is curiosity or puzzlement, or wanting to possess the knowledge for
its own sake, Also rare is learning for credit toward a degree, certificate,
driver's licence, or other certificate: it is about 5% of all learning projects,
with the precise figure ranging from less than 1% to 15%. Tough 269(8)

Tough's definition of learning projects has been constructed to iAclude a wide
range of major learning endeavours, Any method may be included; reading,
listening, observing, attending classes, reflecting, practicing, getting answers to
questions, The only criteria for inclusion is that the individual's primary intention
during the episode is to gain and retain certain definite knowledge and skill. This
term "knowledge and skill' also inclus,es changed awareness, competence, habits,
attitudes, sensitivity, confidence, etc:: Self—plan;xed learning, classroom learning,
learning guided by a friend or r“g"’roup of peerk; #hd learning guided by programmed
instruction are all included. Non-credit learning is included along with learning

a-
for a credit or degree or a certificate. Lea]{ming for highly practical reasons, to
make a good deéision, build something, raise \k\a{.\s child, perform some task, is
included as are learning efforts motivated by curiosity, interest, puzzlement, and

enjoyment, Major adult learning efforts, though tied together by a strict

definition, exhibit a facinating diversity and energy; Tough 269(2)

Tough also devotes a portion of his study to the examination of psychological
characteristics of individuals engaged in self-directed learning; he considers the

influence of these characteristics on individual propensity toward self education,

Tough 285(175):
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Many of the person's current personality or psychological characteristics will
also influence the amount of time he spends at learning. If the person is
outstanding in some of the following charateristics, for ewdmple,~he will
prgbably tonduct more learning projects than most people: (1) level of mental
ability; (2) energy level; (3) degree of initiative and aggressiveness in daily
life; (4) degree of deliberateness and rationality in daily life; (5) Amount of
insight into himself; (6) amount of current knowledge and skill; (7) strength
and number of interests; (8) positive perceptions regarding the pleasure,
usefullness and appropriateness of learning; (9) extent to which he is
future-oriented, and willing to put forth effort in hopes of later
grat1f1cat1on rather than living essentially for the present (Kuhlen, 1963);
(10) importance in his life for growth, expansion, achievement, creat1v1ty,
self-actualization (compared to motivation from lower-level needs, anxiety,
threat, deficiency, defensiveness and protection, attempts to satisfy the real
ot imagined demaé’s of others); (11) past or anticipated residential mobility;
(12) general readiness to change, and optmusm about the future (Johnstone
and Rivera, 1965); (13) amount of margin (a concept being developed by '
Howard McClusky), that is, the amount of energy, power, time, money and
other resources left over after the person deals with his current minimum
tasks and routine demands; (14) strength of motivation for achievement
(Parker and Paisley,1966); (15) amount of enjoyment from using the mind; (16)
amount of curiosity, and amount of pleasure from exploring new fields and
phenmomena; (17) clarity of life goals; (18) competence at setting learning
goals; (19) extent to which his self-concept and self-assessment are clear
and .accurate rather than denied or distorted; (20) extent to which he
perceives positive consequences in the development of new media and
educational technology (Rees and Paisley,1967); (21) extent to which he deals
with a problem rather than its symptoms, understands the heart of the
problem, realistically perceives his own role in causing a problem, and feels
that he should accept at least partial responsibility for solving his problems,
The absence of most or all of the characteristics just listed will usually
reduce the number of learning projects that a person begins, Tough 285(175)

In the study, Tough also outlines additional characteristics which negatively
influence the pfopensity to undertake leaxning ptojects and suggests that a
deeper understanding of several characteristics such as: self-concept; long-term.
goals; values, attitudes and beliefs; developmental tasks, role changes, transitions
and personal crises is necessary before one can predi'ct, with any assurance, the
amount of learning an individual will initiate in any one year. Overall, Tough's
'high' leamers are strkingly like the ideal, self-actualized individuals described by
contemporary humanistic psychologists. It seems that the supremely healthy

individual is the most likely lifelong learner. Tough 285(175)
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Tough asserts that formal education must cultivate in leatners the persona} '
characteristics required to undertake personal leuni:é projects.L‘%elf-initiated
lezfning projects must be encouraged and supported 1n order to .develop a society
of highly competent leazne{rs.f[’dugh writes that in addition to answering personal
learning needs, leamning projects by members of a society enrich the world and
hold promise for the future of society:

Learning projects by members of a society are a means to a better future
for that society .., The individual as well, as society benefit from his
successful attempts to learn. He gains new abilities and competence, new
strength and confidence, an enlarged understanding of the people and
environment around him, Tough 285(4)

4

It is important that governments, educational and other public institutions actively

initiate and support this type of educational approach., In summary, Tough states

that:

One finding is clear: adults want additional help and competence with
planning and guiding their learning., Hopefully adult educators will respond
by adopting a fresh, broader purpose: to foster the entire ,rangeu%f‘ major
learning efforts, not just group instruction and pre-programmed courses.
Tough 269(19) /

Overall, Tough's studies confirm the extraordinary extent of self-directed learning

and provide revealing clues as to the specific nature of this kind of learning.
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wles: Se irected Le

Another major contributor to this field of research is Malcolm Knowles. In his

book, Self Directed Learping, written in 1975, Knowles offers the following

definition of self-directed learning:

In its broadest meaning, "self directed learning" describes a process in which
individuals take the initiative, with or without the help of others, in
diagnosing their learning needs, formulating learning goals, identifying
human and material resources for learning, choosing and implementing
appropriate learning strategies, and evaluating learning outcomes, Knowles
147(18) '

In addition to this definition, Knowles offers a,‘;fvaluable and comprehensive

comparison of assumptions and processes of teacher-directed versus self-directed

learning, This information is best presented by means of the charts in Self

(About *  Teacher-directed Self-directed leatning
learning

Concept of the Dependent personality | » Increasingly
learner self-directed organism
Role of learner's To be built on more A rich resource for
experience : ' than used : learning

Y : ,
Readiness to learn Varies with levels of |  Develops from life

. maturation tasks and problems

Orientation to ° Subject-centred Task or

learning problem-centred
Motivation External rewards and Internal incentives,

punishments . curiosity
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2, A COMPARISON OF JHE PROCE OF TEACHER-DIRECTED (PEDAGOGI
' ARNING AND DIRECTED (ANDRGOGICAH ARNIN ‘
Elements Teacher-directed Self-directed learning
learning
Climate Formal authority, Informal, Mutually
Comp etitive, respectful,
Judgmental Consensual,
Collabor ative,
Supportive

Planning Primarily by teacher

Needs diagnosis Primarily by teacher

Setting goals Primarily by teacher
Content units, course

Learning plan design
syllabus, Logical

sequence

Learning activities Transmittal
techniques, Assigned
. readings :

Evaluation Primarily by teacher

By participative
decision making

By mutual assessment
By mutual negotiation

Leaming projects,
Leaming contracts,
Sequenced in temms of
readiness
Inquiry projects,
. Independegt study,
~  Experiential-
techniques

By mutual assessment
of self-collected
evidence

.

Knowles theory of 'andragogy' is the art and science of helping people

learn, of actively involving them in the process, as distinct from ‘pedagogy’,
the art and science of teaching, especially children. Knowles states that it
is tragic that most individuals know only how to be taught, that they ha;'e
not learned how to learn. Knowles 147(14). He documents clearly the reasons
why this condition constitutes a tragedy and why a self educative apgrbach

is needed, Included are the following:
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1, There exists convincing evidence that people who take the imitiative
in learning (proactive learners) learn more things, and leatn better,"
than do people who sit at the feet of teachers passively waiting to
be taught (reactive learners). They enter into the learning more
purtposefully and with greater motivation, They also tend to retain

and make more use of what they learn better and longer than do

reactive leamets.- P

2. Self-directey learfiing is more in tune with our natural processes of
psychological development, When we are born, we are totally
dependent personalities. We need parents to protect us, feed us,
carry us, and make decisions for us, But as we grow and mature
we develop an increasingly deep psychological need to be
independent, first, of {parental control, and then, later, of control
of teachers and other “adults, An essential aspect of maturing is ,
developing the ability to take increasing responsibility for our own
lives - to become increasingly self-directing.

3. Many of the new developments in education- the new curriculums,
open classrooms, nongraded schools, leatning resource centres,
independent study, nontraditional study programs, external degree
programs, universities without walls, and the like - put a heavy
responsibility on the learners to take a good deal of initiative in
their own learning. Students entering into these programs without
having learned these skills of self-directed inquiry will experience
anxiety, frustration, and often failure, and so will their teachers.

4, We are entering into a strange new world in which rapid change
will be the only stable characteristic, This simple truth has several
radical iz/nplications for education and learning.

a, It is no longer realistic to define the purfose of education as
transmitting what is known. In a world in which the half-life of
. many facts (and skills) may be ten yedrs or less, half of what a
person has acquired at the age of twenty may be obsolete by
the time that person is thirty, Thus, the main purpose of
education must now be to develop the skills of inquiry, When a
person leaves schooling he or she must not only have a
foundation of knowledge acquired in the course of learning to
inquire but, more importantly, also have the ability to go on

acquiring new knowledge easily and skillfully the rest of his or
her life.

b. There must be a somewhat different way of thinking about
learning, Typ1ca11y, we think of learning as what takes place in
school - it is "being taught". To be adequate for our strange
new world we must come to think of leaming as being the same
as living, We must learn from everything we do; we must exploit
every experience as a "learning experience". Every institution in
our community - government agency, Store, recreation
-organization, church - becomes a resource for leaming, as does
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every person we have access to - parent, child, friend, service e
provider, doctor, teacher, fellow worker, supervisor, minister,

store clerk and so on and on, Learning means making use of

every resource - in or out of educational institutions - for our
personal growth and development '

c. It is no longer appropriate to equate education with youth. In
the civilization of our forefathers it may have been possible for
people to learn in their youthful years most of what they would
need to know for the rest of their life, but this is no longer
true, Education- or, even better, learning - must now be
defined as ‘a lifelong process. The primary learning during youth
will be the skills of inquiry and the learning after schooling is
done will be focused on acquiring the knowledge, skills,
understanding, attitude, and the values required for living
adequately in a rapidly changing world, Knowles 147(16)

~

Knowles created tile concept of"leatning contracts' as a means of
developing the skills of inquiry required for :df-directed learning. Knowles
asserts that leani,ing experi;nces, methods and materials must suit the
learner's stage of development and take into considefatio;x environmental
and personal conditions. Readiness to leatn, Kn}vles says, is. a product of a

need to know or do something in response to various kinds of developmental

tasks or life problems, Each individual possesses a unique pattern of

readiness m l?ming. Learning contracts accommodate differences‘ in
learning readiness and style, They include objectives, resources, strategies,
evidence .of accomplishment, and a meansg of valida.lting accoﬁlpﬁshment.
Learning contracts assist self-directed learners in the organization and

structuring of personal learning endeavours,

In order to effectively utﬁiz; this concept of learning contracts, Knowles
has defined a new and active role for teachers in the self-directed léaming
process, Teachers act as facilitators and resource personnel in a learning

process planned and managed by the learner. Genuiness as a person and
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openness about fe-el;ings replace traditiona¥ protecti;c instructional
authority. The teacher perfo:nlnskthe role of procedural guide and co-lear_ner
within the framework of a process structure rather{ than that of
unchallehged expert within a content structure, Knowles 147(33-34,37-38),
Teachers require an substantial repertoire of tools, devices and experiential

procedures to assist self-directed learners in the management of their

.

learning activities, Knowles 148(18). Teachers, through their guidance,

should deve#)p tge followinf competencies of self-directed learning in their
o

students: A /3

1, An understanding of the difference in assumptions about learners
.and the skills required for learning under teacher-directed learning
and self-directed learning, and the ability to explain these
differences to others, -~

"\

,)/ﬁ/‘\z. A concept of self as being a non-dependent and a self-directed

~—" person, . -

R

3. The ability to relate to peers collaboratively, to see them as
resources for diagnosing needs, planning leamning, and learning;
and to give help to them and receive help from them,

4, The ability to diagnose personal leaming needs realistically, with
help from teachers and peers.

5. The~ability to translate learming needs into learning objectives in a
#6rm that makes it possible for their accomplishment to be
sessed. . .

6. The/‘tbility to relate to teachers as fécilitators, helpers, or
congultants, and to take the inmtiative in making use of their
resources, -

7. The ability to identify human and material resources appropriate to
different kinds of learning objectives.

8. The ability to select effective strategies for making use of

learning resources and to perform these strategies skillfully and
with initiative,

9. The ability to collect and validate evidence of thé accomplishment

X

N

J—
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of various kinds of learning objectives.

/'.—n
Y
Knowles-states that these competencies do not constitute luxuries in our
society. He asserts that the P"why" of self-directed leaming is survival - o

survival of the individual and survival of the human race, He wrﬁgs:

-

Clearly, we are not talking here about something that would be nice
or desireable; neither are we talking about some new educational fad,
We are talking about basic human competence - the ability to learn

on one's own - that has suddenly become a prg&gisite for living in
this new world, Knowles 147(17)
Knowles' contributions to the understanding of self education are

substantial and significant, He sums up his ideas by stating strongly that

future educational enterprise must be organized around the concept of

& ~ "
lifelong education and the development of lifelong Jearners.
P v
b t ut F
Published in 1980, Tow ry_of Se irect earping: tudy of
- Experts Without Formal Training, provides valuable information relating to

the process of self-directed learning. The study was undertaken by a

self-education study team at Simon Fraser University in Canada, The team of

researchers was lead by Maurice Gibbons.

By studying the biographies of twenty acknowledged experts without f
training beyond high school, the t;searchcrs sought to uncover shared

characteristics and expetiences that might provide clues as to how :
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individua® become successfully self-directing in learning and
P ‘ '
accomplishment, The sample was restricted to those experts whose

B

contribution ‘wé_ls made in the last one hufe:_}ed years, Four different groups

of subjects were represented: cntertainers;'inventors,‘ explorers and creators;

people ;f letters, science and philosophy; and adnl:inisttatots, organizers and
. | .

buildeté. Gibbons 94(45). Data in the following areas was extracted from the

literatu/rg‘ \

i
i

Background (family, community, personal history)
Personal characteristics

Learning methods

Relationships .

Living conditions :

Key life incidents

Behavior motivation, causes and rationales
Attitudes, opinions and philosophies. Gibbons 94(45)

00~ AV & WK =
.

An. analysis of this information lead to the idgr{sgication of one hundred
and fifty-four characteristics, (’;hese charat?x?stics wére ranked according to
extent of apparent influence on the dcvelégn’;ent of relevant expertise, Of

i
these, the forty rated most important were’/analyzed in-depth, The forty

most prominent characteristics are listed on the following page:



1. Primary Experience in
the Area
2, Industriousness
3. Perseverence
4, Self-Disciplined
"~ Study
5. Curiosity
6. Single-Minded
Pursuit
7. Creativity
8. Ingenuity
.9, Self-Confidence
10, Natural Ability
~1, Assertiveness
12. Intelligence
14, Independent
Exploration
14. Observation
15. Confirmational
Support from Others
16, Integrity
17, Nonconformity
-~ 18, Ambition
19, Effect of the
Economic Environment
20, Effect of Personal
. Major Achievements
21. Physical Good
Health
22, Altruistic Motives

Gibbons 94(46)
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23,
24,

25.
26.

27,

28,

29,

30.
31.
32,
33,
34,
35.
36.
37.
38,

3’9.
40.

Sensitivity To
Others N
Development of
Interest In Youth
Personal Charisma
Avid Reading °
(Specific To Field)
An Incident that
Led to a New
Perspective
Emotionally Warm"
Family Environment
A Primary
Relationship is Vital to
Life and Career
Psychological Good
Health

Conflict in the
Field of Expertise
Strong Personal
Guiding ‘Principles
Busy, Active Home
Atmosphere
Optimism -
Pleasing Appearance
Family Coherence
Evidence of Good
Memory ‘
Mother Was Major
Parental Influence
Accident-Free Life
Sense of Humour

\

In addition to thése characteristics, the study revealed a great diversity in

)
the kinds of cxpc/t‘tise developed by these individuals and i

7‘ skills they requix/ed to become expert in their fields. The researchers also

the kinds of

n

found that the accomplishment of these experts is derived from their

extra-curricular life experiences rather than through formal educational

means, These people tend to focus sharply upon one particular area of

activity; maintaining unbroken concentration on one problem, project or

cluster of skills, These subjects also have am unusual strength of character
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which enables them to pursue their purposes even against great odds.
Gibbons 94(47). It was found that expertise was developed, in each'casc,

through:

.. active, experiential, self-directed, situational, often challenging
means rather than the passive, abstract-theoretical, teacher-directed
means which often occur in classroom situations, Gibbons 94(47)

These findings lead to the formulation of the following description of

self-directed education:

“In self-directed education, the individual masters all the activities
usually conducted by the teacher- sclectmg goals, selectmg content,
selecting and organizing learning experiences, managmg one's time
and effort, evaluating progress and redesigning one's strategies for
greater effect, In addition, the student of self-directed learning must
have the initiative to launch these processes as well as the personal
motivation to contimue learning, even when there is no pressure,
guidance or extrinsic reward. In self-directed education the student
has the major responsibility for the purposes and methods of learning
as well as the achievement of learning involved, Gibbons 94(51,52)

The authors of this study have transformed their analyses into fourteen
bypotheses about education, They advocate a form of schooling that would

effectively prepare students for a life of self-directed learning and

attainment:

1. In self-education the locus of control is in the self-educator
whereas in formal education the, locus of control is in institutions,

their representatives, or their prescriptions, Teaching for

—educ d ize co ver
hel 1 ing. ,

2, Self-education is usually a concentrated effort in one field rather
than a general study of many, 1 -educatj es

t n and bec rt_at the activity of

a e . . -

C t (4]



227

Self-education is usually applied education - learning for immediate
application to a task, and from the practical experience involved in

executing it, f[gaghigg for self-education involves integrating

eoreti i ith techni ini and tical appljcation
It means legg;_gg for_a_specific use now rather than lcgm;gg for
i use ye ate

Self-educators are self-motivated, that is, they are commiteed to

achievement in the field of their choice, even when faced with

difficulties, Teaching for self-education involves helping students to
ate thei n drive toward their own goals rather than

ti ipg t to pursue go set for them by other

Self-education is ususally guided by a vision of accomplishment,
recognition or rewards valued highly by the individual., Teaching for

self- ggjucat;on involves helping students to see themselves successfully
experiencipg very desireable attaipments, It involves learning to plan
an_effective way of makipg that visjon a reality,

Sélf-educators tend to settle on the particular field in which their
interests, talents, past experiences, and opportunities are combined.
aching for self-education imvolves erns of explorati ich

nable students to try out a wide r iel f activi

Self-educators tend to settle on the unique pattern of formal,

informal and casual methods by which they learn best - drawing from

such possibilities as study, observation, practice, trial and error,

apprentic eship, product1ve act1v1ty, group 1nteract10n events, and

projects, c for self-educati s studerg
velop a per le 1

Self-education involves the development of attributes traditionally
associated with people of character: integrity, self-discipline,
perseverence, industriousness, altruism, sensitivity to others, and

strong guiding principles, Teaching for glf-educaggg should promote,

odel d reward the develo nt et i ri ath r_than

e_opportunistic r f offered reward f self-dj e _rat
than obed1ence4 of inner dnye rather than the;l_vmda.nce of

ni f the it of ifici rd f carj rat than

ﬁustgged cggget;t;on and of stropg internalized pripciples rather
than externally jmposed rules,

Self-education involves the development of attributes usually
associated with self-directed and unique, even radical, people: drive,
independence of thought, nonconformity, originality, and talent,
Teaching for self-education ipvolyes promoting drive rathgr than
as sivi independence rather than dependenence, orjgi ather
conf ormi the tale that make ipdjviduals unique rather

sks that make them all act the same,
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10, Self»educators use reading and other process skills to gain access to
the 1nfotmat1on and guidance they need in their pro;ects -Teaching
r_self-educ ni es the proce such as

reading and remembering gspecigllz at_the ngggt §],'u~deg§§ urgently

need to gain access to ipformatio
11, Self-education emerges as a theme that runs thrtough a number of
important experiences in the person's youth; later experiences
maintain and develop the theme until it becomes a conscious focus of
choices in the person's life, i for self-education involves
i e to ig ify_themes i in their live b
on _those they choose, and to create new themes they desire

12, Self-education is best cultivated in a warm, supportive, coherent
environment in which people generally are active and there is a close
relationship W1th at least one other person, fljgggb;ng for

self-educatj olves cre acti i ich a
! cted activitjes [ and there are
opportunities to fo close rki elatio

13, Self-educated people seem to like others and to be liked or admired
by them; they seem to be healthy in attitude, body and mind.

achi for self-education involves pro i a_holistic approach t
i t o) maste kn d i
deyv h ifude toward t selye I

14, In addition to cultivating expertise, the characteristics described
above outline a’process of education suitable for the development of
a mature personality, for acluevmg self actuahzatmn and for the
process of learning, or_self-educatj lves helpi

student to become an expert, a participant and a person,

Gibbons 90(53-55)
These principles have become the basis for programs in self-education,

including a challenge program based upon individually negotiated’l’cyx’fg

contracts, ) .
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