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. ABSTRACT

The study 1is an oxamination of the interaction of
different aspects of 'ego development' during a single develop-
meotal period, youth. Writers have frequently taken a monolithic
approach to theory in this area, but it ls suggested thai it may
be better to employ a loose integration éllowing for the coexist-
ence of separable strands of development. Three suchfstrands are
proposed: . content Variab&es, cognitive structure and psycho:
bdynamic structure. The study focuses on the interactioﬁ of the

hY
latter two as this relates to the development of the sense of CL

/T

-

personal identity in young men. ,. xj

Subjects were forty-nine male coilege students, between
the ages of eighteen and twenty-four years. Each completed in
writing Loevinger's sentence complétion test, Kohlberg's moral
reasoning interview, and tWO’Piagetian'formal operations tasks,
combinations and correlations. (cognitive structural measures);
Cantril's 'Hopes and fears'>interview (yielding three content

| .

scores: time orientation, 1ideologising and introspectionist

. tendencies); and each was interviewed according to Marcia's
identity status procedure (a psychodynamic measure). This in-
terview was elaborated in content and extended ihxlengtﬂ to ex-

« plore further the subjeéto' thoughts about the nature and import-
ance of the commltments ghoy might be entering into, their justi-
‘fications for them, and their understanding of themselves and
their situation in relation to theﬁ: Subjects were interviewedA
for between one and three hours.

Non-parametric analysis of the data from these measures’

found that cognitive structural scores showed low to mo&erate
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iv
positive inter@correiations The measures of 1ogical:aud |
qmoral structure related (re = 5) accordlng to rules ‘of necessary
and sufflclent 1mp11cat10n as predlcted and consistent w1th ‘other
reseaﬁth' emergent formal operatlons was a requirement fOr post-

N

conventional morallty and possibly for major stage 4 morallty
—— 1
The measure of 'ego' structure related in a looser way “to the
other two (r, = .23 with logic, r¢ = .36 with morality). Of
the correlations obta1n1ng between identity status*and cognltlve
structure only that with moral reasonlng 'was 51gn1E1cant (rT =.27).
Attaining the two hlgher statuses appeared to be J necessary but
not sufficient condition for the presence of post-ceuventional'
reasoning and poessibly fpr ego level: I5, but there was a full
range of statuses at lower levels of moral development, 'ego
development' and logical structure. Aualysis of varianee of’the
content scores‘showed only tendency to introspect to have the pre-
dicted relationship to either structural development or identity.
A prrnqiple components analysis found cognitive structure and
identity defining two major facters as targeted.‘

These results raise the possibility that the identity
statuses and the processes of identity resolutionidiffer,in
important ways at different 'structural levels, and this inter-
action was examined in greater qualitative detail by analysis of
the extended interviews. Guided by cognitive deuelopmental
theory it proved possible to construct a hierarchicai series df
four 1eve1s of structural sophistication in.the ways flbjects
deal with the problems of identity resolution. Each level isv}

desc;ibed and illustrated with interview materiai; The u;ture"

of each of the four identity statuses at each -level 1is . -

-



T

@;s sed. The ratings of 'identity structure' thus obtained
were found to correlate positively with other measures éf
structure, particularly Kohlberg's (r. = .597;, A complex re-
ciprocal influence is hypothesised to exist between cognitive
structural development and therresolutidn'of,psychcdynamic

~ Ca
issues. The results are discussed ins terms of their implications

. : - . Ty i
for theories of ego development and identity, and their relation-

3

ship to normal and abnormal patterns of development in youth

and adolescence. - B , ' ¢

-

7
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_As various as the Lives of Men are -
;k/so variods become their souls. .. wﬁat

are the provings of [man'sj heart but
fbfﬁifie}s.hnd alterers of‘his nature?
and what was his soul before it came
into the world and had these pro&ings
and alterations and perfectioqég;s? -
aﬁ intelligence - without Identity - and
H;w is this identity to be made?
through the medium of the Heart? and
how is the Heart to become this

Medium but in a world of Circumstance?

J. Keats (letter to his brother

and sister, 1819).
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CHAPTER ONE - INTRODUCTION

¢

Any age grodp may be studied from two ‘divergent AN

perspectivgs: as repreéenting a developmental period with its

characteristic tasks, problems, and patterns; or as mdnifesting

-

éertain general théoreticaI\relationships which apply to persons
'fof‘ill ages. Of cou;se this is iérgely a matter of emphasis. s
Normatifs developmental‘degcriptions are often related to a
-general picture‘of humén develobment'underpinnéd By some théory.
A théo;etical viewpoint generaily has implications for the
pattern bf development. B ‘ /’

. This study employs two pripary theoretical perspec-
tivés in which this distinction is esﬁecially unclear, those of °

& i

cogniéiveAdeVelopmental structuralism, and psychodynamid ego
lfégychology&_They are.applied to a aevelopmental period, yduth,
ngich is itself less than clear cut. The point of Eherstudy is
that in so doing we may increase the depth of our understanding'
of botH the theories and the stage of 1if%, though we” may fu}ther
decrease our'senge of their simplicity. In the case of the
dévelopmental perspective, our hypothesis is that in applying
these»tﬁo theories together wé:ﬁay distinguish more than a single
Tormative pattern for people at the stagé of youth, that though

certain developmental tasks may be constant they are dealt with

in different ways depending upon one's developmenég} lentry- .

point'. Therg are, in thisvSehse, several lines of‘development.

assumption that more than one overarching theory 1s necessar to
P , ‘% g y y

H

understand development, that neither theory subsumes the other

but that each contributes differengvénd complementary perspectives



which are not. to be related in an .overly simple way.
The study attempts, then, to compare these theories of

development and-to offer an exploratory integration of them

»

which provides a multi*dimensional view of a ‘single developmentéi

period.

The genetal context.for this investigation is the
tradition of .theories of 'ego development'. Left at that, this 
term tells us very littlé, so ambiguous isoit. LoeVinger (1966)
lists three meanings- for it withinrpsychoanalysis aloné. '.Hauseq
(1976] coptrasts two main ones - Loevinger's own structural
hierarchical cohcéption, and the clinical - functional analysis of
the ego analysts. An even broader conception is offered here.

The egd is the system of meanings by means of which
experience is structured, the patterned ways in which an
individual‘interprets and responds to the world and himself, his
frame of reference. This conception ié developmental in so far
as that framework is built up and modified throughout the 1life-
sfen. It is 'cognifive' only in so far as motivation and emotion
afe Subsumed by a broadly based conception of meaning (cf Kelly, '
1955), but this once controversial view is inéreasingly
1egitimiséa by the growth of cognitiVé theorieé in psychology.

It has its historical roots in a broad 'semantic' movement.
within the human sciénces‘(Becker, 19715 and in the growth of
information and systems theory (Nauta, 1971). This Viewpoint is
increasingly unremarkable and defines little in itsélf,rbut i£
doeé provide a conteft within ﬁhich competing theories may be

fruitfully contrasted. Each theory of the ‘ego' is a different
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way of analysing and mapping the pattern of an ihdiy@dual's
construction of his experience. Thus Kohlberg et al. (1977) can

draw a methodological compari befween psychology and literary

criticism:

'"The child psycHologists' interviews are the humanists
texts. The test of accuracy of interpretation 1s that
if it is claimed that certain ideas are related in
certain ways in the text that this relatlonshlp makes
sense 1n the text as a whole. -

(Kohlberg et al, 1977,
part 1,

-

'Frame of reference' is just what Loevinger (1976)

says her theory deals with, but -she appropriates the term to her

own 'structural' view, structural in the sense of a development-

ally hierarchical progression of stages. But 'structures' are
! "

simply coherent recognisable patterns 'in frameworks of -meaning,

¥

and there are many of those, perhaps as many as our scientific

curiosity cares to uncover. It is convermient to categorise the
L , * '
current relevant theoyies into three broad modes of analysis of

ego structure and ego development. One of these is the
cognltlve structural group just mentioned; another is the
psychodynamic model; a th1rd may bé~E§TTedﬂthe soc1a115at10n

model. This divigion is based .on the kind of;analytlc categories

-~ - i

used by the theories and the form of relationship assumed to
A\

exist between thosé;@ategories. It need be in no way an absolute

Vexhaustive list.

%
i

Lo . R
L - ;
e T ,/
. = -

< : ) e
This'overarch}ng perspective and the three-fold division
0of models within it is presented here as a general framework for

clarifying our theoretical approach to the problems presented

-

by late adolescence, youth, and young adulthood as'developmental

- L ]

N



periods. As Grinder (1973) points out the traditional approach,

to adolescence following in. the wake of Hall's (1904) pioneering

efforts tended to be,takonomic, normative, and descriptive. More

3

recently flexible theoretically’based approaches have been
proposed as candidates for in-depth analyses. These theories can

each be described as ego develbpmental in ou;fooad sense of the

i
term. :

. . Our purpose in this introduct?ig’chdﬁtér is to
e ,
describe each of: the three models in ‘turn and its application to
the area of adolescence and youth, and then to compare and o

integrate them as'a basis- for the ‘empirical study.

o

Socialisation Theories

Socialisation or social learning ‘theories suggest
that the basic process of developﬁent is learning ones culture's
- values, norms and pétterns'Qf‘interpretafion and action,
adapting to them, internalising them,.or, more_accuratély;
becoming them, The‘aétuélﬁfkeory of learning used is of no
particular concernrhbfefiln much sociological work such theory

~»=1s at best implicit, often just 'common sense', The ‘major point .

S

is that the analysis is conducted ‘at the level of 'content', it

is not 'structural' in the %sual sense of that term. This means””

in effect that no attempt ig made to;fiha d systematically
related set of analytic constfucts‘whiCh applf with great
generality. Suchrconstructs still exist, buf'they,are closer to
the level of the data, that is the interpretations of the actors
themselves, rather than being highly abstract. |

Perhaps the best socialisation position for dealing

Eed
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with ego development is Berger and Luckman's (1966) exposition
of a 'sdciology of knowledge'. It is so beéausé it ‘deals
explicitly'with the process of coﬁstructing meanings; it caﬁ
function fof our overall anaiysis as a baseline theory, a take-
off‘point. Human behaviour and the reldtionships of individuals
to their culture, one another, and their own lives ére to be
understoo&?in terms of the creation and maintenance of a céherenp
'sociéi reality', a complex 6f*attributed meaningé involving' the

’person, an 'idéntity', and the culture, his 'world'. 'Identity’
is 5bje&tive1yﬂdefined as location in a certain world, %pd can
be subjectively appropriated only along with that worid. One is

3

what one is supposed to beg. . ‘

This means .that there is no?'problem' of identity in

B

orms'are simply and coherently

o

a social world whefé values and n
related to each other. 'Un&ferse maintenance' - the 'nomic'.’
function of.brhering expérience, puttingjever?thing in its right
place - is a relatfvely straightforward matter; Only if thefé are
conflicting definitions of reality_realised in the community is
oné faced with the possibility of 'individuality;. The person
£hen has dptions in answers available to the queétion "Who am.
I?7', and that question‘bécomes real. There is a sense of choice

: witﬁirespeét té:identity; and so commitment, the consistent
resolutién of a choice conflict; becomes a problem. Basically
commitment is the appropriation of some identity/world cons%ruct.
It is central to the development of the 'ego', the frame df
reference by whiéh one construes ones experience as meaningful,.
Any specific commitment is part of this overall process of the
socialisation of experience.

‘Development in this tradition, then, is the biography

~



. 6
of the individual's transitions between reality constructions
and between.ident;ty locations within such a reality.'In’a
. complex world such tra%sitioﬁs involve an element of 'choice' on
the part of the sﬁbsect: The question of " free will! %s not
relevant, the theoretical question is what processes mediate the
'when' and 'how' of such transitions.‘For socialisation theories
the place to look for the dynamic of development ié the normative
"structure of the individual's social environment. |

‘For instance, the existence of a normative 'age
grading' system (Neugaften, 1964)-constitutes a kind of self-
fulfilling prophecy regérding developmental paths (to which
}psychologicél theories can be'réady recruits). Linked to this 1is
the corresponding process of 'role passage', the on-going trans-
formation of réle—sets throughout the life 'career' (Beckner and
Strauss 1956; Strauss, 1959). Powe}ful and penetrating'analyses
of particular developmental periods or isgues af;'possible at
this\level of theory. Relevant examples are Sebald-(1977) on
adolescent beha510ur, and Komarovsky (1976) on sexual identity
in young men. h “

L This analytic capacity is of less-interest in the
present study than the theoretical basis that the view provides.
What it makes clear is that in a complex social reality which
rehuires a choice of identity heavy demands afe placed on the
process of 'leéitimation'. There is a need to integrate meanings
in disparate sectors of reality into somel consolidated world, to
resolve potential conflicts between different areas and periods
of life such that the person continues to exist as a recognisable

identity validated consistently by his experience. In this

situation an individual has much of the responsibility for

wt



constructing the meaning of his own biography, as he integrates

his world vertically through his life-span and horizontally

———

across different spheres of aétion: Much of this study concerns
itself withv;n analysis of the quaiities of these-refiective
processes of legitimation,. Lk

The limitation of this level of theory is that little
attention is paid to the necessary features and constraints of
the structure of human social realities and the implications
these have for development and experience.‘Thedonly condition
which seems to be clearlyaimplied by this view is-consistency.
of meaning on a fairly .common Sense 1eve1.vThe otﬁer two forms
of analysis explore these constraints by aealing at a more
abstract level with the structure and dynamics of realiﬁy con-
struction. It is the interrelationship between these two

approaches and how the level of content relates 'up' to them

that‘is the focus of this study.

Psychodynamic Theories

Psychoanalytic theory is often seen as a relatively
maturational developmental fheory in comparison with the social
learning theories. Maturational paradigms are unlikely to be
'ego developmental'; they do not deal with constructed meanings.
The ego psychoanalytic traditioﬂ from Hartman (1958) on is
particularly important in moving psychadynamic theory away from
this position, as are the various 'Neo-Freudians'. There is a
growing perception that the metatheory should be reformulated so

as to consider motivations as meanings. (Schafer, 1967). The

- <

adaptational model links the person to his world in a way which



implies intimate transaction, anﬁ even a kind of continuity .
(Loewald, 1951); and it attempts to extend the developmental

@

 framewory'thr6ugh the whole life-span (Levihson EE Ell, 1978} .-

The cbre of the psychodynémic traditioh is its
analysis of the structural integrationvof conflicting motivations
and identifications, and of the patterns ofcéontrols and |
defences which mediate these ambivalences. Development‘is the
progressive resolution of a series of ongoing conflicts. In
adolescence fhe new balance of dfives resulting from puberty is ‘
an obvious challenge to the old psychic structures and provokes
renewed conflict which must be resolved with a ré—alignment of
forces (A._Freud? 1958). For the theories of 'object relations’
these reéligﬁments are conceptualised as changes in thé defini-
tion of relationships with significant others (Blos, 1962).

It is no coincidencé that the most creative thinker
with an égo anaiytic orientation is also a major theorist of
adolescence. Erikson's (1950; 1968) analyses were among the
first to be based clearly on the importance of the meanihg of
experience for an individual. Related to this focus is his
extension of the theory not merely 'verfically' to encompass the
entire lifespan, but 'horizontally' to include the person's
social world in reciprocal interaction with his intrapsychic
d&namics. The conflicts and ambivalences which have to be
resolved for Erikson are not simply those of internal motivations
or immediate interpersonal relationships but those inherent in
the entire culture. The parallels to the foregding socialisa£ion
view of development are obvious. The social world structurqé and

is structured by the actions and reflections oi\ifé individual -

members,



What Erikson added to the sociéli§ation perspécpive
was a theory of ‘the developmental structure of the ego, focus-’,
sing on the emotionally éhafgéd problems arising. from inevitable
| ahdAneéessary'éonflict laden i§SueS in the person's ps?cho§ociaif
ad;btation and maturation. The core of fhis‘thebry is the epi-
genetic developmentaluscheme which postulates a series of issues
linked to life stages, ®ach of which must be dealt wﬁth before
prbceédingi;q‘the next. Therquqlity‘of resolution at anyrone <
sfageginflﬁénces the possibilities for resolution of subsequent

i . - . ,

'stages. E?% develo?ment iséby no means a‘make or break crisis at
ény’singlé ﬁS}nt - there 1s the opportunityoto go over old
ground, re-awaken former conflicts, and work out a new
resolution. This i; partigularly true at the crucial turning
poiﬁt of adolescence. In fact the theory suggests that every
issue is active imn. a particular form at each stage, and the
issues and stagés form a kind of matrix for mapping ego develop-
ment and ego structure. Each stage can simply be most readily
described in terms of a dominant issue. f

What develops through this sequence is the 'ego
structure'. In every life phase there is an issue which requires
'ego strength' in order to confront and résolve it; and the
resolution of that issue .confers further ego strength. This 'ego
strength' is, one might say, integrity of strﬁcture. What is
unique to psychodynamic -theories is that the strucéare is
described in essentially dialectical terms as beiﬁé a conflict
around some focal issue which comprises two polés. Though some
presentations of the theory suggest thé;‘oqe pole is good, the

other bad, what Erikson seems to intend is that the ego structure

should strike a dynamic balance. Each focus then is a 'mode of
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~ambivalence' and the resolution which each person works out is

g

'in some deégree unique.

The issue dominant during adolescence, according to

Erikson, is identity achievement versus identity confusion. This issue

of idez;}ty 1s crucial to his theory since around it a major
d

consol¥dation of the past and a major direCtion setting for the

future takes place. Theeconcept has been crucial to psycho-
dynamicif%éory in cr}stallising the importance of meaning and
“the mutual interdependence of individual and society. What -then
is 'ego identity}? 7 |

Erikson (1956) suggests that the concept be formulated
"from different angles'. Sometimes identity is a conscious sense
of ones wholeness as a person, but it 1s also an unconscious
striving for personal continuity and the synthesising process of
the ego. It is the feeling of ones uniqueness as an 1individual
but also the 'maintenance of inner solidarity' with the ideals
of ones cemmunity. The basic notion then is one of integfation -
of forming a whole both of oneself, ones social world, and of ‘

- '

the relation between them. For this to happen cﬁizghood identifi-
cations, with the emotional charge which these carry, must be';'
reassessed and in an act of synthesis, be;subsumed by nem~
identifications with current significant figures; a newrmore
appropriate self-definition and a set of commitments for life
must emerge.

This process o% resynthesisAmay be aided by a
Joratorium', a perioa of some disengagement and experimentation

free from the demands of normal role requirements. The integra-

tion sought must:  involve not only ones values, motivations and



personal history but also qu'spersénal endowment, the .
opportunities realistically'ayailable, and the values ang
ideology of one'ssocial milieu. And so identity ‘emerges as an
evolving.configuration‘which is graduaily established by
succegsive ego syntheses' (Erikson 1968, p.163).

. This emph;sis on intégration and the establishment of

3

a structure which can mediate the .inevitable motivational
ambivalbnces is different than, though by no means coptradictoryA
to, theﬁconten£ level analysis of a socialisation perspective
wheje fh¢ emphasis is on describing identity as. some 'location}
~in some 'world'. In fact Erikson tries to synthesise theée'
views,, and so runs the danger of confuéing them. His conception
is broad and general rather than precise. Other analytic writers
such as Schafer (1967) have ‘criticised it as 'impressionistic’'.
But this veryAgenerality makes the copcépt more reséarchable
than the idiographic formulations of most psychodynamic tﬂeory.
At the same time it is a difficult éonétfuct to operationalise
accurately and fully just because of its richness. Bager (1972)
in a review of this problem suggests that most attempted
measures have missed the 'multi-dimensibnality‘ of the identity
construct, ﬁarrowing it for simplicity of operationalisation
“(see also Bourne, 1978). Studies by Baker (1971), Jans (1971),
and Thayer (1963) make it clear that most availablé instruments
in lafge part lack internal consistency, and convergent and
discriminant validity. | |

The measurement strategy with the strongest claim to

accurately represent Erikson's conceptions is Marcia's (1966).
5 ‘ .

This semi-structured intervgsy maintains some of the richness of

clinical jﬁagement but employs a four category system of

4
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'identity statuses' on which an impressive array of validity

research is accumulating (see Marcia 1976, and 198Q for reviews).
The statuses classify people'acﬁording to the vari;blas of
commitment and crisis with respect two major areas of
idéntity formation, vocation and ideology. Identity achievément:
subjects have formed a commitment to some stance on these
central issues after a period of questioning and exploration.
Moratorium Subjectsiare thése currently in this decision mak;ng
process. and have no commitments. Identity diffusions also have
no commiﬁment; althoﬁgh they may or“may not have explored
choices in the past they are not currently doing so actively.
Foreclosures do have commitments but‘seem to have taken these
over from significant figures in their social backgrounds with
little questioning of them or process of making them ‘'their
own'.

Tﬂe considerable variety of research situations used
in validatiné andiextending this scheme indicates that indeed a
general quality’of 'ego strength' 1is gained by .resolving the
identity issue through discovering a unique personél synthesis,
and this quality is manifest in many different ways. Failure to
resolve the issue in an 'achieved' mode brings penalties of
various kind; of ego strength deficits - free anxiety in
moratoriqms? lack of self-determination in diffusions, and
rigidity in foreclosures.

Marcia's work represents a creative simplification in
identity research. I£ is not only a measurement technique but a
conceptualisation‘which attempts to order at an abstract lével
the rtich idiogréphic theory which is suited only for in-depth

case-study research (such for example, as Erikson's (1968, 1962)
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own work, or Paranjape's (1976) cross-cultural studies). The
nature of this abstraction can be thought_of in at least: two
ways. In terms of an idiographic 'inierprefative' approach to
the psychodynamic tradition these four 'types' can be viewed as
particular dynamic 'themes', abstrécted modes of emotional
content. This approach is explored By'the’research of Donovan
(1969) and Josselson (1973) in which the statuses appear in térms
bfv}heir personal imagery and their inter-personal relations to
represeqt post-oedipal, o%dipal conflict, oedipal attraction,
and pre-oedipal modalities. They Seem-}o deal with variants of
the themes of commitmené, creative~sgbellion, security and
continuity, and dissolution éhdifragmentation of attachment.
The statuses are then idéél types representing the dominance of
a particular theme. Marcia (1976) seems to favour this inter-
pretétion. »” |

More recently Marcia (1980 ) proposes a more structural

view - that ego identity may be theoretically c0nsider;@Eﬁa{m a

cognitive point of view as a patterning of the 'self%;tructure'.
What do the statuses represent in this case? Combining an under-
standing of psychodynamics as cqncerned with the inE?gration Bf
ambivalences and a dialectical interpretation/of Erikson they
may be considered to represent moments in a daalectical develop-
mental process operating between the formation and ‘maintenance
of structure on the one hand aqd its flexibility and openness to
change on the other; in polar %érms, between rigidity and lack
of definition. The i1dentity statuses are concerned in this view
not so mﬁ%ﬁ,with crisis and commitment, which age used as signs
or operationai markers, as with the underlying structure of
identity in its degreeéof'%orld-openness and of self-definition

L
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and of the degree £o which the state of resolution of this

dialectidical process is one of integratioe or confliet,
Fundamentally these operational categories are a kind

of psychodynamic shorthand, as much conceptual as empirical. This

sﬁould alert us to the fact that 'commitment7 and 'crisis' are

simply signs used in operationalising the concepts more than

the§ are vital to the structures that uederlie the statuses.

This perspective is lost.if the empirical procedures’get

standardised in an overly mechanical way. Golesmith (1972) in,

idiographic researcﬁ independent of Marcia's comes up with

similar constructs but proposes an interesting addition, that

of 'identity appropriation', in which the anxiety of crisis 1is’

hurriedly resolved byr'latching on' to some convenient identity
without thoroughly working things through. The point in general’
is to pay attention to the quality of identity resolution pre—
cesses ,rather than to go in the directlon proposed by Gallatin
(1975) by being more preciseyabOut the }degree' of crisis ‘and
commitment. The present study attempts to extend this
qualitative approach.'

«This brief theoretical analysis is presented-because

2fF

g

™

“ Lol . )
,§§gthe impgTtance of emphasising that the psychodynamic

perspective in spite of a richness of potential interpretation

that can be confusing as well as very hard to research, can also

be presented in a simplified scheme which is structural in form,

L4

but 'structural' in a manner unique to this tradition. The
analysis is intrinsically dialectical in form and describes the
dynamics of emotional ambivalences within a person’'s world. .In

this way it goes beyond the socialisatienxanalysis which lacks a

conceﬁ? of emotional dynamics, and is yet distinct from the

o
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structural viewpoint of cognitive developmental theorists. which
. ) o N %
represents a third analytic model. , = ~>

-

’

Cognitive Developmental Structurakism
' - L
AT

™

;,Thé group of theories we are calliﬂgviCogﬁitive struc-
tural' form partAof\a wide intellectual movement ‘'spanning
several of the humanities and human sciences (Piaget 1970 a).
They apply td psycholbgical queétiéns:a petathéoret}cal approach
which is part of a Zeitgeist. fhis moyement has contributed to
-making the study of how people think about théir‘world
respectably scientific, has'givén Cred&bilitf to the notion that
‘it is the meaning‘ofpeople;s actions which is essential to
understanding them, and ﬁas attempted to find satisfactory
methods and an éppropriate theory for studying these difficult
and once pnfashionable problems.'It is this approach more than
any’other-which inspires the’thinkihgbbehind the present study.

The one man brimarily responsible for the foundations
~of‘this approach in psYChoiogy is, of course, Jean Piaget.
Piaget's stfuctu{alism is a developmental theory, tracing the
¢volution of the forms of thought through their ontogenesis in
the growing éhild} Development is seen as a progression based on
the principles of organisation and adaptation. Cofnition and
behaviour at any time hang together ih a system of ;pheyently =
related éomponenté; through time the ;haracter of that systemhis
transfofﬁéé in interaction with_}he world, becoming increasingly
'equilibrated', or capabie of adequately processi?g relevant
informational relationships. ’ 5

*.

Piaget claims that this process is 'constructive' in
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-, character. By this he means firstly that the organism's

[ cognitive system-is self-regulating in such a way that adaptation
is a basic tendency and so compgtent thought is intrinsically
motivated;’gnd'secondly this is not a one—siéed process but a
transactional one between a 'stimulated'morganism and an

_'interpreted’ environment. So knowledge is built interactively
out of this relationshiprbetween the organism and its environ-
ment. Thus - 'Thought transforms and transcends reality’ ’
(Piaget 1970, p.707). This process of adaptation works
dialectically through the complementary operation of two
principles: assimilation {interpretation in terms of existing
cognitive structures) and-accommodation (modification of those
structures in response to new material). Development is an
interplay at every moment between continuity;and transformation,
governed by a prinéiple of equilibration or 1integrated balance.

The cognitive material undergoing development in this
wéy is a set of 'schemes’, tfansformations of experience, actions
performed on the world by the organism, initially in an external
motoric sense by the infant and later internally in increésingly
complex cognitive operations. At: any ontogenetic period these
schemes are coordinated 1in related systems to form overall
cognitive structures. Such structures define, according to

Piaget, a set of developmental stages with the following
properties: distinctive qualitative differences in mode of
functioning; arrangement in a universally invariant sequence;
each functioning as a structured whole, an underlying form of
thought whiéh operates across different situations; andiéach
pelng a hierarchical integration of prevf%us structures, dis-

placing them by reintegrating their functions. Thus the develop-
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mental theory consists of a series of distinct general

structures'arranged in a hierarchical sequence with an intrinsic
logic. The fheory makes a central distinction betweengform and
content - the abstract relational'principlesrgOQerning the
processing of cénceptual material, and the particular problematic
material being worked with, ' -
This thumbnail sketch of Piagetian theory is offered
as an introduction to the general form of cognitive structural
theory and as background to its empirical implications for ego
development. Piaget's efforts in his most influentiél work have
been to demonstrate the empirical range and powe} of this :
ﬁonception and to conceive of thersequence in a way susceptible
Ato formal representétion. His theory takes on the appearanée of
a series of stages iﬁ the development of the capacity for logical
thought, demonstrable in a variety of problem-solving situations
with physical and gonceptu?f“materials. Some of his earlier

Al

work focussed on areas which we are more accustomed to think of@
as 'ego' development, the child's conceptions of the sociallworld,
but the effects of his later structuralist thinking have been
»mofe important both in introducing a new perspective on develop-
ment in all content areas,éhnd also in influencing a growing
school of American researchens who are independently elaborating
cognitive developmental theory with respect to socially"

oriented areas of content. The former direct influence will be

addressed first.

The structural transition with which we are concerned in
tnis study is that hvpothesised by Inhelder and Piaget (1958) to take

place 1n early to mid-adolescence from '‘concrete operational’
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schemes to the final stably equilibrated structure qf 'formal

operations'. At this new level the elements operated'on hy the
structure are no 1dnger 'p;operties"or 'relatidns' but
'prbpositioné'. The truth value of statemehts is* thus freed from
dependenée on the evidence of experience and determined
logically ﬁrom the truth of other related propositioﬁs; the
system 1s deductive not inductive.

'Possibility no longer appears merely as- an :

extension of an empirical situation_or of-actions

actually performed. ‘Instead it is -reality that is now

secondary to possibility'. g

(Inhelder and Piaget, 1958, p.251)

This 'possible' world is generated through the use of
the complete ’combinatorial scheme'. Sixtee;%bossible ;
combinations of binary propos}tions can be generated and used in
thinking. This propositional thoughtlié not available to the
subject at the concrete operational level.

Additionally a flexible unified structure of four
transformations is developed - the I.N.R.C. group (Identity,
Negation, Reciprocal, Correlative), with those propefties
necessary to form an algebraic grbup. These new capacities
pérmit the attainment of novel concepts, such as p}oportion!
probability, correlation, the co-ordination of two systems of
reference, and so on.

In the original work nine experiments are designed to
trace the development of these‘new capacities. Generally two

Substages are distinguished in  this transition: A - the develop-

ment of proportions and the combinatorial structure; and B - the

structure of theg INRC, and the ability to function at the

abstract level, fyee from direct experience. This research,
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howévef, would be consgdered exploratory and demonstrative by
current scientific standards. Reviews (Neima}k 1975%. Keating,
1980) Ebint to a sﬁrprising paucity of replications considering
the influence of this work. |

“Se}iousrmethodp1dgical“aifficulties plague this as an
area of‘research.vThe finding that if is relatively easy to .
obta}n intérrator';ZIiability is no~gﬁarantee that therevare
ﬁnifbrﬂ criteria across investigators. There is a glaring
problem of generalising across the publiShed research, wh%ch
differs:in~pobulation studied, procedures, and rating ériteria
employed. There is clear evidence of differential task
difficulty which means that there is simply no‘criteriaufor
'achieVing; the formal level,'élthough therg is a consisteﬂif
positive cérréiation between th? various possible measures.
Neimark (1975) concludes: 'It i§x§ifficult, therefore, to coﬁe
forth with a firm generalisation éther than that adolescent
thought develops from but is different than, child théught.'
[é.372)

It is also apparent in reviewing the literature that
the original assumption of the Geneva group that formal
operations were universally attained by normal adolescents
between eleven and fifteen years has not been borﬁe out.'Ldrge
numbers of subjects, evén amongst educated members of techno-
logically advanced nations, fail to perform in the expected
way (the percentage varying widely Qith population and task).ﬂmg
Piaget (1972) has admitted this and, in'reconsidering, has
offered somf alternative interpretations of his theory in the

.1ight of this evidence.

" One possibility is that all people are capable of



s

20
attaining the formal level, but some fail to receive sufficient

'cognitive nourishment and intellectual stimulation' (Piaget,
1972, p.8). Or perhaps individuals differ in aptitude to an
increasing degree with age, anhd some people are excluded from

the highést leVéls in the more logical modes of thought. Piaget's
preferred explanation is that people do all attain formal
thinking}‘perhaps later than he first thought; say up to twenty
years oL&é but they use these ;tructures in rather different

ways with respect to different’experimental situations and
méterials by virtue of a specialisation in personal experience.

Other authors have questioned the clear distinction
between 'competence' and 'performance', and de-emphasise a
formal-loéical interpredltion of structure. Pascuale-Leone (1969)
and Neimark (1977) suggest that 'performance' components such as
cognitive style are intrinsic to theories of thinking and that
methodological factors may have biased Piaget's results towards
giving precedence to analytic modes of thought. The analytic
view of cognition has been criticised as misréﬁresenting mature
thinking. Riegel (1973) and Arlin (1975), for example, propose
additional cognitive stagés.

Such sgsfulative proposals aside, it appears that the
evidence 1s Currenfiy confused and open to many interpretations. -
It does seem clear th%%athere are significant devglopments in
the form of adolescent thinking;>and that there are individual
differences in the manner and results of this progression. This
means that the cognitive aexg}opmental perspective potentially
takes on the character of a personality Variabie in a way not

originally intended. For our purposes the major question is how

such understanding as we have of these processes may be linked
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Inhelder and Piaget (1958)vspeak briefly but provoca-
tively about the relationship betweeﬁ the emergence of these new
logical capacities and development in the social realm: 'The
structural transformation is like a center from which radiate
the various more visible modifications which take place in
adolescence' (p.335) A sé of ideal-typical characteristics»of
adolescent personality developmgnt are related to this 'core' by
Piaget and his later elaborators (e.g.Elkind 1969 a, 1969 b;
Osterreith 1969). Such, characteristics as: .'orientation toward
the future and:preocéﬁpation with a life plan, orientation
toward ideology, criticism of estab1i§hed institutions, and
commitment to }pture changes, emphasis on the internalllife with
its correlated romanticism, mystiéism and individualism.' (Blasi
and Hoeffel, 1974, p.345). (In the present study we condense
these for operétionalisation into three major components:
future time perspective; social-ideological orientation; and
introspectiveness).

How are these new features of expéri%nce related to
formal structures? The capacity to subordinate the real to the
possible is essential to formal hypothetico-deductive thought.
This constitutes an important freeing of thought from the
constraints of what exists and has been experienced in one's
socialisation. Hence one can project - or hypothesisé - beyond
the immediate both in terms of planning one'sown future life,
and also of considering things in an historical light and of
gaining perspective on current social conditions by creating

idealised possibilities. Idealisation in the romantic and

spiritual sense are also frequently present in the adolescent's
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thoughts about himself ‘and others. And this capacity to see

oneéelf, to reflect, can be related to the other major feature
of formal structures, their ﬁropositiohal character»which
involves é kind of thinking about thinking, a reflectivity.

If the central importance of logical strucdture to
adolescent experience is accepted, then the question of the
implications of the discovered non-universality of formal
Qperationsvmust be addresséd. Perhaps the ideal-typical ,
;'adole3cent éxﬁerience' is not universal. Kohlberg and Gilligan
3‘(1971) seem to support this position. Or perhaps, as suggested
above, our'assessment of the presence of underlying formal
structures is deficient.

Howgver tllis interpretation of the structural relation-
ships involved has not gone unchallenged. Blasi and Hoeffel
(1974) question the relevance of Piaget's theofy to social
cognition. They suggest that the, concepts of 'possibility' and
'reflectivity', at the core of this view of adolescent thinking,
have different meanings in the sphere of social development than
they do within the specialised context of the theory of formal
operations. To have a sense of possiBility, fhey ciaim, it is
not essential to have the ability to analyse the implicit
structure of situations. It is more important to have .experience
of diversé social éituations, the concrete self knowledge
arising from this, and the experience of making real personal
choices. 'Reflectivity' as used in regard to formal structures
refers to the use of first-degree cognitive relations in second-
degree propositions. This is not at all the same as faking one's
own thought processes as content for reflective thinking, nor as

having a new cognitive relation to one'sown self-conceptions.
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What is most surprising is the total lack of direct
evidence bearing on this relafion betwéeh formal operations and
these 'content' aspects of adolescent personalit;. This study
. addreéses itself to that question., So far‘the debate has
remained theoretical, but glaéi and Hoeffel's arguments are
powerful ones.rThey conclude that the relevant cognitive
structural theories are those which are concerned diréctly with,
the development of the concépt-of the self dﬁring this period.
An early such theory is Nixon's (1962) idea of 'self-cognition’
as the novel feature of adolescent experience. Kohlberg and.
Gilligan (1971) seem to base their ideas of epistemological -
developmént on a new relationship between self and world. In fact

a whole tradition of social-cognitive developmental theory has

emerged based on the Piagetian model.

Social and Moral Development

Zk/

In fact a growing number of researchers have been
extending and integrating these jinsights with different materials
in different content domains - 'gu;ded not by a theory but by an
approach labelled cognitive-developmental' (Kohlberg et al. 1977,
Eart 1, page 1). This 1ite£aturérdeals witﬁ social cognition,
echoing the work of the early Piaget (e.g.,1932) in subject
matter, but integrating some of the ihsights of Baldwin (1879)
on role—taking as the basis of social development, and employing
the constructivist epistemology and the strict structuralist
formalism of Piaget's later work.

Such theories attempt)igzmip‘out the development of an

increasingly equilibrated conception of the social world in terms
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of a set of naturalistic stages which meet the criteria of

qualitative difference, invariant sequence, structured wholeness

and hierarchical integration (Kohlberg, 1969).i%ﬁﬁf‘thi§ wérld
~is a 'social' world involves a further series of assumptions,
based on Baldwin's ideas, beyond the‘sfrictly Piagetian

(Kohlberg EE_E};,~1977, part 1, p.3): the affective and cognitive
realms are not disfinct,'but different perspectives on structural
change; there is a fundamental.unity of personality organisatién
and development called the ego d; sélf; socigl cognifion

involves role-taking, the awareness that the other’is in some

way like the self, and that the other knows or is responsive to
the self in a~ixﬁtem of complementary expéctations; changes in
the conception of self and of the world are parallel; equili-
bration in development leads towards greater reciprocity between
the self's actions dnd those toward the self. .

Kohlberg’s work in the area of’mofal réasoning_(Kohl-
berg 1959, 1969, 1975) is the best known and most successful of
this kind, but-several other areas have been studied in similar
fashion: faith (Fowler, 1974), defeﬁces (Chaﬁdler, 1978), role-
tak{;; (Selman, 1971), self and peer rel'tionships (Selman and
‘Jacquetteg 1977 b), and so on. The rélatzonships amongst these
schemes is considered in a later section. Here Kohlberg's scheme,
the one .used in the present study,is considered in detail (see
table 1). /7

This desgéiptive scheme and its associéted 'clinical’
assessment mg€ﬁaaéiogy in their present form are the outcome of
twenty years of work by Kohlberg and his associates. It is useful

and important to understand the nature of this development for a

thorough grasp of the status of their structural conceptiog\pf

7
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'moralireasoning In the orlglnal research hohlberg (1959) | .
isolated six orientations amoag children, in 1atgm;FTTHHbod'and
adolescence, in thelr qpasonlng 6n nine moralfdllemmas. Thls
description is clearly guided by an implicit structuralls
developmentals conception but the?? éouldbbe only éuggeStive«’
evidence for)if at that time, andAFhe number of orlentatlons .
described waé admittedly (afbitrar;' in empirical terms.'?hey W)///
were 'ideal types', and'respbnées‘were signs of the 'general
pattern' of a‘stage (Kohiberg EE:EL-; 1977). Assessﬁent
materials and scoring remained\unstandardisedbfor several years,
and so research studies done at that time were often nbt
comparable with each other (see Kurtines and Grief;“1974).

Longitudinal validation studies (KohlbeTg éndaKramef,
1969) revealed certain defects in the scheme:finverSiOns’(froﬁ
stage 4 to stage 3), skipping (from stage 3 to stage 5), and an
important college age regression (from stage 4 to stage 2)
These were later interpreted as the result of too mu&h extraneous
confent'in the stage definitions, and the scheme waswredefined
along broadly similar lines, but with a more refined and
rigorous conception of the nature of structure. This may be most
~clearly understood in terms of the concommitant"social
perspectife' of a moral stage, an idea based on Selman's (1971)
work on role taking (see,the’rel vant section in table 1).

The inadequaéies 0 the;previous‘scheme were most
significant in the definition of the higher stages. Stage 4 is
redefined as a 'Social system perspécti&é' rather than 'law and

”

order', a content ﬁhich ¢an occur at StagiAS. The post-

-

conventional stages 5 and 6 are qnore rigorously defined as. a

beyond, or prior to, society p®rspective. The stages are forms
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of thought not types:of values. The\overall effect is to shift

the scoring of many responses:downwards,
This 1is the scheme employed in the 1972 “structural
l1ssue rating' manual, but this global ratlng format was

1nsuff1c1ent1y reliable and has been developed 1nto the current

'standard form scoring' with the intention of,strengthenlng its

psychometric properties (Kohlberg et al., 1977). This formatfis
regarded by the Kohlberg group as the final form; fhe outcome of
their research program (Kohlberg, personal communieafion).

The validity of the moral development scheme is still,
to some extent, an epen guestion given its as yet incomplete
guality. A highly critical review by Kurtines and Grief¥(1974)
proves to be Trather spurious; they accurately point to
deficilencies 1n the early scoring formats and in Kohlberg's
publication practices but misrepresent ‘evidence on the preseﬁt
status of the scheme. A problem in assessing the evidence ie
that with the revision of the scheme earlier validity work on
Ehe meaning of the Dtages is compromlsed Reviews by Broughton
(1275) and Gibbs (1977) point to a strongly favourable balance
of studies which provide evidence on relevant structural
criteria. ,i |

The developmental Sequentiality of the stage scheme
ulE}mately depends en long term longitudinal déta. Kohlberg is

fzllowing up his dissertation subjects over twenty years; these _

[D

ta have not yet been published but are reported to be supportive

2f the theory so far (see Brown and Herntein, 1975, pp.315-318).

tx
4]
9]
o
et
t

s of experimental interventions designed to effect small
stage changes have Icund results consistent with a hierarchical

ce {Turiel 12£%Z; Rest, Turiel, and Kohlberg 1969; Kéasey,
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1973; Tracey and Cross, 1973; Arbuthnot, 1975). Similarly, .

educational discussion groups have produced the predicted

rn of changes (Blatf and Kohlberg, 1975; Hickey, 1972Z;

re€?4 -bysRest,1974) . Regardlng the cross-cultural unlversallty
of the‘?cheme, Slmpson (1974), although critical of aspects of
the thgory admits that the research is 'suggestlve ; and

Edwards (1975) and hhlte (1975) obta1n consistent results in
addition to Kohlberg'é (1969) own work. The 'structured whole-
hess: of stages has been improved by the new scoring echeme, and
Kohlberg et‘al. (1977) report\that 75% of most subjects' d

responses are at their modal stage. Older results by Turiel

(1969) found that modal stages could generally be identified

.
RN

even at periods“of rapid developmenE.ARest's (1973) data on
comprehension of .and preference for statements at different
‘qutages is supportive of the theory's cléims ahout 'hierarchical ==

integraéion' of structures. Non-'structural' evidence regarding .
the relationship of moral level to real-world choice and action,
although pertaining moetly to earlier versions-of the scheme, 1is
also suggestive of further support (Milgram, 1974, p.205; Krebs,
1967; Krebs and Rosenwald, 1977; Haan et al., 1968).

This array of evidence, however, applies chiefly to
the first four stages in Kohlberg's six stage scheme. One
important advance of the theory over the ear}ier Piagetian
research was the apparent discovery of an additional further
major transition in moral development during adolescence. This
is the period with which we are concerned in our study; it is
also the point at which Kohlberg's work has been subject to the

greatest controversy and his thinking undergone the greatest

revision.
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— Originail} the moral orientations were: ubholding 1aw
“and soéial order t4); social contract asJa basis for human ‘
rights (5); and fundamental universal principles of- justice (6).
Each of these were to be found in high school poﬁuiafions, and:
they were conceptually extrapolated from this age group. The
crucial longitgglggl validity study (thlberg and Kramer, 1969)
uncoyered a theorefically anomolous regression iy college age
subjects who had been stage 4, 5 . or 6 in high schyol but who
apparéntly reverted to a stage 2 mode of egofstic hedonism in
which they asserted the nead of everyone fo 'do their own
ejfhiﬂg!é Later teét;ng%showed each of these subjects to have
réturned to an overail higher level of reasoning shortly after
they had left college. These:results were interﬁfeted as a
structuralrregfession in the service of a functionaf advance,

These young people were aware of advanced goral principles but

lacked a personal commitment to employing them in zeal

-

“"situations of personal choice and responsibility. The regression

\
9\\ -

allowed a stabilisation of the moral structures, but more
importantly gave the opportunity fér 'ego de&elopment' in a
'functional{,Eriksonian sense. - |

This 1969 interpretation prgvides no evidence of
uniquely adult moral development; all the levels of thinking are
potentially available from early adolescence. The retrogression
however seemed to be ézlvariance with the strict formal require-
ments of stfucturalist stége fﬁeory. Turiel (1973) pointed out
that the disequilibrium of transition is different from the
disorganisation of regression, and from this idea came an inter-

pretation of this college age thinking as 'stage 4}', a

combination of relativism,and ethical egoism which identifies
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morality as stage 4 thought and questions its validity. This

transition is a route to»forming what’is now -seen as a neW'adult
phase of develbpment, the establishment of principléd modes of
thinking unavailable in adolescence (Kohlberg, 1973).

| It;should be clear that this demands a revision of the
scoring scheme, to a degrée/fhat cannotbbe lightly glossed'over.
In this view none of tﬁe longitudinal subjects displayed true
stage 5 théhght under twenty three years, and nonevhéVe reached
stage 6. In faét, stage 6 is no longer scored in the current
manual. These post-conventional stages are a development
customérily occurring in the mid and late twenties, not in
adolescence. The scoring situation, however, seems complex to
the Epint of confusion., Some fine distinctions are presented
(Kohlberg Efbil" 1977, part 1, pp.26-27) but are not s§ored as
sﬁch. '43' apparently shows up as an anomalous scattering of
stage scores and is scored from subsidiary 'meta-ethical'
questions. Not everyone passes through this phase and the
developmental situation is at best unclear.

It is apparent that the evidential base of the post-
conventional stages has altered radically; while the stages have
maintained a semblance of cohtinuity. This raises the suspicion
of ideological preference overriding empirical induction and
Kohlberg's concept of the moral realm (Kohlberg, 1971) has been
subject to such criticism from various standpoints, as being
biased culturally (Simpson, 1974), sexually (Gilligan, 1977)
and polifically (Sullivan, 1977).

The area seems potentially open to different inter-
pretations which might be of greatér generality and give order

~ to these confusions. For instance, Gibbs (1977) essentially
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proposes discarding the’attempt to produce afnaturalisticdevel—‘

opmental hierarchyg Dbeyond the conventional level; post-

eonventional thought is 'disembedding oneself from an implicit

world view' (p.10) which involves reflective formalisation not

structural change. Gilligan and Murphy (1977) elabofate the

developmental conception, suggeséing two levels of relativism,

a rebellious adolescent form and a mature post—convéntioﬁéi

form based on the contexfuality of knowledge and fersdnal choice.
It is clear'ét least that the development of social

cognition in young adults is not as clear cut as the earlier

Kohlberg[scheme made out. Essential, elements in the experience =

of this age group which are consistently given importance by

both Kohlberg aﬁd his sympathetic critics are reflection and

personal commitment. These concepts create a link to éhe wider

domain of 'ego development', both in Erikson's sense and that of

a structuralist tradition related to Kohlberg's but broader in

conceptiBn, that of Loevinger,

S~ ~

Fgo Develdpment (Loevinger)

The work of Loevinger (1966, 1976) rexplicitly
represents a Ezgﬁhesis of a tradition of theory wider ranging
than does Kohlbe%g;s, encompassing Adler (1956), Sullivan (1953),
and the ego psyﬁ%oanalysts. The range of content encompassed is e —?
consgguently broader and the theoretical specification rather -
looser, but the material is reinterpreted in similar cognitive ‘
structural terms, refining earlier related attempts by Harvey,

Hunt and Schroeder (1961), Isaacs (1956), Peck and Havighurst

(1960), Sullivan, Grant, and Grant (1957). These theories focus

Wbl >

)
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on the.individual's overall frame of reference and the

integrative processes used to interpret the self, the social
world and interpersonal relations. Each posits an abstract
continuum of increasingly differentiated frameworks of ﬁeaging.

This is a conception so broad :and so abstract that it
is not readily appreciated in a generai»definition. Loevinger
(1966) prefers a 'pointing definition' of what 'ego development'
refers to, through an outline description of her stage model/
(See table 3). These levels of development are 'milestones’,
emergent abilities and changes in focus, on an underlying
éontinuum. The theory is less formalistic and lacks the strictly
logical subordination between stages found iﬁ cognitive develop-
mental theoriéﬁ applying to limited content domains.

thnt}al to this effort to integrate a research

tradition has been the derivation of a measurement instrument.

A sentence completion methodology was selected and the test,rits
~scoring manual, and the theoretical scheﬁé itself have'undergone
a process of iterative development and refinement (Loevinger and
Wessler, 1970). Consequently the psychometric properties of this
methodology have received careful study and attention in a way
which the Kohlberg procedures have not until recently.

There is none of the’confusion associateé with the
meaning and comparability of studies of moral development, but
the number of tests of the validity of LbéVinger’s work 1is
relatively small. Those wﬁich exist are on balance favourable
and promising (see Hauser's (1976) review). There &s a major
difference in focus between the Loevinger and Kohlberg approacges.
The latter, more strictly Piagetian, is concerned primarily with

the developmental aspects of the theory, and validity is pinned
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to these - stage and sequence as kohlberg (1969) calls them.
While these. same structural-developmental characteristics are
also inherent in Loevinger's theory she intends it primarily as’
a characterology. Knowing that people may progress at d&fferent
rates and ha%t anywhere along the line of development, it may
be undérstood as a'continuum of individual differences.

" Validity work has concentratéd on this way of looking

at the scheme. It appears that those studies which have tended
to look for gross ‘overall relafionships to other rekevant
Vafiables have produced confused and ambigubus re?ggts. For
example, Cox (1974)‘examihea children's helping behaviour pre-
dicting an increase with ego development;.and Héan_g}_g}.'(1973)
'studied psychiatric 'ego process' variables in 'bippiesﬁ.
Findings of both studies were inconclusive. However studies which
have made stage relevant predictions on a thedretically derived
basis have been more successful. Blasi (1972) demonstrated
developmental differences in the mode of responsibilityltaking
in role plays. Hoppe (1972) predicted and found a non-monotonic ,
relationship with conformity behaviour,.

This individual differences approach can be the source
of a significant new viewpoint on age specific developmental
questibns. Loevinger refuses to give age norms for the transitions
in her scheme. Thus the ideal typical characteristics of a
developmental period are not identified with particu}af ego
developmental stages or transitions as they are to some extent
for Kohlbé;g. One may consider instead the possibility of
different forms of age-typical experi®nce and multiple develop-
mental patterns on the basis of this individual'differénqe con-

ception of ego development.

R



. , .38
There is not a lot of research relevant to this

approach, however. Goldberger (1975)‘15 following ghe adjustment
and reaction to extracurricular life 5f college students and 1is
repofted to find differences bfsed on ego development, An early
paper by Cross (1967) uses the Harvey, Hunt, and Schroeder (1961)
model toipostulate the probable characteristics of experience |
and behaviour in early adolescence with differing levels Qf
structurai development and'éuggests that different helping
environments are neéessary at differen; stages. Josselson et al.
(1575) in a phenoménoldgiCal study of adolescents at high and
low levels on Greenberger et al.'s (1975) quasi-structural scale
of psychOsociél maturity, find increases in impulse control and

self-esteem, and gains in autonomy at higher developmental

Rid

1eveis. This idea of an individual difference model derived from
developmental theory then reapplied to a‘developmental period 1is
central to the present study. )

A further developmental application‘of Loevinger's
scheme to college age squects 1s its reported moderate
correlation (Farrel, 1974) with an interview &erived scheme of
development in the structural tradition by Perry (1969). Perry's
is a brilliant and provocative éttempt to systematise the ’
experience of college students in terms of a progression of
epig¢temological structures (see Appendix C).

Unlike most structural schemes Perry includes the
influence and operation of more psychg—dynamically based factors:
the effect of the students' tendency to be in adhergnce or
oppo;itign to authority and sources of knowledge; tﬁe difficulty

and confusion which results from facing the responsibilities

implied by the multiplicigy of viewpoints and the relativity of
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—~ values; the possibility of employing defensive tacticé'by o
‘retreating' to ¢arlier.more secure stages, or 'escapinéi byf"
denying the implicétions for growth of intermediate positioné.'
Little further research has attempted to validate this scheme,
But its richness of déncgptualisation is a source gf ideas drawn
‘.upon in analysing the intérview data in  the present study. If
explicitly raises the issue of the intéfrelation of these

differing‘facets of the process of ego development.

Ego Development: Integrative Perspectives

It would be unfortunate if ihe meaning of the term ego
development were assimilated to Loevinger's particular theory.
Her general definition of the field can be accepted but\her—
particular scheme of stages considered to be just one ¥fontender
for hbw best to organise it conceptually.-Aé suggested earlier
in this chapter, the 'ego' is best left as a broad encompassing
category. A theory of ego development, then, examines the
organisation and ontogenetic patterning of peoples’ modes of
understanding themselves and their world. Itroutlines the process
of integrating experience in meaningful ways to create coherent
frames of reference, and how such frames are used to structure
new experience.

All the theories which we ﬁave described so far are
ego developmental in this sense. But how do they relate to each
other? Does one theory include all the others, or must they be
put together to form a complete piéture? Do they deal with-
different éspects of éevelopment? Are they basically similar, or

do they clearly differ on the facts at some points? The present.
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study is concerned to 1nvest1gate such questlons as .these, ng

sectr’n,examlnes the range of answers which have been given to

them, in order to generate a framework’%or emplrlcal investi-

gatlon. , oy

For Kohlberg et al. (1977) the theory of moral evelopment is

now seen as one ‘part of th wider context "ego development':

'There is a fundamental unity of personality
. organisation and development termed ego, or the self,

While-there are various strands of s c1al development

" (psychosexual development, moral deve opmernt etc.)
these strands are united by their comjion reference to
a single concept of self in a single $ocial world.
Social development, in essence, is th¢ restructurfing
ofghe 1) concept of self, 2) 1n'its relationship to
concebts of other people, 3) conceivdd as being in a
common social world with social standards.'

') .
‘(part 1, p.2). .
" The essence of social development, it is claimed, is f

-

'role }aking‘. But this overall unity is to be thought of as ,/)
~composed of V;rious 'strands' of development, each strand being #
defined by some domain of context. 'Ego development' can be .
schemattsed as a matrix: structured stages crossed with 'strands'
or content domainsa

This approach stems from the rigogyously structural
‘approach of the theorists who follow Piaget closely. In order to 
define steges in a progression that has an inherent logic whrch'
can be stated formally, but)can still be specific enough to be
recognisableuempiricaiiy, it pecomes necessary to restrict the
domain of applicationlof the theory. So this general scheme of
ego development can be seen as a consequence ef a perticular

theoretical predisposition. It may or may not prove to be

empirically the most useful.

[
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The question that is raised by this streams-stage
- » D - .
matrix .theory is what relationships obtain between cells. Are
there some principfes of ordering within the_maffiX?fThe7WOrking

answer of the Kohlberg group (e. g. Kohlberg, I@?S) is -that
certaln rules of loglcal 1mp11cat10n seem tﬁ’be operatlve Stages
'correspond to”each.other across domains in terms of basic
seructufe, but some domains are in a sense more fundamental than
others” and constitute necessarY’but not/§ufficient pre-conditions
for development in other domains. So it is between logical
deVelopment and social perspective. taking, and between perspec-
tive téking and moral —judgement (see table 3). In each case the
capabilities of one domain seeﬁ to be required by the other but
there are further elements of experience andtjudgemenﬁz}’
complexity involved. )

This is in contrast to Piaget's original position,
deseribed ebove, whish asserts the 'functional unity' of all
aspects of EOgnitiVe(structural development across a range of
different domains (Piaget and Inhelderklgéé). Differences may
‘ , ‘
exist between domains but this wgziﬂ be the developmental
consequences of specialised\experience with particﬁlar content
areas. That is, there may be\ggme.'horizoﬁtal décalage’ between
different _domains er’acros§ particular tasks but no general

0 ! ’ .
theory of the effect of such 'resistances' of materials to

structural development should be possible (Piaget, 1972)

ship between the domains of 1ogica1 development and moral -
reasoning. The research evidence has generally confirmed the
,Sxpected existence of a moderate positive correlation in the

range of .4 to .6 between these two 'streams', and shown that it

-
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TABLE 3- -
* Theoretical StageACbrrespondence'”" -
between Logical, Perspective Taking, . -
and Moral Development. .
from Kohlberg (1976) ]
<
Perspective ' Logical Operations
Taking o .
Stage 1 Pre-operational -
Stage 2 ) . Concrete operatiéns - -
Stage 3 Beginning formal operations,
(relations as 51mu1taneou51y
reciprocal)
Stage 4 Early basic formal

operations (ordered triadsf
of propositions)

Stage 5 Consolidated basic formal -
operations (isolation of
variables deductive
hypothesis testing)

in Kohlberg and Gilligan (1971): Stage 1 corresponded
to concrete operations sub-stage 1 (categorical
c13551f1cat10n), and stage 2 to concrete operatlons
sub-stage 2 (reversible 1nvarlant relations).

S
A
—
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i1s not merely an'artefact -of age. Arbuthnot (1973) reported low

to modérate correlations between Kohlberg's moral judgement‘and
a variety of reasoning tests in’adqlescents. Langford and .George
(1975) showed arpositivg/tgfrelation in eérly adolescent  girls
between a writte?/ﬁphlg;rg test and scores on a formal

operations problem (floating bodies). Miller, Zumaff and Stevens

-~

~ ~

(1974) with 4 sample of delinquent, retarded and normal
adolescegt girls failed to find a relationship between a variety
of Piagetian tasks and moral reasoning, but the m?ral scoring
was on Piagetian lines rather than following Kohlberg's scheme,
Lee (1973) also did not use ‘the Kohlberg scheme but one
analogous to it; in P sample covering a wide age range of
children (5 to 17 years) he found a positive correlétion with
PiagetianAstages, and that there was a general correspondénce
between pre-operational thinking and authority'orientation;
between concrete operations and co-operation and reciprocity,
and between formal operations and societal and ideological
morality. Cauble (1976) demonstrated a moderate correlation of
.4 between Piagetian logical stages-on three formal operations
tasks-and Rest et al.'s (1974) test based on Kohlberg's scheme.
But to address the issues of the nature‘of ego develop-
ment it is necessary to go beyond this correlational analysis to
an examination of the form of tﬁe relationghip in greater
structural defail, A number of studies attempt to discover the
nature of such orderly décalage, or developmental preconditions.
Tomlinson-Keésey and Keasey (1974) studying sixth grade girls
and college co#eds found that formal operations increased the

chance of being at a conventional moral level in the girls, and.

was necessary to have reached a principled level in the students,



a result upheldrin the fmajority' of cases. They concluded thaii ’ng
’Sophi;ticéted cognitive operations are a“pre?requisite to |
advanced moral judgemeént and there is a lag or décalage between

the acquigition of logical operations ahd their application to

the area of morality!’ (p.291). Krebs and Gilmore's (1980)

findings fof the earlier stages of cognitive;and moral develop-
.ment in a sample aged five to fourteen years, were also

supportive of a conSistént form in the décalége but only after a
re-assessment of early stage correspohdences in’ line with Damon's
(1977) analysis, rather than Kohlberg's (1976) proposals (table//

3). Damon's suggestions lower the moral stages by a 'substage'

against both perspective taking.and logical reasoning.

- Kuhn et al. (1977) is currently the definitive
study concerned wfthithis relationship 1in the adolescent
and adult stages. A large sample (265 subjects
between the ages of 10 and 50 years), and a sﬁaller

sample of pre-adolescents studied lorgitudinally

over two years, were rated on several formal operations tasks

and on the revised Kohlberg moral judgement scheme., Their results
suggest Very strongly that the emergence of formal operational
thinking was necessary for the emergence of principlé&’moral
thinking. It would appear to the diso been necessary for the
consolidatioﬁ of 'pure' stage 4 reasoning, but the authors are
more sceptical of this considering the smaller numbers in&olved
-and the lack of clear theoretical rationale for its importance

in 'consolidating' stage 4. The authors point out thaf the
clearest finding of lhe study is the consistent décalage betweeﬁ

the two domains, in that formal operations in no way guarantees

the advancement to principled moral thought. While 85% of the
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subjects showed some formal operational thinking, only 21%
showed any brinCipled moral reasoning. However it is far from
clear what 'décalage' means in this context in so far as
Kohlberg (see table 3) does not pred}ct that formal operations
(defined by Kuhn et al. as anyqﬁmergence of these abilities in
transitional or beginning forﬁal operations) shéuld be
necessary for stage 5, but for stages 3 or 4 which in Kuhn's
results it clearly was not.

A final approach to the relationship between these
variables has been iﬁtervention studies investigating the pre—'
conditions for moralwdevelopmenf in response to efforts at moral
educati?n: Colby (1973) found that preadolescent subjects in
,tr§n§i€§§@&to formal operations (or higher) were more likely to.
show;mor;Iﬁdevelbpment in response to discussion groups regard-
less of their initial moral levels. Faust.and Arbuthnot (1978)
found that college students at moral stage 3 who were formal
operationél on a written test made significantly more response
to moral education groups than those who were concreté
operational, tending to acquire stage 4 moral structures.

Walker (1980) found that fourth to seventh grade children
acquired stage 3 moral reasoning after role-play 'exposure' to it
only when they had the 'prerequisités' of 'beginning' formal
operations (assessed on verbal seriation and logical absﬁrdities
tasks) and Selman's stage 3 perspective tak}ng ability. Walker
and Richards (1979) fbundrthaﬁﬁwith'feﬁaiejédolescents at moral
stage 3 such exposure to the 'ﬁius 1'-rea$oning'of staée 4
proddted development only for those atfiearly basic formal

operations' (assessed on the pendulum and chemicals tasks, as in

the Kuhn et al. (1977) study). Clearly however, such limited
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intervention studies on young subjects must be interpreted with

care. It Seem§ clear from this evidence that the early stages of
formal operational thought are facilitative of response to moral
education, and that Walker's two studies are supportive of
Kohlberg's position regarding specific stage correspondencies
~and developmental priorities. Kuhn et al,'s study does not assess
'beginning' formal operations, but does show subjects at‘stage‘
4(3) without the requisite formal operational ability on the
tasks used to assess it.

It has been further proposed that perspective taking
ability (Selman, 1971) occuples an intermediate positioﬁ between
1ogica19and moral reasoning in the matrix of ego‘development; it
depends on logical structures, but is an additional prerequisite
for moral development. Research on this relationship (Ambron and-
Irvin, 1975; Moir, 1974; Rubin and Schneider, 1973; Krebs and
Gilmore, 1980; Perry and Krebs, 1980; Selman, 1971; Damon, 1977;
Tracey and Cross, 1973; Walker, 1980) againrgenerally
demonstrates a positive relationship between constructs, but also

s

showsasimiia? problems regarding the precise form of the

relatioﬁship: problems defining and operationalising the con-
structs equivalently, and disagréements regarding the proposed
stage correspondencies. Damon's (1977) revision of the early
stages is supported by Krebs and Gilmore (1980) and Perry and
Krebs (1980), but evidence is lacking regarding the later stages.
In general the other candidates for the content
doméins columns of the 'streams theory' matrix, a growing number,
have not been thoroughly researched in relation to other
structural theories. Nor have conditional relationship

hypotheses been suggested for them, and it is far from clear
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“that they could be. The danger of this streams point of.view is

a éroliferaﬁion of coding schemes for different domains bearing
no cleay relation to each other or to a coherent'conception of
ego devielopment. Generally the necessary diéfinction between

décalage (expansion of the same structure to new content), and

genuine 'structural' development proposed by Kohlberg et al.
(1977) is at best murky. It needs fﬁrther articulation.‘The
relevant research - currently lacking - would be detailed
experimental or longitudinal study of the conditions for develop-
ment in particular domaihs. ,

Damon (%%?J) proposes a related but more flexible view
of the development of 'social knowledge'. He sfudies particular
concepts in fine-grained detail, and suggests that they can be
understood in terms of the operation of general and partial
structures, and specific organising principles unique to a
content domain. Conceptual associations Between'different areas
are dependent not only upon the extent to which common develop-
mental structures are required by each, say which modes of
classification or which form of perépective taking, but also the
extent to which direct éﬁd particular conceptual affiliations
exlst between the content areas, possibly arising from specific
social concerns perhaps obtaining at all levels of the concepts.
This View implies that although at a formal analytic level 1t
should be possible to specify 'mecessary' structural conditions
for the development of some'concéptual ability this need not
mean the precise specification of 'ontogenetic priority'; an
individual can develop the 'mnecessary' structural capacity in

some area without having developed it in another area, say

physico-mathematical problems, and 'applied' it to this new
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area of competence, say moral reasoning (or some more specific

moral cdncept). However-where there is 'basic organisafional
continqity', develobment in,one area 'informs and supports'’
development in another and results in 'predictable conceptual
~affiliations' (Damon, 1977, p.300). This view appears to be a
more flexible_vefsion of Kohlberg's (1976) position, and better
specified than,‘but still compatible with, Piaget's (1972) view
of social development.

This position appears to be similar to that of Selman
and Jacquette (1977a). They propose 'perspective taking' as the
core of social development (see table 1) but have gone on to
create three further schemes (on the self, friendship, and “
group dynamics) which are particularisations of this general
structure. They no longer propose to measure the 'core structure"
directly, but only its manifestation in such particular areas.
Interesting queétions then become what are the conditions of
develoﬁﬁent in particular areas, what geng;ally i$ the degree of
consistencr of a étructural network, and do areas ;nteract to
afgéct ‘oscillation' of structure over time and situations?

Kuhn et gl.'(1977) talk about cognitive operations as at'network
of interactive and co-regulative structures' (p.178) invoiving
7reciproca1 stimulation. A descfiption of such interactions may
prove to be more complex and idiographic than statements of
logical prior?ty. These questions demand exploratory investi-

~gation which might suggest the relevant parameters.

>

’ =1 L . .
A step further away .from the 'streams' view is Loevinger's
. -
position. Here the structures are referred to as 'levels' to

highlight their general quality and lack of a tightly articulated

/7

A
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logic of progression. Structural consistency cannot be brokén

down further than this generalgievel and consequéntly it is
spurious to search for and formalise some 'core'. Rather ego
development is a-diverse and all encompassing evolution. This
argument can be. supported by the internal consistency of the
Washingtoﬁ University. Sentence CoﬁBTEtion Test (Redmore and
Waldman,1975) ; an'qttempt to form a sub-factor predictive of
moral judgement scores failed (Lambert, 1972). This could éf
course point alternatively to a genefal weakness in this assesé—
ment methodology. , : -

The relationship of Loevinger's scheme to other struc-
tural schemes in terms simply of deg?ee.of corrgspondﬁnce
between their respective stages 1s less clear than migﬂf be
expected, There appears to be a'theorétical disagreement between
the éorrespondencies proposed by Loevinger and by Kohlberg to
exist between their respectife schemes (see table 4). The

Kohlberg table is prior to the 1972 revision of the scheme. The -

Loevinger version, though given after seems to rely on the .

earlier stage descriptions. It is apparent from table 4 that at
the higher stages Kohlberg rates his own stages as morfdﬁgvancedb' :
than Loevinger sees them. / T e E
Some research is available on this auestion but none
provides contingency tables or attempts to specf%y stage
correspondencies..Only overall correlations are provided. These

- are positive and significant but not consistent. Sullivan et al.

(1970) report a correlation between moral ;easoning and ego
development of r = ,66 (.40 with age partialled out) in a sample
of one hundred and twenty female,adoléscents (twelve to seven-

teen years). Lambert (1972) from a sample of one hundred and
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Hypothesised Interrelationship
of Ego Development and
Moral Reasoning Schemes
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seven of both sexes spanning a wide range of age (fourteen to

sixty years) and education, reports,f = .SOV(;6O). Haan et al.
(1973) in. their study of fifty-eight male and féméle 'hippies'
(sixteen to thirty-five years) report that 90% of their subjects
were ego level I3/4 or above, while790% were moral stage 3 or
bélow,,but fail to report the correlation; Hauser (1976)
suggests that the correlation is probably quite .low in this
study since each score relates to different aspects of other
'ego functioning' d%ta. The Haan et al. (1973) study does seem
to indicate that any stage correspondencies between the schemes
would place.Kohlberg's stage scores as (numerically) 'below'
Loevinger's, but with the 'hippy' subjects of this study the
older versions of the moral judgement gch¢me may hqve tended to
underscore a considerable pércentagé. All these studies employ
earlier versions of the Kohlberg scoring Scheﬁe; no data with
the current version are available. Neither research nbr theory

appears to have related Piaget's logical stages to the

Loevinger scheme. These gaps in the literature are surprising

‘and regrettable.

Thus a progression of levels of cognitive complexity
is the basic idea of all such theories but there are ways to
expand on it, and it is as yet unclear how to integrate our
understanding of different ménifestations of progression in
different areas of cbnteﬁt. When one tries to relate these
structural concéptions*to other forms of theory the situation

becomes yet more complex and potentially confused.

Socialisation theories are regarded by Kohlberg as

1

pertaining to the 'content' of thinking and,. in particular for



. 52
him, the values and norms.that are appealedzfo in moral 5ustifi-
cations; he seems to see these as of little theoretical interest,
However a growing criticism of cogniliverdevelopmental theory
concerns the downplaying of the 'figurative' over the 'operationél'
in thinking (Turner; 1973), the emphasis on the,universal, im-=
personal and ahistorical over the immediate individual situation
(Sullivaﬂ, 19%7) and the over-restrictive definition of what
counts as 'structure' ﬁKuhn, 1978). Too much may be dismissed as
content at the éost of weakeni;g structural theory.

) Studies have, however, shown that at least a
probabilistic-relation can hold between content and structure;
Findings by Haan et al. (1968), Devine (1979) and Candee (1974)
demonstrate é correlation -between structural measures and
political beliefs. Various studies of moral action which report
relationships with Kohlberg's scheme may also be seen in fhis
light(e.g., Krebs and Rosenwald, 1977). Suggestions, discussed
above, that there‘may_be'a relationship between certain thematic
elements in adolescent experience and development in cognitive
structurg, though currently without empirical confirmétioE: is‘
germane to this issue.” There does seem to Be a relationship
between structural‘development %nd a;pects of experience and
behaviour that would generally bgkqlassified as non-structural.
There 1s also the further converse question of whether social norms
affect structural development, limiting or facilitating growth
at various levels. |

These same issues of the importance of the personal

and the influence of content on structure come up in relation

to psychodynamic theory. Indeed Kohlberg (1969) classifies
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psychodynamic theory as one form of the socialisation point of

view, Thq4ébnversp view equating and appropriating dynamic
schemes to structural ones is also represented. For instance
Loevinger (1976) proposes a loose correspondence of her scheme

—

with Erikson's (see table 5), , . ,
Generally Loevinger's view is that Erikson's work is

a kind of failed structural théory, which makes the mistake of

confusing specific age concerns with a genuine structural

progression. The theory is insufficiently abstract and is liable

to distortion by differing socialisation patterns and so 1s

'debarrpd‘fromrbeing a universally useful characterology.

Loevinger's critique says, then, that Erikson's
psychodynamic prégression biolog%ses spcialvreality and ignoreé
the real underlyfng structural\prdgression; This view deserves
serious consideration. The implications of separating ego
development into three cdnceptual réalms, as propdsed in this -
chapter, is that indeed Erikson does attémpf to encompass too
much in a single scheme and a clearer view might be obtained by
keeping“therexplanatory strands conceptually separate rather
than assuming an ‘'average expectable environment' (Hartman;
1958) which will unite them in such a way as to permit of a
unitafy descriptive scheme. However such a view differs from '
those of‘both’LoeVinger and Kohlberg in maintaining a separate
and impdrtant theoretical pla;% for an account of the
individual's infegration of ﬁis emotional and motivafional
dynam%cs. The Eriksonian stages are to be understood primarily

in these terms, albeit that the descriptions of them are to a

K
=2

degree confounded by parthUlar normative cultural patterns and,

-

perhaps, cognitive structural progressions. In this view then
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. TABLE 5

-Theoretical Stage Correspondence
- between Ego Epigenisis (Erikson)
and EgorDeyelopment (Loevinger)

corresponds
corresponds

corresponds

corresponds

corresponds

£

_~~corresponds

1

to

to

to -

to

,.f\/_

-

~to

to

Truét/Mistrust

. Autonomy/Shame ‘

Initiative/Guilt
»and :
Industry/Inferiority

Identity/Role Diffusion
Intimacy/Isolation

L 4

Generativity/Stagnation

(from Loevinger, 1976)
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Erikson's is not a failed structural theory but a flawed

4

integrative one,

-

-

Kohlberg,‘too,'has addressed the broblem of plécingf
~ Erikson’'s work in relation to his own; He develops this question
in much greater detail to the end of producing aﬁ expanded and

integrated theory, but the general anélysis from which- he begihs

is similar to Loevinger's: -
]

: 'When we turn to Erikson's stages as deflnlng focal
4 concerns we have a stage scheme which is so mMBti- -
: dimensional as to resist-empirical proof in thé%mense
which Piagetian stages may—~be proved. Ultimately¥he
Eriksonian stages are 'ideal-typical' in Weber's ~
sense', :

(Kohlberg and Gllllgan .
. 1971, p.1076) :

~In contrast to this:

' ... the structural model starts with relatively

rigid distinctions which the functional model slides
over ... The price it pays, however, is abstraction
from life history.' ’

+ (Kohlberg, 1973, p.199)
The impliéafion of this is that identity'need not have an exact
structural relation to logical and moral stages. But the

existence of isuggéstive empirical relationships' (Kohlberg and

Gilligan (1971) referring to Podd (1972)) encourages further

exploration of the mutual influence 6f the twb areas of develop-
ment, S

] Kohlberg s original v1ew (Kohlberg and Kramer, 1969;
kohlberg and Gilligan, 1971) was the 'stabilisation' hypothesis.
Advance to principled morality sometimes occurred via-a
regrkssion which iﬁﬁolved questioﬁing of bot% conventional

standards and glibly enunciated principles as well as one's

ascribed identity. New moral structures were not aequired in
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this process, rather a rgalignment of ego functioninghgventuatzz
in a revitalised commitment to the same principles.

More recently, émploying the réstrucpuréd scoring
scheme; a single inteérated accohnt of ego and moralidevelopment
is attempted (Kohlberg, 1973). The'déﬁelopment of identity is -
part of moral develoﬁment, and the evelution éf'ﬁrincipled
réasoning is intrinsically involved with the'expgrience of
personal commitment. Widened role—takipg through vicéfiou§
experiénce appears to be sufficient for movement through stages
up to 4; but beyond that the personal experience of free choice
lor responsibility ﬁs intrinsic to advancing to acceptance of
those moral principles to which oneSelf and society ought.to be‘
~committed: ' ... it may now be said that the sophomore
questioning and the young adult commitment to the social
contract are part of the process bf movement to stage five,
rather than a process of questioning of, and cémmitment to
morality{ separable from moral stage development itself.'
(Kohlberg, 1973, p.195) ) -

Although this probesé of questioning and commitment. -
i.e., essentially the resolution of an 'identity crisis' - is‘\
intrinsic and necessary, it is not sufficient in Kohlberg's
opinion for achieving principled morality. There is an additional
requirement of apprqpriate cognitive stimulation. The earlier
stabilisation view was consistent with Erikson's general
formulation that for meost individuals there should be a proéfes-
sion from an ideological to an-ethical orientation (Erikson,

1964 thro%§h the resolution of the identity issue. But the

structural account suggests that: 'Some but not all youths go

through a recognisable phase of identi%y crisis and its
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resolution, and that still fewer youths hove from conventional
to principled morality.' (Kohlberg, 1973, p.198) Kohlberg
hypothesises that the reseiutionwof an identity crisis 1s a
neeessary bet not sufficient condition for movement to
ptineipled morality: Resolving the identity issue could take
ﬁlace without moral progiession; or both ego identit; and

motality may remain accepted at a conventional level.

This view seems to be in accordance with Marcia's
(1980)-structurally oriented interpretation of Erikson's theory.
He explicitly hypothesises‘that.Piagetian logical advance 1is a
precoﬁdition of ego identity development;

'The progression may run something like this: formal
operations are necessary to identity development; a
sense of identity allows one to be open”to the
experience of moral dilemmas in his life.- a precon—
dition for advancement in levels of moral reasoning
To recapitulate, formal operational thought sho
increase the probability of th identity achievement
and post-conventional moral reasoning and these two

' should be linked in a reciprocally ennanC1ng way.

(p.180)
These thedreticel statements leave some queétios; un-

answered. Is a particular’stage of perspective taking (or fporal
Vreasoning] necessary foruidentity questioning'or resolution?

. ./

There seems to be an 1mpI1cat10n 1n these positions ‘that an

-1dent1ty crisis 1is related not only to formal operational .

’a

development but to morallor perspective taking stage 4, or
P ,

possibly the ‘'conventional level! (i.e. stages 3 and 4), as well

as perhaps to development beyond that, but this is not made
entireiy explicit. Are there'differences between an identity
resolution which-eventuates in a pqst—tonventional perspective
and one. which remains at the conventional level? Is commitment

to an identity;.rathet than Simply identity questioning, a



- : 58
necessary condition of post-conventional status? Generally how

do the factors of current structural level, cognitivé stimu-
lation, social expérience, available alternatives and current

expectations, and personal choice and responsibility interact .

developmentally across the whole domain of ego development?

The research available on the reiationship of ego ident-
ity to cognitive structural development leaves most of these questions
unanswered. Only one study examines the relationship of identity
éo Loevinger's measure of structural ego development. Hopkins
(1977) reports correlations between ego development and identity
status (ordered diffusion, foreclosure, moratorium, achievement), _
in a sample of sixty-nine college women, of .53 (total protocol
rating; .60 for iteﬁ sum scores). Achlevement and moraforiqm
statuses were significantly higher on ego development than the

other two 'statuses taken together in an analysis of variance

(which is, however, a statistic of dubious applicability to
/

scores on therLoevinger test). Contingency tabieégafe not
reported so that correspondencies between ego levelss and statuses
cannot be compared in detail. A further problem, endemic in this
area, 1s that it is unclear what the meaning of the identity
status variable is, since the major purpose of the stu ’was to
create and validate new identity status interview tgg}cs for
women and consequently two.interviews on 'outer-' and 'inner-
space' were given, which divide and elaborate the topics used
in the commonest identity status procedure for women (Marcia and
Friedman, 1970). It appears that there is likely to be a positive

relationship between identity development and level of 'ego’

development', but in the absence of further information one
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might speculate that it is"not clearly ordered enough to speak
{ -

of stage correspondencies o} prior conditi&hs for development.
This is supportive of Loevinéer's views, But it provides’iittle
further clarification. |

A number of studies address th? relationship of
logical structure to identity, but results are inconsistent and
metho&ological ﬁroblems are common. Befsonsky et al. (1975) in a
study of -sixty female undefgraduates found no relationship |
between scores on formal reasOning meééures (concept attainment,
and syllogism tasks) and whether Subjéggs had éxperienced an
identity crisis. However these measures of 'formal operations’
are not Piagetian, and must be considered inferential and
unreliable;fhrﬂwrmne they do not classify subjects according to.
identity status,only by'crisis', and itv is also not repdrt_ed whether the
women's identity-interview was uséd.‘Cauble (1976) in a study of
ninety male and female undergraduates also found no relationship
between identity questioning and formal operations. Again
subjects were not classified according to status, it is unclear
whether the women's interview was used when approﬁriate, and the
unacceptably low interrater reliability of .61 suggests that
identity was not reliably assessed.‘ )

Wagner (1976) studied the development of identity and
formal operations in one hundred and twenty SUbiects over an age
range of 10 to 18 years. Both variables showed an increase with
age and a low but significant relationship to each 6ther. Shé
concludes that there is a relative independence between the two
types of development, although formal operations may- facilitate
early identity questioning. However ,the validity of the identity °

interview has never been demonstrated for the younger subjects.

i ot e n s
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Rowe (1978) reanalyses Wagner's data for -the 17 year old group

and points out that 72% of tﬁe high identity statuses were

formal operational but onl} 14% of low identity sdbjects. In an
exploratory study of twenty-six college students and non-academic
staff, both male and female, Rowe (1978) found that seven of
eight high status subjects were formal operational including all
identity achiqyements. The one 'transitional formal' moratorium
was in the midst of a serious emotional crisis, poésibly not

'identity' questioning. However,fourteen of ninetgen low status

4

=

subjects were also formal in reasoning. The issue of the

relationship between these aspects of devélopment thus remains
in doubt, with results from the studies which seem to measﬁre
the variables most accurately suggesting that formal
operational abilities may at least facilitate identity
exploratio; but not guarantee it,

The staté of the research evidehce on the relatiﬁnship
of identity to moral reasoning is no clearer. Cauble (1976)
again found no relationship of identity to moral development, on.
Rest gElg}.'s (1974) objective test (analggous to Kohlberg's
scheme) . Poppen (1974) reports a general association between
certain statuses and moral stages in his study of one hundred
and four male and female college students: achievements tended
to be& ost-convéntional; foreclosures to be conventional, with

men stage 4, and women stage 3; diffusions to be stage '4}', and

moratoriums to be at all moral stages. However from the abstract

-

available,his procedure and precise results are difficult to
ascertain, and he appeared to have used a modification of
JKohlberg's assessment procedure.

Poii/Ll972) explored this relationship in one hundred
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and twelve male college students, using his own adaptation of
Kohlberg's early scoring procedure which classed subjects into

moral levels‘rathér than stages. He found that at the

~

conventional level a similar proportion of subjects were in each
of the identity statuses. Significantly more identity achieve-

ments than other statuses were post-conventional. Foreclosure

and diffusion statuses together were at a lower 1eV§1 of moral
developmgnf than the higher statuses, and were less 1ikeiy to be
post-gﬁgventional. While Kohlberg and Gilligan (1971) intérpref
th@§é;resu1ts as suggesting that it is necessary to question

ones identity in ordgr to question conventional morality, the

presence of a few foreclosuré_and diffusion subjects at this

level, though it may simply be attributed to instrument

unreliability, warrants caution. These results do suggest at

least a poesitive correlation between .the two domains.

The pattern of results in Rowe's (1978) smaller study
was somewhat different, All three of his achievement subjects

.

were post-conventional; but so were two low status subjects,

though they were predominantly at the conventional level, as

were the moratorium subjects. The Podd study used a variant of

the early Kohlberg scheme, and Rowe used an intermediate version;
accurate assessment on the rigised scheme is essential to
discriginating post-conventional levels of moral judgement. The

evidence so far, with this limitation, ‘suggests that there can

be a spread of statuses across the stages of moral judgement,

but with identity achievements tending to predominate at the
post-conventional level, to such a degree that it may still be

possible to entertain Kohlberg's hypothesis that idfwtity

exploration, or possibly resolution, is necessary to attain a

Fblihaczita.
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post-conventional moral perspective.

»

Kohlberg's (1973) analysis is more ambitious than a simple
comparison of identity and moral deﬁelopment and the proposing
of specificirelational conditions, Hé\goes on to suggest a N
'broader basis of integration' (p.199) between Eriksonian and
structural theory which raises questions about the appropriate
elements in a general theory of ego devélopment,

Kohlberg points out that an essential difference
between his own theory and Erikson's is that st}uctural,theory
‘examines increasingly adequate cognitions of a basicaliy un-
changed world while Erikson's approach focuses upon a changing
self and hpon the process of choice - 'Stages of perception of,
and movement of the self' (p.201). We may view the stages
'either as a choice (or change) in the moral self or as change
.in perceived moral principles' (p.201), by concentrating either
on the"self—pole’ or on the 'world-pole!. And Kohlberg suggests- .

- ) K 4
that a complete theory would incorporate both perspectives:

*In summary both the focus upon the self and the focu’

upon choice coincide with the notion of stages of an

ego, of an executor or chooser who uses cognitive afid-
other structures. In contrast, the focus of the

Kohlberg moral stages is upon the form and content of

'objective' moral principles rather than upon the

process of their choice, use, or application to the

self. An integrated theory of social and moral stages
would attempt to combine the two perspectiyes.'
(Kohlberg, 1973, p.201)

Recent work by Kegan (1979) which became available
after the present research study was completed, presents a
schematic structural outline of ego development based upon a

succession of reconstructions of the self, which are created by

what was formerly an experienced 'subjectivity’ becoming the
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'object' of the new structure of consciousness; that is, . there

is a kind of self—reflekive perspectivé—taking, parallel to that
which takes pléce with respect to codrdiﬁating the pdints of
view of other people. Thus this scheme sketches é series of
levels ofvego development in the same broad way as does ‘
Loevingér, but is based on the internal logic of the cognitive.
developmental theori;s of Kohlberg and Selman (see appen@}x C)j

Van den Daele (1975) adds a further element to such én
integrated theory of ego development by suggesting"that withink
any ievel~of structure an individual may tend to view matters
more in terms of the self 'pole' or the 'world' pole, and that
sub-stages can be distinguished on thisrbasis (again, see
appehdix C). The qualitative section of the present study can be
viewed as an attémpt to explore further the possible outlines of
such an integrated view. It does so by searching for structural
progressions in the parameters of the process of choice of, and
cémmitment to, an adequate resoiution to the problem of personal
identity..

‘However this expanded structural theory seems to have
some weaknesses and contradictions which it is important to note
as one searches for a more complete view. Kohlberg speaks of the
importance of the role of 'personal eﬁﬁg;ience of moral choice
and responsibility for the welfare of‘others and the experienée
of irreversible moral choice' (p.196) in full adult development.
But that role is never explicated in any theoretical way. Indeed
as Sullivan (1977) points out at length ah essential featufe of
Kohlberg's moral ideology and his consequent const;uction of

development is the concentration on the universal as a defining

feature of morality and the separation of abstract reflection
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from the existential situation’ of concrete personal commitment

to action,
Bringing the 'self' into the picture highlights
structural theoryfs weakness in dealing with the specifics of

the individual case. As Turner (1973) puts it:

’ 'The identity (in the full sense of the personality or
'self') of the subject on the other hand exists at a
relatively concrete and particular level: its
essential functional property is the integration of

”tngfitive/world picture and logical operations with

.

affect and value in the form of purposive action.' °

. ‘ A : (p.354)
As the element of the 'personal! is'admitted to the theory -
structural criteria of logical philosophic adequacy seem to be
less than comprehensive. Kohlberg (1973) speaks of this in a
further distinction between the structural and the functional
type of theory. The latter formuldtes in terms of 'psychological
adequacy' - 'an increase of ego-strength, ego integration, or
solidity of a sense of self-worth.' (p.201) . These contributions
of the 'functional' viewpoint cannot be rewﬁiy excluded from a
complete theory which attempts to deal with the problem of
personal choice.

The need to consider the functional or dynamic aspects
of ego development and to include the 'concrete' content ef
social values, imagery and experience thus emerges again out of
Kohlberg's suggestions for an integrated structural theory, by

™ —

virtue of its ambiguities and omissions. These features were
described in our earlier exposition as representing-gnhalytically F
separable aspects of ego development to which a complete theory

must pay attention. The implication of this loose form of

integration for a theory of the changes in identity during the



period of adolescence and youth is that each element may be o
separately implicated in-the onset of thﬁf process, and in the
form that it takes. Thus the necessity of comlng to terms with
one's identity need not be only, or eveﬁ»mainly,zthe

consequence of the emergence of new cognitive structural
capacities, but that such capacities may still be of maﬁor
importance. s |

The claim of both psychodynamic and socialisation
theories is that the issue of personal identity will be one
faced by all adoleeceﬁts (at least in the context ogﬁa complex
culture) by virtue of intefnalised'age norms, the pressure of
institutional demands, -a ehgnged emotioeal balance and,so an
altered framework of reiationships, and generally increased
capacities,'irrespective of levels of cognitive structural
development. The theoretical question then becomes. not how

wcognitive structure makes identity an iseue, but how different
levels of cognitive structure affect the experience of these
multi-faceted changes which are focussed on the need to create

a viable sense of personal identity. Equally, perhaps, ofe might
ask in what way the process of working through these issJes of
the integration of internal object relations and of fdle and
value systems affect the development of cognitive, parficuiarly
social-cognitive, structures.

Ego development in this sense can be viewed as a
multi-dimensional and reciprocally interactive affair, and any
comprehensive theory needs to be capable of accommodating this.
By the same token the most illuminating methodology for

investigating these aspects of development ultimately cannot be

the 'hypothetical' format commonly used by cognitive develop-

=
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mentalists, but ‘must seek to investigate issues grounded in the

/r\fullness dnd particularity of the individual's experience of

vital personal concerns. X

The Present Study

The present study is an investigatioh of some of the
.issues raised by'this integrative examination of differeﬁt
approaches to ego dévelopment. It is limited td a particular
developmental period, youth, here defined as 18 - 24_yeérs. The
effect of doing so is to limit some of the complexities involved,
particularly the extent of the differences in life experienke‘

and the applicable social agé norms, in such a way as to high;

“

light other aspects of ego development. For a cognitive dévelop-“

mental research strategy this is in a sense unusuai, §ince4it.
must also constrain the degree of cognitive sffucturai'varibtidn.
The advantage is that structural ego deVelopment can be treated
largely in the characterological manner proposed by Loevinger\
rather than in a developmental fashion, and its effect within a
limited developmental context considered.

A further limitation is that the study concerns bnly
young men. Thi; is not the blind p®rpetuation of a sexist bilas
within this research area; rather it stems from a recognition

¥
that such a bias may already exist. Recent literature in ego

. —
identity (Marcia and Miller, 1880) , ego development (Josselson
et al, 1975) and moral development (Gilligan, 1977) calls into
question the parallelism of ego development in men and women;

somewhat different models may be appropriate for the different

sexes, This, in addition to the potential methodological biases

i
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in j?oss—sex interviewing, contributed to a decision that the

best strategy wouldrbe to clarify the underlying parameters of
an integrative model for one sex only.v o

- The focus of the study is the relétionship between
and potential integration of cognitive developmental and psycho-
dynamic thoory in their treatment of a major devolopﬁehtal task,
the establishmeﬁt of egO'ideotity. In the first place the intor-
relationship of representative measures of each perspective is
exémined in a‘cofrezational research design, and hypotheses
concerning those relatioﬁships'tested. Secondly, the ground for
. Kohlberg*s suggestion of a mofe comprehensive theory is explored
by appiying the cognitive developmental perspective directly to
"the area of identity using a qualitative methodology based on

interview data. These two complementary facets of the study will

be described in turn.

Several measures of variables relevant to different aSpects of

ego development are employed in the study: Kohlberg's moral

——
~

judgement inferview; Loevinger's Washington University-Sentence -

Completion test; a Piaget}an4measure of formai operations using
the combinations and corrolations tasks; a content anaiysis of.
a free response format measure of conscious concerns; the Marcia
ego identity status interview. Full details of all of these
appear in the ﬁékt chapter. Three geoerallcategories of
hypotheses may be made regardiog the interrelationship of these
measures, oach involving several specific sub-hypotheses.
Firstly, regarding the reiationship among the
cognitive structural variables, on the basis of the claims for

theoretical parallelism made by their creators a positive
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relationship befween each pair of them wouidvbe expected. It
should'bé possible to go beyond this general prediction to
specify more clearly the form of that relation. There‘should be
a necessary but not sufficiént 1ogica1‘réiation between the
Piagetian stages and ;heir corresponding Kohlberg stages, (see
table 3) and,pérhaps with cofrespondiﬁg Loevinger stages} and
thgre should be a general correspondence between parallel
Kohlberg and Loevinger stages (see table 4),

A second focus 1is the'relationship between these

-

structural theories and identigy development. Treat

identity'stafﬁses és ordered, there should be a 5 gnifican
positive correlation with each of the structur?{ meaéures; which
is maximal when that ordering corresponds to t%e degree of ego
strength as derived from psychodynamic theory{ Further,. sophisti-
cated structural developmeht and particularly&formal operational
thqggg} has been predicted to be a precondition of high identity
status, and identity questioning a precondition for principled
morality. |

Thirdly, structural theories are expected to be
predictive pf certain conscious céncerns of this age group,
specifically the areas of expanded future time pérspective,r
ideological social thinking, and the tendency td be intro-
spective. Further, the self orienfed structural measures of ,
Kohlberg and Loevinger should be more predictive of these
concerns than the Piagetian logical measure. High ego identity T~

status may also be hypdthesised to be related to the presence

of these concerns.

In the qualitative part of the study the analysis is taken
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beyond this comparison of measures and an attempt made to %

examine in deépth a topic which seems to be central to develop-
ment during.this period, éhoice and commifment; sﬁecifically
choice of major life directions in the realms of yocatioﬂ and
belief in éo far as that is representative of the development of
ego identity, b
‘ Commitﬁent is arguably %he major defining feature of -
ego developmen£ at any stage. One is committed when one invesf§’
one's resouftes in creating-meaning in any area of life. In
Erikson's terms oﬁe commits one'senergy to the learning of
skills and so acquires a sense of industry or competence, one
commjts oneself to creating a ciose relationship with another
person and so develops a capacity for'intimacy; Commitment -is
intrinsic to the creation of the structures by which we articu-
late the world. Commitment in a slightly narrower sense, .
however, is ﬁartigularly associated with the resolution of the
idéntity issue. At this point in a person's life there is a
greater range of apparent alternatives and more individual
freedom than ever before, and perhaps ever again, The pefson is
confronted with the need for personal choice and with the
responsibility for that choice. The quality that is being tested
and developed according to Eriksonris 'fidelity', that is the
capacity to chcsose authen}tixcally and to b& true to one's
subsequent commitments in life.

As a starting point for a structural approach Ebrtﬁéiﬂ
process of personal commitment, ye take a phenomenokﬁ}{gal
analysis of this process by Hunter (1974). An act of cofmitment

he defines.as one ' ... in which an individual invests himself

or herself knowingly and purposefully in a particular 4ocial

>
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involvement through open and public expression of intent. and
engagement.' (p.l) Such acts are at the very centre Ofrthe“71

process of individuation, he claims, for as one separates one-
self from society so it becomes necessary tovre-esfahlish

- R Bl

significant relationships with it; they are no longer merely

~given. This involves a balance of detachment gnd flexibility on,

o

the one hand and loyalty. ané affiliation on the other. (This is

clearly similar to the dialectical analysis of Erikson mades.
earlier in this chapter). The fundamental problem is not simply
a question of commitment to what, but How to be commited., She

N\ focus ‘is on.the process. - ’ a0

dee

- What is common-among different- kinds of commitment is .

'a«pefsonal bonding with anlimplied sense of pe?mahence, The

commitments: bind an individual to something or someoney:are

done in futuresperspective; involve concrete and potéhtially

<
torog and are undertaken with a sense of intentionality,'risk,
and eﬁjgfeniial ihvolvement:' : - | yv B
v This analysis cén ohyioosiy be elabo}é:eo with%n a
phoaomenological framework';this is not to the prpose here. The
value of thlS kind of methodology has ofoen been questloned i
psychology It was 1ong ago urltten off as armchalr speculatlon,
.and thls cr1t1c1sm should be taken serlously Is%}t 1n factri

v

clear, for 1nstance, that all people s experience of - the process

of- commltment conforms to this 51n§ie patxgrn ﬁ::all times? Part
" of the :intent of this >tudy is in fact to éxamlne p0551ble

dlffarences in how people construe thelrrsystems of alternatlvea

and,thelr relationship to them. s

*
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What such an'an31YSiS*does do=i§ provide a basic set n
of issues as a starting point fré@ whigh to consttuct an
emp{rically based~cognitive &evelopmental énélysis. Selman and

Jacquefté (1977a} ﬁroﬁide an excellent description of this as an
literatiVe'process in which"the invesfigatqr starts with 1ssues
derived from apparent adult 'deve{opmental»targets', then re-
AEEEEEEDand reworks this scheme in applying it tb the world, and
rprbdﬁﬁeé a 'cognitive-devélébmental map' of domains, and issues
within domains. The present study represents .an intermedtate
stage 1n this‘proqgss..The phénomenological analysis provides an
-initial orienting structure for the intervfe&—methog used,

The basic assumption of this research proceduré is, of
course, thét the data can be ordered by ;ome system. The:stud§
is exploratory }n that suéh a sfstem does nox,_exist in advan;eu
There aré no rigéd hypothesis in the qualitative analysis} How-

'efer fhefe are some general expectations, and those are based on
assumptioﬁs thch form the.ground of the pfo?o§é&hénalysis; The
essenti&l_oﬂe i% thaf an anélysis can be usefully guided by the

T .

coghitive déVelopmental structural approach This means -that -
there will, be obser»able patterns of concerns and of reasonlng
{or 'legltlmatlon ) in the areas assoc1ated m1th the 1ssues of

identity development, and these will have the .form of a hier-

archical sequence of increasingly>differentiated and integrated,

qualitatively different stages. To go further, this sequence may

be expected to resemble the Loevinger conception of levels of

ego deyélopment,[the most relevant scheme because of its

generalify and apparent applicability to this content domain).

Another assumption in.this study is of the -applic-

ability of a wider conception oi ego.development incorpbréting

T
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psychodynamic features. Specifically this theory proposes the
existence of different forms of coping with the anxieties and
ambiguities involved in commiting oneself _to an identity - the

identity statuses. This suggests the hypothesis that these
processes of identity questioning and resolufion and their
assoclated 'statuses' may have different characteristics at
different levels of the structural scheme.

The format for the qualitative analysis implied by
‘these expectations, then, is that an initial exploratory atgemptr.
be made to draw the outlines of an ideal typology of identity
structures, to explicate its lggic and its content and to

illustrate it with examples. The method used is an intensive

semi-structured interview on the subjecY“s concerns about his

¥

éyolving identitf.
“The criteria for this kind of research are generally
1underexplicafed in pgychology. They are essentially those of
‘the phenomenological tradition: that patterns described be
recognisable to other infecrmed pe?sons and that the internal
logic of those patterns be consistent. Additicnally here the
criteria of Piagetian étructure provide a further possible
constraint, - : | .
Ah initial check on the usefulness of such a scheme
can be made by relating 1t to the established measures of ego
development. Reciprocally the interrelationships‘offtbase .
ﬁegsufes can be further explicated in a qualitétive fashion by.
considering t%ﬁ@ in relétiénbto the new scheme. The structural.
‘analygis is;thusﬁanféxploratory effort, an initial mapping of
sﬁme ﬁew ground; not a critique of existing theories nor the
crea;ion and V&li@?tiﬁn of a new measure. The'aim is not to
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create another cognitive developmental 'test', which would add

to the proliferation of such materials. Rather the stddy as a
whole represents an attempt to compare and examine our existing

constructs of ego development during youth, and explore\the

N
AN

outlines of a new way of integrating them. The measures

employed may be regarded as landmarks helping us to orient in
: \

this domain. The purpose of the study is to elaborate our

understanding of identity in the light of structural theory, and

to point- towards a more complete theory of the self and the
process by which a pe¥son constructs him or her-self through

acts of commitment.
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CHAPTER TWO - METHODS

Subjects

- .

—_

//_/':,(j; —

The subjects of the study were 49 male college
students between thé\éggs of 18 and 24. They were primarily
white Canadians of middle and upper-working class parentage
but there were a number of exceptiéns to this: three were
white Americans; two were of Chinese parents, one of them a;
immigrant; one was a (Canadian-born East Indian; one was a
black West Indian immigrant; and one was a European immigrant.

et 2

completing one test form (the Washington University Sentence

Most subjects were recruitqd by phone contact after

Completion test) during tutorial periods of psychology classes.
All subjects were students from Simon Fraser University, with
the exception of’four from Vancouver Community College, Langara.
Out of 51 subjects so contacted there Qére 7 (13.7%) refusals

to participate further or failures to attend; no "subjects
dropped out during the course of the study. In addition 5
subjects were recruited by personal contact with the researcher,
a procedure employed to increase sampling from the more
sophisticated Cognitive structural levels. All subjects were

paid for their participation at a rate of $3/hour.

Test Materials

Ego Development: Ego development  was tested using the Washington

University Sentence Completion test (W.U.S.C., form 11-68 for

-

men) and scored according to the Loevinger research group's
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manuals (Loevinger, Wessler, and Redmore, 1970; Redmore, Wright,

and Rashbaum, 1974). The test consists of 36 incomplete sentence
'stems' such as:
Raising a family

and Women are lucky because

o~

P

The pretocols were coded and scored blind in 'out of
context' form (i.e. all responses toﬁéhe)stem were scored
together w1thout reference to a subjeet's other responses)

Total protocol ratings were assigned using the automatlc
algorithm (Loevinger and Wessler, 1970). Ratings were made by
tthis Tesearcher, who was trained by following the self-teachiné
model (Loevinger and Wessler, 1970). A reliability check was
done by an expert rater, trained at Washington University Social
Science Institute, on 20% (10) of the protocals. Reliability of
.87 on 1item sum scores, and 90% on totel protocol ratings was

achieved. This is considered satisfactory.

Moral Reasoning: The Kohlberg moral judgement interview form A

was administered in written format. This consists of three short
vignettes, each posing a moral dilemma, and each followed by a
structured sequence of probe questions to be answered in a free
response fééﬁion. It was scored blind using the Standard Form
Scoring Manual (Kohlberg et al., 1977) by this researcher who
was trained at the Institute for Human Devele;Bent,Haruard
University. A reliability check was_made by,another;réteriig;so
trained by Kohlberg's group, on 30% (15) of the protocols.

Reliability of .88 on issue scores, and .94 on total stage

scores was achlieved. This is considered satisfactory.



Logical Operations: A test of Inhelder and Piaget's

distinction between corcrete and formal operations which could
be administered in written fdrmat was developed. Neimark.(1975)
concludes on reviewing the methodological problems of the
Inhelder tasks that 'the use of formal-operational concept
tasks ... appears preferable! (5?575) for assessment purposes,
to the physical task problems. On the basis of this, and their .
amenability to written administration, the combinations problem
(Piaget and Inhelder, 1951) and the correlation problem |
(Inhelder and Piaget, 1958) were selected (see Appendix A).
limited p}e-test showed the apparent viability of the
procedure, and its comparability to performance on the chemicals
task and the personal administration of the'Eorrélation problems
(Inhelder and Piaget, 1958).

Scoring schemes were derived for the combination
problem from Neimark (personal communication) and Byrne (1973),
and for the correlation problem from Byrne (1973). Scoré; ranged
from 1 to 4, the levels being concrete operations, tran51t10na1
“concrfte/formal and formal operations substages A and B. These
two thks are guggested by Byrne (1973).(who uses’ the similar
chemfcals task in place of combinations) to discriminate well
between these levels if used in conjunction; rules “for assigning
the combined scores were derived from her procedure (see
Appendi‘). These definitions appear to cenform to those used
by Kuhn et al. (1977). .

Protocols were coded and scored blind by this

researcher. A reliability check by another rater on 30% (15) of

the sample gave a satisfaétpry level of agreement (.88).



77
Conscious Content: A measure of conscious preoccupations was

derived by putting into wrltten form Cantril's (1965) 'human
concerns' interview questions which request the responé;ng to
list first his hopes, then his fears for the ﬁgture (see
Appendix B). T;; broad level categories in Cantril'% content
analysis scheme were grouped into three major categories of
preoccupation: iﬁtrospective, ideological, and other (see
Appendix B). The protocols were coded and blind rated by this
researcher. A reliability check on 30% (15) of the sample gave
satisfactory (.96) agreement on the item scores. Measures of
the variables introspection and ideology were derived as pro-
portions of total number of concerns expfessed.

. Additionally subjects were asked to go back over
their 1ists and to add to each item whether they felt its
realisation was controlled more by themselves or by their
environment, and at what age it was most likely to be realised
by them. This procedure is that used by Lamm, Schmidt and
Tromsdorf (1976). From it were derived variables of self-
control (proportion of 'self-controlled' items) and time
perspective. Three measures of the latter were used: proportion
of items listed as 'anytime' or ‘dngging"concerns; average
time from the subject's;iresent age; and maximum time from the

present mentioned (the index used by Lamm, Schmidt and

Tromsdorf).

Ego Identity: Subjects were interviewed in the semi-structured
topic format of Marcia's (1966) ego identity status interview
(see Appendix D) and assessed according to the four status

category system, on a clinically weighted combination of the
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areas of vocation and ideology on the assessed variables, crisis
and commitment., A reliability check on 40% (203} of the sample - °

done by the scheme's or{ginatoruyielded a satisfactory (85%)

level of agreement,

The Extended Interview

The qualitative and exploratofy\fﬁrt,of this study
depended upon an extension of this 'identity interview' method-
ology. The basic-topics in this ,extended interview, since\i&}

was to-be an examination of individuals' forms of resolving the®

issue of identity thréugh choice and personal commitment,;were
those of the-Marcia m;thodology, vocation and'idéology (encom-
passing religion and politics). An additional area was that of
relationships, which are important to identity formation and are
included in the identity status interview forrwpmen (Marcia and
Fréedman, 1970); this is also the focus of the subsequent
Eriksonian devélopmentalyissue and area for commitment,
'intimacy' (Orlofsky_g}_ig., 1973),

) Within these content areas a series ofbsub-issues was
developed from several sources: a phenomenological analysis of ' e
commitment (Hunter, 1974), previous interview research on . \
identity and ego development (Thayer, 1963; Lucas, 1971), and
some limited pilot testing. The result of the reworking of the
interview material was less a series of questions than a set of -
topics to be explored (see Appendix D). At this stage in the
research it was considered important not to constrain the

/ . . . .
content too much. The major requirement was that the material be

interesting, relevant and personally meaningful to the subjects.
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Various examples showing typical interview sequences and the

general flavour of the sessions are to be found in Chapter 4.

Also included in the interview topics was the

“swbjects' experiences of coilegé,,based upon Perry's (1970)

research. These qué?tions are also in Appehdix D and an outline
of Perry's scheme is in Appendix C. At an early stage of the
research it was thought to be af interest to obtainvratings on
Perry's outline of 'epistemological structures';‘!&lappegred
that it would be difficﬁlt"to get interrator\{fi}abilgtf on
these, however, so the decision was made to simply include‘this
material with the rest of the extended interview, primarily as
an expansion of the 'ideological' topics., |

To the degreerthat this is an’exploratory study the
interview‘is a methodology in procéss of formation and refine-
ment. In fact it underwent alteration during the study. The

planned procedure for the research was to study half the subjects
Py :

- l. - - - - -
~-._ 1n depth using the extended interview as an addition to the

T

;?énQifd Marcia identity status procedure (generally requiring
a.further session). It was found useful and interesting, however,
as the study proceeded to elaborate to some degree on the basic
'status' interview for all.subjects. The split interview
procedure was adopted with 15 subjects. All other subjects were

IS

interviewed according to éﬁ\integrated procedure which included

the usual format of the identity status interview but added

more extensive than usual probing along the lines of the full

interview (sée, also, Appendix D). This made the interviewing

less cumbersome and repetitive, and more flexible and appro-
priate; in effect it became a more useful tool ;as exploration

made the area more familiar. This procedure permitted all
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subjects to be classified according to the emergent 'identity

. structure' typology (see chapter 4). The identity status raters
were’ in agreement that the validity of the status interview was

not impaired by the explorétion of the issues in greater depth.
Procedure

The study was introduced to potential subjects in
small tutorial groups which were part of college psychology
courses of various levels. It was described as a study 'of how
people make decisions about important areas in their life and
how the& choose major airections during early adulthood'. They
were informed that the study was in two parts, the first one
here involving a questionnaire, and the second part an interview
and further tests for which they would receive payment. They
would be contacted personally and theireparticipation in/;his‘

second part requested; they were under no obligation to’

——

continue.
| The W.U.S.C. was given to them and introduced as a

test of 'the ways you ghink about the social wérld'. They were
asked to 'complete the sentences as fu'ly as you feel necessary
to express your views'. Name, age, and‘contatt information were
obtained on this form. One hour was availablq‘to complete the
test, | )

Phone contact wasrm%pe with subjects‘of appropriate
age and sex. (No othef selection criteria were used, contrary
to the original intent, which was to attempt to ensure a range

of high and low scorers on the sentence completion test; this
=N

was because of the scarcity of male subjects in the relevant



: ‘ 81
age group from these contact sources.) Subjects were reminded

of the previou§'contact and asked if they wished to participate
further. The study was described again as involving 'how -they
had gone about making decisions about major directions in their
iifé'. It was suggested that the researcher 'wished them to
collaborate together in an effort to eXplofe how that procesé'
had taken plaéé fér them'. Theziwere reminded of the‘payment
rate of $3/hour and an appointment made where-appropriate.

Five subjects were nét contacted in this man;er but
approached privately for their pdrticipation. They were ‘
acquainfancesfof'the researcher wﬁo were felt to be particularl&
interesting to include in the study. They were -given the
W.U.S.C. to complete at their first appointment and their
subsequent participation was identical with that of other
subjects.

The rest of the study was undertaken in a private
offise. The purpose of thé'Stddy was reintroduced and tﬁéfMafCiérjﬁ
identity status interview and the‘extended interview on the
process of commitment were conductéd and tape recorded%- The
length of these interviews varied considerably depénding upon
the subject's expressiveness an@ the extent of the exploration

 at£empted. The minimum length was one hour and the maximum four
hours. Similarly. the ﬁumber of sessions required Varied;

generally it was one, or two, occasionally three.

’} 77777 :
'K‘alwaxs in the same order: Kohlberg's moral judgement interview,
e .

the conscious concerns list, and the test of formal operations.
Occasionally subjects were requested to complete the Kohlberg

test or the conscious concerns test between appointments. The

4
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researcher was always pfesent during completion of the formal
operations test to make occasional clafifying comments when
necessary.

Subjects were.paid and their questions about the
whole study answered in a discussion for those;interestéd. They
were encouraged to return at a time when results would be
available.

Protocols were coded by an assista © as to permit -

blind rating.
Analysis'

The structural ratings and the identity statuses were
treated as ordinal variables (statuses*ordered as foreclosure,
.diffusion, moratorium and achieveﬁent) and related to each
other using non-paraﬁetric correlations (Kendal's tau),

contingency statistics and the Kruskal-Wallis .

alysis of

variance for.rapks, Of the measures of content, the indicés M
consisting of p;gbortions were left untransformed; a.-logarithmic
transformation was used on maximum temporal perspective (log T
(max))} and on average temporal perspective (;[1og TX)/n) to
homogenise variance. These measures were the independent
variables in one-way analyses of variance against the ordinal
variables. A principle factor analysis with varimax rotation ]
was performed on the entire correlation matrix, Ideél typological
and case study qualitative methods were théafinal forh of ’

analysis.

W‘}
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CHAPTER THREE - QUANTITATIVE RESULTS

The results of the statistical analysis are presenfqd
in terms of the three broad classes.of hypothesis made in the
"Introduction': the interrelations among structural variables;

the relationships of those to identity; and the relationship of

.Structure and identity to'the content variables. The form of the

data in the contingency tables relevant to the first two of

guidelines for the applicabilitf of the Pearson x? statistic
(Siégel, 1956) having low €xpected probabiliﬁies in many ce11$. 
Haysr(1963j adviéeé against grouping data post;hoé but suggests
that the likelihood ratio 'yx?' may be somewhat"superior in these
circumstances. This statistic is the one quoted}for the full
contingency tables.~ It ﬁﬁst still be;regardeduas potentially %;
aneliable, but 'is not crucial to testing specific hypotheses -
and is presénied'for‘inspection.rSpecifiC'hypbtheses'are~tested
regarding particular relationships in the continggnéy table -
usiné 2?x¢1 arrays, and hére Fhe Pearson x> corrected for
cont%nuity (Siegel, 1956)’is employed, Aii the correlation
coeffiéients‘rgported are Kéﬁdgll tau's (rTl The raw data ﬁatrix

i1s presented in appendix E.

»
]

Age ' A _ .

Age is”fbund to show a moderate and significant
correlation with most of the developmental variables: with
identity, r.= .47, p < .001; with logical operations, T, = .29,

p < .0l; with moral reasoning;'rTé .32, p < .OOS} but with

»
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Boé&ingegfs ego development,nhowevfr, tr=,.OL"n,s.
P This seens to indicate that these variables do indeed’
a . ° - o N .

kundergo development over this age range, ‘(18 - 24 yearsl,:ﬁith

4
Lo

the/apparedf exception of ego develdpmentyilt,appegrs tg“dhdw}
fﬁrther,kthat possibly developdent infidentiey may be'more;':?;j%
'substantlal than purely structural development durlng th;s v ‘
period, though the significance of~- this dlfference cannot “Be L
. tested, ; ‘v B

There are some artefacts in the selectlon of subJects

'Wthh may blas these results and must»be borne in mlnd in

- "r

;1nterpret1ng them The flve subJects selected personally by theJ
researcher as probably develcpmentally advanced as opposed tO«
heing selected from college classes,’were'all 21 years andLover;
Generaliy,;olde} eubjects were those still in university beyond
21 years, alTectdprpdESibiy related in some way to jgentity.

; Oldef‘subjectsiWere often selected frpd upper levels psychology
classes, which Canain ; population selected forffhose in(erested
in social stiences and education. Thus the"sampfe is 1n no sense

random and reépresentative of even tlie college population. Hence

.
Ld

deévelopmental inferences from these cross-sectional data can

only be made with caution.

Structural variables

The relationship between logical operations and moral
reasoning is ;&owP in table 6. This is dverall significant:
y? = 40.9, d.f. \i%21 p < .01l. It represents a moderate
correlation, r, = .50, p < .0001. This confirms the ex1stence of

the general hypothesised relationship.
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| It is important to examine the contingency table more

‘ closély'td mayera brecise sfrucfural analysis(lltuappears that.

. thése results are'éonsistent with the hypothesis that emergent
formal operations, (2-3 transitionél scores), ére a necésgary
buF not sufficient condition for the emergeénce of principled
reasoning (Staéés_AjS)) intluding 4}, and 5(4j);‘Testing_this' .
hypot?esis in the,rédﬁéed 2 x 2 contiggency table of formal

operations and posfaconventidnal feasoﬁing gives: x?* = 2.58, L
d.f. = i, p =';1. Thus the number  of subjects involved are not
sufficient to éuppprt this hypothesis at a satisfactory level of
signifieance. A further hypothesis whiqh waé’suggested by the
datq of Kuhn et al, (1977), but which they were hesitant to
beliéve) is confirmed by gﬁé;e results: that emergent formal

operations are necessary for consolidated stage 4 thought but

s

there is only one such case; in fact in these data they are
. _ _ i

nécéésary for"4'fto be a majqf stage (i.e. to reach stage 4(3)).
It also appears from these data that the 'not !
sﬁﬁficient' condition could bércalled into question at the
highest logical levels in that all subjects who reason at full
formal dpératioﬁs, (éiage‘sB), are also at least major stage 4:
.morally. This indicates a closer relation Betweeﬁ logical Y
- sophistication and social devélopment than is gsually suggestﬁd;j
The relationship betwéen logical operations and LQeVingérls,egoi S
development 1is shqu/igﬂ?aﬁle 7. The overall x2 = 19.47, d.f. = . .
12, is 'not significanf, thoﬁgh it shows a'tfend; P <v.1, és does
Vthe correlation r.= .23, p < .1. This hypothesis is ﬁot con-
firmed.

Looking at the table structurally, it appears as if



' ‘ 86 i
"TABLE 6
. ,,,{, — -
v LOGICAL OPERATIONS X MORAL REASONING -
Logical -7 = "ﬁal Reasoning: - ' o
“Operations: Stages ‘Z(S)ﬁf 3(2) 3 3(4) - 4(3) 4 4(5) 5(4) - .
> 2 o 3 s 3 - 0 o0 0 - 0
23 0 . 1. 1 5 - 2 .o 1 1.
38 1. 2z .1 .5 4 ) 1
3b 0 0 0 0 4 1 3 2
%
x2 = 40.86 d.f. 21 “p<.o1
r. = .50 - p<.0001 i
S
- Conventional ~ Post-Conventional
Concrete ° S 12 o o .
Formal " 27 o 10
=258 e 1 o
)vX— —7’ . - el p .- -].



TABLE 7

LOGICAL OPERATIGNS x 'EGO DEVELOPMENT' (W.U.S.C.)

’ Légical L Ego Development: .
- Operations: Stages . D-3 13-4 I4 I4-5 I5
- ) 2 0 7 5 0 0
2-3 0 3 6 1 1
3a 0 1 9 5 1
3b 1 2 6 1 0
%% = 19.47 d.f. 12 o p <1
r = .23 p < .1
13/4 + 14 I14/5 + 15
Co!ficrete a 12 0
Forvmfail . : - 28 o o 9.
x? = 2.13 dof. 1 p = .15
v
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/ TABLE § o o 88

EGO DEVELOPMENT (W.U.S.C.) x MORAL REASONING

Ego ‘ ~ Moral Reasoning: :
Development: Stages 2(3) 3(2) 3 3(4) 4(3) 4. 4(5)  5(4)

D-3 0 o 0 0 1 o o0 0

13-4 1 2 5 3 1 0" 1 0
14 o 4 2,9 . 5 1 3 2
. s o o 1 1 3 o0 . 2 0
15 0 0 0 0 0 0 o 2
y? = 31.64 ©od.f, 28 n.s.
r. = .36 | p <Ol add
X
\
\
\
- #

1._12‘,;7 ’ ) . -, }
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emergent formal operations may be a necessary, but not

sufficient condition for I 4/5 and I5. With data grouped to test.
this specific hypothesis x? = 2.13, d.f. = 1, p =~ .15; a satis-

factory significance level is not achieved.

The relation between moral reasoning and Loevinger's ego

development is shown in table 8. Overall y? = 31.64, d.f. = ?8,
n.s.;’and there is low correlation of T = .36, p < .0l. The “
presence of‘a&general linear relationshiﬁ between the variables
isvconfirmed,‘but it is ﬁot a’streng one.

Examining the contingency table, the general scattef
6frscores, (indicated in the stze of the correlation), does not
ailow mueh\to be Said about clear ordered relationships within
it. It does seem to suégest that Kohlberg's ciaim that I4;is
'equivelent to moral stage 4 1is more -accurate than Loevinger's
that it corresponds to stége'S: 77% of subjects at 113/4 are at
stages 3(2),'3, and 3(4);_58% of eubjects at Iﬁrere at stages
3(4), 4(3) and 4; while enly 19%-of sﬁbjects at I4 are at stages
4(5) and 5(4). It is apparent how undiscriminating the I4
category is with respect to moraltdevelepment.rThe hypotheéised?
exisfence of clear corfespondences BetWeen meral and ego -stages

within this range is not confirmed.

f“\Examining the three structural variables as a group, it is .

-

of interest to’parfial ouqxgro@ each\pa%z/;he effect of the other N
one, and the effect of ‘'other major variables. Controlling for the

third structural variable one finds: for logigal operations and

-~

moral reasoning controlling for ego developmenf r. = .46, p < .001,;

A '
for logical operations and ego development conttaﬁﬁing for moral
_— .

. %
e g
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' reasoning = .06, n.s.; ahd for moral feasoning and ego )
&evelopment, cgntrdliing for logical ope?ations r%f= .29,

p < .05. The largest reduction in the size of the cor}elatioﬁ‘is
in removing the'infleence of moral EVeiefhent from the relatioq
Of fegic to the Loevingerftest;‘the borderline significant
correlatien-betweenrthese Variables almost entirely disappears.
The other relatiene afe lowered to-a lesser exfent. In COntrast;
when the influence of iden{ity status (which 1is aﬂdressed in.
detail in the next section) is controlled for the various
correlations remain almost unchanged; logical operations with

ego development I, = -23, p < .5 moral reasoning with ego

development' ro= .36, p < .005; logical operations with meral

reasoning r_ = .50, p < .00l. When the effect of age is

partialled out of each of the structural interreiationehips one

finds: for logical operations and moral reaeonigg, r_ = .45,
p < .001; for logical operations and égo develogment, .= .23,
p < .1; and for moral reasoﬂihg and ego development, L = .38,

"

p < i01. Again, these effects are small or non-existent.

In‘3ummary theﬁ, the first general hypotheeis that the -

structural variables are fositively‘and ceherentlyvrelated to.
each other is generally borne ouf. The three variabies form a
group with moderate to low positive correlations. between them,
which obtain independent of relationships with age or identity ’
status. There is a clear and orderly structural relationship.
between logical operatiens and moral regeoning, the development
of formal logic proceeding that of poet—conventional morality
and const{futing a necessary, but.not sufficient condition for

it. Emergent formal operations in these data appear to be a

-

R
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necessary condition for the predominance and consolidation of

stage 4 judgement, rather than for the emergence of stage 5.
Also in these data, fqil fénmal oﬁé%atidns appears as a

. - f/\. . - .
sufficient condition for major Sta?f 4i?or311ty. The Loevinger

'ego development' variable seeﬁs t&*stﬁﬁﬁ¥apart from the other
two, with a lower level of relationship and a less ordefly
structural pattern. This might be expected on the basis of>its,
more distant theoretical connection with them.lThis relationship

.seeﬁs to be accounted for by elements iﬁ the moral reasdniﬁg”
test only. It 1is perhaps'a more purely 'social' variable,
(again, however, emergent formai-operatioﬁs may possibly be a
hecessary, but not sufficient condifionvfor the levels beyond
I4). In fact the test produces a rather poor spread of scores in
this population (SQ% of subjects are in 1374 or I4), which

reduces its value as a characterological variable.
Identity

The identity statuses were ordered foreclosure (F),

diffusion (D), moratorium (MY, ,achievement (A), for the purposes

of correlational analysis; this<will receive comment below.
Further analysis used the Kruskal-Wallis one way analysis of

-

variance for ranks (Siegel, 1956).

The relationship-of ego identity to moral reasoning is

A

shown in table 9. The Kruskal-Wallis analysis shows: H = 5.55,
d.f. = 3, n.s.; also x? = =5.82, d.f. = 21, n.s. There is a low
correlation of r. = .27, p < .05, With age partialled out this
) N

'is reduced to r. = .14, p.s. It appears from this that the

identity statuses are not well discriminated by the distribution

o >



of ﬁoral reasoning gcores, and that theré7is notvéverystronggz
linear relationship between ideqtityfﬁe&elopment ahﬁimbrai
'iﬁréasoning; ﬂone Ehat could not beféccounted for by their both
undergoing some age related*developmeht during this ‘period of
life. ’ .

However, a structural examination of the contingency

table indicates that the higher identity statuses apﬁeaf'to be

necessary conditions for the-use of principled, (stage 5),
moral reasoning, as predicted. The 2 x 2 contingency table of

post-conventional morality and high identity status@shows

x> = 8.08, d.f. =1, p < .01, confirming theiéupport,for this’

hypothesis. (In fact ‘the relationship holds for éttﬁinihé con--"

a
=

solidated stage 4 thought, but being based on a single case and

having no obvious theoretical rationale, this must be -

-

considered very doubtful.) Further it appears that full identity .

achievement may possibly be a necessary condition for the .~
) SS1E Pe a8 necessary cc Lion for t

~attalnment 6f pringipléd reason&ng as thé-major modeibf fﬂought.
. Again the 2 x 2 contingency'table of major Stage principigd
thought.and~identity aChieyement shows a x2. = 6;64, d.f. =.1;”
~p < .01;-but this rgsgltiis a postLHGC finding andAéannotfbeu
LfeéardédréévéfatiStically'Siéﬁificéﬁt'on thiébbasigf Tﬁa% -

Ty . . . ﬂ' i
identity dévelog%ént is not a sufficient condition is shown by~

the spread of high identity statuseé over almdspfthe‘full range
of moral stages. So it seems that while ideﬁfif?fgfafus and
moral reasoniﬁg are not,simply linked<in~é tinear ‘fashion,
questioning and achieving one's identity does provide'a neéessary
basis for development toAa'prinéipiéd moral lévél. On thg other
Hand, the capacity for'a‘High‘level of moral thought is nof

necessary to the process of forming an identity.
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TABLE 9 - ° -
-3 ‘ )
IDENTITY STATUS x MORAL REASONING
Identity ‘ N _ Moral Reasoning: | :
Status: Stages  2(3) 3(2) 3 3(4) 4(3) 4 4(5) 5(4)
Forecfosure -0 2 3 5 3 0 0 0
Diffusion 1 1 103 3 0.0 0
,é’ 4 . a v : . - /. .
Moratoritm © 0 - 2 ° 1 .3 1 0o 5 0
D . S ,
» Achievement 0 1 3 2 3 1 1 4.
; x? = 15.82 Cdof. 21 . n.s.
/ ro= .27 . p< .QS
" Kruskal-Wallis  H = 5,55 d.f, = 3 n.s.
Order of Medians: F - D - M - A
. ‘Conventional ‘Post-Conventional
Low - Status o 22 . 0

High Status . 17 - §Q\
2 : - N

x* =8.08 d.f. 1 " p< .0l
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TABLE 10

. v - B ! -
N

IDENTITY STATUS x LOGICAL OPERATIONS

Identity = Logicél_OperationS
.. Status: ' Stages 2 2-3  ~ 3a 3b
" ' L
‘ Foreclosure 4 3 5 1
Diffusion 2, 2 5 0
Moratorium 3 3 2 4
" Achievement 3 3 4 5
»
‘ »
x% =9.94 - d.£f. 9 n.s.
r_ = .16 n.s. D
T N
Kruskal-Wallis  H = .26 d.f. 3 n.s.
Order of Medians: F =D - M - A
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TABLE 11
IDENTITY STATUS x EGO DEVELOPMENT (W.U.S.C.) -
7 . - — < - //‘
* . -‘
» » ! ‘ N
Identity - : ' Ego Development -
--Status: - ,,,;,_,S,tag?% ~ . D-3 - 13-4 14 5 14-5 15
.Foreclosure -0 2 7 7 4 0
" Diffusion o 4. 5 . 0 0
| Moratorium . 0O e 6 2 0
; L
Achievement 1 3 8 -1 2
x? = 11,67 S d.f. 12 n.s. i
- R
r = -,06 ~ n.s.
T - .
 Kruskal-Wallis H=2.80, d.f. 3 n.s
: T oo
Order of Medians: D - M - A - F

B R N
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Thevrelatibﬁship of ego identity to logical-operations is shown

in table 10. The overall relation is not 51gn1ficant x* = 8.1,

d.f. = 9; and Kruskal-Wallis H = .26 d.f; = 34 nor is the
cornelationrbetweenAthem: T =',16, (reduced to .03 with age:
partialled ogtf. There appears to be’no Statistical feiationship -
between advance in logical sobhisticétiOn and the attainment of
1dent1ty, disconfirming this hypothesis. |

A structural examination of the table prov1des little

/
additional 1nformation and tends to confirm the lack- of relation-

ship Insnection shows that, contrary to prediction, formal

operations is not a necessary condition for 1dent1ty achieﬁement a0 -
-or identity crisis._However, If’does appear that the attainment

of full'formal thought. (stage 3B)5 may substantially increase a
peregn's chances of questioning and attaining his identity. The

one disconfirming case suggests'however, that this 1is not a

certainty. N . : i :

Tne.reiationship between ego identity and Loevinger'evego
development is shown in table 11; the everall telatidn'is not
significant: 2 = 13.40 d.f. = 12; Kruskal-Wallis H = 2.80"
d.f. = 3; nor is'the correlation r. = -.06, (-.07 with aée
partialled out). There appears to be no.relationship between
identity status and ego development contrary to prediction.

i A structural examination confitms this lack of
correspondence with one exception,'the er§ibiiitX”that identity
achievement is a necessary,’but not sufficient condition for

Teaching the 'autonomous' level, (I5), but the numbers (2) are

so limited as to prevent draw1ng such a conc1u31on and the x? on :

-~ the relevant 2 x 2 contingency table is not significant

.¥:
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/(Xz = 1,93 d.f. = 1). (It may be noted that the sble low scoi‘erg7
;(D—S)‘on the W.U.S.C. was also an jdentity achievemégt;‘
inépeqﬁioh of this subject's-protocol suggeé%s that this SE6}é'
is a grdSE underestimate; the result of his completing theA
sentence comﬁletion test with inadequate care.) ‘
i

The correlations ,given are based on treating identity
status as an ordinal variable when iF 1s strictly nominall It can
certainly be arguéd that this is appropriate since the variable
is developmental, some stagés being more 'advanced' than others,

- . R
and also representative of one conception of 'ego strength',

some statuseé being more 'integrated' than others. The

particular ordering can be contended, however. That used’
(F~-D-M- A) was hypothesised to be the most 'developmentally
accurate' and 'so most likely té,relate 1inear1y’to the

stiﬁctura% variables.
| This hypothesis can be checked by examining the.
7>0rdering of the median ranks for the statuses on each variable
(see tables 9, 10: and 11). This bears out the hypothesised

ofder as the one which p;oduces the most substantial cbrrelation
with logical operations and moral reasoning. However this is in
the ;ontext‘of the finding of a lack of significant differences

on the Kruskal-Wallis analyses of variance. With the ego develop-
ment variable the order is not as hypQthesised, nor is it the
thgg;eticaii&ﬁpfediétéd alternaiifémtgr- FV— M4; A), B§£ i; -
\ &iffusion{mB?atoriquQéhiévéméhf—férétibéﬁfe: This'higﬁfiéﬁggeéf
the interpretafion that 'definedness' of views and opinions is

the component of ideniity which has the strongest influence on

the W.U.S.C. This order raises the correlation to r. = .23,



'p' < .05, @oﬁeyefﬂagain‘thie‘is in the context of. the lﬁck ofgg
significant Kruskal-Wallis H, and this maXximum eorrelation 15'—\s -
post-hoc and the 51gnificance level must be adJusted accordingly .
Wit%vregard to all the p0551ble orderings (Myers, 1972) and it

- does not reac@;gwsatisfactory leyel.'FurtheE,,the correlation of
identity status with age is maximised by the order foreclosure-
morator%unfdiffusion-achievement,'wnich might suggest that
develobmentally'the most common EIternative\end’points for the e
'identf}y formation process tend to be achlevement or diffu51on

but again this post-hoc finding cannot be accepted as statistic--
,.’

!

ally significant for similar reasons.

In summary, 1dent1ty statusyis not 11nearly related to any
of the structural variables ‘to .a degree that might not be accounted
for by them undergoing parallel age related development. This

T ! , :
confirms the second general hypothesis that the development of
ego identity is a separable and distinct line ofAdevelngentn
from cognitive structural change. Nonetheless theee eiements of
development do appear to be interrelated and certeiﬁ logical—'
structural conditions appear to apply. Questioning ones identity
seems to be a necessery but not sufficient condition for using

post-conventional moral reasoning, (and achieving an identity may

be necessary for, or at least facilitate, having principled

thought as a major stage). Similarly,” there is at least a possi-

bility that iééntity;aehievementwisrﬁeeessafywferiatfaiﬁingjthe -
'autonomous' level of ego development. -On the other hand,

structural developmenttseems'to be in no way necessary for the- a
development of higher identity statuses, thoughitﬁere is a E "

suggestion that full formal thought does faciiitate identity *:



A

Aquestioning: | - C .
\ Looking at the interrelations of all the ﬁajor
“developmental variables as a;whole, a coherentfpatterh\emérges.f
Identity questioning and resolution can take place at any Qf the
levels of strucfural development %ooked at, though it is made
-more likely by the highest 1éyel of logical thought. Emergent
formal operations is a nééessary condition for post conventional
morél reag;ning and possibly for majoy-usége of staée 4 moral
tﬁqught, but to‘deVelop‘beyong stage 4 to a postféonvehtional
perspecti?é, it is,also<d%ces§ary to go through a process of

questioning ones identity. (This suggests the”possibili§y that

the identity resolution process at conventional and- post-

a

lconventional'sgagés havedd%ffereng meanings and different
charétteristicé..This is examined in detailvin the next chéptef;)f ;
Ego develobmeﬁt as defined by Loevinger, has a low and generél,
.rather than structurally coherent reiation to the social, (i.e.
moral), aspects of the Piaéetian theories of deﬁelopment:

Emergent fofmal operations.may possibly be necessary for 14/5

and I5. It may be that identity Tesolution is necessary to reach

the autohbmou§ stégé, but the Loevinger variable does not seem

to provide*mﬁch clear or additionaily useful information tox
understanding the relationshif of identity %ﬂﬁ—EBEnitivev

‘structure.

-~

Content Vériablesv

The relationship of each of the four major develop-
mental variables above, plus age; with each of six aspects of
the 'content of conscious concerns' - proportion of introspective.

L ) A
e . -
. . - i 2



; 100
content; proportion of ideological content; degree of control

of outcome by self’father than by environment; dégree of current
and ongﬁing tempoiél ﬁerspectiveé mékimum temporal perspektive;
and avérﬁge temporal perspective - was examined using a series
of one-way analyses of variance. Corielations (taus) were also
computed; and a post-hoc pairwise comparison of means carried
out using the Scheffe and L.S.D., tests. (Only .the Schéffe
results-.are discussed, with p. < .1 accepted as an adequate : ) -
significaﬁce level; L.S.D. tests are regarded as too lax in ‘this
éasé;‘though the results are 1isted%. Results are reported in
tabies 12 - 16. There follows a summarty df the positive’

&

findings.

V‘Identity statusés differ Significantly on introspectioﬁ,

(p < .05), with means ordered F - D - A - M. Pést—hoc comparisons
’shows the F-M compgrison significant. The overall «correlation,
(iéentity ordered as usual F - D - M ;"A),;is T =';25,}

p < .01. Thus there is a clear tendency for introspective
contents to increase with higher identity status as predicted.
(Thé trend for moratoriums to be more introspective than achieve-
'ments,thougﬁ interpretable,]is not significant post hoc). It

e

b ) .
should be noted that the correlation isQS?duced below signifi- .

&

cance, (rT = .10), when age is partialled out, but this could be~

interpreted as an effect of the reduced range of identity

variance produced by this covariance procedure.

No othet content variablé produced significant F's

e
T—

with identity status. There is one significant correlézigﬁj“““‘ ~~~~~ —
{(r_ = .22, p < .05), of identity with self-control, possibly

suggesting a tendency for higher identity statuses to feel that

arre

[

A i 5

i



—(p < .05), with ongoing concerns, and there is trend (p < .1),

S

their futureJis more ﬁnder,theif influence. However, this’b o
finding cannot be conf}de;tly regarded as‘stafistical}y‘signifi-
cant 1in the context of multiple hypothesés (six for each devel-
opheﬁtal variable). Moreover it }& redﬁced to a nQnQSignificdnt
trend; (?%>=;18, p < .1l), whgﬁ”;ge is fa}tiallea;oﬁt. |
Moral development ié{élso&related %o_ihtrospéctibn énd
self—controi. With inf%éspecéibn, overall F is significant, ‘
(p < .05), and correlat;on’is_fé = :39; p < .001 (.313 ﬁ.< .01
with age pé?tialleddbhf).)yﬁ?%%égéiteéis on the means, (which:
are ordered stag;s 3(2), 3, 3(4); 4(3), 5(4), 4, Q(S)), shows é
significant difference betweer 3(2) -and 4(5). The relation of

moral development to Self—cohtrol shows a non-significant trend,

on the i?pvaj’(p < .1), and the correlatioﬁ, (rT =-.,14, p < .1;

reducedjto non-significant rT:= .10 with age partialled out).

’

Logical operations shows little relationship to any .of

thé cont22ﬁ/yarTEBLpé, although there is a low correlation with
introspe¢tion: r =\:23, p </ .05 (.14, n.s. with age partialled
ou%). Again the'statisficalvgégnificance of this is dubious, as
is a non-significant tfend with ideological concern: r. = -.15,
p <.l (-.09, n.s. with age partialled out).

Ego develophent shows similar relationships with intro-
spection: r. = .21, p < .05; and ideology: r. = -.15, p < .1; ‘
both are unafféc‘ea b; f%ntrolling_for_age. Ego develbpment shows
some rélationship to temporal perspective: F test is significant,
with maximum perspective. Interestingly, although the post—hoc’
contrasts are not significant, the order of the means on these'
two time variables is reversed, (being I13/4, 14, 14/S, 15 on the

forﬁé};frThat is, higher levels of ego development involved a
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TABLE 12

ANOVA - Identity,K Status x Content Variables

(* = signifiéant at, at least, 0.05 level)~

-

1) Introspection

Source “ 4.f. © . S.S. | M.S. F. ratio
Between, Groups 3 0.457 0.166 3,072 )
Within Grolps ~ 45  2.425 0.054
Total‘, 48 . 2.922.

Pairwise Comparison of Means: _ ////

" Scheffe (p < .1) i For/Mor

'L.S.D. (p < .05) : Por/Mor + Ach
ii) Ideology
Source d.f.  S.s. M.S. FE. ratio
- Between Groups 3 0.086 70.035’7 1.269
T ) _ . : ‘
Within Groups: = 45 1,019 °~ 0,023 -~ -
.. Total T g8 1.105
’ Pai;wisé Comparison: of Means:
None significant
iii) Self-Control.
Source d.f.  S.S.  M.S. F. rati
,’g - . T 10
Between Groups 3. 0.409 " 0136 2.04
" Within Groups 45 -3.003 0,067

Total - 48 - 3,412

Pairwise Comparison of Means:

~

None significant

-y
T

102

Prob '

0.037*

. Proeb

0.297

Prob

0.121
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TABLE 12 (continued)

iv)

\

vi)

&

Ongoing Concerns

Source ‘ a.f. S.
Betweeﬁ Groups | ; 0.
'Wiihin_Groups _ 45j 3.
Total 48 4.

Pairwise Comparison of
None significant

Maximum Time Perspective

Source d.f; S
Between Groups 3 0,
Within Groups 45 ‘15.
Total = 48 15,

s

Pairwise Comparison of

None significant

—

Average Time Perspective

Source d.f. S.
Bétween Groups '3 0.
Within Gro&fs .45 - S,
Total ‘ 48 5.

Pairwise Comparison of

None significant

S M.S
340 0.113
898  0.086
238
Mgans:

\
S, M.S.
805  0.269°
165 0.338
971
Means: -
S. M.S.
054 0.018
369°  0.119
422
Meahs:

F. ratio -~

1.380

F., ratio

0.797

F. ratio

© 0.150

103

Prob

0.283

' Prob

0.502

Prob

0.929



1)

11)

i)

TABLE 13

104

ANOVA -;Mofél Réasoning x Content Variables

«Int;ospection

Source d.f.
Bétween Groups 7
Within'Groups 41
Total . 48

Pairwise Comparison of

Scheffe (p < .1)

L.S.D. (p < .05)
Ideology
Source d.f.
Between Groups 7
Within Groups . 41
Total . A L 48

Pairwise Comparison of

tj/ﬁone significant

Self-Control

Source d.f.
Between Groups 7
Within Groups 41

Total 48

.S. M.:S.

. 886 0.127
.036 0.050
.922

Means:‘

st—3/st-4(5)’

st-3/st-4(5)

$.S.  M.S.
0.125 0.018
0.980 0.024
1.105

Means:
S.S. M.S.
0.886 0.127
2.526 . 0‘062.
3.412

Means:

Pairwise Comparison of

L.S.D. (p < .05)

F. ratio

Prob

2.549 0.028*

F. ratio Prob

0,749 0.632
-~

F. Ratio Prob

2.055 0.0?l

St-4(3)/st-4 + st-4(5) + st-5(4)



TABLE 13 (continued)

AV) Ongoing‘Coﬁcerns

‘ Source - d.f.
Between Groups 7
Within Groups 41

f
Total 48

Pairwise Comparison

L.S.D. (p < .05)

v) Maximum Time Perspective

Source d.f.
Between Groups 7
" Within Groups’ 41

Total o 48
Pairwise Comparison

None significant

vi) Average Time Perspective

Source ,d;f.

SN
a Between Groups -7
Within Groups 41
Total ) 48

Pairwise. Comparison

None significant

0

3.

4
of

.S. M.S. F. ratio
.828 0.118 1.422
410 0.083

.238

Means:

st-3 + st-4(5)/st-4(3)

S.S. M.S. F. ratio
1.260 0.180 0.502
14,711  0.359 ’
15.971 |
of Means:
5.s. M.S. F. ratio
0.622 0.089 0.758
4,801 0.117
5.422
of Means:

105

3 Prob

0.223

Prob

0.828

Prob

0.625



Introspection

| Source | d.f.
 Between Groups 3

Within Eroups - 45

Total 48

ii)

-

v

TABLE 14-

ANOVA - Logical Opefatiohs x Content Variables

ratio

Pairwise Comparison of Means:

- . -’ / '
None significant

Ideoiogy

Source -d.f.
Between Groups 3
Within Groups 45
Total 48

Pairwise Comparison of Means:

¥ None significant

Self-Control

Souree(// d.f.

Between Groups 3
Within Groups | 45
Total ' 48

Pairwise Comparison of Means:

None significant

S. M.S. F.
0.226 ' 0.075. 1.256
2.696  0.060
2.922
s. M.S. F. ratio
0.078  0.026 1.132
1,028 0.023
'1.105
5.5. M.S. F. ratio
0.256 0.085 1.214
3.156  0.070
3.412

' .

106

Préb

0.301

Prob

0.3%6

Prob

0.315

N
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TABLE 14 (continued)

iv)

Ongoing Concerns

Source - d.f.
Between Groups;! 3

_ Within Groups .45
Total 48

vi)

Total

L3

Pairwise Comparison of

ﬁ%ne significant

Maximum Time Perspective

Source d.f.
-Between Groups 3
WithinVGroups 45
Total 48

Pairwise Comparison of

None significant

.Average Time Perspective

 Source d.f.
Between Groups 3
Within Grdups 45

48

Pairwise Comparison of

None significant

S.S “M.S
0.190 = 0.063
4.048 0.090
4.238

Means:
e
S.S M.S
0.538 0.179 .
15.432 0.343
$15.971
Means: v
SAS. M.S.

1 0.913  0.044
5.291° 0.118
5.422

Means:

F. ratto

0.705

F. ratio

0.523 . -

F. ratio

0.373

107

Prob

0.554

Prob

'0.669

Prob

0.773



TABLE 15

108

ANOVA - Ego Development (W.U.S.C.) x Content Variables

i) Introspection

Source d.f. = S.
Betwegn Groups 4 0.
Within Groups | 44 2,
Total a8 2,

Pairwise Comparison of Means:

L.S.D. (p < .05)
49 3 I
ii) Ideology ~ ¥ (
Source . = d.f. "s.
Between Group§  tﬁﬂ 0.
Within Groups 44 1.
- Total - . , - 48 1

Pairwise Comparison of Means:.

None significant

iii) Self-Control -

Source d.f. . S.
Between Groups 4 . o.
Wi;hin Groups 44 3.
Total TR

S. M.S.
345  0.086
577 0.059
922
13-4/15

s. M.S.
042  0.010
064 0.024
105

S.. M.Sa
259 0.065
153 0.072
412 o

- Pairwise Comparison of Mésans:

None significant

F. ratio Prob
1.474 0.226

b2
F. ratio. Prob
0.429 0.787

j.

P
F. ratio Prob

" 0.903 0.471
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TABLE 15 (continued).

/

iv) Ongoing Concerns

Source d.ﬁ. S.
Betwe%p'Groups 4 ' O:
Within Groups = - 44 3.
Total ' 48 4.

‘Pairwise Comparison of

. L.S.D.° (p < .05)

-

Maximum Time ‘Perspective

Source d.f. S.
BetWegn Groups 4 2,
Within Groups 44 13.
Totalr ﬂ R 48 15,

Pairwise Comparison of

"L.S.D. (p < .05)

Average Time Perspective

S. M.S.

885  0.221
353 0.076

238
N ““ 7"’%
Means

F. ratio

2.903

I3 + I3/4 + 14/D-3

S. M.S.
704 "0.676
267 0.302
971

Means:

I3 + 13/4/D-3

Source d.f. S.S. M.S.
Between Groups 4 0.759 0.190
Within Groups 44 4.663 0.106

422

Total 48 5.

Pairwise Comparison of

L.S.D. (p < .05)

Means:

I3 + I3/4/D-3

F. ratio

2.242

» —

F. ratio

1.790

Prob

0.032*

Prob-

10.080

Prob

0.148
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. TABLE 16 ;

ANOVA - Age x ContentiVariab;g§

ij Introspection , -

B Séﬁrce 'd.f. S.S. M,S. F. ratio Pﬂobl'
Between G}oups;' 6 0.922 .0.154 3,227 0.0ll*i'
Within Groups = 42 2.0095 0.048 - -
Total '~ . = 48 = 2,922 o - -

Pairwise Comparison of Means:’
Scheffe (p < .1) : 18 yfs + 19 yrs/23jyrsn' 4
L.S.D. (p < .05) : 18 yrs + 19 yrs/22 yrs/23 yrs

'ii) Ideology b
‘ Source d.f. S:S, M.S.  F. ratio . Prob 
Between Groups 6. 0.122 0:.020 0.871°  0.524
Within Groups 42 0.983  0.023 e *
Total ' 48 1.105 '

" Pairwise Comparison of Means:

None significant

iii)SelfJContrdl

Source, d.f.  s.s. M.S.  E.
Between Groups 6 O.SZO | 0.087
Within Groups ; 42 ~2.892 0.069 _ R
‘Total 48 3412

Pairwise Comparison of Means:
. : -

None significant o E ;§>



TABLE 16 (continued)®
S~
iv) Ongoing Concerns
Source
Between Groups
Within Groups

Total

.t

6
42
18

e

0.
3,
1.

Pairwise Comparison of

L.S.D.

“
¥

v} Maximum Time Perspective

Source
Between Groups
»

Within Groups

Total

(p <

.05)

d.f.

6
42
438

None significant

vi)
Source

Between Groups

WithinvGréups

Total

Pairwise Comparison of-

None significant

6

48

Average Time Perspective

d.f.

Pairwise Comparison of
‘ ) - -

¢

.S. M.S. F. ratio
710 0.117 1,384
539 0,084 |
238
Means:

20 yrs/22 yrs + 23 yrs

S.S.  M.S. F. ratio
1.268 0,21i 0.604
14,705 0.350
15.971
Meahs; -
S.S. ‘M.S. F. ratio
0.338, 0.056  0.466
5.084 0.121
5.422
Means - )

Prob

0.726

LY

"1

Prob

'

0.830"
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hlgher proportion of concerns that exist now-and w111 continue

T

to be 1mportant in the future, but there is a trend that- suggests

less concern with naming very dlstant goals at the end;of life.
Age is signifiéantly related to introspection on the

anova. (p < .01) and has a modere;e“correlation with if,

(rT = Or36,tp < ,001). This includes a significant post-hoc

comparison between eighteen and nineteen year olds and twenty- .

three year olds. There are also small correlations of dubious

. S
significance with ideology, (rT‘= -.22, p < .05), and ongoing
conCerns; (rT = .18, p < %05), and a trend:to rela%ion with
self—oon;rol ‘(r"= .14, p < r)'

The six content Varlables themselves are interrelated
in ways that should be remembered in 1nterpret1ng the pattern of

correlat}ons with other variables. Some of these correlatlonsnk$
- . Ed
B kY

fﬁre”empirical, but some are, at least in part, artefactual, //,'

since the measures are constructed SO as to be not entlrely
independent of each other. Thus introspection and 1deology are
non-independent and correlate here, [r = -,24b p < 01)'
Slmllarly, average time perspectlve is not 1ndependent of
maximum time perspective, [rT = ,41, p < .001), nor of ongoing
COncerns, (r = -.40, p < 001) Non-artefactual empirical
relatlonshlps do obtain between other variable palrs Intro-

spectlon is correlated with ongoing concerns, (rT = .21,

p < .05), and with self-control,,(r = +2l; p < .05); ideology -

EI PR

o b e whs bRk Sy

is also negatively correlated with self-control, (r_ = -.25,
p < .01); '

In summary, there is a general effect of age, during
this period of ! ou't\h“-,iJ on some of these 'content' variables, |

: ¥
, though the sizes of the relationships are small. People become

I, .
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more introspective and possibly slightly less ideological, (the .
former as'predicéed, ghe latter counter toiprediction, but
posgibly arfefactuai), énd possibly moie concerned with present
anﬁ-ong&ing vaiués. The effects of identity efploration again
are qppareﬂk primarily in-increased introspection and possibly
also some gr&étei sense of self—control,'alihough these changes
/ma& possibly be subSqméd by the general age effects. Age must
presumably be considered in the 'socialisation' categofy of ego
j'developﬁentai Variables.’ | ‘

; - In terms of structural advance, simple logical devel-
opmént has né effect iﬁdependent of age, But the social cognitive
Variables do. This is in accord with the brediction of Blasi and
‘ Hoeffel (1974). Of the three main content categories they refer
to, only introspection is clearly relatéd»to“morai development,
Loevinger's ego de&elopment may bear a low relationship to
introspection but may aiso be related to the tendency to
increaéingly conéider ongoingrfaiué; father than distant goals,
This aspect of time perspective devélopmeq} is Mot mentioned in

s

the litefature.

Factor Analysis

THé*entire correlation matrix ofptwelve variables was
subjected to a principaircomponent factor-analtysis with a vari-
max rotatién. The results are shown in table 17. |

It will be noted ‘that a new variable 'identity struc-
ture' is included in this matrix. This is a hierarchical ego
developmental variable déveloped on and coded from the extended

identity interview. It is extensively discussed in the next
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TABLE 17
FACTOR ANALYSIS MATRIX

A Principal Factor Matrix

Factors :
Variables I 11 111 InY
Identity Structure 0.74 0.05 0. 20 0.07
Identity Status 0.53 0.02 0.29- -0.55
Ego Development 0.31 -0.02 -0.15 0.37
Logical Operations 0.50 0.08. -0.07  0.15
Moral Reasoning 0.74 0.16 -0.01 0.27
Age 0.58 0.07 0.03 -0.26
Introspection 0.60 -0.02 0.08 0.01
Ideology -0.28 0.22 -0.80" 0.09
Self-Control -0.26 0.07 -0.21 -0.23
Ongoing Concerns 0.29 . -0.38 0.28 ‘0. 27
Maximum Time -0.01 0.58 0.11 0.19
Average Time -0.10 0.78 ~0.17 = -0.04
B Rotated Factor Matrix

. Factors

Variables I 11 I1I IaY
Identity Structure 0.64* 0.10 0.43* 0.12
Identity Status 0.10 0.09 0.80* -0.01
Ego Development 0.50*  -0.09 -0.15 0.03
Logical Operations - 0.49* -0.10" 0.17 0.03
Moral Reasoning 0.79*  -0.02 0.23  0.01
Age 0.20* -0.21% 0.59* 0.18
Introspection 0.44~ -0.21* 0.33* 0.12
Ideology -0.12 0.89* -0.02  -0.02
Self-Control. 0.11 -0,25* 0.,27* -0.16
Ongoing Concerns 0.15 0.02 0.07 0.72*%
Maximum Time % 0.01 0.08  -0.01 '0.02
Average Time 0.04 O.dl -0.01 -0.59*

114

.14
.04
.17
.06

.29
.04
.22
.03
.41
.45
.04

.02
-0.

12

~Qu05

o O O O

.05
.06
.18
.01
.09
.02
.04
.76%
.55*

[ N



’ - ;y‘ + 115
~chapter and its relations to the other variables examineq. It 1s
included here ih this overall analysis because it is regarded as
an integral part of the study. o
This analysis must be viewed with caution. Thgrétio of

subjects (49) to- variables (12) is lower than 1s. desirable to;yield
reliable results. Moreover the correlation matrix analysed
consists of Kendal taus, whiéh:is/relatively unusual. However it
1s possible to make a simplgﬂtarget hypothesis arising from the
assumptions and the theéretically derived'hypotheses of the "
study: that there should be a separatiog of the two major
strands\of development, cognitivevstructural and psychodynamic,
onto different factors, and thaﬁ the structural factori should
cohere as a single factor. If rotation to simple structure
conforms to tﬁis hYpothesis then cbnfidence in the robustnegs .,
of/}he analysis can be increased (Rummel, 1970).

g The factors that emerge seem to be reasonably interfr
pretable and conceptually cohér;n£. |

Factor 1tis defined by.the three structural measures,

(moral develoﬁment: .79; ego development: ,50; logical
operations: .49), the new structural measure, (identity struc-

‘ture: .64), and additionally by introspection, (.44), and age,

(.20). Thus is appears to be clearly a cognitive developmental

" structure factor.

Factor 2 isrdéfined very heavily by ideology (.89),
and additionally by small negative loadings on self-control,
(—.25),.age, (-.20), and introspection, (-.20). This seems to he
a 1érgely unique content factor of'ideologicalvorientatipﬁ‘with
a»suggestioﬁ that this implies some external non-self directed

concern.



Factor 3 is most heévily defined by idénfiﬁy status%16
_(.80), and also by age, (,59),-and identify structure, (.4?),i
with loadings on introspection; (.33), and self.control, (,27);
It is apparently an identity development factor.

);Thé last two Factors, 4 and S, seem to be dqfihed
uniqu%}y by each of two components of temporal perspective;
Factor 4 isﬂéefined by ongoaing c?ncerﬁs, (.7?){ and -the arte-
faétuglly negativéiy related average time pefspective, t¥;59).
Factor 5 is defined by maximum time perspective, (.76) and the
artefactually positively related average time perspective, (.55);é

This result, conforms remarkably well to the gen?ial :
"target' hypothesis that the structural developmental Variﬁbles
form a generally coherent group which is distinct from another -
line of dévelopment, that of psychodynamic identity resolution.
Of the conscious concerns variables, the measures of iaeological
orientation and of time perépective appear to be largely imde-
pendent of the othei Qariables,rwhilerintrospection and self-
control do load on the two major developmental factors. The
~Clear separation of categofies of variables on factors 1 an§ 3
is a confirmation and iliustration of the pattern of findings in’

- the earlier sections of this chapter..

i LR b e

st Hitk J L

W

e RO SR



e o | 117

CHAPTER FOUR - QUALITATIVE ANALYSIS .
. - ” ’ P

The methqgs used in this Tesearch make more materiaL
available thanA%Sia%tually ed in the previdué chépter. Each of
the instruments and procedureg employéd permit of angiyses other
than those represenfea by thé‘scofihg prdcedures”fromkwhich the
quantitative resuits were derived. In this chapté} some of these
-.pdssipilities are explored.> |

N ' A
~_ The major source of data for this investigation is the

4
detailed material_obtainéd by the extended identity interviews.
Typicallyfin identity developmént research such intensive
interview -data are used in an idiographic manner., This appreach
. could be adopted with the present data to>entertain various
hypotheses and speculations about factofs involved in égo
’developmeni?viakiﬁg a case study approach to thexinterviews
together.wiﬁh the other measures. However the primary approach
employed in tﬁis study 1is different. It is a qualitative analysis,
but one based on cognitive de?elopmental structural principlés.
That is, it looks for evidence of a hierarchy of progressively
more sophisticated structures within the-subjects' reports of
their concerns about identity. It tﬂin seeké\texgﬁaracterisg
these stfuctures in ideal typical terms. x

The interviews were extendedlg;pmwphg basic identity
staius;fofmét, as outlined in chapter tW6/ and in appendix D, to
expldre Qi;ﬁmgﬁgisubjects their cdnception; of and reasoning
about thé—ﬁinds of commitments’fhey had made or were considering.
Topics were inyestigated flexibly according to the 'clinical

-

method’', in Piaget's sense, in an attempt to draw out the
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essential features that"chgracterised‘a subject's péttern of
thinking about himself in relation ta his“commitmentsjflhe,ﬂ
validity of this method ciearly depends on the 'skill and sensie’
tivity with which the interview is carried otit, so as to dgrivé

\
important, accurate and unbiased samples of an individual's

reflections on this t;;ic. The methodological prob1¢m is then to
derive froﬁ this material features which are common to subsets
of individuals and are organised according to cognitive
develépmental criteria; viﬁ, v
The development‘oﬁ”these subsets from the interview
data took placbgthrough an informal iterative process (see
Selman and Jacquette, 1977a). The material was considered from a

cognitive developmental point-of view as it was obtained. This

was naturally facilitated in this instance by knowledge of the

-
findings of previous 1nvest1gators with a similar orientation,.

L

The outline of a possible series of structures emerged as
comﬁuﬁalities were berceivéd/ébouf ﬁéif;way tﬁroﬁéhrthe inter-
view series. The tapes were listened to again and transcribed in
their essentiéls, includ;ng extensive verbatim quotations. What
seemed to be possible essential features or correlates of those
structures wereinoteﬁngf comparison with other interviews. A
process of comparing caséé within a poténtial 'level' and between
'levels' was carried outflooking for cgﬁmon and differentiating
features. Finally &ﬂioutlingjpf what'appeared—to~bewmajor features
of those structures was drafted and a categorisation of subjects .

by stages was carried out. Four such levels of 'identity

structure' were distinguished, and, are described in this chapter.
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Levels of 'Identitz»Structure‘
The characterisation of these putative structures
follows loosely the outline of interview topics based on the

phenomenological analysis of commitment (see chapter one, and

9
7

éppendix DY. These are: the central problem or conflict implicit
to identidty formation, and how alternatives are defined; the
values actualised by choices and how they are'justified; ;he
epistemology which %?derlies how choices and beliefs are'given
meaning, and the character.of the reasoning used; the nature of
the self-concept implied by the struéture; the sense of choice
and responsibility resulting from that; énd the sense of time
perspective and relationship to a wider context characteristic
of it. |

Readers may find it helpful to have a summary overview
of the essentials of the entire series of levels before
embarking upon a reading of the detailed deséfiptions of the
1evels; with their accompanying illustrative quotations, which
are provided in the following pages. Such a schematic oyerview
is available in table 18 (p.179), in the sectign of this chapter
discussing the 'identity structure' scheme. Consulting this over-
view at this point may pfovide a context which Will make thesgb
descriptions more coherent, .

Thg descriptions of the levels offered arev'ideal
7typicai' andwgprnecessarily rather;éene{gl and sweeping. While
the core of a level is proposed to be a conceptual structure the
descriptions cast their net wider and comprise a mixture of |

elements, not only structural characteristics but also common

themes and issues. Only some of these features will be cleafly
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present in any one case. Moreover, consistent with the general

theory proposed,ithe nature of identity will also be influenced

A ; ,
by other factors, in particular socio-cultural differences, and

1

the dynamic status of the ego structure. Thds reéiprocal’
namics is discussed

influence of cognitive sttucture and psycho=
later.

Certain thémes' (money, satisfaction etc,) are naturally
present at all;levels, but it 1is how they aré treated, in what
%erms, and in what way they relate to the overall search for-
identity that is important. Single statements,shouid'never be
considered definitional of a level, even when they seemiparti-”
cularly typical. They must be seen in relation to the general ‘

context. Especially in discussing topics of common preoccupation,

one will find statements characteristic of lower levels, but

also those which may seem to be from higher ones, but which seem
isolated or unexplicated or have a clichéd quality as if taken_
from somewnére else. |

VDesciibing such rich interview data in terms of
discontinuous"types' naturally forces it to some extent, since
there is also a sense ‘in which this is a developmental progression
which can”be seen as a continuum, especially so in the case of a
topic like 'identity' where growth takes place over a broad |
front (cf.Loevinger, 1976). However the assumption of qualitative
discontinuity is at least heuristically useful. Essential
features and the idea of a core structure should be apparent
from our descriptions, which are illustrated by agcompanying
quotatibns. These features arn summarised and discussed Subse--

quentlyi
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. One preliminary feature to note is the existence of

differences in the quality of interviews at different levels,
almost in th; iﬁterquson31 'tone' which they take. While these
.could'bevthought of,és a 'methodological bias'Ag%ere are ﬁore
helpfully viewed as alvalid‘product of structural interaction.
The progression in quality could be schemétiséd'aS'follows:
difficulty understanding the point of tﬁ; more abstract
conceptual: probing, and g tendency to concrete examples in reply;
a wondering dbout the qu;;tions, difficulty putting some answers
into words, and sometimées a sense of surprise at oneself as one
thinksy things through; giving qons{déred answers in response to
~an investdgation of recognisable issués; a mutual appreciation
of the validity of issues, a sense of dialogue and the 1ooseﬁing
of the structure of the interview. Such features are, of course,

no substitute for attending to the responses and are by no means

always a reliable indicator,

Level I - Normative Conventional Identity

To give a brief overview, the first level in the
series tends to be unambiguous and specific in the terms in whi
it defines its alternatives. The world has a 'solid' feel to it,
and the self is defined by attachment to some particular option;
a stereotypically viewed role,’Such,an,obtion, in this
university Contexy;ftends to be seen in ferms oé;a goal toward

: N
which one is heading along clearly defined paths. Without this

-
goal definition confusion and depression seem to ensue. Most

importantly there is little process of relating the qualities of"

the self to those of the goal, no perspectifg from which to
- —
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evaluate one's projects in terms of oneself. Beliefs tend to be

cast in terms of rlght or wrong, and what 1s~important is”to- beffmwl'
on  the rlght 51de,,follow1ng‘the correct path. The process of
commitment is y?ewed as‘linear direct motion to positions of .
role attainment, This level is the‘hardest to illustrate clearlyﬁ
the statements made by snbjects are eften commonplaces and
anecdotes, but hé%é in these quotes they}are at their most

‘reflective.

Definition.of Alternatives and Associated Values

T The definition of alternatives is considered in terms

!
of concreZe particulars, such as a list of possible jobs. The

-

distinctipns between them tend to be clear and categorical, and

exist mostly as qualities in the job‘itself, rather than the
person's evaluation of it. ‘The most frequent bases for
distinctidn here were those of status and of 'going somewhere"',
The values and categories tend te have a clichéd quality.v

SO9 - My parents like that I'm going in some direction,
not just meandering around taking courses here and there.
That I'm getting somewhere [Interviewer - What is it you
like about engineering?] U51ng your hands and using your
mind; you can see what you're doing, accompllshing some -
thing for other people in the long run.

[I. - What about joining the R.C.M.P. appeals to you?]
S24 - What they represent. It's what the people of Canada
want, protecting the gkople protect the weak, serve your
peers I don't llke t9 see people taken advantage of and
bullied. .

S12 - It's a big challenge here you know well no-one in

~ the family has ever }umpedulnto,uniyersitygandﬁgraduatedfw——QfAL—r~
like from a prefession, you could say. So in my mind that's
part of the reavwen,
Paths to these jobs seem to be defined and laid out L
clearly in advance. Just as careers are graded hierarchically; 7

positions in one's own development and chggéing are ordered in a -

e



linear sequence. The 1mpre551on 'i5 of a schematlc road*map, of

12

»

:routes and branching decision pOIntS. There seem to be few

) &
Mode of ChoiCe - — oo

alternatives, only those indicated on one's map, and there is no

room

dncw,

for redrawing the possibilities, pe}ceiving the situation’

Things are as they'are._Subjects do not say: 'I used to

think tH{s, but I felt thét and now it seems like the other'.

'S25 - For the hext seven years my llfe is planned for fe.

S12 - (chose law over teaching because)— hat's the sense
of spending five years in school and teach ‘high school
when you could spend two.more and go into law.:

3

[I.. - You feel good about that? [Yes] Why?] Well it's net -

wonderlng what you're going . to do tomorrow. (He proceeds
to list what he does.). .
y ..

S34 - A degree doesn't mean much when you, go out”and look
for a job. You see guys with degrees just~sleeping out in
the streets. It's tough times now. Thought there must be
something better to do. I looked around and didn't see
much so I came up here,

S10 - I didn't want to-work before school in case I didn't

imponrtant to a person nowadays., At least with education
you ¢an fall back on being a labourer. They'll hire you
before someone w1thout education.

~2

wantg;o come, would keep puttlng it off. Education is very
a

Even at their most 'searching' options seem to stay .

specific: -

S24 - In a way my life's settled but I still wonder. Shoul
I 'go for my Masters, leave,school, buy a car, go out with
a different girl. Looking for something better and I- don't
really know what's better. Hope I just settle into a |
pattern sooner or later. Just have these fantasies; maybe
don't want to admit I've settled into this route-

r.

The outstandlng feature of.thé structure, however, is

e

the choice gets made to go oneznay or another It seems almos

’ . ‘

-make itself. There is little 1&drcat10n of con31dgred Values

belng applled'to the range of choices. Values re51de in the

world, are part of the paths themselves;‘they are nérmative.

“

d

I
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"be important, as sources of power, The mechanlsm of 1dent1f1—

_cation with particular figures - fa”lly, friends, heros - seems

124

~Alternatively the self has likes and dislikes, and abilities, T

ps

desires and capacities. But the self is not assessed in terms of =+ -
.personal qualities or values in .relation %évthe qualities of a -
) - ST . o

wvocation, there is little testing out o%tpossible 'psychological"or

¥

'ideological! su1tab111ty Cegsequently comparatlvely 11ttle_
justification is required for a choice. Be1ng 'good at' a job,
*vr there being money, status etc appear as unelaborated
themes, and are qgfferentiatéq hg%yvas far as clichés, such es
liking the open-air, <dfvliking tg do something concrete, |

'S$34 - I guess F¥'ll go in for teachlng maybe. It looks like .
the easiest field. [I. - Why that?] I like kids .and feel :
I'm good with them. It's a challenge. I have fun with them.

[I. - What will it be like for you, teaching?] I haven't . s
thought about it. I hope, I hope 1t'11 be 0.K. ~ not knock :
your ass over, have a good time, I guess., .

S10 - (is trying to discover what he likes) - A dentist, or -
a doctor, biology, !P.T. teacher, maybe psychology. [I. -
How will you kriow d%ich one?] If I'm good at it, and like.
.I like being arbund people, %pn't like being stuck in
some offlce : ' ,

S09 - (re enginee?ing) -I'm interested in it. ,Do something N
in it anyway. I'1l1 see what I'm doing. Not chemical., get ‘
-into bridges or construction. You're making somethlng

/
made you decide betweeﬁ&them7] . ;
ould rather be in the R.C.M.P. than a flyer, Just :
“be a cop rather than in the air force.

Selections are made sometimes by the %exigencies of the

'routes' themselves, in 'natural' progressions. Prerequisites

and course requirements can dominate. Personal 'connections' can

common, 1n an unhes1tat1ng and relatlvely complete and uncon- :
sidered way. |
For example S25 was originally taking science because

he liked the 'mad scientist image' but had to switch to arts

4
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because he couldn't attain the prerequisites. 'Now the world is’

all based on big business and that. That's what it's cbmiﬁgito,f
Asked why he was taking law, his reasons were that a lowggr
average was needed than medical school, it was good moneyﬁénd he
didn*t want to work in a lumber mill, and he had got 'connec-
tions' through frieﬁds of his father., He had an influentiall
conversation with these men, describes thé life of one and the

problems of-being coloured, but couldn't describe what it_was’

that had been said that made law in particular appealing.

Core Problem

The major conflict or problem at this level, then, seems to
be not sofmuch choesing ‘as achieving, making the gradeﬁ reaching
ones goal, whether or not one has the power to get there. The
necessary virfués are ability, power, and persistence once one
has aimed for ones goal. Or alternatively one is hemmed in by

intractable realities or deficiencies, unable to make it and so

lost and uninvolved, unable to get on the right track. ¥ .

/
S09 - You've got to make up your mind these days, so you °~
got to get some pattern going for yourself, so just not
waiting around for something to happen. Have to try to get
something to aim for yourself, not many places going-to do

something for you now.

Sé4w~ My main doubts when I was younger were whether I
could meet the standards of the R.C.M.P. And really I still
never Know. : '

S35°'- (of working in a restaurant) - I felt like I just
wasn't getting anywhere so I figured -1 would go back to—— —
school. I was having fun, not making great money, not

Teally acquiring anything. Wasn't getting any furwher in

life, I sort of went to school - maybe you can't look at 1t
like that any more - graduate, have a better chance of

N

getting a job, sort of a stepping stone. -
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Structure of Belief . - .

M ‘ T

Ideological belief sYstems,’where they. are important,tend

also to be cléar cut. The world may be defined in rather black and

-

white terms, and one's problem is to be 'in the right'. There is.

~a 'side' with which one identifies, in a division of the world

into alternative belief 'systéms', élthough perhapsrbeiief
'positions’ is-more accufate. Many subjects will express a
series‘of opinions, pro-this and anti—that.lThefe is not much
sympathetic relating to a differing perspective, and so sub-
jeéts come over as judgemental, and possibly iﬁtolérant.
_9Afperson has to tread‘thefright path, the *straight
and narrow', Thus this is the aomain of fundameptalist religious
belief, though these may also echo what are probably themeﬁﬂ}n
earlier ego levels - a highly personalised God,.and notions of
P .
immanent justice. Here rather if”iﬁ/béﬁng on thé/right side and
sticking to it, living up to ideal ndrms, and aspiring to some
end point. : S |

The rightness of one's beliefs, what guarantees their

meaning{and validates the self's stance is not an issue. Things

—

.

are the way they are. 'This is what I've always known and it
seems fine.' Alternative perspectives are dealt with by

exclusion, being held at bay or dismissed. They are a threat, or

to the more open minded a source of pafflement.
fﬁ%&i

545 - (re lectures) =~ Most ofrtMe things they say we -don't ———
agree with. Most of it comes from a worldly or carnal

point of view, and I'll put it against what I hold. That's .
his opinion because he's from the world.

1

(and later)’

- The grey which was before, 'cos everything's moving apart,
it seems to be almost black and white and it's not hard™to
differentiate between what we believe and what they believe.

~

Hpwsuc % 1 e
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S§20 - I think their rellglon maybe was 100° true but now I
think it's completely false. (This is with respect to the
Mormons; he now agrees with Bahai.)
- It takes in all other religions - all one - the church of
man. Because of that I think it's 100% true.

S19 - You have to argue, or rather discuss with other kinds
[of religious points of view]. I® have an open mind. They
say they have an open mind, but I have an opener mind. I
take what they got, I say could be, I think you're wrong
but could be truth in it. People who don't go to university
tend to say I'm right and yeu're wrong and that's it, like
my parents. You can't talk to them; this is that and that's
fine'~ :

(Both of these subjects are transitional, but still have rigid
monopolistic belief system4, themselves.)

526 -~ What I bélieve is straight from the Bible. Other
religions they don't take everything in the Bible, disagree
with some parts. I go along with ‘everything. [I. - What
about religion 1is important to you?] It's not right to
ignore some of the law, only believe some of it. That's

very important to me to believe all of the Bible.

S34 - I'm-all for the N.D.P. - it's the party of working
people. [k, - Politics are an important thing for you?]

‘Oh yeah. [I. - Why is it?] I hate to see the country go
down. It's the future. I want to see who's running the
country. Don't want them to do something dumb that glves us
a bad name.

’(and later)' o 7 : )

- You've got to have a good leader. Dave Barret [Provincial
N.D.P. leader] is just like a gung-ho guy. He's my kind of
guy.. :

Sz24 - Semebody told me I was more a conservative in philos-
-ophy but I feel,I'm a liberal supporter. I admire the
leader - he's & man that can handle any 51tuat10n

S26 - (about theories in college subjects) - Either I agree
or I disagree. It doesn't confuse me. I just take them for

. what they are, don't let them aggravate me. Doesn't matter e
“=..~.3f they're true or mnot to me, just learn them.

7I.,.- You encounter a lot of dlfferent p01nts of view here.

How has that felt?] ;

S18 - Ye%h. You see something one way, think you're right
and somebody comes along and says no. Just can't see how
they could come up with that. Gets pretty frustrating. Some-
one comes up with a different viewpoint when you think you
got 1t tied away all nice. -
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+ S09 - Everyone got some sort of belief. Bound to think of -

something. 'Why are we here?' Some fluke of the universe.

Easier to say some power did it. [I. - So you've asked that

question?] No. -

Beliefs may well be quite irrelevant to one's life,

which is defined in other, usually vocational terms. In fact a
feature of this structure is the lack of relatibnship between
domains of possible concern. There is little question of what
one area 1mplies for another. Also identity seems to be
primarily defined in terms of a single area of concern, perhaps
necessarily if it is structurally difficult to integrate across

areas.

Concept of Self

The sense of self at this level seems to be dependent on
. _/ L .
being fixed within a clearly defined world with a set!' of concrete goal

options and normative values. It is particularly common in this
sampie for onefsidentity to exist in relation to a»éoal which -
has been set and,towérd which one is headed along a clearly de-
lineatéd path. Without such a goal one is lost, _trapped and
anxioﬁs. Thé\capacity to toleraée;an ambiguous situation, and
maintain a sense of oneself, of one 'spower and value as an
individual in it, seems limited. Often these subjects know this
much about themselves. They may, point .to 6thérs who lack this
direction, denegrating it and expressing surprise.

The implicit answer:to therdﬁestion 1Wh§ am I?'rigm
then of the form - 'I'am on this path', 'I am aiming fo}ﬁfhié
goal', 'I occupy Ihis role position', 'I belong to this group'.

The answer is categorical. And theigoal or role has an 'external!

quality,'becausé it does rnot a&ise out .6f, or relate to self-

iR o L et
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assessed internalised standards which the4individua1 can con-

sciously reflect upon. The self is, as it were, 'locked into'
its world, and gains stability by‘the étabilising features of
its external relationsh}ps. Identity 1s location within the.
world, ané if 1t beéomes problematic it is only becauseithe
-,wérld is unclear, or unsatisfyiﬁg. . | -

S12 - I'm glad I've narrowed it down to that. I'm not =
looking around all over the place. I'm sort of more speci-
- fied to one thing. I'm leaving it that way. It's nice to be

able to say that is what T'm doing if someone asks you.
[I. - What if you don't have that goal?] Be just -another
body floating in the stream of school. [I. - How do you
mean? ] Younger people are just sort of up in the air - me
having set my sights more definitely feels nice,

© 818 - If I didn't have a sense of direction I'd just sit
there -'What am I doing?', you know. I wouldn't go to uni-
versity unless I knew what I was'doing, 'cos I think I see
a lot of people in this place just keep taking classes and
classes 'cos they don't know what they're going to do.
Think that's about_pointless. You learn more if you have a
sense of direction that. guldes everything. Need some klnd
of direction, some aim, or it's just going to be a waste.

S10 - I'm always headed for something. I like a definite
goal to be headed to. [I. - And if it wasn't there?] If I
didn't I'd feel very lost - like walking around in a daze

- or not really sure what you're up to, so you feel very lost,

[I. - What does it feel like having this commitment (to ?
his religious beliefs)?]

© 845 -~ Itve got a purpose in life, some reason for 11V1ng
I know who I am and what I'm going to be doing. And I
guess a lot of questions people have about who I am, what
I'm here for, all the major questions people ask, these
Itve got answered What I believe has already fulfllled all
that - I didn't have to be worried about it. I've a sense
of direction in other words. ‘

Having such commitments is often contrasted by those
who have them to other stereotyped groups who do not.
S09 - There's loads of cornBalls, guys go out looking for
a fight, partying, flunking out, rather than go and have a
good time, do something constructive.

'"{and later)'

- Know a lot of guys doing that [having no definite goall].
Might learn more than me, but wasting $220 a semester on
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- bullshit. Can always bullshit about things they don't
know about

In contrast to the lack of search for '1dent1ty as a
thehe, a 'sense of self' in tefms of agency is very much present
in the themes of power and control. This 'I' (rather than 'Me')
does whét needs to be done, tries to reach the goal, has the
abilify to get what it wants. Or else is subject to the way
things are, stuck with it.'ContrQI'over motion through'an
external world is an impogtant metaphor.

S09 - It all depends what I make out of it, it's up to me,
depends what I want to accomplish and what I put into it.

‘Need to do yourself justice, using time to get something
accomplished.

.

'(and later)'

- You need to set a pattefn of ideals, know what to do.
Have to set down some rules so as you get things done, get
things ‘done so you can get somewhere. .

S12 - If you want something, no matter what, you can attain
it. If you put out enough. Whether that's good or bad.

S$34 - I couldn't get into a trade, 'cos I'd no prev1ous
experience and no connections. Lots of guys trying. Would've
been set up, being independent. Could've enjoyed yourself.
But I would have to come up here.

Responsibility is not a theme. When gsked about it is
seen as to oneself and<jm's family ih the sense of achieving
one's: goals, and living up to expectations. Commitment seems to
be undérstoqd as éomethiné that happens by Virtue‘of being at
some point on a path, when one has taken a certain branch point.

S24 - My major responsibility is just,achievingmiriuDQn't
blow it. Drunken driving or something.

S09 - After first year engineering you're Tommitted.

[I. - How do you mean?] Heading towards a definite goal.
Before that there's lots of ways you can go. [I. - What is
commitment?] To commit yourself you have to be heading
towards something, have to be heading somewhere, have to

be ready to put yourself out for it, have a goal, something
you want,

N

[ T RO

B

iAo b 3 i s oS R 2

it Mertdr ek o

LTI e NUTREE SRR



. 131
Given the frequent focus on a goal, time perspective

is surprisingly limited, and the conception ofysbﬁé end state

rather rudimentary. In the absence of goals time perspéctive is

limited to the very short term. Visions of\?ﬁ?ﬁTéﬂT§¥g¥style'
are stated ih concrete terms - a house, a family (happy), social
position. A sense of pefsbnal change is largely absent, possibly
seen as threatening, at most more of the same.

[I. - What kind of life do you see youréelf living? ]

S09 - One I've got right now - only one I know. Middle

class - not too bad, it's alright. [I. - And do you see

yourself changing?] Settle down, complete some more things,
know you're into more things. Not know how to say - mature.

Level II :LEmergent'Self-Aware Identitz.

At this level it appears that a decisive step is taken
away from embeddedness ‘in a system of igeal normative expecta-
tions and . concrete alternatives;andﬂinto»a new capacity for self-
“perception tﬁat is a major structural advance. A perspective is
attained that allows the self to be compared with qulfural norms,
and for a changed sense of the self's persbnal qualities, an
emergent criticism of self and others, and a matéhing of
personal qualities and potential goalé. This results in a méjor
theme of self-fulfillment, although in unelaborated terms. This -
is accompanied by a move away from the more categorical thinking
of the‘fifst'IéVélwf6Wards judgements made on dimensions of
comparisén, which permit and encourage the toleration of
ambiguous situations. There is oftén a relhétance to make hard

and fast judgements and a desire to freely explore the possi-

bilities available.
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Core Problem

The essential problem at the heart of identity formation
at this level is diséovering one'sright place in the world, the place

where(one can 'be oneself' perhaps, or 'be happy'. People are .

trying to find thelr own thlng ‘Alternatives are assessed s
better or worsé approximations toc this right thing. One is
looking for a 'niche'. The problem is knowing what this is, and
. feeling assured that it is the right one for You.

[I. - You feel assured that you'll find it?]

S39 - Oh I guess eventually., It's got to be out there some-
where. Everybody finds their own niche in the world. Might
take longer than I expect. Guess it has taken longer
compared to some people.

'(and later)'

- Sounds like a pretty idealistic job. Whatever 1t is it'll
have to be some kind of compromlse to it. Hard to find.
Hard to find one that I enjoy and has all those things
[i.e. qualities he has just listed - money, have pride in
it, challenging but not too pressured]. Hopefully what I do
get will have enough to satisfy me .

S46 -~ When I make my choice, find my career I'll know it.
Don't think I'l1 have five different choices - Gee, which
one? When one comes along I'll be able to say thlS is the
one that's right for me. -

S23 - It will be hard to decide. Realise I will have to

- make a choice and might want to choose more than one.
Being who I am, Won't know which is the right one. Don't
have time to exp¥ore everything. I think it will be hard.
But when I choose I think I would do that. I'd have
researched it enough. ' ‘ ) :

The'proééSsiofﬂchoosing primarily involves search and

discovery. One casts around, is -open to p0551b111t1es, perhaps

tries different experiences unt11 somethlng suitable turns up.

A model of this choice seems to be that alternatives are

assessed by a klnd of matching process. Theyjare measured along-
side the _Sense one has of one's personal qualltles traits,

l
preferences, values, to produce a kind of correspondence (no
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doubt with great 1nd1v1dua1 variation on how exactlng one 1is).
S11 - There's some things I'd like to get my flngers 1nto
Have to see what happens. Never know what might come along.

.Maybe I'11 be doing work that's different. See what the
future holds.

S39 - You can keep looking at jobs till you find one you
like, but I always want to find.out about other opportuni-
ties that I don't know about. So I figured I'd come up to
university and that'd provide a little more insight and
knowledge that'd help along the way.

"(and later)'

- Some peoble come up and say I'm going to be a doctor or
whatever. I didn't have any definite idea. I wanted to
find out before I made any rash decisions. '

S27 - By taking a variety of courses at university you'll
find out what you want to do. Nowadays when you're lost and.
trying to get your head together you drop out and don't do
anything. People seem to think if they just don't do any-
thing, travel, they're going to get the answer just like
that. For me it just got awful boring after a while,

S23 - I'd 1like to help people. If I could do a couple of
things that made me feel good about what I did.*I'd like to
go into teaching but I don't know if I have the nerves for
it. Need a cool head for teaching.

"(and later)'

- Working with children appeals to me. [I. - How do you
mean?] I get along with most people pretty well, but around
people my own age I get a bitmoody. With kids it's
different, I don't find myself so moody, I'm more content.
I think I'Ve got a little bit of a’kid 1n51de ‘that changes™
me when I'm W1th them, -

- S33 - Tradltionaily T was a Very introverted type person
and g01ng here to- college and whatnot. has made me much more
extraverted and now I'm at a level where I can relate to

speople a lot better and I think that's what social work .
involves, relating to people and understanding their
‘situations and--trying to help them. And that's where I want
to go. Can't tell you why, that's the way it is for me.

S15 - It's a choice and you have to 1ive with it. Got to be
something I want and something that suits myself if there
is such a thing. So if it's inappropriate or something just
> going to make myself miserable, and not do a good job,
start to lose confidence in myself, not sure or myself, and
everything starts to go wrong. ' -
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Within those subjects classified here at ‘this level

there seem to be differences in developmental sophistication,
that may represent centiﬁyaus structural'prog;ession. Some
subjects, closer to level I perhaps, seem to concentrate on the
vconsideration of alternetives as goals per se, but searching for
the'mostiappropriate or‘satisfying one. Others are inva@?ed in a
greater degrée of self-assessment and personal—reflection in the

process of making this choice.

Associgted Values .

7 f , g .

| What the person hopes to attain through these choices is
'fﬁlfillment', personalisatisfaction, and happinessl This is of the
" greatest impoftanee, but such a notion as fulfillment remains
rather unelaborated; it cannot be often articulated greatly
beyond concrete preferences. They may comment on the shallowness
of other peoples',or their own earlier, points of vieﬁ. Commonly
associated with this idea is that of perspnal‘developﬁent;
ﬁnderstood in terms of exﬁansion, broadening, the accumulation
‘and widening of experience, the ideal of being 'well-rounded'.
A common theme as the modalityvof'fulfillment, seems

to be jﬁelping people', sometimes in similar terms of their 
develoement (elthough again without much elaboration of how to
help,‘of)their motives for wanting to, or of the problems with
doing it). They mey be stereotyped rathef as 'do-gooders'.

/ Ahotheripqn—structural theme which peaks here is the
gconcern‘that a job not be bor;ng, repetitive, or stultiffiné)b*‘“~
There maylbe expressions of a general undifferentiated curiosity,

a fascination with mgny,things and a desire to find out more;} |

Education is often prized 'for its own sake', as an end in
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itself, and there is less tendency to

less essential means to a separate en
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denegrate it as a more or

d.

S11 - (re being a policemén) - When I was a-kid I-was
always jumped on by others. So now maybe I'11 do something

<~ to help somebody else. I like to

help out the underdog -

wouldn't want people to have to experience the same kind of
thing I did. [I. - How will you know that is right for

you?] Got feeling - got to fee

1 happy and fulfilled, got

to help pedple. Wouldn't feel right if I'm not - like a

monkey on my back - got to sleep

[I‘ - What did you get out of wo

at night.

rklng with kids?]

S42 - Lot of personal satisfaction. Lost money doing that
but my patience improved and I learned to communicate

better by providing examples and
their level and making myself av

looking at things from
ailable.. I'm trying to find.

out if teaching would be 0.K. - to know working with kids
and people. [I. - And what would it*be like?] Get more in-
sight, learn about myself, patience, think about my

creative abilities through watch
aware of myself and enjoy helpin

ing them, make me more
g people.

[I. - What do you want out of a job?]

S27 - Not status, personal satis
house, knowing that I got someth
that's it. [I. - How do you mean

'getting something out of life'?

faction; not having a big

ing out of life - yeah,
'satisfaction' and

7 Don't really know, sort

of more of a feeling, like you finish a hard job and its

done and it's sort of a good feel
- . if you do A, B, and C you'll h
[I. - What will it be for you?]
- working with people or helping p
could be doing some good for the
1s 1n sort of a mess - be fulfil
I have regally contributed to the

ing. Couldn't pin-point it

ave a fulfilled life.

In my case it would be
eople. Where I thought I
rest of society., The world
ling if I could tell myself
world - I've helped, I

didn't just survive and live, after I'm gone some effects

of what I've done resounded. .

S15 describes his previous
I got a three piete suit and an offic
would be: 'being compléte, where you
appreciate things around you instead
S32 - I don't think the big job

on the desk - if it did I would

would it look 1ike?] Have to be
where you're not repeating the s

orientation as: 'as long as
e downtown' whereas now it
can appreciate yourself,
of just living a half life'.
is suddenly going to plop
jump on it. [I. - What

interesting, 1in the way
ame thing over and over.

Something where you have to think.

S31 - I don't want an ordinary j

ob, just a rut, kind of 8

to 5.routine with no impetus. Gets to be repetitious.
Education keeps the mind awake and alert instead of stag-
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nating. I think you could describe it as changing. [I. -
How do you mean?] I guess I'd describe it as doing what- a
person finds most fulfilling.

-

S41 - (of his major at college) - Even if I don't get a
“job out of it at the end I still have the knowledge of my
own that I can use in the day to day-situation,

S40 - (about college) - I get more understandlng about the
world. So far I've got a‘very narrow look at it. The thlngs
that interest me are the things I can relate to.

[I.. - Why do you feel an open mind is a good thing?]

S27 - You're just a better person for it. Never learn any-
thing. Sort of fall into a trap. Won't develop I guess,-
won't progress, just sort of stay on the same level.

S32 - (about college) - You-get a whole dlfferenﬂ picture
"of the world. I like to know how people thought - world-
‘views. Interesting. Not to get a job, but pure interest,

i

Structure of Belief -

This oxploratory qwﬂjty"is"part of a more flex1b1o world
view characterised by 'openness of mind{»and a w1sh to admlt and
examine different points of view. Everybody is felt to have a A X\\
~‘right to their own opinion" Beliefg’are right if they are rlghs\&\
for thot person, so there 1is a concentratlon on personal
position. There is a pgrticular sensitivity to proselytising,
wﬁedmx of forcing one?;opinionskon others, or of being sub-
jugated to this by them. (Whilo’this is a common theme it see?s
almost universal at this level.)

The form of thought givéé ah impression of being in
terms of dimeosions rather than categories. These subjects think

in terms of continua - more or less, near or far, rather than

right or wrong. There isxanoattemptwtovfind a 'happy medium'

£

between differences, resolving them by balancing and comprom-
ising. Thus there is an eclecticism of truth and belief -

putting many v%ﬁys together, taking the best from‘everything,

-
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finding a .good mixture. This permits flexibility and toleration

. . A
of ambiguity; and sometimes a delight in it, a pleasure in
o , o
mystery and that one can't be,held to absolutes.

- 4 [

The weakness of this structure is the lack of a framef
work for the possibility of a'cohqrent;conceptual system of
belief. There is difficulty hdpdling conflict and contradiction;

and a confusion about whether fhere is or is not a right point

~of view, some valid concept of truth. The openness can appear

" rather superficial, a failure to take other possibilities

seridﬁsly, perhaps haying,a rather defensive quality. There'may
be a caﬁaliér attitude fowards evidence, énd'a difficulty usihg
abstract concepts readily, still faliing Back on illustrative
anecdotes to answer questions. There may be a sense of the

subject discovering his own ideas for the.first time in the

interview. There may be a mistrust of theory as opposed practical
experiehcé, and a feeling that questions and situations must be
dgalt with on anzihdivi4ual_basis; Topicsrare charactériséd by
isSuesfzzgihsr than 'sides, or systems). Although separate

domains are mofe‘avéilable for 'cross-referencing' with each
other there is still little sense that integration of different
facets of idéntity, activity and belief is an important problem.

27 - I've always tried to keep an open mind. People tend
B to put -things down just because they don't know about them.
I'¥1l never do that. Who am I to be right all the time.
S39 - I don't have confidence in myself to‘have 'such a
strong position that I could force it on other people, try
to convince them of mine. You have to look at both sides
before you've actually found out about it., -

S11 - (about college) - There's all different view-points,
different ways of thinking about things. I can sort of fit
in things. I've kind of, got thoughts deep down, and 1o and
behold they're being taught. I got a curiosity, a drive to
know why and get down to it. I like introspecting, sitting
back and thinking §bout things, and looking around in

A -

!
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everyday life at thlngs and seeing where th15 flts and th
fits. - . : , ' V
- o ) ' = S
S11 - I'd never be able to label myself. a'd15c1p1e of one ]
or the other. Maybe kind'of lean towards one, but I'd ‘think®
even then, maybé change my viewpoinegafter I get some more
input. Look at a hundred people yoquet a hundred different
reasons. -You can only generalise to a.certain extent. &
S32 - I talk about a lot of different issues. Not that I
want to find the answer, but;just how come p&ople-arg so
opinionated about them.

",

-

.§15 - Actually I've pretty well made up my mind what I "want .
to do but I like to tell mysedf I haven't dec1ded - Just
like I pretend to be open minded!

T
&

S42 - (after discussion w1th 'Hari Krlsna' followers) - ,
I remembered what I had read that no-one goes to God except ’ ‘
through Jesus¥ He's the truth. There's no .getting around it.

‘'There's no grey area. He's the only way to life. But st111 - -
be open to others views. :

e ve

'S39 - Most discussionis about things have their.right side

and their wrong side. Like don't think I could be biased

enough on one total 51de to say my side is right and yours
absolutely wrong. Have to look at both 51des an®-eauldn't

‘convince myself all in one way. : .

N

'(and later)' ) . K “ Y

- Some people have a righter opinion. Opinions-have

different parts. Some seem strongly right to people and

others they'd rather not have brought out because they're

weaker. Each one has a percentage of right and a percentage"

of wrong. He says he's right and I say I'm right, and the //f/
true right is probably more of both together. Neither can

be totally wrong or right, .

S11 - When you come down to brasé tacks opinions aren't -
that different. Get to a plane where they start off
~different but end up the same anyway.

841 - There's lots of unanswWered questions. Big professors

are- so smart but some questions that they can't answer. I'm

glad. Something holds it all together and they can't define

it, and I hope they,don L —— —— i

S15 - As far as truth,ls concerned it makes you wonder.”But
there has to be the truth. Maybe not-for us to find out.
It's in the computer or God or a math, formula. Don't think
at this time we are prepared or equipped to find out what
the truth 1is.

Politics generally seems to be rather disregarded,

although there are feelings that more ought to be known because
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they 'affect ohe'slife' But frequently rellglon ‘arouses great

interest, fascinating ‘those who don't believe, and creatlng

grounds for conflict. Belief and practlce df% personallsed

" is somethlng -that 'works for them'; institutional worship is

‘,qu1te dispensible. It is discussed often in '"issue' terms,

4

around the cred1b111ty of partlcular doctrines or practlces Ther

. quality of 11v1ng,rn relatlon to professed be11ef>and the

possibility of hypocrisy are often sallent

»

.

S41 ‘\) share the same [polltlcalj v1ews‘as everybody elsé//“‘
Things aren't going the way they should.be but I can't .
-, think what to do. about it. Maybe if I sat down 'and thought
.about it and heard others views I could come up with a
salution nobody else has thought of, but. .1 doubt it. I
don't know the solution. It's easy, to mouth off. I haven't
' come up w1th any myself so I shOuldn t criticise.

S41 -1 flnd myself be11ev1ng in a higher- belng - as to

strict formal religious things, no. But I fe€l there is-a
higher presehce - maybe all the free energy of the system,
maybe all our psyches or souls joined together - somethlng

S32 - Lots of times I curse organlsed re11g10n Somet;mes I
_just feel religion should be a free feelling. Instead of ~
letting you grow \ts st1f11ng and ‘binding you in a way
which I think is wrong

i3

'(and later)' ~ . S ;H;//

- It's done me good. Looking for something and it seems to
have filled some gap. I don't know. Maybe it's good that I
don't know. [I. - How do you mean?] 'Cos you're not -
supposed to know- everything. People try to empirically
prove God exists - just a bunch of garbage.

~

Concept of Self .

The level isnwrked by the‘emergence of a '’ vche{ﬁgical'

self from the ground of a- normatlve soc1a1 world. That is, there

seems to be a new level of self- consc1ousness,'wh1ch is often

expressed in terms of general behavioural tendencies and trait-
like qualities. But this remains relatively rudimentary, often

groping for expression or using rather simple or clichéd terms.
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- One is sometimes reminded of pop-psychology and 'self help’
~

books. Thus it still lacks much appreciafiq/

n’of the complexity

of the self, or penetrating Self-criticism.
But concommitant with thisVselfidifferentiation is a
growiné capacify to 'see through" the normative clichés and
idealisations 6f the social group. There is greater awarenéss of
the wayé in which real behavfbufs, both others' and one's own, |
fail té live up to ideal standards. Often there is also a pre-

occupation with hypocrisy and phoniness. This element of doubt

T

and questioning thus emerges together with self-consciousness,
and freguently with a fascina?ioﬂ'with other people as
individuals (who are often référred EQ as valued over systems of
ideas). There is also a concern hinted at about freeing oneself
from expectations and norﬁative conventions, about conformity
and non-conformity, an uncertéintygabout fitting in but a need
to find one's own thing. |

S40 - I think I've been developing understanding .- of- -
other. people. Within boundaries I find my own happy medium
between each value and hope it's enough to get through. My
ability to try to untangle things is getting better, and
to understand me myself by myself and with the help of day
to day -1ife, L. [girlfriend], school, home, and anybody I
come. into contact with I hold thlngs like that -
valuable and try to 17ve as much as I can to help myself,
and if in the process of helping myself I can help others
that's great. .

S11 - (re capital punishment) - I don't have the knowledge

to base an opinion on right now, just sort of feelings.
Everybody's got vengeful feelings - got to ratlonallse

them.

S32 - My mother and I we're really nervous types We just T
think along the same lines. You know the 'elements'? We're ¢
both melancholic, that's the dominant thing. ) s

[I. - How has rellglon] affected your sense of yourself?] '
S42 - Would be I'd compare myself to other people. Now I
see myself as a person who was myself and the only person
‘that was ever going to be like me. .

¢
Y

Ve
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//// S40 - It's hard for a person to 3tand out from the crowd,
that he wants attention. I worry about being self- centred
and not worrying. about other people.

$22 - Sometimes I pick up that trait from him [his father]
and I down things, find.myself downing things left and
right. Nothing perfect you're sSaying, cutting it down or
something. Need ‘to get-on my own I guess and figure out my
head /

S11 - I sort of wondered how come people act different than
they're supposed to. T didn't realise people are human. I
used to be very strict with myself.

S27 - A lot of the world is an act - conforming to the
norms. People build up an act, walls. Got to relate to
people for your own good - not let it build up 'till you:
.crack. ,

S31 - If I was a lawyer I'd be in a position to help others,
but I guess I question that because I'm helping myself,
Feel the temptation is always there and I'd probably abuse
" my power also., Hard thing to say - rationalise to myself
that it's quite normal. .
S22 - It bothers me when I hear people shouting off when -
~ they don't know anything. You -hear people - I guess I was
as bad when I was younger. People are really influence 4by
parents, but my father's a business man and you know %g%y
don't read newspapers, they just come out with these hings
and Ou.-.go. _'wow, where did you pick up these-ideas?' No
poi in arguing with them - it's-hopeless - I\gust sit
backeand watch. One of the things I enjoy is the study of k'
people Look at a person and figure out what he's like. I
don't like to find people contradlctlng themselves and
being hypocritical. Guess we're all hypocritical sometimes.

'(and later)'

- The biggest thing is not to fool myself. Always catch my-
self foollng myself. Guess that's my biggest responsibility.
'He won't mind', or 'Heck, I can do it tomorrow' type thing.

" Bothers me. Get into the habit and it gets worse and worse.
Just being honest to myself.

S41 - I got a sort of idyllic view, funny view, sort of
fairy-tale almost, like what I want that's what s going to
be, and I'm pretty sure that's not what's g01ng to happen.
So I'm going to have to look and see. /

S40 - I've no great ambltlons,- Just to be happy, enjoy ,
- what's happening. Of course you have to play the society
thing, have to play along, and do things to jibe with ‘every-
one else, and conform to a certain extent. But I'can uncon-
form by doing things like running. I can do my own t g,
feel good about myself through training and getting enjoy-
ment. A lot of people try to get too much out of big



thlng, though I've got my own ego thing, got a little
sports car - that's my own little thing, not hurtlng any-
body else.

Mode of Ch01ce.

" s \

The sense of choice involved in the process of forming

1dent1ty commitments 1is that of hunting around, almost of waitingfof

something approprlate to come along. Thus there is a sense of
/ the element of chance, but also a sense of conviction that the
'right thing' 1is waitiné'sbmewhere to be found. There may some-
times be some distrust of closing off to possibilities, being
_trapped in some stultifying situation before something really
right arrives, but there is real desire for, and anxiety about
the lack of ‘clear self-definition. There is a risk of not
finding something appropriate or of discovering one is wrong,
and so it may be felt useful to have 'something to fall back on',
Commitment would be discovering a suitable match for one's -,
personality, values and self-images. One 1is committed to the
degree™that the compromises that must be made are small. The
perfect commitment should be there waiting to interlock with
‘one'sown qualities, but commitments are.also seen as extrinsic=
ally useful to organisé one'senergies
S22 - 1 guess I- JUSt have to wait until I figure what I
want to do and settle down. [I. - So you're looking for the
rlght thing?] Yeah. I know I want to makewsure what I do I
enjoy because I know if I don't I probably won't do. it for
a 11V1ng Get tired of it quick. [I. - How will you know
it's the one?] Just got to hope it's born into you. It just
comes to you like (laughs). Just finding one. Find just
working here and there and find that you want to do-this -
and it's time to try and settle down and give it a shot. T
guess 1t just comes to you. .
S41 - Right now I'm in no real danger of suddenly finding
myself stranded and 'here I am, what can I do now', and I'm

just going to slowly build towards things. I don't have to
make any real decisions for three years time. Hopefully I'11

——
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have decided something by then. A few more years of school
and I'11 have a better idea of what's going on.

S32 -~ That's what I'm afraid of, just sitting in the
middle doing nothing - such a waste., If there's one really
deadly wrong thing you can do it's do nothing. But it seems
like we're so geared to do nothing.

S39 - If I knew that this was it. I guess I'd be committed.
If it was say 90% of the way I wanted it then I'd give it
90% commitment, if there was something else I might find
could give the 10% to looking. o

S42 - The way I describe it is I had a God shaped hole in
my life - a lot of people do - and Christ came and filled
this hole, and I became rounded out, more open, a better
person. : '

Level -III --Systematic Self-Aware Identity

The third level represents the development of more
structured ahd systematic thinking about the self and the world,
and the tendency to construct a more coherent perspective inte-
grating both. The differentiation of self at the previous level
is refined and articulated further. This involves the emergence
of a framework of ideals and self-chosen values against which
the self is evaluated. The abstract conceptual capacity to
search for and integrate new values’résultsiin a greater sense
of agency, and the need to justify oneselfjagainst these ideals.
Thus there are prominent conéerns with acgéevement, self-respect,
and responsibility. '

+

Core Problem

The focus of choice at -this level is implicitly to find

a system of values, a point of view, and a set of goalé which. can be.

"~ mutually validating and be within the individual's capacities.

He may thus be engaged in an exploration of issues and problems
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relevant to himself and his life. Thls may take on an 1deolog1-

cal quality. Because they are more conceptually ‘'worked through'
these standards.and values seeifqgre complex and more person-
alised; they have a more 'internalised' quality of being

'chosen' byithe indiﬁiduellhimself. Goals, too, seem ra{her more -
~flexible since they exist within some context of evaluation and
so are subject to review in terms of it. But in general the
peréon is'faced with a problem of integrity and validity -tof
the values and standards-he espouses, of the goals he selects in
terms of those values, and of himself, his capacities and .
performance in relation to them,

S47 - 1 see people who are engineers and their life is the
shits - family life and social life and they're up-tight
people who are so messed up that though they have
positions and good pay their life isn't worth anything
anyway. I'd like to get away from that and do something
I'm happy with. So I'd like to do something with people,
of publish some book which would have something to say.
mething along those lines. Maybe I'm aware of what's
happening. I've felt something wrong with what's happening
- that there is a better way to live. Just sort of searching
around for the answer or the truth, try to find out. A lot
of people are wasting their time doing that but I want to
arrive at it and explore it in writing and reading,
presenting it to other people.

S02 = (re his religion) - Something that . impertant should
- stand the test of any investigation .and if in the process
of investigating I found something different to believe in
there's nothing wrong with that. My beliefs shouldn't have .
to be insulated and proteégted lest they be destroyed If
they were, they were false beliefs. )

S03 - It all depends where peoples' values are. "Some are.
into the work ethic, others money, looking out for themself,
'lT. - And y0u7] I think it would be better to do somethlng,7$_
for society. I'm not into competing, though I am with my-
self - what I do I, like to do my best - and money doesn't
excite me, I don't need excess. The most important thing is
to be happy, and do something important to you.

'"(and later)'
- In a sense I'm kind of at a cross-roads. Like I'm

inclined to think life is just for the living, for the
moment kind of. Sounds like I'm out for a good time kind of
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thing which I don't necessarily agree with at all. Just
don't think anybody is anything too special, we're all ‘just
little cogs.in a big wheel type thing - somebody dies
tomorrow and it doesn't mean a thing. : -

S21 - Yeah, it's possible to get a choice wrong, possible
not to analyse yourself and get it wrong, just jump into
something. But something you give a lot of ‘thought to, I
don't think that can be wrong, no matter how miserably you
fail. If you figure it's right then it can be done. But it
has to be done unbiasedly. A lot of people have thought and
done very wrong things. Don't let personal opinions -and '
hang-ups get in the way. :

S48 - (re college curriculum and lectures) - Conscience
plays a very important part here. Students have to look
objectively but they have to make some kind of juéf@ement on
their own. Can't just take it as facts. Maybe\it doesn't .
matter what judgement, but they have to weigh it in_ their
own minds. Unless they do that I don't think they' re‘ful—A
filling their duty as students or even as complete human -
beings. [I. - How would they do that?] Difficult task but

a task people take on as long as they're going to know any-
thing about this world. I feel personally that the world 1s
disintegrating. Unless we start making moral decisions,
unless we try to learn as much about decisions made in the -
past, develop objectivity, a kind of restrained objectivity
- ‘'have to look at opinions but you also look at facts. But
a lot of people don't try, just tunlng out, forget about
everything, to escape '

516 - I'd like to think I'm intelligent enough to figure
out things for myself, but I realise that I'm affected by
things whether I 1ike it or not - what I read, what people
say, T.V. - whether I admit it or not. {I. - So how do you
know you're right?] I think I've got. a system of beliefs
that guides the way I act, and I think the way I act, when
I act, I'm considering others in my actions. When I act I
satisfy my ends in a way that hurts people.as little as

. possible. , .

S47 - (re Christianity) - I still believe in God and that
it has the answer. [I. - How do you mean, the answer?]
Well, a way of life that produces something concrete and is
not just a waste of time and a waste of life. I feel like
answers of where life is from and where I am g01ng are
important to me ri%ht now and I feel people should ask —
themselves that. [I. - Why?] A human being in order to be
human should ask these questions. If a person just lives
for mere existence and survives. for the rest of his life
without thinking why then I feel his life has been wasted -
not wasted, but there's something missing if a person '
doesn't ask himself that and goes into it to find out. Man
was given intelligence to think and I feel there was a
reason for Shat - to go into it for himself and eventually
find the reaSon for that. Come to some state of mind where
he knows why he is here, feels comfortable with himself

4
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being here and lead a life like that. ‘Most people when
faced with the prospect of death they just totally freak
out and can't accept it, yet they don't know why life has
been and I feel the man who finds answers to his life and
leads life in accordance with it I feel he can sort of
defeat death because he's ready to die and knows why he's

_been here. Most people didn't do anything in 1life that

would make it worthwhile or useful but just hold on to it
for the sake of holdlng on.

" The problem that is def1n1t10na1 of this level for

identity is therefore self-justification. An individual can

compare his goals and choices to a system of personal values,

and h1mse1f to a set of standards that he feels 1dent1f1ed with

hrough choice. Thus he does not seek simply 'involvement' but

self-

respect, a sense of earned self-worth. He mus t successfully

achieve in terms of his standards, and there is a general

conce
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rn with achievement, getting semewhere, doing well, ana

with integrity, doing.semething worthwhile, not wasting"

life, contributing&alhusnthere is a general sense ef tes—

bility. Personal fulfillment-is still a mejor theme but 1t
further elaborated, both by the addition of this self- - -

.

ficatory element, and by there being a more articulated
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_cenception of what fulfillment might mean for that person in
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ice, what about the’alternatives are appeallngfand satis- ~

There- is a sense of search for an appropriéte way to.
one's life, and a looking to values beyond the sedf and its

s. Job and 11fe style may be related to broader questlons

rsonal and social 1deals, a sense of the relevance of ones
hoices to other people and the social structure. This can
source of conflict. There tends to be érgeneral sense of

’motaliéation‘ of identity choices. .
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S02 - People come to university for®self-improvement. If '
they feel good about it themselves it doesn't matter what
their mark is, if they've learned something. But I realise
my expectations of myself are much higher than the school's
standard, and I don't want to let mine slide down to that
level. I th1nk I have an idea of what I'm able to do and
want to keep aiming for that?

"(and later)'

- I do fear that I've become complacent and satisfied with
where I am, and I feel that as long as I'm not, and look
toward, if not a better future, a new one then probably I'll
‘be happy with life. Hope I don't get entrenched. I'd hate
‘to look back and feel I hadn't done anything. ‘

SO2 - If people lost their respect for me by my not
living up to what I say that would hurt me as a person but
that's not the real hurt - it's that I wouldn't be effec-
tive in what I wanted to do. ]
S48 - I wonder what is the use, what is5 one person in so
many millions of people. Lot of)times I think it's just so
meaningless, it means/nothing. I don't ‘want to just exist
I want to live. I don't want the Canadian dream of a nine
to five job but I don't know if I have the talent for any-
thing else. Nowhere again, just left high and dry.

_
S16 - It's really important as far as my own motlvatlon
goes that it's doing something worthwhile. All these people
around with potential to help the world. And if I can help
them improve themselves through school to the point where -
they can help the world out, maybe through helping them I'm
helping the world. [I. - .What will doing that demand of
you?] Being true to myself in the classroom and doing the
best job I can for students, being as good a teacher as I
possibly can. I'd like to be the best teacher, whatever
that is; probably I'11 find out. I mean not Just being a
teacher, it's ‘not good enough for me just putting in the
hours 11ke some, I want to be a good teacher. [He has
earlier made it clear that he has thought about the
relevant qualities and skills he believes are necessary. ]

521 - If I can be successful at this [career] it will be
the ultimate in self-satisfaction. I've got an ego no
question - if you don't have an ego you have no self-
respect, Some people have inflated egos, but..

504 - (re 'fulflllment )} - Yeah, doing- something that you
want to do and doing something that can galn a sense of
accomplishment from. That accomplishmént is not measured by
other people, it's something internalised, like you know
you're doing something good. [I. - What do you mean 'good'?]
When you've used your abilities to leave somebody better

off than prior to meeting you. [I. - Why is that good?]

I think part of the purpose of people on earth.is to accom-
plish things, to help one another out, to be kind to the

e
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hest of your ability. You .can't just enjoy yourself. Better

to be out giving someone a hand at doing something.

S16 - The way most people live is lazy, shows flagrant dis-
regard for the environment and their fellow man,- solely
‘concerned with themsélf and don't realise how stupid
they're being. I hope that no matter how bad we're behaving
something is going-to stop us before it's too late.’

S17 - I used to feel like the centre but now it's more a’

.part of the whole. Everything revolving around me, now more

or less a building block, part of being total but not the

most important. As my experiences became greater in scope I

réilised‘l/was'not geared for my own personal satisfaction.

S21 - How can I be happy with people starﬁing of drought in -

Africa? Shouldn't be perhaps but I can. Just don't believe
there's anything I can do about it, except doing my little
piece in making movies. Could go into politics but then I'd
be cheating myself because it's not what I really want-to
do. There must be an interrélation between what you want to
do and what you want to do for other people - that's really
the core of everything. .

SO3 - My main value is not doing anything at the expense
of anybody else. [I. - Why is that?] Because it ties into.
cooperation. If we want to blow each.other up we can, but
if'we want to live njcely together we've got to cooperate.
That's why we need’f}SOCial order - laws and so on.

[I..- And does that imply the importance of a sense of
community?] Well, in an abstract sense I've got & sense
of community - all men are brothers, we should share with
the world - but not so much in:- --I like people more in
abstract than I do in reality.

S

S48 - Most of. my friends just talk about bobze,,and movies.

0.K., but it's the extent, nothing else. Don't know the_ .
real problems in the world. I don't think you can really
live if you're just going to forget about the whole world,
live in your own shell. <
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theory is valued more; subjects are less limited to concrete
~example or caught in the complexitigs‘of the single case. Social
criticism is more common, andEthe deficiencies of current
‘réalities' viewed with horror or concern.

Thinking is more an issue here of seeing and resolviﬁg
coﬁtradictions} Thus -arguing issues out, engaging in a debéte
would be enjoyable. Others' views can be compared and judged
against oné's own, and reasons-and jﬁstifications evaluated.
This process then has a quality of looking for answers,aa more
actively questioniné stance. Also there is rather less sensi-
tivity to proselytising and perhaps a desire to share one's ideas
with others, to educate or even convince them.

Knowledge may Bg‘viewed as a tool, to be applied to

the world and to life, and to aid further learning. One is en-

gaged in a ppocéss of developing a'view-point, and this is also

a skill that can be acquired,rﬁerhaps-regyiring organisation and"

.method. A sense of active self-control of this process may be

important. Education is seen in the light of all this. Relevance,

+

the relationship'of beliefs and values toone's life and to wider

~

~questions, is an issue.

502 - There's only one law that's important in the world: .
-that you respect other people. After that every other law
falls into place. With that in mind you can make a right

" choice, satisfying you but™not hurtingJother people.

"(and later)'

- I didn't realise until I got into these interviews that
Christian beliefs were fused with my daily life but every-
thing comes back to that in my mind. I've a commitment to
this idea of service to other people. It seems to be the
one way I can express thanks to a God that gave me life.
That sounds a little fundamentalist but I'm here and I
recognise a Creator. ' :

'S03 - Theory is obyiously important for underétanding and
as a way to fit things in, but if you don't have a notion
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of what you want to do, say as a teacher, you won't do any-
thing. Just whatever's thrown at you; won't fit any pattern.
Whereas if you know what the objective is and sit and think
about what you're doing, it makes everything fit better, I
guess., G

S16 - People should be ‘able to enjoy the world in the

future better than we're doing now. Being concerned with -y
‘the implications of my actions will help meé to keep the
world lived in. - L -

804,- I started off th#¥nking 'fhis is the way'} Now I

realise there's no one answer - I'm in the same position as’
the guy who wrote the book, or down in the field. So when
I tell people there's 'multiple factors' and get into it - (

and try to explain it they're not interested. I recognise
that I'm becoming one of those people who can*t offer any
answers., [I. - Where does that leave you?] It leaves me

__—wanting “to continually explotre possible answers,

b

S21 - I like what's written in the Bible - it's humani-
__tarian, humanistic, a thing that's .working for peace and

that's what we should be working for 'cos it's going to get

.the best results. My religion and my political thought are

d1]l tied together in one very loose package, it just

depends on my mood almost what I'm going to say. [I. - What._

would be the core of it?] The pursuit of happiness. Two :

things - first of all to make a success of life and to be

happy, to do that, to make sacrifices or whatever, other-

wise 1it's been a waste. And if you can be happy it's to

make others happy.

S37 - I almost feel as if I've gone through a coming of age

period and I think it's time I came up with some definite -

views on the world around me.- politics and other things #

like that. This is another reason for coming back to school./-
. /

S02 - Our society, the first world of capitalism, is wrong

because we have so much when others have so very little.

It's not even necessary but people have to come to the same

~frame of mind. But I ‘must admit I'm trapped, wouldn't want

to be on the other end of the scale and wait for something

to happen. And I don't know what I can do about bringing it

about. But I'm not afraid of politics. I réally believe we

should be anxiously engaged in making the world a better

place. We live in the world, it's where we are, shouldn't

hold back’ from the ways of the world.

A S48 - (re CdIlegé)aZ’?éﬁple*shoﬁid”learn'to express—themQ

selves, communicate, research, be objective. Those are its
obligations and-it's just not fulfilling them. It should be.
-structured differently. The way things are structured
~ there's a line of demarcation drawn between teacher and
student. Many teachers -have the misconception that they are-
the leader in the classroom, the ruler. Students think they
have to be submissive and go along. -

NI
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S03 - Some people are here for a definite goal [1like h1m-

self] and maybe that takes away from what a university

should be and do. Ideally for education you should want to \
learn. In a lot of ways it's easier somewhere else. If you : -
want to learn .don't go to university go to Europe, or sit

in a 11brary and teach yourself what you want to learn. The
person's got to want to learn and if they do you can't stop

them. Just if they have the interest and you can provide

the facilities and nothing getting in the way. If I was
controlling my own 1earn1ng I'd do a lot more than in this

- structure. :

SOZ - You form values in life by trying things out and what
feels good becomes engrained as a value. And if you like it
it seems naturalfto Want to share it with other people,

$21 - (re film making) - Oh, you can affect people a lot.
I've got opinions on things and more than anything else you
can affect people w1th mov1es

'(andrlater)'

- Basically I'm politically inclined in my work. [I.~+ In
what way?] I always stress freedom. That's always there in
my work, but it's never ‘an overt statement. The principle
point 1s to entertain people and that's the way I want it
to be taken. But I really want power over people, be able
to move them and make them think, and you can do that,

. really drive a point across..,

'S03 - 1 find 't'imbortant sometimes to let people know I .

-believe such and such. Just show that there's another way
to look at it, if someone's not hearing the full side.

Concept of Self S~

The process of;the,differéntiation of self continues_intf
an extension and daepening of the capacities for aelf—awareness.
The greater coherence and complexity bf the cognitive structure
means both that,the psychologicalr'self' is viewéd as a richer

more compiex system,and{that it exists as a unit within a wider

aad more complex world. This results in the possibility of

greater ﬁastance' from oneself. This is partly the awarenesa of

a 1ar§€T-c9ntext; one can be an instance of a general rule, an
individual occupying some role; that is, one is not only @

person, separate from normative values, but a participant in a
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social system of which the values are a part. This may involve

a greater awareness of how ome-sees things relative to other.
people, and of the importance of other people'svrecognition of

, o ) .
oneself (as well as the need to make independent decisions).

M W

THi® capacity for a more general seif—definifion, a 'placihg' of
oneself makes it more possible go talk of a specific conscious
'*sense of ideﬁtity' (as opposed to its felt consequences). )
The increased capacity'for self-examination aﬁd_self—
critiéism with respect to one's Valué system also involves a
more sophisticated system ofvpsych01ogicél perspective on one-
self. Self-reflection on experiences, needs, abilities is more
common;‘self-criticism is better artiéulated;>self-requential
remarks may be more often‘aftachéd to statements; ther{iis
further recognition of the limitations of one'snworld-view; and
psychological comments made about  one's preferences, views, and

values.
[I. - So you feel you should strive to, achieve something?]
S30 - Yeah. It's a problem 'cos it ‘works into your decisions
at times. I've always had that desire to achieve, go as far
as I can, but at times :I wish I didn't. If you can be satis-
fied with what you're doing. Like I can be satisfied with
what I'm doing at times and thoughts will come into my mind
that well I could be doing this and that would be more
satisfying or be more demanding on myself ,

S47 - I discovered that I could get into and out of things’
by bullshitting to people.. That gave a very negative
~aspect to my personality. I tend to lay bullshit on people
whenever I get uncomfortable. ™.

—

[I. - What do you get from hav1ng those bellefs7]

S03 - Dissatisfaction, In the sense that it's hard to find.
People are human and all have ideals, but it's hard to live~

up to yourself. [I. --They're important to you?] I think
they're important in the sense that they give me a sense of
what I am for myself. [I. - How.do you mean?] Like an ideal
to live up to, .or a base, say, to act upon, something to
judge what I do against. It also greatly affects what I
think of myself, If I have ideals and live up to them it~
affects what I think of myself. If you have high ideas and

you're not acting in accordance with them it should make
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~ you-think about what you're doing. Wthh is good for me, -
" good to be confronted with a problem. -
SO02-.-- (re a crisis in his relatlonshlp with his reiiggbﬁs' o

ideals) - You may think I rationalised but I really think

I matured personally when I said 'this isn't the best way
to go but I'm going to go honestly'. I really was at a
point where I felt I was living double standards. I was
respected in the church but was also 11v1ng it up a bit.

Got to the point where I thought that wasn't right, but
what»wasn't right was living the . double standard. So I just
stopped pretending.

S30 - I came to realise over the time I had money coming in
that it was:- not the most satisfying thing, and began to
Tealise people liked you because of the person you were and
how you treated them, not for the things you had. I used to
be very shy, and-recognition in sports helped, made -me feel
better about myself, but I didn't want people to think of
me merely as a Lacrosse player, so often I'd de-emphasise
that and work on other aspects. It*'s all part of confirming =
your feelings of self-worth. You can feel that in yourself,
but also you like to have it confirmed by other people - go
'oh, yeah', sort of checking off. Your accomplishment gets
appreciated by other people.

Mode of Choice

The more actlve#explorlng and relatlng qua11ty that seems

to be present makes for an 1ncreased consciousness of an active

decision making process about one's life. There may also be a

clearer awareness of pressures from outside affecting this -
' -
choice and an expressed desire to make one's own decision, 'some- - -

- thing I wanted to do'. In thisrway’commitment becomes more of an
act one performs, since choices are related to values and self-
worth is inverted in one's projects. There is a falling off in

‘ P
the theme of total involvement, more evidence of ongoing self- - - N

doubt, and an increase in provisional goal-setting, :

working to flexible plans. There is a-.greater consciousness of
the possibility of getting it 'wrong'.
- Therefis some indication of a fuller time perspective,

perhaps more sense of being involved in an overall life pattern.

*
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Certainly there 1is often the theme of self 1mprovement ahd self-"”

‘/

development,-df worklng on personal proJects and fulflllrgg or_

living up to one scapabllltles and potentlal This’ growth is

still often expressedgﬁn relatively intellectual terms ofhunder-
standlng and knowledge There 1is- characterlstlcally,a maJor prea’
occupation w1th one's sense of personal respons1b11ity, for! d

11v1ng ‘up to the commltments one makes and the standards one

sets, not wasting one's potential, and for(nm s 1nvolvement w1th
s ..

othet people, the sense of a'social order, something bigger ‘than

_oneself to which one makes a contribntion. The weight of this

e St

respons1b111ty can come to feel burdensome .

S30 - (re time taken out of collegel - I stook that time
because I was unsure of what I -wantéd %o go into. Wanted to
make sense of my own decision. My parents wanted me- to go
back obviously but I didn't feel at that time I was pre-
pared to go. I wanted to make it up on my own. I-felt these
pressures of the family te go back to school but I didn't
want to be influyenced, wanted it to b y own decision. It
wouldn't be worthwhlle te go back onfsomebody else's
decision. -

7

'{and later)'.

- I like to feel I'm controlling my life and what I do,
not just sort of following into the system or whatever. I,
think it's 'cos I've had choices available to me. I just
don't like the idea of living up to somebody else's expec-
tations. I think you should live up to your own values,
your own ideas and direction,

S02 < There's a sort of linear thing in life that you
continue developing. Something I admire is that someone
wants to keep growing. If somebody is just happy staying
where they are, satisfied with that but have no ambition

~ for anythlng greater You should have ambition and strive
te fulfill it e :

S37 -1 sortunfmaluaysfget into these states where once I'm

content I feel - , I'm sort of slowing down', reach a
level of contgntment, and I take a big look around and I
feel there's something lacking.

'S02 - 1 have to make a decision of whether to remain in
‘school and it controls someone else's life too. I would
like to have some definite ideas to present to my wife.
Again it's a sort of pressure from 1n51de in that I want to
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please, rather than that Lt 'm pressured by her as an
\1nd1v1dual S
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SI7 - Comm1tment is respons1b1l1ty sort of - hav1ng to take
“account: of factors 0uts1de of your own personal existence,

those

play a large part in your . .decision' making. But-I- hate

‘to: think .of ‘'somebody . forc1ng me 1ntp someth1ng in what I

want to do»an l1fe

-

§21 —4I feel- very respons1ble, overly respons1ble for

I sométimes think! I"worry too much "about other
somet1mes wish- I was thé typé .of person
‘T Just feel
1t's my respons1brl1ty as a person teo argue with.some

: say that are being racially prejudiced,
and’ change his mind. Sometimes I think 1t would be great if
I }ust felt the same. way

people.

people,

"__people's problems,
that didn't give.a damn about other people.

-to arglue -

¢

>

SOS w)It s,1mportant to do. certa1n thlngs that g1ve me a

r1ght to . be‘an the’ classroom. It shouldn't be 3 job,
- besomething you really-want  to do,
.gation to. those-.people who have to- s1t there in front of .-.
you. They have to_be there and ybu don't.

the1r t1me worthwh11e

oy
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should.

and you have-an obli- -

o b\

2

You should make,

dividualistic Identity -

At this level a further maJor change 1n perspect1ve

involvements,

-

aware of having such a 'self system'

-

constraining but contingent perspective that is himself,:

tak1ng ability results in a focus on the relat1v1ty and 1ndlv1- N
duality of personal perspect1ve itself. Rather than simply being
a complex 'self' with a point of view, a system of values and" r
ideas, in relation to other such selves; the;person betomes

in the same way as others“

do, and that it is relatlve .to the value systems and soc1al role

k]

systems which they are 1nvolved with. The person at this level

is coming to see himself in epnte§trasrsub1eet to a:unlque!»

and his
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Core Problem il i : .

The focal problem created by this development seems to be
that of commitment itself. Just as the self system can be(ﬂuectuely
" considered so the act of commitment becomes the objectrof
examination, Implicitly commitment is no longer something done
by the self, chosen in relation to onme's values, but is the
creation of the setf, is a new and emergent self. Thus the
person is faced with choosﬁng a:personal identity;*not“what he
is to do, or who he is to be recoghised as, but who he is te

bej he is searching’for himself. . f;ﬁ

 S06 - I assume that: my life is Valuable at least. Or I
assume 1.'ve made that assumption,. [I - Come agaln?]
The problem is. I cap't state that as a fact. But since I
haven't killed mysegig or zombied myself, I must have
assumed that somewher When you'get down to it everything
is going to end up c1féu1ar logic. There's no absolutes.
If I knew what the value of human life is I'd be God.
[I. - Where does that leave you?] It makes me d@ question
mark. If my assumption is wrong my life has a different
medning. To someone not sharing ‘the same assumptions my
life must look entirely different. ' ;

[I. - Could I start off very generally by just asking you
who you are?] ‘ ‘
S44 - I'm just a blackchead of space, secreted by pressures :
on the globe, suddenly an object, ‘but I'm alive. Just part :
of the game of matter and energy. Just a participant in the’ :
~game of life, To give you a cosmic answer. [I. - And what'
are you going to do?!] Have a happy day, some life
affirming activity, and a. good sleep. There's two dlfferent
~ strategies you can adopt - minimise harm, avoid stress,
plan the day so you don't-"push-yourself too.hard, fulfill-
ing my own rhythms. But then again rhythms aren't things
that just reveal themselves, I hawve to do constructive
things too, work on them. So also-I try and implant myself
in life-affirming, money making, comfortable activities. .

S49 - There are many things I feel T can't cpmpromise on; ~——  — -
but they're of a relative nature. More of a formula of non- g
compromise, rather than specific things { feel I can't do. =~ -~ . _
Be true to myself, my spirit of life and_to other people, . ;
deal with them on that same level, that they are more than

a problem, or a conglomeration of activity. They Te a

person and that describes me too, and I feel I can't : ;
compromlse that thing.

-
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S36 - I used to have a very absolute kind of morality.- Now
whenever I think about things it's never in terms of them-
selves, they're always part of a larger something.

'S49 - I like to keep in mind the fact that I'm going to

“"die and that fact kind of encourages me to risk. .l can't
be comfortaple sitting around on my butt, should be doing

" something as worthwhile as I can. That's part of my moti-
vation for growing. Not that I'm afraid of death - anyone
-who says they've never confronted that, that I would
believe myself, I'd be very surprised - just a sense of-
finiteness.

S49 - Not only can I not judge other people but I can't
judge myself. I can be pleased with myself or something,
react on a ‘direct level - it's kind of an act of the ego
to do it that way, not how I want to relate to the world.
It's certainly a consideration that I have to be easy on
myself:

$36 - Generally people should look in here - that gives you
a greater sense of identity and self-awareness. People "tend
to see reflections of themselves in their car, clothes, job.
You can make yourself think you're anything with that, =so
that people go all through their lives building up the
layers of unreal identity. If no-one is in touch with what
they really are how can they have respect for anyome else.
I know T have more respect - I had little respect for ‘
others views and beliefs and I was negating them. I expect
more respect from people now, and in turn treat them
better. ' : '

S38 - Sometimes if I see a problem arising I try and look

at it from a universal watching position. Look at the events
that lead up to it and why it's happening, what's the
solution. Generally it works. Not infallible, of course.

I sometimes become really emotional and irrational. Then it
becomes her role to say wait a minute, let's look at this.

.S44 - I wasn't impressed by the need for a world-view till
the last two or three. years. Best if you-just didn't think
about it. Was asking 'why', going through an infinite
regress, get.to finally a 'because damn it'. I felt I was
stopping short, and dismissed the issue. [I. - What
questions were you asking?] What it was supposed to be like
as a human being, what roles I was supposed to fit into,
what moral position I was supposed to adopt. Those were
like self-evident truths, right and wrong, the way to do
things., Then I became more relativistic, not look for the,

- bed-rock but bundle up reeds like in a swamp and let them
-float. I realised that people do a lot of constructing of
the world. I was very self-confident, relativism hadn't

"really hit home, that I was no better. And I guess I felt
like people were kind-of stupid. Then I discovered I was

- not really hot shit. Became impressed with the problem of
- the unanswered questions, and that other people were doing

my thinking for me, and -my whole life was involved, depends
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on assumptions, what life styles should be like. These seem T
to be very external, institutionalised, ideological

messages not informed by immediate experience. Felt a need o
to work out some answer. Smap out of my dogmatic slumbers

if I didn't want to be full of shit.

More explicitly twin problems emerge as conflicts
from the sense of responsibility which is thematic at the ’ 7;

previous level. One is the need for the individual to be respon-

Wl o d

sible to the social order. The other is the need for the person

to judge and justify himself with réspect to a coherent system

o 5 [EN T

of values. In both areas a questioning of these demands -appears,

and possibly a reaction against ‘them, in an assertion of one's

i

individuality.
In the social sphere (which may initially be the

dominant issue)tthere is a move away, fhematically, from the ;k\\.
ideas of helping other people, and infiuenc?ng and chénging
society. Suspicion may bé expressed of those so concerned. There
such involvement, doubt about peoples"ﬁégivations, and aware-
“ness of the contradiction of prizing individuality and autonomy
and the desiré to influence people to create a different order.
People may still have strong ideological inclinations but these
may be hidden by an uninvolved stance. There may be a strong
awareness of social issues, and one's own situation ﬁut in the .
context of an undesirable and unpredictable social ofder, but

political involvement isrgenefaliymfejeé%éﬁ;as self-seeking-or-

unrealistic. Society tends to be viewed individualistically as
the product of the actions of its members. It may be held to
require foregoihg negative actions but having less right to
make positive claims. This individualism may be expressed some-

times as strong feelings of alienation, and a sense of being
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oppressed by—social role demands. .
(S14 voices these concerns with much transitional level
conflict and doubt.)
S14 - I just feel that people should be d01ng somethlng
Work can be fulfilling if you think it's. fulfidling. Some-
thing fulfilling is just doing something, fulfilling an
obligation. [I. - What does that involve?] Everybody has a
role to play in_ soc1ety I guess, it involves doing some-
thing. But then again I usually resist that pressure. I can
see that pressure and it works on me and I feel guilty
about not fulfilling that but at the same time I:.feel good
that I'm not, not just blindly doing that because of out-
side pressure Then again the pressure comes from within
too. But the.pressure from within me to fulfill that
obligation, you have an obligation-to yourself too. In some
ways it would make me feel good to have a full time job and
work hard and make my contribution and pay taxes. In other
ways it would make me feel bad. [I. - How would it feel
good?] I would have the feeling of contributing something,
., 0of being a part of something, something bigger than just
myself. It wouldn't be self-centred, I'd be doing things
for the good of other people even working in a grocery
store, I'd be part of .the whole functioning of society,
part of the whole. Those same things are quite frightening
to me also - why should I do things just for the good of
the whole, why try to be part of something, why not just
try to be an individual? Plus the idea of spending forty
years ,.at something, the rest of my life, seeing it go on

and O’I{
'(and later)'

- How do you resolve the confllct between the 1nd1v1dual
and the group? [I. - Sounds like a central conflict for
you. ] Yeah, I think that's it, that's the central conflict.
I think that's the basis of everything - politics,
~economics, philosophy - the individual in relation to the
group and how to resolve it. If you knew that - secret of
the universe! ‘ ' :

S13 - I :always saw myself with a future, as something, nad
a goal in mind, not smoking dope all day. Not becoming an
engineer [an earlier career goal] had more to do with
wanting to do something good for people, to help people.
Don't feel that way any more. Don't thlnk people want to be
helped a lot of the time., The idea of dofgg that isn't
there with me any more, -The social work mentality doesn't
work. I can offer support, -sympathise, listen but can I )
help you? If thaliﬁgaghglp it's cool and I'm willing to do
It. I still thinkithat's important and I'm willing to~
115ten to pretty much anything anybody tells me. But to
actively go out and search people out and say I want to
help - I don't want that for me and don't know anybody who
does want that. It's putting your values on the other
person, you're trying to change them to somethlng In
helplng them you believe they're not where they want to be,




: : . | 160
or they're not where you want them to be. It"s very possible
they don't want to be where you want them to be. It may be
very harmful. X ST S

'(and later)"

- Part of the idea of wanting other people to have the same
values as I did, not being able to fulfill them, and I'd
present alternatives and they'd jump to it. But the kids
didn't and I was really frustrated. It was an idea that the
whole burden of the world rested on my particular shoulders,
‘and I had to solve the problems. Don't feel that. way now.
"S07 - I don't think you'd contribute to anyone else's life
unless it came back to -you in some way. Think everybody
looks at things like that whether they'd admit it or not.

§36 - As a general statement I:could say I used to be
'concerned with what's happening out there and my concern
‘has become more and more internalised. Used to feel really
powerless - one small me against .the,whole thing. Then 1~
began to turn inwards and came ®o ‘the realisation or belief
if I could just change me thenp;?gt would be .one of the
‘biggest things, it would be im tant in what was happening
around me. Used to feel what a pawn of the capitalist
system I was, I was part of it and there was nothing I
could do - really powerless But as I became concentrated-
"on me as an individual, then well throwing away my credit
‘card became a really 1mportant ‘a really powerful gesture,
‘where I didn't think I could do anything before.

S07 - I'vétried to avo1d p011t1cs, it -doesn't concern- mé
I'm willing to take whatever there is and make the best of
it. As far as idealism goes I'm not an idealist in any
sense of the word. A lot of people who feel really strongly
about politics are deluding themselves., If only this, this,
and this, we'd be living in paradise. I. think that's
ridiculous.

S08 - Yeah, it's going to sound trite but I'd sooner not be
‘involved. My politicai stance is keep the hell away from me.
I frankly don't give enough of a shit about my socjiety to
be overly concerned with who's running it. I don see any
difference between parties, any of those clowns. [I - So
you're just not interested?] It's not a lack of interest,
it's a conscious denial of politics. My attitude is always
one of resrgnatlon What-I-think -the attitude necessary to
change things is, is not going to be accepted by enough
-people to make for any movement. Most people are so
indoctrinated that they ‘don't see anythlng wrong with it.
Apathy is the password of the day and I'm apathetic too.

'(and later)'

- This sounds really simple mihded, and it is, but if
everybody would just leave each other alone and quit trying
to lay trips on each other then things would just be happy.
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And that's where I'm-at. I try not to lay. trips on other
people and I'd as soon they didn't do it to me.

-

' (and 1ater)'

- Democracy is not where it's at. [I. - What is?]
Socialism. [I. - That's more definite than earlier.] Yeah
well at that point I was trying not to lay my trips down.
[I. - You're a socialist?] I see that-.-as an apparently.

. ~ 1ideal state - the workers owning the means of production
instead of selling their labour, yeah.
S13 -. I've separated the two now, I'm important and society
is important. I've excluded society.I don't see that the g
“two have to clash. There's things to do for me and things
to do for society. If they clash we have to do something,
but I've turned the focal point from society to myself.

S44 - I want to be an 1nterdependent person - that's the
challenge to face up to and do it your way and not rely so
much on the impersonal, ordered, legal, mechanlcal de-
humanising, 1ife;denying system. I don't want to be =

.. stupid - if I don't think about these things I'm stupid.

" My general political standpoint is Utopian - as little
intervention ‘of government in people's lives as possible.

) | -

Associated Values

As thefsystem of conceptswaﬁd ideals, for interpreting
and evaluating the self becomes  an objeCt of attention people
seem to be faced with the-task of choosing and afflrmlng an - -
entire context of meanlng in order to valldate themselves This
.is both a move ‘away from the oppressive demand to Justlfy one-

self, and also may feel like an impossible task, the jexiéten—

-~
’

tial' problem of creating a meaning-forrlife. Choosing an

identity is a. creative act, a personal project, All identitie$

o

may potentlally be v1ewed'as the product of social consensus, or

as 'game playing', as ent1relx,persona1 or arbltraty (' absurd'

2

in the existe9£iallst phrase). ‘Thus it may feel like there are

few, or no“fixed points in a complex and uncertaln world, and

ideals may be seen as a mlsgulded and illusory~or self-deceptive

—
~—~—
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means of reassuring oneself, '
This would be the extreme conclusion of this process
of.self-questioning. More commonly there is a féélrihV§iVément
with an effort to give some meaning to one's involvement and to
find 'projects' that affirm a validity for—dneself. This it is
not jSbs gr careers that tend to be important here but where
one is in one'slife, what the pérsonal meaning of a job is, a
personal quest to discover what one is about, and who omne 1is.
Thus, there is considerable consistency and interrelation S,
between\ different areas in the individual's life, the areas of
enquiry mesh together (and frequently the structure of the.
_ ‘ . _ e
identity interview may have to be treated:very flexibly).
People's concerns in this are often developed quite ideologically
and philosophicall&. There is frequently an over-intellectualised
quality to their(explofations. The& may be involved with, or |
"have*flirted with voguish philosophical systéms. The assertieon
of individuality may also be expressed in ter%&mgffa denial of
any such systems of meaning in favou;‘of'a more hedonistic self-
assertive relativism which rejects -'moralistic' demands for
A . .
self-justification (though this may seem to lack coherence and
be mixed with elements of idealism, or desires to contribute
something). .
S06 - I never do anything that doesn't interest me. [I. -
What does?] Has to be exercising - if I've done it before
and know I.can do it then it doesn't™nterest me. It gets . .
boring doing something over and over again. [I. - Yes, but
why does it seem so important to you?] You want to get
right down to my values in life! [I. - Mm, perhaps.] When
you get down through the ar¥uments to the nitty gritty you
either have to put a value on human life or you don't -
using your life to do something a machine could do is a

waste. If I didn't make that assumption I'd commit suicide.
That's what everything comes down to.
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S08 - It bothers me at times but usually not that concerned |
about it. I don't think it's necessarily important that I-
find a career and do that for the rest of my life, just
don't think it's that important. Just happy. at the time

just living., [I. - Yeah, what is important to you?] ,
Enjoying myself, hedonistic -essentially, yes. Well the . . -
. important thlngs to me are other people. [IL. - How do you

mean?] I guess I mean that I don't feel it necessary to
become a, quotes, productive member of society. I d rather
just 'go through life meeting new people and gettlng to like
them and hopefully having them like me, understanding them _
-a bit and learning about things. I see a career, as somethlng . .
that would confine me. It keeps you in one orlentatlon,k '
focussed on-one-thing. I'm not sure enough about what I'd "
",want to do to do that ' C - o

'(and 1ater)' ] 73 . - v,’j[ ,//p' 1

- Friends are good for cosmic unity. [I. - What on earth .
.does that mean?] Really don't know. Some vague reference to
.the oneness of it -all, creation, vague notiens, as'being my
philesophical doctrlne, bastardlsed from varlous things. ‘In
" the long.run it all comes.back to- yourself. Eriends are
good for you, your ego, hedonlst -
~[I. - What do you see for the future?] C ST
"S06 - Nuclear holocaust, germ warfare - it reinforces my
looking for immediate gratlflcatlon Things could be great,
enough resources to have everybody clothed, fed,.educated.
" People shouldn't have to work. I can cut most: of that off,
but others have to .bear the brunt. My world would <have
everybody trying to explore different meanings as part’ of
their 1ife., Any world that I can be 1ntense1y Joyously
alive- in.

It'sfijust sort of this underlying sense: of what-I have
do even though that's manlfested in’ very vague ways .Some-
~times it's nt;ettheless there.~ That's nice to have. Even

501 @ My 11fe isn't broken up into family, occupatlon etcs -

though you d t know where you're going sometimes you can - o
say, hey you know where you're.going really, no great > 1//
hassle! I fee ike I'm going in a certain direction now, :
different from\é&istudies Some sort of development that 3
apart.from what I do in the world seems to be growing

inside myself. It takes qrders_ from me - well it sort of is

me, -an unconscious progression. You don't ignore questions

of your identity, just that they don't matter to, you any

“more. If_you start questioning why am I doing thlS, it Just o
cuts your wheels right out. To have something you're

interested in gives you. ‘a purpose for 11v1ng that doesn't

depend on the whole cosmology of the universe. You need

that - anyon& can’ just survive.

SO7 - As far as’ g01ng for anythlng I'd like to-make some

sort of contributien. Don't think that's necessary,. doesn't .
make much difference, but I probably will anyway, just 'cos )
it's an interesting game to play, .the 'make a contribution'’

2

=
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game, 'cos keeps you' busy, ‘alleviates boredom.- That's one
of the best things to avoid, as long as you keep doing .

things that make a dlfference to you. at the moment. Can- -

look at it in the broader context of it, it doesn't mean
anything at all, but make it’ mean 'cos 1f I don't I'1l be .
bored. - R . ] ot g
/ ’ - | L

S44 - Or1g1na11y I was kept from belng lured to this type.
‘of work [being a college teaching assistant] by feeling
that it was not contributing anything, being para51t1ca1

-not sufferlng like my counterparts and famlly. T usually v

boast of pain in life,--they really celebrate pain
itself. A T.A. is a hedonlstlc job. -Been able to dismiss.
that- and I've dismissed the eight hour day, so I've legiti-
~mated my relatively hedonistic life-style. That's getting
~ rid of the bad stuff. Positively I've been impressed with
the importance of”’ accounthg for ourselves "as people in the
world, the social world, the importance of:reflecting on
life. Before I thought 1t was a luxury, now I think it's
essential. Without it you!' 11 end .up belng conned, end up
11v1ng a stupid life- style.;a"'~,, ,

'(andr later)' : "'n_”'v‘(: -

© - Your occupatlon is choosing a llfe style Ideally I would
like work not to be demarcated from play, from the rest of
my life, -at least not c1early But I ¢an't help.it because
most work you.don't -want- in your head the rest of the time.
I'd just 11ke a job that I have pleasure in- ‘thinking about.

S38 - (re hlS parents) - I don!t know what their concept of

what makes the world go round is, what.they believe in,
what they take comfort in. You have to’ “justify what you're
~ doing to yourself in order to be happy. I don't know how
" they do that. [I. - And you?] How do I justify what I'm
d01ng7 I'm having a good time. As far as I'm concerned
that's the only important thing rlght now. .

>
4

Structure of Belief

A new relatlonshlp to the construction of knowledge is
— W

also implied by this. There is often con51derable intellectual

,reflectlon wh1ch may be of great pers;ﬂalflmportance, but Whlch
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can be very phllosophlcal and 'over 1nte11ectua115ed' Thzre -may

ot e e

. be a strong need to understand p0551b1y a sense of an 1ntel-k
lectual quest. But there may also be con51derable amblvalence

about this, a sense of irrelevance or unreality ‘about the

college experience, a need to get 'into life'. The world may be

N
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seen as a system too complex and contradictory to predict, our

understan&ing limitéd. This can be problematic for the sense of
'coheredce, and involv¢ feelings of fragmentation; There may be
a yearning for a lost simplicity. Epistemoiogically this may be
expressed in terms of the close relationship between knowledge

and practice, a transactional view of concepts being constructed

and altered in their interplay with testing throughﬁgi:erience.
’ kW

The openness of beliéf systems and their proviéional chdracter
‘may be stressed. |

Thinking seems more complex, with the appreciation of
the existemce of conceptuél paradox, possibly'a delight in fhe
contradictofy. Thinking may be described sometimes as bging
dialectical, seeing things in terms of’the_changing tensional
felationsﬁip of opposites. There is a capacity for contextual
thinking - examining thé assumptions underlying propositions and
systems in a broader context. The ;f;le of expression‘may some-
times express reservations or qualifications. This implies a
similar‘perspecfive on one's own thinking as c&%textually based.
This contextual questioning together with the sense of the
cénstructed provisional nature of knowledge can result in
. serious problems'in'the validation of meaning;referred to
earlier, and be the basis of a radical self-doubt or scépticism;_
meaning is arbitrary, truth merely concensual; Valﬂe—relativeWw~wr
and personal. There is no basis from which to judge others, or
“reciprocally for one to be called to justify‘oneself. In less
undermining forms this makes for a deepened respect and
appreciation for the uniquenesé of others' perspectives, for:

the individuality of any point of view. The relativistic view
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does not usually seem entirely consistent, and may contain

. S '
ideological and moralisfic overtones.

S06 - If I find I!m happy operating in a certain mode of
existing and my bgliefs don't mesh with that then I'll just

- readjust my beliéfs accordingly. A very flexible belief
system. One of my basic tenets - no absolutes. You can
change on the fly and not for any particular reason either
'cos that makes that into an absolute

S08 - Maybe there is some meaning to our being here. I

don't think there is. [I. - Even though there is the 'power!’
you talked about?] Don't think it's in control and creating
meanings for all us important human beings on.earth. Just
something that created it all and my mind can't comprehend
concepts on that level. I restrict my focus to more trivial
everyday topics.

SOl - You have to learn to accept what is there without
having to have a rational justification. In the effort to
try to answer questlons ‘that have no answers though, it's

an exercise that improves yourself. I don't know why I feel
that. . : A _—

SO8.- We're all so concerned that there's meaning to

existence and we have to.give it meaning 1f there isn't.
People get frightened when there's nospeaning in life and

they give it meaning by accepting what somebody tells them

is the way things are. Perhaps there's another way - I hope

so. But I'm not going to let my desire for that cause me to
accept some proposition from some fool in a turban telling

me that's the way reality is. And that's what I'm afraid of, -
that I'm going to get desperate enough to do that, latch

onto something. ‘

S08 - The ways to get around it [the problem communicating
with people authentically] - meditation, L.S.D., Ram Das,
Kung Fu, the usual ways - none of them seemed like anything
but convincing yourself something was so and working from
there. Just a constructed reality, no more valid than_any
reality I could construct.

'"(and later)'’
' ~y
- Here's a reality and here's a reality and here's a reality
- they 311 make up the totality of my one reality, but each
one makes up a different reality within which—TI canwork: — ————

S08 - (re lectures) - I just see it as where that particular .
professor is at; he's limited to seeing it that way and m/;t
professors I don't have a lot of respect for. I'm willing-t

listen because it's partially true.and it's my job to takKe

these parts and work it into my ultimate truth which is no

more or less valid than theirs. I'm accepting it on the same.
grounds they are, it makes them comfortable. I don't believe

in ultimate truth; truth is relative, what makes you com-
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fortable., [I. - So truth is personal. How do you arrive at
1t?]} All anybody has, you empirically validate 1t (laug hs),, o
that's essentially what you do. How does it work for ydu in
‘day to day activities,. how does it jibe with where yqp”re P
at and where you're going. It's all relative, depends on
your frame of mind and what's going on in your life at ithe
time.

say. When you really come right down to it it's very va
unless you have a context. There are a lot of questions
that don't make too much sense when you try to answer them.
That's maybe because we make so many assumptions when W \

SO05 - I see myself do this a lot - question‘ﬁhat people%
ue

ask them. Like that they can be answered. .

S01 - My ideas are part of me, those things I can't back
down upon, not just opinions, but what I think I'm doing
here. And they may expand, but not change much. In the end
it's impossible for anyone to threaten your ideas because .
they have no basis to form an dttack. They can't be
attacked on a rational basis. I feel too rational and that
puts a damper on what I do in many areas.:-But my choice to
go into languages is a kind of faith. '

S43 - What I perceive as being true somebody else mlght
perceive as B.S. ™ they're right as much as I am, that's

how they perceive it. You really can't say one is true and

one isn't, Part of it is socially defined and part 1is
individually defined - they don't necessarily coincide.

[I. - Aren't there some standards?] There are certain
standards within societally acceptable frameworks. I
consideT™myself to be right, I set myself up in-a position

of doing that, but I'm at least able to-accept standards e
orfdeviations‘from what I-think. There are standards to v
determine but they can be wid the range that truth can

take can be wide, opposite tTuths, can still be acceptable.

It really bothered me when I f1r§¥ began to realise my

truth wasn't the only one. It started when I was beginning

to do things for myself, the process of defining who I was,
seeing I could change too. There's a different truth now

and everyone has their own truth and mine is one of them,

507 - Thought it was possible once you'd found out the way
things were you could make everybody believe it. For any
given statement it was either true or false, and you should
be able to convince everybody and go on from there. Now I'm
in a freer position, sort of liberating. I Can cept the

v
o

"way people think better It used to bug me, w ¢ould they _ Lw;iégi

see 1t that way. I was at school to pick out thlngs that
made them wrong. I see more now where people are coming

from - it's not bad, it's just where they're coming from.

SO7 - (re religion) - It's a big thing in giving meaning to ,
life. Well there's no intrinsic meaning, ultimately life is ~
meaningless. That's where religious belief has got it wrong,
they think they matter to someone else, God or whatever, -

where they're really so insignificant. Any meaning there is
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you put into it yourself - juSt try to create meaning,

"create 1ittle games for yourself to play. Search for

S Understandlng seems 1mportant to you. J Lo

happiness, that's .the most 1mportant th1ng

S07 - Oh, yeah, very - it's been my whole life. That's : . L
another b351c value- I guess. Always been: asking questions - )
and never been satisfied with the answers. Life has been

trying to fit 4t all together in some kind of coherent

system of understandlng the universe on all its different-

levels.. - S .

Sa4 - Meanlng is. sdmethlng that arlses from my act1v1t1es, ‘ B} ' i

"happens people confuse the glass with the water. The SRCRERREREE

Concept of - Self o o -.

-1t s a process. Not asking for someone to give me meaning.

Not any meaning will .do ‘'cos I'm experimenting with . :
meanlngs all the time. Like in my life the meaning of doing
things for God was given to me but I rejected it, it didn't
account’ for what was going on, and rt didn't satlsfy me as - - o
a good ‘carrot te haNe. e

- ot ' -

S44 - I've been- more 1@pressed w1th a paradox of my parti-

- -~ o . . .

c1pat10n in the world, ‘that'i.influence.the collective R A
consciousness of my soc1ety in a very, mlnute manner: and

that it influences me - a.circular process that is always .
going on. A transactional process. It's not a paradox - only -
if you freeze the frame like a movie. Drag your foot 1n&the

water and the:-raft will go where you want - -

S49 - For myself Bahai is_just a name for the relatlon w1th
myself and the Supreme if _you like.  Like Leca-Cola it's a
name, a descrlptlon of*somethlng it doesn't cortain, a
symbol. But it‘s important- that it be considered that. What

container is important too but it's not the reality.

[I. - In what way is the container important?] The container :VD ﬂ;f
is important in that the matrix should fit the beipg using. . :--. = ;
it. Man as he changes, hls potent1a1 changes, and so: the tf~ﬁ ST

container changes.

formatlon in the sense of- self It 15 perspectlve on theuSelf asv awl_;J

.{

a sense o£ the 1nd1&1&ﬁallty andlpnlqueness, but alSo the o t‘ffi L

re}atlvity an constralnedness of the self One sees that ‘one -,

.‘:“a\

of contexts of cultural meanlng,vand soc1a1 roléf The nesult 1s :a

2

* This new level of perspecg;ve 1nvq1ve;q
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has a po1nt of view and a place in the-world as others do, and .

-

one's sense of 1dent1ty 1s ne longer constatuted by where one is. .

or who one- ‘is’ in the world, nor by the system of Values and .-

roles by which one l1ves, but by everything that constltutes

o omes 1nd1v1dual un1queness bycme [ ent1re,e*per1ence and World- ,
' N ,.1/” 5o s

: view'; by how one sees”oneself and‘the world As discussed

above this presents the person potentially w1th a classic i ~g

= - L M e . 5 ~ i~ - : -

P . N Toar - < L. -

i 'ex1stent1al‘d1lemma'; great problems 1n val1dat1ng hlmself h1s 5,;“?‘
own foundat1ons placed’lnggueétisn and asking mwhat 1ts all ) o
. ’rw‘f-_’. a- i_ N R T “ . -7
abOUt' . _‘, ) i“ o T:b ~ ) ;J - A‘:-," i."‘A»“'. . B ,n. i . " '6"

P

This development 15" experrenced as a self—assertlon,

f one 51nd1V1duallty over the eonstralnts of soc1ety and of

L A

onef;potentlal gyer the superego-ish' quality -of “the demands' .

o 7

’\ and responslb1l1t1es of a system of values.“lt may be feIt as a‘]xu_ {"f

- S e it B “ £

R breaklng through personal barr1ers or out of constra1nts One ‘s

1dent1ty may be asserted as valid over and beyond ‘a need for %arj:,g

Just1f1cat1on one 1is worthwhlle by V1rtue of one'’s. own ex1stence

bEA > s P 7 A e

' There.may be an emphasls on Just1f1able 'self1shness' or

. Ke- -

.
oL x

hedonism One may proclaim that one as content to 51mply 'drift'J

IR - * K ’ 's N

‘a;;" in lzfe rather than be' constra1ned by definlte commitments. Thus - T
S !akhere may be a sense of l1berat1on ' of the ffeelng of the self ST
j{ SERRE and the open1ng up of mew posslb111t1es thCh=may;feel infinite. Th .

But on. the other hand there is a potential vacuum that is’ being

I

) mbved 1nto, wlth the posstbllltyﬁofggreat anxretyuand agonxs;nggug;ffmgf_
d%: R L

l= - Pl

1

C. atlon both from ‘a sense of communlty W1th others, of haV1ng any

real common ground and from any secure ground1ng for personal

«

val1dat1on fTOM*mKES own system of personal mean1ngs.;? ,

a

SlS - Engineering looks more acceptable now because Itve )

~

- . A,
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redefined my goals “to more somethlng to help me,. to make me
comfortable in 1jfe, something I'd like to do rather than
always thinking of helping other people. ‘Which was what it

was with teachlng .There was all. these problems with- kids-a -~~~

and I could do my part to make the world-better. I still
feel I can do my part to make it better but in ways I can
do, ways I'm good at. Maybe by making me feel good about
myself I can make the world better. I don't know. It's not
my primary goal anymore. I. -guess I'm: becomlng more €go-
centric, I'm more interested in myself and what I'd like “to
do. [I. - What is your primary goal?] To satisfy myself, to
make me feel worthwhile. In doing that I wouldn™t be able
to go around ripping people off. Before I was willing to

-~ sacrifice and go out of my way. I'm not willing to do that,

any more. [I. - What made you change?] Not sure. The awarei

ness of me as a person more than anything else. .I'm an

individual, I have my needs too, and I 'should try to fulfill
them as an end. If that's all I can do that's an accompllsh—

ment

538 - Now I can look at 1t more obJectlvely, I don't feel

I have to have a definite goal or.a motive to do what-'I do.

.[I. - Before you wanted to fimd a life goal?] I felt I had

to justify what I was d01ng and why I.wanted to do what I

w.wanted to do. " ) L -

PRI

5SQ6 - (re the basis of his be11efs) —'I don't. know -it's

right. It's an article of faith, “You can't. Justlfy faith.
It makes it" easy for me to live, I guess. “Maybe that's a

- ‘1ust1f1cat10n but it doesn't say -it's *right', not proving.

"It's self-justifying. Iit'!s a paradox. Something that

"can be made to, prove anythlng proves noth1ng

S06 - If T went around trylng “to 1lve up to the expectatlons
- of every joker in the world I'd be old®and grey before too )

long.-1 won't make any ma]or change in"my 11fe for someone
else;, , .-
'529‘J,Are_you“going‘to Be.stuck doing’thexsaﬁe job you

don't like for pure survival, -going along with the group,

‘other powers dlctatlng exactly what your path is going to

be. For example society chooses how many doctors, lawyers,

Lpsychologlsts ‘there's g01ng to be. -So'am I going to say the

choice is there, this is it,.take it or on the other hand

~am T going to act my own road That's what I'm here for,
“not so much the degree, but knowledge that I can mould into

whatever you want it to be, you know. This is the reason

A

B L £y

b

¢
L Sl B b

- I'm here, I chose to act my own road,.

Mode of Choice -

The sense of liberation and the opening of possibilities-

creates feeling of-having greater choice-and control over what

P TR SENLT e 1

Bt i
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one'éan be. If(me's self' is a construct wh1ch is avaLlable&for T

examlnatlon then one may have the sense that one can choose who -

‘l

one will be One creates and is potentlally respon51b1e for
_one's whole experlence of thé world Aga1n this is paradox1ca14

51nce there is 31mu1taneously a greater awareness of chance and-

. \ . N N
the arb1trar1ness of 11fe - : f\ >~,

-

'} Thus there may be- a strong amblvalence focussed .around
- ~ i) . R P
the 1ssue of’ commltment On thefone-hand there 1s.a desire to

-_explore many pO$SlbllltleS and ma1nta1ncme S optlons open. The.
_-1mportance of movement and change may be empha51sed and- commit-

ment’ seen,as+ted;ous and oppre551ve;LOn“thevether handwthere may -
be a strong wish to find some direction,hand there may- 'be "an

’urge tovact simply to do something, .no natter what, and. a dis-
paragement of indecision. f\\thls way the. hopepLs to create

~some 1dent1ty by an act of commitment, w1th the act of dec1a10nv
tbelng fulfllllng 1tself This is clearly/diﬁélcult and ‘people
may’vacLUate con51derab}y Alternatlvely 1nte11ectua115ed
defensive postures may be adopted to control thelanx1ety. A
"stance of non—involvement,may be taken. Thus 'relativism' is both
an assertion of self and a stanéﬁrfvr coping with the problems
of cohesien it Createsj\it can be a paende-openness.

S38 - I was busy chasing around with my idea of what life
was all about. [I. - What was that?] Skiing. [I. - What did
that mean to you?] I didn't Kknow. I avoided thinking about
it, it was a depressing thought - God, what am I going to

'do, what is 1ife all about - scary. And it was 0.K. if
was totally.preoccupied with Something else. Later_lt's not
so scary. Everybody else is in the same boat. They don't
know what 1life was all about either but they don't seem to-
worry about it so why should I. ‘

S08 - Thought we'd get down to removing oneself from tife,
just watching it instead of being part of it. [I. - You
feel that?] I don't know what it means to be part of life.
I feel I'm just observing a lot of the time from outside.
I don't deny people react and respond to me but I do feel
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I™n JUSt watching. Being prepared to 1nvolve myself in the
ritualistic communication games we play and I'm prepared

not to deny those have meaning and value. Switched from
‘ome‘reality to.another. When I'm playing I'm happy where I .. . . .
am. When I'm looking I'm not happy where I.am, I'm searching, ,
looking for alternatives. It's a form.ef self-inflicted pain

if you like. Maybe that's the crux on;whlch my belief

system totters. It's a matter of keeping yourself detached

until you find what you want-to, or throw yourself into

‘ everythlng that comes along until you find what you want to.

And you're tottering on that. I'm om®the detached side but
‘it's uncomfortable. :

'(and later)' -

-"Not getting involved is lonely, but it's rewarding too,
but-it might not be as rewarding when you're older. I ‘
think the product of non-involvement in cynicism which is a
trap I've been trying to avoid. [I. - Why-is it a trap?]
Just another constructed, reality, anti-reality, no more or
less valid, but less pleasant, Can't help getting cynical
about all the little games happening if you stand back and
watch. To thine own self be true, eh!

S05 - I've had a history of not making choices for myself.
I've found direction in the sense that I know what I want,
I want to find directions. ,

S07 - That's the‘Whole;pbint, that you create the whole
show yourself and i1f you make it a bad experience you're
totally responsible. It's nothing to 'do with them.

S38 - I sometimes envy people who have a definite idea of "

. what's going on, a definite philosophy, an outlook on life.

I don't always agree but- I can envy their having it. But I
can live without it for now.

SO06 - I don't like to think it but it's probably true’that
my cultural and personality matrix excludes some things.
It's sufficiently fixed that there are some things not that
I couldn't do but that I couldn't consider...[I. - And that
bothers you?] Bothers me because if you want my purpose in
life*it's to maximise my degrees of freedom, if I have a
-choice between two situations. It's, disappointing that
whatever you do you're shutting off deégrees of freédom

just by being alive. Doesn't seem to be too much you can do
about it. : o

[I. - Does it bother you that ‘element of drift?]

S06 --No, I find-it almost sustaining. I've almost-decided
well, mostly I operate on the assumption there's no

absolute meaning to life - that is reinforcing to that that

I drift. It's made me happy so maybe life doesn't have to

have true meaning. If I'm in a different mood it's kind of

a piss off.

5066- On some level it scarsi;me to be known too well. It's
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a trapped feeling. That's related to my tendency to see
things as power situations. I don't like being labelled.
Like the difference between 'X' "is a programmpey, and *'X' ' T
can program. I'm not a programmer, I.'m me and can-

program, [I. - What is it you feel about that?] A power

thing. And feeling I've hit stasis, needing to not be fixed.

And generally feeling do I really want to do this? It's a

large question which I haven't resolved yet. Don't know if

it should bother me. :

SO8 - I was struggling with my identity here. I didn't

know who I was here and so I couldn't relate to people as
who I was. I'd always run back home, where I knew who I was
in those peoples' eyes and people knew me. Knew what was
expected of me, a very safe environment. Then I realised it
was me, I was alienating myself. I realised the onus was on

me.

SO05 - Don't want to put myself in a restrictive situation
in which I can't expand and have freedom to do what I want,
what I choose to do in life. That puts a limit on the kinds
of sacrifices I'm willing to make, which is good and bad.
It probably means I-won't achieve what I want by the very
fact that I won't want to go to the very sacrifices
necessary to achieve that end. :

[I. - What did you mean by self-actualisation?]

S07 - More of a feeling that you're there. Taking on more
of a distinct identity than I have. I consider myself as
being made up of bits and pieces, trying to get it all
together into more of a feeling“of completeness.

'"fand later)' -—

- Getting rid of all the undecidedness, have to narrow
myself down a bit. Indecision prevents me from doing that.
I think now I should just have picked something and done it,
taken a direction or a stand or something, rather than just
looking at - all the possibilities and not deciding which one
and doing nothing. I lost myself in doing that, my.sense of
self faded away by going into such diverse areas. Now
piecing it together my sense of myself is coming back again.

S06 - If I fitted the societal norm I would catch less flack.
If T had a job, a house, a family, life would be clearly
defined and simplistic and in some ways that's attractive,

but only if you could have never thought about it beforehand,
never know the difference. But it's a little too late. I
wouldn't be satistied. I've been exposed to a higher level
of stimulation, environmental and intellectual.

S14 - Be a good feeling to resolve the conflict, especially
if T could just make the choice, not worry abottt the options
that I've left. Be a very secure feeling. I'd know where I
was in relation to other people. I wish it was just

possible to make the choice and blank out everything else.
Make the choice arnd go on with it without second thoughts.

S
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S13 - I feel married more and more but it!s not right for

either of us.to make a commitment, ridiculous. What the :

hell do I know what I'm going to be 1like in twenty years, - - =~ -
in five years,. tomorrow.. She's the same. I don't think it's :
fair. Future promises are in a sense wrong because you

can't know. ) S

A more complex and articulated view of oneself also
develops. Self- referent1a1 qua11f1cat1ons to statements are more.
common, and there may be references to the ongo1ng interpersonal
process of the’interview. There is a deeper psychological in-
sight into.oneself: motivations, are-considered,las is the
influence of background, and one's defensive tendencies to avoid
issues. There may be reference to understanding“eneself by
getting in touch with one's feelings. This stage may be the para-
digmatic one from involvement with therapeutic growth =

7 .

. O . . .
experiences. Personal growth may.be used as an ideological basis
around which to form some commitments. There mgy be a sense of
wishing to discover onme's 'real self'. This is“seated to a
heightened gw@renEss of social interaction. Some people may be

very aware of trans-situational changes in their behaviour, Oj;J//

- of oneself or)others 'wearing masks', putting on motivated

performances. Thus individuals are found with problems of self-

integration as a quite explicit problem. Commitment may be =

experienced'as a bringing together of disparate parts of oneself
allowing a sense of individuated completeness.

There is a trend to a changed t1me perspect1ve Wh11e

before future or1entat1on seemed to be becom1ng better

elaborated now it is Commonly dismissed as un1mportant There
is relatively little orientatien to the future, and a lack of an
overall plan. What is vital is to be involved as much as possible:

in the present, to be doing all one can now. Thus tather than
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trylng to achleve a predetermlned goal one should concentrate

fully on, 'now', thefmoment~ Wh11e tth can’ seem to represent a
rejectlon of the demand to be in control of 0n655d1rect10ns, it
can also be seen as a feellng of greater security about the

Validity of one's individual personal response to a situation.

vThis is an important developnent hecanse together-with
the open-ended‘transactional view of’knowledge, and a sense of:
the importance of individual change and continuing development .
thls relatlvely 1mmed1ate time focus forms a general empha51s on
process, of ‘means. rather than ends wh1ch seems to prov1de some
people with a'resolutlon to the ambivalences about commitment
which in many of these subjects has a transitional quality,
although it is the highest in this scheme. |

SOl - I've always felt I had an identity in me, just .had to
bare the real me.-With growth there's a gradual discarding
of unreal possibilities in favour of one you really are. It
becomes consistent but it also grows, I'm not sure, your
inner self become% dominant over the environment.

S36 - I became really dissatisfied with what I was doing.
Maybe she [girl-friend] was the spark that ignited some-
thing. It was brought home to me that I was really out of
touch with my emotions, I was pseudo-intellectual, like
really rational. And I also became dissatisfied with my
life up here; when I looked at it it was nothing. I was
taking all these classes but wasn't really in touch with
anything outside of the classroom. Saw that happening. to a
lot of people. When everything around became clear, suddenly
myself became really clear to me. That was all bullshit,
suddenly went poof. I feel dumb saying this, it seems 1ikKe
a cliché, but I realised the basic me, the core me at that
time was a little boy needing someone to hug him and I
thought is that all you are, is all this stuff really un-
important I knew I couldn t know everything there was to

all the questions I'd ever wanted answered the thing that

had been‘driving’mE“in“that”processmfrom‘high school to mow

was suddenly gone. I‘'ve never felt so self-aware - that was
really frightening at first.

SO08 - I feel on the defensive. {I. - Why is that?] Because
I am looking for something and wondering what, but should I
keep that hidden etc. I feel this way in-any situation to a
certain extent. People are trying to find out where the

,‘;A
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‘other person is ‘at and’ what they 're, doing. So on some level
with any kind of 1nteract10n w1th”§pother human being
there's g01ng -to be a mask happenl It's just mdre
obvious in this case because it's a-regular routine I-had . .
to *slip into before [to  his father]. Usually I wouldn't be
able to say that was a mask and I wasn't belng myself .
. because: 1'd be sure I was. [I. - How do- you.mean be yourge4f
or not yourself?] Well~ 1iké in this cadse I saw the routine
and because I feel easy enough I was able to brlng it to
your attentlon able to comment on myself, which is a way
of exposing yourself right? Now in most 51tuat10ns you
don't have that -confidence with someone else so you don't,
or 1 didn't, look in at myself and comment - I might just -
let the mask happen. I become a part of it. So I-.guess 1it's
not saying it's a mask, it's me at that time, ‘But it's
still a mask, goddammit. It's like it's d projection of ‘ o
just part of me, that part I've decided that person wants b
to see, whereas the rest of me maybe isn't hiding behind o
but it's not- being projected as well. 'Mask' implies
conscious h1d1ng of part of you, I don't like it for that
reason, but it!s. definitely showing somebody only a part B ~K¢[

' (and: iater)'_
- I don't want'to gét caught up in peeking in on myself and L E
verbalising my motives as I go along. It's fun to do but a o
waste of time. My slightly neurotic rout{pe - BT

'(and later)f ’ - G_* .

- To take my thlnklng further at thls/éoint,would mean I'd
have to start examining my personal 11fe I'm not sure L'm ST
capablé of doing that objectively. [I. - Why would that- beﬁ,’. B oY
necessary9] Well the question I've come up with and gone, - j
around in four different ways since we started talking is T
why have people such_a hard time communicating. T've comei

‘up with various reasons. If I'm going to pursue that I'd

‘have to find out why I do that - construct varlous ]

realltles project only a part of me. : 4 <

(1. - How important are personal relatlonshlps to you7]
S49 --I try to put myself as much as “I can into each
exchange;—*don t get performance oriented on me heére!

$36 - I don't think I'm trying to impress a;lot of young) i ﬂj
minds, trying to put. my mark on theém. I don't think so - o
but who knows. what evil lurks 1n the hearts of men.

‘506 - To COnceptuallse 1t -1 can't work everything I do is P
a hobby I happen”to do thlngs for~hobb1es that\bf&ﬂg—meneygﬂ—f—u—Aa

Cin,

iI. - Got an} plans”J S06 - Yeah I plan to be happy - »
7T - kind of vague.! Yeah, but 1t does maximise my degrees

of freedom! I_plan to screw around titl'I find something

that makes me ultimately, happy and I doubt .I' 11 ever finish

the . plan

v
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Discussion of theﬂLgﬁéis of Jdentity Structure

. SO08 - I won't makg}aiins. Always seems like .just when I'm

177

down and out, read o end this little dance T'm doing on
earth something pops up, or I pop something up; something
I'm willing to get into for a while. Seems like things
usually work out. .

S01 - As I make = decision the present becomes the future.
I'm more bound up with the present. What I'm doing in the
future is what I'm doing now. .No reason to separate the
two. ’ '

S13 - Society sets up all sorts of pressure to do something.
People operate on the grounds that things are going to get
better and that's the reason for doing anything at all, but
I don't think anything is going to get better. If you set
-the game up 'so that some are better than others and work
out a plan, once you get there you realise it isn't really

- ‘' any better, then you have something else in the future to

- look forward to. [I. - And yet you've said that goals are

"everything.] Without goals it would be meaningless but
goals .themselves are nothing that great - it just has to
happen. : '

SO7 - I've no Utopian ideals - you shouldn't make your
. happiness contingent on goals that you set. You never know
- . _how it's going to turn out_ if you do this and this - too
. -many links in the causal chain that have to be taken into
account to predict what's going to happen. All you can do
i's guess a bit at it and aim yourself in a direction that
‘this is going to be alright, but you can never know.

1,549 - I'm basically a person and trying to become more of
~that. [I. - What do you mean by that?] I'm trying to find
. .out what that really means without all the negative con-
“ditioning that I find in myself, responses that have been
conditioned within -myself that I feel are negative, are
inappropriate because they conflict, with other parts of
myself and I go 'what's happening'.. So trying to deal with
that. I guess-it's a process. I feel like a process, not,
.. ah, ‘whatever the alternative is (laughs). [I. - What would
. it'be?] To view yourself as complete and to be complacent
. *with’ that, to deal with that as an absolute, think I'm me
~, and .everything else revolves around without touching me. Or
-~ to assumé& that becduse you're the way you are that makes it
right. Everything is an onward process. There are no ends,
-only means, ’

PR
3

*

It was noted in'the introduction to these descriptions

3 e .
. that they Were_negessaril§ idealised. It is not suggested that
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} all subjects are immediately recognlsable as conforming to the

descriptions as*they have been given. The divisions between the

rﬂ
levels have beé“ highlighted, the major thematic elements will

not all be present simultaneously, and the influence of culture

- and psychodynamics are very salient in how subjects present

their identity concerns.

The essential features of the scheme are presented
in . table 18. This summery' R3Yy make. it easier to

, 7~ ‘ - e o
appreciate the key featuree//of’ each level and
the developmental hierarchy implicit.in the: scheme as a whole.

o~

in a normative interpersonal world .and his identity 1is defined
in terms of 1og§flon 1n that world. His identity task is to
locate himself within it in a status which is attalnable and
validating in terms of mutually accepted values. At the level of
'emergent self awareness' a perspective is being galned on that
world‘.Aiseif which is the 'possessor' of values, beliefs and
interpersonel qualities is‘separéted out from the interpersonal .
world and can be comparea with aspects of’it; formerly eelf-
evident qualities of tHe>normetive world can be called~intoa‘
question. The identity task 1is to discover a location for the
self which will be validating aﬁa“fulfilling in terms of ite‘
perceived qualities. Commitment is the experience of a fit

between the attributes of self and its 1ocatign. At the 'system-

At the .'normative conventional!' level the person is 'embedded' = . .

atic self aware' level thls ‘sense of a conscious self is

consolidated. The identity task is to create a coherent system of
Vaiues, standards and beliefs that cqnstTTute a matrix for
ﬁhderstanding and evaluating the self; and to find a locdtion in

L= 4

the world which will preserve ‘the integrity of this new self-
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‘structure. This was done with varying degrees of conf#dence in
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system one's self- respect by valldatlng it. There is an inter-

action of mJtual cr1t1c1sm between the self—system and the

social-system. In mov1ng to the autonomous individualistic’

: 1eve1 this systematlc self awareness is agaln Te- contextuallsed

both the self and the social system are seen as relative,

] :
contingent and constructed. Tension is experienced between the.
demands. for jﬁstification by both the social system'and,internal

standards, and the clalms ofone Ss- individual unlqueness. The

identity task is to flnd a sense of 1nterna11y valid 1nd1V1dua11ty

which can be validated and reciprocally enhanced {'created') in

£

the process of -realising conscious acts of commitment.

This structural schematic and the -features which seem
=

to characterise the levels, as described in the preceeding

sections, can be employed in the manner of a global rating scheme

to the identity interview material. It was felt to be possible,

in this way, to assign each subject to a level of identity

the accuracy of the rating, but in the majority of cases the

hypothesised structures were felt to show a reasonable 'fit' to

the forms of the subjects¥ identity concerns. Thie gives the
scheme a kind of 'prima facie' plausibility but further

validational evidence is necessary.

, The,most important evidence on validity that is avail--
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able 1is the relationship of 'identity structure', treated as a

PUTITI P

further cognitive developmental variable, to the other measures

of cognitive structural development The emp1r1ca1 relatlonshlps

to logical structure, moral reasoning and 'ego development’ are

shown in tables 19, 20, and 21. There is a consistent moderate
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. TABLE 19 181 :
- THE RELATIONSHIP OF LOGICAL OPERATIONS L
' TO IDENTITY STRUCTURE ' e ‘ o
b
‘Logical Operations, |
Stages 2 L o2=3 ° 3a.- 3b
X
° I 6 3 3 o :
, . IT 2 4 4 3
' Identity . '
Structure 9 o
111 3 2 4 2
) ']
. IV 1 2 5 5
x? = 12.88 n.s. -
r. = .34
N
- T - T o ~
t
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TABLE 20 v/7

THE RELATIONSHIP OF MORAL REASONING —

s

TO IDENTITY STRUCTURE

-

a) - Moral Reasoning
. Stages 2(3) 3(2) 3 3(4) 4(3) 4 4(5) 5(4)
I 1 5 2 4 0 0o 0 0
. 11 0 1 34 4 1 0 0
Identity - :
Structure — r;p g o 2 4 4 0 o0 10K
: ¥
1V 0 0 1.1 2 0 ¢ 3
x2 = 50.07 21 d.f. p < .001
‘ r. = .59 p < .0001
b) Group major and pure moral stages, for easé.of inspection:
" Stages 2(3) 130 3(4) 141 4(5) 'S5
I 1 7 4 0 0 0
11 0 4 4 5 0 0
" 111 0 2 4 4 0 1
Iv 0 1 1 2 6 3



v
el

p - TABLE 21

THE RELATIONSHIP OF EGO DEVELOPMENT (W.U.S.C.) .

TO IDENTITY STRUCTURE o

< Ego.Development
stages A-3 13/4 14 14/5
1 0 5 . 7 0
| 11 0 .4 7 2
*4}) Identity '
Structure ' : ) .
I11 0 3 5 .3
IV 1 1 7 2
‘Xz = 16.01 d.f. 12 n.s. .
' n
TT = 26 p < 05

183
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to low positive intercorrelation with all of these variables,

each reaching Sﬁatistical significance: with logical development,
T =..34, %%5 .01; with moral reaéoning, r. = .59, p < .001; o
with ego developmént, r% = .26, p <,.OS;_The>leyel qf these
correlations is of a comparable order to thosejtétween the pairs _
- . &
of the established variables (see chapter 3). The relationsﬁip E‘
with moral reasoning‘in particular is the strongest in this study
and gompares favourably with others reported in the gaggitive
dg;g%opmental literature. These relationships are good evidence
for a measure of validity for the construct 'identity structure’

4
and for the interview rating method of assessing it.

It is useful in terms of understanding the meaning of
‘the 'identity structure' construct to go beyond this overall
compafison to examine particular stage correspondencies between

identity structure and the other schemes. At a conceptual level

it is easiest to see a qualitative similarity between the levels

o

of identity structu;% and Loevinger's description of the mile-
stones of 'ego development' (see table 2). Level I, normative
conventional identity, is similar to I3, the conventional level;
Level II, emergent self-aware identity to 13/4, the self-aware ﬁu//
level; Level 1II, systematic self-aware identity to I4, the
conscientious level; and Level IV, autonomous individualistic
identity to I4/5 and 15, the individualistic and autonombus

levels. This descriptive similarify was-predicted on the basis
of the conceptual relevance of the content'domains.vThese\_
correspondencies were Striking as the descriptive groupihé
emerged in F%e course of the study %pé\are reflected in the
naming of the identity structural lgvels. However it is apparent

f L. . . .
that there is little basis in the empirical relationship for

- &
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that moral stage '3' is most associated with levels I and II;

‘stage 3(4) with levels I, II and III{ stage '4' with levels IT

: 185
such a characterisation. The conventional level is not /

represented in the W.U.S.C. sceres. The bulk of the subjects
“score atygI3/4 and I4 in a way that bear: only a very_weak ) J?/f
relationship to identity structure, I4 being non-discriminating. %
There is a stronger relationship at I5 but involving only two
subjects. These results are reminiscent of those between 'ego
development' and ?he other two structural measures.

Examining the relationship of identity structure with
logical operations there 1is clearlyéérwide scatter of scores and
the relationship 1is accuretely_reflected by the low linear

correlation. There is little evidence that certain logical stages

are necessary conditions for development of identity structure as

“rated here. f

P
o

While the content domain of moral reasoning might seem
further from identity formation than does that'of 'ego develop—
ment' the empirical relationship with identity structure is much
more substantial. In contihgency table ZOb moral stages are -
grouped together, with the ?ajor and pure‘stgge‘ratings being
merged, but the emergence of:a new form of reasoning as a minor
stage left as a separate 'transitional'! stage; this seems the
most conceptually justifiable way of grouping for easier data

a

inspection (see Kuhn et al., 1977). This distribution suggests

and III; stages 4(5) and 5(4) with level IVF,(In ne.inéfance are k

these relatio;ships violéted by more than 2 cases.)
Conceptually it is possible to interpret these

relationships as showing that while there is not.-a strict :

developmental correspondence between the domains of moral

ddldenw o
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reasoning and identity structure, nor any preconditions of

4

development in one domain for the other there is a?general»
developmental parallelism in which stages in the two~doh;ins
correspond structurally to each other. Thus: normative conven-
tional identity corresponds to iﬁterpersonal conformist morality;
emergent and systematic self-aware identity correspond to the
emergence and consolidation of social system and cohscience
morality; and autonomous individﬁalistic identitz_corresponds to
the emeréénce and consolidation of social contract ana individual
rights>(postﬁconventional) morality. In spite of some dissimilar-
ity in the apparent content of the two domains there does seeh
to‘be a structural affiliation between the stage hierarchies
proposed by the well established Kohlberg measure of moral judge-
ment and'the proposed ego developmental construct of identity
structure, ‘ ‘

Some statistical test af these associations is possible
on a statistical basis using fhe 2 X 2 contingency tables of the
equivalent stages against all the other stéges (grouped) on each
. variable (see Damon (1977) aﬁd,chapter 3). For level I associated
with stage '3', y? = 5.10, p < .05; for level II associated wifh

stage 3(4), x* < .1, n.s.; for level III astociated with stage

1

47, % = .4, n.s.; but for levels II and IIT associated with
stages 3(4) and '4',-y% = 7.36, p < .01; for Level IV associated
with stages 4(5) and 5(4), x? =, 22.04, p < .001. To the extent
that these associations are post-hoc these tests may be viewed
with some scepticism, but to the extent that fhé proposed
assoclation of moral reasoning to the levels of the new scheme
has a coherent aﬁd unambiguous rationale (which is further
discussed below) these data may be taken to bé%@onfirmatory of .
. , s

ES

v
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that proposed association.

These empirical relationships provide a degree of
support for the identity structuré scheme. Clearly it gains
credibility to the extent that the cqénitive developmental
assumpt}ons on which it is based are accepted on the basis of
ofher'eqidence. This suggests that anotﬁer approach to valida-

-4

tion might be the assessment of the scheme in terms of
e

3

Cognitive developmental criterjia, namely: invariant developmental
»

. sequence; universality; structured wholedess; hierarchical M

X

qualitative discontinuity. \%hé/ ;}x:
e
. : .. - . : A
' A cross-sectional study such as this is Tously u;f?
A S

able to provide good evidence afout developmental processés.
Identity structure does correlate significantly wi;h age,
r. = .36 p < .01, suggesting that it is developmental over this
age range (bearing in mind, However, the artefacts associated
with the age distributioni. The best evidence on this Critgribn
is the relationship with the other cognitive developmental
variables; especially moralvreasoning which has some validating"
////w/””* data of its own on this point. This suggesés the likelihood df at
least a general developmental progression in identity structuré.
Not only can universality not be claimed on the basis
of the present study but given the levels as charécterised in
the detailéd descriﬁtions, considerable caution must be expressed
f“1=in this regard. Part of the argument proposed here is that these
- descriptibns'contain‘substantial{thematic, as—opposed teo
structural elements and that it is probable that these will be

culturally influenced. For example the place and form of

. political as opposed to 'spiritual' elements in peoples'
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ideological concerns is likely to be-substantially- different

o ¢ .

B L4 .

under diffeyent ciréumstances. Anothé} example ig'th§;§ﬁﬁurg‘agé
degree of peoples' goal orientation. This’éonce£hgéight<ioék*.' o
somewhat different in young men in our culture who are néfi""ygi‘
‘attgnaing college. Whi}e some formvof 'universalifyj is imglicif{
ly’élaimed by the cognitive developmental form of the schemeéﬁﬁ* .
Vis necessary to become,LIEaTer about its essential, stfuttural
features., .
- o

The degreeito which the levels form a structdral whole
cannot be assessed with the present methodology. In order to do
so it woulikg%quire a‘rating scheme for partichlar ';Co;able'
statements, and a more structured and tightly controlled inter-
view. This was not part .of the purpose of th?s study, nor is it
necessarily regarded as a useful extension of it. The immediate
purposé has not been to produce another cognitive developmental
'test' but to conduct an,‘investigation‘. The question of
structured wholeness remains of theoretjical importance but it
must be examined using other instruménts.

This still leaves an‘impressidnistic analysis of this
quéstion open as a way of g§ﬁerating hypotheses about the form
of ego structural developmenf. Most interviews gave the
impreésion of subjects being classifiabl¢ in tg;ms of a major

. ~
ideal typical structure and its associated concerns, but also of
their being differences in the degree of'consolidatiqn of those
structures. It might be possible to describe tﬁese differences in
termsrof Kohlberg's méjor'and'minor stage médel. However; 
Loevinger's view that individhals do natufally relate in terms
of earlier levels some of the time and also have glimpsesrof
higher ones, and that'fego develdﬁment' i{s an underlyihg |

e ’
-



continuum allow1ng fGT some flex1b111ty of functioning could

“the quotatlons came from subJects c13551f1ed at that level, but

.1
- 2 ’ .
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also be- argued In the descriptions of the levels prov1ded all
clearly. thls 1nvolved Substantlal select1v1ty on the part of the

researcher All subjects make zemarks that séem to, (and perhaps,'

inva sensé do) represent earlier levels, and many make State-

<, ments whlch out, of context mlght suggest a higher leyel

4

’ A Vital theoretical difference between Loev1nger and
Kohlberg is whether structural development is best seen as
adrancing on a Broad front or most be divided intéispecific

content 'streams’' to find structural coherence'xThe pre;ent Etudy,

has adopted an approach more similar to LoeV1nger s in so far a7
1dent1ty is a relatively broad topic and substantial coherence ST
at an impressionistic level 1s claimed, but a very few subjects

seemed to manifest some 'décalage' between the areas of vocation

and ideology. This might be interpretable in terms of the unique

circumstances of the case, as the product of interaction of

.structure with cultural and psychodynamic factors. Were the

domain of personal relatlonships to be introduced into the-
analysis the 1mpre551on was that the number of ?Zch cases would
substantially increase. From the questions briefly explorlng

the conceptualisation of relationships and commitments to
intimacy certain typological patterns emerged which seemed to be
similar to those proposed by Selman and Jacquette (19i7b); It
appeared that these:were not necesearily«aligned_with the
identity structures, and ih”those,cases where there was a
difference that,in these young men, this was almost always a lag

i

in the sphere of relationships. This specﬁlative possibility

£

represents a fruitful area for further investigatioh.
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The structural criteria of qualitative discontinuity

. ) i ) * -
and structured wholeness raise the issue of the discriminability’

A

b

of adjacent levels. This can bf addressed empirically with
fesgﬁct to the other c&énitive deveiopmental variables. The only
Va}iable which might discriminate each level of idehtity |
~ structure from‘those closest éo it is moral reasoning. A test of
the discriminability of each level in terms of the digiribution
of moral reasonigg scores of subjects cIaséed at it can be made
using the Mann-Whitney 'U' statistic. For levels I and II, U =
26, p < .05; fer-levels II and III, U = 51, n.s.; for levels III
and IV, U = 30, p < .05. This suggests,  that in relation to this
cher measure of cognitive structure 1 rels I and IV are -
qualitativelf‘distinct, but levels II and IIl-are not so readily
discriminated from each othér. This is in agreement with the
proposed/gtége associations discussed abovel(and the test is
;obviéusly‘not statisticqily independent of the teéts made at that .
point){jgnd with the theoretical description of levels II and III.'
being the emergence and consolidation of structureé of self-aware-
ness ratﬁef than the major structural transitions between léveis
I and II and levels III and IV. Internal evidence of the dis-
criminabiiity of the levels, as opposed to this external com-
parison, would demand an examination of the interrater
reliability oﬁlthe catéébrisation of the subjects acgording to
the scheme. This has not been undertaken since the terms of -
7referénce of this study have not been to construct a 'test' for
fﬁfther use but to conduct an éxploration of a theoretical issﬁé
(ﬁlthough the scﬁ%me has been treated ag a variable fo;,the
//purposeé of further explication).

The issue of the qualitative distinction between
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levels and the hierarchi;al integrative nature of the develop-
mental prdgreésion is primarily a question of being able to
explicate %he internal logic of tﬂe scheme's essential structure
as distinct from a broad description of its associated features.
This was done at the beginning of the present section. To
recapil ulatef at the,first level the individual is embeddéd in a.
normative interpersonél world, but at the second seems to'gaiﬂ a

sense of perspective on that Wdrld;'separates himself out from

<~

#t and can compare his personal qualities and values with those

of the world; at the third level this self awareness is consolid-
atéd iﬁ\ﬁ system of internal standards by which to>éG§{pate the

world and himself, but at the fouffh level a further perspec?ive
is gained on thig éelf;systém;ére-contextualising it, seeiné ‘

self and society as relative to their assumptions and defined

by constructed sets of 'rules' to which the individual must re- -

commit himself by a self-conscious act of will or faith. This is

the core structural progression which is the basis of the scheme
of i1dentity structures, and which is implibitly sUggested to be
a universal feature of structural ego development.

In fact this structural progression is closely related
to the progression inherent in Kohlberg's scheme of moral
development, but which is most clearly described in terms of tﬁe
'social perspective taking' level of the stages (see table 1)
after the manner of Selman and Jacquette (1977b). However the

present theory is primarily focussed on the structural develop-

ment of the self, as opposed to the world in the terms of Koht=— .

perg's (1973) distinction. It thus represents a contribution to
his call for a complete theory of structural ego-development

caﬁable of encompassing both these poles. The empirical relation-

T
/

R
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ship of 1dent;ty structure and moral reasonlng may be understood:

in terms of this common relationship to a basic structural
progression in social cognition or egoidevelopment, 1
p “ - This understanding of the derelopment of the éET?
which grows out of this scheme of 'identity structure’ receires
further confirmation and clarification from the 1ndependent
‘theorEhlcal work of Kegan (1979), which became available after: =
the‘identity structural levels had‘been outlined. Kegan's
scheme (see Appenoix C) proposes at qnite an“abstract leve; a
series of 're-equilibrations' of self and other,.in which- the
self is reconstructed at a new level by attaining the
Capatity to co-ordinate as 'object; those»asPeots of its 'reality'
to which it was formerly merely 'subject'. This corresponds to
our analysis of level change as ‘gaining perspective’ on the
self of the previous level. Kegan's is an important abstract -
construction of the fundamental theoretical basis of all the.
cognitrve structural schemes as,manifestations of }ego develop-
ment', The leveis of 'identity structure', based on developments
in the‘ways individuals negotiate the task of.constructing:an
integrated 'self', are readily linked to Kegan‘s theory of 'self-
other' dialectic, and seem to correspond well to it. Level I
appears to be Stage 3 (interpersonality), levels II and III the
growth and consolidation of stage 4 (1n5t1tutlona11ty), and 1eve1’
IV the. emergence of stage 5 (1nd1V1dua11ty)

A further pattern may be perceived in the descrzption
of the levels. It appears that levels II and IV are relatively
similar to.each other and different4érom the other t&o;[and,

perhaps less obviously, levels I and III bear some resemblance 7"

to each other. One way to describe these similarities is to say
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that levels llland IV are reldtively q{iented towérds the 'self!
and levels I and IIItowards,theu'other"or:tne"world'. This
conforms to Van den Daele's'(1975) proposeliof'such sub-t&pes
within structural levels Lsee Appendix C). In his theory there

need not be development through all such stages; sub-%tages ﬁhx\

be skipped, and individuals may tend to be oriented more in one

mode as a matter. of personal cognitive style. There may be an

element of such personal orientation involved in classification

to 'identity structural’ level. However there is also a develop-

" mental structural interpretation of this progression, that

i

1n1t1ally in grow1ng out of a structure the self is experienced

as Constrained by 1ts former self construals and such constraint

tends to be projected, seen as coming from the world, an old

world which is,'seen through' as fal%e and limited.. Thus stage

transition is typically experienced as an assertion of self, and
‘such are levels II and IV in the present scheme.

. This diScussion of the scheme of 'identity structure’,
based on the detailed descriptions of the 'levels' as types,has
attempted to demonstrate that there is a measure of support,

empirical and conceptual, for the scheme ds a cognitive develop-

mental hierarchy. It bears a coherent and recognisable relation-

ship to &ther schemes of social cognitive structure in the neo-
Piagetian tradition of‘Kohlberg: It appears to be based on a
similar underlying logic of “the development of cognitive ego

structures, invelving the stégewisefreCOﬁstructiln of the— — S

relationship‘of self and social world.,
The theoretical’aézumption]on which the study was based

suggests that such cognitjﬁe structurel development was not the

e

i Wﬂ;}\ﬁ{mﬁiﬁ;ﬁi,m St e
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only element of overall ego deveiopment. Psychodynamic<and
! . {\-*v—w-—""" :

socio~-cultural fac¢ts of the develophmental process were 'claimed

-

to be. conceptually sepérable. Within the 'ideal typical’ -

descriptions of identity structure prOvidedfthere is considerable

individual variation in the presenting 'ego state'. The theoryy,

suggests that this should be explicable in terms of these

further elements of ego dévelopment which contribute to a

[

' peréon's construction of his personal identity.

_Aldentity Structure and Identity Status e
. P —~ .

A question central to the.study is the Hature_of the
reciprocal influence éf cognitivévst}ucture and psychodynamics
in identity fofmation.'The delineation'of the cognitive
structural scheme of levels of identity confirms that identity
issues are experienced in structufally different ways dependiné
on the level of cognitive structural ego development. The

overall efféctvdf these structural differences on the mode of
psychodynamic identity olution (idéntity status) 1is shown in
table 22.
It is apparent in the distriBution of statuses by
. — .
structufal level that there is a moderat% cérfelation between
them, r. = .41, p < .001. There is a trend for the_ more sophisti-

cated structures to be associated with the more mature or inte-

grated statuses. It appears from this that structural and gsycho-

dynamic development show a mutually facilitative relationship.
However, it is also apparent that, although the overall distri-
bution in tHe contingency table shows a significant x? = 18.84,

p < .05, there is also a wide scatter of data points, with most

»

-

¢

b



TABLE 22

THE RELATIONSHIP OF IDENTITY STAbe

TO IDENTITY STRUCTURE

195

v
s Identity Status
. 4 N\
Foreclosure Diffusion 'MQ,ratorium‘ Achievement .
- g ¢ i
I N 6 ; '3 , 2 ’ 1 ¥
11 5 3 2 == 3
Identity . ) R ;
Structure ' - . )
111 2 2 2 5
IV -0 v 6 6
‘ X
¥? = 18.84 d.f. 9 p < .05
r = .41 . p < .001 —
. \

FARS
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of the possible combinations of structure and status found. At

the normative conventional level low identity statuses pré—
dominate and only one subject has achieved an identity within
thisvstructurgl context. At the emergent and systématic'sélf-'
aware.levels the}e{;s a more even'distributibn,of statuses, while
at the autonomous individualistic level onlf'a single sugject'is
not in the higher statuses.lbne readingpof these daté might
.propose that allpowing for error ofAmeasuiemént they tend to
support the hypotheses thét self-awareﬂego strucfuresiarg neces-

sary for achieving, and possibly even for questioning; identity;

and that identity exploration is necessary for transition to the

-+
~

autonomous individualistic level of ego structure. But even this
:interp£etation‘1eaves open the possibility that the procesées of
éxploring and resolving identity issues, or of failing to do so
satisfactorily, may differ at the different ego structural levels.
This 1is a cehtral issﬁe which bears more detailed examination
talthéugh it has implicitly been discussed to some4extent in the
descriptions of the identity structures).

A general theoretical point>at iésue is the independ-
ence of the two forms of categorisation df identity in théir
relationship’to the other variables. This can be examined by
partialing out each in turn from the correlations &ith those
developmental variables. Controlliﬁg for identity structure the
correlagion of identity status with the other cognitive

structural measures is as follows: with Loevinger's 'ego

development' r.=-.19, p = .1 {increased from -.06); with
logical operations r_ = .02, n.s. (reduced from .16); with moral
reasoning r. = .04, n,s. (reduced from .27). Thus identity

structure essentially accounts for the whole of the relationship

P 4
4 Pt .
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with cognitive structure (with the W.U.S.C. results occupying an

anomalous position). Controlling for identity status, the

correlations of identity structure with the cognitive structural

variables remains very similar: with 'ego development’ r. .= .31,
p < .05 (increased from .26); with logical operations r. = . 30,
p < .05 (reduced from .34); and with moral reasoning r. = .55,

p < .001 (reducéd frdm .59). These results suggest that identity
structure is a cognitive structural variable which accurately
represents the influence of ego structural development on the
processes of identity formaffon'and is separable” from psycho-
dynémic identity development in‘its‘relationships with the other

cognitive developmental variables. s

‘

- In their relationsh;ﬁs to those socialisation level
variables which showed the majof relatiqnship to deVelopment (in
chapter three) - degree of introspectio; and age;-‘thé fiﬁdings
are: confrolling for identity structure, idehtity status
correlates with intrQspection r. = .06, n.s. (treduced from .25),
and.with age r. = .38, p < .005 (reduced from .47);,§pd control-
ling for identity status, identify structure correlates with
introspection r. = .43, p’< .001 g;;duceq from .48); and with
age r_ = .2, p < .1 (reduced fron{ .36 ?hus the major trends in
these relationships are for introgpection to be related primarily
“to 1eyei of cognitive structure, and for psychodynamic idehtity
status to undergo more development over this»age range.

These results tend to confirm the theeretical pro-
position that overall cognitive structural and psychdﬁynamic
facets of ego development are separable., It wouldléppear to be
useful in view of this to further delineate in more qualitative

detd#il the nature of the interaction between these forms of

- .
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development, albeit in a somewhat speculative manner given the
i . - B L=

limitations of the sample and of the numbers of subjects
involved 4n each of these interactions.

~

Level 1

The normative conventional level was described as
limited in ifs capacities for reflection %23 absolutistic in
values and attitudes. The most ‘typicalf stétﬁs in terms of this
composite description should be the foreclosure and six out of
the twelve subjects ;t this level are rated in this status. The
identity system of these foreclosure subjects seems to consist

of a single major focus,'a domain in which the self is clearly

defined in relation to a system of normative values and goals

. which exist in the subjects' worlds in a taken-for-granted way,

with the self, as represented in the '1egifimating' reflections
of the identity interview, exclusively focdssed~on them.
Identity systems seem not to. be‘coherenply integrated across
domainsl These Subjecfs often give one’the feel¥ng of 'replaying'
a line of ogipion_agpéépriéted frqmrsome other source (most
often, of cour;éfféheif;ﬁarehts). The,general’sprface feeling is
ofiself—confidenpe andvuntrqubled optimism, but there may be a
sense of undérlying anxiety about thg ambiguity inherent in the
cultural climate of college and’this eme;ges in terms of the
denigration of the choices and Value;dof‘otherégand m§y also =
contribﬁte to the rigidity of theif égélusive identity foc;§.
Diffusion subjects preéentithe reverse side of,this
bright defined picture of- the world. Thé overall impression they

give 1s of a relative depression and hopel&ssness, resignation

to a situation im which they feel powerless. No clear structure

/N
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defines their path through the world and-they experience this

lostness as being'trapped by inimicai realities. Identity .
diffusion generally is a coping stiateéy'whiéh deals with‘the‘
anxiety of peqéonai ambiguity by céasing to actively care to-do
anything tc'changevthe situation, but these subjects are .
additionally marked by a lack‘of any sense oi much possibility
in life. Missing from this-sample are any 'happy-go-lucky',
guilt frée diffusions at this lowest structural level. They are
likely not to be widely repfesented in a universit; sample.;SuCh . -
subjetts may remain, in fact, at lower levels of structural ego
develépment than this one. Alternatively, at this level‘théy may

appear -rather as a mixed 'foreclosure-diffusion' ideﬁtity status.

~ &

k]

Thé one identit achievement subject at'%his level is
theoretically important. ¥he case iélrelevant to the question of
whether 'concrete' forms of structure are likely to 1limit a
persén’to‘immature’identity resoiutions by not enabling him to
review andiéohsidet a rénge of possibilities#or reflect upon
himself. One interpretation couid be that this subject (S12)* was
incorrectly classifiedT It is possible :to checkfthig through
other‘data, and in fact this”;ﬁbject stores at Consisténtly low
.'structgrél levels (concrete opgg@tions,:mpral stage 3(2), and
ego level 13/4) and forﬁed part -of the reliability check on
idéqtity étatHS“where he was rated consistently by both raters.

The form of this éubiect's identity experiences were
quite"éxtreme; He describes his late adolescence in termS"&hich
make it appear diffuse, but a sense of dissatisfaction made him -
go travellihg in Europe. The result of this was apparently a

near breakdown and a period of very severe disorilientation. He

emerged from this with a strong sense of his“capacity to do
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something in life if he wanted to and a desire to gain a

professional status. His family background was’extreméiy disturbed
and it seems prqbable that these experieﬁées were initigted under
‘ therbreésure of.sgverg‘éEQtional conflicts. He seemed pérsonally
open, flexible and enérgetic in the style of 'idént;ty achiéﬁe-
ments', His Values‘were remiﬁiscent of some of those at Uxaémemxmt
self-aware level, but he seemed to lack the capécities for
reflection which defines that level. Thi's lack of structural
C Vdevelbpment may reflect a 1imitatidn of underlying cognitive
capacities. |
The same thgoretical issue is relevant to the nature
of the moratorium status at this qusl. In fact the two subjects
SO rated ﬁefé regarded as rather anomalous cases on both
typologies: as mbrato}iums with strong foreclosure elements; and
as transitional between lévels I and II. They both displayed
considerable conflict and strugglé; both were in open conflict
with their fathers; both were overactive in thought and manner.
They showed no tentativeness in thinking, adoptiﬁg,clear-cut
totalistic value positions but contradictea tﬁemselves, often
but not always lacking awareness of this. They had no )
sense of the ambiguity of their positions but saw themselves,
accuratel}, as confuséd and 'mixed-up'. |
. These three cases together may suggest that an active
;experience of choice among alternatives, of doubt about oneself
and one's directions and commitments requiring the tolerance of
continuing ambiguity and a period of stiuggle toward resolution
is a form of experience which cannot be fully 'contained within',

or more accurately 'constructed by', a normative conventional

ego structure. Thus people experiencing a potential conflict
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over their sense of identity can attempt to control it e
defensively or progress to a more accommodating structural level.
That is, the status that is precluded by this structural form
may be thé moratorium as we norﬁally understand it. However it
apbeafs that fhis mﬁy not entirely preclude flexible identity
resolutions which can be achiévéa by sbme diffusive form of
structurai '"loosening' out of which a reworked‘identity can
emerge. An alternative form of 'moratorium' might be the con-
flicted, 'mixed-up' picture described above, which may not
necessarily result in a structural transition. ﬁeople in either

14

of theée states are clearly vulnerable to 'appropriated® fore-
closu}es of idéﬁtitf,‘of latching on to .something 'ready maae'.
It appears that the cases at this level who have |
experienced identity conflict have done so iﬁ the context of
important personal conflicts. The conclusion may be that identity

at this structural level is likely to be maintained at the less

integrated statuses and is not reworked unless ‘'such attempts at

resynthesis are impelled by psychodynamic or cultural conflicts

which create strong pressure for resolution. These formulations
receive some further confirmation from the data of Rowe (1978)
who ﬁad a single moratorium subject at concrete operatioﬂs; »
again this subject was experiencing a severe emotionally based
crisis, such that Rowe questibned whether he was a 'true'
moratorium,

A note of caution should be expressed about conclusions
based on this sample. Not only is it"small, so that other forms
of experiencing identity issues may exist, but also individuals
at this leve1>in a:uﬁiversity context may tend to be somewhat

unfisual as people.*Thusathese’forms of identity may also be
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unrepresentative of normative conventional ego structures in
the wider population, being perhapsiwidely influenced by , .
limitations set by an array of fmﬂprsF—cognitive: psychodynamic
and sociocultural. Nonetheless there is evidence for an important

influence of cognitive structure on psychodynamic processes.

Level 11

At the emergent self-aware level the open structﬁre
can.seem rather 'diffusive' in general character, but fore-
elosure remains the commonest'status. These subjects were not‘so
.cognitively 1imifed or SO rigi& as at the previous level but had
still accepted the norms, ideals and goals of their family with-
out significant questioning. They seemed less defensive than at
level I, but tended to be rather bland. They seemed‘to lack
social experience, Relatioﬂships with thei; parents still sounded
idealised and maintained as significant supports. Some of these
subjects were probably ‘'developmental foreclosures' who were yet
likely to meet with conflicts and questions which would affect
them more personally. It is as if such. subjects have é capacity
fqivexploration which has remained untesfed with respect to what
is most important to them, either as a result of lack of wide
experience, lack of significant conflict in their experience of

their background or anxiety at the implications of such

questioning.

. The emergence of a new level of self-consciousnéss, the

capacity to relate one's self-image to a range of options, to
explore and to question normative idealisations are qualities
which seem relevant to a mid-adolescent questioning but are

perhaps less suited to decision making abou{xghe/integration of

-,
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oneself and the relationship of one's life activity.to its

social context, Moratqrium subjects may thg; expériencé the
desire to explore possibilities and to broa&éﬂ themselves but -
commitment may be a probléﬁ. These subjects seemed to be look%ng,
around at a rather unstructured érray of options, hoping to land
on something gyf?ﬁéléi Probably different %ndividuals can make
this 'search wéth a variety of feelings of~anxiety or confidence.

V A salient fg;ture of thi; level is a diffvse quality
Ppresent in many of,éhe subjects. It seemed particulgriy difficault -
‘to draw a clear d%stinétion'betwéen rating subjccts as moratorium
or diffusion. Thqﬁsearchfﬁg of the moratorium subjects had a
relatively "cool! quality. Equally the diffusion subjects saw
themselves as open to what might come along, and talked in terms
of looking for the 'right thing'. Each of these three subjects
had experienced periods of doubt and search but had found it
difficult to find something that felt right, to commit themselves
to anything. éach had general ideas of somé direction in which
they were headed, but clearly hoped that iomething which really
felt 'right' would éppear. There seemed to be a fear of being
tied down aﬁd stultified (in two of the three). Thus the
distinction between the undirected quesﬁioning of the moratorium
subjects and the continuing bﬁt more listless search of the
diffusions may be a matter of fine judgement. It is possible
that identity status may fluctuate from time to time between
these two, with periods of relative 'crisis' and -anxious search
alternating with 'waiting']peridds in a more diffuse ;tyiéliﬂﬂ

Again, the subjects rated as identity achievement were
among theéiéés clearly scoraBle, having seme of the qualities of

both foreclosure and diffusion statuses. They seemed to have

PR T
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experienced more disorientation during questioning and felt the

£

need for a sense of direction, but this remained at .a general

-

level allowing for further exploration and development. Also

““each of theij itpjects could be rather glib, dismissively

tolerant or cosily non-questioning; this has some similarities
to an 'appropriation' type of forecldsure; ’

//{ It may in fact be most accurate to ZOnsider many of °
these subjects, whatever their status, as still involved in a
developmental process relevaﬁt to identity formation. Even those
rated achievement show scope for the consolidation of their
identity (and so possibly for its reverting to some more stereo-
t;bed form). Thus at 'this level while the status typology points
to the relevant parameters it may be harder to employ as a
classificatibn system. In particular it is possible that further
identity work is associated with the structural consolidations
associated with level ITI.
)
Level III

The concern with personal integrity and with acting in

terms of avcoherent system of values at the sfgﬁématic ;élf-
aware level sounds like the stuff of developing_égo identity;‘
and there is a preponderence of identizy achie&e;ent subjects
(five out of eleven) at this level. Two patterns seem to be
roughly distinguishable among them. In one group of three theif
account of their developmental history Suggeéts a period of

1

diffusion, with points)of~crisis, which was quite extended until

.they found a direction for career development around which they

integrated a system of values. Inethe other two subjects there

was a more defined period-ef crisis in which they had to struggle .
L :
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for a sense of autonomy but for whom, raters agreed, the re-
- . w

synthesis of identity that had been achieved was relatively weak,
in spite of their considerable cognitive sophistication. In
these subjects the themes offresponsibility, achievement and

par%icularly security were strong. It is tempting to speculate

that these 'weak' but sophistﬁcated achievements had failed to

- make the developmental transition to the autonomous individual-

istic-level, although they had been cognitively capable of it,
while the other group had worked out a sense of identity.in the
The two moratorium subjects p ted in a classic
identity crisis. There was a great sense of urgency. These
subjects were uncomfortable, not so much searching as battling

with the world around them which they felt was unable to provide

them with the coherence and value whidh they soughf. Their

struggle was,concgrn?d with ideoloé;; they wanted an answer but
felt Lnable’tdlregoncile their idéals with workable choices. The
guilt they felt with regardrtq their internal standards was
projected and they berated the world for:its inadequacy. This
picture may be unrepresentatively conflicted but fhe general
issue of an identity crisis at this level probébly is this re-
integration of infernél demands in ideological ahd vocational
contexts.

- Identity diffusion, then, represents a failure to meet
this task or a rétreét'ffd@'fully wofking it through. One such
Lsubjgct was fairly cognitively sophisticated but maintaiﬁéa a
'"happy-go-lucky' attitude without commitments. This might

represent a state of 'pre-crisis' diffusion. The other subject

had expexienced a period of questioning but the commitments so

/
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formed seemed weak and lacking in personal depth; his manner was

ioméwhat flippant.and cynical. Thus there is a sénse_inmthis
diffusion‘state of-a personal enterprise which has not been \
*fully followed through, and a less than personally meaningful iy
outcome accépted. /
| A state of developmental ﬁue-,pfe%ﬂﬁSiS)rforeclosure
is shown by one subject. Early commitments had been formed to a
direction in iife in the context ofwg?wal}-develbped value .

" system and sense of éelf. This subjected demonstrated a personél
flexibility and maturity, a capacity for Critical thinking and
~an independence from his family not usually associated with the
fqreclosure Status. But his ideals-and goals seemed untested and
éo unintegratéd into a full sénse of what it was like to be an
autonomous individual in relation to a wider world; there seemed
to be a-need-to resynthesise his commitments. This subject was
young (18 years old) and it seems probable that developmental
foreclosure as well as moratorium subjects at this structural
level are the most likely candidates to make/thé transition to

level 1V, élthough as suggested above this is mot the only
possible developmental outcome. |
However the other foreclosure subject seems to

demonstrate that it is also possible to reach the systematic self-
aware 1evei_of structure and remain in a foreclosed status, by
being bound to strong, anxiety-laden childhéod identifications
and current emotionally'chargeﬁ‘bonds to the family. Here the

: : /
commitments formed allow, pefﬁaps demand, an awareness of
responsibility to a wider context and‘akdeveloped capacity for
self-criticism but do not support the risk of questioning and

reworking those values and identifications.
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Level 1V ' . -

As described the autonomous individualistic level
Vhas identity and commitment as major focal concerns. There is a
very strong relationship to thé\higﬁér statuses and 1t seems
probable that some form of identity Questioning is arnetessary
prerequisifé for)qf concommitant of the transition to this level.
_For mor;tqrium subjects the question'of how to affirm
themselves through méaniﬁgful commitments was a central problem
‘and this involved them with varying degrees of intensity and
1mmed1acy in a ten51ona1 rela};gnshlp w1th‘ eir social conﬁext;
and perhaps in a 'relat1v1st1c CTle& Gﬂgﬁ&g dlfflculty of
finding a meaningful grounding for their ch01c§3; They were

,—%

characterised by powerful feelings of ambivalence and a sense

)

that both thelr dllemma and possi ye ways out of it were somehow
illusory or some kind of trap or failure. However this anxiety
may be difficult to contact. The philosophical questioning may
also functiqn as a sfréng~intellectualised defence and these
subjeclts sometimes presented themselves as sophisticated
*diffusions. The importance of vocational or ideological commit-

3;ment may be denied with the assertion that one just needs to take
‘life as it comes. Thus two of these subjects justified their
alienation and lack of commitment gs well as admitting to their
doubts about it. Another squect only admitted to his anxieties
after denying them for most of the iﬁterview

Such an a11enated or self- 1ndu1gent 1dent1ty dlffu51onrimr

seems to be a potential form of resolution to these subjects'

dilemma. The .subject rated as diffusion here waf autonomous, self-
confident, assertive and displayed little sign of anxiety. He

claimed to have put questions of meaning aside and to be happy to be

&«
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able to dispense with long-term commitments. Thus this is a

relatively 'narcissistic' solution, which lacks, in ¥rikson's
terms, 'fidelity'.
Another possible solution at this level might be that

of the 'moratorium character'. With a gobd capacity to cope with

.ambiguity the issue of searching for commitment could be a very

. extended one. Such a person may move in and out of trial commit- -

ments, alternating with periods of crisis or relative diffusion, \
with the qué;tionAof idghtity continuing to be an orienting -one
as he éonfronts the later developmental issue of intimacx.

No Subjects in this'study were rated as foreclosure at
this level and it may seem to be impossible to find this stafus
here;given the centrality of questioning the context of pérsonaiv
commitment. However it may be worthwhile to entertain the specu-

lation that some subjects might respond defensively to the

anxieties created by this structural transition with the 'appro-

~priation' of some totalistic solution, such as sophisticated, all

encompassing ideological systems which are capable of addressing
themselves to the éonfusions and insights of this new perspective,
For example, two of the moratorium subjects had attended and been
impressed by an 'EST' seminé;. It must remain unclear whether if
such a functional retreat' took place it would also be a

structural one.

of self, an obvious adaptability in their responses to present -

and potential life circumstances. The vocational commitments they.

had made tended to be in terms of general orienting directions
- :

which they were aware were subject to influence and refinement

but were not vague. Some had long term goals, claiming to feel
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more comfortable having thséﬁk thers talked more in terms of

e -

directions for personal development. There was a s;zgpg{awafen¢s§ 

iof abstract ideas integfated,wiéh and giving'wid?r meaning,to
these personal'cqmmitmeﬁ%s. These Subjects'showeé\an interest in
ithe.procegs that they had been through in developiﬁg their: sense
of who they were, a clearer conception of their personal history.
For some of these subjects there was an emphasis on the contln—
uing process of~rework1ng and renewing themselves in their future
commitmenfs and activities. Therg»was also evidencewof the in-
creasing priority of the issue of}iﬁtimacy (as indeed there had
been for achievement subjects- at_the previous level). Personal
relationships were a focusvof concefh'ana viewed as demandihg
and growtﬁ producing, raising‘speéial questions of commitment of

their own.

‘Thé implication of this discussion of the inter
cognitive.stﬁhctuge-and psychodynamics around the issue of
identity. formation is to confirm the hypothesis that the forms

and the processes of identity resolution do differ in important

FUTIORE PRI

ways dependingdon the nature of the cognitive developmental

TF T T S

structures within which they are worked through. The argument
made here is that the Piagetian hypothesis that identity reso-
~lution is dependent on structural development can only be main-

tained in a modified form. The, development from normative

Conventlonal ego structures is substantlally fac111tat1ve of

. _ I S _ 3

identity exploratlon but it is not qulvalent to it, nor is it :

entirely necessary for it. Identity resynthe51s may be impelied, ;

by psychodynamic or sociocultural factors, even at the normative

conventional level. ‘Similarly, althbugh transition to the_
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autonomdus individualistich level demands that the 1dent1ty of
the self system be put 1nto question it may st111 fail to be re-
‘synthesised in psychodynamically integrated wdys. However these
results do confirm that the probability of matﬁré identity
resolution is considerably facilitated by structural development.
But the major contribution of this qualitative exploration has
been to highlight the way in which this development also affects
the form both of the process of identity exploration and of 1ts

4outcome, be that the achievement of an integrated identity or

some less satisfactory resolution.
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CHAPTER § ;§EBNGLUSiONS

" The central ‘question of this study has been how
diverse approaches to 'ego development' relate to each other and
how they can be integrated into a coherent account. A specific

- developmental beriod, youth, was the forum for examining ;hese'

theoreticalnissues as they related to the development of

personal identity during this stage of life. This chapter 

f/attempts to address that question by summarising, interpreting
and integrating the results from both the quantitative and
qualitative empirical investigations carried out. These results
cast light on the form which an integrative theory of ego

~ development might take, and on the procéssés involved in the
formation of identity.

The first hypothesis being examined concerned the
interrelationships of the cognitive structural schemes of
development. It was generally confirmed that they did cohere as_a
group with a smali to moderate linear correlation between them.
Together they defined the first factor in the factor analysis.
The correlation of .50 between logical operations and moral
reasoning is in accord with previous studies showing such a
relationship between thesg\yariables in tﬁe range .40 to .60
(Arbuthnot, 1973; Cauble, 1976; Lee, 1973; Langford and George,
1975). The correlation between moral reasoning and Loevinger's
'ego development' of .36 also confirmsnearlier findings but there
is less consistehcy‘here. Sullivan et al. (1970) found T = .66,
and Lambert (1972 ) found r = .80. These studies differed from the

present research in the age range studied, and the size of both

correlations was reduced by controlling for age to .40 in
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Sullivan €t al.'s adolescent sample, and .9@’fb%;E%ﬁﬁé;t's

Complete adult age range, while in the present study the size
of the cofrélation~was essentially unchaqged. This may suggest
that these differences result from diffe;ences in the range of
variance 1n the populations sampled, and that ,this is reduced in
a college population. Further the moral scoring in the present
study tends to reduce the number of subjects at the higher stages
compared\to the earlier scheme; in this respect the lower ‘
relation in the present study may be the result of this restric—
tion of the range of scores but a more accurate reflection of
the relationship between the current versions of the two schemes.
The finding of only a low borderline significant
relationship of logical operations to 'eg%<development',_one
which disappears by controyling for moral reasoning, seems to l
demonstrate the greater theoretical distance of-Loevinger’s'tesf
from Piagetian structuralism. Loevinger appears not to predict
any close relationship of 'ego development' to logical operations
and no previous research has looked for one. Thus 'ego develop-
ment'-as scored from the W.U.S.C. only seems to bear a close
conceptual affiliation, in Damon's (1977) terms, to those
aspects of development embodied in the more social cognitive
“structural theories. This lack of an independent relationship to
logical operations may suggest that components of the W.U.S.C.
accounting for additional veriance are relatively less related
to a etrictly structural conception of the development of social
cognition; for‘exampiegfhat the W.U.S.C. may be more\inf}uenced
by content elements than othér structural schemes (Kohlberg,

personal communication),

The general pattern of interrelationships of cognitive



structural variables is further confirmed if the results of iié
attempt‘to code the structure of identity seeking processes in a
cognitive developmental format is considered. Thié"variabié',
againfloaded ﬁeavily on the firsﬁ factor in the factor analysis.
There_wasja strong'COrrelation with moral reasoning'of .59, and
a relationghip withblogiqal operations Qf .34 (which is inter-
mediate iﬂ{magnitude befween'tﬂe“COfrelétions of moral reasoning
énd 'ego development' té.the Piagepidhvvariable). Ih spife of a
/ Conéeptual sim?larity to the Loevinger scheme the reiationship
to it was weakest, .26. While these resuits clearly need to be
treated with caution, given that 'identity structure' caﬁnot bé
regarded_as a validated or reliable variable, this pattern does

“

provide furthér modest support for the overall pattern of results

discussed - above. v ‘ : S
Cognitive structural theory genefates hypotheses which

demand a closer examination of tﬂe form of the stage relation-

ships between different séhemes. %he previous finding that there

is é décalage between the development of logical operations and.

of moral reasoning (Tomlinson-Keasey and Keasey, 1974; Kuhn et

al., 197}) was confirmed in this study. Emergent formal

operations was a necessary but not sufficient condition for the

development of emergent (minor stage) principled moral redsoning

in the present data. Moreover it was a necessary but not suffici-

ent /condition for stage 4 reasoning to be a major stage, though

not' for its emergence as a minor %tage. This is more in accord

with Kohlbergus (1975) theoretically predicted stage coirespond-

encies (quoted in table 3); it is a result hot confirmed by Kuhn

et al.'s (1977) data, although they did find emergent formal _

operations to be necessary for consolidated, pure stage 4 thought.



' ~ 214
A further feature of the present data was that the highest stage

of formal operations was here a 'sufficient' condition for the
development of principled moral reasoning, a result which again
is not confirmed by Kuhn et al.'s (1977) data.

How are these results to be integréted? In such a
qualitative structural examination of cognitive developmental
data disconfirmfng cases of proposed necessary or sufficient
conditions are vital éha must be respected if they exist in
sufficient numbers to withstand the criticism of measurement
error. Thus the Kuhn et al. (1977) results where they contradict
the present data in these ways take precedénce. However it would
be helpful also to understand the reasons for trends in these
data. Another problem is that for the concept of décalage to
make sense, stage cd‘respondencies must be clearly delineated.

Thus it is possible to preserve a very rigorous version of the

décalage hypothesis, amounting to a 'necessary but not sufficient
3

E

condition', by préposing that formal logical operations corres-

-

‘

’ " .
pond to principled moral reasoning and are necessary for it, as

2
<z

Kuhn et al. do. Thigﬁin essence moves Kohiberg's (1975)
hypé$he§iéed correspondencies 'up' one stage. This leaves a
problem Wiﬁh explaining the décalage at pure stage 4 (for Kuhn et
al.'s results) and at major stage 4 in the‘present results,

An alternative interpretation might be to preserve
Kohlberg's proposegastage correspondencies but to adopt a more
flexible position oﬁ the natﬁre of 'décalaée' similar to Damon's

/ . ,
(1977). In this view formal structures may be available with
/
respect to certain conceptual domains but not necessarily
demonstrated on 'logical' tasks. Thus emergent basic formal

operations might underlie the emergence or consolidation of stage

o
k3

.
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4 reasdning but not necessarily be demonstrable on the Piagetian

problems, although a relationship between these stages may be
apparent, It is further possible;to speculate that the differ-
ences between the relationships evident in the present data and
those in thevKuhn et al. study might result from differences in
the populations studied. Kuhn et al. did‘not use an entirely
college based sampie. It could be that subjects_in higher
education who have fogmal structures available are more likely
to be capable of demonstrating these on the logical Piagetian
materials than those who are not so well educated. This is in
accordance with the suggestion that performance on formal
operations tasks is influenced by cognitive style (Pascuale-
Leone, 1969) and specialised experience (Piaget, 1972). Hence the

E}

'necessity' of formal performénce is demonstrable at a lower
moral sub-stage, major stage 4, in the present study. |

The strongly facilitating role of fully developed
formal operations for principled morality in these data suggests

-

a different but related interpretation. Kohlberg hypothesises
that this level is necessary for principled reasoniﬁg, which it
clearly is not either in these data, or in Kuhn et al.'s, but
that additional elements‘of ;ognitive stimulation are required
for development. It may be that in this college environment
subjects with strongly developed formal structures are very
likely to receive and respond to a context where such stimulation
is available. B

Consistent with the lower rélafionship of Loevinger's
'ego development' to the other variables -there was less evidence
of a coherent form of:stage correspondencerbetween them. It did

however appear to be a possibility that emergent formal

o s REEESA T e e -
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operations is a necessary but not suffieient condition for

levels I4/5 and I5. Loevinger does not make specific claims

about this but exfrapoléting frdm the correépondencies proposed
by Kohlberg (and those proposed by kuhn'gg al. (1977) discussed
above) this is a coﬁsistent result, but it would require repli-

. W
cation to be more confident about it. The correspondences with

moral reasoning stages tended td confirm Kohlberg's (1969)
proposalé that stage 4 is similar to I4, and stage 5 to I5 even
although tﬁese were based 6n an earlier definition of the differ-
ence between. conventional andrpost—conVentional reasoning. Such
'correspondence' is very loose however and the I4 level Was
very undiscriminating showing a broad spread of scores across a
moral stages 3(2)‘fo 5(4). The W.U.S.C. produced a poor discrim-
ination among subjects in this population with 80% in levels
13/4 and I4. While this is not necessarily aacriticiém of the
test and might accurately reflect the levels of ego development
of these subjects it does redute its value as a characterological
vari&bie,,compared to the Kohlberg assessment whichrplaces more
subjeéts at the lower stages of development (stage 3 and Bébpw).
o
A secondary interest of the study was to examine thé
hypothesis that there is a probabilistic relationship between
cognitive structural development and certain common concerns of
the adolescent related to an increased degree of introspection,
greater usage of ideologies, and an expanded future time pefspeg—
tive. Of these variables the tendency to have more introspective
concerns was the one which most consistentfﬁ bore some relation-

ship to the developmental variables, and its most substantial

relationship was to moral reasoning. Neither logical operations

To
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nor 'ego development' was clearly related to it, although there

were low positive correlatﬁons which are best régarded as non-
significant trends. Ideology showed no clear relatipn to any of
the developmental Varigbles¢ (Those non-significant trends
which did appear~é with logical operations, 'ego development' and
age - were all in the negative direction. This is counter to
prediction but may be artefactual.) Only 'ego development' showéd
a relationship to temporal perspective. Interestiqgly this ’
appears to belcounter to thé direction predicted, since there was
an increase in ongoing concerns aﬁd a trend which suggested a
small decrease in 'maximum time persﬁective',Athe tendency to
list concerns far in the future,.

Thus the only prediction to be clearly confirmed is
the increase in self-oriented, 'introspective' concerns with
higher leQels of moral structure. This is in accord with Blasi
and Hoeffel's (1974) contention th%t changeé in the content of

i ) -

adolescent thinking are more likely to be relétéﬁ‘to develop-

ments in social cognitive structures than-to those in purely

logical schemata. All the results for the Piagetian measure were

1/ L3 N

small and of doubtful significance. The other social strucutral
measure, 'ego development', prodﬁzed a result counter to the
predictions regarding temporal perspective. One interpretation

of this could be tha:\g?ere is a curvilinear relationship of

-

structure to the focus of concerns about the future in adoles-

cence and youth. Thus while in the early phases of adolescent

development time perspective expands, by the college years the

more sophisticated thinkers come to focus more on the present

again.

-

Identity status also showed a relationship to
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increased 1introspection with the higher statuses, but to no

other content variable. The relationship was markedly reduced

- by controlling for age whith itself ihdws a relgtionship’to
introspection. The procedure of controlling stafistically for
age is problematic in so far as it might be related to identity
status‘in such a way as to reduce the variance onvfhis'variable
and obscure a valid relhtionship. However age could itself be
regarded as most closely related'conceptually to content
variables in itseffect, in tefﬁs of general social expérience
and 'content' learning and of changing so;iél status. These
effects might contribute to different personal concerns indepen-
dent of other age related developﬁent in identitf or cognitive
structure. Thfigwould be the conservative iﬁterpretatioq of
these results but the issue remains i:gifubt. The relationship

not so affected by

of moral reasoning to introspection w
controlling for age, and the conclusion that this change in the
orientation of conscious concerns is affécted by fhe level of
'social cognitive' structure can be held with some confidence.

. The result that, of the content ?ariables, intro-
sgﬁfiive tendency bears the clearest relationship to the
dévelopmental Variablés must be viewed with caution since it may
reflect less the nature of the changes which occur thén the
differential sensitivity of the measurement instrument to each
'aspect of the subjects' concerns. Temporal perspective is.
notoriously difficult to measure accurately and different assess-
ment methods intercorrelate poorly (Fraise, 1963). Ideological
concerns ma} not have been most féliably elicited by an
instrument which asked for the subjects' hopes and fears'.

Another source of data is the qualitative analysis of

P
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the interviews in terms of the structure of concerns about

personal identity. To summarise briefly this suggested tﬁat-

subjects did become mére;vand more'differentiatedly, intro-

spective with developingg}déntity structure. The form of peoples' -
ideological concerns chaﬁged: they were of increasing importance

at levels II an& III és compared to leyvel I, but at level IV

people had a soqftimes intense but frequently émbivalenf : ;
relationship to ;deologies. At level I people oftenhhaﬁfiong

term:goaIs but a poorly differentiated view of the details of

the future which perhaps became clearer ﬁt levels II and III,

while at iével v peopye were o%ten at pains to deny concerns ;
about the distant future. Thus these impressions from the quali-
tative data tend to confirm‘to some dégree the pattern of
—findings from the 'hopes and fegrs' writteﬁ form. In this age
range the tendency 'to be‘more‘iqtrospective does continue to
develop with inéreasingly sophisticated cognitive structure but
the tendency to use ideoctogical modes of thought and to héve an -
expanded future time perspective may bear a more complex A ' é

relationship to structural development. ' ' "2

The major focus of this research was the relationship i
. 0of cognitive structure to the development of personal identity.

The data did not on the whole uphold the general hypothesis that

there should be a linear relationship between cognitive structural ;
~ - o I :
development and growth to more mature forms of identity. The L

identity status variable defines a separate factor in the factor = ¢

analysis from that defined by the cognitive structural variables.

1 ii«&;:»ﬁ

These results are supportive of the theoretical assumption,

which was outlined as a basis for the study, that cognitive

[ T AR e
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structural and psychodynamic analyses are worth considering

separately in alcomplete theory of ego development. This leaves
the w;y ofen to consider T9re specific inferactions between them.
There is little evidence of any relationship between
loglcal operatlons and identity status, and the hypothesis by
Mareia (1980) and Kohlberg and G1111gan (1971) that formal
(operatlons is a. necessary condition "for identity exploration and
so for the higger identity statuses was not confirmed. Previous
data on this relationship have/been confliEting: Bérzonsky_gg_gl.
(1975), Cauble (1976) and Wagner (1976) report essentially no
relationship, but Rowe (1978) found only one exception to the formal
opefations requiremént for the mature statuses. The data from
theApresent study appear to confirm the finding of a .lack of
relationéhipt and these data are free of some of the methohologi-
cal problems of the earlier studies. Identity exploration of any
depth 1is gértainly not equivaféntizé fhe development of formal
oberatibné aé‘a'Purelyrcognitive developmental }heory of this
.age‘periodiwouid,have to propose, since there were many lower
identity status subjects at the basic formal opqrations levei,
Nor is the development of formgl'structures in-the logical
domain even a necessary condition for ideqtity exploration as
predicted by a number of authors., '
fwo further points should be noted following from this
however. There was a suggéstion in the present data that fully
mature formalj&peratighs (sfége 3B) 1is éfrbngly facilitative of
identity,exploration. There is only one éxc§ptional case and,
assuming thét>this-was not the product of measurement error, it
“could stifd be argued ths;)this subject ma be very likely to

Y
undertake such exploratlon\;;hthe futureg. {;is finding is related

s
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to the finding that subjects at this logical level have all

attained major stage 4 moral thought. This wasvpreviously linked
to the possible effecfs of the‘coll?gerenvironment'Oﬁ subjeéfs
with highly develgg;d cognitive capacities. Thése'may be besp re-
garded as facilitative conditions. It may also be that this

result points to a link of {Hentity status to structural develop—'
ment through thg more social cognitive theories (in this case
through the facilitating effects of relatively sophisticated
moral déwelopment).

This i?xfbnnected to the second point, which arises

E

from the discussion of the connection of logical structures to

moral development. It was earlier pointed out that Damon (1977)

and Piaget (1972) suggest/thék formal structures may be displayed

= £

implicitly. in some sghﬁal domain while other performance factors

inhibit their use on lqgical‘fést materials. Thus, if this exten-
sion of the theofy is granted it is necessary also to examine .
the relationship,df identity to other social cognitive pheog;gs
with the hypothesis of the necessity of 'formal opeg@iions' to
identity exploration still in mind. , f?*'

= Loevinger's %gordevelopment' also appeareé/to bear
little relationship,to mature identity status. This seems to
disconfirm any suggestion (see table S)ithap Er%ksonian'theory
could be subsumed by this structurallview of ego development.

This is not only counter to prediction but counter to the

earlier results of Hopkins (1977) who found a correlation of .53

between these variables,
The main difference between that study and the present
one is the sex of the subjects. The validity of Hopkins' assess-~

ment of identityfmust be open to doubt since the interviews she
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used had not been validated beyond this very relatioﬁ‘hip to the
W.U.S.C. But the difference in results may alserref}ecéké
differ;;ce.in the nature of identity deyelopmentbin women. It is
widely held that the formation of identity in women is closely
1inkis to issues of intimacy (e.g.»Matteson, 1979). In the
absence <of a cleaf;fhedry:of identity development in young women
it may well be hard to dis%inguish‘the sense of ego identity
fromlsophisticated interpersonal cognition and there ﬁight aléo
be a closér link between these areas for women than for men.
Sophistication about the issues of interpersonal felationships
1s what the items of the W.U.S.C. are primgrily concerned with.
It is also wofth recalling that this 'ego development' test was
orfginally developed and validated on female subjects (and the
scoring manual for fhe male version remains unpublished). These
conflicting results, then, may be a consequence of substantive
differences in thé parameters of identity developmerdt between
sexes, a lack of clarity in”the;ghédry of feﬁélériaentify,ithe
differential Validity;of either or both of the measu}ement
instruments between the'different sexes or a combination of
these factors. Cldrification of this question mﬁst await further
work on the nature of identity developmeﬁt in young women, -
The medians of the- identity statuses on 'ego develop-
ment' were not ordered in either}bf the theoretically expected

ways but rather diffusion—moratoiium-aghiqygmpnt:foreclngret o

This result is not statistically significant but there may be a

suggeétion here that scores on the W.U.S.C. are unduly influenced
in favour of subjects with clearly defined views and this might
" bear further investigation. Appther non-significant structural

feature of the relationship was that both I5 subjects were
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identity achievement. Thus identity development might prove to

be a necessary condition fQFAdgvelopment to the autoﬁomoushl§yel.
This result is comparable to,thatffor post~conventional mordl
reasoning'discussed below, although it sho&ld be recalled %héf
the empirical relationship of morgl and 'ego’ deveiopment is not
very close. |
| Moral development also showed little evidence of an
overall relationship to the ideﬁtity statuses. Thefe was a low
positive correlation, but even this disappeared;oh controlling
for age and so.may represent only parallel age related develop-
ment (although this statistical procedure may so feduce the
variance of both variables at this period of rapid development

as to obscuré their relationship). However there was a statistic-
ally significaht confirmation of the prediction that the higher
identity statuses, which require one to questiow one's identity,
are a necessary condition for tﬁe attainment of post-conventional
modes of moral reasoning. There was also at least a possibility
that to consolidate such reasoning as a major stage one may have:
to have achiéved a new sense of personal identity. However there
;ere roughly equivaleﬁt numbers in each of the identity statuses
at the conventional moral stages. Idéﬁtity exploration is not
"sufficient' for, or equivalent to theitransition to post-
conventional morality.

The relative lack ©f overall relationship is consistent

with the results of Cauble (1976), but she failed to demonstrate

the conditional stagef}elatiénsﬁgp”foﬁﬁdiiﬁ7tﬁe érésehf study.ri
It is probable that the 'Defining Issues Test' of moral judgement

.

used in her study failed to accurately discriminate post-

conventional reasconing. The present data do not confirm Poppin's
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(1974} "claims that particular identity statuses tend to be at

identifiablgrmoral stages. The pattern of results is more similar

to Podd's (1972) findings of a preponderance of high status

ég?jects at the post—conventignal level and a ﬁixture of all the

é%T uses at the cénventibnal,levei. The present data were more

clea%@sq{xthén Podd's whiéh showed some low status sﬁbject;.who

werei$ost conveﬁtionél. This couid be attributed to a more
accurate assessment of post-conventional structure in this study.
Rowe’(1978) also found low étatus subjects at the post-

| coﬁventional level (2 out of 5 subjects ét this 1evé1). The moral
as;essments in the Rowe study are also open to question, But are
certainly more reliable than Podd's. This could suggést that it
may be possible to use moral stage 5 thinking without much
idenfity exploration bﬁt that this is relatively unusual. Rowe's
result that idéntity achievement subjects were all post-

- conventionél is plainly not replicated by these data.

The findings of the present study thus support the
hypothesis of Kohlberg and Gilligan (1971), Kohlberg (1973) and >
Marcia (1980) that identit} questioning is a necessary but not
sufficient conditioﬁ forgQEE\Fransition to a post-conventional
moral perspective, and they do so more cleariy than the data of
Podd (1972) from which this hypofhesis drew its initial support.
To understand the nature of developm?nt at this period more

"\clggrlzg however, it is important to consider the relationship' -

-~

of identity to the cognitive structural variables as a group. o

T The simplest reading of the results of the study is

that cognitive structural development has little influence on the
development of mature forms of identity which are equally likely

~ to be found at lower structural levels (although the highest



levels of logical structure greétly facilitate identity 2o
exploration at least in the college environment). However to
deveiop the higher levels of moral strueture, the emergenée of‘
post-conventional reasoning, it is necessary both tovhave the
requisite emergent formal operétional structures ;ﬁd to havé
questioned one's ,ascribed identity, cohfirming Kohlberg and
Gilligan's (19%}) and Kohlberg's (1973) theories. It is possible
that'an analogous situation abplies to the autonomous (I5) level
of ego development, which required in these data (on only two
subjects) emergent formal operations and an .achieved identity.
The other aspect of Kohlberg and Giiligan's (1971)
hypothesis that formal operations and the questioning of con-
ventional morality are both central to an Eriksoniaﬁ identity
crisis seems to be disconfirmed by these data (as it was by
Podd's (1972) resqlté which they quote). However it is important'
to bear in mind Damon's (1977) view which draws attention to the
possibility that formal strucﬁures may be implicitly présent in
social cognitive stages. The present data showed formal ;
opérations to be necessary for consolidating stage 4 moral think-
ing, which is more in accord>With Kohlberg's (1976) view of
structural correspondencies. Thus formal operational capacities
might be implicit in all stage 4 moral thought, as discussed
earlier, and might be necessary for identity exploration. But

again the data do not confirm this looser version of the

hypothesis; the higher identity statuses are found at the lower

stages of conventional morality (stage 3). While it may be of . .. . .. _

interest to examine identity development at stage 2 of the pfe—

-

conventional level this would probably have to be part of an

investigation of identity in a non-college population. From the
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preseﬁt data it seems that neitherlemergenthformal operations,
even as implicitly present in moral cognitive sﬁrugtures, nor
the questioning of conventional morality is an essential |
element in identity expioration aé defined by thelMarcia
methodology.

Thus an identity crisis is not necessarily an
intrinsic part of the 'stabilisation’ bf structural ego dévelop-
ment at the juncture 6f conventional and post-conventional
morality"és Kohlberg and Gilligdn's (1971) cognitive develop-
mental analysis of identity proposes. However, while emergent
formal operations may be necessary to consolidate stage 4 moral
thought, identity exploration appears to be a necessary con-
dition for moving béyond it. It is not entirely clear what
'necessary’' in this logical sense means in terms of psychological
processes. Is it necessary to exploreone's identity aqg thus to
be 'open to the experience of moral dilemmas in one's life' as
Marcia (1980) puts it? Or 1s an identity crisis a necessary con-
comitant -of structural advance at this level, taking place as
-a result of disequilibrative conflicts inone's moral perspective?
- Kohlberg (1973) speaks, rather vaguely, of the centrality of the
experience of personal cbmmitmént and re;ponsibility to this
structural transition. This suggests that there might be quite an
intimate conceptual link between the domain of se1f<and'identity
and the transition to a post-conventional perspective. This
interpretation may be regarded as receiving some support from
the fact that only identity achieved subjects had post-conveﬁ-
tional morality as a major stage. The 'necessity' of identity
exploration for post-conventional morality might be best

construed in terms of a 'reciprocally enhancing' relationship
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(Marcia, 1980 ) at this structural level. -

Kohlberg (1973) seems again to subsume the nature of
identity exploration to the issues of this structural transifibn,
.pointing out that to complete the transition in the moral domain
requires further 'cognitive stimulation' of an appropriate kind
so that some people remain at the conventional level morally
having resolved the identity crisis. This is again subject to the

criticisms made of Kohlberg and Gilligan (1971) that our data

show identity as an issue prior to this moral level. But if

identity 1is $0 closely interlinked with this higher structural
transition then it may be that the processes of identity explora-
tion are of a different form at high and low levels of cognitive
structufe.

This pattern of relétionships in the data is consistent
with the theoretical assumption made in the introductory chapter
that it was productive to conceptualise ego development in terms
of separable though interacting elements, described by different
forms of¥ analysis. Thus identity appears to be ajfelevant issue
for indiviéffls during this deveégpmental‘perioa over the full
~rangg of cognitive structural levels found in this sample. This
analysis proposes that personal identity is a concept which can
best be thought of 'in terms derived from psychodynamic and -
sociological theory. It is likely fo be an issue for all indi-
viduals duriﬂgRthis phase of development as a result of growth
producing chan%és in such factors as emotional balance, family
rela;ionships, role demands and expectations and so on. This
view finds support in the data in the relative overall indepen-
dence of the ways the subjects have resolved the identity 1issue,

and their level of cognitive structural development.
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The usefulness of preserving this analytic indepen-

dence and of’avoiding subsuming identity'development to
structural development does not imply that there is nowinter—
action and no empirical relationship between these aspects of
ego aevelopment. The data suggest an important relationship
between identity exploration and the structural transition to a
Apost—conVentibnal perspective. Kohlberg (1973) suggests that the
identity relevant issues of personal responsibility and commit-
ment are intrinsic to this'phase of moral development, but
morality as such is not the primary concern in this study.
Rather theimoral judgement scheme is employed in the stﬁdy
primarily as the best developed measure of éocial cognitive
structure. This use seems to be borne out,‘since it has produced
rssults which are more theoretically coherent and more differen-
tiatedﬁfhén/the\parallel Loevinger 'ego development' scheme, The
intgrac%ion between cognitive structural ego development in this
broad sense and identity has been further explicated by the
attempt to investigate issues pertaining to the development of
self and identity (such as responsibility and commitment)

directly, according to cognitive developmental principles in the

'qualitative' part of the data analysis.

The outcome of the cognitive developmental analysis was
extensively discussed in chapter 4. Perhaps a major poiht to be
emphasised ~in conclusion is that this analysis proved to be
possible and achieved some measure of prima facie validity. While
a thorough aftempt to investigate the reliability and validity in
terms of cognitive developmental criteria would require sub-

stantial further research, the scheme, as outlined in table 18,
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appears to have a comprehensible internal coherence and to be

comparablevto other schemes of the develbbment of the self. The
classification of subjects according to the scheme showed an |
encouraging level of correlation with the other structural
variables, of the same general magnitude as their intercorrela- ..
tions with éach other and a particulériy strong relationship with
moral development.

It is best not to regard the scheme produced as yét
angther contribution to the 'streams' matrix theory of ego
dé{é}opment;_but more as a cognitive developmental investigation
of an important topic. But it does address itself quite closely
to the problems of ego development by virtue of its focus on
issues of the transformation of 'self'. As such the scheme is.
comparable to Loevinger's theory, but while there are conceptual
similarities the empirical relationship was low. There is an even
more striking conceptual affiliation with Kegan's (1979) theéry,
with its focus on successive re;onstitutions‘of the self through
a kind of internalised self-perspective taking parallel to that
in the social world. Kegan's work grows out of the Kohlberg/
Selman tradition and he claims a strong empirical correlation
~between a classification of psychiatric patients' symptoms
according to his scheme and their stage of moral development
(Kegan, 1977). These independent investigations with comparable
results, both bearing a relationship to the Kohlberg scheme, form
a kind of cross-validation of this theoretical construction of -
ego development. It was concluded that a general correspondence
exf‘ ed between identity structure and the other 'social .cogni-
tive' stages such that normative conventional identity was

related to stage 3, emergent and systematic self-aware identity
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to stages 3/4 and 4, and autonomous individualistic identity to

stageé 4/5 and 5.

This relatively 'broad-band’ approach to ego develop-
ment must bear a somewhat uneasy relationship to the more 'fine-A
grained' analyses of sociql cognition‘such as Damon's (1977), but‘
they need not be incompatible. Basic structural ego development
can be viewed as one of the major 'core structures' which may be
differentially manifest in a variety of content domains. It is
thus similar to Selman and Jacquette's (1977a) view of social
perspective téking which they trace with respect to specific
forms of conceptual development. They then go on to raise the
fprther question of the situational and personal determinants of
the use and manifestation of these structures, their 'oscillation'.
The present investigation can be viewed as an attempt to trace
certain core structural developments of the self through how they
are employed in a domain which is highly charged with personal
significance énd social preséure, the constitution of Tone's
personal identity. In so far as such structures have much in
cohﬁon with those employed in reasoning about moral dilemmas
there should be a relationship to the Kohlberg scheme but’
certainly not a perfect one. The issues raised by this construc-

.ffion of the theoretical relationships involved concern firstly
the nature of the factors which influence, constrain and
facilitate the devgﬁoﬁment and manifestation of'fhese ego
structures in the area of identity and secoqdly - the issue
primarily addressed in this study - the manner in which such
structures influence the form of personal identity and the nature

of the process through which it is constructed.

The apparent viability of this cognitive developmental
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approach to identitf%CEnfiTmswthe%gqqeraf‘assUmption of the

study and supports the conclusionm of the qualiféfiVé"analyiiglx%

that the cognitive structural andypéychodYnamic conceptualisations
of identity are worth considering separately. However identityz
'structure showed a stronger relationship to psychodynamic identity
developmentﬁﬁhan the other structural variables, one which sub-
sumed all of the ;elationship of structure to identity status.
While this could be partly attributed to methodological effects
(both variables being scored from similar interview data) it also
" can be ﬁnderstoodlin terms of the 'décalage' of structure in
different areas as being a more accurate representation of the
effécts of 'relevant!' stru;tural developments on identity forma-
tion processes., That is, iglis not 'formal logical operations'

as such, or moral reasoning which is reléted to identity develop-
ment, but the construction of the self in relationship to the
social world, If this is so, the influence of such 'ego
structures' on the probability of mature identity resolutions 1is
quite substantial. The argument of this thesis is, however, that
this influence probably does not extend tJ creéting necessary OF
sufficient conditions for'psychodynamic development. Rather it

is important to understand the qualitative form of the inter-
action of cognitive structure and psychodynamics.

The nature of this influence of ego structure on the
form of personal identity constitutéd the basis of the cognitive
developmental typology. The influence of szuctﬁfeWOﬁ"fhe
processes through which identity -issues are resolved was specu-— -
lated upon (necessarily on the basis of a few subjects) in the

section discussing- the identity statuses at each level. The major

contribution of this research is to indicate that it is probable
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that individuals' identities and the processes through which

they are formed dlffer according to their ego structuer;\“/zi iﬁ}/

A further suggestlon which may be made is that the areas of

cognltlve structure and psychodynamics are reciprocally inter-
active in their effect on identityrdéQéI&ﬁﬁéﬁf;“énd that this-
interaction may involve other factors not directly related to
'identity itgelf. It is worth sﬁeculating upon the nature’of some
offéhese developmental transitional processes 1in order to relate
" the present research to a more complete conceptualisation oflego
development.

A first point to note is the 'gap' at the lower end of
the cognitive structural hierarchy in this sample. The research
casts no light on the nature of identity issues for individuals
at stages @ and 2/3 of ego development. One might speculdte that
at the 5/3 transitions there will be 1ssues concerning éEcept—
ance by relevant referenéé groups and the internalisétion ofv
their noghs together with feelings of being controlled gincon—
straingd by these, but the sense of self and the form of identity
resoldkion processes involved remain unexplicated. Research on
this issue must ektend beyond college populations and in doing
so must ;eek to discriminate betwéen differenceS'ﬁroduced
between the populations by virtue of differences in values,
expectations and opportunities produced by the culture and those
differences between individuals that are a result of cognitive
structural level,

Attzhe first level in the present hierarchy identity is
defined in terms of the norms and values of a givéq social world.

One may be Seéurely located or lost but the definitions of one-

self and the world are given. In order that such an identity be
-
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-~ Teworked something must disrupt this given world. Thé'suggestiqn;;
from the present data (only a single case) is that a w&& thaf
this might occur is as a result of quite severe emotional

conflict which could result in a dislocation of self und re-

appropriation of new'personal values and social norms. Some

Confirmationtbf this couid be inferred>from Rowe'ské1978) single
‘v nén—}bfméi operationalumoratérigm Who, he reports,?ﬁés in an
emotiénally based crisis. . - - .
With respect to the requirements for making the trans-,
itiéﬁ”from this to the next level(i.e.,from st%ge 3 to 3/4 or 4)
it may still be possible to entertain the hypothesis of requisite
cognitive capacities if one accepts Dﬁﬁon'é (1977) contention
that formal operational structures need not be demonstrable on
logical tasks. Were this to be the case and stage 4 was held to
embody early basic formal operations, then the-relatipnship of
logical structure to identity formation proéesses resides in the
difference in the probability of achieving an identity, in- the
manner of doing so andAin its form as delineated by the dif-
ferences between identity structural level I and levels II aﬁd
III. Thus the hypothesis concerning the importance of formal
operations for personal identity éould still be tenable but in a
much modified form. : . ' g
One might_also speculate that there are certain psycho-.
N\ logical factors which are relevant to the ease with which this
stage 3/4 transition is made. The transition appears to be
closely linked to issues of loosening ties to the family and thé
primary social group. There may well need,tp be either strong

pressure (internal or external) to do this, or else good

support (again either from internalised pefsonal security or from
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the cult@re)’iﬁ m&¥ing~'out'. If the family and culture form a

close'ggq relatively undifferential social world, or if personal
3 - - :

“ambivalence about attachment is a 1eégjng anxiety then it is_. -

‘possible ‘that the cognitive structural transition to a self-con

’

‘conscious independent perspective on the self could be fraught

with anxiety, and ego déveiopment inhibited:

Tﬁe implioation of making the tranéi ion to .stages 3/4
and 4 is .that identity becomes aefined in terms of a self-
conociohﬁxfelf-system with an increasingly differentiated view of
the self and how'and where it could fitrinto a sysfématic social
world, and a progressivelyfconsolidated sense of its potential
to realise itﬂslf in terms of a system of personal Valuesf'But
the data make it clear that this/ooes not necessarily imply that
this will resuf% in a reworking of past soif—ideptificatioﬁs and
acquired Values in any substantial depth. Though the potentlalf
is there,such change creates anxiety which can be responded 59)

in different ways. In order to undertake such reintegration, @f
psychodynamic theory would suggest that the individual needs -
sufficient emotional freedom to be able to question past values
and explore and experiment wifh alternatives. Moreover a psycho-
social view would point the need for a, socjial context which can
permit such exploration yet respond to it with some belief in

itself, and which provides the opportunity of social roles

capable of allow1ng meaningful commitment through action which

will be self- Validatlng in germs of the person's consolidating
internal sense of self-worth and integrity. Foreclosed, diffusive,
or extendéd moratorium reactions would be the consequence of \\
failure in .these systems. It appears tﬁat‘all of these processes

can take place within the cognitive context of these levels of-

- . /

A d

k
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~ The finding'af the present study thnt artranéitfon?to
a further higher level of egoAdevelopnent waslaescripfiyely dis-
éernable and was statistically discriminable in terms of its
relatfonshin-to the post-conVentinnal moral sfageé is to some
extegt a Validation'of Kohlberg's (1973) view that there éxist
distinct structural forms of dévelopment unique to early adult—
hoods This stands in contrast to views such as those of Gibbs
(1977) which see these 'stages' as a kind of tendency to phil&—'
sophical reflection rather than as genuine structural transform-
ation. Theré»was no evidence in the présent data that this

transition dépendé on new legical sfructures, although if one

follows Kuhn et al.'s (1977) more conservative interpretation of

‘theydata it could be claimed that this is the transition which

requires at least emergent formal operations. Kohlberg (1976)
sees it as requiring full formal operations, while Giliiganrand
Murphy (1977) seem?fo claim that rifrrmay correspond. to Riegel's
(1973) proposals for a stage of 'diaiectical'operations'. Con-
clusions regarding the 'logicaifjfognitive requirements of‘this

structural transition may need to await a clearer understanding
. _
of the nature both of adultéfggpitive schemes‘and their relation-
ship to social structures in general. The stages:Were described
here in terms of a new self-perspectife taking capaq;ty;
The formation of identity at this level seems to be

intrinsically involved with the nmature of the structural transi=—

" tion itself which appears to represent a process which could be — — —

-

termed individuation. It consists of gaining‘perspectiVe both

on social role systems and on one's own self/value system, seeing

them as contextually relative. This would seem necessarily to
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involve questlonlng one's own 1dent1ty with respect to one 's
_society, OnefSpersonal relatlonshlps, and one'sown standards and
modes of self-understanding. It 1svth15 level to which the
orlglnal phenomenologlcal analy91s of the process of commitment
by Hunter (1974), used as a guldellne for the 1nvest1gat10n
realEy applies. This description 1mp11ed a self-conscious re-
.establishment of social bonds and personally meaningful 1nvd‘ke—
ment through an actAof willed commitment. This is npt the
phenomenology of iaentity formation at earlier structural. levels.

This implies that identity exploration 1is inevitably
attendant qupon oTr a precursor to the transition to this level of
ego development. It is in this sense that the experience of
personal commitment énd responsibility may be necessary for the
level of post-conventional morality (Kohlberg, 1973). The neces-
sity 1is a logical structural one dependent on the formal neture
of the stage of ego development But it must also be a psycho-
dynamic requirement. ‘That 1s, one mlght assume that an individual
must be capable of sUstaining this expeffékce'with the emotional
Vand motivational implications that it has for him. This individu-
atioﬁvprocess is likely to involve certain experiences of anxiety
such asga sense of isolation and inability to communicate with
others, feellngs of emptlness, of being unvalidated by an
interngl sense of understanding and va1u1ng oneself, of being
fragmzz;zg, and of being ineffective and out of control (cf. also -

Kegan, 1979).

It seems probable that a relativgly fluid and plural-
istic social context is a necessaTry prfcondition foe this form
of experience to be possible, at least on ahy widespread basis.

-

The internal psychodynamic requirements are less clear, though



A 237
many subjects at this level seemed to have been particularly

achievement oriented, value conscious people with rather .
demanding superego structures, and to have experieﬁced more than
average independence and résbonsibilit} in late adoleécence. This
constellation may set some pressure to free oneself from internal
demands togethér with an‘ébility to be unusually self-contained.

#

The implication of tbefview presented here is that while
identity exploration/€; necessarily attendant upoﬁ this trans-
ition in structural egs development the psychgdynamics of the

f
experience néed not require that there be univefsally 'high
status',sdbjects at this level. The anxiety of the transition
may again be responded to with defensive resolutions, including
diffusion and perhaps the appropriatién of eompiex but totalistic
ideological systems. A structural 'retreat! to the preceeding
cognitive stage also may be a possibility. In the data of this
study however only one subject was in the lower identity ‘
statuses. )

The assumption which underlies this speculative dis-
cussion of identity and ego structural stages is that while thé
level of cognitive structural development affecté the form of
identity and the processes by which it is constructed, there is
also a reciprocal influence of psychodynamic and social context

- factors on strhctural ego development. §;ructural‘txansitions

have implications for issues of ego development that are best

social theory of ego processes. The general point that is beinmg "~
argued 1s that the development of the ego is best seen as a

complex, multi-faceted and reciprocally interactive process.
*

ek, ke

Structural development including the 'identity structures’ 1is

Fa

R e
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interventionist basis. It may be profitable to widen the scope

— ,

only one element of that process which ultimately cannot be 238
separated from the others if a tuller understandlng 1s to be
obtained of the developmental interactions by which an individual
course'ofidevelopment is governed. .

A npmber of speculations about the nature of some of
the parameters of such interactions were made in the preceeding
discussion, It might be p0551b1e to illustrate some of%%hese
post-hoc from data of the present kind. However what is really
required is the specificatidn of hypotheses about particular V
developmental constellations and the creation of research
strategies which are capable of handling such complex data>on an/
idiographic basis. This is close to the kind of structural

research exploration attempted;in cognitive developmental

research, particularly that undertaken on a longitudinal or

of sucnﬁgggestigations to include the assessment of other facets
of ego deG%lopment. It is probable that the developmental inter-
actions involved in these processes are sufficiently complex and
subtle that-predictions and.énalyses may“need to be undertaken
on a singie case basis to exnlicate the necessary, limiting and
facilitating conditions of particular ego developmental trans-

formations.

[

The characterological use of the cognitive develop-

mental hierarchy has implications for our understanding of

"development during adolescence and youth. There exists a kind of

ideal stereotype of the developmental course during this period
of life, embodied both in commonsense understanding and in

psychological.theory. This can be explicated in terms of the
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theory of cognitive structural ego development., It can be seen to

posit certain normative age transitions of ego structural stages
which eorrespond to putative age typical behaviour and
experience. .

This stereotype would go something like this. In early
adolescence a young person is consglidating at ego stage 3 ahd is
invested in stabilising a sense of himself in terms of clear
social group norms, though the normative values and expectations
of parents are still important to him. By mid-adolescence he is -
making the transition to stage 3/4 in which he is separating
from his idealised parents, questioning social norms, 'seeing
through the Wnpodﬁsy’ in the adult world and exﬁérimenting with
new peer group and self derived values in a phase of rebellion.-
In late adolescence the individual is consolidating a more
differentiated sense of himself at stége 4, constructing critical
ideological systems and'explorihg with himself how he can beét
contribute his talents to the world in a responsible way and
fulfill his potential. He goes to college during his youth and in
stage 4/5 undergoes»a further radical questioning of himself, his | ;
directions and his commitment to social institutions, an identity
crisis, during which he may have a period of moratorium, of
withdrawal or further experimentation; he is making early explor-

ations of real intimacy. By the mid-twenties in young adulthood

he has reached stage 5, has committed himself to some reintegrated

identity and is .ready to begin a full exploration of and commit-

ment to true intimacy.

While it is well understood that there are social and
emotional variants in this developmental stereotype, cognitiv;/

developmental research now makes it clear how the structural
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transitions and the issues that arise from them are also far

from universal., The structural 'time sheet' assumed in fhis
description applies only to a minority even of those young people
who are headéd for hZEher education. A major point of the present
;study has been to démonstrate that the social and dynamic issues
which arise for people in the course of development do so in a
variety of cognitive contexts. The complex individual nature of
the individual's total ego structure is mirfored'by the fact
that developmental 'pathways' are also multiple. This is not to
degrade a social developmental psychology to the platitudinous
'everyone is an individual', but rather to point to the need to
understand the individual's ego structure, and>in pérticular the
cognitive developmental stage, with which he enters a develop-
mentaldperiod and aﬁproaches the predictable issues which it
will raise. Eveﬁ‘from the limited perspeétive 6f cognitive
.developmental structure there is not a single course of develop;
ment in adolescence and youth butvseveral. As discussed in the
introductioh only a few researchers have begun to explore the
implications of this (Josselson et al., 1975; Goldberger, 1975).
This more differentiated perspective4on development
moves theory away from an oVerly idealised view of what is
ormatiVe But this does raise issues of value, of normal and
abnormal in development in the sense of health and pathology
Towd@d what ends should our interventions and institutions aim?
The goals suggested, implicitly and explicitly, by cognitive
developmental theory are those of the developmental end-points
of the structural hierarchies. This is particularly true of
Kohlberg's moral, and sometimes moralistic, development theory.

This viewpoint will tend to accept the idealised stereotype of
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adolescent development, if not as psychologically normative, at

least as humanly desirable., But as Fowler (1974) points out
cognitive structural sophistication is a shallow definition of
psychological integrity or human value. Each structural level has
its own capacities and its own problems, and as we have proposed,
structure can be viewed as a matrix within which similar social
and psychodynamic issues must be worked through. |

. The éontribution which a more differentiated theory of.
ego development can make is to increase respect for the indivi-
dual by increasing understandipg of his personal world and the
nature of the dilemmas, ethical and existential, that it poses
for him.‘A substantive problem for an integrated psychology of
ego development to illuminate is whether some particular problem
which an individual presents is more appropriately resolved by
integrating and consolidating elements within a structural level
or by facilitating transition to a more pompléx structure, A
further substantive problem is what forms of intervention, b&
they therapeutic or educational, and what kinds of institutional
environment might be most suitable at different structural

levels and for those different goals (cf. Sullivah, Grant and
Grant, 1957; Cross, 1967).

‘ The point of the present study at the most general
level is to move our theories of ego develqpment away from simple
monolithic conceptions towards forms which can accommodate the
complex, subtle and multifaceted nature of the individual as he
faces the vital issues of his personal growth, but which cam
simultaneously maintain some conceptual clarity and provide use-
ful tools to deepen our psychological understanding of his .

personal world.
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- APPENDIX A

MEASURE OF LOGICAL OPERATIONS

L
Test Form *

The combinations task and the correlations task were put in

written format on a 14 page booklet, which was arranged as

follows, but with additional space for answers:

Page 1. This test is designed to bring out the ways that you
tackle problem solving. Different people use different ap-
proaches. ‘

Put do&h your best answer to each question, and your’;éasoning,
even when you're unsure or unclear about the solution. We
appreciate partially correct attempts. You can use some of the
space for 'working' if you want.

It's important to work through the questions in the order given,
so please don't look ahead, or go back and chaﬁge an earlier
answer. If you just don't know how to answer a question write
that down ( and if possible say why) and go on. Take as 1Qng as

—_—

you want, but it should not take a lot of ti??;.don't-egy—%od hard.
‘ I
i

Page 2. Suppose license plate numbers consist of four digit

numbers.

How many such 4 digit license numbers could be formed using each

of the first four digits (1-2-3-4) only once in each number (that

is, don't repeat a digit in the same license number)? .
Write them down (in columns): KX

How many do you have?
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Sure there are RO more? Check

)
Page 3. Did you have a system for figuring out the 1icehse§
numbers? What? |
How many license numbers could you get with three digifs? Explain.
how you arrive at this number.
And how many with five digits? Again, how do you know?
Can you think of a rule to figure out how many licenses you'd

have with any number, 'n', of digits? ¢

Page 4. In the following problems we'll be asking what can be
said about the relationship between colour 6} hair and colour of
eyes in various groups of people.  Each problem~is a new 'sample'
" of 'subjects' and you should treat it as a new and separate.
problemf-

In all of the problems there afékfour types of people:

blond hair and blue eyes

fype A»—

type B'— blond hair and brown eyes

type C - brewn hair and blue eyes
D - brown hair and brown eyes

type
We give you the numbers of each type of person making up some group

- of people. The questions: dsked are logical rather than arith-

metical. - o

Page 5. ~ PROBLEM 1
A - blond-and blue: 6 people "B - blond and brown: O people
C - brown and blue: O people D - brown and brown: 6 people
a) Is there a relatipnship between hair colour and eye colour

for this group of people?
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That is to say - does a certain colour of hair go with a

certain colour of eyes? Can you find the colour of someone's

r\‘1;> eyes by looking only at the coiour of his or her hair

:bf-g\,.f ,

@according to the figures given for this group)?

b) If you think there is a relationship -

How do you know that?

If there is not a relationship -

What would be needed for one to exist?
Can you change the numbers in each type so that there is one?
How?

c) Are there any exceptions to this relationship, or lack of

relationship, in this group of people?

Page 6. PROBLEM 2
A - blond and blue: 10 people B - blond and brown: 2 people

'C - brown and blue: 3 people D - brown and brown: 9 people

a) Is there a relation between hair colour and eye colour in this
group?

b) If there is -

How do YOu know that?
Could you take some people out, to make the relation stronger?

Which people?

If there is no relation -

What would be needed for one to exist? Change the numbers so

-there is one.
c) Are there any exceptions, in ‘the original group as given?

£

Page 7. PROBLEM 3

In the table below we've left the results blank. Can you fill in

I3
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numbers of people of each type which &ould indicate a group

in which there was no relationship between hair and eye colour?

(Use as many people in each category as you feel you need).

blond and blue:

A
'B/

blond and brown:

C - brown and blue:
D

- ‘brown and brown:\‘

,,,,,,

+ Page 8. PROBLEM 4

Here are two groups of subjects, X and Y:

a)

and

b)

group X -
blond and blue: 4 ﬁeople B - blond and brown: 2 people
brown and -blue: 2 péople D - brown and brown: 4 people
group Y
14

blond and blue: 2 people B blond and brown: 2 people

brown and blue: 4 people D - brown and brown: 4 people

In which group is there a stronger relationship between hair

eye colour?
How do you know?

If your answer is that they are the same -

Could you change the numbeftﬁso that there was a difference?

£y
e

How?
And now , how much stronger is the relationship in one group

than the other?

If you feel they are different -

How much stronger is the relation in one group that the other?
Could you change the numbers in any way to make the relation-

ship stronger in one of the groups? How?
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Page 9. PROBLEM 5 | o 247
group X | QE\J' s
blondvand blﬁé: 5 people B - %1ond an \‘rown: 1 person
brown and bluez 3 people D - brown and brown: 3 peoplke
group Y

a)

b)
c).

blond and blue: 5 peoplé B - blond ;HH*bfown: 2 people
brown and blue: 1 person“i D - brown and browﬁ: 4 people
In which grouﬁ is there a stronger relation between hairrand
eye colour? (This time we'll te;l you there really is a

difference).

How do you know?

Could you change the numbers of people in either group to make

the relation stronger?  How?

Page 10. PROBLEM 6

A -
C -
a)

b)

c)

blond and blue: 6 péople B - blond and brown: 1 ﬁerson
brown and blue: 5 people = D - ({rown and brown: 4 people
There is aAreiationship here. Wgzl is it, and how do you
know this? . '

Change the numbers to make it stronger.

- Page 11. PROBLEM 6 continued

In this problem 6, how many categories of people (types A,B,

C,D) did you mention in your answer? (Look back and see).

-

Did you omit any from consideration?

1f you did, how about those you omitted? Thinking about it now,

what did they show?

Now , how about changing the numbers to make the relationship’

stronger -- would you change the answer you gave in 6b7
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Page

a)

Page
b)
c)

Page
d)

Scoring Scheme
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| &

Can you say how stroﬁg the overall rélationship is? How do

you arrive at this?

12° PROBLEM 7

group X

o
i

blond and blue: 4 people blond and brown: 2 people

brown and blue: 3 pebple D brown and brown: 3 people

group Y

blond and blue: 3 peqpleﬁ"”B' rsibnd and brown: 4 people
bfown,and blue: 4 people D - broﬁn and brown: 1 person
In which group is there a stronger relationship between hair
and eye colour? How do you know?

L
Pd

13 PROBLEM 7 continued : o '//
In this problem (7}5 what is the relationship in group Y?

How stropg is it?

14 PROBLEM .7 continued

Still in problem 7, what do the categories B and C in group

Y show about the relationship in this group?

Combimations Problem:-

I -

- II-

L §
No system or justification for aﬁproach; random trial and

A -

error

Lists, possibly searching for a system;can succeed with
| ]

( | .
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4 digits using counting strategy; systems genérate dnly'a

- - ,‘,, e R

limited subset e.g. first digit constant for one §u55etw

II/III - Attempt to develop system (initial digits constant or

E

rotation) which is potentially generalr but 1n¢on51stent1y or in-
completely applled and ‘reverts to .concrete countlng strategleé)

ITIA - Dlscards eTTors and develops a consistent abstract system,’

-

“but fails to generallse it correctly to any number ‘

P L3

ITIB f Able to generalise system to any number of digits; #arrlves AN

]

at factorial rule (at least 1mp11c&tly, as demonstrated§§§

working reasoning).

. Correlation Problems:-
(Note: answers to the problems -

. r=1.00 2. r=.5 4. r(x) = .33. t(y)

=0
5. r(x) = .25, r(¥F = .50 6. r = .25 7. r(x) = .17,1
r(y) = - 33) | ,,,f B 777”'77777 -
I - Fails to reason in terms of the relatlonshlp between the

attributes which underlie the 4 categories.
IT - Reasons in term; of a general relationship between attributes
but is unable to go beyond the concrete fatios between
category frequencies to'arrive at a concebt of probability.
IIT - Shows some cdmrcept of probability, but inconsistently and
resorts to concrete ratios on severall(more than 2) problems.
IIIA - Reasons in terms-of probability, hypothetically rather than— — —

gairically about the underlying distribution of attributes, .

but does not unite. the diagonals. “

ITIB - Able to unite categories on the diagonals (A+D) and (B+(C)

and reason in terms of the confirming and disconfirming cases
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(6n at least two problems); may have. the concept of negative - o
ﬁ&rrelation. |
! f
Overall Assignment:- -
If the classifications made by the two tasks differ— them the ,

following rules are used.

If the different stages are adjacent, subject is awarded the highér '

score. (This rule is used giving subjects the 'benefit of the

doubt' since the written test is most likely to show error in terms
of failing to elicit the highest reasoning). -

If the different sggges are non-adjacent subject is awarded-the
intermediate score. (No subjects differed by more then two stages

across the tasks).

o
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"CONSCIOUS CONTENT' MEASURES

¢

'Interview ' Form

+ -

The form used to obtain 'content' variables of congciéus pre-
occupations - derived from Canfrii (1965) was arranged as follows:j-
All bf us want certain things out of life. When you think about
what really matters in your own life, what are your wishes and hépes
for the future? - In—other‘wérds what would life look likefif*you s
g43Te to be happy?
Such things aren't easy to put into words, but please take about
10 minutes to try and make a list of your hopes, dreams and desires.
Put down whatever comes to mind. (The nex£ paggris blank to give
you extra working space).‘
" [Rest of the page blank; new page Eiﬁiéhi;'iﬁéfrﬁéfiohé
rcontinued on the next page:]
'Now taker;he other side of the picture; what are your fears and
worries about the future? In other.wdrds, if you imagine‘your
fﬁtu{g in the worst possible light, whét would your life be like
" then? Again, take about 10 minutes to list your fears, worries

and concerns, putting down whatever comes‘gb mind. (Again: the

next page 1s blank).

[Rest of this page blank?lnew page - blank; instructions
continued on the mext page:] .
Please go back now over the two lists you have just made, and write

in the margin next to each item two things:

1. What age you feel you would like to be when this hope or fear



252

would be most likely to be realised, to actually come true.'

2. Whether you think that control over achieving or avoiding this

event rests most with you and your own efforts, or rests with

circumstances which you cannot influence. (Write 'S' for self-

controlled, and 'E' for externally controlled).

Content Analysis Scheme

>

A grouping of Cantril's (1965) categories, which are referred to by

the numbers in brackets, was used to rate the content of the concerns

listed:

+

Introspection: emotional stability and maturity (11), be a normal

" decent person (12), self- development or improvement (13),

acceptance by others (14), achieve some of our personal
worth (15), resolution of ones own religious,_spiritual
or ethical problems (16), lead a disciplined life (17), -
miscellaneous regarding own perSonal charaéiervffh); the‘

negative equivalents of these.

Ideological: freedom (47), miscellaneous aspects of the political

Other:

situation (48),,e¢onomic stability (51), ﬁi;feflaneous
economiéi;spirations not restricted to self br family
(52), social justice (55), future generafions (56), social
security (57), miscellaneous aspects oé the social -
situation (58), desire to be useful to others (¢1).
miscellaneous aspects of service, relig}on, or /morality
(62), peace (65)f better world (66), miséellaneous aspects
of world situation (67); the negative equivalents. of
these.

standard of living for self or family (21), own business,

land, house (23, 24, 25), modern conveniences (26),

iy,
-,



253
wealth (27), good job (21), employment (22), success at

work (23), health £37), happy old age (38), recreation.
{ :

travel (39),‘happy*}amily (4D, cohCérn for<fami1y (42),

health of family (43), children (44), miscellaneous aspects

of personal economic and work situation, and of self
and family (28, 35, 30, 45), maintain status quo
generally (69), can't think of anything (127), general

" miscellaneous (60); the negative equivalent of these.

Temporal perspective ratings were made on the basis of the age stated

R

for probable realisation minus the subjécts present age.  This was

. . . ./ )
coded into a series of categories: ongo¥ng or anytime; 1 year;

5; 10; 15; 20; 30; 40; 50 years; death, rated as 60 years.

el P

bt it i |
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APPENDIX C

SOME FURTHER SCHEMES OF EGO DEVELOPMENT

(1) - Intellectual and Ethical Development (Perry, 1969)
Position 1 - Basic Duality: Assumption of dualistic structure of
- world taken for granted unexamined. Right V.'wrong, we V.
others, good v. bad, what they want v. what they don't want.

All problems soluble by 'Adherence": obedience, conformity
to the right and what they want. Will power and work should
bring congruence of action and reward. Multiplicity not
perceived. Self defined primarily by membership of the
right and traditional.

Position 2 - Multiplicity Pre-Legitimate: Multiplicity perceived .
but only as alien and unreal. As alien it assimilates easily
to error and otherness. Assimilated to authority it leads
to 'Opposition’'. As unreal, multiplicity is a mere appear-
ance., Opposition here sees authority not a wrong butll
failing in its mediational role.

Position 3 - Multiplicity Subordiﬁate: Multiplicity perceived
with some of 1its implicatijns. Authority may not have the
answers yet on some of it, perhaps b;:ause the relevant
absolutes are not yet iﬁ view, But trust in authority is
not threaténed. Authority is presumed to evaluate them on
skill of presentation, not on structural properties. If in
opposition authority is seen to judge wrongly, and self is
defined over against authoriﬁy.

Position 4 - Multiplicity Correlate: Qualit? restructured in
complex terms: right-wrong v. multiplicity. Absolutes may

be doubted in multiplicity area or considered inaccessible
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in foreseeable future. Multipliqify is relevant to self by

being confusing, liberating, intriguing; everyone has the.
right t§ his own opinion. Or - Relativism Subordinate:
Relativism perceived in multiplicity and assimilated to
authoritvahich can make judgements on the grounds of

coherence and congruence, but this is still 'how they want us

-~

to think',

Position 5 - Relativism Correlate, Competing, or Diffuse:
Relativism perceived as a way—of perceiving, analysiﬁg and
evaluating, intrinsically. Authority is authority in

_relativism. In Correlate, world is divided into areas where
authority has answers, and where it -does not. In Competing,
relativism is a world-view but alternates with a preceding'v
one, In Diffuse, relativism is accepted but without impli-
cations for commitment,

Position 6 - Commitment Foreseen: RelatiQism is accepted fornéll

1+

secular purposes. Commitment may be perceived as a logical

necessity for action in a relativistic world, or
felt as needed. The realisation may bfing various reactions:
eagerness; ambivalence, dismay, sturdiness, turmoil, simple
acceptance. |

Position 7 - Initial Commitment: First commitments or affirmations,
accepting their origins in self's experience and choices;
some intimations of implications.

Position 8 - Orientation in Implications of Commitment: Some

implications realised, tensions between feelings of tenta-

tiveness and finality, expansion and narrowing, freedom and
constraint, action and reflection. Prospect of membership

with authority in area of commitment. Identity sensed in
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both content and personal style of address to commitment.

Position 9 - Developing Commitments: Commitments expended or
remade in new »térms as growth, Balances aré developing,‘l'n
the tensidns of §ty1e, especially alternations of 'reflection
and action. Acceptance of Chang&@ of mood and outlook within

\ ,
continuity of identity. Sense ofébeing 'in' one's life. \

Counter-Developmental Reactions -

-Retreat: Active denial of potential legitimacy in otherness.
Varidant styles are: reaction, dedicated redctionary,
negativism, dogmatic rebel. o -
Temporising: a prolonged pause (full yea;) within'ahy of the
positions without evidence of entrenchment through structures
of 'escape'. -

'Escape: a settling for positions 4, 5, or 6 by, denying or
rejecting their implications for growth. Variants of escape

are: encapsulation and dissociation of either multiplicity

or relativism.
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APPENDIX C

"(3) - Stages of Ego Deveiopmeht (Van den Daele, 1975)

Levels of Interpretation

Domains of Discourse

A

Subjective-

~-Directive
—
o-A:
Homeostatic-
tropistic

V-B-A:
Voluntaristic

Y-A:
Preferential-
hierarchical

§-A:
Individual-
relativistic

e-A:
Existential-
reflective

B

Objective-
Restrictive

a-B:
Action-
efficacious

B-B:
Functional-
attributive

»
v-B:
Pragmatic-
utilitarian

§~-B:
Definitional-
deductive

e-B:
Systematic-
constructive

Ez

Relational-
Coordinative

o-C:
Objectal-

interactional

B-C:
Categorical-
regulatory

y-C:
Instrumental-
normative

§-C:
Consensual-
valuative

e-C: .
Ontotelic-
paradigmatic

Y

258
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THE INTERVIEWS f

Basic Identity Interview

Introduction:
What year are you in?
Where are you from?
How did you decide to. come heré? Did yoﬁ consjder anywhere
else? )

What does your father do? Did he go to college? ‘ .

What does your mother do? Did she go to college?

Occupation: - ’ , o
What are you majoring in? What do you plan to do with it?
t‘ When did you decide this? Had ydu ever considéred anything g

else? : : R e =

NV

What seems attractive about that?

Most pérents have some plans for their children; did yours

o W bt e, o

have any plans like that?
How do your parents feel about what you're going,ihto now?
How willing do you think you'd be to change this if some-

thing better came along? ' .

Ideology:f

Do you have any particular religious preference?
How about your parents?
Were you ever very active in your religion - belong to : *

groups, get into discussions etc? How about now?
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Are your beliefs now different from those of your parents?

How do they feel about yoﬁr beliefs?

'Ié there any time when you've come to doubt any of your
religious beliefs? When; How did it happen? How did you

~ resolve things? L
" Do you have any ﬁolitical preferences?
' How about your parents?
Have you ever taken any kind of political action - joined

any groups,‘written letters, prgtestea etC? Aré there
any issues you feel strongly about now?

Was there any particular time that you decided upon your

political beliefs?

Conclusion:
Can you pick and describe two experiences that have been
- important in shaping your life? : -
What's the major conflict'orrproblem in your life now?
Can you sum up to me 'who you are'?

k]

Relationship to 'Knowledge' Interview (from Perry, 1970)

. . . * . .
After the 'identity interview', introduce as: 'Some-

questions specifically about your experience at college'. 'Just

start with whatever stands out for you about the year at college

academically.’
Probes: What have you been gettifg out of course-work generally?
;What is there to learn up here? |

What do you think of the professors - what do they know

that you can learn from?

Y ——
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I

Is theré a basis to evaluaﬁe your- work oé?'

How do yo; relate tp the 1afgeunumber f differing view-
points that are found in college, and the diffeient diséiﬁiiheé,
and theories within them?

How does what you learn up here relate to life in
general?

What do you want out ofvﬁniversity, and what are you -
getting out.of it? |
All of these probes’”are not used in every case. More attention
is paid to ffolloﬁing' the major themes and ideas of the subject

e ] ,
as they emerge, until some sense of his epistemological structure

is gained. o

Y

The Extended Identity Interview
‘S~

l‘ ~ The kind of qualitative 'clinical' research method-

‘ology invoived in this in-depth semi-structured iﬂferview, R——
process has received too little detailed critical attention in
psychology. We have no agreed upon rules of thumb for it. There
are obyioys dangers of finding one's‘preéonceptions in an over-
malleable research situation, of putting ones own ideas into the
subjects' heads. The urse of the interview is inevitably
guided by the researcher's ongoing ahalysis and interpretation
of the subjects' respollses. One guideline is' to be most sus-
picious of any topic concept to the extent that it was
introducedﬁfirst by the interviewer. Selman and Jaequette~{}§¥¥a}f ffffff
suggest that the only fundaaeﬁtal séfeguard is the genuine

interest of the reseagrcher in how his subjects think.

The questions listed as the interview 'outline' need
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not be asked.as they are stated or in that _order. They, represent
a set of concerns' and areas to be explored and the kind of
1nformat10n which the 1nterv1ewer w1shes to flnd out about. It is
better if the tppic is raised by the subject who is then en-
couraged to expibre it further in the general directions
suggested by the probe questions. Some of the questions seem
clumsy, but are intended as a delibefate attempt to challenge
the subject's ability to respond to an abstract reflection on
real life concerns. Other quii}ions are clumsy if there is no
context in whiach to embed them. It was for this rdason that the
extended interview was integrated with the orl%}nal identity
status 1nterv1ew,vrather than belng given subséquently as a kind -

J
of reflection on what had been discussed on'thbt previous

, 3 ' )
occasion. The integrated interview simply explores the same
topic areas - though not always in so much depth - as an exten-

sioﬁ“ﬁé the basic topics covered in the idenfity status inter-

viewing process.

Vocation

Decisive Aspects: (The conceptual and value structure employed

=

in choosing)

What career alternatives have you thought about?

Have you given serious consideration to something that you N

finally rejected? Why?

- Wﬁat do you see as the importéhf'difféjéﬁ¢é575étWeén the
alternatives? What aspects will you consjider when you make
a choice?

- - What stands out as important to you wh€n you think of

N Larn
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yourself as a ..... 7.

On what basis will you finally choose?
What are the limits to the available options?
What is possible for you? - - *

What doubts have you had? What conflicts or decisions did

. =

you have to resolve? How did you do that?

What values are involved in-that choice? What do yoﬁwwant
out of a job?

What aﬂgut,you is egpressed by a choite of career?

How do you know this is the right choice? Is it possible}to

L

Relational Aspects: (How the chdicq is related to pneself,)

What is the importancé of this choice for you as a person?
What will it do for you? Do you expect a change in your
sense ofiyourself? '

What would it be like if you didn't have it?

Do you féélAihvolvedrﬁifh it? Are yold identified with it?

 What does that mean? Would you say you were committed to €7

How'do you feel aBout making this pariicular_decision? Was?'“
it hard?
Why do}you need to decide at all?

Was it an active choice?

o

- What are yourrisking by making it? Do you feel uncertain

or secure about it?

Is it possible to fail? How would that feel?

B T e T T T T e *-.5; ]
Does it pladg/any obligations on you? What kind of responsi-
bilities do you feel it involves?

What does it do to your sense of your personal freedom?
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Promissory Aspects: (How the choice is related tosothers) -
- What would this choice mean for the future? - ﬂ””’k[ffffi
- Do you have a sense of direc&ion? Do you have a plan for

the future? Do you have a dream of what the future could
be like?

- How does your present choice relate to that?

, £
- How much of youjvgife-style will this choice involve?

- ‘Do you see thisfchoice as permanent? ’

- How do you feel you will change in the future?.

- How does your particular choice relate to the society you

live in? Do you feel part of the wider community?

- Is it important to you to be recogmized-by others as a

[§

s 0 0 0 0 v

Idéblogz

’

Decisive Aspects: : - =

- Whaguﬂgems really important'about your beliefs? What is
;central to it? Is there something ydu‘really believe in?

-* " Why do you hold that view? What is 1@/about it?

- Nh&t»do:you see as the alternatives to it? What's wrong

\ with them?

- How’didAyOU‘arrive at that point)of‘view? What questilns

,Ln your experlence does__ 1t,help you,answer?fﬂ 2 ——-

- How deﬁxoq know you're right? How do you justify that view?

Other people might claim ..... (different opinion).

- In what way is it right? What does that mean? 7 9
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- What is the importence of  having these beliefs for you?

What do they mean to you é,s,;a,pers,o,n?,, , S

- What do they give you? >

- How has it changed yoet sense of yourself to have these
views? What would itﬂp} like‘if you did not ha&e them or
stopped believing them? -

- _What matters to yoU\most about living?

« . -

- Do you feel committed™to thesé beliefs?

- How much of your life do they involve or affect?

S
- What kinds of obligations or responsibilities:do they place

—on you? Does this affect your perssena—l freedom? - o o mnem

- Should you necessarily act on the b351s of your bellefs?‘,
- How do you feel about committing yourself to these bellefs?

Is it hard? Does it 1nyolve some.risks? Does it cost you

El

anything?

Promlssory Aspects:

- Do you th1nk your views ‘may change7 Is that good or bad7
- What do” your beliefs have to say about the future - for

yourself and for other people?

- How do ygyr beliefs: affect your relatlonshlp to soc1ety as

v ¥e

a whole? - B ~ .

.- Do you thlnk it's 1mportant to make some publlc statement

' of your bellefs°

R ISR NN

‘Relationships
tttttttt DS

- Tell me, something 6f your relationships with your friends.

Who are they? What do you &eitdgether? Wogldwyeﬁ sdy yourrﬂ

Py ‘ ¥

[T S SRTRUORE T
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were close? And open? 266
And with girl—friends? Do you see someone regularly? Are
you close? Open? Discuss problems? Fight? |
What is a friend? What do you get out of friendship? What
does each person have to put in to make it work?
How is that different from a lover? What is a good intimate
relationship? How can people create that?
What problems have you Had to work out in relationships in
the past? |
What is commitment in a personal relationship? Is it
possiﬁie to choose the right or wrong person?

How do intimate relationships change with time?
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