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ABSTRACT 

< 

Although women a r e  purported t o  be e n t e r j i g  nontradi tl'onat a reas  of 

le work fo rce  a t  an ever  increas ing r a t e ,  i t  i s  questionable a s  t o  whether 

true d e m c r a t i  z a t  ion of education has coincided w i t h  . the .expanding female 

work fo r ce ,  The comnu~i t y  co l l  q e s  a r e  providing access to '  those groups who 

would not normally be ab le  t o  en t e r  a post-secondary i n s t i t u t i o n .  Shor t  job 
1 

, . 

t r a i  n i  fig programs, f l  exi bf e hours and l w  t u i t i o n  ( o r  governmnt sponsorship) 

m a k e  it possible  i n  theory f o r  . l aw- income females with fami l ies  to  r e t r a i n  

quickly and obtain enploymnt .  Yet a t t r i t i o n  i n  the  most papular of these 

" sho r t ,  j ob  en t ry"  p rogram,  e . g . ,  Office Careers, i s  high enough t o  warrant 

,vc =, 

2- 
fu r the r  inves t iga t ion  about the  c h a r a c t e r i s t i c s ,  motivations and problems of 

5 
1 womn who dropped ou t .  I t  i s w d  t h a t  t he  data from such an inves t iga t ion  

k- 
couf d be used by educators 'f3r cu r r i  cul ari: planning, as a base f o r  budgetary 

decision making, and as a guids t o  the  establishment o f  support networks f o r  

w m n  throughout the sys ten .  

b s t  pas t  a t t r i t i o n  ressarch,has centered on the  traditional college- 

age s tudent  seeking acadenic qua1 i  f i c a t i ons .  I t  i s  unl ikely  - t ha t  many of 

the f indings  can be general ized t o  the s m p l e  surveyed. Motivations f o r  

enter ing col lege a re  d i s s i n i l  ar, and s m e  of the personal a t t r i b u t e s  which 

have .been associa ted w i t h  dropouts do no8 para1 l e l  f indings  f o r  mature 

-male dropouts. A1 t h o u ~ h  t i m  a n d  f inancia l  d i f f i c u l t i e s  a r e  s i g n i f i c a n t  

ba r r i e r s  t o  completion f o r  t r ad i t i ona l  and nontradit ional  age s tudents ,  

m r r i a g e  and family c o m i t m n t s  a r e  l e s s  frequently mentioned as s i tuathonal  
/ 

h f t j 2 r s  i n  pas t  dropout research.  I n  add i t ion ,  womn a r e  of ten courrse'iled 

or encouraged t o  e n t e r  s tc re i+r ia l  p rog rak  with l i t t l e  p r i o r  exploration of  

a b i l i t i e s ,  i n t e r e s t s  a d  avz i lab le  options.  
-3 
," 

iii 



Because of the amount of conflicting data in the area o f . a t t r i t i on  
... 

research, and the diff  icul ty t h i s  poses when a t t e m p t i n g  . t o  draw a 1 ink 

between f m a l e  participation and a t t r i t i on ,  a questionnaire was developed 

t o  survey a l l  the female dropouts from the Office Careers programs a t .  
I- 

Douglas Cot lege between 1976 - 1 9 7 c  Interviews were. conducted w i t h  those 

willing t o  par t&ipate ,  resulting i n  a total response r a t e  of 66 percent. 

A descriptive analysis was r u n  and chi square t es t s  of independence 

were conducted w i t h  several of the demographic variables. 

The r e s u l t s  of the study suggest that the surveyed wmen are relat ively 

low income, mature students with a n  average educational background. Ignorance 

of increasing options for  wonen and a lack of career c&nselling has led them 

into a traditional .career program; the col 1 ege's inabil i t y  to adapt i t s  

learning environment to individual needs a f te r  entry and t o  develop supportive 

netwrks for the mature female student has helped to force t h e n  out of the 

system. The respondents dropped out of the program prior to coipletion because 

o f  family cmi tments ,  no opportunity for part-time study, a lack of prior 
b 

study s k i l t s ,  and a stmewhat insens i t ive  a t t i t ude  on the  p a ~ t  o f  the i r  jnstruc- 

tors .  While individualized instruction i s  viewed positively by the majority 

surveyed, curricul um revision and i ncreased awareness of 'the 1 i f e  patterns of 

m e n  on the part of educators are recmended i f  self-paced, modularized 

learninq i s  t o  be to ta l ly  effective in the area of Office Careers. These 

conclusions and recomnendations represent students i n  the Office Careers 

prcqrams a t  Douglas College, and cannot be generalized to  a larger population. 

Implications f o r  administrators, instructors, educational planners and 

counsel 1 ors w h o  deal predominantly w i t h  the female student are presented, along 
*- 

x i  t h  recornendations for further study of these and other related populations. 
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CHAPTER 1 
I 

I ,  

Introduction f-' 

", Purpose of the  Study -7 -J 
L 

The comnuni t y  col leges, CEGEPS <?id technical i n s t i t u t e s  across - 
4 

Canada have developed large and flourishing business .education sections. 

. An Offjce Careers program i s  often the f i r s t  of many diversif ied 
* 

' I  vocational programs introduced in a cormunity college which may have 
- -  . 

t o  date  offered solely career prbgrak, university t ransfer  courses 

and Adult Basic Education. Registration in these programs has r isen 

rapidly - one 1 arge mu1 t i  -campus col 1 ege i ncwasing i t s  avai lable  sea ts  

from 40 to' 160 between 1976 and 1979 (~dmissions; Douglas College, 1979). 

Enrolment i n  these programs is  almost total4y female, despite the f a c t  

tha t  more and more women are purported t o  be entering nohtraditional 
6 . . 

areas of the work force a t  an ever-increasing ra t e  (Glagowski & Lanning, 

1976). a 

I t  is  questionable as  to  whether t rue democratization of education 

has coincided w i t h  the expanding female work force. An open-door policy, 
r * 

a comprehensive curricul um which incl udes both vocational and academic 
P 

programs, low tu i t ion  fees ,  and easy ackess have a1 1 contributed t o  ' 
v 

easing the barr iers  normally faced by women. The colleges have done l e s s ,  

however ,' t o  overcome the  personal and s i tuat ional  readjustments needed 
- -- - - - -  - - - - -  L - - - - - - - - -- -- 

f o r  successful reentry in to  the education sy2tem (Hoek, 1978). Students 

who have d i f f i cu l ty  in  at ta ining success a re  often t se  who a re  r e t i cen t  "9, 



-about asktng for  help (Motto, 1979). 
P : Y  

much anxiety about using coun&?et l i n g  

In addition, women frequently feel 

or other college services, feeling w 

that  a s  mature students, they shouldn't need t o  ask counsellors for help 
7 

(Brandenburg, 1974). Those women who are in te l l  ectual l y  suited t o  
G 

Careers and'are sen-motivated from yedrs of runping a hou;ehold are also 

those who have been is01 ated from adul t c.ontact for  lengthy periods of  ' 

time, while caring for  young children. They often need the emotional net- 

work which appears t o  be absent to  them, but they are not sure how t o  
7 > - . 

resolve t h i  s need. 

the college may be able t o  do l i t t l e  to secure positive 

-l';ations on the pa r t  of famil i es  and friends whb may-resent the 
L 

* 
mature student's new ra le ,  i t  can begin toqlook a t  establishing a more 

11 

supportive network w i t h i n  the college. Specifically, the college migh t  

consider assisting women to evaluate past experiences and develop a greater 
t 

self-confidence; identify talents  and abil i t i e s  they a1 ready have'; s e t  

employment goals and reach them; and help to  assess progress and develop- 

ment thoughout t he  course. One such program, Women Involved in New Goals 
C 

(WING) began a t -  Queens College in ~ e w  York in an attempt to meet the needs 

of women returning to  school (Brandenburg 1974). Since then many similar 
C d 

programs have s p d g  up i n  Canadian Universities and Colleges. One of the 
$& 

best examples of an ins t i tu t ion providing excel 1 ent educational services 

t o  women is  umber College's Centre for  Women ,in Toronto (Will is ,  1977). 
I 

The ramifications of such programs could be significant for  business 
P 

educators a s  no longer would woken be encouraged to  be rea l i s t i c  and make 
d 

+ h o ~ m ; ' ~ r i a i r t ~ f e m i  r r i t l s d e ;  student-dd +te gaining sec- 
< - -  

,' 

re tar ia l  sk i l l s  because they have chosen the profession despite being aware 
0 %A 

of opportunities i n  other more nontraditional f ields.  I t  should Be noted 



J 
, 6 t  Humber's pkogram was phased o u t  i n  1977 because, according to the . 

C - 2  
president of Humber, the special needs of women are not 'as pressing. now as z 

they were six years ago when the Centre was founded (Willis, 197@. 

On the one hand, i t  appears that  women have achieved equal status w i t h  

men i n  accessing educatioh and i n  movi n g i n to  'fields of employment previ- 

ously considered ' to be male oriented. However, a recent S ta t i s t i cs  Canada 

survey shows ttfat w&en, despite gains made i n  recent years, aEe s t i l l  not : 

being paid as much a s  men i n  similar positions (S ta t i s t i cs  Canada, 1978). . 
--, 

According, to the survey, female bachelor degree graduates are paid a salary 
- .- 

*- $1,000 to $4,000 less  per year than ;heir male counterparts i n  every f ield 

except the humanities and f ine  and applied ar ts .  If our  inst i tut ions con- 

tinue t o  offer such programs for reasons of institutional image, to look 
C 

relevant i n  today's society, or t o  be meeting the needs o f  a l l  segments of 
\ 

society, rather than a sincere commitment to equal opportunity regard1 ess 
Q 

'gf gender, then programs will continue to go the way of Humber's f ine Centre, 

The blame res ts  only i n  p a r t  w i t h  the employer. ~ e '  o r  she is only taking 

advantage of the image created :by the inst i tut ion which has steared the 

female student i n  certain "traditional" directions because she is a female. 

Although Douglas College, l ike  many other similar community colleges, - - 
offers programs which are  design'& to  meet the needs of the matur-e student, @ 

%tion. . a t t r i t i on  i n  some of these programs appears to contradict this i n  

women were genuinely seeking short term, sk i l l  oriented jobs, a s  opposed 

chreers, justifying the number o f  students who leave the program prior . 

completion becomes d i f f i cu l t .  The Office Careers program a t  Dougla's 

l lege is similar t o  many business education courses offered i n  comnunity 

colleges across Canada. I t  i s  packpged into modules which take the student 



anywhere from s i x  months to one year to complete. I t  operates under an 

individual ized , sel f -directed 1 earning approach and uses a Mastery 1 eve1 ta 
I 

indicate completion. Because the program is guided by provisions establ ished 

by Canada Employment and Immigration Comnission (CEIC) for funded trainees, 
-, 

i t  uses a continuous intake approach - students both graduate and enter 

monthly depending on seats available. Thirty training hours per week are 

required. The programs when studied had no CEIC funded trainees - al l  - 

@dents were fee-payers. In 1978, a basic academic threshold requirement , 

-1 
' was infroduced f o d a l l  off?& careers programs a t  the college. A pretest 

administered by Apmissions prl'or t o  entry ensured that students have a 
1 

6 d readi g 1 vel ff ic ient  to master,the materials covered i n  the course. 
rr 

S t u d e n h e a c ;  d specific percentile are referred t o  a general 

academic upgrading program - usually Adult Basic Education (ABE) or Basic 

Training and Ski1 1 s Development (BTSD) . Upon completion, students may enter 

the specialized vocational skil l  training course of their  choice. Entry- 

level (threshold) testing was abandonned in the academic year 1979 - 1980 
8 

because the departments concerned were unable t o  cope with the number bf 
1 

students reguirlng. testing throughout 'the s y s t h .  . 

The term "dropouts" i n  this study includes both students who leave 

college voluntarily and those who are forced to leave because of lack o f  

prbgress o?-failing grades. The program' is structured so that students may 

make repeated attempts to master the objectives of each specific u n i t .  

~ o n n d l  studies of persisters or nonpersisters from .vocational or career/ 
'\ 

technical programs have been minimal i n  B.C. (Dennison, Forrester, Jones >nd  
& 

hnner, 1975). Muck of tk 1 +&ratwe a w i  tabl e tends to  'examine university 

transfer students. These students tend t o  be the traditional college age 

student, unlike the great disparity i n  age found i n  the  program being studied. - 

s 



Furthermore, the s t a t i s t i c s  are weighted by "mal&!~responses, a s  more male 

than female 'students register  w i t h  plans to eventually enter university, and 

reasons for early withdrawal. are significantly different for  females than 

for  males.   hose studies done on occupational p<rograms w i t h  predominantly * 
> 

female student populations tend to focus on urban ethnic groups not found-, / ,  
i n  most 'British Columbia colleges (Gray, 1975). 

Expanding employment opportunities i n  British Columbia a r a  increasingly 

i n  the nonprofessional , nonacademic occupations (Carney, 1977). The forcast 
7 

is '  that  the 25 -- 44 age group wi'll show. significant increases i n  al'l regions 

during the period 1971 - 1991 (Carney, 1977). T h i s  growth indicates an up-' - 

+ 
grading due t o  te~hnol~ogica? change or: the desire for  mu1 t icareers ra%r 

t! J than the one career for  d lifetime concept which han generally'been a~cepted 
-. 

by society t o  date  able 1). However, change of traditional at t i tudes to- 
r 

ward women i s  slowed down by the cyclic nature of our economy (Shack, 1977). 
1 

During periods of s t r i n  g , such as we are presently, experiencing, 
/ 

corrltuni ty col 1 ege educa empted to accept almost any conditions 
i 

% return for federal a is often plged on the system t o  shorten 
J' . * 

programs and course content, and t o  a116w students to  enter w i t h  no prior 

counsel 1 ing o r  pretesting to  determine sui tabil i ty  o f  program choice. I n .  

order to a s s i s t  in making the necessary adjustments to teaching methods, , 

course schedul ing , counsel 1 ing and admissions , curricul urn, and methods 'of 

finance posi.tive, data needs t o  be collected on what happens t o  people to  :- 
4 

. - 
make them drop out of a short term occupational program leading to  rapid 

job entry. This six& looked f o r  a profile of such a student. The study 

programs a t  a large, urban, mu?ticampus college on the Lower Mainland. 

I t  included prcgrarns which presently comprise 160 training seats lea'ding t o  
f 
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certif  fcates of Clerk Typist, Stenographer, and Bookkeeper. The survey 
A 

provided data on: 
r- 

I .  background characteristics and present einpl oyment s t a t u s  ; 

R. reasons fo; re-entry; \ ,  -. 
111 barriers experienced which led students to  early withdrawal. L 

The barriers can be further delineated into: 

a )  personal 

b )  institutional 

c) situational . 
The investigation proceeded ini t ia l ly  by examining the deinographic 

- .  C 
characterjstics -of the sarnpl e surveyed. ' Subsequently, reasons for reLentry - 

' I  

and barrleis experienced were investigated on the bask dk a number of vari- 

ables. Finally, findings were inter reted in light of the research questions ' d 
+posed i n  the Review of Related Literature. 

Importance of the Study 

Decisions with rmard t o  program content, length, terminal objectives, 

etc.,  can only be effectiye if they are Gade to reflect the needs and inter-, . 
ests of the student- population t h a t  will be accessing those programs. One 

"t 
way to ensure some degree'of congruency between educational planning and 

h t u d e n t  ' s  needs and aspirations i s  to have access t o  meqpingful information 

- relative t o  the characteristics- of he present. (and predicted future) 

P student population. Fifty percent/of students attending comnuni ty colleges 

can be considered nontraditional , i .e. , mature students or students with . . 
poor records of past academic perfoynce attending col 1 ege for practical 

; consideration rather than intel lectuai pursuits (Bushnell , 1973). These 
," 

facts should have assisted in shaping t%e direction i n  which the occupational' 
/- 

component& of the comnunity colleges i n  British Columbia have developed, as 
2: 



well as-shaping the mandate which they ref lec t  - universal accessibi l i ty to  

post secondary education. . Nevertheless, where there has been a qreat prolif-  

eration of educational programs geared to  women, there has been virtiral Iy 

no change i n  the p r~v i s ion  of the educational services necessary i n  order 
-J- 

fo r  a woman-to access learning i n  the f i r s t  place (Will is,  1977). 

The d a b  collected by this study may be'of considerable assistance to  

educators dealing w i t h  the effects  of striving to adapt t o  an increasingly 
3.  

nontraditional student population. rSpecif f i ly ,  the study provides rele- J - J 
vant data for  business education instructors, career counsel lo r s ,  curriculum . 

i '  

developers, and business 'and industria? concerns which develop thei r  own , 

training programs. The data may a1 so 1 ead t o  further reflect ion prior t o  

b bu getary dec? sion ma king for occupational training by government agencies 
/" 

and college administrators. Finally, the data may lead t o  a review of 

admi ssions pol icie; and procedures for  Off ice Careers programs which presently 

ref1 ec t  an open door concept (special mature entry low tui t ion,  accessibi l i ty)  

b u t  seldom provide the support necessary a f te r  entry t o  complete the student's a 

goals within the system, 

The findings of the sQrvey cannot be generalized t o  other occupational 

student populations. The design includes a l l  the early withdrawals from the 

Office Careers .programs from 1976 to 1979 a t  one only. Nevertheless, 

i t  i s  hoped t h a t  the groundwork established here will be of some assistance 

to educators and researchers gathering information t o  help and to  support 
-\ 

women i n  selecting career directions and in successfully completing +em 
P 0 Z 

within the system. Recognizing the unlikelihood o f  changing the system w i t h -  

i n  a short period of time, i t  is hoped that  the findings will become a basis 
- 

for  formulating new and innovative ways of coping w i t h  the present res t r ic-  

tions placed on the nontradi t i o ~ a l  student. 
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CHAPTER TI 

Review of Re1 a ted t i  teratbre 1 

1. 
T h i s  chapter reviews l i t e r a t u r e  relevant t o  a t t r i t i o n  from ins t i tu t ions  

oT higher learning, and secondly, l i t e r a t u r e  dealing spec i f i ca l ly  w i t h  

women part icipat ing i n  higher education. Both sections review demographic 

character is  t i c s  ,and socio-economic fac tors  re1 evant- to  the  populations 

being studied. T h i s  is followed by an examination of the  motivations f o r  
L 

entry,  and the b a r r i e r s  t o  successful completion. Final l y ,  spec i f ic  

research, questions are  posed; these serve a s  a basis* f o r  development of an 

instrument t o  analyze fac tors  affect ing a t t r i t i o n  ' i n  .the Office Careers 
/ 

programs a t  DouglasfCollege. . 

Dropouts From Higher Education 

A huge body of dropout research i n  the 1950's and 1960's leads t o  the ' 

conclusion tha t  students drop out because of f a i l u r e  (Angers, 1961 ; Bertrand, 

1955; Carew, 1957). Generalizations draw from the majority of these s tudies  

may apply 'only t o  those who do leave as  f a i lu res .  Their re.levance i n  the 

1970's and 1980's is  t o  be viewed w i t h  cautian; the assumption tha t  dropouts 

have low scholast ic  apt i tude,  1 ow educational aspirat ions,  a r e  l e s s  mat 

a re  less well sociaMy integrated and come from families of lower socio- 

economic s t a tus  is f a r  lesslappropriate  today t h a n  i t  was a decade ago (Cross, \ 
1976). More recent s tudies  examine whether the withdrawal was voluntary or 

nonvoluntary (Rossman & Kirk, 1970) and whether there is a s igni f icant  d i f -  
Q & 

ference between part  time and fu l l  time student a t t r i t i o n  (Gorter, 1978; 

Waniewicz, 1976). T h i s  change i n  categorization re f l ec t s  the growth body of 
- 

nontraditional students attending col leges both fu l l  and part  time, more 

readi ly able t o  t ransfer  from one ins t i tu t ion  t o  another, and l e s s  concerned 
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w i t h  dropping out fo r  a few years "to find themselves" or t o  f u l f i l l  personal 

comnitments b e f o ~ e  re-enroll i n g  t o  accumujate the requf'red credi ts  

successful com letion. C 
* Background Characteristics 
P 

*- 

, I  a. Early research i n  t h i s  area found a considerably higher 

a t t r i t i o n  for  students older than the average (Sexton, 1965; Summerskill & 

fo r  

r a t e  of 

Darling, 1955). T h i s  research was centered around two and fofiyear f .  insti- 

tutions leading to degrees.  tin (1975) a1 so identified older students, 
5 -----I 

particularly women, as being more 1 ikely to drop out than students of trad- " 

i t ional entry age, i .e., 17 t o  19 years o f  age. Although this finding is 

cdnsistent w i t h  Trent and Medsker (1968), Astin's sample of mature students 
-*,* 

iL is relat ively small; three percent are  20 or 21, and f ive  percent are over 
+,? 

21. Other studies have shown the highest concentration of nonpersisters i n  

the 20 to 25 age category, followed by 18 and 19 years olds (Barafta, 1978; 

Van Dyck, 1977). Baratta Is sample included both transfer nonpersisting 

students and occupational nonpersisters. 

A number of contradictions t o  the positive c o r r e l a t w w e e n  "normal " 

age and persistence have been documented. In a 1976 survey of post- 

secondary inst i tut ions i n  Australia, fourteen ins t i tu t ions  stated that  , 

mature age students performed* better than normal aged students, and twelve 

stated they performed jus t  as  we1 1 . Trow (1972) contends that  !ate entrants 

demonstrate strong motivation and a clearer sense of what they want and need 

from education thereby reduci ng acadeniic wastage. ' 

A longitudinal study of students enrolled i n  Basic Training and Ski l ls  

Development (BTSD) throughout British Columbia (Blunt & Middleton, 1978) 

indicates that  enrol 1 ees w i t h  1 ower ages and 1 ess 'previous academic experi - 
ence a re  more 1 ikely to  withdraw or  f a i l  than a r e  enrollees who are older 
- 

-, 



,and have more academic experience.. The purpose of BTSD is to provide 

occupationally oriented s k i l l s  a dl knowledge through a general academic up- 

gradkg program to  enable trainees t6 enter direct ly i n to  employment o r  i n to  

special ized vocational s k i 1  1 t r a i n i n g  courses. 
* 

The contradictory evidence presented here suggests that  age. cdlnot be 

used as' a predictor of a t t r i t ion .  2 

Socio-economic Status (SES). Socio-economic f a d o r s  have been 

cited as  having a large role i n  determining who goes to college and how long 

they stay. Trent and Medsker's (1968) longitudinal study of 10,000.high 
C 

school graduates showed t h a t  children of upper socio-economic families entered 

college regardless of the i r  ab i l i ty ,  whereas the b r i g h t  child of a father 

working a t  a low level job had ab0ut.a 40 percent chance of going to college. 
r 

Project Talent (cool& & Becker, 1966) used seven different indices of socio- 

economic status and found that  junior college students f e l l  between the nan- 

college and the four-year college students on every index. This supports 

Eckland's argument (1964) that  student population a t  each institution i s  

relatively uniform w i t h  respect to SES. Since most research is-based on data 

from a single ins t i tu t ion,  i t  is d i f f i cu l t  to correlate SES variables w i t h  

persistence o r  nonpersistence. i n  contradiction t o  Eckland's findings, 

cornunity colleges in British Columbia a t t rac t  a much more heterogeneous 

group of students than the universities in socio-economic terms (Dennison e t  

a1 , 1975). In v i r tual ly  a1 1 variables examined ( fa ther ' s  education and 

occupation, mother Is education and occupation, family financial s tatus)  I 

college students i n  British Columbia reflected a population comparable t o  . 
D 

the general population. A higher level than the population was reflected on 

the same variables when they were applied t o  university students. Dennison's 

"noncontinuing" group i s  lower than the genera1 student population i n  terms of 

socio-economic c r i t e r ia  . 
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Inabil i ty t o  finance one's education is one of the most often quo td  

reasons g h e n  fo r  early withdrawal. In a study of 1,474 students who w i t h 4  , 

drew from Los Angeles City C o l  lege from 1973-1975, the most often stated 

reason for  withdrawal was for  financial problems ;nd a need t o  go t o  work 

(Stine, 1976). Sumnerskill's (1962) review of the l i t e ra tu re  found that  i n  

16 out of 21 students, financial reasons were. ranked among the top three 
3r 

most important factors i n  a t t r i t ion .  A follow-up study of dropouts from the - 
Indiana Vocational Technical CoT7 ege i n  Indi anapol is (Bureau of Occupational 

and Adult Education, 1978) gathered substantial data t o  supper-t Summerski11 Is 

findings. Financing one's education is a barrier t o  successful completion 

which will be covered i n  detail  i n  a l a te r  section of this review. However, 

.family finances can be a major constraint to post-secondary education, when 

considered as being one of major parameters of socio-econamic classif icat ion;  

namely, family income and education. 

Family income. Novak (1978) discovered t h a t  the median income of the 

families of students'who withdrew was significantly lower than t h a t  of 

students who did not drop out. However, his conclusion did not  necessarily 

link family income w i t h  dropping ou t ,  as his studies included samples from 
? 4 

both public and private colleges. 

Income levels of the families of college students i n  British Columbia 

a re  general l y  1 ower khan that of university students w i t h  career/tec hnical 

and vocational students very much below their  peers (Dennison e t  a1 , 1975). - 

Another study by the same authors done i n  1974 (Dennison e t  a1 , 1974) broke 

these indicators into even ponents by 1 inking secondary graduates . 

from the west side of Vancouver w i t h  having earned more academic credits  
_-= - 

than thei r  east side counterparts. Canada Census data indicates the west 
\ 

side population has somewhat higher socio-economic s ta tus  than the east  sidg 
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population. T h i s  . s p l i t  was also evident i n  Hoek's study (1978) which included 

Samples of college students from the Fraser Valley and the North Shore. 

Studies done on f-1 e partacipation i n  t e r t i a ry  educetion have presented 
1 

considerable conflicting evidence which leads one t o  look w i t h  suspicion on : 
a 

the precept tha t  family income is a direct  factor i n  a t t r i t i on  (O'Donnell & 
L--* 

Anderson, 1978; Glagowski & Lanning , 1976). These findings will be discussed 

a t  length i n  the second part of this review. Socio-economic.status and 
3 

occupation of fathers was found to have l i t t l e  t o  do w i t h  career choice 
e 

(O'Donnell & ~nderscn,  1978). However, financial need was seen as  a s ignif i-  ' 
% 

cant barrier t o  participation (Van Dyck, 1977; Frederickson, 1975). % 

/- - 
Parental education. Studies by Chase (lgXO), Pitcher & Blanchild (SO), 

spady (1970), and A s t i n  (1973), found that  the level of education of both 

parents correlated significantly w i t h  persistence. Astin's study found that 

chances that  a student wil l . ,persist  through fpur years of college will i n -  

crease by 10 percent i f  the mother has earned a degree beyond a B.A.  Dennison 
. . 

e t  a1 (1975) found t h a t  40 percent of the fai l ing grades received by his 
I 

sample of British Columbia college students were assigned t o  students whose 

fathers had less  than Grade 8 education. 

A1 though parental education may not be considered a major factor in 

determining persistence i n  some studies, there is certainly evidence t o  indi- 

cate that  even as adults returning to  school, we ref lec t  the educational and 

intellectual achievement level s' which have been valued i n  the home while . , 

growing up (A1 per, 1974). 

P .  

.- Academic Considerations. High school GPA and c lass  rank are the most 

comnonly used predictors of persistence (Summerskill , 1962; Chase, 1970; 
-- \ 

Astin, 1973; Demi troff , 1974). The relationship between academic excellence 



, . 
and a t t r i t i o n  has been widely documented (Panos & i t i n ,  1968; spady? 1970; - 

University of Hawaii, 1978). There is a h g e  variance i n  the ra te  of partic- 

ipation i n  learning alone for  those who have a grade school education when 

compared t o  those with some college background. ~dhnstone and Rivera (1965) 

found tha t  38 percent of thei r  college educated population were s t i l l  studying, 

wher J as  only 6 percent of those w i t h  grade school participated in-any sub- 
r' 

jec t  matter by any method of adul t education. Ninety-four percent of the 

"1 earners" (those who a re  participating i n  post-secondary education) i n  

~aniewi&'s  OE6A study (1976) had a t  1 east  some secondary education. Con- 

versely; i n  the ' "nonl earnerst' (those who are  not payticipating i n  post- 

secondary education) category, 83 percent had only school education A 

i 
I t  appears that the more education one gets, the m view education " 

@ as a continuing, l i f e '  long process rather than 

ends w i t h  formal schooling. 

While,most studies concur that h i g h  schoo 

fi 
/ 

I GPA and rank can accurately 
5 

predict academic success a t  college, there are numerous studies which have 

detected no re la t i  onship between these factors and pqrsistence. T h i s  finding 

ia.genera1 ly  at tr ibutable t o  the relat ively common occurrence of students 

who voluntarily withdraw t o  enhance thei r  opportunities a t  a better school 

t~ck land ,  196.4; Hedley, 1970; Rossman & K i rk ,  1970). 

I f  one distinguishes between voluntary and nonvoluntary dropouts versus 

persisters , there appears general agreement that  scholastic aptitude and 

abjl i ty can predict success (Astin, 1973; Baratta, 1978; Guisiti , 1964; Peng 

& Fetters,  1977 ; Summerskill , 1962). As i t a t ed  previously, findings prior - 

. t o  1970 m u s t  be viewed w i t h  caution when one concedes that 'the student "mix" 

i n  the l a s t  10 years has changed dramatically t o  include more mature students '- 

w i t h  additional responsibilit ies t h a t  go beyond the i r  studies. 



In one 'of the Ontario CAATS, success i n  the two year programs offered 

was found to  be, signif icantjy related t o  the' student '.s secondary scho.01 

program, recommendation of h i s  secondary school, grade 13 papers passed and 

t o  his grade 12 academic average (Picot, 1978). However, i n  F udy done a t  

the Northern A1 berta Ins t i tu te  of T-hnology (NAIT) which ncluded a sample 

of 2,150 male students, no relationship was found between staying i n  p l l e g e  

and scores on the 

t e s t ,  the IQ t e s t  

- having repeated a 

verbal o r  numerical abil i ty  l e s t s  , the abstract reasoning 

d scores, Grade 12 Engl ish rn rk, Grade 1 2  Science mark, or 

grade i n  school (Puffer, 1971). ~ h )  t e s t s  used were not 

cited by the author;  the^ fore, one m u s t  view these findings w i t h  caution. f 
However, they do coincide kith Bushnell 's skatement (1973) t h a t  standardized 

achievement test scores have been found to  be poor predictors of student 's 

performance i n  occupational programs. Another study using the General 

- Aptitude Test Battery and the Wechsler Adult Intelligence Scale to  test suc- 

cess i n  clerical  office work training center showed no clear  patterns 

(Stanley, 1968). These predictors were fb d to  be not useful for  engineer- - J@- 
ing students as well (Grande & ~imnons, 196\i). Y 

Vocational students have been streamed in the past a t  a relat ively early 

age away from academic ,subjects. Decisions about life-time careers a r e  made 

by the student w i t h  l i t t l e  awareness of options. Once i n  the occupational 

d stream, transfer credi t  is ~ f f i c u l t  to  obtain and the stu4ent wishing t o  

enter university programs i s  .often required t o  make up a great deal of time. 

A1 though GPA may have been on 

student begins to see herself 

and counse~lors who set fewer 

par w i t h  her academic peers, the vocational 

a's less  capable. T h i s  is compounded by teachers 

expectations on these students than on those 
- .  

i n  the academic stream (Shack, 1977). 

Therefore i t  has yet t o  be established t h a t  high school GPA and rank, 



and scholas t ic  apt i tude,  can predict  ear ly  withdrawal , par t i cu la r ly  i n  pro- 

, grams w i t h  a vocational, as opposed to  a l ibera l  a r t s ,  base. 

4 

Sex. There appears t~ be strong evidence t h a t  there i s  no reiat ionship - 
between sex of the student and ear ly withdrawal. Research abounds w i t h  

a 

contradictory conclusions. One of the most prevalent findings indicates 

t h a t  a greater  proportion of men successfully cornpl etevkol lege programs than 

women (Astin, 1973; spady, 1970; Tinto,  1975; Van Dyck, 1977).* On the other 

, hand, numerous s tudies  find no d i  iferences in r a t e  of withdrawal between the 

sexes' {Johansson & Rossman, 1973; Summerski 11 , 1962) whi 1 e two studies were 

idpnt if ied t h a t  found t h a t  men dropout a t  s i g n i f i c a n t l y  high& rate;?%n 

women (Demos, 1968; and ~ e j s o n ,  1966). ~ i n ~ ~ 7 5 )  found tha t  a greater  

f women tend to  be voluntary withdrawals rather  than academic 

h i l e  Spady (1970) asser t s  t ha t  women who do pers i s t  are  more 
L 

l i ke ly  t o  f in ish  "on time" t h a n  a re  t h e i r  male counterparts. Pengaand 

Fet ters  (1977) included length of program as a var iable  and discovered tha t  

women were more l ike ly  t o  withdraw only from 2 year programs. This concurs 
= /  

with Blunt and Cliddleton's findings (1978) which showed tha t  i n  programs 

4 which generally take l e s s  than 2 t o  complete, female trainees over the 

four years studied have consistently achieved higher completion rates  than 

ma1 es. 

Therefore, i t  appears t h a t  such variables as length of program, and 

yo1 untary versus nonvol untary dropouts must .be considered when- attempting t o  
6' 

es t ab l i sh  a relat ionship between sex of the student and ear ly withdrawal. 

Elari t a l  s t a tus .  
- 

Bushnel 1 (1973) ident i f ied  80 percent of the students 

attending community colleges f u l l  time in the United States  as being s ingle .  , 

Waniewicz's' study of part-time learni'ng in Ontario (1976) found tha t  single 
- 
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persons constituted-49 o r  married-persons constituted 51 percent of * 

4 

his "Learners", while 56 percent of his "Nonlearners" were married w i t h  child- 
a 

ren a t  home. Johnstoneand Rivera (1965) s ta te  tha t  "matrimony is kind to the 

academic fortunes of men, but cruel t o  those of women (p. 397)." A recent 

study done a t  a Vocational Technical InstiAute i n  the United States concluded 
\ 

$hatz despite huge gains: in female participation since the Johnstone and 

* /  
$ 1  

Rivera study, the percentage-of those married among drppwts is greater than 

'those- married .awng persisters (Jan Dyck , 1977). Females i n  th is  study, had 

proportionally higher a t t r i t ion  - rates.  than males. s3 

,Few of the major studies done i n  the past, on student dropouts c o n s i e  

\ *  marital s tatus as a variable, probably doe t o  t h e  f ac t  that  those-which have 

been condudXed were done on populations of the more traditional college age 
. _. 

student. The 1 i terature on female participation i n  higher education comoniy 

includes marital -status as a variable, and will be discussed later .  

Reasons For Re-En try 

"Over and above the desire to  become better' informed, vocational goals 
0 

most frequently direct  adults into conti nuinseducation. " (Johnstone & 

Rivera, 1965; p. -444). The above quoted study found that-36 percent of their 

total  population enrolled to  prepare for  a new job, while 32 percent wanted 
\ 

-'-< 
t o  learn more about the job they already had. + 

 he' major findings of the OECA study done i n  Ontario (1976) indicates the 

fol lowing as' reasons for  &arnipg : 1 personal growth and de,velop&ent, or  ful-- 
d 

5' 
fjllment - 35 percent; employment requirements, job advancement, financial 

- - - -  - - - - -- -- - -- - 

benefits, s ta tus  enhancement, e tc . ,  - 33 percent; receiving a credit ,  degree, 

dip1 m a ,  cer t i f ica te  o r  other simi 1 ar  educational ' credentials or honours - 10 

percent; desire to know more with .no functional orientation - 9 percent; t o  

escape boredom, annoyance, emptiness, e tc . ,  o r  to  socialize - 6 percent; to, 
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fu l f ' i l l  a need related to  family l i f e  - 3 percent; t o  achieve a religious 

goal - 1 percent. Again personal fulf i l lment  along w i t h  vocational goals by 

f a r  outweighs a l l  other reasons fo r  returning t o  learning. Waniewicz noted 

th,at men more often than women mentioned practical goals, and this finding 
\ 

L 
concurs w i t h  I f f e r t  (1957) who found women ranked academic reasons f i r s t ,  

followed by occupational reasons. However, he found no s ignif icant  d i f f e r -  

ences i n  the  reasons f o r  attending coll  ege between dropouts and nondropouts. 

Vocational education students consider learning t o  be s ignif icant ly -less 

important than do nonvocational students, with the exception of -  females and 

minority groups (Eggi nton, 1978). Vocational dip1 oma programs have been 

shown t o  thclude a higher- percentage of dropouts than academic program (Van 

Dyck, 1977). The negative values and a t t i tudes  of the vocational education 

students indicate tha t ,  despite massive investment of funds i n  vocational 

programs, students i n  these programs hold a poor a t t i t u d e  toward themselves 

and toward learning in general. 

I t  i s  necessary t o  distinguish between vocational education with a heavy 

ernph-ases on technical t raining and s k i l l  s development, and. occupational o r  

vocational goals identi f i  ed by students i n  programs _which place heavier o r  . 

1 
equal emphasis on a more l ibera l  education. When the l a t t e r  is considered,, 

invest igators  ound t h a t  g i  k . ing an occupational' goal i s  conducive t o  

persistence an increase- the students GPA (Frank & Kirk, ,1975; Hansen & 
,J 

Taylor, 1970). The evidence in this area i s  so kontradictory tha t -  one m u s t  

. consider i f  be t te r  measures of, educational commitment might be t te r  assess 
/ 

reasons f o r  re-entry. 

Other factors  which have been shown t o  af fec t  a t t r i t i o n  are the influ- 

ence of parental or  family a sp i ra t io i s  and the influence of the students peer 

group. I t  was shown e a r l i e r  tha t  parental educational may n o t  be considered 



a major factor i n  determining persistence, parents w i t h  higher levels gener- 

college and this can a1 1y are very. interested in the student completing 

reduce early withdhwal by a significant margin (Pantages & Creedon, 1978). 

In the case of married students, the fact t h a t  married males persist t o  a 

greater extent t h a n  married females i n  some programs seems t o  indicate that 

future financial obligation t o  .support the  Family. is seen as the male's 

function, and therefore support by the wife can help i n  achieving success. 

Conversely, familial support for mafrried females cannot be assumed for 

simiiar reasons, which can negatively affect persistence. Prqssure exerted 
1 

on students t o  return t o  home-makinyis extensive (Ruslink, 1969; Brandenburg, 

1974). 

Peer group influence has been positively linked to dropping o u t  i n  
* 

several studies (Grande & Simrnon, 1967; Rootman, 1972). Participation i n  

extracurricular activit ies can help t o  develop a commitment to the college. 

In a study done a t  Southwest Wisconsen Vocational-Technical Institute (Van 

Dyck, 1977) almost none of the dropouts were involved, i n  any extracurricular ' 

activit ies and persis$ence can be of considerable significance when investi - 
gating populations composed of mature students with family obligations, and 

9 

vocational students, whose in class time i s '  generally double that of his 

academic counterpart (30 hours in class per week in the vocational versus 16 

hours i n  the academic a t  Douglas College). Typically, these students would 

have l i t t l e  time l e f t  over after classes to devote to social activit ies on 

or off campus. 
Y 
d 

Barriers To Successful Cumpltetion i '/ C 
\ 

Personal. Some of the personal attributes which have been associated 

w i t h  dropottts over the past decade are quaJ i t i e s  such as being less mature, 

i .e. , being less rational , self -control 1 ed, self-confident, independent, 



involved,  and to1  e r a n t  ; 1 ess cosmopolitan; less we1 1 s o c i a l l y  in teg ra ted  ; 
- ? 

having ideas  and persondl a t t r i b u t e s  which d o n ' t  f i t  t h e  c o l l e g e  c u l t u r e ;  . 

less comfoming; having a negat ive  se l f -concept ;  and a negat ive  a t t i t u d e  

toward l ea rn ing  (Egginmn, 1978; Simpson, 1977; Spady, 1970; Tinto ,  1975). 

I t  is e s s e n t i a l  t o  d i f f e r e n t i a t e  between the "voluntary" and "non- 

vol untaryn w i  thdrawil  i f  a t tempts  a r e  made t o  c a t a g o r i z e  personal i t y  traits.  

Tinto  (1975) found t h a t  academically successful dropouts  had higher a b i l  i t y  

and grade  performaice, and d isplayed g r e a t e r  i n t e l l e c t u a l  interest than t h o s e  

who remained enrol  led. Marcia (1966) i d e n t i f i e d  s t u d e n t s  who were engaged i n  
I 

an  " a c t i v e  search  f o r  t h e i r  i d e n t i t y "  a s  po ten t i a l  dropouts ,  many o f  them 

v o l u n t a r i l y ,  and suggested t h a t  t h i s  c o n f l i c t  within onesel f  genera tes  a high 

a n x i e t y  l e v e l  which i n  t h e  p a s t  has been l inked t o  e a r l y  withdrawal. However, 

Rose (1965) found t h e r e  were no d i f f e r e n c e s  i n  t h e  a n x i e t y  l e v e l  o r  p e r s i s t i n g  

s t u d e n t s  and dropouts .  

. Johhstone and Rivera (1965) i d e n t i f i e d  two main t y p e s  of b a r r i e r s  t o  

p a r t i c i p a t i o n :  in f luences  external  t o  t h e  individual  o r  a t  l e a s t  beyond t h e  

individual  Is con t ro l  , and t hose based on personal a t t i t u d e  o r  d i s p o s i t i o n  

toward part icipat ion.0 They found o lde r  persons more 1 i kely  t o  be held back 

by personal o r  d i s p o s i t i o n a l  cons ide ra t ions  than younger persons. These . 

included "Not t h e  studying type" ,  "Tgo o ld  t o  l ea rn" ,  o r  "Don't need c l a s s e s  

t o  l e a r n . "  Younger persons and women regard less  of age  i d e n t i f i e d  more s i t u a -  

t i o n a l  hurdles  t o  overcome, such a s  f i n a n c i a l  cons ide ra t ions ,  being too  busy, 

or too  hard t o  g e t  ou t  o f - t h e  house. Persons of lower socio-economic circum- 

s t a n c e s  faced both kin& of o b s t a c l e s  more f r equen t ly  than  middle or upper - 

c l a s s  ind iv idua l s .  - 

Although severa l  r e sea rchers  have assigned such personal a t t r i b u t e s  a s  

"more dependentu and " l e s s  a b l e  t o  manage th ings  on t h e i r  own" t o  dropouts  



(Grace, 1957; Robinson, d 1967), others ident i fy .  "defaulter" as  being more 

independent ahd l e s s  confofining (Bro~m,. 1960; Rose & El ton, 1966). Rose and 

Elton a l so  found dropouts more anxious and maladjusted than pers is te rs  on I 

, probation, and tha t  among females, they were generally more depressed. . 

The claim tha t  dropouts tend t o  be more rebellious, and nonconforming; 
LJ 

more assertiv'e and havlng l e s s  impulse control is supported by numerous 

studies (Astin; 1964; G u r i n ,  Newcomb & Cope, 1968; Summerskill , 1962). 

Strongly related t o  the more impulsive, uncommitted individual is a lack of 

self-esteem and self-confidence, which has been documented a s  being related 
a/ 

t o  the nonpersister, and i n  par t jcu lar ,  enrollees i n  vocational education 

programs (Egglnton , 1978) who a r e  01 der , ma1 e and lower--income students, 
b a *  

Pantages and Creedon's (1978) examination of the 1 i te ra ture  studying 

personality fac tors  and their relat ion t o  a t t r i t i o n  f a i l s  t o  find any 

instruments which can be considered useful t o  predict a t t r i t i o n .  They con- 

u. clude t h a t  personality variables cannot y e t  be regarded as--predictive fac tors ,  
1 

but further investigation i n  t h i s  area is necessary. 

k, 
Situat ional .  The constraints  which weigh most heavily on many groups of 

individuals s tudies  f a l l  under this category. In Waniewicz's study (1976), > 
nearly two million adults  i n  the province of Ontario considered being busy 

an obstacle t o  learning; 15 percent of the to ta l  adul t  p o p u l x n  c i t e  finan- 

c i a l  problems a s  t h e i r  major obstacle;  and a half million f ind i t  too hard t o  

ge t  out of the  house. The economic fac tor  was mentioned more often by females 

than males, and tended t o  decrebse w i t h  age fo r  both men and women, while P 
I w k i n g  too bwy was cieed mst often y the older  +earners, par t icu lar ly  those 

w i t h  chifdren a t  home regardless of sex. These f indi  ngs a r e  s imilar  t o  those 

of Johnstone and Rivera (1965), although financial considerations yeFe rated 

h i g h e s t  i n  this study followed by busy schedules a d  lack of physical energy 

a t  the end of the day. , 



A follow-up study of dropouts from the Indiana Vocational Technical- 
I 

Coll ege i n  f ndianapol is (Bureau of Occupational and Adult Education, 1978) 

gathered substantial  data t o  indicate tha t  not having enough money was c i t ed  
t 

as  one of the three most c m o n  reasons for  early withdrawal. T h i s  study 

a lso  c i t ed  confl i c t  between job and studies  a s  a major reason given by non- 

pers is te rs  for  dropping, indicating t h a t  employment s t a tus  can be considered 

a s i tuat ional  constraint  which may r e l a t e  t o  ear ly withdrawal. Fulltime 
1 

students account f o r  only 50 percent of enrolment of the  students a t  Indiana 

Vocational Technical College, 54 percent of the ful l t ime males and 40 per- 

cent of the fu l l  time females work 15 hours  a week o r  more (Bushnell , 1973). 
--', 

Student a t t r i t i o n  appears t o  be higher among part-time as  compared with f u l l -  - 
, 

- - -  time students ( h r t e r ,  1969; Mott & Shaw,,1978). 

In ~r i t i sh  Cclumbia, ful l t ime enrolments rose from about 42,000 i n  1968 

to  54,000 irr 1974, an increase of nearly 30 percent. Part-time enrolments 

almost t i i p l  ed from 10,000 t o  28,000 (iennison e t  a1 , 1975). . Of those enroled 

part-time, 63 percent were 25 years of age and over ; 68 percent had been out  

o f  school f o r  10 years or  more. Males were somewhat more .incl ined to  be 

enroled fu l  ltime than females. Mature students have respons ib i l i t ies  other 

than their college s tudies  (whether i n  t he  home or  labor force)  which weigh 

heavily in  determining t h e i r  program and career choices. Only 10 percent of 

vocational students were enrol ed part-time (most col l  eges a1 low 6nly f u l l  time 

entry i n  vocational programs being federal l y  funded) ; ye t  +h t h  t rad i t ional ly  

female vocational programs such as  Office Careers a re  drawing Trom a popula- 
i 

t ion composed of a la rge  mature students. 

Numerous other conf l ic t  between job and studies  and 

financial d i f f i c u l t i e s  as  being the  most often mentioned reasons for  dropping 

out (Novak, 1978; Parker, 1978; Van Dyck, 1977). And w i t h i n  the body of 



l i t  ra ture  devoted t o  determining a t t r i t i o n  from the open-ended portion of Lf 
questionnaires where students c i t e  the i r  own- reasons for  withdrawal , f inan- 

cia1 d i f f i c u l t i e s  a re  c i ted  second only t o  academic concerns such as poor 

grades (Astin, 1964; Bayer, 1968). Less frequently mentioned but an impor- 

t an t  s i tuat ional  fac tor  i n  female a t t r i t i o n  a re  considerations such as  

marriage and family (Brandenburg, 1974). Hea1th"reasons account fo r  a T1 l 
proportion of the a t t r i t i o n  r a t e ,  but will often lead students t o  drop o k  

fo r  f inancial  reasons i f  i l l n e s s  of a family member places financial burdens 

upon the family (Durcholz & O'Connor, 1973). 
4 

- \ 
Female Participation i n  Higher Education 

4 

The re-entry of the  mature woman student into t e r t i a r y  education has 

suddenly.become the answer to  sagging enrolments across Canada and the United 

States .  In British .Columbia, women const i tuted 52 percent of the  vocational 

students in  ~ r i t i s h  Columbia col leges and i n s t i t u t e s  i n  1977-1978; 54.4 percent 

of the  nonvocational students.  Traditionally,  the younger student has accessed 

post-secondary educatioi. However, as  noted by Picot (1978) "Without the 
' I  

increasing number of women choosing t o  attend colleges and universi t ies  in  the  

19701s, Canada's overall post-secondary participation r a t e  would have f a l l e n  

(p. 13)".  

The educational needs of women and the  opportunities fo r  women t o  par- 

t i c i p a t e  i n  the  labor force a re  inextricably bound. A married woman with 

children can expect t o  work an average of 34 years outside the  home; i f  she 

is  married without children, this increases t o  38 years;  and s ingle  women @n - 
f L 

4 

expect t o  be act ive i n  the  labour force fo r  48 years. (Labor Canada, 197@. 

During the  decade, 1965-1975, the female -labour force increased by 78.1 per- 

cent.  However, exam'ination of job dis tr ibut ion i n  Camda reveals tha t  women 

a re  clustered in the "service" occupations: 76.2 percent of a l l  workers i n  
-*- - 



f s o c i a l  sciences were women; 75.6 percent i n  health related professions; .and 

74.9 percent in c ler ica l  occupations. Women are represented as  a w r y  small 

percentage i n  a l l  professional categories; for  example, 3.0 percent o f  a l l  

dent i s t s ;  2.3 percent of a l l  lawyers. Women are  we1 1 represented i n  the 

lower income professions. They areA concentrated i h  jobs which a re  logical 

extensions of" t radi t ional  housewife chgres, such as waitress,  clerks and 

cleaners. These jobs, l i k e  child care,  nutr i t ion and nursing, a re  close to '  

the unpaid work women normally do i n  t h e i r  homes (Zuker & Callwood; 1975). 

In 1901, when the leading occupation fo-r.women was t h a t  of ' servant ,  78 per- 

cent of a l l  c le r ica l  workers were men. Today the s i tua t ion  has sh i f ted  

upward; and males now dominate - the higher income, management- positions i n  
i. 

business, wh'i l e  women f u l f i  11 the cler ical  functions ($tatas  of Women, 1978). 

In the United States,  women make up one-third of the work force but repre- 

sent  l e s s  than 5 percent of middle management and l e s s  than 2 percent of 

business .executives (Lawless j 1979). In Canada 23 percent of women with r 

university bachelor's o r  professional degree in business and commerce were 

working as  clerks,  b u t  only 12 percent of men were. The median salary d i f -  

ference f o r  men and women in th i s  category was more than $1,000 a year 

( s t a t i s t i c s  Canada, 1980). i 
Changes have occured i n  society which make i t  imperative tha t  women 

work. I t  i s  the post-secondary insti twtions tha t  women look t o  as a means 

to  accomplish new occupational goals o r  t o  upgrade present skills.  The 

women's movement has a1 tered perceptions of roles f o r  both men and women, 

and i t  has raised women's expectations fo r  self-actualization and greater 

independve .  T h i s  section will review l i t e r a t u r e  pertaining specif ical ly 

to  the educational needs of women who return t o  school. 



Age. Hoek (1978) 

middle c lass  housewife 

found. tha t  the typical re-entering woman i s  a white 

in  her mid t o  l a t e  thi ' r t ies ,  has' 2 children, and is 

married to  a husband whose education and income are well above average. She 

has had some previous College experience before dropping out t o  marry o r  ---. 
\ 

ra ise  a family. She has probably chosen a re la t ive ly  conventional career ,  

egg . ,  nursing, education, business t raining,  a s  her goal - (~red>rickson,  1975; 

Laytr, 1970; Lyon, 1976). Waniewicz ident if ied women aged 18 t o  34 and . 

65 t o  49 as a major group seeking opportunities f o r  learning. However, by 

e l  imi nating previously imposed barr iers ,  more younger, poorer w o m w i  t h  

rerat ively poor educational backgrounds are becoming v is ib le  on campus 

(Rossi & Calderwood, 1973) .- Single-parent women i n  t h e i r  20's and 30's 
d f 

are a lso  return g f o r  upgrading, often the resul t  of economic d i f f i c u l t i e s  'F\ 
accompanying women a f t e r  di vorce (Richards , 1977). Mgny middle-aged women 

accustomed t o  comfortable standard of l iving also find themselves seeking 

financial aid in the forms of loans, social assistance, efc. Frequently, 
1 

they are without work experience and according t o - t h e  data.presented by some 

author$, employers feel the i r  age makes them bad investments fo r  t raining ' 

cf40tt & Shaw, 1978). Studies also indicate tha t  the proportion of separation 
4 4 

and divorce among women who return t o  campus is disproportionately higher 

(News1 e t t e r  , 1974). 
'L-=J & 

Most of the re-entry women, while beginning a "nontraditional" l i f e  

s t y l e  i n  becoming a student, s t i l ' l  choose the more t r ad i t iona l ,  female oriented 

programs. Unti 1 recently, a number of ins t i tu t ions  , especial l y  technical 

schools, refused t o  admi t women t o  programs i n  "inappropriate" f i e lds ,  i .e. , 

f i e l d s  whew;- t rad i t ional ly ,  few women have been employed and where, as a 

consequence, job placement may be d i f f i c u l t  (Ekstrom, 1972). A1 though such 

res t r ic t ions  are now considered discriminatory, other ins t i tu t ional  bar r ie rs  



2 5 

serve t o  reduce the number of women able to complete their  program success- , 

fully. These are reviewed, la ter  in this chapter. 

Age and the achievement motive are associated, b u t  d i fferent .~at terns  

were documented for women 04 dirrerent educational levels (Law1 ess , 1979). 

Women w i t h  as l i t t l e  as oneeyear of col Tege were most 1 i kely t o  have the 

h)ghest achievement motivation between the ages 35 t o  39; whereas for women 

with h i g h  school or equivalent education, those in the youngest group (2-1 t o  

24) scored the highest with a decGne from 30 to 39 and a subsequent rise. 

T h i s  data indicates that the better-educated-a woman becomes, the more likely 

i t  appears t h a t  dissatisfaction with one's present role and the desire t o  
, 

achieve occurs in the mid to la te  thirt ies.  For tho&! w$ have less formal 
1 

schooling, this desire for accomplishment arrives much earti er ,  declines 

then&ain will rise in the forties. The interaction among work status, 

education and age i s  significant, for there i s  often a subsequent return to 

pa id  employment following the emergence of the achievement motive, i .e.,  the 

identity search in which the woman seeks a career as helping her t o  identify . 

and/or  satisfy her own needs (Baruck, 1967; Durcholz & 0 '  Connor, 1973; 0' Donne11 

-- & Anderson, 1978). Eyde (1962) found 01 der women more purposeful , desi rous of 

ski l l  development and wanting constant advancement and self-improvement. 

These findings were reinforced by Gl agowski and Lanning (1976). 

Soci o-economi c status. Women are seeking Gducati onal opportuni t ies  which 

will lead them relativeqy quickly t o  job entry o u t  of economic necessity. A 

sharply rising cost-of living in both Canada and the United-States make i t  

increasingly necessary t o  supplement one income families. The average working 

female i n  Canada i s  60 percent more likely t o  be single, widowed, or divorced 

or separated t h a n  her male counterpart (Heath, 1978). Ten percent of Canad- 

i a n  families have only one parent, and eight o u t  of ten single-parent families" 



a re  headed- by women. Many earn incomes below the poverty l ine .  ' In British 

Columbia, 8.2.7 percent of ,those fami 1 i e s  headed by s ingle  parents a re  headed 
a 

by women ( S t a t i s t i c s '  Canada, 1978). Brit ish Col umbia has the highest divorce 

r a t e  i n  Canada as of 1976. 

Educational i n s t i t u t i o n s - a r e  inheri t ing a c l i en te l e  i n  transi-tion, as  is 

evident by the above- s t a t i s t i c s .  The predicted-.slow-growth econoihy of - the 

1980's 'may limit job opportunities while a t  the same time making paid work a 

necessity f o r  most women: Such work-force patterns show a discernible trend 
7- 

away from conventional full t ime'  en rohen t  toward part-time participation by an 

aging work-force i n  continuing need of retraining and upgrading (Carney, 1977). 

When one considers socio-economic fac tors  re1 ated t o  female participation i n  

post-secondary education, i t  appears necessary t o  distinguish between two 

/ 
separate groups - the young, t rad i  tional-age female, and the mature woman 

returning t o  school a f t e r  having raised her family t o  a level of independence. - 
Part 1 of t h i s  review should encompass the former category. Nevertheless, 

there i s  a social pressure being exerted on young women against being associated 

w i t h  independence and equality.  This tends t o  skew career  options, and the ; 

level of commitment displayed, f o r  young women do not want to  be ident i f ied as  
Z 

feminists . Conversely, the population of mature women a t  school shows a 

seriousness of purpose and strong moti vati  on towards increased- independence 

(Cless, 19E9; Hechinger, 1975; Markus, 1973; Glagowski & Lanning, 1976). 

0' Donne1 1 and Anderson (1978) examined factors which i nf! uenced the choice 
L 

of career goals of female university st.udents. They found tha t  socio-economic 

s t a tus  and education of fathers  had l i t t l e  effect-on career  choice, but tha t  

the-mother's educational level was s igni f icant .  This supports Astin's findings 

(1975) t h a t  women i n  nontraditional f i e lds  a re  l ike ly  %o have educated mothers 
't 

with some work experience. Another s ignif icant  finding in the Study done by 
h ' 



O'Donnell and Anderson was tha t  none of th,e mothers of e i t h e r  the "Traditional" 

or  "Pioneers" group had mothers who worked during the women's preschool. years. 

Findings w i t h  regard to participation according t o  marital ' s ta tus  are 
. , 

remarkably ident ical .  Single persons tend t o  p a , r t i c i p a t ~  i n  higher education 

t o  a greater  degree than married persons, w i t h  the exception of the widowed, 

separated and divorced (Johnstone & Rivera, 1965 ; Waniewi cz, 1976). Parent- 

hood, however, has exactly the opposite effects  on the educational behavior of 

men and women. Wothers tend t o  study less  than nonmothers, but ra tes  o f  study 

f o r  fa thers  a re  h i g h e r  than f o r  nonfathers. A huge pool of "would-be-learners" 

are  -female w i t h  

persons who are 

as Athabasca Un 

Col umbi a ' s Open 

ch,ildren a t  home (Waniewicz, 1976). I t  i s  soc ia l ly  isolated 
4 

or  will be the major source of c l i en t s  f o r  ins t i tu t ions  such 

i versi ty , A1 berta '  s University wi thout a campus, and British 

Learning- Ins t i tu t e  (Carney, 1977). A survey carried out f o r  
4 

Athabaska University i n  1976 showed tha t  61 percent of 200 persons contacted 

.-were women, and tha t  almost 50 percent 1 ived within commuting range o f  a 
L 

> 
* 

campus based ins t i tu t ion ,  b u t  were unable t o  attend because of the inf lexible  

educational services offered by such t radi t ional  ins t i tu t ions .  

Therefore, the socio-econimic s t a tuk  of th i s  potent ial ly  growing market 

of female students suggests tha t  s t r e s s  needsfo be placed in  designing new 
i 

learning systems which emphasize convenience, speed and f l ex ib i l i ty .  In 
r" 

addition, increased exposure t o  options f o r  upgradi ig in  the professional 

areas may encourage some women to  aspire t o  enter career/technical o r  degree 

programs leading t o  long-term careers w i t h  greater promotional poss ib i l i t ies  . 
- 

Reasons f o r  Returning -To - Coll ege 

Returning women who, a f t e r  an interruption in the i r  formal education, 

en ter  college, do so f o r  s ignif icant ly d i f ferent  reasons t h a n  do those youths 

wha en te r  immediately a f t e r  high school. Many of these women quote reasons , 



such as "I wanted t o  grow up and find my own iden&tyl'; " I  need constructive 

in teres ts  outside the home"; "I  desire s e l f ~ f u l f i l l m e n t " ;  "I-'m f@ ing stag- 
s 

nant and want a meaningful career" ; "Independence. " (Brandenburg, 1974). 

Feeling less  needed aid ant?cipating the eventual permanent departure o f  her 

chi ldren generates serious concerns and .questioning t h a t  often resul t in  her 

going back t o  school (Roach, 1976). Mature women place s igni f icant ly  more 

importance on f i l l  ing l i f e  with d i f ferent  events i n  order t o  leave the monotony ' 

of the home and seek new, stimulating a c t i v i t i e s  (Glagowski & Labning, 1976; 

He1 son, 1972; ~hanila, 1974). 

Durcholtz and O'Connor (1973) l i s t e d  these reasons f o r  mature women 
'I: 

returning t o  school : 35.4 percent to  prepare fo r  employment; 30.3 percent t o  

f u l f i i l  a need or desire  fo r  education or  achaievement; 25.3 percent t o  f a c i l i -  

t a t e  personal growth; 4.5 percent f o r  stimulat,ion. Twenty-three percent of t h e .  

women in this study said tha t  a c r i s i s  precipitated their return t o  college, 

i . e . ,  divorce, death i n  the  family. 

The pressure t o  return t o  school can come from the environment or  from 

the Self .  Envi ronmental pressures. incl ude family changes, 'job changes, and 

the more elusive societal  changes, which encourage 'begay's employee' t o  obtain 
f l  

"- sa t i s fac t ion  on the job, t o  "make something of oneself." (Heddesheimer, 1978). 

Implicit in the l a t t e r  is  tha t  unless a woman is working outside the home, 

she is n o t  accomplishing much with her l i f e .  T h i s  d i s tor ted  point of view 

places pressure on women t o  move in to  the world of work often before a c lear  

goal can be developed. The pressures from the Self can be equally potent 

motivators. Middle motherhood, which general ty  occurs between the age's of - 

35 t o  40 , l i s  often a time of renewkd ident i ty  c r i ses  and a second important 
.- 

period fo r  career exploratiofi (Brandenburg, 1974). Women often find they 

now have the time t o  pursue new in te res t s ;  they may be looking f o r  a job 



( i f  emp1oyed)which is more personally rewarding or  in te l lec tual ly  cha?lenging; 
P 

they may hope t o  upgrade their social s tatus and income (Heddsheimer, 1978). 

Studies about achievement motivation used, until recently, male subjects 
-?! 

-glmost exclusively. In 1967, Baruck hypothesized that  1 eve1 s of achievement 
L /. 

differed according ' to t h e '  three phases which comprise a woman's adult l i f e :  ' 

one before the advent of children, one when home and children are her major 

concern, followed by one when the family has been established. A resurgence 

of the achievement motive was expected a f te r  a period i n  which creating and 

caring for  the next generation dominate. Such temporary patterns differed,, . 
- 

however, for women of different  educational backgrounds. For the poorly 

educated woman, decline of the achievement motive is continuous. 

Horner found tha t ,  in spi te  of the removal of legal and educational 

barriers to  thei r  achievement, some women are motivated to avoid success 

'1 
\- 

(1973 . By defying conventional sex roles, women experience negative social 

consequences such as losing friendships, loss of "feminity", isolation or 

lone1 iness. Success i n  a work career i s  desirable and hoped for i n  the male 

b u t  i n  the female i t  raises suspicion t h a t  she may be a fa i iu re  as a woman 

and i n  the home (Broverman, 1972). Alper (1974) concludes that  females from 

a very t radi t ional is t  family background are l ikely to  develop a fear of success. 

Growing u p  female means that  i n  order to  be loved and t o  have worth and value 

as  a person, a womari must subvert her needs and in teres ts  to those or  others. 

To reverse this belief system a t  mid-life is a fearful step which many women, 

i n  the f inal  analysis, re ject  i n  favor of a more middle-of-the-road l i fes tyle .  

Thus white choosing the nontraditional role of becoming a student, the career 

horizons of most women are very narrow, due to lifelong socialization towards 

f ive or six "acceptable careersu; for  example, nursing ,, c1 erical , dental - 

assist ing,  etc . Lack of  information, encouragement, confidence and money 
I 

prevent a more major career commitment. 



Reasons for career choices. In a study of work values, Eyde 71962) 

mentioned the concept of, "emergency vocat'ions" , 1 oosely conceived job options 

t h a t  &en resort to i n  case the traditional patterns and promises fa i l  . 
Women .: elan their 1 ives differently to men. Men tend .to have long  range plans 

about  how they will participate i n  the l i f e  of the community. Women are less 

clear %about designing their  lives beyond the fa'mily. Thus middle aged women 
. . - 

have few ideas about career options, nor are they aware of their own abi l i t ies  . - 
-+mi interests. Emergency career choices fa1 1 into. the traditional female I 

occwpatiohs such as cl erical/secretary , teacher, or social work/hea7 t h  profes- - 

. . 

s ion .  (Wennevold, 1976). Because 1 i f e  crises such as death and divorce often 

precipitate re-entry, there i s  an urgency based on financial pressure to choose 
e4' 

a short career program leading to quick job entry. 

The most comnon reason given by youthful women students entering the 

b u s i r & i  pro6rams a t  Seneca College i n  Ontario was that young women* did not 
L 

want t o  work right away, or couldn't ffnd work w i t h  o school training 
0 .s 

v ( S h a c k f l 7 ) .  The writer has also noted t h a t  despite the business program's 
f 

curricbjum 'being.-q.$nost identical-to that offered i n  upper grades i n  high 
- % 

e d k l l y  f e l t  they would be more "special izedY and earn higher / 
a college certif icate program. The h i g h  schools, 

which i n  tthe past have beenlgenerously funded, are often more able to offer 
I 

the business special t i e s  t h a n  the c m u n i  ty college. 

Often students were directed into secretari a1 programs because there seemed 

no other place to  go (Shack, 1977; Zimcman, 1978). In spite of the fact t h a t  ' 
- -- - - pp - 

nine out  of ten Canadian m e n  will spend 34 years or more i n  the labor force, 
# 

women of a l l  age groups are bejng counselled into courses leading to stereo- 

typed, 1 ow-paying careers (Mil 1 i s ,  1977). A study by Pibtrofesa and ~ c h i o s s b e r ~  

(1970) suggests that counsellors do indeed hold biases against women e ~ t e r i n g  



p,  so-ca1 led masculine occupation. Female counsel lors ,  i n t e r e s t i n g l y  enough, 

' d i s p l a y e d  a s  much b i a s  as  t h e i r  male counterpar ts .  

O'Donnell and Anderson (1978) d i d  not support  t h e  hypothes is  t h a t  

counse l lo r s  and f a c u l t y  o p e r a t e  a s  p ivota l  f a c t o r s  i n  t h e  d e t i s i o n  o f  a c a r e e r  

path.  They found l i t t l e  evidence t o  suppor t  - t h e  view t h a t  women who choose 

t r a d i t i o n a l  c a r e e r s  were a c t i v e l y  discouraged *from pursuing non t rad i t iona l  

paths.  A climate of i n d i f f e r e n c e  on a c o l l e g e  campus appears  t o  o p e r a t e  a s  

d i s t i  nctly as  a c t i v e  discouragement t o  decrease  t h e  nmbbr  o f  females i n  non- . 
I L~ 

t f -adi t ional  programs. Th i s  view is supported by Willis (1977) who states t h a t  

" i t  is not enough t o  slmply p r i n t  t h a t  ' t h e s e  caurses  a r e  open t o  men and 

women' . Women must be a c t i v e l y  encouraged t o  pursue t h e s e  op t ions  (p. 5) ." 
I t  has a l r e a d y  been suggested t h a t  academic programs o f t e n  c a t e r  t o  

s t u d e n t s  from higher socio-economic and upwardly mobil e groups  than do voca- 

t i o n a l  education programs. Lyon (1976) s tudying t h e  el i t e  Sarah Lawrence 

Conti'nuing Education f o r  Women program, found t h e  v a s t  ma jo r i ty  o f  thosew 

s t u d e n t s  to  be motivated by t h e  d e s i r e  f o r  i n t e l l e c t u a l  s t i m u l a t i o n ,  by a 

search  fo r  d i r e c t i o n  and i d e n t i t y ,  and t h e  wish t o  escape t h e  "empty-nest" 

sydrome. Only a small group was motivated by t h e  need f o r  f i n a n c i a l  s e l f -  

suppor t ,  unl i ke s t u d i e s  which have focussed on vocational  education.  Forty- 

e i g h t  o f  t h e  populat ion i n  Hoek's s tudy  (1978) were motivated by t h e  p r o s p e c t .  

o f - q u i c k  job  e n t r y ;  and 62 pe rcen t ,  by t h e  economic need t o  work. These 

f i n d i n g s  imply t h a t  women enro l l ed  i n  s h o r t ,  vocational  programs leading t o  

r ap id  job  e n t r y  view education more a s  a means t o  an end, r a t h e r  than as having 

value  o f  its own sake. Vocational education is seen by Egginton (1978) and 

S to ry  (1974), a s  r equ i r ing  such r e s t r u c t u r i n g  a s  

nical t r a i n i n g  toward a more l i b e r a l  education.  

not  have t o  choose between t h e  so-ca l led  1 i b e r a l  

t o  s h i f t  t h e  emphasis 

Accordingly, s tuden t s  

a r t s  and occupational 

on tech-  

should 
/ 
c u r r i c u l a  ; 

a l l  should belexposed t o  both. 



Barriers To Participation- 

Democratization uf a l l  ' a reas-of  education i n  the past 100,years  theoret i -  

c a l l y  has opened a11 pvofessions t o  women. Realization of equal opportunity 
* 

when applied t o  women i n  education and work, however, is sti 11 a major area 
i 

i n  need of change. Women have increased their part ic ipat ion i n  the work force 

and their educational qual if icat ions over the l a s t  decade, but women a r e  shown 

s t a t i s t i c a l l y  to  have increased their participation i n  low-skill, low-paying 

jobs. Although the  Canadian government has s e t  a high -value on the  principle  

of equal opportunity and freedom of choice and-f lexibi t4ty;  the  pr inciple  is 

not always appl ied t o  women (Status of Women, 1978). . ' 
Ekstrom (1972) established a three-part classificati .on t o  categorize the  

barr iers  d ' 3 ~  i n  her extensive review of the 1 i t e ra tu re :  

1. Dispositional bar r ie rs  which include . role  appropriateness, 
% 

s e l f  -concept and personal i ty  t r a i t s  ; 

2. Situational barr iers  which include sociological,  family, 

financial and resident ial  factors;  

3. Inst i tut ional  bar r ie rs  which indude  admissions r e s t r i c t ions ,  

financial a id ,  curriculum planning and facul ty  a t t i tudes .  

Dispositional barr iers .  Many women who seek re-entry a r e  s t i l l  see king 

t h e i r  iden t i ty  and a r  a t  what is cal led an "arrested stage" of career develop- A 
ment -(Schlossberg , 1972; Brooks, 1976). These returning women a r e  often - 
interested , dedicated students, showing seriousness of purpose and strong 

motivation (Ballmer & Cosby, 1976; Markus, 1973). The time, energy and ego 

now being devoted t o  school a c t i v i t i e s  was previously spent on nurturing a 

family. WhiTe some studies  Xave focussed on t h e  pnsi t ive r e s u l t s  af- this new - 

role,..most focus heavily on the  negative changes-and serious dis trupt ions f e l t  
d 
by husband and family (Brandenburg, 1974; Roach, 1976). few returning women 

b 



. get continuous support from spouses who'often seeetheir  wives a s  being less 
\ 2@ dependent upon them, financially and emotionally; not spending enough 'time 

with them;  and not caring for the family i n  the traditional wife-mother image. 

Bohannan (1972).suggests t h a t , t h i s  may be the result i f  the spouse has remained 

relatively s ta t ic  i n  h f s  own personal growth. 

r The wife may also have ambivalent feelings about her growing autonomy 

and heightened feelings o f  self-worth, the resultant absence of time and energy 

t o  give to  her family (Markus, 1973). Re-entry women, as.wel1 as g i r l s ,  who 

have been socialized in to  dependent, suhissive roles may not  have developed an 
n 

internalized self-concept that is independen.t of the views of others. The 

socialization process'of women in to  the traditional role does 1 i t t l e  t o  dev lop 

feel i n g s  of self-esteem and self-worth (Maccoby, 1963; "will iarns, 1977). . 
Maccoby's review of sex differences is the most extensive source in the field 

nt-motivation i n  women; She concluded that because an internalized 

excel 1 ence by which ' t o  measure themselves against others does not 

ful ly  develop, women are seldom aware of  their abi l i t ies ,  strengths and weak- 

nesses. The message obtaineil from society- and from parents is that intellectual 
1 .  

achievement precludes femininity and attractiveness t o  the male. Thus  the 
.4 I 

"motive t o  avoid success" .is triggered by the anticipated negative consequences 

of h i g h  achievement (Horner , 1970; Schl oisberg , 1972). 

Some studies show that the typical emotional s ta te  for women is depression 
XL 

a n d x a t  mental health is a major problem for the educated hou;ewife (Williams, 

1977); Upon re-entry, these women often experience vague feelings of discon- 

tent and unrest. They seldom take time t o  assess their  o h  goals and the 

options available, o r  t o  relearn study skil ls .  If not provided with an under- 

standing counsellor, instructor or friend who can elucidate the period of 

transition she is passing through, she is liable t o  make snab decisions t o  
i, 



. reduce anxiety. The fierce competi'tion, 'the excessive comnitments, and the 

unreal i s t i c  expectations she may place upon herself to a1 leviate gui l t  can 

easily discourage the mature student and lead to early withdrawal (Maccoby , 

Situational barriers. Perhaps because women can identify s5tuational r 
barriers more readily than any others, such barr<.ers are more often and more 

widely reported; Women have gained greater societal permission to *f i l l  ' 

multiple rol ls  (Brook&, 1976) b u t  appropriate support systems have not kept 

pace w i t h  the number of women returning to school pnd/or entering the labor %. 

force. Low socio-economic status i s  gne factor which has hindered many aca- 

demically6well-qualified women from attending college. Cross (1971) has 

pointed out t h a t  the major difference between college attendance rates of men 

and women occur because comuni ty col 1 egesdraw their students primarily from 

the lower socio-economic 1 evels.. ~kstrom (1972) concluded , as d id  Cross, t h a t  
Y? 

om upper socio-economic levels are more likely t h a n  women from lower r""" - 
socio-economic levels to con'tinue their education. J ' c,, 

Financial need has been widely docum$nted as the most signifidcant barrier 

to attendance (Johnstone B RiveraL, 1965; Frederickson, 1975;  ada an & Crooks, 
1 

1976; Van Dyck, 1977). Durcholtz and O'Connor (1973) suggest that i f  a husband 
Z 

refuses. to pay for his wife's tuition fees, she will often be ineligible for 

financial a i d  because of her husband's earnings. "Unless the woman has an 

independent income, she may be forced to spend her 1 i f e  i n  an.economic child- 

Family c~rcmstances tiave been fougd to be the greatest deterrent t o  

women's return to  college (Ruslink, 1969). Brandenburg (1974) states that _ 
m n  students frequently faced resistance from husbands, families, and 

friends. Few of the re-entering women a t  Queens College studied by Brandenburg 



got continuous support; some experienced continuous open hostil i t y  from spouses 

and children. In addition, friends and neighbors often resent the re-entering - 
woman's making i t  i n  the outside world, and she become's a social i sola te  until 

she acquires a new peer group a t  school (Watkins, 1974). Head of household 

- responsibilit ies appear increasingly to have a negative effect  on female partic- 

ipation i n  post-secondary education. These single parents face insurmountable 

odds when coupled w i t h  financial d i f f i cu l t i es ,  lack of education, and the 

chronic guilt '  f e l t  by women trying to  both mother and father t o  thei r  
d 

children. "Only du r ing  the most severe economic national depressions do men , 

experience such drastic' changes i n  l i f e  s tyle.  ..as the middle-aged divorced 

women (Carter, 1978, p. 77)". 

In Waniewicz's study (1976) he found t h a t  the major obstacles experienced 
/ 

by the "learners" group of women were being too  busy, lack of money, d i f f icul ty  

getQng out of the house, and distance/transportation. Johnstone and Rivera 

b (19 5) noted that  women were 22 percent more likely than men to report "hard t o  

get ou t  of tk house a t  night" as a reason for n o t  pursuing further education. 

T h i s  nationwide study also found that  having young children was often a deter- 

mining factor i n  whether 0.r not a mapried woman continued her education. Many 

women choose to postpone thei r  return t o  school until thei r  children are  older. 

T h i s  may serve to eliminate one>barrier ,  b u t  may i n  fac t  erect another 

increasing the length of time it  will take for her t o  develop as an 

free-thinking individual. , 

Institutional barriers. The comuni ty colleges i n  Beri tish Columbia' have 

made a v i t i l  contribution to the people o f . the  province i n  thei r  attempt to 

meet the needs of a diverse population, regardless of financial or  educational' 
C/ 

background . Theoretical 1 y , the "open door" provides a means of access t o  

academic, occupational and techno1 ogical training, adult basic education and 

persona1 and cultural enrichment. 



The OECD r e p o r t  on educational  p o l i c y  i n  Canada (1976) saw t h e  community 

c o l l e g e s  a s  r ep resen t ing  "qn o a s i s  t o  which o ld  and young who have a p a r t i c u l a r  

need may t u ~ n  a t  any time (OECD, 1976, p. 8)". Nevertheless,  i n  her  c ross -  

Canada survey o f  l e a r n i n g  o p p o r t u n i t i e s  for  women, Mil ?is  (1977) found t h a t  

"whi le  t h e r e  has been a g r e a t  p r o l i f e r a t i o n  o f  ed ional  program's geared t o  

women, t h e r e  has been v i r t u a l l y  no change i n  t h e  i s i o n  of t h e  educational  - 
s e r v i c e s  necessary i n  order  f o r  a woman t o  access  l e a r n i n g  i n  t h e  f i r s t  p l ace  . 

(p. 2)". For example, 1 i t t l e  is done i n  t h e  a rea  o f  p r e t e s t i n g  t o  determine 

a p t i t u d e s  and interests of t h e  a p p l i c a n t ,  and provi'sion of ch i ld -ca re  t o  reduce 
0 

worry and stress dur ing i n - c l a s s  hours has not  been widely implemented. There 

has been widespread i n s e n s i t i v i t y  t o  the needs of women returnzing t o  school 

(Brandenburg, 1974) desp,%,e t h e  f a c t  t h a t  re-ent ry  women c o n s t i  t u t e - a  va? uabl e 
( 

r e source  t h a t  no school &an a f f o r d  t o  neg lec t .  Government funding agencies  
i 

and c o l l  ege admin i s t r a td r s  have remained p a r t i c u l a r l y  i n s e n s i t i v e  t o  t h e  need 

Tor r e -en t ry  s e r v i c e s ;  chi ld-care  f a c i l i t i e s ;  unbiased 
,-> 

c a r e e r  counsel1 ing;  p a r t i c u l a r l y  i n  vocat ional  programs; 

and f i n a n c i a l  a s s i  t ance  f o r  par t - t ime l ea rn ing  (Krahauer; 1976; Shack, 1977; i' 
S t a t i s t i c s  Canada, 1980; Vander Voet, 1978). 

/" 
I n  a n a t i  nwide survey of women s t u d e n t s  i n  two y e a r  c o l l e g e s  i n  1976, it B 

was found, amoknumerous  conclus ions ,  t h a t  enrollments i n  non t rad i t iona l  
\ programs were 1 a r g e s t  where a we1 1 -defined plan f o r  out reach provided suppor t  

systems throughout t h e  s t u d e n t ' s  t r a i n i n g .  A t  p resent ,  d e s p i t e  p o s i t i v e  

a c t i v i t y  i n  t h e  i n i t i a l  counse l l ing  phase,:once t h e  re;entry.woman is i n  a 

chosen program, 1 i t t l  e more is done t o  encourage' d i scuss ion  and provide 

_ m o t i o n a l  suppor t .  Shack (1977) reported t h a t  most s t u d e n t s  i n  business 

t r a i n i n g  see few s t u d e n t s  o u t s i d e  of  c l a s s  because vocat ional  t r a i n i n g  is l i k e  

a fu l l  time job .  Despite  t h e  OECD r e c m e n d a t i o n  (1976) t h a t  a1 1 comnunity 



coll eges should arrabge for part-time as well as .  full time opportunities i n  
* 

vocational educat/on, we are entering the next decade w i t h  few such opportu- 

ni t i  es. Only recently have Saturday and evening programs been considered' i n  

the Office Careers programs a t  Douglas College, which spans a massive .region 
\; . 

on the Lower Mainland of British Columbia. Y 

Such institutional limitations met' by nonaffluent mature students i n  

college programs are often the result of a lack of deep and sincere conunitment 

that these ' services are really needed. by women (Will is, 1977). The community 
\I 

colleges i n  British.Columbia have come a long way in'offering equal opportunity 

to higher education. Fees are low 

reason for choosing a comnunity'co 

formal qualifications or documents 

entrance requirements for programs 

and are cited by many students as a major 

1 lege over a university (Dennison, 1975). No 

are requ-ired. Students who d o n ' t  meet the 
4 

are encouraged t o  increase their quai i f  ica- 

tions through Adult Basic Education, Engl ish as  a Second Language courses, or 

Writing and Study Skills couries. Travel time has been reduced by locating 

col 1 ege campuses close t o  their  students. 

In addition t o  the efforts by the community colleges to increase accessi- 

bii i  ty to*higher education and t o  make i t  more egalitarian, Thel Open 'Learning 

Institute ( O L I )  has recently opened i t s  "doors" in British Columbia. According 

to  the Carney report, "the most 1 i kely candidate for distance education is the 

adult requiring upgrading (1977, p. 7)". The survey also indicated tha t  there 

i s  a greater demand in British Columbia among adults for vocational and public 

school upgrading courses than  for t h i r d  arid fourth year university programs. 
/ 

I t  i s  plahed that these courses will uti l ize methods of instruction and 

del ivery which incl ude a province-wide 1 i brary system; courier services; the 

telephone system and newspapers, in addition. t o  printed materials and textbooks 

(Carney, 1977) . 



I \ 

The Wlnegard report of 1976 had recottyeded that established inst i tut ions 

u t i  1 ize tutorial  services and student-facul t y  contact outside the traditional - 

classroom as  the alternative modes of delivery. While there have been genuine 

efforts  i n  t h i s  direction by the universities and c m u n i t y  colldges (El l i s ,  
'Y- 

1973) t'hese institutions have not made significant ef for ts  i n  the area o f  

manual trades, technical occupations, and ski1 1 s training and upgrading. The 

comitment to  Socational training a t  some of our community colleges is similar 

to the commitment t o  providing programs for women - i t  is based-on reasons of 

Institutional j d g e ,  t o  look relevant i n  today's society, or to  appear t o  be 

meeting the needs of a l l  segments of the society (Willis, 1977). Britain's. 

Open University drew the largest  quota of i ts  cl ientele from housewives and 

office/clerical staff - 25,percent (Prat t ,  1971). If i n  fac t  the OLI* draws 

a similar quota of female students, i t  is indicative of the fac t  that despite 

a pol icy of open;-access, institutional barriers have served t o  r e s t r i c t  the 

entry of mature women a s  qurely as restr'ictive selecti~on c r i t e r i a  has i n  the 

past. - 

Sumnary. T h i s  review has focussed on the many characterist ics,  motiva- 

tions and barriers which a l l  react together and contribute i n  some way or , 

other t o  the students ab i l i ty  t o  persist.  I t  has been shown that  females who 

return t o  school i n  mid-1 i f e ,  experience the frustrations of attempting t o  
v adapt to 

students 

institutions w i t h  policies which cater  to youth, to males, and t o  n 
k.? 

who have an academic, as  opposed t o  vocational , 
O r r t i o n *  , 

Are t k r e  ekwacteri s t i c  demographic a ~ d  socia-economic factors 

which can be used t o  predict early withdrawal i n  the Office 

Careers Programs a t  Douglas CoR@q? - 
/ 

Do students who enter w i t h  . intellectual or personal f u l f i l  lment 



a s p i r a t i o n s  w i t h d r s i n  t h e  f a c e  of b a r r i e r s  met a s  quickly  a s  

t h o s e  who en te red  - w i t h  a high vocational  commitment t o  obta in  

job-entry s k i l l s ,  w i t h  l i t t l e  regard t o  t h e  s e l f - f u l f i l l m e n t  

needs o f t e n  sought  by post-secondary s tuden t s?  

I s  t h e  colqege adapt ing  p o s i t i v e l y  t o  t h e  needs and expecta t ions  

of  its non t rad i t iona l  s t u d e n t  populat ion through prepara tory  

programs and suppor t  networks running t h e  1 ength o f  t h e  s tudent  I s  

s t a y ?  

Is t h e  Of f i ce  Careers  program chosen by s t u d e n t s  wi th  careful  

d e l i b e r a t i o n  and t h e  a v a i l a b i l i t y  of o t h e r  op t ions  known by the 

s tuden t?  Can comnitment t o  working i n  an o f f i c e  a s  a c a r e e r  goal 

p r e d i c t  success  o r  f a i l u r e ?  

I s  i t  poss ib le  t o  p inpoint  tfie causes  of a t t r i t i o n  wi th in  t h e  
-. 

program by course  and by method of i n s t r u c t i o n ?  I f  so ,  can 

p r a c t i c a l  changes be made t o  reduce t h e  r a t e  o f  a t t r i t i o n ?  

Because of t h e  amount o f  c o n f l i c t i n g  da ta  i n  t h e  a r e a  of a t t r i t i o n  

resea rch ,  and t h e  d i f f i c u l t y  t h i s  poses when at tempting t o  draw a l i n k  between 7 
female p a r t i c i p a t i o n  and a t t r i t i o n ,  t h i s  i n v e s t i g a t i o n  has proceeded i n i t i a l l y  

through t h e  formulat ion of a number of r e sea rch  ques t ions  on which t h e  i n s t r u -  

ment f o r  d a t a  c o l l e c t i o n  has been designed. 
-l 



, /  CHAPTER I I I 
.A 

Method01 ogy and Procedure 

- 
Site  of the Study 

The study was carried out a t  Douglas College which , i s  the second la rges t  , 

/- 

cornunity college in the province of British Columbia. Douglas College spans 

a large region on the Lower Mainland of the province; these regions include 

the municipal i t i e s  of '  New Westminster, Surrey, Delta, Newton, Richmond, 

Langley, Coqui t l  am, Port Coqui t l  am, Port Moody and Maple Ridge; Douglas 

is  a multi-campus ins t i tu t ion  w i t h  campuses located i n  seven of the  above 

d is t r ic t s .  The Office Careers discipl  ine offers  programs on four 'of these 

locations. 

"4 Doug1 as ' s statement of col lege p h i  1 osophy re f l ec t s  the goals and 

objectives of a comprehensive community col lege. Specif ical ly , the college 

has pledged t o :  

1. provide a readily accessible,  comprehensive s e t  df organized 
- 2 learn'ing opportunities; 

, 
2. d i rec t  + i t s  services so tha t  the complete 

communities has access t o  learning; . 

3. organize i t s  a f f a i r s  s o  tha t  the l imi ta t  

spectrum of i t s  

ions of geographic 

position, economic c i  rcumstances and social demand and t-expec- 

ta t ion  bearing on the individual can be wholly o r  pa r t i a l ly  

overcome. 
+ 

(Inst i tut ional  Self-study Steering Comni t t e e ,  

Douglas College, 1978). . 

Douglas ' s comni t m e n t  t o  equal i t y  of opportuni ty  provides for  educational activ- 

i t i e s  taking in to  account widely differ ing levels and kinds of knowledge, s k i l l ,  . 

and sens i t iv i ty  possessed by people i n  widely disparate si tuatjons.  



The campuses which house Office Careers programs (Coqui tlam, Richond, 

% 

Langley and Newton) are located i n  d i s t r i c t s  w i t h  a very heterogeneous student 
\ 

population/. Many of the students come from middle to lower socio-economic 

groups and are working part-time i n  order to attend college.   here is blso a 
, 

f a i r l y  large percentage of mature students with dependents. 
I 

Procedure 
I- 

Originally i t  was planned t o  collect data from a random sample o f  a l l  the 

students who had dropped o u t  of the Office Careers programs prior t o  completion. 

: However, because'of the sometimes reticent nature of students who withdraw 

from programs, there was concern over the rate of re,turn of the questionnaire. 

Therefore, i t  was decided to survey a l l  students who had withdrawn from the 

Office Careers programs on a l l  campuses. I t  is  also important t o  note that  

Coqui tlam began admitting students i n  September, 1976, the Richmond Bookkeeping 
* 

program, i n  January, 1977, and the. Langley program, i n  September, 1978. There- 

fore the greatest number of early withdrawals surveyed may be drawn f r o m  

Coquitlarn and Richmond as they have been in operation'the longest. No attempt 

has been made, however, to categorize the dropouts according to campus. 

. - 

Si te  of The Study 

_The Office Careers programs uti 1 i ze a continuous intake admissions pol icy, t 

w i t h  small groups of students enterlng each month when others graduate and 

vacate seats.  Thus, a l l  the programs operate largely on an individualized 

study approach, w i t h  some small groupings for  presentation of seminar tupics, 

problem areas, etc. Cassette tapes and slides supplement written, packaged 
- 

f material to carry the student through each course without lectures. A l l  pro- 

grams r u n  th i r ty  houq  a week; a l l  have open blocks d u r i n g  the week t o  provide 

for  some f lexibi l i ty .  Attendance - i s  taken in one twenty-seat program a t  the 



R i  chmond campus; the other programs, which const i tute  100 sea t s ,  encourage \ f  
students t o  monitor their own attendance against performance which is assessed 

regularly by t h e  instructors .  Assertiveness training workshops, personal 
" 

development seminars and other topics re1 ated to job opportuni t ies  and planning 

a re  made available t o  some of the studen.ts, depending on the campus being 

attended. 
9 

A l l  campuses o f f e r  a variety -0; special t i e s  which l a s t  from f ive  to ten 

months : clerk  t y p i s t ,  stenographer, legal o r  medical s 4 enographer and book- 

keeper. The studen+ is  general l y  placed on a waiting l i s t  and i t  may take 

several months before openings become av'ailable. During the academic year 

-1977-78 pretesting-was used t o  reduce the a t t r i t i o n  ra te .  However, the process 

became unwieldly, creating entrance delays and vacant seats .  The discipl ine - chose t o  defer p r e t e s t ~ n g  and in*vestigate the ra te  of a t t r i t i o n  a f t e r  the 
'? 

aca&mi c year 1978-79. 

The subjects  who took i n  the survey display certain demographic 

charac ter i s t ics  - t h e i r  age i s  typical ly over 25, they are more l ike ly  t o  be, 
< 

or  have been married; and - the  majority have, children. Average family income 

is  general l y  under $20,000. I.lost8 of the women surveyed 

high school, o r  had a t  l e a s t  some h i g h  school education 

had graduated from . 

(see Table 3) .  

Instrument 

A search of the l i t e r a t u r e  f o r  survey instruments bn dropouts from post- 

secondary education and on female part ic ipat ion i n  higher education turned up 

three questionnaires which were pertinent t o  the study. The questionnaire 

used t o  survey Business Education s tuden ih in  a study by Hoek (M78) offered 
< -  

the poss ib i l i ty  of duplication but with modifications to  make i t  applicable 

t o  dropouts, and t o  have an administrative, rather  than a counsel1 ing, focus. 

An ERIC search turned up a study of dropouts (Novak, '1978) which  included the 



\ .* * 
questionnaire used to  collect  data. The categories unde'r the headings "Possible 

Reasons fo r  Leaving School" and "Degree of Satisfaction with 

adopted. Finally ,' Waniewicz' s OECA study (1976) offered the 

adjust some -of the categories as a result  of his conclusions 

Learners: and "Would-be-Learners" categories. &me specific 

ref lec t  the nature of the -programs being studied were added. 

School" were 
. , 

opportunity t o  

about the "Non- 

items which 
IU 

Workability of the questionnaire was tested.by g i v i i g  i t -  t o - a  small group 
* 

of eight.mature and two ~ u t h f u l  women students i n  the Office Cqreers program 
%? 

a t  Coquitlam. The students-were asked t o  complete i t  as well as write comments 
- 

i f  any questions appeared -ambiguous. In order to assess the clearness of the 

questions specifically aimed a t  dropouts, the students were asked for  comments 
- on what they u rstood those specific questions t o  mean. The quest iopai  re 

was modified a instructions were included to have i t  printed on both sides - 
of the page, as the students.found i t  lengthly b u t  f e l t  uneasy about elimi- . 
nating any of the questions. The questionnaire was then assessed by an 

instructor i n  the Business Department for  ease of compilation and input for  the 

computer. A cover l e t t e r  was attached to the-questionnaire- to explain its pur- 

pose and to  s o l i c i t  cooperation. A deadline for  the return of the questionnaire 
b - - 

was emphasized, and anonymity was promi sed. A business-reply postcard was 

included w i t h  each questionnaire. The former student was asked to f i l l  i n  her 

name on the reverse side and forward i t  separately from the questionnaire i f  

she would agree t o  participate i n  a follow-up interview. This ensured the 

anonymity of the questionnaire responses. Everyone who returned the postcard 
# 

was interviewed. i~ollow-up phone ca l l s  to nonrespondents resulted i n  a 66 per- 

cent rate of return. 

The f inal  version of the survey instrument 

vi dual items (see Appendix 2 ) .  I t  was arranged 

had- 26 questions-and 189 indi- 

i n  four sections: Section I 
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dealt with experiences while a dent a t  Douglas and, motivations for entry: 

Section 11, w i t h  reactions -to training i n  the Office Careers program; Section 
fP 4 

111, w i t h  a. variety of questions about personal background; and Section I j ,  

with priot education, work experience, and family income; The final question 

was open-ended and invited responses i n  any area. - A Likert scale approach 

was used for Section I and Section 11. I t  was f e l t  t h a t  th is  format could be 

completed w i t h  greater ease by the former student, and could be tabulated more 

readily for entry on the computer (Appendix 2). - 

Procedure 

O n e  hundred forty-tw questionnaires were mailed the third week of , 
' 

January*, as it was f e l t  t h a t  the response rate would be greater af ter  the 
4 

Christmas break f~ the group being surveyed. The cover le t te r  requested 
> ' 

return of the questionnagre by February.15. In the third and fourth week of 

I February, attempts were made to  contact by phone everyone being surveyed. 

Interviews were completed by the end of March. 
- 

- Thirty-seven questionnaires were returned by the post office as unmailable. * 

This was expected because when surveying dropouts, the nature of such a sample 

tends to be more transient. Of the resulting 105 

- returned. Fourteen people returned the post-card 

t o  participate in-an interview. 

possib7e returns, 55 were 
5 

indicating their  will ingness 



* 
CHAPTER IV 

~ e s u l  t s  and Discussion- 

-> 

The data presented i n  the f i r s t  part of this chapter i s  drawn from 
. . 
', descriptive s t a t i s t i c s  tabulated fo r  the e w e  questionnaire. After a 

summary of demographic data for a l l  respondents, the d i s c u h o n  fa1 1s i n t o  
, 

three parts: Socio-Economic Status; Reasons for Re-entry; Barriers which 

Prevent Completion. Throughout the discussion, the reader is referred to  

Table 2 which represents total responses for  each item i n  the questionnaire, 

with the modal response circled for  each variable. The reader should not n 
infer  staZistical re1 iabil  i ty *in the author 's use of t h e  word "more" through- 

out t h i s  chapter. For example, more people answered "To prepare for  a job'' ' 

as strongly agree to reasons for  returning to school than "To become more 

educatedu-means that  a larger number of subjects responded i n  the instance. 

, T h i s  does not mean significantly more people strongly agreed t o  the above 

item. 

Background.Characteristics of Questionnaire Respondents - 
The greatest number of respondents (30%) were between 40 - 50 years of 

age while the second lar- age'group (19%) was between 21 - 25 years o f  age 
1 

(Question 12, Table 5) .  The reader's atkention is drawn t o  a typographical 

error i n  the above question where two aae categories may have merged, affecting 

the numbers for  the 36 - 40 years of age group, and the 41 - 59 years o f  age 
B 

group. Forty years appeired i n  item 05 and' 06 of Question 12. T h i s  imp1 ies  
- 

that . ther5  may be a degree of ambiguity when reference is made to the age 

groups between 36- and 50. Only fair more respondents indicated that  they were 
- 

married (54%), than those who responded as being single, separated or'divorced 
d 

(Question 13, Table 3 ) .  Eighteen of the respondents (37%) had no children, 



whereas 26 respondents  (52%) ind ica ted  t h e y  had one o r  two c h i l d r e n  (Question 

14). Most respondents  are from two pa ren t  homes (Quest ion 15). Whereas on ly  

f o u r  o f '  thearespondents (7%) had c h i l d r e n  under s i x  y e a r s  of age,  22, (40%) 

i n d i i a t e d h a ~ i n ~  school age c h i l d r e n  from 6 through 17 y e a r s  df age. The 
I 

I 

I 
, -  I 

l a r g e s t  s i n g l e  ca tegory  had c h i l d r e n  over 18 y e a r s  of a g e  (Quest ion  17) .  
- I 

Most w h e n  fe l t  t h a t  r e t u r n i n g  t o  school o r  work was no t  a v i a b l e  

cor ls idera t ion  u n t i l  t h e  c h i l d r e n  were a t  l e a s t  s i x  y e a r s  of age  and ready t o  
A 

e n t e r  school .  Only t h r e e  of t h o s e  surveyed (10%) be1 ieved they  could l eave  

t h e i r  c h i l d r e n  p r i o r  t o  t h i s  age (Quest ion  17).  Twice t h e  number o f  respon- ! 
d e n t  re o r t e d  having motheis who were not  employed -ou t s ide  t h e  home while Y P  I 

t h e y  were i n  school themselves,  than  t h o s e  who had working mothers. 

Socio-Economic S t a t u s  

A g r e a t e r  number of respondents  have achieved high school graduat ion  or  

a d d i t i o n a l  t r a i n i n g  than had dropped out of school p r i o r  t o  completion (Question 

19,  Table 3 ) .  However, when repor t ing  l e v e l  of education of  spouse, t h e  g r e a t e r  

number was repor ted  i n  t h e  "tess than high school category" than i n  t h e  o t h e r  

c a t e g o r i e s ,  i n  Quest ion  20. 

Although a l l  respondents  had dropped from t h e  Of f i ce  Careers  program ~ r i o r  I 
t o  completion, high school Grade Point  Average's f o r  t h e  group were average and 

above - 50 '(92%) obtained a C o r  b e t t e r  average during t h e i r  l a s t  y e a r s  o f  

school (Question 21). This  f ind ing  suppor t s  Stanley  (1968) who, us ing t h e  

Genera1 Apt i tude  T e s t  Ba t t e ry  and t h e  Wechler Adult I n t e l 1  igence  Sca le  t o  test 

success i n  c l e r i c a l  o f f i c e  work, found no c l e a r  p a t t e r n s  t o  i n d i c a t e  a r e l a t i o n -  
- 

' i, s h i p  between s c h o l a s t i c  a p t i t u d e  nd success  on t h e  job. 

When asked t o  1 kt t h e  main jobs  held i n  t h e  pas t ,  on ly  58 percent  responded 

( ~ a b f e  3 ) .  O f  t h a t  amount, t h e  most camnonly c i t e d  p o s i t i o n  was c l e r i c a l ,  
- 

d by S a l e s  and Health (Quest ion 22). Most respondents  s tayed with t h e i r  . 



employer f o r  a t  least two years .  The major i ty  had worked f u l l t i m e .  O f  the 

23 respondents who ind ica ted  t h e y  were now employed, by f a r  t h e  % l a r g e s t  number 

were doing c l e r i c a l  work. Only two l i s t e d  t h e i r  p resen t  occupation a s  house- 
i 

wife  (Question 23). 

Seventeen of t h e  dropouts (45%)-were still l i v i n g  a t  home with t h e i r  

parents. The major i ty  came from blue c o l l a r  homes and c i t e d  "mechanic" and 

" laborer"  a s  t h e i r  f a t h e r ' s  occupation. "Sales" and "housewife" were most 

o f t e n  c i t e d  f o r  t h e  mother 's  occupation. 

repor ted  t h e i r  spouse ' s  occupation i n  t h e  

O f  thgse  who a r e  married, more 

"Laborer" and "Sales" ca tegory  than 

any o t h e r s .  

An examination of approximate famt 1y income suggests  a middle o r  working .' 

c l a s s  h i a s  (Table 3 ) .  Fourteen respondents C32%) repor ted  incomes between 

$15,000 - $20,000 per annum, while 11 respondents, (;5%). ;eported incomes of 
8 

less than $15,000 per annum. However, 18  respondents (51%) i n d i c a t e  t h e i r  

family i n c m e  was more than $20,000 a y e a r s  (Question 26). This  coincides  

with s t u d i e s  done on female p a r t i c i p a t i o n  i n  t e r t i a r y  education whkh  have 

presented c o n f l i c t i n g  evidence regarding family income a s  a d i r e c t  f a c t o r  t o  

a t t r i t i o n .  

Motivations f o r  Re-Entry 
Y .  

I t  is i n t e r e s t i n g  t o  note  t h a t  47 of t h e  respondents (94%) agreed o r  

s t r o n g l y  agreed t h a t  t h e i r  primary reason f o r  r e tu rn ing  t o  school was t o  pre- 

pare  f o r  a job  than any o t h e r  reason (Question 1, Table 6 ) .  This  c o n t r a d i c t s  

e a r l i e r  f i n d i n g s  ( I f f e r t ,  1957; Waniewicz, 1976) t h a t  men more o f t e n  than 

women mentioned t h e  p r a c t i c a l  goa l s  of education.  P r a c t i c a l  goa l s  appeared of  
- - 

major concern t o  t h e  female s u b j e c t s  surveyed. Becoming more educafed was also - 

an impqrtant reason f o r  r e tu rn ing ,  and t h i s  c o n t r a d i c t s  Egginton (1978) who 
/ suggepts t h a t  vocational  education s tuden i s  consider  l ea rn ing  t o  s i g n i f  i c a v l  y 

less important than do npnvocational s tuden t s .  . i 
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Personal growth a s  a reason-for returning also ranked h i g h  (35 respon- 

dents agreed or strongly agreed - 80%), while. 31 (71%) agreed t h a t  they waited 

t o  achieve independence, and 29 (68%) saw college as a w p  of meeting o t  rs. 3 
These finding? closely parallel those of the OECA study (1976) which l is t \  

i n  descending -order of signif ican'ce - the fol lowing reasons for returning t o  

scchool : personal growth and developnent; employment requirements - ; j o b  

advancement; financial benefits; college credit; and socializing. 

When asked why they returned a t  this particular time i n  their  l i f e ,  the 

women's responses were equally en1 ightening (Question 2) .  While 25 respon- 

dents (55%) agreed or strongly agreed that there was definitely an economic 

need for them t o  go to work, 34 (77%) reported that the intrinsic appeal of 

the courses offered a t  that time was w h a t  encouraged them to return. Twenty- 

three students (51%) disagreed t h a t  not being able t o  obtain employment was 

a deciding factor in their  return t o  college. This suggests t h a t  in i t ia l  

cornmi-hent to either an educational~or,occupational goal cannot be used to  

predict completion, as a large proportion of the dropouts surveyed were '- 

Barriers 

. Thirty-six respondents (80%) disagreed or strongly disagreed t h a t  they 

were dissatisfied w i t h  themselves or with - their inability t o  finish the pro- 

gram ,(Question 3).  Forty-two respondents (90%) disagreed that their place i s  

in the home. A1 though the review of related 1 iterature suggests a decrease 

i n  self-concept as a result of dropping o u t ,  th is  appears to contradict t h a t  
h - - 

mtion. #owever, w sktistica'l  analyses w e  done in oriter to Irttwpret 

these findings. The data suggests an improved self-concept and increased 

abi l i ty  to relate with others. Twenty-eight (61%) agreed or strongly a eed 

, "S 
- 

t h a t  they had developed employable sk i l l s ,  despite leaving prior t o  gradua on. 

4 r )  
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The comrmnity college system was estab? ished i n  part to  provide assess 

t o  t e r t i a ry  education to those students who. would otherwise not qua1 i fy  t o  

enter university. Location, f structure and entrance requirements are the 

most s ignif icant ,  points i n  fav 1 of the co&unity colleges for  many. T h i s  

study reinforces the acceptance of this concept, particularly w i t h  regard to  . 

fee >structure. When asked what changes the former studerits would 1 ike t o  see 

a t  the college (Question 4 ) ,  30 respondents (67%) disagreed o r  strongly dis- 

agreed that  lower t u i t i o n  was necessary (Tab1 e 7 ) .  The respondents were more 

concerned w i t h  changer being made i n  the supportive 'network of the college: 

35 respondents (78%) ggreed or  strongly agreed that  more help w i t h  career 

planning should  be provided ; -33 respondents (68%) wanted job placement pro- 

vided; 23 respondents (60%) would have liked the opportunity to study 

part-time. The colleges have been slow t o  provide part-time study i n  the 

occupational area, whereas i t  has been provided i n  same of the career programs 

and i n  the academic programs for a considerable amount of time. Being able 

to  obtain a ce r t i f i ca te  or university transfer credi t  while retaining a fu l l -  

, time job was one of the goals the colleges strived t o  meet:- A t  Douglas, 

provision was f inal ly  made in the academic year 1979-80 for students to  study 

part-time i n  the Office Careers program. Inadequate career counselling far  

women students and l i t t l e  job placement has been cited i n  numerous studies as 

a cause for  concern and further investigation (Willis, 1977; Schlossberg, 1972; 

Hoek, 1978) . 
While a common belief is  t h a t  business training is chosen by students who - 

can't  meet the grade i n  the academic a r  a (Shack, l977), 27 students (59%) dis-  
- k rC 

agreed o r  strongly disagreed that the c urse work was not chaqlenging ( uestion -9 
5A). Few o f  t h e m  l e f t  because of low grades - 39 stude~lts (87%) disagreed or  . 
strongly disagreed w i t h  that statement. The data co17 ected suggests that  rather 



than l imi ted  a b i l i t y ,  a more s i g n i f i c a n t  reason f o r  e a r l y  withdrawal may be 

an inadequate l eve l  of s tudy sk i1  1 s p r i o r  t o  e n t r y  a s  we1 1 a s  a l ack  o f  , 

oppor tuni ty  for p r i o r  sound education a t  t h e  high school l e v e l .  For ty  respon- 

d e n t s  (89%) agreed o r  s t rong ly  agreed t h a t  lack  of p r i o r  education was a 

handicap (5A-03), whi l e 37 respondents (86%) repor ted  i nadequate s tudy skil I s  

as  a personal b a r r i e r  t o  completion (5C-05). Having t augh t  i n  t h e  program 

f o r  f i v e  y e a r s ,  t h e  author  concurs with t h e s e  f ind ings .  S tudents  a r e  not  

t e s t e d  to  determine whether the$ can success fu l ly  complete with t h e  l eve l  o f  

education they have 'upon en t ry .  Math s k i l  1 s  a rk  o f t en  so poor t h a t  r o u t i n e  

:entering and t a b u l a t i o n  t a s k s  on t h e  typewr i t e r  c a n ' t  be mastered. Poor 

reading and comprehension skills make I t  d i f f i c u l t  f o r  t h e  s tuden t  t o  under- 

s tand t h e  written con ten t  of  t h e  c o u r s e ,  which is the  major p a r t  of  an indi -  

v idua l i zed  program. 

The Of f i ce  Careers  dropouts  judged t h e  c e r t i f i c a t e  t o  be important and 

they  entered  with some awareness of ~ t h e r ~ o p t i o n s  a v a i l a b l e  besides s e c r e t a r -  - 
i a l  work (5C and 0 ) .  ~l though individual  ized i n s t r u c t i o n  has been c r i t i c i z e d  

f o r  being somewhat impersonal and "cold",  37 o f  t h e  women (71%) disagreed o r  

s t r o n g l y  d isagreed with t h a t  s tatement (5D-04). Few o f  t h e  respondents plan 

t o  r e -enro l l  a t  Douglas o r  a t  any o t h e r  i n s t i t u t i o n  i n  t h e  same program, 

a1 though a l a r g e  number were undecided (Quest ion  6 ) .  
rO 

' The Off ice  Careers  women chose t h e  program because t h e  job  oppor tun i t i e s  - 

i n  s e c r e t a r i a l  work a r e  e x c e l l e n t  - 40 s tuden t s  (89%) agreed o r  s t rong ly  

agreed t o  t h a t  s ta tement  ,(Question 7 ,  Table 8). That , t r a i n i n g  time is r e l a -  

t i v e l y  s h o r t  was a l s o  a s i g n i f i c a n t  f a c t o r .  Curiously enough, 42 s tuden t s  
- 

(91%) repor ted  t h a t  they  chose o f f i c e  work because they 1 i ke it. This f ind ing  
t 

is o f t e n  one generated from an  academic a r e a  (Astin,  1975); p a s t ' s t u d i e s  i n  
d 

t h e  occupational  a rea  have found t h a t  just over ha l f  t h e  respondents a r e  



interested in the work (Hoek, 1978). A large number of the respondents saw 

office work as a stepping-stone t o  a better career, which is frightening when 

one considers t h a t  only' a nominal percentage of women office workers are 

promoted i n t o  careers where typing i s  n o t  the major requirement of their posi- 

tion (willis, 1977). -While most respondents f e l t  office work suited their 

ab i l i t ies ,  an alarming number didn't even consider any other occupation. This 

findfng concurs w i t h  a problem Shack (1977) found in her interviews with female 

business education students across Canada - low expectations on the part of 

student, their families, and the employer. Many of them enter with a single; 1 
mindedness because they lack confidence i n  l i f e  ski l l$ ,  and working i n  an 

office, t o  tfrem, i s  on par w i t h  their naivity. The colleges, .Ti ke most h igh  

school s , separate vocational edu'cation students from the general stream, 

promoting e l i t i s t  t h i n k i n g .  

When questioned about  their reactions to Off ice Careers programs spec n, 
fically,  there were a number of interesting and unexpected findings. when the 

Office Career program began i n  1976, individualized instruction was new and 

i t  was iatroduced with hesitance and considerable resistence by the instructors,. , 

and, so i t  was be1 ieved, by .the students. However, more student disagreed t with the statement t h a t  they disliked individualized instruction, t h a t  they 
9 

found the constant a s s e s s m ~ u i r e d  by self -paced instruction threatening, 

t h a t  grades rather t h a n  mastery of u n i t  objectives would be preferable, and 

that lectures would be a preferred mode of instruction (Question 8 and 9A, 

Table 9). Since these elements reflect the nature of an individualized program, 

the data suggests students prefer this mode of instruction for Office Careers 

training. Although most. agrwxl that the instructors were , fa i r  in their  assess- 

merit, they found some instructors' attitudes toward their own subject matter 

created a somewhat tense and uncomfortable climate. This may be a result of 
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instructors viewing the i r  subjects as  the key to  the training, while seeing 

others' subjects a s  not contributing equally to the final product. 

Whil e the Off ice Careers dropouts found conf 1 icting demands b n  thei r  I 
time a significant factor i n  thei r  withdrawal (d-081, most found husbands 

were re,asonably supportive jn the home, and a lesser number f e l t  thei r  ch 
j dren were supportive of thei r  returning to school (Question 10). While 11 

respondents (44%) agreed or  strongly agreed t h a t  the i r  instructors. encouraged 

-them t o  remain,,almost a s  many said that  their  instructors were not suppor- 

tive. T h i s  m 9 suggest that  some of the instructors, although well-versed i 
5) 

* i n  the i r  subject area ,  a r e  not equally as  able to cope with the problems of 

mature women students when they are not  specifically subject oriented. Faculty 

at t i tudes have been cited i n  prior studies as often being a major barrier 
r 

(Zimerman, 1978). I 

In an attempt to ensure that  the program s t i l l  reflects  the needs of the 

market, the students were asked to ra te  the courses according to thei r  percep- 

t i o n s  of how worthwhile each was t o  thei r  immediate or future goals (Table 11). 

Typing and Bookkeeping were seen as the key areas for  trainihg, followed by 

Busineqs Math, Business ~ n ~ l i s h  and office P rocedures (Question 11). All of 

the above subjects are now i n  the core program which a l l  students must taRe 

prior t o  entering a specialty option. 

Thedropouts who participated i n  th is  surveydisplaymanycommoncharac- . 

t e r i s t i c s  (Table 3 ) .  Most were between 26 and 50 years o f  age, w i t h  the / .  

greatest proportion centering i n  the 40 - 50 years of age category. Most were, 

or had been, married and bad one or two children of school age or  beyond, Few 

had returned t o  school or  work prior to  their  children entering school. Over 

ha l f  of the  respondents had worked previously - most comonly i n  the service 

sector. 'Family income suggests a strong middle or working c lass  bias. 



While t h e  respondents  f e l t  t h a t  preparing f o r  a job  was t h e i r  primary 

reason f o r  r e tu rn ing  to school ,  two o t h e r  important cons ide ra t ions  included 

becoming more educated and enhancing personal growth. They chose s e c r e t a r i a l  

work, o f t e n  with l i t t l e  p r i o r  exp lo ra t ion  of  job  op t ions ,  becauseJob 

C o p p o r t u n i t i e s  i n  t h i s  a r e a  a r e  good and they could f o r e s e e  promise o advance- 

ment. d 

The b a r r i e r s  which forced them o u t  of  the system p r i o r  t o  completion . . 
4 

were economic need, c o n f l i c t i n g  demands on t h e i r  time, and an i n a b i l i t y  t o  

,set goa l s  and work independently. However, many a l s o  f e l t  they  had 

s tayed long enough t o  develop,  employable sk i1  1 s ,  sugges t ing  t h a t  they had 

used t h e  system, i .e., t h e  fulltime c e r t i f i c a t e  program, a s  a means of up- 

grading only  when part- t ime s t a t u s  and/or s h o r t e r  c i t a t i o n  (4 month programs) 

were no t  a v a i l a b l e .  

The above p ro f i  1 e may indeed r e f l e c t  t r a i n e e s  who graduate  a s  we1 1 a s  

those  who withdraw e a r l y .  Fur the r  s t u d i e s  using g radua tes  a s  t h e  sample 

surveyed would provide some worthwhile comparisons t o  t h e  r e s u l t s  of  this 

study.  



Selected Findings - 

Following the  de sc r ip t i ve  ana lys i s ,  chi  square t e s t s  of independence 

were conducted Pith several  of t he  demographic var iables .  The demographic r' 

var iables  formed one f a c t o r  i n  t he  ana lys i s  with the  i tern responses i n  t he  

f i r s t  ten  questions forming the  o the r  fac tor .  The demographic var iab les  used 
\ 

were: age (12); marital  ; income (26); level  of  education (19); 

a t t i t u d e  toward the  age be when rnbther returns t o  school/work' 

(1 7) ; mother's employynt outs ide  - the home while respondent was growing up (18). 

Space . cons t r a in t s  would make - t h e  presentation of - t he  data  -far a1 1 of these  

Factor A 

, 
however, s i  nae an i d e n t i c a l  procedure -was .used-.fGr a1 1 tests , 

-be1 ow. 

ITEM NUMBER 1-01 

Strongly 
. Agree 

, Agree 

Disagree 

Strongly 
Disagree 

No Opinion 

Factor B 

Note . 

20 & 
under y rs .  21-25 26-30' 31 -35 36-40 40-50 51-60 Total =49 . ' 

FIGURE 1 

Item 1-01 To what ex ten t  do the  following bef\ecf your reasons f o r  
re turning t o  school - To prepare f o r  a job. 

, 

B 
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Similar expectancy tab1 es yere derived for  "To become -more educated" (Item 

1-02) ; "To en*r the job market :quicklyM (I tern 1-03) ; and so on through a l l  

itenrs contained w i t h i n  the f irst  ten questions. Then' the analysis was 

repeated fo r  the second demographic variable "marital status." The level 

of significance was s e t  a t  p. < .01 and a sunmiry of resul'ts -depicting those 

items reaching significance i s  given ' in  Table 4. 

b 
Age 

Age was a factor influencing the way women responded t o  each reason 

l i s ted  fo r  returning to  school, other than "to become more educated." The 

largest  category of women who strongly agreed or  agreed that  preparing for 

a job was the key reason f o r  entry were under 20 years of age. Developing 

s k i l l s  t o  become more effective w i t h  family o r  c o m n i t y ,  as well' as  making_ 
: f 

contact w i t h  other people, was comnonly expressed as a reason by women i n  

the 40 - 50 years of age group. Women i n  this age group often return t o  

school for  retraining because of family or  marital changes, whereas being 

unable t o  get  a job is a more i rmdia te  reason for  retraining for  the 20 

years of age and under group. 

When asked t o  consider the changes they would 1 i  ke to see a t  the college, 

students, between 26 - 30 years of age recomnded provision of child care, 

while providing additional financial aid was important to  this group and the 

over 40 group. Economic factors do not rate high i n  the 30 - 40 years of ag2 

group, suggesting that  these are the years when a spouse is providing a rea- 
d 

sonable i ncorne. 

Upon examining the s t a t i s t i c s  on obstacles which necessitated early w i t h -  

drawal, only those students i n the 20 - 30 years of age group reported academic 

considerations as a reason for  dropping out .  This may re f lec t  the major I 

changes which took place i n  the public school system prior  t o  the "back to  basic" 



movement in  the l a t t e r '  part of the.seventies. T h i s  group also reports 

financial problems as being 'a6 important reason for  withdrawing, chi Id care 

being too expensive, and inabil i ty to  get financial aid. 

When askeh about the elements of the program that  made them withdraw, 

the largest  category of women mentioning a dislike of individualized instryc- 
* 

t i o n  and the informality of the program, were25 years or  under. Presumably 
/' 

these people came through the structured h i g h  school system w i t h i n  the l a s t  

s i x  years and found adapting.to.the-teachers' enforced goals much easier ' 

than se t t ing the i r  own. The mature group however, seeking alternatives t o  

homemaking, seemed to adapt quickly to  the self-discipline required by a 

se l  f-paced, i ndi v i  dual i zed program. Only those- respondents - l n the 40 - 50 

years of age group w e d  that  f i v e  courses (which fu l l  time attendance 

requires) were too heavy? , . 

In the nonacademic area, the 20 - 30 years of age group surfaced a s '  

having the most concerns - gui l t  over neglect of children, lack of energy, 

no time for  social l j f e ,  and a strong preference for evening classes. 

The data also indicates that  the 40 - 50 years of age group had expecta- 

tions about college which were l e f t  unfulfilled. Only the 21 - 25 Lyears of 

age group report in teres t  i n  re-enrolling a t  the'same college i n  the same 

program. 
- = =  

2- 

f4ari t a l  Status -4 

Selected findings ;hen using marital status as the independent variable 

were also interesting. Becoming more educated and qualifying for  a promotion . 

were mentioned most often by the sing1 e/separated/di vorced group as reasons 

for  returning t o  school than the married group, suggesting tha t  they are more, 

interested in the job opportunities 4 e program can offer. A1 though single 
a 

students are the largest category choosing a career for  



One final observation can be made when considering marital status as the 

independent variable. Whi 1 e few of the married group found their  chi 1 dren P 

5 

were supportive of their  returning t o  school, a1 1 of the separated/divorced 

group agreed that their  chi1 dren encouraged- them to remain i n  the program. 

This group relies on the support of children and friends to a far  greater 

reasons, a1 1 groups surveyed f e l t  t h a t  preparing for a job was a m a j o i r  
. 

-3 
reason. for- returning- to--school . 

&wried students generally agreed that-a lessening of home responsibil- 

i t i e s  led t o  their return t o  school a t  this time; they are more likely t o  

report feeling i n  a rut a t  home and being unhappy with themselves than are 

single or  separatedjdi vorced respondents. 

more 

t i  on 

When considering the barriers which prevented-completion-of-thwrogram, - 
C 

single respondents t h a n  -married - respondents fel't a 1 ack of prior educa- 

contributed t o  their  dropping out .  Child care appeared to ba a greater 

concern t o  married students. Single persons f e l t  the effects of an impersonal 

atmosphere, which can smetlmes occur. in self-paced programs, moreso than' 

married persons f e l t  such effects. 

Wore married students and al l  separatedjdivorced. rkspondents f e l t  office 

work suited the.ir abi l i t ies  and personality t h a n  did the single group. Row- 

ever, no significant relationship was noted in the value these groups placed 
r 

I 
on buqness education as a stepping stone requiring a minimum investment of 

time. 

extent than the married group does. I t  is disturbing to-report t h a t  none 

of this gmup f e l t  encouraged by their instructors, while a full  quarter of 

the-mrrfed students stangly Q.isagr-ee& t ha t  their Office Career instructors 

were a source of support prior t o  withdrawal. A1 though no s tat is t ical  

analysis of the findings was done, some consideration might be given i n  



future to  a1 low instructors t o  become fami 1 i a r  w i t h  the- patterns - of women's 
. - -  

1 ives i n  the hope that -  they' can overcome thei r  own biases - and - attitudest,  . 

Since the instructor is i n -  contact w i t h -  the student more than anyone else 

i n  the system, this m u s t -  be - considered -a primary objective. s * I 

Income > ' i  

A1 though a1 1 income levels- reported -concerns about- job -opportunities, 

those whose - income was; under $20@a year cited "preparing for  q jobu ; 

"entering the- j o b  market"; "achieving independenceu;Pnd "qualifying for  a 

promotion" most often-as being- a prime for  returning - t o  col leg 

Family income as the of sighifican 
* 

w i t h  numerous reasons fo r  returning t o  college a t  t h i s  time - a lessening  of^ - ,,,I 

home responsibilit ies; economic need to  work, n o t  happy w i t h  se l f  and inabil- 
\ 

i t y  to  get a job. As would be expected, upper income respondents f e l t  a 

lessening of home responsibil i t ies ,  while 50 percent of respondents i n  a l l  

income levels aqgreed there was an economic need to work. The lower income 

group formed the larges t  category to  agree that  their  college-experience - 

gave them sqlf-respect and confidence; they found i t  easfer t o  re la te  t o  

-h other people; and they were happier women as a result of the i r  ex ience. 

Only those w i t h  family incomes- exceeding $30,000 a year ' f e l t  tha nothing had 2 R 
1 

changed fo r  them- despite- attendance- a t  - col ge. The lower income group Y, 
L 

strongly agreed that  - changes - need t o  be- made i n  the pr~gram~before students 

1 i ke themselves could successful iy complete, lower tuition and provision of 
- 

financial aid and child care-being the i r  uppermost concerns. Most- of this 
- - 

group dZp-becZsethey didnoThWenoughmOney to  Tonti  n E  a n i p p - p  

found child care too exkensive. These findings support those of St ine (1976) 

and those of ~ u m n e r s k i l ~ ~ )  whose review of l i t e ra tu re  found financial 
P 

reasons were among the top' three most important factors i n  a t t r i t ion .  T h i s  

& - - 



is significant when studying the cormunity college system .since the inione 
6 

levels of students attending these in s t i t u t ions  generally a re  lower, partic- 
U + 

ularly for  vocational students (Dennison e t  a l ,  1975). 

Higher income women most often mentioned dropping because of institu- 

t ional ,  rather than personal, academic, or financial barriers.  Although a l l  

respondents f e l t  thay didn' t  have enough knowledge of what options were 

available, higher income women 'were more likely t o  report that  the course 

work wasn't challenging the ce r t i f i ca te  not important. Their expectations 

of; "being a t  college" were very different from real i ty .  They strongly dis- 

agreed w i t h  the posstbility of re-enrolling 

and middle income groups f e l t  strongly that  

changed their mind about withdrawing . T h i s  
--%b 

(1976), Shack (1977) and Vander Voet (1978) 

a t  .Douglas or  elsewhere. Lower 

better counsel 1 i ng may have 

supports the findings of Krakauer 

that  government agencies and 

college administrators have remained insensitive t o  the need for  re-entry 

counselling support services for women, regardless o f  age, marital status or  

income . 

Age of Children Prior To Entry 9 ,  

Research suggests t h a t  most women prefer to remain- i n  the home until 

thei r  children are of school age, a t  whlch point they often,seek retraining - 
or a job (Hoek, 1978). The descriptive data in t h i s  survey agrees w i t h  those 

findings. When used a s  the independent variable and cross tabulations are  

done, some interesting findings result  . The review of related 1 i terature sug- 

gests tha t  most women return t o  school/work when thei r  children are i n  the 
- - - - - - -  - - - -- - 

elenentary system (ages 6 - 12 years) because they are i n  a rut or are not happy 

w i t h  themselves. T h i s  concurs w i t h  Brandenburg's findings (1974) that middle 

motherhood is often a time of renewed identity cr ises  and a second important 

period for  career exploration. The largest category of respondents had 



children over school age; - -however, a large number i n  this group citec 

60 

n g u p ,  

over neglect of children" as a major nonacademic reason for  withdrawing. 

They found the time of the classes convenient; in fac t  more respondents with 

childrgn-over the age of 13 stated -a-preference-for-evening-classes. 
* 

Of those respondents whose children were under 6 years of age, 100 per- 

cent indicated their husbands did not-encourage them to  remain i n  the program, 
RT 

suggesting that caring for infants i n  the early years i s  s t i l l  viewed as the 

major role of the- female. Support by children was a t  i t s  lowest when children 

were i n  the teenage years. This support varies when one-holds-marital status 

as the constant variable - child and parental support networks for single 

parents were strengthened-considerably. 

Highest-Level of Education Reached By Student 

Research question 2 i n  the review of related l i terature  attempts t o  

measure comi tment to stud jes when one i s  academi cal fy versus occupational ly 
i 

goal oriented. I t  i s  interesting to examine the level of education the 

respondent has prior t o  entry and their reasons f i r  returning to school. 
4 

More high school graduates%: reported returning to school tdobtain a cer t i f i -  

-I cate or college credit t h a n  did those with a level of education somewhat less 
\ 

than Grade 12. This group also agreed that the course content-appealed to  

them. A1 1 groups were in strong agreement that lower tuition, child care, 

and the provision of more financial aid are desirable institutional changes, 

A significant relationship was observed between educational level of the 

respondentL and the desire to improve the qualit); of instructors. )lore high 
i 
/ school graduates and those -- w i t h  some college expressed - a @sire for such a 

change. 
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Obstacles which prevented-completion included "child care too expensive"; 

"no financial aidH; and "too. hard to keep house and go t o  school." W i t h G  

regard to  the - reasons - fo r  choosing Off ice Careers over other career programs, 

more students - with-a h i g h  school diploma fe1 t that-fami l y  expectations- influ- 

enced th& more than-any other group. Inability t o  s e t  goals, gull t over 

neglect of children, lack of energy and the inappropriate-time-of the classes 

were elements leading-to-withdrawal which reached-a s t a t i s t i c a l l y  signif icant  

level when level -of -education -was held -as the- independent- variable. ' 

Sumary 

As can be observed in Table 4 some of the i tems .reached- the 1 eve1 of 

significance for  up t o  four of the independent variables. Age, marital s tatus 

and income were factors influencing the degree to which "preparing for  a job" 

and "personal reasons - f o r  re i n g  t o  school." Guilt about neglect s f  chil- 

dren. as a nonacademic pressu eading to early withdrawal was influenced by 

the factors marital s ta tus ,  income, educational level of respondent and 
r 

at t i tude toward age children should be prior to returning t o  school/work. 

Financial concerns leadi ng t o  early withdrawal , including child care being 

too expensive and inabi l i ty  to get financial aid reached a significant level 

when age, educational level of the student, and a t t i tude  towards age of chil- 

dren should be prior t o  returning to school/work were the-  independent variables. 

Inability t o  keep house and go to  school as a personal obstacle reached B 

significance w i t h  a l l .  of the above, including marital s t a tus  as a fourth 

independent vari able. 

Uhen oneronside~-thedemagr-aphic d a t q w e s e n t e d  3 r ~  the B e g h i n g  of 

t h i s  chapter, the background characteristics of the Office Career dropouts 

are  considerabTy different  from t h e  average college or  university student a s  

reported by Dennison (1975) and Carney (1977). The age of the respondents 



studied is  typically over 25; they are 1 ikely' t o  be, or have been, married; 

and the majority have chi ldren. Slightly over half of the respondents have 

held jobs-prior t o  returning t o  school - a l l  in the service or  ";aring" 

professions typi caf of the femle ' s  - narrow career horizons. Average family 

income is generally under $20,000 

As i s  evident'from the-data in Table 1, the forecast i s  that- the above 

25 years of age group will show an increase i n  a l l  regions of British Columbia. - 
A1 though Doug1 as Cof lege - i s  -general ly 'aware that  - there- i s - a  decline i n  the 

ra te  of increase-of young college age students, the system has not adapted 

sa t is factor i ly  t o  meet - the needs of the changing population. 

In summarizing the descriptive data, i t  was noted t ha t  most of the 

students entered college to prepare for  employment, but, i e i o n ,  many 

were seeking t o  f u l f i l l  personal goals. Financial concerns and lack of 

child care for  the lower income students created a situation where they were 

forced t o  ex i t  prior to  completion once they f e l t  they had obtained a t  l e a s t  

one saleable sk i l l .  The programs are designed t o  hold a student until a 

ce r t i f i ca te  can be awarded; the data suggests alternatives-must be sought t o  - 

provide sever&.exit points determined by market demand and the-constraints 

p1 aced on the student's l i fes tyle .  Lack of career planning and counsel1 ing 

was f e l t  by a l l  income groups and surfaced as the major reason for  h i g h e r  

income students surveyed plan to return to  
-2 

On the positive side, individuajized instruction was viewed as an 

excellent mode of i ~ s t r u c t i o n  fo r  tntsiness office-training by students. With 

erable to  the traditional lecture style of instruct'on. However, the ab i l i ty  d." 
ctf some faculty nrembers to deal w i t  or know when to  refer ,  those problems 7 



which deal w i t h  l i f e s ty l e  and transition (and t h u s  a f fect  individual progress)' * 

l e f t  much t o  be desired. While the primary reason given by the respondents i n  

this survey for entering the Office Car-eers program is to  prepare for employ- 

m e h e  students' ab i l i t y  to  adapt to  internal and external pressures war 
\ 
\ 

&\ 

largely ignored. Thus  it appears that various reasons became factors i n  i 

dropping out,  including family comi tments, lack of opportunity fo r  'part-time 

study, lack of prior study s k i l l s ,  and a somewhat insensitive at t i tude on the 

part of the instructors in Off ice Careers. All of these reasons must be taken 

into consideration by administrators, instructors and counsellors i n  the ' 

col 1 ege system. 
4 

I t  is unfortunate tha t  further s ta t i s t i ca l  analysis could not have 

d fol 1 owed i n  order t o  ascertain the probabi 1 i ty  of differences being chance 

occurrences. However, it is hoped that  the data gathered i n  this study will 
'I 

provide the necessary incentive t o  i n i t i a t e  further analysis leading to 

positive change for  those individuals dealing w i t h  students i n  Office Careers: 
& 

2 I t  should a120 be noted t h a t  respondents were not grousped according t o  

7 campus; therefo e ,  location of program, p s t r u c t o r s  involved i n  training, and n 4 

cer t i f i ca te  seaght were not considered. T h i s  information was f e l t  by the 

writer t o  be irrelevant to  the data being gathered i n  order t o  interpret the 

research questions posed i n  Chapter 11. In addition, time constraints meant 

$' that  no other college could be surveyed., therefore, any conclusions can 

represent only the dropouts surveyed. 

The interviews conducted as  fol low-up to. "the questionnaires were of 

particti1 a r  value in identifying some of the more i m d i a t e  concerns of the 



surveyed 

i n  order 

group. The questionnaire was used during the interview a s  a guide 

to  structure the )information obtained. The open-ended question 
* 

(Question 2'7) which welcomes further comments was used t o  probe the jnter- 

viewee's concerns more deeply and to obtain more complete data. T h i s  section 

s u v r i z e s  the responses obtained to this question during the interviews, 'as 

well as those comments received on the returned questionnaires. 

Poor career counsel l i n g  and lack of job ,placement were among the most 

c o h n  concerns mentioned. One student stated her strong preference for 

Nursing, b u t  she was encouraged to take a "short business course" by a coun- 

sellor. Many dropped when they real izpd they hadn't been given enough infor- 
/' mation prior to entry to make an appropriate choice. ' Several students 

mentioned the "lack of instructionu and "the need for greater pressure" being 

exerted on the students by the instructors. Short-term goal setting i n  a 
(1 

self-paced program wa3 exceedingly difficult  or those who had recently l e f t  -t 
the structured h i g h  school system. One mentioned t h a t  "pace set  by the 

instructors was tog slow", failing t o  grasp the concept of student-controlled 

'time goals. Another diiliked being placed on a progress contract when her 

work failed to meet the maximum 1 imits set  by the instructor. 

Those students who came i n  w i t h  specific goals i n  mind view the program 

in a more positive 1 i g h t . '  One student wanted '!to upgrade Typing and Business 

Machines" only; once she met %r objectiyes, she le f t .   n not her, although 

withdrawing prior to completion, was able to obtain the 'necessary ski1 1 s to 

run a medical office for five specialists. Several dropouts viewed the pro, 

gram as a "brush-up" only and expressed their discontent a t  not being able to 

register as a part-time student i n  only one or two courses. (As of the 

academic year 1979 - 1980, students are now able tb elect this option a t  a l l  

campuses. ) 
/ 



Comments w i t h  specific reference t o  subject area were illuminating. 

Narty found the English course and the26ookkeeping course too heavy. Several c- f e l t  shorter courses should be availible, particularly for  the 
' 

s t  

)mature adult. One of the most frequent comments made by the younger students 
i 

was tha t  the program was "too basic" and "repeti t ~ v e  of high school business 

courses. " ,  They fel  t-  someone- should have examined their  high- school transcript 

prior t o  entry (particularly since Admissions require tha t  they produce thei r  

t ranscript)  and advised them that-much of the Rrogram was similar t o  what they 

had a1 ready compl eted. 
v 
Some other verbatim comments which- i t  i s  d i f f i cu l t  to  categorize were as 

\ 

follows: 

" I t  improved w sel f-conf i dence . " 
"The classrooms were too noisy t o  get anything done. " 

"The instructor was not up t o  date i n  Bookkeeping, which was a l l  . 

I was interested i n  ...." 
"Mothers should stay home; kids need you more t h a n  a job." 

'"There was constant dissention in the classroom with the-foreign 
.A 

students taking up a1 1 the i 'nstructor's time." . 
"~eading and study sk i l f s  wasn't offered when I needed i t  most." 

" I t  helped me to  see that  I need a lo t  more before I can go t o  work." 

"The Essondale campus was depressing. Some of the students who were 

also patients-took up too much of the instructor 's  time." 

After tabulatiod of the questionnaire resul t s ,  a discrepancy was noted ' 
- 

between the data colletted i n  the interviews and that  collected through tabu- 

lat ion of responses on the questionnaire. While the largest category of 

questionnaire respondents disagreed that  better counsel 1 i n g  may have made 

them change thei r  mind (Question 50-01, 03), poor career counsel 1 i n g  waF of 
J 

" L 



uppermost concern t o  the. interviewees. In add? tion, while the 1 argest cat b gory 

of questionnaire respondents viewed ind iv idua l ized ins t ruc t ion  positively -4 
(Question 9A-04, 07), many of the i nterviewees would have preferred more - struc- 

ture and greater pressure placed on the student by the instructors. Inability 

8 t o  se t  short-term goals was cited by both groups as a major difficulty,'$ug- 

gesting a need for greater clarification of aptitude and commitment prior to 
, - 

,&entering a s aced program. A1 though  lack of prior sk i l l s ,  including 
F 

readilfg.and co#ehension, was n o t  t i t e d  as a major problem for the questlon- 

naire respondents - (Question, 8-04), i t  was cited- numerous times by the inter- 

viewees, leading the writer t o  view this area with some concern. In addition, 

the writer's experience since collection of this data suggests a strong need 

for service in this area, apart from what the data indicates. Reading and 
\ 

study sk i l l s  workshops have now become p a r t  of the new student's program, 

generally taking place during the f i r s t  month h f t e r  entry. The greater con- 
d 

fidence that has been exhibited by these present trainees indicates t h a t  the 

recommendation re: reading and study ski l ls  in Chapter V i s  sound. 

Finally, although most questionnaire respondents disagreed t h a t  special- 

ized courses were n o t  available to them in order to increase their expertise, 

several.of those students who were interviewed found the present program "too 

basic", "too semilar to  high school. " Because of m a t i o n  shifts  to  more 
1 

rural areas in the Lower Main1 and of Bri t i  sh Columbia, the writer has recok 

mended i n  Chapter U, more specialized options be developed for the urban 

campuses, such Mew Westminister. By providing such special i t i es ,  the 7 
student can @&in expertise while in school, rather than relying on the 

1 
employer t o  provide such opportunities. The largest category of question- 

L 

naire respondents clearly indicated (Question 7-06) that they viewed the 

Office Careers program as only a beginning; yet research indicates promotion 

o n ~ t h e j o b i s n o t y e t c o m o n w h ~ n c o n s i d e r i n ~ c l e r i c a l  positions(Willis,1977). 



Summary of Interview Findings and Open-Ended Quest ion 

A lack of understanding about  the method of instruction and about course 

content is evident from th i s  section, indicating a pressing need t o  improve 

the orientation'process, as well as evaluation of prior sk i l l s .  The number of 

people who mentioned Bookkeeping and English a s  being unduly heavy warrants - 

examination of curriculum in both cases. (Both courses are presently being 

revised for the 1980-81 academic year t o  pemi t two or  three exi t  points 

depending on the requirements of the option chosen. ) 

Instructors need - to  'look a t  the physical layout of 

the business labs ,noise level- can be reduced through the 

addition of sound baffles and/or partitions. Copstant act ivi ty and noise 

w i t h i n  the l a b s  was an often-mentioned complaint. J An ef for t  must be made- to-lessen- the 1 i k  s of the Office Careers 

programs a t  the.college level t o  business training i n  the h igh  schools. 
8 Specialized options must be made available for younger students who have 

resently completed a h i g h  school business program and for those who have 

a o r k o o r  P. severa  years b u t  wish to broaden- thei r  chakes  for  
/ 

promotion or transfer.  However, e basic core must remain i n  place fo r  
-A+ P those students who re tuX to sc ool relatively unskilled. 

Finally, Office Career ins uctors .must take care that  they don't f i l l  

+ a remedial function, b u t  that  s who need remedial work i n  math, 

I English or verbal sk i l l s  are referred to the appropriate programs. The ra t io  

of students to instructor i n  the Offic Career programs (20 students to  1 - 7 -  
instructor) makes remedial work an imp&sibility and creates resentment among 

those who are unable t o  u t i l i z e  the instructor 's knowledge effectively. 



*- 

1 P CHAPTER V 
U Conclusions a d  Recomendations 

The Review of Related Literature clearly suggests that  there is  an 

enormous amount of conflicting data in the area of dropout research. When 

applied to  a nontraditional group such as the one surveyed, i t  becomes 

d i f f i cu l t  to apply much of what has been learned i n  the past about students 
// 

who withdraw from college p r io r  to  completing a program or course. To a s s i s t  

i n  th i s  investigation, six research questions were formulated. - TfSis section 

will attempt to  answer those questions as they pertain to t h e  sample under 
\ 

investigation. 

1. Are there characteris t i c  demographic and socio-economic factors 

- which can be used t o  predict early withdrawal i n  the Office 

a Careers programs? 

h 2 The majority of the ropouts ,were over 26 years of age b u t  under' 50 

(with the greatest number between 40 - 50 years); of those under 25, only 15 

percent had children; of those over 25, 82 percent had children; 57.7 percent 

had mothers who were not employed outside the home; 46 percent had completed 

h i g h  school, while 29 percent had less than high school completion. Most of 

the surveyed group have an average family income of less than $20,000. Few 

are  housewives; many of them reported present employment in . the  three trad- 

i tional l y  low paying, female occupational classes - clerical  , sales and health. 

If a survey of recent graduates as opposed t o  dropouts were now done, the 

demographic and' socih-economic c1;aracteristics may indeed be similar t o  the 

stwveyed group. ' togfcat w, {it seems as though the above characteristics could 

apply t o  both dropouts and persisters ,  i .e . ,  t o  students who enroll i n  Office 
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Careers. Since i t  was beyond the scope of this study t o  conduct- fur ther  s t a -  
I 

t i s t i c a l  analysis,  t he -cha rac te r i s t i c s  cannot be ascribed t o  dropouts alone. 

2. Do students who enter  wi t4  intel lectual  o r  personal fulfi l lment 

aspirat ions withdraw i n  the face of barr iers  met as quickly a s a  

those who entered w i t h  a high vocational commitment -So obtain 

job-entry skills,- w i t h  l i t t l e  regard t o  the self-fulf i l lment  J 

needs 0 f t e n . s o u g h t . b ~  post-secondary students? 

Past research has suggested tha t  strong i n i t i a l  commitment t o  an occupa- 
, 

t ional goal, as  i n  vocational c e r t i f i c a t e  programs, can lead t o  dropping out  " 

f a s t e r  than a strong commitment t o  learning or  education (Van Dyck, 1977). 

The findings here support Eggvton's assertioo (19p) tha t  females and minority 
* -- 

groups i n  vocational education ;eldorn view leaEning to  be insignificant.  
-d 

Personal growth ranked almost as high as  preparing fo r  a job when asked why 

the student returned t o  school. A 1 arge percentage found coll  ege courses 

in t r ins ica l  1y appeal ing. 

These findings suggest t h i k  dropping out cannot be predicted by i n i t i a l  
ii B 

comnitrne~t to  a goal, be i t  e4ucational or  occupational. The findings i n  the . 
area of reasons f o r  returning t o  school bring to  the surface the need fo r  prior 

c l a r i f i ca t ion  of program content and ambitions so tha t  the student can 

make an informed choice of program. s may be misdirected into Office 

Careers through t h e i r  own inab i l i ty  t o  make personal choices, because a l l  t h e i r  

1 i f e  they have been socialized to  1 ive according to the choices of &hers. 

Wi t h  career information and counsel 1 i ng lacking, which was reported by the 

la rges t  category of students, these women were led i n t o  the t radi t ional  career 

programs, rather  than such options as  Business Management, Construction, Data 

Processing, e t c . ,  which may lead to a more enriched t a ree r  w i t h  greater prom- 

tional opportunities. 



3. I s  the college adapting positively to the needs and expectations 

of i t s  nontraditional student populations through preparatory 

programs and support  networks r u n n i n g  the length o k t h e  student's 

stay? 

Since this study began, the coll ege has introduced part-time' evening 

programs on two of i t s  campuses, as we1 1 as part-time day programs on a l l  

campuses having an Office Careers program. Students wishing to  upgrade one 

or twg sk i l l s  no longer need to enrol 1 i n  an ent i re  ce r t i f i ca te  program. 

(This option has long been avai!able i n  the academic sector.)  The fee 

structure i s  a t t rac t ive  when compared to any private business college. 

Location wise, Douglas offers training i n  Office Careers throughout its region. 

Individualized instruction has permitted continuous entry so that  students 

need not  wait t i l l  the beginning of a semester to enroll .  The self-packd 

program have permitted the able student t o  complete quickly, while allowing 

the slower student (ei ther  slow i n  ab i l i ty  or  because of an abundance of 

responsibility outside the college) to  meet the same objective, but i n  a 

greater length of time. Students who are unable to  meet the program's objec- , 

t ives are generally referred to- remedial programs i n  the system, instead of 

simply bei ng "dropped1'. 

The findings of this s tudy  i n d i  that  the areas of greatest concern 

are personal and of n nonacademic. t over n e g l w f  children; financial Y 
concerns; and inabil i ty t o  maintain the home and attend school fu l l  time; per- 

@--- 

sonal growth desires - a1 t reached a level of significance w i t h  three or more 

Wiependmt var iabks  i n  the eki square analysis. Career planning, f i ~ ~ i ~ ~  , 

assistance and 

mature student 

planning short courses in reading and study sk i l l s  for the 
t 

who i s  a b i t  "rusty" - al l  were mentimed as desirable inst i tu-  

tional changes. Result of descriptive data show that  54 percent of the 



respondents saw career planning a s  a major concern, 60 percent of al l  respon- 

dents' consider -&b placement a necessity. As more and more women become 

eligib? for  CEIC subsidies, the colleges have succumbed to the concept that  
f i  

Offiice Careers is the "obvious choice" for a woman wanting retraining. As the 
C 

seats purchased by CEIC have increased, the col lege has permitted CEIC to . 4 

\ 

\ infiuence both content and duration of the brograms. In a e i t i o n ,  it is assumed- 

that  CEIC trainees will assume priori ty over a "fee-payers" wait l i s t ,  and that  
\ 

P 

every student sponsored is "trainable" i n  what i s  f a s t  becoming a highly skil led 

p ~ ~ f e s s i o n .  Pretesting to  determine aptitude fo r  off ice  work and ab i l i t i e s  
l.. 

is s e l h u -  a r t  of the entry process. The danger l i e s  i n  the educational quality 5 
t 

of the programs' being sacrificed for  production-1 ine training by accomnodating I 
everyone who a d 1  ies ,  regardless of aptitude or in teres t ,  i n  order t o  f i l l  t h e  - 

ever eager job market. 

Thus while the college i s  providing what i t s  'mandate orig7nally s e t  ou t  

t o  provide, i .e . ,  access to those groups who: would~bo~ normally be able to  

enter a post-secondary ins t i tu t ion,  i t  i s  not adapting the learning environmqt 

a f te r  entry to 4he number of mature f 9 l e - s  who now make up-a major percentage 
I"t.\ 

of i t s  en t i re  student enrollment. c 

4. Is  the Office Careers program chosen by students with careful 
- ,  

deliberation and awareness of the availabVity of other options? 

Can commitment to working i n  an office.as a career goal predict 
*j < 

success or fa i lure?  o ,  - 

The results  of responses to  questions 5D-01, 03, 05 suggest that the group 
- -  - - 

surveyed had a positive view of office -wrk, b u t  chose\ Office Careers mainly 
2 

because o f  the excellent job  opportunities i n  clerical  work, and the relatively 

s r t  training time. A large proportion viewed-bffice work as a stepping-stone !P 



I 
•÷ to a better  career i n  which they wouldn't have "to type a l l  day"; few consid- 

eFed other k inds  of training which migh t  have servedTfiis function much bet ter .  
-L 

I t  is unli kely %kt once enrol led $n Off ice Careers, t he i r  awareness will & - 
% : 

5 
J 

increase, f o r  v o c a ~ t i ~ ~ r o ~ r a m s  seldom integrated - into - the - general stream 
-, 

, ! of- col 1 ege ng. -'---- 
Thus i t  appears the surveyed group's perceptions of oyfice work have been 

obtained *from superficial sources ~ c h  as television, magazines, .etc. , and 

awareness of other options is general ly  1 acki kg. 

5. I s  i t  possible t o  pinpoint the causes of a t t r i t i o n  w i t h i n  the 
---, 

program by course a d - b y  methbd of instrvctfm? If so, can 

practical changes be made to  reduce the ra te  of a t t r i t ion?  

Individualized instruction is viewed positively by the majority of the 

students'surveyed. More respondents between 31 - 40 disagreed w i t h  the s ta te-  

ment that  they disl  ikei  individual irptruction, .than those respondents under 

on -*hotif d be given to  ut i  1 i zing dead4 ines and 

unger students, who indicated a preference fo r  
< -'.. 

In addition, more exi t  poi-nts should be b u i l t  

tha t  students who w i s h  t o  obtain an entry level 
J 

job as opposed to one that  may be higher paying, may leave w i t h  a c i ta t ion of 

achievement, instead of the 
d 

The physical layout of  the bu3ness labs should be a major concern a s  

well. -tack of sound-proofing and partitions to limit movement were the two 

most c 6 m n  complaints .o f  the surveyed group in the open-ended question. 
_ - -  , - - -  p p p p p p p p  i pp -p.pp-pp--p-p- pppp--pp-p-pp 

Considerable cur%'iculum revisi6n has-been done fo r  the 1980-81 academic 
. . 

year, which should reduce the complaints about the length of the English 
- ,  - - 

and Bookkeeping courses, and the "irrelevance" of the Math course. 
2 - 



Finally, irtstructws in the-Office Careers Qiscitjline 
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muse be exposed, 

through information sessions w i t h  the Department o f  Women's Studies and 

other women's groups (a1 ong w i t h  administrators -0unsel1 ors on those 

campuses which a re  predominantly female) to the pressures and anxieties f e l t  

by low and middle c lass  women who make up the majority of the i r  enrollment. 

Income was a 'factor influencing the encouragement given by the Office Careers 
t 

instructors prior t o  withdrawal (Question 10-08). If those women are  t o  be 

convinced that  they can function successfully i n  a paid job, the instructors 
-. 

and administrators m u s t  f i r s t  t& convinced. Income as a factor also influ- 

enced financial concerns, as  well as esteem n e d s  (Question 2-03, 07, 08). 

These needs, as we1 1 a s  resistance met a t  home (Question 58-04) - .a1 1 a r e  

barriers which must be recognized before the kind of learning environment 

which encouragess success cjin be u t i  1 ized effectively. 

Recmendations for  Action 

The findings of t h i s  study bear d e a r l y  i n  the present operations a t H  

Douglas College. Following are  some suggested actions which can be imple- 

mented over a period of time as institutional policy. 

1. Increase the level and expertise of career counselling and 

planning, and job placement. 

2. Provide the mechanism, i .e . ,  s t a f f ,  for  pretesting of applicants 
0 

t o  occur pr ior  to  entry. Reading and study s k i  11 s courses --shou!g/ 
- f 

can be obtained pr ior  to  entry. 

3 .  h v i d e  the support mechanisms uf most concern to- the  female 

student, i ,e., child-minding and a f t e r  school care, plus access . - 
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t o  financial assistance for  part-time students. .Provision 
, 

fo r  child care should be automatic on campuses (such as  

Coqui tlarn) which are  predominantly females. 

Liaison must occur between Women's Studies and those programs 

which are  predominantly female. Instructors, Administrators, 

C o u n s e l l o r ~ p d  Planners must be made aware of the special 
J 

needs of the female. student. 

More exi t  points should be bui l t  i n  at-varying skill levels, 

in'programs such as Office Administration, so that  students 

who w i s h  to obtain an entry 1 eve1 job may leave without the 

status of "dropout". In addition, specialty options and 

transferabil i t y  to  Business Management should be provided for 

achievement oriented students desiring greater oppo>tuni t i e s .  

Recmendations.for Further Study 

Because most dropouts surveyed appear to have inaccurate 

perceptions of office work, as noted i n  the respoke to 

Research Question 4 immediately prior t o  this section, an 

interesting follow-up for  further s tudy  may to  develop a 

questionnaire which deals w i t h  perce,@ions of one's chosen 

career path and' d is t r ibute  i t  to  other wmnen'students i n  

programs such as  Dental ~ssisting, Child Care or Nursing. 

T h i s  may help'to clar.ify i f  women i n  general consider few a, 
- pp 

options when choosing a career, oFTf f l i s ~ i % d h g - l  s 

~ e c u l i a r  t o  Office Careers. 
- A  

Because the findings of this survey cannot be generaljzed to 

I / /  a larger a follow-up gf female -graduates may help 
h 

%-\ 
/ 

i; 



to.determine the similarities and/or differences i n  demographic - 
characteristics, motivations and constraints f e l t  by graduates 

i, 
as opposed t o  dropouts. A long-term follow-up may also be o f  

interest i n  comparing recognition and achievement on the job 

of those who graduated and of those who l e f t  a f te r  achieving 

\ 
the level of skill necessary to  obtain an entry level position. 

\ 
3. As'a number of respondents suggested office work was viewed as , 

a stepping-stone i n  their career path, a comparison study of 
\ Y , females entering \ the ~usiness  Management options as opposed to  

6 

females entering the Office Careers option would elucjdate - . - 

-\ some of the conceptions held by these two groups regarding 

"careersB and "career paths for the future". A comparison of 

commitment to learning and/or cckmitment to an occupational 

objecAve for these two groups would also de frui t ful .  

Conclusion o f  the Study --/I 

Unfortunately, it was not possible to cohduct further - stat is t ical  analysis 

i n  order to allow the writer t o  determine the probability of the differences 

between the categories being a chance occurrence. Ini t ia l ly ,  i t  seemed logical 

to  place the "no opinion" category a s  the f i f th  category after "strongly agree", 

"agr I' , "disagree" and "strongly disagree". I t  was f e l t  that there' was no f \ 

re1 ionship between this category and the four other categories of the scale. 

However, were the quest i onnai re to be redesigned , the "no opinion" category 

would be placed i n  the middle of the scale, as i s  usual ly.-done. T h i s  would,  , 
" = 

- - - - 
- - - - - - - - - - pp - 

permit the writer to  conduct f u r t h y  s tat is t ical  analysis that would 311% - 

- ' <A 
r q  
9 . r 

comparisons of the r ies  and indicate precisely wherb, on the = " * %  

(.  

scale, the largest - " 



Despite the above shortcoming of the questionnaire, it is hoped that 
6 - 

implementation of some ef *he recomnendations.made i n  t h e  answers in the 

research questions posed i n  Chapter I1 will assist  every female student who 

i n  future enters the Office Careers programs i n  the community col.lege system. 

No longer can we continue to base our instruction, curriculum and counsel1 ing 
< .  

o n  the precept that male careers are achievement oriented and female careers 

are support oriented. Responsi bil i ty for ensuring that the student ,chieves 

maximum results according to  her own abi l i t ies ,  interests, values a ambitions 

-7 

L 
l i e s  w i  thDevery" level of &cator, be it administrator, instructor or counsel - 
lor, i n  a system which prides i.tself i n  g i v i n g  every individual "a second chance". 
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Table 2 

3 

Frequency of Responses 
* .  

, for Questionnaire I terns 
3 

2art  1 ,  + 

Th is  s e c t i o n  deals w i t h  
Please respond t o  each 

- . - .~  . . . d . 

# .  
your experiences wh 

i tem ,by c i r c l i n g  t h e  

+ . .  3 

4 

i l e  a student a t  Douglas Col lege. 
appropr ia te  number; 

For example, if your ~ a i n  reason f o r  coming t o  Doug~las was 
t o  prepare f o r  a .  job,  ybur- respbnse i n  No. l(01) w i  I 1  be: 

To prepare f o r  a j ob  @ 2 3 4 5 

-, Be 4m4 Zo m ~ p o v l d  t o  each Ltem i n  each ques;tion. 

I .  To what ex tent  do the f o l  lowing r e f l e c t  your reasons 
f o r  re tu rn ing  t o  school? 
01) To prepare f o r  a j ob  
02) To become more educated 
03) To en te r  the  j ob  market q u i c k l y  
04) For personal growth 
05) To qua1 i f y  f o r  a promotion b 

06) To rece ive  a c e r t i f i c a t e  o r  co l l ege  cryedit 
07) To make contac t  w i  t h  o ther  people 
08) To ach ieve i ndedkndence 

.( 

09) To develop s k i l l s  t o  become more e f f e c t i v e  w l t h  
my fam i l y  o r  community 

I 
2 .  Consider the fac to rs  t h a t  l e d  you t o  a t tend  co l lege a't 

t h i s  pa r t i +cu la r  t ime. To what ex ten t  do the  f o l l o w i n g  
- re f l ec t  y u r  reasons f o r  r e t u r n i n g  wben you d id ,  r a t h e r  
that ear{er ,  o r  I z t e r .  
01) D i s s a t i s f a c t i o n  w i t h  my j ob  . 
02) Lessening o f  home respons i b i 1 i t i e s  
03) Economic need t o  work 
04) I n t r i n s i c  appeal o f  courses o f f e r e d  
05) I n  a r u t  at home 
06) Fami l y  o r  m a r i t a l  changes(death, d ivorce,  separa t ion  
07) Not happy w i t h  myseTf 

-08) Couldn' t  get  a j o b  



Table 2 Continued 

I n  what ways ' d i d  your experiences w i t h  t he  co l  lege 
i n f l uence  you? To what degree do t h e  f o l l o w i n g  r e f l e c t  
changes w i t h i n  yourse l f?  
01) 1 f e e l  confused, r e s t l e s s  and d iscontent  
02) I t  gave me se l f - respec t  and conf idence 8 

03) I t  made me decide t h a t  my p lace i s  i n  the  home 
04) 1 can r e l a t e  b e t t e r  w i t h  o the r ' peop le  and age group 
05) I t  decreased my respect  and 1 i k i n g  f o r  o t h e r  women 
.06) I am a happier  woman 
07) 1 f e e l  wor th less  because I d i d n " t  complete 
08) Nothing has changed f o r  me 
09) 1 developed employable sk i  1 1 s  

~ o n s i h e r  t he  changes' you would 1; ke t o  see a t  the 
' 

c o l  lege based on your experiences there .  Which ones 
may have enabled you t~ complete the program? To what 
ex ten t  would you l i k e  t o  see changes made i n  the  
f o l  lowing areas? 
Ot) Lower t u i t i o n  
02) Provide c h i l d  care 
03) Provide nore h e l p  w i t h  career p lann ing  
04) Provide fewer s o c i a l  a c t i v i t i e s  
05) Improve qua1 i t y  o f  i n s t r u c t o r s  
06) Al low f o r  pa r t - t ime  study 
07) Screen o u t  poorer  s tudents 
08) Provide more. f i nanc ia l  a i d  
09) Provide j ob  placement 

/' 

Consider t he  obstacles which prevented you from 
complet ing the  t r a i n i n g  program and ob ta in ing  a 
c e r t  i f icat.e. To what ex ten t  were these your reasons 
f o r  l eav ing  Douglas Col lege? 
A .  
Academi c 
' C o u r s e  work' no t  chal  lenging 
02) Grades were t o o  low 
03) Lack o f  p r i o r  educat ion 
04) Specia l  i zed courses no t  ava i l a b l e  
B. 
F i n a n c i a l '  
O 1 ) n o u g h  money t o  cont inue 
02) Chi 1 d care t o o  expens i ve ' 
03) Could not  get f i n a n c i a l  a i d  
04) Spouse would  not  support educat ion f i n a n c i a l  l y  



Table 2 Continued 

5. .. 
C.  
Personal 
-hard t o  keep house and go t o  school 
02) 1 learned a l l  1 needed t % l e a r n  t o  ge t  a  job  
03) Marr iage s i t u a t i o n  changed plans 
04) P a r t  c i p a t i o n  i n  c l a s s  made me nervous L 05) lnad uate study ski 11s 
06) ' I d  lness - personal o r  fami l y  
07) 1 got  a j o b  a w 
08) Family d i d n ' t  want'me t o  cont inue 
09) 1 d i d n ' t  f e e l  t he  c e r t i f i c a t e  was important 
D. 
l n s t i  t u t i o n a l  

e  enough knowledge o f  op t  ions t o  'make a' 

r e o f  programs 
e  t o  ge t  t h e  schedule?/time I needed 

03) B e t t e r  counsel ing may have changed my mind about 
l eav ing  

04) The atmosphere was so impersonal, I f e l t  l i k e  a  
number. 

05) The counsel l o r  d i d n ' t  suggesc a1 t e r n a t i v e s  
06) The co l l ege  was not  what I expec,ted 

6.  How, do  you f e e l  about re -enro l  1 ing  a t  Douglas Col lege 
o r  a t  some o the r  post-secondary i n s t i t u t i o n  i n  the  

i f u t u r e ?  
01) 1 p lan  t o  re -enro l  eventual  l y  i n  the same program 

a t  Douglas Col lege 
02) 1 p lan  t o  re -enro l  i n  the same program but  a t  

another i n s t i t u t i o n  
03) 1 f e e l  undecided about re -enro l  1 ing a t  a1 1 
04) 1 do no t  p lan t o  re-enrol  

s e c t i o n  deals more speci f i c a l  l y  w i  t h  your reac t ions  
t o  your t r a i n i n g  i n  the O f f i c e  Careers program. 

7. Consider your reasons f o r  choosing t o  en te r  the O f f i c e  
Careers program, ra the r  than any o the r  c i r e e r  program. 
To what ex ten t  do the  follow in^ r e f l e c t  your reasons f o  
having chosen t h i s  occupat ion? 
01) Job o p p o r t u n i t i e s  in-an o f f i c e  are  good 
02) T r a i n i n g  t ime i s  r e l a t i v e l y  sho r t  
03) 1 d i s l i k e d  o f f i c e  work but cou ldn ' t  see myself  i n  

any th jng  e l s e  
0 9  1 am in te res ted  i n  the  work 
05) Cost o f  t r a i n i n s  i s  reasonable 
06) I t  seemed l i k e  a  good place t o  begin my career i n  

bas iness 
07) 1 d i d n ' t  consider any o the r  k i n d  o f  t r a i n i n g  
08) I t  s u i t e d  my a b i l i t i e s  and p e r s o n a l i t y  

05 f MY fami l y  wanted ne, t o  take i t  
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8. Consider the aspects (o f  your t r a i n i n g  t h a t  created 
pressures and a n x i e t i e s  f o r  you. To what,extent do 
you fee l  the  f o l l o w i n g  c reated a tense and uncomfort b l e  
c l  irnate i n  which t o  work? 
01) Constant t e s t i n g  

03) Class d iscuss ions 
04) t a c k  o f  p r j o r  s k i  11s i n c l u d i n g  reading and 

(r 
02) some' i n s t r u c t o r ' s  a t t i t u d e s  toward sub jec t  mat te r  

comp rehens i on . 
Unable t o  organize my t ime and s e t  goals f o r  myself  

06) Timed assignments ( typ ing ,  c a l c u l a t o r  d r i  11s) 
07) Mo .quiet  p lace t o  study 
08) C o n f l i c t i n g  demands on my t ime (home, job, school) 
09)- Too long a day ' t o  study. 

9. Consider the  elements o f  t he  program, a-ell as the  
nori-academic pressures, which made you withdraw. To 
what e x t e n t  do each o f  the  f o l l o w i n g  r e f l e c t  your 
dec i s ion  t o  withdraw? 
A. 
Acadeni c 
O T ) s l  i ke i n d i v i d u a l  ized i n s t r u c t  i on  
02) 1 p r e f e r  t o  ge t  grades fo r  my e f f o r t s  ( A ' S ,  B ' s ,  

e t c . )  
03) The program was too r tough  f o r  me ' / *  

04) The atnosphere was too  re laxed f o r  me 
05) C o u r s e c o n t e n t d i d n ' t c h a l l e n g e m y  i n t e l l e c t  , 
06) Some i n s t r u c t o r s  weren ' t  f a i r  i n  t h e i r  assessment 
07) 1 p r e f e r  lectures/more s t r u c t u r e  
08) I j u s t  wanted t o  l ea rn  t o  type ( o r  one o ther  s i n g l e  

s k i  l I )  
09) F i v e  courses were too  heavy 

- ,  

Non-Acadeni c 
01) Lack o f  se l f -conf idence 
02) Fami l y  was non-support i v e  

/' 
0 3 )  1 was unable fo* se t  my own goals and work 

independently 
04) G u i l t  about neg lec t  o f  c h i l d r e n  
05) Lack o f  energy 

. 06) Time o f  c lasses  was bad f o r  me 
07) No t ime f o r  s o c i a l  l i f e ,  hobbies, e t c .  
08) ! p r e f e r  evening c lasses ; 
09) Personal i t y  conf 1 i c t  w i  th' i n s t r u c t c r  



Table 2 Continued - . . 

Sometimes those persons c loses t  t o  us withdraw t h e i r  
support when i t  is 'most  needed. Cons ider  the' i n f l uence  
of  t he  people around t o u  when you decided t o  withdraw 
from the  program. To what e x t e n t  d i d  each o f  the 
o f  the  f o l l o w i n g  ( i f  app l i cab le  t o  you) encourage you 
t o  remain i n  the program? 
01) Husband 
02) Chi tdren 
03) Parents 
04) Brothers and s i s t q r s  
05) Hale f r i ends  
06) Female f r i e n d s  
07) Employer i 

08) O f f  i c e  Career f n s t r u c t o r s  
09) Classmates 

O f  the  courses which you took, do you agree t h a t  each 
served. t o  prepare you w e l l  f o r  the  wor ld o f  work? 
Please r a t e  those courses you took according t o  your 
precept ions o f  how worthwhi l e  each was t o  your 
immediate o r  f u t u r e  goals.  
01) Typing 
02) Business Engl i s h  
03) Business Math and Hachines * 

04) Bookkeeping 
-05) O f f  i ce Procedures 
06) Shorthand 
07) Legal O f f  i ce Procedures 
08) ~ 6 d  i ca l O f f  i ce Procedures 

?art 3 
li-trs sec t i on  covers a v a r i e t y  o f  quest ions ,about your background. 

12. What i s  your age? (check) 
01) 3-29 o r  unde; ' 05) $ 36. - 40 y e a r s  o f  ace 

P 

02) &2I - 25 years o f  age 0 6 ) , a 4 0  - 50 years of age 
. O j )  ~ 2 6  - 30 years df age 07) 2 5 1  - 60 years o f  age 
04) 3 1  - 35 years o f  age 08) (61 o r  over 

13. What i s  your m a r i t a l  sqatus? (check) 
01) llsingle (never married) 03) @ m a r r i e d  

' 

02) %separated o r  d ivorced 04) &widowed 

14. How many ch i  tdren do you have? (checkj  
01 ) a n o n e  0:) G t h r e e  
021 L ~ n e  - -- - -0fi &four - - 

0)) @ t w o  06) L f ive  o r  more 

151 Are you a s i n g l e  &%nt? (check) 
01)  %yes -02) @no 
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I n d i c a t e  whether you have c h i l d r e n  i n  any o f  the  f o l l o w i n g  age 
ca tegor ies .  (check) 
01).  birth - 3 years 04) 1 13 - 17 years 
02) 2 4  - 6 years 0 5 ~ 6 1 8  - 22 years 
03) -6 - 12 years 06) ~ 2 3  years and over 

How o l d  d i d  you f e e r  the  c h i l d r e n  had t o  b e b e f o r e  you re tu rned  
t o  s c h o o l h p r k ?  (check) 
01)  infancy - 12 years 
02) 1 2  - 5 years - 17 years 

.02) 7 6  years (school en t r y )  years o r  over  
,- 

m I 

18. War your mother employed ou ts ide  the  home w h i l e  you were growing 
- up (before you were 18)? (check) 

01) d y e s  

02) @OD 03) ' l n o t  - 

t dppl  i cab le  
?art 4 ,  ' / T h ~ s  s e c t i o n  deals w i t h  quest ions  r e m p - y o u r  educat ion and work experience. 

d 
. 19. What was the  h ighest  l eve l  o f  educat ion you reached? (c&k one) - 

01) Less than h i g h  school 
02) High school grad 
03) Technical  o r  t rade school 
04) Some co l l ege  o r \ u n i v e r s i  t y  
05) Col lege diploma 

3E 
r. 

06) Bachelors degree 
A 

0 \ 07) Profess iona l  des ignat ion  ( C . G . A .  ,LL.B. ,etc.) 
08) Doctora te  degree 

A 
0 

I f  app l i cab le ,  what was the  h ighest  l e v e l  o f%bucat  i on  
2 %  reached by your 'spouse? (check-one) 

01) Less than h i s h  school 
0 2 ) ' ~ i  gh school grad 
03) Technical  o r  t r ade  school 
04) Some co l l ege  o r  u n i v e r s i t y  
05) Col lege diploma 
06) Bachelors degree 
Of) Professional .  designat  i o n  (C .G 
08) Doctorate degree , 

21. What was your approximate grade average du r ing  your l a s t  years a t  school? 
Assume t h a t  Lx80% and above = A; 654 t o  79% = B; 50% t o  649 =&, i f grades . 
were n o t  ass i  ed i n  y w r  school kystem. (check) 
0 1 ) 8 _ ~  OZ)@B 0 3 ) a C  04) - 0 below t O ~ ) ~ c % n ' ;  remember 1 
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. , 

c Please l i s t  t he  main jobs you e  had i n  the  past .  Maximum three.  

- LENGTH OF AMOUNT OF TIME FULL-TIME OR 

OCCUPATION, TYPE +IF WORK T I  HE' AT JOB s I NCE LEAVING PART-T I ME 

LENGTH OF FULL-TIME OR 
OCCUPATION, TYPE OF WORK TIME AT JOB PART-TI ME 

a) Are  you st i I l l i v ing  at home? (check) Ol )@er 
b) I f y o u a r e s t i l l " l i v i n g a t h o m e , w h a t  i s  r :  

f a t h e r ' s   occupation^, - I k , k  'a Te-t~etlred- 2 
mother ' s  occupa t i on Q,, - I jdwulf, @ b b o r e ~ - "  

I f  you are marr ied,  what i s  your spouse's occupatio: C I , , , a -  1 F &y,,SIond 2 - = - 1  Lak.rer 
imate fami l y  intome over the l a s t  year? (check one) 

-D 
1 

What i s  the  approx 
ess 0 5 ) ~ $ 2 0 , 0 0 0  - $29,999 
9,999 0 6 ) ~ $ 3 0 , 0 0 0  - $39,999 
4,999 0 7 )  4 $40,000 o r  more 
9,999 

Because quest ionna i res  are sometimes 1 i rni ted i n  r e f l e c t i n g  all of  your 
concerns, any f u r t h e r  comments you have would be welcome. 
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M A T  COMPLETES THE,QUESTIONNAIRE! 

THANK YOU: Your a s s i s t a n c e  s g r e a t l y  apprec ia ted .  I f  you  

b e l i e v e  you cou ld  a s s i s t  me more th rough  a 

personal  i n t e r $ e r ,  pie@ forward  t he  pos t ca rd  

i nc l uded  w i t h  the q u e s t i o n n a i r e .  1 w i l l  be i n  

touch w i t h  you to&make an a p p ~ i n t m e n t  when i t  w i l l  

be most conven ien t  f o r  you. 
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/' 

- '  Note. - The modal has been c i r c l e d  f o r  each questionnaire response 

a 
The data f o r  Question 23 are: 

Occupa t ion - Length o f  
.Time a t  Job 

F u l l  Time 
or: Par t  Time 

c l e r i c a l  - 1 1  
Sa 1 es -,5 
Heal t h  - 

0 - 12 months - " .  F u l l  time - 
13 - 24 months - Par t  time - 

Pol ice  ' - - 
Fa rme r - 

- Hourewi fe - 
Unemployed - 

25 months & over-4 
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Quest  i onnai r'e l terns Reaching 

Leve l  o f  s i g n i f i c a n c e  . 

f o r  Se lec ted 'Va r iab les  

- - - -- 
SURVEY OF FORMER STUDENTS 

Part 1 
l h ~ s  s e c t i o n  dea ls  w i t h  your experiences wh 
Please respond t o  each i tem by c i r c l i n g  t h e  

l e  a student a t  Douglas Col lege. 
appropr ia te  number 

\ 
h 

O6 - -/ 
. . For example, i f  your main reason f o r  cominq - t a D o l g l a s  was 

t o  prepare f o r  a job, your response i n  No. l(01) wi 11 be: 

To prepare f o r  a j o b  2 3 4 5 + 

. - I . To what ex ten t  do the  f o l  lowing r e f l e c t  your reasons 
f o r  r e t u r n i n g  t o  school? 
01) To prepare f o r  a j ob  
02) To become mare educated - 
03) To enter  t he  j o b  market q u i c k l y  
04) For personal growth 
05) To qua1 i f y  f o r  a promot ion . 
06) 60 rece ive  a c e r t i f i c a t e  o r  co l l ege  c r e d i t  
07) To make contac t  w i t h  o the r  people 
08) To achieve independence 
09) To develop ski11.s t o  become more ef fect i \ ;e  w i t h  

my fam i l y  o r  community 

Consider the f a c t a r s  tha,t . led you t o  a t tend  c o l  lege a t  
t h i k  p a r t i c u l a r  t ime.  To what ex ten t  do th-e f o l l o w i ~  
r e f l e c t  your reasons f o r  r e t u r n i n g  when you d id ,  r a t h e r  
than e a r l i e r ,  or l a t e r .  . 

01) D i s s a t i s f a c t i o n  w i t h  my j g b  
02) Lessening o f  home responsib 
03) Economic 'need t o  work - 
04) I n t r i n s i c  appeal o f  courses 

i 1  i t i e s '  
3 

of fered , ' 

05) I n  a r* a t '  home 
m a r i t a l  changes (death, d ivorce ,  separat ion)  

08) Cou ldn ' t  g+ a j o b  



-- . 

Table 4 Continued 

I n  what ways d i d  your  experiences 
i n f l uence  you? To what degree do 
changes w i t h i n  you rse l f?  I 

w i t h  t h e  co l l ege  
the f o l  lowing r e f l e c t  

'01) I f e e l  confused, rest les; and dis-content - 
02) I t  gave me se l f - respec t  and conf idence - 
03) I t  made me decide t h a t  my p l a c e  i s ' i n  the  home 
04) 1 can r e l a t e  b e t t e r  w i t h  o t h e r  people and age groups 
05) I t  decreased my respect and 1 i k i n g  f o r  o the r  women 
06) 1 am a happier  woman 
07) 1 f e e l  wor th less  becausd I d i d n ' t  complete 
08) Noth ing  has changed . f o r  me 
09) t developed employaple s k i 1  1s 

4 .  Cons i d e r  the  chinges you would 1 i ke to see a t  the  
co l  lege based on your experiences there .  Which ones 
may have enabled you t o  complete the  program? To what 
ex ten t  wpuld you l i k e  t o  see changes made i n ' t h e  
f o l l o w i n g  areas? 
01) Lower t u i t i o n  
02) Provide c h i l d  care 
03) Provide more h e l e  w i t h  career p lann ing  

'L 
04) Prov ide  fewer so%al a t t i v i t i e s  
05) Improve qua1 i t y  of i n s t r u c t o r s  
06) A l low ' for par t - t ime study 
07) Screen o u t  poorer s tudents 
08) Provide more f i n a n c i a l  a i d  
09) Provide j o b  placement 

5. Consider the  obstacles which prevented you from 
complet ing the  t r a i n i n g  progra and ob ta in ing  a 
t e r t i f i c a t e .  To what ex ten t  e these your reasons 
f o r  leaving-Douglas Col lege? 
A. 
Academi c 
'01)~~ ,work no t  
02) Grades were too  low . 
0-3) Lack o f  p r i o r  
04) Special- ized 
B.  
~ i n a n c i a l  
O 1 ) n o u g h  
02) C h i l d  care  t o o  %&pensive 
03) Could not  get f i%anc ia l  a i d  
04) Spouse would no t  support educat ion f i n a n c i a l l y  



Personal 
'-hard t o  keep house-aEd go t o  school 
02) 1 learned a l l  I ne'ed d t o  l ' a r n  t o  get a job  

- 03) Marriage s i  t u a t i m  k a n g e d  &ns 
04) P a r t i c i p a t i o n  i n  c lass  made nervous 
05) Inadequate study s k i  11s 
06) I I lness - personal o r  fami l y  
07) I gct a j o b  
08) Family d i d n ' t  want me t o  cont inue 
09) 1 d i d n ' t  f e e l  the c e r t i f i c a t e  was important ' 

0.  
l n s t i  t u t i o a a l  
01) D i d n ' t  have enough knowledge o f  op t ions  t o  make a 

o i c e  o f  programs 
t o  ge t  the schedule/t  ime I needed 

may have changed my mind about 

0 ) The atmosphere was so impersonal, I f e l t  
numbe r . 

r d i d n ' t  suggest a l t e r n a t i v e s  
as not  what I expected 

02) 1 p l a n  t o  re -enro l  i n  the  same program but  a t  
another i n s t i t u t i o n  
I f e e l  undecided about r e - e n r o l l i n g  a t  a l l  

do not  p lan  t o  re -enro l  - 
n deals more s p e c i f i c a l l y  w i t h  y m r  reac t ions  

t o  your trah+ning i n  the  O f f  i ce  Careers. program. 

Consider your reasons f o r  choosing t o  en te r  the O f f i c e  
Careers program, ra the r  than any o ther  career program. 
To what ex ten t  do the  f o l l o w i n g  r e f l e c t  your reasons f o r  
hav i ng chosen t h i s occupa t i on? 
01) Job o p p o r t u n i t i e s  i n  an o f f i c e  are good - J 
02) T i a i n i n g  t ime i s  r e l a t i v e l y  sho r t  
03) I d i s l i k e d  o f f i c e  work bu t  c o u l d n ' t  see myself i n  

any th ing  e l s e  L 

04) 1 am in te res ted  i n  the work - 
05) Cost o f  t r a i n i n g  i s  reasonable - 
06) I t  seemed l i k e  a good place t o  begin my career i n  

business - 
07) 1 d i d n ' t  consider  any o t h e r  k i n d  o f  t r a i n i n g  - 
08) I t  s u i t e d  my a b i l i t i e s  and personalpty - 
09) My fami ly  wanted me t o  take i t  



Table 4 Contbued , 

8. Consider the aspects o f  your t r a i n i n g  t h a t  created 
pressures and a n x i e t i e s  f o r  you. To what ex ten t  do 
you fee l  t he  f o l  low ing c rea ted7a  tense and uncomfortable 
c l i m a t e  i n  which t o  work? 
01) Constant t e s t i n g  " J 

C 

02) Some i n s t r u c t o r ' s  a t t i t u d e s  toward sub jec t  mat te r  - 
03) .Class d iscuss ions  - 04) Lack o f  p r i o r  sk,i 1 1 s i n c l u d i n g  reading and 

comprehens i on . -- 
05) Unable t o  o r g ~ n i z e  my t ime and  set  goals f o r  myself  
06) Timed assignments ( typ ing ,  c a l c u l a t o r  d r i  11s) - 

- 
07) No q u i e t  p lace t o  study - 
08) Conf 1 i c t i n g  demands on my t ime (home, job, school) -- 
09) Too long a day t o  study. t/ . - 

9. Consider the elements o f  t he  program, as w e l l  as the  
non-academic pressures, which made you withdraw. To 
what e x t e n t  do each o f  the  f o l l o w i n g  r e f l e c t  your 
dec i s ion  t o  withdraw? 4 

A. 
Academic 
.-sl i ke  i n d i v i d u a l  ized i n s t r u c t i o n  . - 
02) 1 p r e f e r  t o  get  grades fo r  my e f f o r t s  (A's, B ' s ,  

e tc . )  
03) The program was t o o  tough f o r  me - 
04) The atmosphere was too  re laxed f o r  me 
05) Course content  d i d n ' t  chal lenge my i n t e l  l e c t  

J: 
J - 

06) Some i n s t r u c t o r s  weren' t  f a i r  i n  t h e i r  assessment - 
07) 1 p r e f e r  lectures/more s t r u c t u r e  - 
08) 1 j u s t  wanted t o  l ea rn  t o  type ( o r  one o the r  s i n g l e  

s k i  1 I )  . V - 
09) F i v e  courses were too  heavy J 
0. 

- 
Non-Acadeai c 
01) Lack o f  sel f -conf idence 
02) Fami 1 y was non-support i ve 

d 
J - 

03) I* was unable t o  s e t  my own goals an work P e 
independent 1 y 

04) G u i l t  about neg lec t  o f  c h i l d r e n  
05) "Lack o f  energy 

L 

- 
06) Time o f  c lasses was bad f o r  me i /  
07) No t ime f o r  s o c i a l  l i f e ,  hobbies, e t c .  - - 
08) I p r e f e r  evening c lasses - 
09) Personal i t y  c o n f l  i c t  w i t h  i n s t r u c t o r  - 
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Table 4 Contfaued E 

0 g'2 
.r 
C, c -0 0 

- 5 -  V) (D L n. 
3 UCI -3 
c, 3 r  L 
Id u a l  O E  
c, W U  
cn. E: ' -2  

cco Q)u 
? o n  d r -  

Sometimes those persons c loses t  t o  us wi thdraw t h e i r  Id 3-F 
C, g - z  w . c  

-4- 0 a l e  .FU support  when i t  i s  most needed. Consider the  i n f l uence  a , C, 

t: a't C,9- o f  t h e  people around you when you decided t o  withdraw 2 , 
from the  program. To what ex ten t  d i d  each o f  the 
o f  t h e  f o l l o w i n g  ( i f  app l i cab le  t o  YOU) encourage you 
t o  remain i n  t he  program? a 
01) Husband . 
02) Chi l d ren  
03) Parents 
04) Bro thers  and s i s t e r s  
05) Hale f r i e n d s  
06) Female f r i e n d s  
07)' Employer 
08) o f f  i c e  Career I n s t r u c t o r s  
09) C 1 assmtes  

O f  t h e  courses which you took, do you agree tha t  each 
served t o  prepare you w e l l  f o r  the wor ld  o f  work? 
Please r a t e  those courses you took according 
precept  i ons o f  how wor thwh i 1 e each was t o  
immediate"or f u t u r e  goals.  
01) Typing 

k- 
02) Bus i ness Engl i sh 
03) Business Math and Hachines 
04) Bookkeep.i ng 
05) O f f  i ce Procedures 
06) Sharthand 
07) Legal O f f  i ce Procedures 
08) Hed i cat  O f f  i ce Procedures 

a r t  3 
t i o n  covers a v a r i e t y  o f  quest ions ab&t your background. 

12. What i s  your age? (check) - 
Of 1 - 20 o r  under' 05) -36 - 40 years o f  age 

02) 21 - 25 years o f  age 06) -40 - 50 years o f  aSe 
03) =26 - 30 years o f  age 07) -51 - 60 yeat,s o f  age 
04) -31 - 35 years o f  age 08) -61 o r  over ' 

13. What i s  your maci t a l  s t a t u s ?  (check) 
01) -single (never marr-ied) 03) -married . 02) -separated o r  divorSed 04) -widowed 

4 

14. How many ch i  l d r e n  do you have? (check) 
. 01) n o n e  0; )  - three  

02) -me 05) - four  
03) t w o  06) f i ve o r  more 

I S .  Are you a s i n g l e  parent?  (check) 
01) Y e s  02) n o  



Table 4 Continued 

16. I n d i c a t e  whether you have c h i l d r e n  i n  any o f  the fo l i o -d ing  age 
ca tegor ies .  (check) 
01) b i r t h  - 3 years 04) -13 - 17 years . 02) 4 - 6 years ,05) -18 - 22 years I 

03) 1 6  - 12 years 06) 2 3  years and over 
Y 

17. How o l d  d i d  you f e e l  the  c h i l d r e n  had t o  be before you re turned - - t o  school /work? (check) 
01) -infancy 04) 7 - I 2  years 
02) 2 - 5 years 05) - 13 - 17 years 
03) 1 6  years (school  en t r y )  06) -18 years o r -  over  

1 8 .  Was your mather employed ou ts ide  the  hsmewhi le  you wsre growing ' 

up (be fore  you were 18)? (check) 
01) y e s  02) n o  03) n o t  . 

appl i c a b l e  
- 

?art 4 
This s e c t i o n  deals w i t h  quest ions  regarding your educat ion and work experience. 

19. What was t h e  h ighes t  l e v e l  o f  educat ion reac'hed? (check one) 
01) Less than h i g h  school 

a - 
, 02) H igh school grad - 

03) Technical  o r  t rade school - 
04) Some c o l l e g e  o r  u n i v e r s i t y  - 
05) Col lege diploma - 
06) Bachelors degree - 
07) ~ r o F e s s i o n a 1  des ignat ion  ( C . G . A .  ,LL.B. ,etc. )  - 
08) Doctorate degree - 

20. I f  app l i cab le ,  what was tbe  h ighest  l eve l  
reached by your .  spouse? (check one) 
01) Less than h i g h  school - 
02) High school grad, 
03) a Techn i c a l  o r  t r ade  school 
04) Some c o l l e g e  o r  u n i v e r s i t y  
05) Col lege diploma ' 

" 06) B a c h ~ l o r s  degree 
07) Professional  des ignat ion  ( C  . G . A .  ,LL.B 
08) Doctora te  degree 

o f  education 

21. What was your approximate grade average du r ing  your l a s t  years a t  school? 
Assume t h a t  80% and above = A ;  65% t o  794 = B ;  50% t o  64% = C ,  i f  grades 
were not  assigned , in  your school syst'em. (check) 
01 )-A 02)-B 03)-C O'+)-below C 05)-c&ntt remernbpr 



Table 4'  Continued 

Note. Variables having 2 of p < .01 are indicated by a check. (4) 
* 

Note. When I t e m  18 (Was your mother employed outside the home while you- - 
were growing up) was used as Factor B ,  none of the items reached l eve l  I 
of significance; therefore are not included in th i s  table. 

I' 



Table '5 

Dis t r ibu t ion  of  Respondents 

By Age 

v 

Years Number Percentage '? 
7 

20 o r  under 

2 1 ' -  25 , 

61 o r  over 1 1.8 

T o t a l  55 100.0 





Table 

perceived Chan Completion - ' 

Distribution) of Respondents 
, \ 

I 

Agree/Strongly Acjree Di sagreelstrongly Disagree , No, 
o f  

Number Percent Womber ~ e i c e n t  .Responses 

Lower Tuition 11 24.4 
$?, 

Provide Child Care 8 17.8 

Fewer Social Activities 

Im$rove Qua1 i,ty of 
". Instructors 

Part-time Shdy 

Screen Out Poorer 
Students 

I 

Financial Aid 

Job Placement f i 





Table 9 

Academic Pressures 

Distribution of Respondents 

9 

Agreed/Strongly Agreed DisagreedlS trongly Disagreed 
- 

Pressures o f  
Number Percent Number Percent Responses 

Dislike Individual 
Instruction 4 9.1 38 86.4 - 44 

Program Grades 

Program Too Tough 17 . 38.6 42 95.5 44 

Atmasphere too Relaxed 9 20.5 24 54.5 44 

Course Con tent too easy 

Unfair Assessment by 7 

Instructors 11 25.6 3 1 72.1 

Prefer. Lectures 9 20.9 2 3 53.5 43 

Just Wanted to Learn 
to Type 7 16.7 3 1 73.8 

Five Courses too Heavy 9 20.5 29 65.9 44 



Table 10 

9 Nonacademic Pressures 

Distribution .of Respondents 

- 
- Agreed/Strongly Agreed Disagreed/Strongly Disagreed No. 

Pressures of 
' Number Percent Number Percent Responses 

Lacked Sel f - Conf i dence 12 27.9 26 60.5 43 

Family nonsupportive 1 2.4 2 3 56.1 4 1 

Unable to set  Goals 14 34.1 12 29.3 41 

7 

Guilt Over Children . 8 19. 24 57.1 42 

No  neb 7 17.1 2 9 70.7 4 1 

Tim of Classes Poor 6 14.6 3 3 80.5 41  

No k i a l  Life 7 17.1 28 68.3 . 4 1 

Prefer Evening Classes 7 17.1 2 3 56.1 . 4 1 

Didn't get Along With -t 

Instructor 8 19.5 3 1 75.6 4 1 



u 
Table 11 

Rati-ng of Value of Courses Studied 

Distribution of Respondents 

./ 
1 

Agreed/Strongly Agreed Di sagreed/Strongly Disagreed N o .  
- 

Courses of 
Number Percent Number Percent Responses 

Typing 

Business English 

Math & Machines 

Office Procedures 
- 

=legal Office Procedures 

%edi cal Office ~rbcedure 

-T - Note. Shorthand, Legal and Medical Office Procedures are all optional courses. 



January 25, 1980 

Dear Former Student: 

dOU~l0s C O ~ Q ~  
118 

Mail correspondence to: 
PO Box 2503 
New Westmkrster 
Brltlsh Columbia 
Canada, V3L 582 

- 
The Off ice  Careers d i s c i p l i n e  a t  Douglas College is  3ery  concerned 

about t h e  a t t r i t i o n  rate i n  ou r  prograns. The more that  we know about 
- why s tuden t s  leave our programs before completion, the  more help  w e  w i l l  

be a b l e  t o  bu i ld  i n t o  t h e  co l lege  and the  programs t o  encourage s tuden t s  to 
complete t h e i r  course of ' .s tudies.  The bes t  way to  obtain  t h i s  v i t a l  infor-  
mation is to ask s tudents  l i k e  yourself  what kinds of support  f a c i l i t i e s  
we shduld provide and how we can improve our programs and our  ins t ruc t ion .  - 

The enclosed quest ionnaire  w i l l  enable us t o  know some of t h e  problems 
and pressures  women m e e t  when they come to  college.  It w i l l  a l s o  give 
educators a c l e a r e r  p i c t u r e  of s tudents '  backgrounds and resources  so  t h a t  
they may use  t h i s  da t a  as a s t a r t i n g  point  when designing new programs. 
The information you provide is c o ~ p l e t e l y  anonymous, but w i l l  be invaluable  
t o  myself and o the r s  who a r e  concerned with the  success o f  vocat ional  
programming at  -Douglas College. 

The quest ions  cover your a t t i t u d e s  toward: the co l lege  i t s e l f  and to- 
ward t he  program you were.in, a s - w e l l  as the  reasons which made you with- 
draw. It w i l l  t ake  1 5  t o  20 minutes to  complete, but  I would encourage 
you t o  th ink  about t h e  i s sues  deeply, as t h e  su&ess of f u t u r e  s tuden t s  
nay r e s t  i n  p a r t  on your responses. I f  there  i s  something about ou r .  
courses  you've always wanted t o  t e l l  us  but i t ' w n o t  covered i n  t h e  ques- 
t ionna i re ,  p lease  f e e l  f r e e  t o  s t a t e  your vi-ews i n  question 27 a t  hhe end. 

A s  I w i l l  be using t h e  r e s u l t s  f o r  a Plasters t he s i s  i n  Education, 
I would apprec ia te  t h e  pportunity t o  interview you personally a f t e r  you've R completed t he  ques t io  m i r e .  If you would agree t o a n  interview a t  your 
convenience, p lease  mail t he  enclosed postcard with your name, address  
and phone number. W s  ensures t h a t  your questionnaire responses remain 
anonmous, and would enable  m e  t o  contact  you by phone t o  arrange an  
appointment . - 

Please  complete and r e t u r n  t he  questionnaire i n  the  enclosed business 
r ep ly  envelope by February 15. I w i l l  be contacting a l l  respondents by phone 
p r i o r  t o  t he  end of February, s o  p lease  r e tu rn  your quest ionnaire  as soon 
a s  possible .  

Your pa r t i c ipa t i on  i n  t h i s  survey w i l l  be g rea t l y  apprecia ted,  a s  it 
w i l l  provide much valuable  and much needed information. I f  after completing 
the questionnaire,  you f ind  you have alot more you would l i k e  t o  say, please  ' 
consider a personal interview and mail  t h e  postcard r i g h t  away. 

Very s ince re ly  you%, 

Devar t w f  Business and Commerce 
t 

- 



Appendix : 

SURVEY OF FORMER STUDENT5 
i n  

OFF 1 CE CAREERS TRAl N I NG 

? a r t  1 
This  s e c t i o n  deals w i t h  your experiences w h i l e  a student  a t  Douglas Col lege. 
Please respond t o  each i tem by c i r c l i n g  t h e  approp r ia te  number. 

For example, i f  your main reason f o r  coming t o  Douglas was 
t o  prepare f o r  a job, your  response i n  No. l ( 01 )  w i l l  be: 

To prepare f o r  a j o b  2 3 4 5 

Be Arne $a ~ p o n d  .to each Ltem in each quemXon. 

5 

I. To what ex ten t  do the  f o l l o w i n g  r b f l e c t  your reasons 
f o r  r e t u r n i n g  t o  school? 

al 

o) 
2 
CD 

1 m 
U) 

a UI D c 
- 

0 
X 8)  > *- - a l -  c 
cn I 0 .- 
~ ) a  
2 ? , " Z 0  
r c n - r  0 
c n d C l r n Z  

1 2 3 4 5  
b 

01) To prepare f o r  a job 1 2 3 4 5  
02) To become more educated 1 2 3 4 5  
03) To en te r  t h e  j o b  market q u i c k l y  1 2 3 4 5  
04) For personal gro,wth 1 2 3 4 5  
05) To qua1 i f y  f o r  a promotion 1 2 3 4 5  
06) To rece ive  a c e r t i f i c a t e  o r  c o l l e g e  c r e d i t  . 1 2 3 4 5  
07) To make contac t  w i t h  o the r  people 1 2 3 4 5  
08) To achieve independence 1 2 3 4 5  
09) To develop s k i l l s  t o  become more e f f e c t i v e  w i t h  1 2 3 4 5  

m y  f a m i l y  o r  community 
\ a .7 

2. Consider the  f a c t o r s  t h a t  l e d  you t o  a t tend  c o l l e g e  a t  
t h i s  p a r t i c u l a r  time: To what ex tent  do the  f o l l o w i ~ '  
r e f l e c t  your reasons f o r  r e t u r n i n g  wtien you d id ,  r a t h e r  4 

than e a r l i e r ,  o r  l a t e r .  
0 1 )  D i s s a t i s f a c t i o n  w i t h  my j o b  1 2 3 4 5  
02) Lessening o f  home respons ib i  1 i t  ies  1 2 3 4 5  
03) Economic need t o  work 1 2 3 4 5  
04) I n t r i n s i c  appeal o f  courses o f f e r e d  1 2 3 4 5  
05) I n  a r u t  a t  home 1 2 3 4 5  
06) Fami l y  o r  m a r i t a l  changes(death, d i v o ~ c e ,  separa t ion)  l 2 3 4 5 
07) Not happy w i t h  mysel f I 2 3 4 5  
Q8) Cou ldn ' t  get a j o b  1 2 3 4 5  



3. I n  what ways d i d  your experiences w i t h  the co l lege 
inf luence you? To what degree do the fo l low ing  r e f l e c t  
changes w i t h i n  yourse l f?  
01) i fee l  con f ked ,  res t less  and discontent 1 2 3 4 5  
02) It gave me sel f - respect  and confidence 1 2 3 4 5  
03) It made me decide t h a t  my place i s  i n  the home 1 2 3 4 5  
04) 1 can r e l a t e  b e t t e r  w i t h  o ther  people,and age groups 1 2 3 4 5 
05) I t  decreased my respect and 1 i k i n g  f o r  o ther  women I 2 3 4 5 
06) 1 am a happier woman 1 2 3 4 5  
07) I f ee l  worthless because I d i d n ' t  complete 1 2 3 4 5  
08) Nothing has changed f o r  me 1 2 3 4 5  
09) 1 developed employable sk i  11s 1 2 3 4 5  

4. Consider the changes you would l i k e  t o  see a t  the 
col lege based on your experiences there. Which ones 
may have enabled you t o  complete the program? To what 
extent  would you 1 i ke t o  see changes made i n  the 
f o l  lowing areas? 
01 )  tower t u i t i o n  
02) Provide c h i l d  care 
03) Provide m r e  he lp  w i t h  career planning 
04) Provide fewer soc ia l  a c t i v i t i e s  
05) Improve qua1 i t y  o f  i n s t r uc to r s  
06) Al low f o r  par t - t ime study 
07) Screen out poorer students 
08) Provide more f i nanc ia l  a i d  

P 09) Provide j ob  

5. Consider the obstacles %ich prevented you from 
completing the t r a i n i n g  program and obta in ing a 
c e r t i  f i ca te .  To whst extent were these your reasons 
f o r  leav ing Doug1 as Col lege? 
A .  
Academi c . . 

0 1 ) s e  work not chal leng ing 
' 

02) Grades were too low 
03) Lack o f  p r i o r  education 
04) Special ized courses not ava i lab le  
5. 
F inanc ia l  
O 1 ) n o u g h  money t o  continue 1 2 3 4 5  
02) Chi l d  care t oo  expensive 1 2 3 4 5  
03) Could not get f i nanc ia l  a i d  - 1 2 3 4 5  
04) Spouse would not  support d u c a t  ion f i nanc ia l  1 y 1 2 3 4 5  



C. 
Persona 1 
'-hard t o  ke+ house and go t o  s c h o ~ l  
02) 1 learned a l l  I needed t o  learn t o  get a job 
03) Marriage s i t u a t i o n  changed p146; 
04) P a r t i c i p a t i o n  i n  c lass maderme nervous 
05) Inadequate study. sk i  11s 
06) I l l n e s s  - personal or  fami l y  
07) 1 got  a job  
08) Family d i d n ' t  want me t o  conti-nue . 
09) ! d i d n ' t  f ee l  the c e r t i f i c a t e  was important 
D. . 
l n s t i  t u t i o n a l  
01) D idn ' t  have enough knowledge o f  opt igns t o  h k e  a 

good choice o f  
- 

02) Wasn't able ~o get  the schedule/time I neede 

1 eav i ng 

k 
03) Be t t e r  counsel i ng  may have changed my mind about 

04) The atmosphere was so impersonal, I f e l t  1 i ke  a 
number . 

05) The counsel l o r  d i d n ' t  suggest a1 ternat  ives 
06) The col  lege was not what I expected 

6. H w  do you fee l .about  r e -en ro l l i ng  a t  Douglas College 
or  a t  some other  post-secondary i n s t i t u t i o n  i n  the 
fu tu re?  

1 01) 1 p lan t o  re-enrol  eventua l ly  i n  the same program 
a t  Douglas College 1 . 2  3 4 5 

02) 1 p lan  t o  re-enrol  i n  the same p,rogram but a t  .a' 

another i n s t i t u t i o n  1 3 3  4 5 
03) 1 f e e l  undecided about re-enrol  1 ing a t  a1 1 1 2 3 4 5  
04) I do not plan t o  re-enrol*  1 2 3 4 5  

? a r t  2 
l h ~ s  sec t ion  deals more spec i f ica l ' l y  w i t h  your react ions 

I 

& I 

t o  your t r a i n i n g  i n  the O f f i ce  Careers program. , 

Consider your reasons f o r  choosing t o  enter  $he O f f  i ce  
Careers program, ra ther  than any other career program. 
To what extent  do the f o l l ow ing  r e f l e c t  your reasons f o r  
having chosen t h i s  occupation? 
01) Job oppor tun i t i es  i n  an o f f i c e  are good 
02). T ra in ing  time i s  r e l a t i v e l y  shor t  
'03)' 1 d i s l i k e d  o f f i c e  work but cou ldn ' t  see myself i n  

anything etse , 

04) 1 am in terested i n  the work 
05) Cost o f  t r a i n i n g  i s  reasonable 
06) I t  seemed l i k =  a good place t o  begin my career i n  

business 
07) 1 d i d n ' t  consider any other k ind  o f  t r a i n i n g  
08) I t  su i ted  my abi  1 i t i e s  and personal i t y  
09) HY fami ly wanted me t o  take i t  



Consider the aspects o f  your t r a  
pressures and anx ie t ies  f o r  you. 
you fee t  the f o l  lowing created a 
c l ima te  i n  which t o  w r k ?  

in ing  t ha t  created 
' To what extent  do 

tense and "uncomfortabl 

01) Constant t e s t i n g  ' 1 2 3 4 5  
02) Some i n s t r u c t o r ' s  a t t i t u d e s  toward subject  mat ter  1 2 3 5 
03) Class discuss ions I 1 2 3 4 5  
04) Lack o f  p r i o r  .ski 1 1s i n c l  ud ing read i ng and 

comp rehens i on 1 2 3 4 5  
05) unable t o  organize my t ime and set goals f o r  myself I 2 3 4 5 
06) Timed assignments ( typing,  ca l cu la to r  d r i l l s )  1 2  3 . 4  5 
07) No qu ie t  p lace t o  study 1 2 3 4 5  
08)- Con f l i c t i ng  demands on my time' (home, job, school) 1 2 3 4 5' 
09) Too long a day t o  study. 1 ' 2  3 4 5 I 

Considei the elements o f  the  program, as we l l  as the 
non-academic pressures, which made you withdraw. To 
what ex tent  do each o f  the f o l l ow ing  r e f l e c t  your 
dec is ion t o  withdraw? 

- 
A.  2 

P 
Academi c 
0 1 ) s d i s l  i nd i v i dua l i zed  i n s t r u c t i o n  1 2 3 4 5  
02) 1 p re fe r  t o  get grades f o r  my e f f o r t s  ( A ' S ,  B's, 

etc.)  1 2 3 4 5  
03) The program was too tough f o r  me 1 2 3 4 5  
04) The atmosphere was too relaxed f o r  me 1 2 3 4 5  
05) Course content d i d n ' t  chal lenge my i n t e l l e c t  1 2 3 4 5  
06) Some i ns t ruc to r s  weren' t  f a i r  i n  t h e i r  assessment I 2 3 4 5 
07) 1 p r e f e r  lectures/more s t r uc tu re  1 2 3 ' 4  5 
08) 1 j u s t  wanted t o  learn tg  type (or  one other  s i ng le  

gki ") 1 2 3 4 5  
09) i ve courses were too heavy 1 2 3 4 5  

J-B.  , 
Nan.-Academi c 
01) Lack o f  sel f -conf idence 1 2 3 4 5  
02) Fami l y  was non-supportive , 2 3 4 5  
03) 1 was unable t o  se t  my own goals and work 

independently \ 1 2 3 4 5  
04) G u i l t  about neglect  of ch i ld ren  1 2 3 4 5  
05) Lack of energy 1 2 3 4 5  
06) Time o f  classes was bad fo r  me 1 2 3 4 5  
07) Na t ime f o r  soc ia l  l i f e ,  hobbies, e t c .  1 2 3 4 5  
08) 1 p re fe r  evening classes 1 2 3 4 5  

1 2 3 4 5  09) Personal i ty  c o p i c t  w i t h  i ns t r uc to r  - 



B 
10. Sometimes those persons c l o s e s t  t o  us withdraw t h e i r  

support  when .it i s most needed. Cons i d e r  the i n f  luertce 
o f ' t h e  people around you when you decided t o  wi thdraw 
f rom t h e  program. To what ex ten t  d i d  each o f  the  
o f  t h e  f o l l o w i n g  ( i f  a p p l i c a b l e  t o  you) encourage you 
t o  remain i n  t h e  program? 
01) Husband 
02) Ch i l d ren  
03) Parents a 

04) Bro thers  and s i s t e r s  
05) Male f r i e n d s  
06)-Female fr,iends 
07) Employer . 
08) O f f i c e  Career l n s t r u c t o r s  
09) Classmates 

1 1 .  O f  t h e  courses which you took, do you agree t h a t  each 
served t o  prepare you we1 1 f o r  t he  wor ld  o f  work? 
Pleaqe r a t e  those courses you took  according t o  your 
precept ions  o f  how wor thwh i le  each was t o  your 
immediate o r  f u t u r e  goals. 
01) Typing . , 
02) Business Eng l i sh  
03) Business Math and Machines 
04) Bookkeep i ng 
05) O f f  i ce Procedures 
06) Shorthand 
07) Legal O f f i c e  Procedures 
08) Med i ca 1 O f f  i ce Procedures 

art 3 
& t i o n  covers a v a r i e t y  o f  quest ions about your  background. 

C 

I P 
42. What i s  your age? (check) 

01) 2 0  o r  under 05) - 36 - 40 years o f  age 
02) 2 1  - 25 years  o f  age 06) 4 0  - 50 years o f  age 

51 - 60 years o f  age 03) 2 6  - 30 years o f  age 07) - 
04) -3 t - 3 5  years  o f  age 08) 6 1  o r  over 

if@=- 

13. What i s  your mari ' tal s ta tus?  (check) 
01) - s i n g l e  (never marr ied)  03) m a r r i e d  
02) -separated o r  d i vo i ced  04) -widowed 

t 4 .  How many c h i  l d r e n  do you have? (check) 
0 1  none 
7 

02j  one - 
03) two 

o h )  t h ree  - 
05) f o u r  - 

, 06j - - f i v e o r m o r e  

15. Are yo" a s i n g l e  parent? (check) 
01) y e s  - 02) n o  



I nd i ca te  whether you have ch i l d ren  i n  any o f  the fo l low ing  age - 
categor ies.  (check) 

04) - 01) -b i r th  - 3 years 13 - 17 years ' 

02) 4 - 6 years 05) - 18 - 22 years 
03) 6 - 12 years 06) 2 3  years and over 

How o l d  d i d  you fee l  the ch i l d ren  had t o  be before ydu returned 
t o  school / w r k ?  (check) 
01) - infancy 04) -7 - I 2  years 
02) 2 - 5 years 05) - 13 - I7 years 
03) 6 years (school ent ry)  06) - 18 years o r  over 

Was your mother employed,outside the home wh i le  you were growing 
up (before you were 18)? (check) 
01 y e s  02) n o  03) n o t  

appl i cab le  
? a r t  4 
T h i s c t  ion deals wi t h  quest ions regardi+ng your e'ducation and work exp5r ience. 

What was the h ighest  l gve l  o f  education you reached? (check one) 
--- 

Less than h i gh  school 
High school grad 
Techndcal o r  t rade school 
Some co l lege  o r  u n i v e r s i t y  
College diploma 
Bachelors degree - 

Professional  d e s i g n a t i p -  (c.G;A.,LL.B.,etc.) 
Doctorate degree L 

1 
b 

I f  app l icab le ,  what was the highest  leve l  -of  education i 

reached by your spouse? (check one) 
01) Less than h igh school - 
02) High school grad - 
03) Technical o r  t rade school 

\ - 
04) Some co l lege  o r  un i ve rs i t y  - 
05) College diploma - 
06) Bachelors degree 
07) Professional designat ion  (c.G.A. ,LL.B. ,etc.) 

d - 08) ~ o c t o d t e  degree - 
What was your approximate grade average dur ing your l a s t  years a t  school? 
Assume tha t  80% and above = A; 65% t o  79% = B; 50% t o  64% = C ,  i f  grades 
were not  assigned i n  your school system. (check) 
0 1 ) A  0 2 ) ~  03)-C 04)-below C 05)-can't remember ' 



& 

22. Please l i s t  the main jobs you have had i n  the past .  Maximum threc.  

LENGTH OF AMOUNT OF T I ME . FULL-T?ME OR 
OCCUPATION, TYPE OF WO'RK TIME AT JOB s INCE LEAVING PART-T I ME :- 

23. What i s  the job  you have a t  present, i f  employed? 

LENGTH OF FULL-TIME OR 
OCCUPATION, TYPE OF WORK TIME AT JOB PART-TI ME 

i 

24. a) Are you s t i l l  1 i v i n g  a t  home? (check) 01) yes - 0 2 ) n o  
b) I f  you are s t i l l -  l i v i n g  a t  home, what i s  your: . 

f a the r ' s  occ'upation - . ,  

mother's occupation 

25. I f  you are married, what i s  your spouse's occupation 

4 6 .  What i s  the approximate fami l y  income over the l a s t  year? (check one) 

I: 01) $' 4,999. o r  less  . 05) $20,000 - $29,999 
02) $ 5 , O O Q - $ 9 , 9 9 9  06)-$30,000 - $39,999 
03) $ lO,ooo-$ l4 ,999  0 7 ) $ 4 0 , 0 0 0  o r  more 
0 4 ) S t 5 , 0 0 0  - - $19,999 

27. Because quest ionnaires are sometim& l i m i t e d  i n  r e f l e c t i n g  - a l l  o f  your 
concerns, any f u r t h e r  comments you have would be we1 com'e. 



THANK: YOU: Your assistance i s  g r e a t l y  appreciated. ff you 

be l ieve  you could assist  m e  more thiough a 

personal interview, please forward the postcard 

included w i th  the questionnaire. I w i l l  be i n  

touch wi th  you t o  make an appointment when i t  w i l l  

be most convenient f o r  you, 



- 
Appendix 3 - 

June 12, 1980 
- 

Harian Justus 

a 
Office Administration Program 
Coquitlam Campus 
Douglas C o n e g e  

Dear Marian: 

I am delighted fhat you are researching the female students 
of the Office Administration Program. We need a great deal more 

I know1 ge about this nontradi 'onal group of students, particularly 
d h o s e  for whom the b a r r & - s  to education are too great to 
overcome. I, 

'i 

Y w  are most welcome to use any part o f  .my N.A. thesis, in-  
cluding the questionnaire, in developing your study. 

h \. . 
Good luck in your ?&estigations. 

- 

Sincerely, 

Ebrgaretha Hoek 
'Co-ordinator, Programs for Women 




