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ABSTRACT

A

Although women are purported to be enterjnb nontraditional areas of
the work force at an ever increasing rate, it is questionable as to whether
true\deﬁncratization of education has coincided wjth‘the'ekpanding fema1e'
work force. The community colleges are providing acéess to'thoSé groups who
you]d not normally be able to enter a post-secondary institution. Short job
traininé programs, flexible hours and low tuition'(or government sponsorship)
make 1t possible in theory‘for.1ower—incoﬁe females with fam%]ies to retrain
quickly and 6btain employment. Yet attrition in thelmost popular of these
"short, job entry” programs, e.g., Office Careers, is high enough to warrant
furtheriinvestigation about the characgeristics, motivations and problems of
women who dropped out. Ii 1%a§bﬁed that the data from such\an invéstigation
could be used by educators fgr‘curriculum planning, as a base for budget;ry
decision making, and as a guida to the establishment of support hetwprks for
woren throughout the system. ~

Most past attrition research,has;centered on the traditional college-
age student seeking academic qualifications. It is unlikely that many of
the findings can be generalized to the sample surQeyed. Motivations for
entering college are dissimilar, and some of the personal attributes which
haye -been a;sociated with dropouts do not parallel findings for mature

| female dropouts. Although time and financial difficulties are significant
barriers to completion for traditional and nontraditional age students,
marriage and family commitrents are less frequently méntioned as sitgifﬁona1
barriers in past dropout resesarch. In addition, women are often counselled
or‘encouraged to enter secretgrial pfogréhs with 1ittle prior exploration of
abijities, interests ard avaiiab]e options.
™
~
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Because of the amount of conflicting data in the area of ‘attrition
research, and the difficulty this poses when éttempting,toJ&raw a link
between female participation and attrition, a questionmaire was developed
to survey all the female dropouts from the Office Careers programs‘at
Douglas College between 1976 - 1979T’iiﬁzéryiews were conducted wi}h those -
~willing to partféipate, resulting in a total response rate of 66 percent.

A descriptive analysis was run and chi square tests of independence
were conducted with several of the demographic variables.

The results of the study suggest that the surveyed women are relatively
low income, mature students with an average educational background.» Ignorance
of increaéing options for women and a lack of career counselling has Ted them
into a traditional career program; the college's inability to adapt its }
learning environment to individual needs after entry and to develop supportive
networks for the mature female student has helped to force them out of the
system. -The respondents dropped out of the program priqr to cohpletion because
of family commitments, no opportunity for part-time study, a lack of prior
s%udy skills, and a somewhat insensiti#e attitude on the part of their instruc-
tors. While individualized ins?ruction is viewed positively by the majority
surveyed? curriculum revision and increased awareness of the 1ife patterns of
women on the part of educators are recommended if self-paced, modularized
learning is to be totally effective in the area of 0ffice Careers. These
conclusions and recommendations represent students in the Office Careers
programs at'Doug1as College, and cannot be generalized to a larger pdpu1ation.

Implications for administrators, instructoré, educational planners and
counse?iors who deal predominantly with the female student are presented, along_

s

with recommendations for further study of>these and other related populations.

iv
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CHAPTER 1
Introduction
. . ‘ . \
Purpose of the Study -~ __)

- The community cq]]éges, CEGEPS gﬁd‘technica]'institutés‘cckoss
- Canada have developed Targe and f]ourishiﬁghbusinessféducation sections. -
An‘pffice Careers program isvoften the first of many diversified
»vocationai prcgrams introduced in a community college which may havé
to date offered solely career prbgrahﬁ, university transfer courses i
and Adult Basic Education. Régistration in these programs has risen
rapidly - one large mu]ti—campus!co]]ege incweasing its available seats
from 40 to 160 between 1976 and 1979 (Admicsions,'Docgias College, 1979).
Enfo]ment in these programs is almost totally female, despite therfact |
that more and more women are*purported'to be entering nontraditional-
aréas of the wock %SFEé at an ever-increasing rate (G]édowski & Lanning,
1976). ) .
It is-questionab]e as to whether true democratization of‘ecucation :
has coincided with the expanding‘fcmaie work force. An open-door po]icy,

a comprehensive curriculum which includes both vocational and academic

. 2 . .
programs, low tuition fees, and easy access have all contributed to

easing the barriers normally faced by women. The co]]eges-have done less,"

however,’ to overcome the personal and situational readjustments needed

for successfui reentry into the education system (Hoek, 1978). Students

who have difficulty in.attaining success are often thQ§e who are reticent

<

— L x - .
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.about askfng for help (Motto, 1959) In add1t1on, women frequently fee]
much anxiety about us1ng counsé111ng or other college serv1ces, feeling
'that as mature students, bhey shou]dn‘E need to ask counsellors for help,
(Brandenburg, 1974). Those women who are infe]lec%ua]{y suited to Office
Cefeers and‘are’séTT-motivated from yeérs of runping a household are also
those who have been isolated from adult contact for léngthy periods of

time, while caring for young chi]dreb They often need the emotional net-

work wh1ch appears to be absent to them, but they are not sure how to

Y

' resoTve th1s need

Although the college may be able to do little to secure positive
: rod '

t i /“

~'E§mqynftafions on the part of families and friends who may-resent the

LY

ﬁbture'Student's new'iéie, it can begin t0vlobk at establishing a more
supportive neﬁwork Qithin the co]Iegé} Specifically, the college might
tonsider assisting women to‘evaluaye past experiences and develop a greater
self-confidence; identify talents and abilities they already have; set
employment goals and reach them; and he]p to'assess progress and deve]op-
ment thoughout ithe course. One'sugh program, Women Involved in New Goals

(WING) began at-Queens College in New York in an attempt to meet the needs

of women returnihg to school (Brandenburg 1974).. Since then many similar
) Ce , l A )

programs have sprufig up in Canadian UniVersitieé‘and‘C011eges. One of the
' 5 . '

best examples of an institution providing excellent educational services

ﬂto)women'is Humbef Co]]ege's'Centre for Women .in Toronto (Willis, 1977).

The ramifications of such programs éou]d be significant for business

, v IR ,
~ educators as no longer would women be enéouraged to be realistic and make

B~ -l
choiges §ppr0priatE4to*1ﬁmrf@mﬁnﬁnemro1ef ;§tudent54wou1d‘be‘gaTnTng Sec= - -

retarial skills because they have chosen the profession desp1te being aware

8

of opportun1t1es in other more nontrad1t10na1 fields.. It should be noted



. that Humber's.program was phased out in'1977 becausg, according to the ,
}‘Eresident'of Humber, the spécia] needs of wbmen are not as pressinginow a§>
they were six years ago when the Centre was founded (Wi11i53~197252

On the:oné hand, it appears that women have achieved equal status with
men in accessing educatioh and in moving into fields of employment previ-
ousiy considered'to~bé male oriented. However, a recent Statistics Canada‘
Survey'show§ tH%t‘QBmen,ldespite gains made in receht years,.are still not =
Ibeing paid as much as men in similar positions (Statistics Canada, 1978).
According to the survey, femaie bache]or degree graduates are paid a sa]ary
$1,000 to $4,000 less per year than their ma]e counterparts in every field
except_the humanities and fine and app]ied arts. If‘our institutions_con-»
uinue to offer such programs for reasons of institutional image to look
relevant in ;;uay s soc1ety, or to be meeting the needs of all segments of
society, rather than a sincere commitment to equai opportunity regard]ess
“of gender, then programs will continue to go the way of Humber's fise Centre,
The blame rests only in part with the employer. _He or she is only taking
advantage of the‘image created;by the institution uhich has -steared the
female student in certain "traditional" direciions because she is a female.
‘ Although Doug]as Co]]ege 1ike many other similar community colleges,
offers programs which are de51gned to meet the needs of the mature student,
attrition in some of these programs appears to contradict this 1C§éﬁkion
If women were genuinely seeking short term ski]] oriented jobs, as opposed
to careers, justifying the number of students who leave the program prior
tqrcbmpletion becomes difficult. The Office Careers program at Doug]as

College is similar to many business education courées offered in community

colleges across Canada. It is packaged into modules which take the student



anywhere from six months fo one year to complete. It operates under an
'ininidualized, self-directed learning approach and uses é Mastery level to _
i;ﬁiéate completion. Because thé'program.is guided by provisions established
by Canada Employment and Immigfation Commission (CEIC) for funded fﬁginees,
it uses a continuous intake approach - students both graduate and enfér
monthly depending on seats available. Thirty training hours péf week are
required. Thé programs when gtqdied had no CEIC funded trainees - all
//§fadents were fee-payers. In 1978,vq basic academic threshold requirement
, was iﬁ?roduced fQL>a11 offi%é career;lprograms at the college. A pretest

administered by Admissions prior to entry ensured that'students have a

readihg level sdfficient to mastgﬁ,the materials covered in the course.

t .
each a specific percentile are referred to a general

Sfddents
academic-upgfading program - usually Adult Basig Educ9tion,(ABE) or Basic  ‘
Training and Skills Development (§TSD). Upon completion, students may enter
the specialized vocationa]’skill fraining course of théir choice, Entry- |
level (threshold) testing was abandonned in the academic year 1979 - 1980
because the deparfments concernedrwere unéb]e to cope withvtheynumber 6¥
students}requiring»tesiing'throughout‘thevsystém.

The term "dropouts” in this study includes both students who Teave
college voluntarily and those who are forced to leave because of lack of
prbgresé‘of~failing grades. The program is structured so that students may
make-repqated attempts to haster thg objectives of eaéh specific unit.

Forma1 studies qf perSisfers or nonpersisters from.vocational or,gareer/’
téchyicél programs have been minimal in B.C. (Dennison, Forrester, qon;;téqu
Tunner, 19?5). Much of the 1i%eratureravai}ab4e'tends'togexamfne~university .

transfer students. These students fend to be the traditional college age

student, unlike the great disparity in age found in the program being studied.

o
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Furthermore, the statistics are weighted by "malé{}responses, es more male .
than female ‘students register With plans to eventually enter -university, and
reasons for early withdrawal.are significant1y different'fer females tnan
for males. Those.studies.done on occupational programs with predoninantly
female student popuTations tend to focus on urban ethnic groups not foun§7i
in most British Columbia co]]eges (6ray, 1975). | ‘ |
Expanding employment opportun1t1es in British Co]umb1a are 1ncreasing]y
" in the nonprofess1ona1, nonacadem1c occupations (Carney, 1977). The forcast
" is that the 25 - 44 age group will show, s1gn1f1cant increases in a]] reg1ons=
during the per1od 1971 - 1991 (Carney, 1977). This growth indicates an up-
grading due to technological change or the desire for mu]ticareers rdthgr
than the.onevcareer for 4 1ifetime}toncept which hassgenerally\been aééepted
by society to date (Table 1). However, change of traditione] 5ttitu&es to-

ward women is slowed down by thé cyclic nature of our economy (Shack, 1977).

'During periods of stringent _financing, such as we are presently experiencing,

commun1ty college educatprs may'be empted td accept almost any conditions

”“Tn'return for federa] ajd. Pressure is often p]é%ed on the system to shorten,
P ad N
programs and course content, and to a]]ﬁw students to enter w1th no pr1or '

counselling or pretesting to*determ1ne suitability of programwch91cet In:
order to assist in making the necessary adjustments to teaching‘methods,f
course scheduling, counselling and admissions, curriculum, and methods ‘of
financetpositive, data needs to be collected 6n what happens to people te 2
make them drop out of a short term occupational prograh leading to rapid

job entry. This study looked for a profile of snch a student. The study
surveyed 411 of therstudentsewho—haveedropped out of the Office Careers

programs at a large, urban, multicampus college on the Lower Maih]and.

It included programs which presently comprise 160 training seats leading to



. | 6
certifi;ates of E]enk Typist, Stenographer,jand Bookkeeper., The survey
prpvided data on: | R ¢

I. background tharacteristics’and~present employment status;
FI. reasons for re- entry; N,
-II£7 barriers experienced wh1ch led students to ear]y w1thdrawa1
7/'The barriers can be further delineated into:
| a) persona]
b) institutional
c) situational.
The 1nvest1gat1on proceeded initially by examining the demograph1c q,
characteristics-of the samp]e surveyed. Subsequent]y, reasons for re-entry |
and barriers exper1enced were 1nvest1gated on the bas1s of a number of vari-

ables. Finally, f1nd1ngs were 1nte2§reted in Tight of the research questions*

“posed in the Review of Related Literature.

Importance of the Study

Dec1s1ons with regard to program content, 1ength term1na1 obJect1ves,
etc., can only be effective if they are made to ref]ect the needs and 1nter-
ests of the student- popu]at1on that wiH be access1ng those programs. One

< way to ensure some degree of congruency between educational p;znn1ng and
\”“~wxv~student s needs and "aspirations is to have access to mean1ngfu1 1nformat1on
re1at1ve to the character1st1cs ofSthe present. (and predlcted future)
student population. Fifty percent/of students attend1ng commun1ty co]]eges
can be considefed nontraditional, i.e., mature students or students with
poor records of past academic perfd/mance attending college for pract1ca]
; cons1derat1on rather than 1nte]1ectua1 pursuits (Bushnell, 1973). These

facts should have assisted in shaping the direction in which the occupational

P

'componenté\of the community colleges in Eritish Columbia have developed, as
, A
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well as shaping the mandate which they reflect - universal aéceésibi]ity to

post secondary education. .Nevertheiess, where there has been a great prolif-
eration of educational programs geared to women, therebhas Been Virtually .
no change invthe prérision of the educational services necesSary in orderA
for a wemanvtoﬂaccesgjgearning in the first place (willis;‘1977).

a The data collected by this study may be of considerable assistance to

educators dea]ing with the effects of striving to adapt to an increasing]y‘

nontraditional student population. 9SpeCifj2§lJy, the study provides rele-

vant data for business education instructors, career counsellors, curriculum
P

developers, and busﬁness‘and industrial concerns which develop their own

: treining programs. The data may also lead to further reflection prior to

bgﬁgetary decision making for occupational training by government agencies

‘érd college administrators. Finally, the data may lead to a review of

admissions policieéﬁand procedures for Office Careers programs which presently
reflect an open door concept (special mature‘entry low tuition, accessibility)
but se]dom\provide the.support necessary after entry to complete the’student's
goals within the'systema |

The findings of the’ survey cannot be genera11zed to other occupational

’student popu]at1ons The des1gn 1nc1udes all the eartly w1thdrawa1s from the

Office Careers programs from 1976 to 1979 at one co]]kge only. Neverthe]ess,

it is hoped that the groundwork es;ab11shed here will be of some assistance

" to educators and researchers gathering information to help and to support

women 1in selecting career diree:ions and in successfully completing %yem
within the system. Recognizing the unlikelihood of changing the system with-
in a short perﬁod of time; it is hoped that the findings will become a baéis
for formulating eew and innovative ways of cdbihg with the present restric-

tions placed on the nontraditional student.

%
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programs at Douglas”College.

—
CHAPTER 11

Review of Related Literature

This chapter reviews litérature relevant to attrition from institutions
of higher learning, and second]y, Titerature dea]injlspecjfica]]y with
women participating in higher education. Both sectibns review demographic
characteristics .and socio-economic factors relevant to the populations
being studied. This is followed by an examination of the motivations for
entry, and the barriers to sgccessfu] completion. Finally, specific

research questions are posed; these serve as a basis for development of an

instrument to analyze factors affecting attrition’in-the O0ffice Careers

Dfopouts From Higher Education

A huge body of dropout research in the 1950's and 1960's 1eads to the '
conclusion that students drop out because of failure (Angers, 1961; Bertrand,
1955; Carew, 1957). Genera]izatipns draw from the majority of these studies
may appfy"on]y>to those who do leave as failures. Their relevance in the

1970's and 1980's is to be viewed with caution; the assumption that dropouts

have Tow scholastic aptitude, Tow educational aspirations, are less mat

are less well socially integrated and come from families of lower socio-

economic status is fark]ess'appropriate today than it was a decade ago (Cross,

1976). More recent studies examine whether the withdrawal was voluntary or

~ nonvoluntary (Rossman & Kirk, 1970) and whether there is a significant dif-

ference between part time and full time student attrition (Gorter, 1978;
Waniewicz, 1976). This change in categorization reflects the growth body of
nontraditional students attending colleges both full and part time, more

readily able to transfer from one institution to another, and less concerned
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with dropping out for a few years "to find themselves" or to fulfill personal

commitments befgre re-enrolling to accumulate the required credits for

successful cog{i}tion.

- Background Characteristics

Age. Early research in this area found a consjderably higher rate of
attrition for students oider than the average (Sexton, 1965; Summerskill &
Darl{ng, 1955). This research was centered around two and fop?‘year insti-
tutions leading to'degrees.a Astin (1975) also jdentified o]dér;students,

g . ‘

o ~ . ,
particularly women, as being more likely to drop out than students of trad- -

itional entry age, i.e., 17 to 19 years of age. Although this finding is

consistent with Trent and Medsker (1968), Astin's sample of mature students

is relatively small; three percent areIZO or 21, and five percent are over
21. Other studies have shown the hfghest concentration of ndnpersisters in
the 20 to 25 age category, followed by 18 and 19 yeafs olds (Baratta, 1978;
Van Dyck, 1977). Baratta's sample included both transfer nonpersistihg
students and occupational nonpersisters.

A number of contradictions to the positive corre]atiQﬁ/getween "normal"
age4and persistence have been documented. In a 1976 sur?ey of post-
secondary institutions in Australia, fourteen institutio%s stated that

mature age studenfs performed better than normal aged students, and twelve

~ stated they performed just as well. Trow (1972) contends that‘late entrants

demonstrate strong motivation and ‘a clearer sense of what they want and need

from education thereby reducing academic wastage. _ .

A longitudinal study of students enrolled in Basic Training and Skills -

Development (BTSD) throughout British Columbia (Blunt & Middleton, 1978)
indicates that enrollees with Tower ages and less previous academic experi-

ence are mohe Tikely to withdraw or fail than-are enrollees who are older

l

[
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_and have more academ1c experience. The purpose of BTSD is to provide
occupatiohally or1ented sk11ls anL knowledge through a general academic up-
grading program to enab]e trainees to enter directly into emp]oyment or into
spec1a11zed vocat1ona1 skill tra1n1ng courses.

B

The contradictory evidence presented here suggests that age cahnot be

used as a predictor of attrition. ; , ]

Socio~-economic Status‘LSES). Socio}economic factors have been

cited as having.a']arge rele in determining who goes to college and-how long
they stay. Trent and Medsker's (1968) ]ongitudina] study of 10,000 high
school graduates.showed that children of upper’sgcio-economic famiiies entered
college regardless of their ability, whereas the bright child of a father
working at a Tow level job had about.a 40 percent chance of going to college.
Project Talent (Coo1ey & Becker, 1966) used seven different indices of socio-
economic status and found that junior college students fell between the non-
college and the four-year college students on every index. This supports
Eckland's argument (1964) that student population at each 1nst1tut1on is
relatively un1form with respect to SES. S1nce most research is-based on data
from a single institutiqn, itbis difficult to-corre]ate SES variab]es with |
persistence or nonpersistence. In contradiction to Eckland's findings,
community colleges in British Columbia attract a much more heterogeneous

group of students than the universities_in socieeeconomic terms (Dennison et
al, 1975). In virtually a11tvariab1es examinée (father's education and
occupation, mother's education and occupation, family financial status)
college students in British Columbia reflected a population comparable to

the general population. A higher level than the population was reflected on
the same variables when they were applied to untversity students. Dennison's
"nonconttnuing" group is lower than the general student population in terms of

socio~economic criteria.
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Inability to finance one's education is one of the most often quoteé
reasonsféfven for early withdrawa]., Ip a study'of 1,474 students who with-~
drew from Los Angeles City College from 1973-1975, the most often stated
reason for withdrawal was for financial problems and a need to go to work
(Stine, 1976). Summerskill's (1962) réview of the literature found that in
. 36 out of 21 students, financial reasons were ranked among the top three‘
most important factors in attrition.‘ A follow-up study of dropouts from the
Indiana Vocational Technical College ip Indianapolis#(Bureau of Occupational
and Adult Education, 1978) gathered substantial data to support Summerskill's
findings. Financing one'S education is a barrier to successful COmpletioh
which will be covered in detail in a later section'dflthis review. However,
. family finéntes can be a major constraint to post-secondary educatjon; when

considered as being one of major parameters of socio-econamic classification;

" namely, family income and education. -

Family income. Novak (1978) discovered that the median income of the

-famiiies of students who withdrew was significantly Tower than that of
students who did not drop out. However, his conclusion did~not necessarily
Tink family income with dropping out, as‘his,studies inc]uded samples froﬁ
both public and pfivate colleges.

Income levels of the families of college students in British Co]uﬁbiav
are generally lower than that of university students with career/technical
and vocational students very much below their peers (DennisonAet af, 1975).
Another study by the same authors done in 1974 (Dennison et al, 1974) broke
these indicators into even smaller,.components by Tinking secondary graduates
from the west side of Vancouver with having earned more academic credits |
than their east side counterparts. Canada Census data indicates fﬁéﬂwest

side popu]ation has somewhat higher socio-economic status than the east side’
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population. This split was a];o evident in Hoek's study (1978) which included
samples of éollege students from the Frasér Valley and the North Shore |

Studies done on fema]e partdcipation in tertiary education have presented
considerable conf11ct1ng ev1dence which leads one to look with suspicion on
the precept that family income is a direct factor in attrition (0'Donnell & E\L¢/f/”\\
Anderson, 1978; G]agowsk1 & Lanning, 1976) These f1nd1ngs will be discussed
at Tength in the second part of this rev1ew.( Soc1o-econom1c,statu§ and
occupatien of fathérs Was found to‘have Tittle to-do with career choice
(0'Donnell & Andersﬁn; 1978). How§ver, financial need was seen as a sidnifi-’

cant barrier to participafion (van Dyck,71977; Frederickson, 1975). .

N - . . ,»/\\ hal ‘
Parental education. Studies by Chase (19%0), Pitcher & Blanchild (1970),

Spady (1970), and Astin (1973), found that the level of éducat1on of both
parents correlated significantly with persistence. Astin's study found that
chances that a student will .persist through four years of college will in-
crease by 10 percent if the motbeh Has earned a degree beyond a B.A. Dennison
et é] (1975) found that 40/pércent of the failing grades recgived by his
sample of British Columbia college students Qére assigﬁed to studenté whose
fathers had less than Grade 8 education.

>A1though parental education may not be considered a major factor in
determining persistence in some studies, there is certainiy evidenée to indi-
cate that even as adults returning to school, we reflect the educational and
_iﬁte]]ectua] achievement 1evé1¥ which have been valued in the home while .

growing up (Alper, 1974).

Academic Considerations. High school GPA and class rank are the most |

commonly used predictors of persiétence (Summerskill, 1962; Chase, 1970;
-~ ~N : :

Astin; 1973; Demitroff, 1974). The relationship between academic excellence

3
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andya‘ttrition has been widely documented (Panos & As~tin, 1968; Spady,‘ 1970;
University of Hawaii, 1978). There is a huge variance in the rate of partic-
ipation in’learning alone for those who'have a grade school education wnen
compared'to_thoserw1th some co]]ege background. JohnStone and Rivera (1965)
found that 38 percent of their college educated population were still study1ng,
wheref as only 6 percent of those with grade school participated in. any sub-
ject matter by any method of adult education. Ninety-four percent of the
"“learners" (those who are participating in post-secondary educqtion) in
Waniewicz's OEGA study (1976) had at 1ea$t some secondary education. Con-
"verse1y; in the'"non1earners; (those who are not part1c1pat1ng in post-
secondary education) category, 83 percent had only a grade schoo1 education.
It appears that the more educat1on one gets, the mork/they view education ™
as a cont1nu1ng, 1jfe long process rather than a termlnif:exper1ence which

-

ends with formal schooling. - ‘ , ' - ~

While-most. stud1es concur that h1gh school GPA and rank can accurate]y
predict academic success at college, there are numerous studies which have
detected no relationship between these factors4and persistence. This finding
is.generally attributable to the relatively common occurrence of students
who- voluntarily witndraw to enhance their opportunities at a better school
YEckland, 1964; Hedley, 19705 Rossman & Kirk, 1970).

If one distinguishes between voluntary and nonvoluntary dropouts Versus
persisters, there appears general agreement that scholastic aptitude and
ability can predict success (Astin, 1973; Baratta, 1978; Gpisiti, 1964; Peng
& Fetters,'1977;lSummerski]l, 1962). As ‘stated previously, findings prior
to 1970 must be viewed with caution when one concedes that ‘the student "mix"

in the Tast 10 years has changed dramatica11y'to"inc1ude more mature students

with additional responsibilities that go beyond thejr studies.

s ) L~ ‘

'
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In one of the Ontario CAATS, success in the two year programs offered

was found to be‘significantly.réTated to the’studentfs secohdary school
program, recommendation of his secondary school, grade 13 papers passed and
to his grade 12 academic average (Picot, 1978). However, in udy done at
the Northern Alberta Institute of IeQQnOIOgy (NAIT) which fég?szd a sample
of 2,150 male students, no relationship was found between staying in gpllege
and scores on the verbal or numerical ability iests,‘the abstract reasoning
test, the IQ test scores, Grade 12 English mark, Grade 12 Science mark, or |
" having répeated a grade in school (Puffer, 1971). TH@ tests used were not
cited by the author; tﬁeh%fore; one must view these findings with caution.
However, they do coincide with Bushnell's sfatement (1973) that standardized
achievement test scores have been found t0’be‘poor predictors of stu&ént's
performance in occupational programs. ‘Another study using the General
Aptitdde Test Battery and the Wechsler Addlt Ihte]]igence Scale to test §uc-

cess in clerical office work training center showed no clear patterns

(Stanley, 1968). These predictors were f01f§~E5 be not useful for engineer-
67). "(' |

Vocational students have been streamed in the past at a relatively early

ing students as well (Grande & Simmons, 19

. age away from academiCisubJECts. Decisions abqut ]ife—time careers are made
by the student with 1itt1e~awarenes§ of options. Once in the océupationa]
stream, transfer credit is d??ficu]t to obtain and the student wishing to
enter unijversity progfﬁms is . often required to make up a great deal of time.
Although GPA may have been on par with her academic peers,'the vocatibna]v ’
student begins fo see herself as less capable. This is compounded by feacbers
and counseﬂ1orsiwho set fewer expectatighs on these studénts than on those

in the écademic stream (Shack, 1977).

Therefore it has yet to be established that high school GPA and rank,

0y
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and scholastic aptitude, can predict early withdrawal, barticu]ar]y in pro-

. grams with a vocational, as opposed'to a‘libera] arts, base.

Sex. There appears te be strong eridence that there }s na reiationship
betneen eex of ;he student and early withdrawal. Research abounds with
contradicfory eonclusions. One;of theLmost prevalent findings indicates
that a greater proportion ef men suécessfu]]y comp1ete75011ege programs than
women (Astin, 1973; Sbady, 1970; Tinto, 1975; Van Dka; 1977).1 On the other
" hand, numerous studies find no differencee jn rate of withdrawal between tne
sexes’ (Johansson & Rossman, 1973; Summerski1],‘1962) whj1e‘two studies were
identified that found that men dropout at significantly;higher rates;%ﬁbn
women (Demos, 1968; and Nelson, 1966) Tin%%\4}875 found that a greater
proport1on f women tend to be voluntary withdrawals rather than academ1c
| dismissals; while Spady (1970) asserts that women who do pers1st are more
likely to finish "on t1me” than are the1r male counterparts Peng and
- Fetters (1977) included length of program as a variable and discovered that

womenvwere more Tikely tqrwithdraw only from 2 year programs. This concurs |
with Blunt and Middleton's f:naings (1978) which showed thattin programs -
which generally take less than 2 years to eonp]ete, female trainees over the
four years studied have consistently achieved higher comp]etien rates than
males. ‘

Therefore, itrappears that,sugh variab1es as length of program, and
voluntary rersus-nonvo1untary dropouts must be considered when- attempting to

establish a relationship between sex of the student and early withdrawal.

Marital status. Bushnell (1973) identified 80 percent of the students
attending community colleges fulltime in the United States as being single.

Waniewicz's study of part-time learning in Ontario (1976) found that single
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~ persons const1tuted 49 percent or marr1ed persons: const1tuted 51 percent of
his "Learners", wh11e 56 percent of- h1s "Non]earners“ were marr1ed with child-
rgn at home. Johnstone and Rivera (1965) state that- "matr1mony is kind to the
academic fortunes of nen but cruel to'those‘of women (p. 397)." A recent
study done at a Vocat1ona1 Technical Inst1tute in the United States conc]uded
/}hat despite: huge ga1ns in fema]e part1c1pat1on s1nce the-Johnstone and
/ Rivera study, the percentage of those" marr1ed among’ dropouts is greater than
3those marr1ed»among pers1sters (Van Dyck, 1977). Females in this study. had .
o proport1ona]1y higher attrition rates-than males. | .
Few of the major studies done in the past, on student dropouts - cons1de
' mar1ta1 status as a variable, probab]y»due to the fact that those'wh1ch ha:k\\'
been conducted were done on popu]at1ons of the more trad1t1ona] co]]ege age

student. The literature on female part1c1pat1on in h1gher education common]y

. includes man1ta1\status as a variable, and will be discussed 1ater.

Reasons For Re—Entry , : _ : - o o T

"Over and above the desire to become better informed, vocational goals
most frequently direct adults into continuingseducation." (Johnstone &
Rivera, 1965, p. 144) The above quoted study found that 36 percent of their

total popu]at1on enro]]ed to prepare for a new job, while 32 percent wanted
/
to learn more about the job they already had. .

The major findings of the’OECA\study done in Ontario (1976) indicates the
following as’reasons for ?Earningf xpersona1 growth and deve]opnent, or fu]—m

. 7
fillment - 35 percent; employment requ1rements, job advancement f1nanc1a]

benef1ts, status enhancement etc., - 33 percent rece1v1ng a cred1t degree,
diploma, certificate or other similar educat1ona],credent1a]s or honours - 10
percent; desire to know more with no functional orientation - 9 percent; to

escape boredom, annoyance, emptiness, etc., or to socialize - 6 percent; to_.
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fulfill a need related to family life - 3 percent; to achieve a religious
goa1 - 1 percent: Again personal fulfillment along with vocational goa]s‘by
far outweighS'a11 other reasons for returning to learning. Waniewicz noted
that men more often than women mentioned pract1ca1 goa]s, and this f1nd1ng
concurs with Iffert (1957) who found women ranked academic reasons first,

’ fo]]owed~by occupational reasons. However, he found no significant differ-

ences in the reasons for attend1ng co11ege between dropouts and nondropouts’

Vocat1ona1 education students consider learning to be s1gn1f1cant1y Tess

important than' do nonvocational students, with the exception of females and

- minority groups (Egginton, 197é).‘ Vocational diploma programs have been |
shown to fhclude a-higher'percentage of dropouts than academic programs (Van
Dyck, 1977). The negative values and attitudes of/the vocational education
students indicate that, despite massive investment of funds in vocational -
programs, students in these programs hold a poor attitude toward themse]ves ‘
and toward 1earn1ng in general.

It is necessary to d1st1nguish between vocational education with a heavy
emphases on technical training and ski11s development, and.occupational or
vocational goals identified by students in programs which place heavier or.

- equal emphasis on a more liberal education. When the latter is cons1dered'
1nvest1gators have Found that g16ang an occupational goal is conducive to
.persistence and can increase the students GPA (Frank & Klrk,s1975;'Hansenh&
Taylor, 1970). Thelevidence in this area is so bontradictory that one must -
consider if better measures oﬁ;educatidna] commitment might better assess
reasons for re-entry. : |

Other factors which have been shown toraftect attrition are the tnf]u-
ence of parental or family aspirations and the inf]uence of the studentsnpeer

group. It was shown earlier that parental educational may not be considered

s
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a major factor in determining persistence, parents with higher levels gener-

‘ally are veryfinterestéd in the student completing college and this can

reduce early wi;hdﬁiwa] byra sigﬁificant_margin (Pantages & Creedon, 1978).

In the case of married students, the fact that married‘ma1e§ persist to a

greater extent than married females in some programs seems to indicate that
futﬁre financial qb]igaf%on to*Support the family. is seeﬁ as thg male's
function, and therefore support by the wife can help in achievfnglsucCess.
Convergely, familial support for md}ried,femalés canhot be assumed for
simijar reasbns, which can negatively affect persistence. Pressure exerted
on students to return to home—maki@g;is\extensive (Rus]ihk;,1969; Brandenburg,
1974). | S SR

Peer group ihf]ugnce has -been Positively 11nked to dfopping»dut.in
several studies (Grgndg & Simmon, 1967; Rootman, 1972). Participation in
extracUrrituiar activities can help to develop a commitment to the college.
In a study done ét Southwest Nisconsen Vocational-Technical Institute (Van
Dyck, 1977) almost none of the dropouts were involved in any ektraéurricu]ar '
éctivities and persisfence can be of considerable significance when investif
gating populations composed of mature students with family obligations, and
vocational students, whose in class time is generally double that of his

academic counterpart (30 hours in class per week in the vocatioha] versus 16 -

‘hours in\the academic at Douglas College). Typically, these students would -

have 1ittle time left over after classes ta devote to social activities on

or off campus.

Barriers To Successful Compietion | //1\;
\

Personal. Some of the personal attributes which havé been associated
with dropotits over the past decade are quq]jtfés such as being less mature,

i.e., being less rational, self-controlled, se]ffconfident, independent,
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involved, and tolerant; less cosmopolitan; less we]] soc1a]1y 1ntegrated
having ideas and personal attr1butes which don't f1t the co]lege culture; . .

less comform1ng; having.a negative se]f-concgpt; and a negative attitude

toward learning (Egginton,1978;’3impson, 1977; Spady, 1970; Tinto, 1975).

- It is essential to differentiate between the "voluntary" and "non- .
voluntary” withdrawal if attempts are made to catagorize personality traits. |
Tinto (1975) found that académica1]y successful dropouts had higher ability

and grade performance, and displayed greater intellectual interest than those

who remained enro]led.‘ Marcia (1966) identified students who were engaged in
an "active search for their identity" as potential dropouts, many of them
voluntarily, and suggested that this conflict within onése1f genérates»a'high
anxiety level which in the past has been linked fo early withdrawa1. Howevér, BN
Rose (1965) fbund'there were no differences in the anxiety level or persisting.
students and dropouts. |

Johnstone and Rivera (1965) jdentified two main types of barr1ers to
participation: - influences externa1 to the individual or at least beyond the
jndividual's control, and those based on personal attitude or disposition
toward participation. They found 61de} persons more 1ikeiy to be held back
by persona1 or dispositional cons1derat1ons than younger persons. These
included "Not the studying type", "Tgo old to learn", or "Don't need classes
to learn." Younggr persons and women regardless of age identified more situa-
tional hurd]es to overcome, such és financial congideratjons, being too busy,
or too h&fd to get out of the house. Persons of lower socio-economic circum-
stances faced both kinds of obstacles more frequently than middle or upper
class individuals. | o : - ' -

Although several réseérchgrs have assigned such personal attribufes as |

“more dependent" and "less able to manage things on their own" to'dropouts ,\i —
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(Grace, 1957; Robinson, 1967),'others ﬁoentify "defad]ter“ es being more
independent and Tess conform1ng (Brown,. 1960; Rose & Elton, 1966). Rose ahd
ETton also found dropouts more anxious and ma]adJusted than persisters on )
, probation, and that among females, they were generally more depressed.

The c]aiqL}hat dropouts tend tohbe more rebe]lious;ano nonconforming;, s
more assertive and having less fmpu]SeVControl is sypporteo by numerous
studies (Astin, 1964; Gurin, Newcomb‘& Cope, 1968; Summerski]i, 1962). |
Strongly related to the more impulsive, uncommitted individual is a 1ack’of
self-esteem and self-confidence, which has been dooumented as being related
to the nonpersister, and in particular enrollees in vocational education
programs (Egginton‘ 1978) who are older, male and 1ower -income students'

‘ Pantagesoand Creedon's (1;78) examination of the ]1terature study1ng
personality factors and their relation to attrition fails to find eny
instruments which can be considered useful to predict attrition. They con-

clude that personality variables cannot yet be regarded as:predictive factors,

1
but further investigation in this area is necessary.

N,

Situationa]:f The constraints which weigh most heavily on many groups of
individua]e‘studieé\ﬁgjl under this category. In Waniewicz's study (1976),
nearly two million adults in the province of Ontario considered being busy
an obstacle to Tearning; 15 pehcent of the total adult popqutTEh cite finan-
cial problems as their major obstacle; and a half million find it too hard to
get out of the house. The ecohomic factor was mentioned more often by females
than ma]es. and tended to decrease with‘age for’both men and women, while
being too busy was cited most ofteh\ﬁ§rthe older tearners, particularty those
with children at home regardless of sex. These findings are similar to those
of Johnstone and Rivera (1965), although‘financial considerations weie rated
highest in this study followed by busy scheduTes and lack of physical energy
at the end of the day. | o

N
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A fo]]owfup study of dropouts from the Indiana Vocatioha] Technical
College in Indianapolis (Bureau of Occupatidna] and AduTt Education, 1978)
géthered substantial data to indicate that not having enough mohey was cited
as one of the three ist common reasons for early withdrawal. This study
also cited conflict between job and studies as a major reason given by non-
persisters for dropping, indicating that employment status tqn be considered
a situational constraint which may relate to early withdrawa1¢ Fu]]time-
student; account for only 50 percent of enrolment of the students at Indiana
- Vocational Technical.Co11ege 54 peréent of the fu11t1me males and 40 per-
cent of the fulltime females work 15 hours a week or more (Bushnell, 1973).
Student attr1t1on appears to be h1gher among part ~-time ;;\compared with full-
-~ time students (Harter, 1969; Mott & Shaw, 1978).

In Brit%sh,Coiumbia,.fu11time enrolments rose from about 42,000 in 1968
to 54,000 in 1974,’antincrease ot nearly 30 pertént. Part-time enrolments
almost ttib]ed'from 10,006 to 28,000 (bénnison et al, 1975). . Of those enroled
part-time, 63 percent were 25 years of age and over; 68 percént'had,heen out -
of school for 10 years or more. Males were sémewhat more\iné]ined to be
enroled fulltime than females. Mature students have responsibilities other
than their college studies (whether in the home or labor force) which.wéigh
heavily in determining their program and career choices. Only lb percent of
vocational students were enroled part-time (most colleges a]]ow only fu11t1me
entry in vocat1ona1 programs be1ng federally funded); yet lﬁb trad1t1ona11y
female vocational programs such as Office Careers are drawing ﬁrqm a popula-
tion>composed of a Targe prdportio, of mature students. }

| Numerous other recent studEQ;D:}te'conflict between job and studies and

financial difficulties as being the most often mentioned reasons for dropping

out (Novak, 1978; Parker, 1978; Van Dyck, 1977). And within the body of
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1j5fraturé deVoteq to determining attrition from the open-ended portfon of
questionnaires wgére students cite their own reasons for withdrawal, fihan-
cial difficulties are cited second only to'academjc concerns such as poor
grades (Astin,-1964; Bayer, 1968). Less frequently mentioned but an impor- .
tant situational factor in fema1¢ attrition are considerations such as
marriage and family (Brandenburg, 1974). Health reasons account for a 1 -
proportion of the attrition réte, but will often lead students to drop zgz\h_m

for financial reasons if illness of a family member p]aces_financia1‘burdens

upon the family (Durcholz & 0'Connor, 1973).

~

\ B
Female Participation in Higher Education

The re-entry of the mature woman stﬁdent,info tertiary education has
suddenly ‘become the answer to sagging enrolments across Canada and the Unifed
Stateﬁ. In'BE%fish.Co1Umgia, women'con;tituted 52 percent of the voéatioha]
students in British Columbia colleges and institutes in 1977—1978; 54.4 pefcent
of the nonvocational students. Traditioné]]y, the youﬁger'student has accessed
 post-secondary education. However, as noted by Picot (1978) "Without the
increasing number of womenlchoosing to attend co]]eées and universities in the—
1970's, Cahada’s overall post-secondary pafticipation rate wqu]d have fé]]en
(p. 13)".

The educational needs of women and the opportunities for women to par-
ticipate in the labor force are inextricably bound. 'A married woman with
children can expect tb work an average of 34 years outside fhe~home; if she
is married without children, this increases to 38 years and single women q*i =
expect to be active in the labour force for 48 years. (Labor Canada, 1976) -
During the decade, 1965-1975, the female tabour force increased by 78.1 per-
cent. However, exam%nation of job distribution in Capada reveals that women

are clustered in the "service" occupations: 76.2 percent of all workers in
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f social sciences were women; 75.6 percént in health ;elated professions;‘and
74.9 percent in clerical occupations. Women are represented as a very small -
percehtage in all pfofessiona] categories; for example, 3.0 befcent of all
dentists; 2.3 percent of all lawyers. Women are well represented in the
lower income professions. They are.concentrated in jobs which are logical
extensions of" traditional housewife chorés, such as waitress, clerks and
cleaners. These jobs, 1ike child care, nutrition and nursing, are close tp'
the hnpaid work women norﬁa]]y do in their homes (Zuker & Callwood; 1975).
In 1901, when the 1eaaing occupation for women was that of servant, 78 per-
cent of all clerical workers were men. Today the situation has shifted
upward, and males now domihafe'the highér income, mahagement'posifions in
business, while women fulfill the clerical functions (Status of wghen, 1978).
In thé United States, women make'up one-third of the work force,but repre-
sent less than 5 percent»of middle management and less than 2 percent of
business .executives (Law]essﬁ 1979). 1In Canada 23 percent o% women With:a
university bachelor's or professional degree in business and commerce were
working as clerks, but only 12 percent of men were. The median sa]ary dif-
ference for hen énd women in thié category was more than $1,000'a year
ﬂ(Séatistics Canada, 1980). ' i
Changes have occured in society which make it imperative that women
work. It is the post;secondary institutions that women look to as a means
to accomplish new occupational goals or to upgrade présent'skilis. The
women's movement has altered perceptions of roles for both men and women,
and it has raised women's expectations for self-actualization and greéter
independence. This section will review literature pertaining specifically

to the educational needs of women who return to school. -
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Age. Hoek (1978) found-that the typical re-enteriﬁg woman is a white
middle class housewife in her mid to late thirties, has 2 chi]dreh, and is
married tb'a husband whose education andlincdme are well above average. She -
has had some previous éo]]ege experiegésxbefore dropping out'to marny or
raisevarfami]y. She has probably chosen\a relatively conventional career, .
e.g., nursing, education; business training;'aS'her‘goal‘(Fréd%rickson, 1975;
Lagtz, 197b; Lyon, 1976). Waniewicz identified women aged 18 to 34 and ,-'
¢3 to 49 as a major group seeking opportunitiéé for learning. However, by )
eliminating previously imposed barriers, more younger, poorer womemwith
relatively poor educational backgrounds are becoming visible on campus
(Rossi & Calderwgod, 1973). Single-parent women in their 20's and 30's
are also ;éturn g for upgrading, often the result of economic difficulties
accompanying women after divorce (Richards, 1977). Many midd]e-agedeomen
accustomed to comfortable standard of living also find themselves seeking
‘financial aidlin the forms of loans, social a§sistancq, etc. Frequently,
they are without work_experience and according to the datafpresentedvby some
author§,‘employers feel their age makes them bad inVestments for training
(Mottd& Shaw, 1978). Studies also indicate that the proportion of sepération
and divorce among women who %éturn ég campus is disproportionately higher
'(Newsletter, 1974). ' NS

Most of the re-entry women, while begihniné a "nontraditional" life
style in becoming a student, still choose the more traditional, female oriented
programs. Until recently, a number of institutions, especially technical
schools, refused to admit women to programs in "inappropriate" fields, i.e.,
fields where;" traditionally, few women have been employed andehere, as a

consequence, job placement may be difficult {Ekstrom, 1972). Although such

restrictions are now considered discriminatory, other institutional barriers
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serve to reduce the number of women able to comp{ete their program success-
fully. These are reviewed later in this chapter.

Age and the:achievement‘motive are éssociatéd; but different patterns
were documented for women of dirrerent educational levels (Lawless, 1979).
Women with'as little as one’year of college were most likely to have the
highest achievement hotivation betWeen the ages 35 to 39; whereas for wdmen
with high school or equivalent education, those in the youngest group (21 to
'24) scored the highest with a decline from 30 to 39 and a subsequent rise.
This data indicatés'that‘the‘better‘educated‘a woman‘becdmes, the'more likely
it appears thét'dissatisfacfion‘with one's presen%‘role and the desire to |
achieve occurs in the mid to late thirties. For those wQé have less formal
schoo]1ng, this desire for accomplishment arrives much ear\1er, dec11nes
then.ﬁgaln will rise in the forties. The interaction among work«status,
education and age is significaﬁt, for there is often a subsequent return to
paid emp]oyhent following the emergence of the achievément motive, i.e., the'
identity search in which the woman seeks a career as helping her to idehtify
and/dr satisfy her own needs*(Baru;k, 1967; Durcholz & 0'Connor, 1973; 0'Donnell
. & Anderson, 1978). Eyde (1962) found older women more purposeful, desirous of -
skill development and wanting constant advancement and self-improvement.

These findings were reinforced by Glagowski and Lanning (1976).

Socio-economic status. Women are seeking éducétiona] opportunities which
will Tead them relatively quickly to job entry out of economic necessity. A
‘sharply rising cosf'of living in both-Canada and the-United States make it -
increasingly necessary to supplement one fncome-fami]ies. The average working
female in Canada is 60 percent more likeiy to be single, widowed,.or divorced
or separated than her male cohnterpart (Heath, 1978). Ten percent of Canad-

ian families have only one parent, and eight out of ten single-parent families®
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are headed- by womeh. Many earn %ncomés below the poverty line. In British
Columbia, 82.7 percent ofgthose.famiiieé headed by sfng]e parents are headed
by women (Stat{ﬁtiCS‘Canada; 1978). British Co]umbia'haé the highest divorce
rate in Canada és_of 1976.

| Educational institutions-are inheriting a clientele in transition, as is
evident by the above statistics. The predicted slow-growth econohy of “the
1980'samay limit job-opportunities th]e at the same time making’paid workva
necessity for most wbmén; Such work:forcéApatterns show a-discernible trend
away from conventional fu]]time‘enrg%ment toward part-fime participatioh‘by an
aging work-force in contiﬁuing need of retraining and upgrading (Carney, 1977).
When one considers socio-economic factors re]ated.to female participation in
post-secondary education, it appears necessary to distinguish between two
separate groups ; the young, traditional-age fema]e,’and‘the'mature woman
returning to school after having raised her family to a level of indepenqgnce.
Part 1 of this review should encompass the former category. Nevertheless,
there is a social pressure béing exerted on young women agaﬁnst being associated
with independence and equality. ThisvtendS“tO'skew career 6ptions, and the (’ <
level of commitment displayed, for youné women do qpt want to be identified as
feminists . vConverse]y,‘the'population of mature women at schoo]‘shows a
seriousness of purpose and strong motivation:towards increased- independence
(C]ess; 19€9; Hechinger; 1975; Markus, 1973; GTagowski_& Lanning,:1976).

‘ O'DonneT] and Anderson (1978) examined factors which jnf]uencethge choice
of career goals of female university students: They fouhd thét socio-economic
status and education of fathers had little effect on career choiee, but that
the mother's educational level was significant. This supports Astin's'findihgs
(1975) that women 1h nontraditional fields are 11ke1y to have educated mothers

) \
with some work experience. Another significant findihg in the $tudy done by



>

27
0'Donnell and Anderson was that none of the mothers.of either the "Tréditiona1"
or “Pioneers" group had mothers who worked during the women's\pres;hool‘years.

Findings with regardhto participation according to marital status are
remarkably identical. Single persons tend td pafticipaté{{h higher education
to a greater degree than ﬁarriea persons, with the exception of the widowed,
sepérated and divorced (Johnstone &JRivera,,1965; Waniewicz, 1§76). Parent-
hood, however, has exactly the oppoéite effects on the educational behavior of
men and women. Mpthefs tend to study less than nonmothers, but rates‘of‘study
for fathers are highef thgn for nOnfathers. AAhuge,poo1 of "would-be-learners"
are female with children at home (Waniewicz, 1976). It is socially isolated
personstwho are or will be thefmajé} source of c]ienfé for'institufions such
as Athabasca}University, Alberta's Universityiwithout a campus, and British
Columbia's Open Learningflﬁstitute (Carney, 1977). A survey carriedbout for

]

-Athabaska University in 1976 showed that 61 percent of 200 persons contacted

f;ere women, and_that almost 50 percent lived within commuting range of a)

S

-

campus based in;iitution, but were unable to attend because of the inflexible
educational services offered by such traditional institutions}

Therefore, the socio-econimic status of this potentially grdWing market
of female students:suggests that stress needs _to be p]éced in designing'new
learning systems which emphasizeﬁconvenience, speed and f]exibf]ity. In
addition, increased expé%ﬁre to options for upgrading in the professional

areas may encourage some women to aspire to enter career/technical or degree

programs leading to long-term careers with greater promotional possibiTities.

Reasons “For Returning To-College

Returning women who, after an interruptibn in their formal education,
enter college, do so for significantly different reasons than do those youths

wha enter immediately after high school. Many of these women quote reasons

P
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such as "I wanted to grow up}and'ffnd my own,ident¥ty“; “I need constructive
interests outside the home"} " de;ire self-fulfillment"; "I'm fepding stag-
nant and want a'meaningful'Caréeri; “Independence." " (Brandenburg, 1974).
Feeling less ﬁeeded and anf?cipqting the eventual permanent'aepartu}e of her
children generates Sérious concerﬁsAand.questioning'that often result in her
gping back to_schoo] (Roach, 1976). Mature women place significantly more
impoftange on filling life wﬁth'differentrevenis in order to leave the monotony
of the home and seek new, sfimu]ating activities (Glagowski & Laﬁﬁing3 1976;
Helson, 1972; Sharma, 1974).

. Durcboth and‘Q'Connbr'(1973) ]istéd these réasons for mature women
;eturning to school: 35.4>percent to prepare for employment; 30.3 percent tov
fu]fii] a need or desife for education or achievement; 25.3 percent to facili-
tate personal growth; 4.5 percent/for stimulation. Twenty-three percent of the .
women in this study said that a crisis precipitated their return to college,
i.e., divorce, death in the family. |

-~ The pressure to return to séhoo] can come from the environment or from
the Self. Environmental pressufes'inc]ude family changes, job changes, and ‘
the mdre eiusive societal changes, whiﬁh‘encourage‘kggay's employee to obtain
\sat{sfaétigg'on the job, to "make something of’oneself.", (Heddesheimer, 1978).
Implicit in-the latter is fhat unless a woman is working outside the home,
she is not accomplishing much with her life. This distorted point of view
places pressure on women to move into the world of work often before a clear
goal can be aeveloped;\ The pressures from the Self can be equally potent
motivators. Middle motherhood, which génera]]y occurs betwéen the ages of
35 to~40,\is often a time of renewed ideﬁtity crises and a second important
period for career exploration (Brandeﬁ%ufg, 1974). Women often find they

now have the time to pursue new inferests; they may be looking for a job

¥
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(if emp]oyed)which is‘fpre persona]]yvfewardingror inte]lectya]ly challenging;
they may hobe to upgrade their socia] status and income (Heddsheimer, 1978),7 ‘

Studies about achievement motivation used, Until recently, male subjects

}F“‘g1most exclusively. In 1967, Baruck hypothesizedkthat levels of achievegent
d}fferéd according'fo the three bhaées which comprise a woman's adult life:
one before the advent of children, one when home and'chi1dren are hef major
concern,xf011owed by one when the family has been estéb]ished. A resurgence
of the achievement motive was expected after a period in which creating and
caring for tﬁe next generation dominate. Such temporary patterns differed, «
however, for women of different educational backgrounds. For the poorly
educated woman, decline of the achievement motive is continuous.

Horner found that, in spite of the removal of legal and educational
barriers to their achievement, some women are motivated to avoid_success
(1973'. By defying conventional sex roles, women experience negative social

‘conSequences such as losing friendships, loss of‘"feminity", iso1afion or
Toneliness. Success in a work career is desirable and hoped for in the male
but in the feﬁa]e it rqises suspicion that she may be a failure as a woman
and in the home (Broverman, 19725. Alper (1974) concludes that feﬁa]es from
a very traditionalist famiiy background are 1ikely to develop a fear of success.
Growing up female means that in ordervto be Toved and to have worth and value |
as a person, a womah’mus% subvert her needs and interests to those or others.
To reverse this belief system at ﬁid—]ife is a fearful step which many women,
in the final analysis, reject in favor ofra more middle-of-the-road 1ifesty1e;
Thus white chbosing the nontraditiona} role of becomitha‘student, the career
horizons of most women are very narrow, due to ]ife]oﬁg socialization towards
five or six “accgptab1e career;“; for egamp1e, Bursing,kc1erica1, dental
assisting, etc. Lack of information, encouragemehf,rconfidence and money

v o
prevent a more major career commitment. '



' | T30 =

Reasons for career choicgs In a study of work values, Eyde (1962)

mentioned the concept of, emergency vocatlons", 1oose1y conce1ved job opt1ons
that woren resort to in case the trad1t10na1 patterns and promlses fail.
Women #ﬂan their 11ves d1fferent1y to men. Men tend 40 have long range plans -
about how they will participate in the life of thefcommunity. Women are less.
c]eah‘abodt designing their lives beyond the family. Thus middle aged women
have feﬁ ideas about career Options,‘nor are they aware of thefr'own abiiities_
'\and'intehests.‘ Emergehcy career cho;cesfallyinto,the traditional female :
occupatiohs such as c]erica]/secretary, teacher, orVSOcia1 worh/heaith profes- L
sion (Wennevold, 1976).' éecadse Tife crises such as death and divorce often
,precipitate re-entry, there isAgg urgency basedvon financfa] pressure toichoose
a short career program leading to quick job entry. ‘ | S
The most‘cmnnon reason given by youthful women students'entering the
bu51ne$s programs at Seneca College in Ontario was that young women, d1d not .
want to work right away, or couldn't find work with omty high school tra1n1ng '
'ﬁi*(Shack 77) The writer has also noted that desplte the bu51ness program's
(/’ currlcgfii;be1ng\almost identical-to that offered in upper grades in high L
schoo],-gjfiffgeﬁ”?ally felt they would be more "spec1a112ed" and earn higher
salaries after.comp]etjng a college cert1f1cate program. The high schools,
which in the past have beehvgenerousiy funded,rare often more able to offer

the business specialties than the community college.

Often students were directed ihto secretaria] programs because there seemed .

no other p]ace to go (Shack 1977 Zunnennan 1978) In sp1te of the fact that

nine out of ten Canad1an women w111 spend 34 years or more in the labor force,.
women of all age groups are being counselled into courses leading to stereo-
typed, low-paying careers (Ni]iis, 1977). A studyvby Pietrofesa and Schfossberg

(1970) suggests that counsellors do indeed hold biases against women entering
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ra so-ca]ied‘mascultne occupation Female: counse]]ors, 1nterest1ng]y enough '
“d1sp1ayed as much bias as their ma]e counterparts |

0'Donnell and Anderson (1978) d1d not support the hypothesis that
counse]lors and facu]ty operate as p1vota1 factors 1n the dec1s1on of a career

path. They found Tittle evidence to support the view that women who choose
tradit1ona1 careers were actively d1scouraged from pursuing nontrad1t1ona1
paths A climate of indifference on a co]]ege campus appears to operate as
distinctly as act1ve d1scouragement to decrease the number of fema]es in non-

| traditional programs. This view is supported by W1111s (1977) who states that

"it is not enough to simply print that 'these courses are open to men and

women' . Nomen'must be actively encouraged to pursue these options (p. 5)."

It has already been suggested that'academic programs often cater to
students from hidher socio~economic and upwardly mobi]e,groups than do roa-
tiona]teducation programs. Lyon (1976) studying the elite Sarah Lawrence
Continuing Education for Women program, found:the vast hajority of those’
students to be motivated by the desire~for intellectual stimulation; by a
Search for direction{and jdentity, and the wish to~escape ther"empty—nest"

. sydrome. Only -a small group was motivated by the need for financial self--

" support, unlike studies which have focussed on vocational education. Forty-
eight of the popu]at1on in Hoek's study (1978) were motivated by the prospect -
of -quick jab entry, ‘and 62 percent by the economic need to work. These
findings imp]y that women enrolled in short, vocational programs leading to
rapid job entry view education more as.a means to an end, rather than as having
value of its ownrsake Vocat1ona1 educat1on is seen by Egginton (1978) and

' Story (1974), as requ1r1ng such restructur1ng as to shift the emphas1s on tech-

nical training toward a more 1iberal education. Accord1ng]y, students should

not have to choose between the so-ca]]ed 1iberal arts and occupational curr1cu1a,

all should be: exposed to both.
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Barriers To Participation

Demoératization of all areas of education in the past 100 years theoréti-
cally has opened'a11 professions to women. Realization of equa] opportunity
when applied to women 1n«educat1on and work, however, is still a major area
in need of change. Women have increased their part1c1pat1on in the work force
and their ad0cationa1 qualifications over the last decade, but women are shown
étatistica]iy to have increased their participation ih Tow-skill, 10w-paying' »
jobs. Although the Canadian goVernment has set a high'va1ﬁeﬂoh the principle T
of equal opportuaity and freédom of choice'and'f1ex1bi13ty; the principle is
not a]ways applied to women (Status of Women, 1978). )

Ekstrom (1972) established a three-part c]ass1f1cat1on to categorize the
barriers diseussed in her. extensive review of the literature:

i. bispositiona] barrieré‘which include role appropriatenesaj

vse]faconcept and bersona]ity fraits; 4

2. Situational barriers which include socio]ogita], family,

.financia1 and residential factors;

3. Institutional barriers which include admissions restrictions,

financial‘aid, curriculum planning and faculty attitudes.

Dispositional'barriers> Many women who seek re-entry are still seeking

their identity and a,z\at what is called an "arrested stage ‘of career develop-
ment -{Schlossberg, -1972; Brooks, 1976). These return1ng women are often
interested, dedicated students, showing seriousness of purpose and strong
motivation (Ballmer & Cosby, 1976; Markus, 1973). The time, energyvand’ego
now being devoted to school activities was prevfbusly spent on nurturing a
famf1y. While sdmé’gfudies‘haVé’fﬁCuSSéd"on thé”pcsitiVE'YesuTtS'bf’thTS”neW
_Igle,{mOSt focus heavily on the_negative changes;and serious distruptions felt

by husband and family (Brandenburg, 1974; Roach, 1976). Few returning women

¥
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get continuous support from spdyses Qho‘oftén see their wives as being less
dependént upon them, finanéially and emotionally; not spending enough/time
- with them; and not caring for the family in thevtréditional wifé-mother ihége.
Bohannan (1972)_suggests thaé'this may be the result if the spouse has remained
relatively static in his own personal growth.

" The wife may also have ambivalent feelings about her groﬁing autonomy

and heightened fee]ingsAof self-worth, the resultant absence of time and‘energy
to ine to her famiiy (Markus, 1973). Re-entry women, as well as girls, who '
have been socialized into dependent, submissivé roles may not have developed an
-1nterna11zed se]f-concept that is independent of the views of others, The
socialization process ‘of women into the traditional role does Tittle to develop
feelings of self-esteem and self-worth (Maccoby, 1963; W1111ams, 1977).\ |
. Maccoby's review of sex differences is the most extensiVe source ih the field

of échiev nt-motfvation in women: She concluded that because an 1nterna11zed
standard :g:exce11ence by which to measure themselves against others does not
fu11y deve1op, women are seldom aware of their abilities, strengths and weak-v
nesses. The message obta1ned from soc1ety and from parents is that intellectual
achievement precludes femininity and attractiveness to the male. Thus the
"motive to avbid su:Zess”~is trigéered by the anficipated negatiVe,consequences
of high achievement (Horner, 1970; Sch]oésberg, i972). |

. Some studies show that the typical emot1ona1 state for women is depress1on
andwaﬂat mental health is a major problem for the educated housew1fe (Williams,
1977): Upon re—entry, these women often experience vague feelings of discon-
tent and unrest. They seldom takertimé to assessrtheir oWnrgqa1s and the
options available, or to relearn study skills. If not provided with an under-

standing counsellor, instructor or friend who can elucidate the period of

transition she is passing through, she is liable to make snaﬁ\getisions to
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. reduce anxiety. The fierce’competifion;’the exceSsive commitments, and the
unrealistic expectations shefmay place upon herself t67a11eviate gui1£ can
eaSily discoqrage the mature student and Tead to‘early withdrawal (Maccoby,

© 1963).

Situationa1 barriers. Perhaps becaqse women can idenfjfy sjtuational | Y\
bérriers more readi1y than any others; such barriers are more often and more
'widely reported. - Ndmen’have*gainéd greater societal permissionrtowfi11f-
mu]fip1e rolls (Brookes, 1976) but appropriate support systéms*havé not kept
pace with the number of- women returning to schbo] and/or entering the labor
force. Low socio-economic status is gue factor which has hindere& many aca-
demically‘well-qualified women from attending‘college. Cross (1971)-has
pointed out that the major difference between co]]ége attendahce rates of‘men
and women occur because community co]]egesdraW'their.studentS‘primari]y from
the Tower socio-economic.levels.. Ekstrom (1972) concluded, as did Cross, that
W om upper socio-economic levels-are ‘more 1iEe1y than women from lower
socio-economic levels to continue their education. - . "4\

- Financial need has been widely documénted as the most ;ignificant barrfer
to attendance (JohnstonF & Rivera, 1965; Frederickson, 1975; Ladan & Crooks,
1976; Van Dyck, 1977). Durcholtz and 0'Connor (1973) suggest that if a husband
refuses. to pay for his wife's tuition fees, she will often be ineligible for
financial aid because of her husband's earnings. "Unless the woman has an

, independenf incomé, she may be forced tb spend her life in an-economic child-
hood (p. 62)." o , |
— ‘

Family circumstances have been found to be the greatest deterrent to

women's retu;n to college (Ruslink, 1969). Brandenburg (1974) states that _

vomen students frequently faced resistance from husbands, families, and

friends. Few of the re-entering women at Queens College studied by Brandenburg

-
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got continuou$ support; some experienced continﬁous open hostility from spouses
and;chi1dren. In addition, friendS‘and neighbors often resent the re-entering
womén's making it in the outside wor]d,land she becomes a sociaj isolate until
she acquirés a new peer Qroup at school (Watkiﬁs, 1974). Head 6f household
responsibilities appear increasinQ]y to have a negative effect on female partic-
jpation in bost-secondary education. These sfng]e parents‘face insurmountable
odds when coupled with financial difficulties, Tack of education, and the
chronic guilt felt by women tryind to both mother and father to their
chi]dreﬁ. v"Oﬁ]y during %he most severe economic natibna] depressions do men
experieﬁce such drasfid changes in 1jfe sty]e...as,the.midd1e-aged divorced
women (Carter, 1978, p. 77)".

In Waniewicz's study- (1976) he found that the major obstac]es experienced
by the "learners" group-of4women were be{;g too busy, lack of money, difficulty
gét ingvout of the house, and distance/transportation. Johnstone and Rivera ﬂ
(19C23 noted thét women were 22 percent more likely fhan men to report "hard to
get out of thé house at night" as a reason for not pursuing further education.
This nationwide study also found that having young children was often a deter-
mining factor in whether or ndt a married WOman continued her education.‘ Many'
women choose to postpone their return to school until their children are older.
This may serve to é]iminate.one~barriér, but may in fact erect another by
increasingrthe 1ength'of time it will take for her to develop as an ind;;Eh;lnt,'

free-thinking individual.

Institutional barriers. The community colleges in British Columbia. have

made a vital contribution to the people of -the province in their attempt to
meet the nqg@s of a diverse population, regardless of financia1 or educational”
background. Theoretically, the "open door" provides a means of access to
aéademic, occupational and technoiogica] training, adult basic'education.and

personal and cultural enrichment.

-
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The OECD report on educational policy in Canada (1976) saw the community
colleges as-representing "ah oasis to which old and young who have a“parficular
need méy turn at ahy time (OECD, 1976, p. 8)". fNeverthe]ess, in her croSs—.
Canada survey of learning opportunities for women, Willis (1977) found that
"whi]e’there has been a great proliferation of edu€ational programs geared to
women, there has been virtually no change in the é%éyision of the educational
services necessary in order for a woman to access learning in the first glace
(p. 2)". For example, 1ittle is done in the area ¢f pretesting to determine
aptitudes and interests of the applicant; and provision of chi]dfcare to reduce
worry and stress during in-c]éss hours has not been widely implemented. There
has been'widespread,1hsénsitivity'to the needs of wohen-returning to school
(Brandénburg, 1974f‘des%ité the fact that re-entry wohen constitute a véjuab]e
resource thét no school &én afford to neg1ect.~ Government funding agencies.
and college administratq?s bave rehained particularly insensitive to the need
for re-entry counselling, support services; child-care facilities; unbiased
career counsg]]ing; part-time p}oéramming; partitu]ar1y in vocational progré%ﬁ;
and financia]a§sjfignce for part-time learning (Krahauer, 1976; Shack, 1977;
Statistics Caﬁada, 1980;. Vander Voet, 1978). . ' )

In a nati?nwide survey of women students in two year colleges in 1976, it
was found, améng\numerous conclusions, that enrolIments in ndhtraditionalv
progfamsrwere largést where a we]]-defined\p]an for outreach provided suppbrt
systems throughout the student's training. At present, despite positive
activity in the initial counselling phase, jonce the re=entry ‘woman is in a
chosen program, little more is done to encourage discussion and provide
emotional suppbrt. Shack (1977) reported that most students in business

training see few students outside of class because vocational training is Tike

a fulltime job. Despite the OECD recommendation (1976) that all community

s N
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éo]]eges should akrahge*for part-time as well as- fulltime oppgrtunities in |
vocational educat{on; we are éntering‘the'next decade with few such opportu-
nities. Only recently haVe Saturday and evening programs been considered in

"the Off?ce Careers programs at Douglas Co]]ége, which spans a massive .region ,
on the Lower Mainland of British Columbia. L v

Such institutional Timitations met'by‘nonaff1uent mature s}udents in
college programs are often the result of a‘1ack of deep and sincere commitment
that these services aré really needed by women (Willis, 1977). The community
colleges in British Columbia have come a 1ong'ﬁay in offering equal opportunity
to higher education. FeeS are low and are cited by many students asvé major
reason for choosing a community college over a univerﬁity (Dennison, 1975). No
formal quaiificétions or documenﬁs are required. Studénts who don't meSE the
entrance requirements for programs are encouraged to increase their qua]iffca;
tions through Adult Basic Education, English as a Second‘Language courses, or ‘
Writing and Study Skills courses. Travel time has beeﬁ reduced by locating
college campuses c]qse‘to‘their students. |

In-addition to the efforts by the 6omﬁunity colleges to increase accessi;
bility to higher education and to make it more ega]itarﬁan, The: Open Learning
Institute (OLI) has recently opened its "doors" in Brjtish Columbia. According
to the Carney report, "the most likely candidate for distance education is the
adult requiring upgrading (1977, p. 7)". The survey also indicated that there
is a greater demand in British Columbia among adults for vocational and pubiic
school upgrading courses than for third and fourth year university programs. |
Itlis planned that these courses will utilize methods of instruction and )
delivery which include a province-wide 1ibfary system; courier serviﬁes: thé

telephone system and newspapers; in addition to printed materials and textbooks

(Carney, 1977).

p
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The Winegard report of 1976 had recommséded thatoestab1ished institutions
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utilize tutorial services and student-faculty éontact outside the traditional
classroom as the alternative modes of de]1very While there have been genuine

efforts in th1s direction by the un1vers1t1es and commun1ty colleges (E1lis,

~

1973) these institutions have not made significant efforts in the area of
manual trades, technical occupations, and skills training and upgrading. The
commitment to ﬁocationé] training at some of our community colleges is similar
to the commitment to providing programs for women - it is based_on reasons of
institutional jimage; to 1ook relevant in today's society; or to appear to‘bé
meeting.the'needS'of all segﬁents of the society (wi11js, 1977). Britain's

Open University drew the largest quota of its clientele from housewives and

»office/c]efica] staff - 25<percent (Pratt, 1971). If in fact the OLI draws

a similar quota of female students, it is indicative of the fact that despite
a policy of open-access, institutional barriers have served to restrict the
entry of mature women as surely as restrictive selection criteria has in the

past.

Summary. This review has fbcussed on the many characteristics, motiva~-
tions and bafrierSywhich all react together and contribute in some way or

other to the students ability to persist. It has been shown that females who

" return to school in mid-1ife, experience the frustrations of attempting to

adapt to insfitutions with policies which cater to youth, to males, and to

students who have an academic, as opposed to vocational, or&iffation.

1. Are there characteristic demographic and socio-economic facters
which can be used to predict early withdraWa] in the Office
Careers Programs at Douglas CoTTéQ;?

2. Do students who enter with intellectual or personal fulfillment
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aspirations withdrgy;in the face of barriers met as qdick]y as
those who entered with a high vocational commitment to obtain
job-entry ski11§, with little regard to the self-fulfillment
needs often sought by post-secondary students?

Is the college adapting positively to the needs and expectations
of itS hontraditiona1 student population through preparatory
programs and support networks runniné the 1éngth'of»the student's
stay? | \

Is thg Officé Careers brogram.chosen by students with careful

deliberation and the'avai]abilfty of other optjoﬂs known by the

 student? Can commitment to working in an office as a career goal

predict success or failure?
Is it possible to pinpoint the causes of attrition within the

program by course and by method of instruction? If so, can

practical changes be made to reduce the rate of attrition?

" Because of the amountzqf conflicting data in the area of attrition

research, and the difficulty this poses when attempting to draw a link betweén

female participation and attrition, this investigation has proceeded initially

through the formulation of a number of research questions on which the instru-

ment for data collection has been designed.

\
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A CHAPTER 111

-

~ Methodology and Procedure

~

site of the Study

The -study was carried ouf at Douglas College which is the second largest

community college in the province of British Columbia. Douglas Cp]]ege spans

a large region on the Lower Mainland of the province; these regions include

thé municipa]itieS'bf'New Westminster, Surrey, Delta, Newton,'Richmond,
Langley, Coquitlam, Port Coquitlam, Port Moody and Maple Ridge: Douglas
is a multi-campus institutidn with campuses located in seven. of the above
districts. The Office Careers discipline offers programs on'four’of these
locations. |

Douglas's statement of college philosophy reflects the goals and

objectives of a comprehensive community college. Specifically, the cd]]ege

has pledged to: |

1. pfovide a readily accessiB]e, comprehensive set‘df organized
learning oppo;taiities; .

2. direct its service; so that the complete spectrum‘of its
-communitfes has access to learning; |

3. organize its éffafrs so that the 1imitations of geographic
position, economic circumsténces,énd social demand and «expec-
tation bearing on the individual can be wholly or partially

overcome.

-

(Institutiona] Self-Study Steer{ng Committee,
Douglas College, 1978). .

Douglas's commitment to equality of opportunity provides for educational-activ-
ities taking into account widely differing levels and kinds of knowledge, skill,

and sensitivity possessed by people in widely disparate situations.

40
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The campuses which house Office Careers prdgrams (Coquitlam, Richmond,
Lahg]ey and Newton) are located in districts with a very heterogeneous student
pogu]a%ionh Many of the students come from middle td lower socio-economic
groups and are working part-time in order to attend college. There is also a

fairly large percentage of mature students with dependents.

Procedﬁre ) 7

v Originally it was planned to collect data from a random,samp]e of all the
students who had drbpped*out of the Office Careers'programs prior to completion.
However,rbecaUSe'of the'sometimes reticent nature of students who withdraw

from programs, there was concern over the rate of return of the"duestionnaire.
Therefo;e, it was decided to survey all students who had withdrawn from the
Office Caréers programs on all campuses. It is also important to note that
Coquitlam began admitting stqgents in Septemb&r, 1976, the Richmond Bookkeeping
program, ih January, 1977, and the_LanQ]éy program, in September, 1978. There-
fore the greatest number of early withdrawals surveyed may be drawn from

Coquitlam and Richmond as they have been in operation the longest. No attempt

has been made, however, to categorize the drbpouts according to campus.

Site of The Study

The Office Careers programs utilize a continuous intake admissions policy,

with smg]]'groups of students ehtering each month when others graduate and

vacate seats. Thus, a]]-;he programs operate largely oh'an individualized
study approach, with some small groupings for presentation of seminar tdpfcs,,
problem areas, etc. Cassette tapes and s1ide§ supp]emeht‘written, packaged
material to carry the student through each course without 1e¢tures. A1l pro-
grams run thirty hours a week; all have open blocks during the week to provide

for some flexibility. Attendance is taken in one twenty-seat program at the
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chhmond campus} the other prqgrahs, which coﬁstitute 100 seats, encourage \\; ;25’
students to monitor their own attendance agéﬁnstrperformance which is assessed
reqularly by the‘{nstructors. Assertiveness training workshbps, personal
development seminars and other toﬁics related to job opportunifiesdaﬁd planning
are made ayai]able to some of the stuaents; depending'on-the campus being
attended.
A1l campuses o;fér a vatiety_o? specialties which last from five to ten
months: clerk typist, stenographer, legal or medical i}enograﬁher and book-
keeper. The student.is generally placed on a waiting list and it may‘take
several months béfbée openingé become available. Dﬁring the academic year:
~1977-78 pretesting was used to reduce the attrition réte. 'However, the hroce§s
became unwieldly, creating ehtrance deTayS and vacant seats. The discipline -
chog? to defer pretesting and investigate the réte of attrition aftér the
acagémic year 1978-79. | ’
The subjects who téok pért in the éurvey display certain demographic
~ characteristics - their age is typica}]y over«25: they are more likely to be,
or have been married; and the majority have children. Average family incomé‘

is generally under $20,000. HMost. of the women surveyed had graduated from

high s¢hoo], or had at least some high school education (see Table 3).

Instrument -

A search of the literature for survey insfruments on dropouts from post-
secondary educatiQh and on female pafticipation in higher education turned'up
three huestibnnaires'which'were‘pertinent'to the study. The questibnnaire
used to surVey Business:Education studenf§\jn a study by Hoek (1978} offered
the possibility of duplication but with modifications to make it app]icabie

to dropouts, and to have an administrative, rather than a counselling, focus.

An ERIC search turned up a study of dropouts (Novak, 1978) which included the
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que;tionnaire used to collect data. The categeries under the headings "Possible
Reasons for Leaving.Schoo]"'and “Degree of Satisfaction with Scheo]“ were
adopted. Fina]]y,'waniewicz‘s OECA studye(1976) offered the‘opportunify.to
adjust some’ef‘the categeries as a result of hi% conc]usiqns about the "Non-
Learners: and "Would-bezLearners" categories. §%me specifie items'which

reflect the nature of the programs being studied were added.

Workability of the'questionnaire wasvtestee'by giving it-to-a small group
of eight'mature and twp xguthfu] women students-in the Office Careers progran
at Coquit]qm.‘ The students were asked to complete it-as well ae write comments
if any questions'appeared'ambiguous.f In order to assess tne'ciearness of the °
questions specifically aimed at dropouts, the studente were asked fer comments
on what they understood tnose'specifie questions to mean. The questionnaire
was modified and instructions were inc]uded to have it printed on both sides
of the page, as the studentS'found it lengthly but felt uneasy about elimi-
nating any of the questions. The questionnaire was then assessed by an
instructor in the Business Department for ease of compilation and input for the
conputera A cover letter was attachedAto the-questionnaire to eXp]ain its pur-
-pose and to solicit cooperation. A deadline for the return of'the'questionnaire'
was emphasized, and anonymity was promised. A business-reply postcar& was |
- inc]dded with each questionnaire. The former student was asked to fill in her

- name on the reverse side and forward it sebarate]y‘from the qUestionnaire if
she would agree to participate in a fellow—up interview. This ensured the
anonymify of the questionnaire responses. Everyone who returned the péstcard
nae interviewein‘Follow-up phone calls te nonrespondents(resu]ted in a 66 per-
cent rate’oi return. |

The final version of the survey instrument had 26 questions-and 189 indi-

vidual items (see Appendix 2). It was arranged in four sections: Section I



dealt with experiences while a student at Douglas and motivations for'entny;

Section 1I, with reactions to training in the Office Careers program; Section N
A II1, with a~variety of questions about per$ona1 background; and Section IV,

‘with prior education, work experience, and family income. The final question

was open-ended and invited responses in-any area.- A Likert scale approach

was used for Section I and Section II. It was felt that this format could be -

o

completed with greater ease by the former student, and could be tabulated more.

readily for entry on the computer (Appendix 2).

Procedure

One hundred forty-twerquestTonna1res were ma11ed the th1rd week of .
January, as it was fe]t'that the response rate would be greater after the
Christmas break fqr the group being surveyed. The cover letter requested
return of the quesStionnajre by February 15. In the th1rd and fourth week of
February, attempts were made to contact by phone everyone be1ng surveyed

Interviews were comp]eted by the end of March.

Th1rty -seven quest1onna1res were returned by the post off1ce as unmallable '

This was expected because when survey1ng dropouts, the nature of such a sample

tends to be more transient. Of the resulting 105 possible returns, 55 were

: returned. Fourteen people returned the post-card indicating their willingness

" to partfc1pate‘1n’an interview.



CHAPTER IV

Results and Discussiom-

The data_presented in the first part'of thisrchapter is drawn from
descriptive statijstics tabulated for the entﬁ?e qoestionnafre. After a
summary of demographic data for all respondents, the discussjon falls into
three parts: Socio-Economic Status; Reasons for Re-entry; Barriers which
Prevent Comp]etion Throughout the discussion, the reader is referred to
Table 2 wh1ch represents tota] responses for each 1tem in the quest1onna1re,-
with the modal response c1rc1ed for each var1ab1e The reader should not
" infer statistical re11ab111ty,1n the author's use of the word “more" through-
out this chapter For example, more people answered "To" prepare for a Job""
as strong]y agree to reasons for return1nq to schoo] than "To become more ’
educated"-means that a larger number of subjects responded in the instance.
This does not mean significantly more people strongly agreed to the above
~item. N |

/J‘
-—

Background. Characteristics of Quest1onna1re Respondents

The greatest number of respondents (30%) were between 40 - 50 years of .
~age wh11e the second 1argsst age group (19%) was between 21 - 25 years of age
(Question 12, Tab1e‘5). hThe reader's attention is drawn to a. typographical
error in the above question where two age categories may have merged, affecting
the numbers for the 36 - 40 years of age group, and the 41 - 50 years of age
group. Forty years appeared in item 05 and 06 of Question-12. This implies
that_there may be a degree of amb1gu1ty when reference is made to the age
groups between 36 and 50. Only four mofé”ké55dhdeht§'ihdicatedithaf'tﬁey were
married (54%), than those who responded as being single, separated or1divorced

(Question'13, Table 3). Eighteen of the respondents (37%) had no chi1dren,
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whereas 26 respondents (52%) indicated they had one or two children (Question
14). 'Most respondents are frpm two parent homes (Question 15). Whereas only
four offthé°resppndents (7%) had children under six years of age, 22, (40%)
indieated'having schoo] age children from 6 thrpugh 17 years of age. The
largest s1ng]e category had children over 18 years of age (Quest1on 17).

Most women felt that returning to school or work was not a v1ab1e
consideration until the children were at 1east six years. of age and ready to
enter school. Oniy three of those surveyed’(lO%) believed they could leave
their children prior to this age (Qqestion 17). Twice the number ofhrespon-
dent;(reported having mothers who were notvemp1dyed’6utside the hpme while

they were in school themselves, than those who had working mothers.

- Socio-Economic Status

A greater number of respondents have achieved high school graduation or
additiona] training than had dropped out of school priorrtp completion (Question
19, Table 3). However, when reporting level of education of spouse, the greater
number was reported in the "less than high schoo]_category";than in the other
categories-in Question 20. . |

Although all respondents had dropped from the Office Careers prbgram prior
to completion, high school Grade Po1nt Average s for the group were average and
“above - 50(92%) obta1ned a C or better average during their last years of
schqo] {(Question 21). This ftnd1ng supports Stanley (1968) who, using the
" General Aptitude Test Battery and the Wechler Adult Intelligence Scale to test
success in clerical office work, found no clear patterns to indicate a re]at1on-
ship between scholastic apt1tudekand success on the JOb

when asked to 1ist the main jobs he]d in. the past, on1y 58 percent responded
(TabTe'3). Of that amount, the most commonly c1ted»pos1t10n was clerical,

fo]]oﬁfd by Sales and Health (Questidn 22). Most respondents stayed with their

S
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emp]oyer for at least two‘years. The majority had worked fulltime. Of the «
23 respondents who indicated tHey were now employed, by far thevlargest numberr
were doing clerical work, Only two Tlisted their ﬁresent occup;tion as house-
wife (Question 23). ‘ |

Seventeen,of the dropouts (45%)-were still 1iving at home with their
parents. The majority came from blue collar homes and cited "meéhanic“ and
"laborer" as their father's occupation. "Sales" and "housewife" were most
often cited for the mother's occupation. Of thgse who are married, more
reported their spouse's occupatibn in the “Laborer" and “Sa]és" cétegory than
any othérs. , |

| An examination of approximate fami]y income suggests a middle or working .
class bias (Table 3). Fourteen respondents (32%) reporfed,incomes between ‘
$15,000 - $20,000 per'ahnum, while 11 respondentsg(é5%f reported incomes of “
less than $15,000 per annJm; However, 18 respondents (51%) indicate their
f&mi]y income was mbrenthan $20,000~a year§ (Question 26). This coincides
with studies done on female participation in te}tiary education which have
ﬁresented conf]icfiné evidence regarding famiiy income as a direct facfor to
‘\attrition. |

Motivation§ for Re-Entry

w

It i§ interesting to note that 47 of thé respondents (54%) agreed of ‘
-strongly agreéﬂ that their primary reason for retarning to school was to pre-
- pare for a job than any other reason (Question 1, Table 6). This contradicts
earlier findings (Iffert, 1957; Waniewicz, 1976) that men more often than
womén mentioned the practical goals of eduéation; Practical goals appeared of

major concern to the female subjects surveyed. Becoming more educated was also

an impgrtant reason for returning, and this contradicts Egginton (1978) who
suggests that vocational education students consider learning to be significagt]y-

less important than do npnvocational students. : 4 /
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Persoha] growth as a reason for returning a{so ranked high (35 reépon-
dents agreed or strbhgTy'agreed - 80%), while 31 (71%) agreed that they wanted
to aChieve‘iﬁdependence3 and 29 (68%) saw college as a way of meeting others.
These findings C]ose]yvpara]]el those of the OECA study (1976) which list |
in descending-order of significance the following reasons for returning to
school: personal growth and development; employment rgquiremepts; Jjob |
advancement; financial benefits; college credit; and socializing.

When asked why they returned at this particular time in their life, the
women's responses were equally enlightening (Question 2). While 25 respon- ‘
dentsl(SS%) agreed or strongly agrégd that there was‘definite1y an economic
need for them to go to work, 34 (77%) reported that the intrinsic appeal of
the courses offered at that time was what encouraged thém to return. Twenty-
three students (51%) disagreed that not being able to obtain employment was
a degiding factor in their return to college.  This suggests thét initial
. commitment to eithergqn educational or occupational goal cannot benused to
predict completion, as a large proportion of the dropouts surveyed were E

commé%%ed to both.

Barriers

Thirty-six respondents (80%) disagreed or strbngly disagreed that they
"“ we}e dissatisfied with themselves or with their inabi]ity’tO‘finish thé pro- -
gram (Question 3). Forty-two respondents (90%) disagreed that their place is
in the home. Although the review of related literature suggests a decrease
“in self-concept as a result of dropping out, this appears to contradict that
notion. However, no statistical analyses were dqnerin order.to interpret '
these findings. The ;ata suggests an improved self-concept and increased
ability to relate with others. Twenty-eight (61%) agreed or strongly a ced
that they had developed employable skills, despite 1eaving prior to gradj:;)on.

8\
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The community college system was established in part>to provide assess
to té?fiary education to thoée students who-would otherwise not qualify to .
enter university. Location, fi} structure and entrance requirements are‘the
most significant points in fav of the cmnﬁunity colleges for many. This
study reinforces the acceptance of this cbncept particularly with regard to
fee;structure. When asked what changes the former studerits would 1ike to see
at the college (Quest1on«4), 30 respondents (67%) d1sagreed or strongly dis~
agreed that Tower tuition Was necessary (Table 7). The respondents were more -
concerned with changes. being made in the supportivegnetwork of thé'c011ege:
35 respondénts“(78%) agreed or strongly agreed that more help with career
p]énning should be provided;-33 respondents (68%) wanied job placement pro-
vided; 23 respondents (60%) would have 1iked the opporkunity to study
part-timé. The.bo]leges have been slow to provide part-time study in the
occupational area, whereas it has been provided in some of the career prégrams
and in the academic programs for a considerable amount of time. Being able
to obtain a certificate or university transfer credit while retaining a full-
. time job was one of the goals the co]]egeé strived to meet.- At Douglas,
provision was finally made in the academjc year 1979-80 for students to study
part-time in the Office Careers program. Inadequateccareer counselTing for
women students and little job placement has been cited in numerous»studies as
a cause for concern and further.invéstigation (Wi1li$, 1977; Sch]ossbérg, 1972;,
Hoek, 19?8). |
‘ While a common belief is that business training is chosen by studehts who
can't heet the grade in the academic ;F a (Shack, 1977), 27 students (59%) dis-
agreed or strong]y d1sagreed that the é:ﬂrse work was not cha%]eng1ng_62uest1on
5A). FRew of them left because of low grades - 39 studepts (87%) d1sagreed or

strongly disagreed with that statement. The data collected suggests that rather
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than 1imited ability, a more significént reason for early withdrawal may be |
an inQdequate ]evel of study skills prior to entky.as_we]] as a lack of
opportunity for prior soﬁnd eduéation at ihe high school level. Forty respon-
dents (89%)»agreed or strangly agreed that lack of prior education was a |
handicap (5A-03), while 37 respondents (86%)-reported'fnadequate study skills
as a peréonal barrier to comp]etjon'(SC-OS). Having taught in the pfogram l
for five years, the author concurs with these findings. Students are ndt‘
tested to determ{ﬁevwhether thei'can successfully complete with the level of .
education they have upon entry. Math skills afe often so poor that routing
centering and tabulation tasks on the typewriter can't be mastered. Poor
reading and comprehensioﬁ skills make it difficult for the‘studéht to under~
stand the written content of the course; which is the major part of an indi-
vidualized program. | v

The Office Careers dropouts judged the certificate to be important and
~ they entered with some awareness of other options avaifab]e besides secretar-
ial work (5C and D). A]thougﬁ individuq]ized’instructi;n has been criticized
-foé being somewhat impersonal and "cold", 37 of the women (71%) disagreed or
| strongly disagreed with that statement (5D-04). Few of tﬁe respondents plan
to re—epro]] at Doug]és or at any other institution in the same program,
a]Eﬁough a large number were undecided (Question 6). ‘,

" The Office Careers women chose the program because the job oppo}tunities
in secretarial work are excellent - 40 students (89%) agreed or strongly
»agreéd to that statement (Question 7, Table 8). Thafgtraining time is rela-
tively short was also a significant factor. Curiously enough, 42 students
(91%) reported that they chose office work because they like it. This finding
is often one generated from an acad;mic area (Astjn, 1975); pasélstudies ih‘

~—

the occupational area have found that just over half the respondents are



51
vinterested in the work (Hoek, 1978). A large number of the respondents saw
_ office work es a stepping-stone to a better career, which is frightening when
one considers that on]y'e nominal percentege of women office worker; are
promoted into careers where typing is ndt the major requirement of their posi-
tion (ﬁi]lis, 1977). -While most respondents felt office work suijted their |
abilities, an alarming number didn't even consider any otherdoccupation. This
finding concurs w1th a problem Shack (1977) found in her 1nterv1ews with fema]e
business educat1on students ‘across Canada -~ Tow expectations on the part of
student, their famities, and the employer. Many of them enter with a singTe:#",
mindedness because they 1aek confidence in 1ife skills, and working in an
office, torthem, is on par with their naivity. The.colleges,‘Tike most high
scnools, separate vocational eddcetion students from the general Sstream,
promoting elitist thinking. )
~ When queétioned about their reactions to Office Careers programs spec}‘
fically, there were a number of 1nteresting and unexpected findings. When the
Office Career program began in 1976, individualized instruction was new and
it was introduced with hesitance and considerable res1stence by the instructors,. -
and, so it was believed, by .the students. However, more student disagreed
with the statement that they disliked individualized 1nstruct1on, that they
found the constant assessment_requ1red by self-paced 1nstruct1on threatening,
that grades rather than mastery of unit obJect1ves would be preferab]e, and
vthat lectures would be a preferred mode ofginstruction (Question 8 and 9A,
Table 9). Since tnese elements reflect the nature of an individualized program,'
the data suggests studenté'prefer this mode of instruction for Office Careers
training. Although most:agreed that the instructors were fair in their assess-
ment, they found some instructors' attitudes toward their own subject matter

created a Somewhatvtense and uncomfortable climate. This may be a result of
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instructors viewing their subjects és‘the key to the training, while seeing -
ethers subJects as not contr1but1ng equally to the final product. |

‘While the Office Careers dropouts;found conf11ct1ng demands on their '
time a s1gn1f1cant factor in their withdrawal 8L08), most found husbands
were reasonably ;upport1ye ﬂn the home, and a 1esser number felt their chil-
dren were Sdpportive of théir returning to schoo] (Question 10). While 11
respondents‘(44%)“agreed or strongTy agreed that their instructors. encouraged |
them to kemain,,a]most~a$ many said that their instructors Qere not suppor-
tive This m?y 'suggest that some of the instructors, a]though well-versed.
in the1r subJect area, are not equa]]y as able to cope with the prob]ems of
mature women students when they are not specifically SUbJECt oriented. ‘Faculty
attitudes have been cited in prior studies as often beiﬁg a hajor barrier>
(Zimmerman, 1978). f

In an attempt to ensure that the program still reflects the needs of the
market, tﬁe students were asked to rate the courses according to'their percep-
tions of how worthwhile each was fo their 1mmediaté or future goals (Tab]e 11).
Typing and Bookkeeping were seen as thé key areas for training, followed by
Business Math, Business English and Office P rocedures (Question 11). A1l of
the above subjects are now in the core program which a]T students must take
prior to entering a specialty option.

The dropouts who participated in this survey display many common charac-
teristics (Table 3). Most were betgeén 26 and»SO years of age, with the
greatest proportion centerihg in the 40 - 50 yéars of age category. Most were;
or had beén, married and had one or two children of school age or beyond. Few
had returned to §choo1 or work prior to their children entering school. Over
half of the respbndents had worked previously - most,common1y in the service

sector. TFamily income suggestsa strong middle or working class bias.

— ~
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While the respondents fg]t that preparing for a job was their primary

reason for returning to school, two other imbortant cohsiderat{ons included
becoming more educated and énhancing personal growth. They chose secretarial
work, often with little prior exploration-.of job optionS, becau  'ob -
opportunities in this‘area are good and they could foresee prom::;QB?/advance-
ment. | .
The barriers which forced them out of the system prior to completion
were economic need,vcohf1icting demands ‘on their time, and an inabiiity to\
set goals and work independeht]y. However, many a]sé felt %ﬁst they had
stayed long enough to develop employable skills, suggesting that they had
used the system, i.e., the fulltime certificate program, as a means of up-
grading only when part-time status and/or shorter citation (4 month programs) g
were not available.

" The abovg profile may indeed reflect trainees who graduate as well aé
those who withdraw early. Further studies using graduates as the sample

surveyéd would provide some worthwhile cqmparisons to the resu]ts of this

study.
T



§ - 54

A

e

Selected Findings:

Following the descriptive analysis, cht seuare tests of indepepdence‘
_ were conducted with several of the demographtc variables. The demographic ‘ r*
variables formed one factor in the analysis with theritem responses in the
first ten questions forming the other factor. The‘deTpgraphic variables used
were: age ‘12); marital statps (13);.iﬁcome‘(26)§ leve]l of education (19);
attitude toward the age children should be when mother returns toAschool/work“

(17); mother's emp]oyment outside-the home wh11e respondent was grow1ng up (18),

‘Space:constraints. would ‘make -the- presentat1on of: the data for all of these
‘analyses cumbersome; ~however, ‘since an 1dent1ca}'procedure>was‘usedtfor all tests,

a sample-is produced -below.

~ //EXPECTANCY TABLE FOR
| ITEM NUMBER 1-01

Factor A
—_— @,
Strongly | . ' o
Agree 8 ' 7 6 1 3 7 2 . 34
< Agree 0 1 2 0 |. 2 71 o 12
. ‘ vt :
Disagree 0 0 0 2 170 1 0 3
Strongly . ~— -
Disagree 0 0 0 0 0 0 0 -0 {
No‘Opinion 0 0 0 9 ' 0. 0 - 0 0
Factor B 20 &

under yrs. 21-25 26-30 31-35 36-40 40-50 51-60  Total =49 -
FIGURE 1 "

Note . Item 1-01 To what extent do the following reflect your reasons for
returning to school - To prepare for a JOb

"t
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Simi]ar expectancy tabTes were derived for “To become ‘more éducated" (Item
1-02); "To enter the job.markét%quiékly" (Item 1—03); and so on‘through all
‘iteMS,contéined wfthin’the.first ten questions. Then the analysis was
répeated for the second demographic variable "marital status.” The level
of significance was set at p. <.01 and a-summary of results depitting those

items reaching significance is given in Table 4.

Age |

Age was a factor influencing the way women requpded to each reason
listed for returning to schoo],.othér than "to become more educated." The
largest category of women who strongly agreed or égreed that prebaring for - J
a job was the key reason for entry’wéré.under 20 years of age. Developing
skills to become more effective with family or community, as well as makiqgaﬁ
contact with other people, was cgmmon]y expressed as a reason by women in
the 40 - 50 years of age group. Women in this age group often return to
schod] for retraining because of family or marital changes, whereas being.
unable to get a job is a more immediate reason for retraining for the 20
years of age and under‘group. : -

When asked to consider the changes they woulq like to see at the college, | P/
students between 26 - 30 years of age recommeﬁded provision of child care,
while providing additional financial aid was impartant to this group and the

over 40 group. Economic factors do not rate high in the 30 - 40 years of age

VAN

group, suggesting that these are the years when a spouse is providing a rea-
\ sonable income. . -

Upon examining the statistics oﬁ,obstéc]es which necessitated eér]y with-
drawal, only those students iﬁ the 20 - 30 years_pf‘age group reported academic
considerations és a reason for dropping out. This may reflect the major .

changes which took place in the public school system prior to the "back to basic"

- -
rd
\ ' ’ ) {




56
movement in the latter‘éart of the seventies. This group also reports -
financial probTems aé being'aﬁ important reason for withdrawing, child care
being too expensive, and jnability to get financial aid.“

*When ésked about the elements of the program that made them withdraw,
the largest category of women mentioning a dislike of individualized instruc-

-

tion and the informality of the program, were25 years or uﬁder. Presumably '
these people came thfough the structured high schooffsystem within the last
six years and found adapting to the teachers' enfbrced goals much easier -
than setting'their—own. The mature gropp'however, seeking alternatives to
homemaking, seemed to adapt quickly to the self-discipline required by a
self-paced, indiVidualized‘program. 0n1y_tho%éirespoﬁdentS'in the 40 - 50
years of age group agréed that five courses (which'fu11 time attendance
| requires) were too heavy.® L o

Iﬁ the nonacademic area, the 20 - 30 years of age group surfaced as
having the most concerns - guilt over neglect of children, lack of energy,
~ no time for social life, and a strong preference for evening classes.
| The data also indicates thét'the 4d - 50 years of age group hgd expecta-
tions about college which were 1ef£ unfulfilled. Only the 21 - 25 years of
age group repbrt interest in re-enrolling at the same college in the same

program.

7 a

Marital Status . 7

Selected findings when using marital status as the independent variable
we;e also interesting. Becoming more educated and qualifying for a promotion
were mentioned most often by the sing]e/sebarated/divorced group as‘reasons
for returning to school than the married group, suggesting that they are more
interested in the job opportunities‘fﬁe program can offer. A]though single

students are the largest category choosing a career for immediat?;£2245:tny
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reasons, all groups surveyed felt that preparing for a job was a hajof/fv |
reaSon'for‘retukniﬁéfiﬁﬁschOOf, |

Married students genera]]y agreed that'a lessening of home responsibil-
. itie§ led-to thefrvreturn to school at this time; they are more likely to
" report feeling in a rut at home and being uqhappy'witﬁ themse]ve§ than are -
single or sepérated/divorced'respondents. |
| When considering the barriers whichrprevented'comp]etion'of’thaypgogram,
more single respondents than-married respondents felt'a lack of prior echa—
tion contributed to their drdpping out. Child care'appeared;tO'bg a greater
concern to married students;* Single persons fe]t‘the effects Of'qn impersoha]
atmosphere,'which can sometimes occur=in‘se1f4pated pfograms, moreso thanh¢
- married persons felt such effects.
| More married students and all separated/divorced respondents felt office
work suited their abilities and personaiity than did the single group. How-
ever, no significant relationship was noted in the value these:groups p]acéd
on bué{ness education as a stepping stone requiring a minimum inVeétment of

time. $\§<\___~\\

One final observation can be made when considering marital status as the‘
independent Variab]e{ While few of the married group found their children -
were suppartive of their returhing to school, all of the separated/divorced
group agreed that their'childreh‘encouraged‘them‘to'remain in the program.

This group relies on the support of children and friends to a far greater
extent than the married group does. It is distﬂrbing'tO"report'that none

of this group felt encouraged by their instructors; while a full quarter of

the married studenES‘strengly'disagneed;thai:théir 0ffice Céreer'instrﬁcforsr o
were a source of support prior to withdrawa]# Although no statistical

analysis of the fipdings was ddne,’some consideration might be given in

oy
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',future to allow instructors to become familiar with'the'pattefné‘of women's
V]iVes in*therhopeAthat'they:cén Q\}ér‘come*th‘reir“c'an'b1'ase‘s''ahd."at‘tituc:lers.FB lr
Since the‘instfubtor is in-contact with'the*student'ﬁore‘than'anyone e]éé

in the system, this must-be-considered-a primary objective.i L

_A]though all income ]eve]sireported*concerns'about*job’opportunities,
those whose'income*was:under“$20§gﬁﬁ”a year.cited1"preparing'for a job";
“enterfng‘the'job'market“;*“achieving'independence“;‘and""qua]ifyihg for a

promotion" most often-as being-a prime considerationfor returning to co]ésgff .

Family income as the independénf'variab]e'rea ed” he- level of Sighifican e

with numerodse}easons for returning to college at this time - a lessening bf.ﬁzzu;7.
home resgonsibi]ities; economic need to work, not‘happy withiself‘and'ingbil-
ity to get a job. As would be expected, upper income respondents fé]t a
lessening of home responsibilities, while 50 percent of resppndentS’in all
income levels-agreed there was an,econqﬁic need to work. The ]err income
group formed the 1argesf category to agree that theirucollege'expgrieﬁce

gave them sélf—féspect and confidence; they found it easier to relate to
other people; and they were happier wamen as'a result of their exgirience.

"~ Only thosekwith family -incomes exceeding $30,0&1}5year’fe1t tha‘*nothing had
" changed for them'despite‘attendance'at‘co]K:ge.l The lower income group
strongly agreed that changes need tb‘be'madefin the program before students
like themsé]ves could succeszu]fy 6omp1ete, lower tuitionfénd proQision of

financial aid:ahﬂftﬁi1d;¢5réfbéihg'théif'uppermbst7Concerns. Most of this

"'gro&b’&FEﬁBEd'becéESe'they did not have enough moﬁéy"to continue and they
'found child care t00'éigensive. These findings'support those of Stine (1976)‘
and those of Summerskill“{1362) whose review of Titerature found financial
reasons weré among the top’tﬁree most important factors in attrition. This

-



59

:is:significant when“stu&yfng the community college sgstem,sjnce the‘inébme ;
1e9e1s of'students attending f%esé institutions generally are ]ower,~partic—b
ularly for vbcationa] students (Dennison et al, 1975). ’

| Higher ihcbme women ﬁost,bften mentioned dropping beééuse of institu-
tional, rather than personal, academic, or financial barriers. Although all
'respondents felt thay didn't have enough kndw]edge of whaf options were
avai]ab]e; higher income women were more likely to repoft that the course
work wasn't cha]jepgihg; the certificate not important. Theiriexpectations
of "being at college" were very'diffekent from reality. Théy strongly dis-
agreed wifh the possibility of re-enrolling at Douglas or elsewhere. Lower
and middle income groups fe]t'strongly that better counse]]ing‘may have
chanéed their mind abou% withdrawing. This supports the_findings of Krakauer v
(1976), Shack (1977) and Vandert;::E (1978) that govérnment agencies and
college administrators have remained insensitive tb'the need for re—entryi

counselling support services for women, regardless of age, marital status or

income.

Age of Children Prior To Entry v

Reseérch suggests that most women prefgr to remain-in the home until
their children are ofxscho?l age, at which point thej oftqu§eek retraining
or a job (Hoek; 1978). Thevdes¢r5ptive déta in this surQe; agfeés with those
finqingﬁ. When used as the independent Variab]e and'cross tabulations are
done, some interesting findings result. The review of related literature sug-

gests that most women return. to school/work when their children are in ther

é]eﬁentéky syStém'(éQégwé';”iéfyééfé) beéadéé:fﬁéyﬁaré in a rut or are ndfrhaph§
with themselves. This concurs wfth Brandenburg's findings (1974) that middle

motherhood is often a time of renewed identity crises and a second important

period for career exploration. Thei]argest category of respondents had



children over school age;'ihowever, a large number in this group cited “ggjff\
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over neglect of children" as‘a'major'nonaéademic reason for withdrawing.
They found the time of the classes convenient; in fact. more respondents with
chi]drggfover‘the age of 13‘stated“a‘preferenée“for‘evening”ciasses.

Of those respondents whose children were under 6 years of age, 100 per-

cent indicated their husbahdS'did'not'encodrage'them to remain in the program,
Ay ’ ‘
~ suggesting that caring for infants in the early years is still viewed as the

major role of the female. Support by chi]drén was at its lowest when children

were in the teenage years. Th55'support‘varie5‘when one holds-marital status

-~ as the constant variable - child and parental support networks for éing]e -

parents were strengthened considerably.

»

Highest Level of Education Reached By Student
Research question 2 in thé-réview_of related literature attempts to
measure commitment to studies when one is academically versus occupationally
b

goal oriented. It is interesting to examine the level of education the

‘respondent has prior to entry and their reasons for returning to school.

More high school gradhate;freported retqrning to school to obtain a certifi-
cate or college credit than did those with a level of education somewhat less
than Grade 12. This group also agreed that the coufse content'appealéd‘to
them. A1l groups were in strong agreement thatA1ower tuition, child care,
and the provision of more financia]xaid are desirable institutional changes.
A significant relationship was observed betweén educatioha1 level of the
respondent\and the desire to imprbve the;qua]itj of instructors. More high .
school graduates and those with some college expressed a desire for sucha

change.
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bbstac]es which'prevented"completion'inc]uded "qhi]d‘care too expensive";
*no financial aid"; and'“too'ﬁard to keep house and go to school." With:
‘regard‘tb'the'reasonS‘for choosing Office Careers over other career programs,
more students with-a high school diploma felt that'family expectations - influ-
enced'thém'mofe than-any other group."Inability to set goals, guilt over
neglect of children, lack of energy and the"inappropriate*time'of the classes
were elements" 1ead1ng to-withdrawal which- reached a stat1st1ca11y s1gn1f1cant

level when level of -education was held-as the- 1ndependent variable.-

Summar,

- As can be observed in Table 4 some of the items reached the Teve} of
- significance for up to four of the independent-variables. Age, mafftai status
and income were factors influencing the degree to which "preparing for a job"
and “personal reasons for returning to school." Guilt about neglect of chil-
dren. as a nonacademic pressure Yeading to ear1y withdrawal was influenced by
the factors marital status, income, edycational level of respondént and
attitude toward ége children shoﬁ]d be priofrid returning to gchoo]/ﬁork.
Financia]Aconcerns leading to ea%]y wiﬁhdrawal, including cﬁi]d care’being
too expensfve and inability to get financial aid reached a significant 1evé1'
when age, educational level of tﬁe student, and attitude towards age of chil-
dren should be prior to returning to school/work were the"independent variables.
Inability to keep house and go to school as a pérsdna] obstacle reached
significance with aTl,of‘the above, including marital status as a fourth
ﬁndependent variable. i _

Hben,one_consjders;the;demographicAdafafpresentedfinfthe;beginhing~ofr

this chapter, the background characteristics of the Office Career dropouts
are considerably different from the average college or university student as

reported by Dennison (1975) and Carney (1977). ‘The age of the réspondents
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studied is typically over 25; they are likely to be, or have been, married§
and the majority have‘chi]drén. S]ightly over ha]f*bf the reépondentﬁ,have.
held jobs prior to réturning to school --all in fhe servicé'br "Earing"
professionS'typica1 of*the'femaie'S'narrow career horiions. Ayerage family
incomg is genera11y under $20,000 a year. ‘ o

As is evident‘from'the'data'iﬁ Table 1, the forecast is that-the above
25 years of age gfoupywi]] show an increase in all regions of British Columbia.
A]thodgh'Douglas Co]]ege'iS‘geherally‘aware:that'there'iS‘a‘decline in the
rate of increase of young college age sfudents; the system'has not adapted
satisfactorily to meet the needs of the changing popﬁ]ation.

In summarizing the descriptive data, it was notéd'that'most'of the
students entered college to prepare for employment, but, in’Eﬁﬁﬁtion, many
were seeking to fulfill personal goals. Financial concerns and Tack of
child care for the Tower income'studehtS‘created a situation where they were
forced ‘to exit prior to completion Qnée they felt they had obtained at least
one sa]eab]é sk%]]. The programs are designed Fo hold a studentruntil a
certificate can be awarded; the data suggests alternatives must be sought to
provide several exit points determined by market demand and the constraints
placed on the student's lifestyle. Lack of career planning and counselling
was felt by all income groups and surfaced as the major reason for highgr
income studen£§it:::pping. Few of the students surveyed plan to return to
Douglas or any Other college. ' | ’

On the positive side, individuq}ized instruction was viewed as an
excellent mode of instruction for business office-training by students. With
modifications as-suggested for additional exit points, it9w55'seen”a5"pref-'
erable to the traditional lecture style of instruction: However, the ability

of some faculty members to deal witﬁior know when to refer, those problems
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certificate s t were not considered. This information was felt by the
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which deal with 1ifestyle and transition (and thus affect individual progress)

left much tovbe desifed.< While the primary.reason giveﬁ by the respondents in
this sﬁrvey for entering the Office Careers program is to brepare for eﬁp]qy—
T?ni4/%he students' ability £0‘adapt to internal andvexterna] pressures was
largely ignored. Thus it appears that various reasons became factors in
dropping out, including family commitments, lack of opportunity for'partétime

study, lack of prior study skills, and a somewhat insensitive attitude on the

- part of the instructors in Office Careers. A1l of these reasons must be taken

into consideration by administrators, instructors and counsellors in the -

'co11ege system.

Limitations » .
It is unfortunafe that further stgtistita] analysis could not have
followed in order to ascertain the probability of differences being chance
occurrences. However, it is hoped that the data gafhered in this study Qi]TV
provide the)necessary incentive to initiate further analysis leading to
poéitive change for those individuals dealing with students in Office Caréers,
It should also be noted that respondents were not grouped according to -

campus; therefo;z, location of program, ;mstructbrs involved in training, and

writer to be irrelevant to the data being gathered in order to interpret the
research questions posed in Ch@pter II1. 1In addition, time constraints méant
that no other college could be surveyedg‘therefore, any conclusions can

répresent only the dropouts surveyed.

IntervTEW'andings'

The interviews conducted as follow-up to 'the questionnaires were of

particular value in identifying some of the more immediate concerns of the

///’/~%\\\

B
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surveyed group. The questionnaire was used during the interview as a gui&e
in order to structure the)informatioh obtéined.v The open-ended question
(Question 2}) which welcomes further comments was used to probe the 1ntér—
viewee's concerns moré déep]y and to.obtain more éomp1ete data. This section
sumgpnizes the responses pbtained to this question during the interviews, as
well as those commenfs received on the returned queStﬁonnairés.

Poor career counse]]ing and 1ack of job .placement were among the most
common concerns mentioned. One student stated her étrong preferehce for
Nursing; but she was éncouraged to take a "short business course" by a coun¥
sellor. Many dropped when they realized they hadn't been given enpugh infor-
mation prior to entfy to make an appropriate choice. "Several studehts
mentioned the "lack of in§truction”Aaﬁd "the need for greater pressure" being
exerted on tﬁe students by the instrucfors. Short-term goal setting in a
self-paced program ;§§ exceedingly difficultfor those who_had fecent]y left
the structured high school system. One mentioned that "pace set by the

instructors was toq slow", failing to grasp the concept of student-controlled

‘time goals. Another disﬁiked being placed on a progress contract when her

work failed to meet the maximum 1imits set by the instructor.

Those students who came in with specific goals in mind view the program

~in a more positive 1light. One student wanted "to upgrade Typing and Business

Méchines" only; once §he met;ﬁér objectiyes, she left. 'Another, although
withdrawing prior to comﬁ]etion, was able to obtain-theﬂnECessary skills to
run a medical office for five specialists. Several dropouts yiewed the pro-
gram as a "brush-dp" only and expressed their discontent at not being able to
register as a part-time studen£ in only qﬁe or'twq courses. (As of the
academic year 1979 - 1980, studentSJare-now able tb elect this option at all

e
campuses. )
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Comments with specific reference to subject area were illuminating.
Many found the English course and the*Bookkegping courée too heavy. ‘Several
st s felt shorter courses should be avéi]éb]é, particularly fbrtfhe
'mature adult. One of the most frequént'éomments Q§de by the younger studehts
was that the program was!“tbo basic" and “repetitﬁbe of high school bh;iness
‘cpurses.“, Tﬁey felt someone-should have examined their high'schbo1 transcript
~pfior to entry (particu]ar]y since‘AdmfsséQns require that they.produée their
’transcript) and advised: them that much of the program was similar to what they
" had-already comblete&. |
~—
Some other verbatim comments which-it is difficult to ;ategorize_were as
follows: o | |
"It improved my self-cbnfidence.“
"The classrooms were too noiéy to'get‘anything done."
"The inéfructor was not up to date in Bookkeeping, which was all
I was interested in...."
"Mothers should stay hbme; kids.néed you more than a job."
“"There was cgnsfant'dissentjon fn fhé classroom with_the'fo?eign
studeﬁfs taking up all the Tnstructor's time.". o

"Reading andastudy‘skilfs wésn't offered when I needed it most."

"ItvheTped me to see that I need a]ot‘more before I can go to work."

"The Essonda]ercaMpué was depressing. Some of the students who were

also pat1ents took up too much of the instructor's time.'

After tabu]at1on of the quest1onna1re results, a discrepancy was noted
between the data collected in the interviews and that collected through tabu-
- lation of responses on the questionnaire. Nﬁiie the Targest categbry of
quest{onnaireLrespondehts disagreed that betteratounse11ing may have made
-them change their mind'(Question 5D-01? 03), pbor career counselling was of

. 7 o B
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uppermost. concern to the interviewees. In addition, while the largest cat Qory
of questionnaire respondents’Qiewediindividualized'instruction positively ‘~—1f"
(Question 9A-04, 07), many of the interviewees would have preferred more‘struc?
ture and greater’pressure,placed'on the student by the instructors. " Inability

. to set short-term goals was cited by both groups as a major difficulty, sug-

‘gesting a need for greater clarification of aptitude and commitment prior.to
ﬁ;ntering as 1f- aced program Although 1aeh of prior skills, including
readirg and co ehen51on was not tited as a maJor prob]em for the question-

« naire respondents (Question'8-04), it was cited numerous times by the inter-
viewees,']eading the writer to view this area nith some concern. .In,additien,
the writer's experience since collection of this data suggests a strong need |
for service in this area, apart from what the data indicates Reading and

A

study skills workshops have now become part of the new student’ S progran,»
genera]]y taking place during the first monthiéfter entry The greater con-
fidence that has ‘been exhibited by these present trainees indicates that the
recommendation re: reading and study sk111s in Chapter V is sound.

Finally, although most questionnaire respondents disagreed that special-
ized'courses were not available to them in order to increase their expertise,
several -of those students who were interviewed found the present program "too
basic", "too semilar t0'high'sch001." Because pf'pﬁpﬁTation shifts to more
rural areas in the Lower Mainland of British Columbia, the writer has recom\
mended in Chapter V, more specialized options be developed for the urban
campuses, such a? New westminister By prov1d1ng such spec1a11t1es, theA
student can pbtain expertise while in schoo], rather than re]ying on the
employer toiprov1de such"opportunities.‘ The 1argest category of question-
naire respondents clearly indicated (Question 7-06) that they viewed the

Office Careers program as only a beginning; yet research indicates promotion

on the job is not yet common when considering clerical positions (Willis, 1977).



Summan of Interv1ew Findings and Open- Endedgguestion

A Tack of understanding about the method of 1nstruction and about course
content is .evident from this section, indicating a pressing need to improve
the orientation process, as well as eVa]uation of prior skills. The number of
people who»mentioned"Bookkeeping and English as being;undu]y heavy‘warrantS"
examination of curriculum in both cases. (Both courses are presently being
revised for the 1980-81 écademic year to permit two or three exit points
depending on the requirements of the option chosen. )

Instructors and‘gff;nistrators need to ook at the phy51ca1 layout of
the business labs totde rmine if the,n01se level can be reduced through the
addition'of sound baffles and/or partitions. Constant act1v1ty and noise
within the ‘1abs was an often-mentioned comp]aint

An effort must be made to-lessen the 1ik s of the Office Careers
programs at the college level to business training in the ‘high schools.
Specialized options must Bg made available for younger students who'have'
recently completed a high school business'program and for those who have

\<gorke/Pﬂor several years but wish to broaden-their chances for advanceme;§,
promotion or transfer. However, the basic ‘core must remain in p]ace for é
those students who retunn to scvgi? re]ative]y unskilled. |

Finally, Office Career instructors ‘must take care that they don't fill
a remedial function, bnt that SC:dents who need remedial work in math,

;EEnglish or verbal ski]]s are reierred to the appropriate programs. The ratio
of students to instructor in the Office)Career programs {20 students to 1

. 1nstructor) makes remedial work an 1mp8%51b111ty and creates resentment among

those who are unab]e*to*utilize the instructor's knowledge effectively.
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CHAPTER V

Conc]usions and Recommendations

The Review of Re]afed Literature ciearly suggests that there is an
enormous amount of conflicting data in the area of dropout research. When
applied to a nontraditional group such as the one surveyed, it becomes

difficu]f to apb]y much of wha£ has been learned in the past about students

- who withdraw from co]]ege‘ﬁ?ior to completing a program or course. To assist

in this investigation, six research questions were formulated.- THis section

will attempt to answer those questions as they pertain to the sample under

investigation.

1. Are there charécteristic demograbhic and socio-economic factors
- which can be used to predict early withdrawal in the Office

Careers programs?

The majority of tﬂg\dropouts‘were over 26 years of age but under 50
(with the gféatest nuﬁber between 40‘- 50 years); of those under 25, only 15
percent had children; of those over 25, 82 percent had chi]drenﬁ 57.7 percent
had mothers who were not employed outside the home; 46 pércent had completed
high school, while 29 percent had less than high school completion. ‘Most of
the surveyedkgroup have an average family income of less than $20,000. Few
are housewives; many of them reborted presént employment in-the three trad-
itionally low paying, female occupational classes - clerical, sales and health.

If a survey of récent graduates as opposed to dropouts were now done, the
demographic*and‘socfd-economic characteristics may indeed be similar to the
surve&ed group. “togically; it seems as though the above Fharactéristics could

apply to both dropouts and persisters, i.e., to students who enroil in Office

68
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Careers. Since it was beyond the scope of this study to conduct- further sta-

tistical analysis, the'charaCteristicé cannot be ascribed to dropouts alone.

2. Do students who enter with ihte]]éctua] or personal fulfillment
aspirations withdraw in the face of barriers met as quickly as.
those who entered with a high vocational commitment-to obtain
job—entry skills, with Tittle regard to the se1f-fu1fi]1ment‘_‘g

needs often sought by post-secondary students?

Past research has suggested that strong initial commitment to an occupa-
tional goal, és in vocational certificéte programs, can 1ead‘to dropping out <
faster than a strong commitment to learning or education (van Dyck, 1977).
The‘findings here support Eggiptohfs assertfon (1978) that females and minority
groups in vocational educatioﬁ%éeldom view 1ea§ning’ESJ9e insighificant.
Personal growth ranked almost as h%gh as prepgring for a job when asked why
the student returned to school. A large percentage found college coﬁrses
intrinsically appealing. \ |

These findings suggest thﬁ% dropping'ouf gannot be predicted by initial
commitment to a goal, be it egucationa] or occupational. The findings in the
area of reas;ns‘for returning to school bring to the surface the need for prior
clarification of program content and’ studapt ambitions so that the student can
make an informed choice of program. Students may‘be misdirected intO‘Offiqe
Careefs through their own inability to make personal chpices, because all their
Tife they have been socialized to‘livelaccording to the choiées of thers.

With career information and counselling lacking, which was reported by the
largest category of students, these women were led into the traditiona] career
programs, rather than such options as Business Management, Construction, Data

Processing, etc., which may lead to a more enriched career with greater promo-

tional opportunities.
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3. *Is the college adépting positively to the needs and expéctations
of its nontraditionai student populations through preparatory

programs and support networks running the length of-the student's

stay? " '
— \

Since,this study began, the éo]]ege has introduced part-time evening
prograhs on two of its campuses, as well as part-time day programs on all
campuses“having an Office Caréérs program. Students wishing to upgrade one
or two skillstno Tonger need to enroll in an entire certificate program.

(This option has long been available in the academic sector.) The fee
structure is attractive when compared to any private business college.

Location wise, Douglas offers training in Office'Careers throughout its region.
Individualized iﬁstruction has permitted'cohtinuous entry so that students
need not wait till the beginning of a semester to enroll. The se]f-pacéﬂ
program have permitted the able student to cbmp]ete qu{ckly, while allowing
the slower student (either slow in ability or because of an abundance of
responsibility dutside the college) to méet the same objective, but ina
greater length of time. Students who are unable to meet tﬁe program'sbobjec- .
tives are generally:referred to remedial programs in the system, instead of
simply being “"dropped". |

The findings of this study indi¢ that the areas of greatest concern
are personal and oftgen nonacademic. éz::Jt 6ver neglect-of children; financial
concerns; and inabiTity to maintain the home and attend school fu]]tigg; per-
sonal growth desires - all reached a level of significance with thre; or more
independent variab}es in the chi squarg'aﬂalysis. Career planning, financi&lx\
assistancg and planning short courses %n reading and sthdy skills for the

mature student who is a bit "rusty" - all were mentioned as desirable institu-

tional changes. Result of descriptive data show that 54 hercent of the

-~

=
g
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respondents saw career p]anning as a major concern, 60 percent of all respon-
dents’ cons1der'Job placement a necessity. As more and more women become
e11g1h;e for CEIC subsidies, the colleges have succumbed to the concept that
Ofche Careers is the “obvious choice” for a woman wanting retra1n1ng As the
seatswpurchased by CEIC have increased, the co]]ege has permitted CEIC to
infioence both content and duration of the programs. 1In addition, it is assumed"
that CEIC trainees will assume‘priorityhover a "fee=payers" wait list, and that
| every student sponsored 1sr"tra1nab1e" 1n what is fast becom1ng a highly sk111ed,
phqiess1on. Pretesting to determine apt1tude for office work and ab111t1es
is sefaom\ art of the entry process. The,danger!11es in the educat1ona1 quality
of the programs being sacrificedbfor production-1ine training by,accommodating
_ everyone who a821ies, regardléss of aptitude or interest, in order to fill the =~
ever eager JOb market 4 |

Thus while the college is providing what. its. mandate orlgﬁnally set out
to provide, i.e., access to those groups who. wou]d not norma]]y be able to
enter a post-secondary 1nst1tut1on, it 15 not adaptlng the 1earn1ng env1ronment

.

after entry to the number of mature(igmg]es who now make up-a major’percentage
of its entire student enrollment. "

3

4. 1Is the Office Careers program chosen by studentsxwith careful
de]iberation and awareness of the availab¥lity of other options?
Can commitment to working in an office.as a career goa] predict

success or fa11ure? o .z N

5

The resnits of responses to Questions 5D-01, b37705 sﬂggest that the groop

surveyed had a positive view of off1ce work ~but chose, 0ff1ce Careers ma1n]y L

because of the excellent job opportun1t1es in clérical work, and the re]atlvely

sgprt training time. A large proportion v1ewedaoff1ce work as a stepping-stone

~



A _'t to a better career in which they wou]dn't:have "tortype all day";'few consid-
- ered other kinds ot training Which‘mightzhaueﬁseruedfthis”Function'nuch’BEtter,
It is unlikely that once enro]]ed §n Office Careers, their awareness w1]1
' i 1ncrease, for vocationqj«orograms<;re/se1dom 1ntegrated into-the general stream
%\,vxiitcollege programming. | ' | |
Thus it appears the- surveyed group's perceptions of o?fice work have. been
‘obtained;from superficial sources«;uch'as telévision, magazines, etc., and

awareness of other optionS‘is generally 1ackin§f“

5. Is it possible to pinpoint the causes of attrition within the
= . . . » r
‘program by coUrse'and*by‘method‘ofﬁinstructfon?* Ifso, can

practical changes be made to reduce the rate of attrition?

Individuaiized instruction is viewed positively by the majority of the
students” surveyed. More respondents between 31\- 40 disagreed with the state-
ment that they disliked individual.instruction, .than those respondents under
25 year "\>5age; Consid ion;shoqu“be“given”to utilizing-dead-lines-and - -
progress 6)

a more’étp

fing skill levels so that students uho wish to obtain an entry level

tracts for the younger students who indicated a preference for

ured env1ronment In addition, more erit points should be built

in at va
~ Job as opoosed to one that may’be‘higher paying, may leave with a citation of
“achievement, instead of the 1abef\23:opouts". '

The physical layout of the bus{ness labs should be a major Concern as

well. ~Lack of sound—proofing and partitions to']imit movement_were the two

most common comp]aints of the surveyed group in the open-ended question.

Con51derab1e curriculum revision has been done for the 1980-81 academic

year, which shou]d reduce the complaints about the ]ength of the English

and Bookkeeping courses, aﬂd,the "1rre1evance" of the Math course,

\ | %
S S
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© Finally, insfructors invthéAOfficéfCareefsAdisciplinermustrbemexposed,

through information session$ with the Depar?meﬁt of Women's Studies and

other women's groupsl(a]ong with administraéors;guhgounsel1ors on those

campuses whic%'ére predominant]y~femé1e) to the pressures and’anxieties felt

by Tow and middle class womenvwho make up the majority of their ehro]]ment.

Income was a factor influencing the encouragement given by the Office Careers

instructors prior to withdrawal (Question 10-08). If those women are to be

' convinced that they can function7successfu11¥ in a paid job, the instructors

and administrators must first Be convinced. Income as a factor also influ-
enced financial concerns, as well as esteem needs (Question 2-03, 07, 08).
These-needs; as well as resistance met at home (Quest%on 5B-04) - all are
barriers which must be recognized before fhe kind of learning environment

which encourages'sUccess can be utilized effectively.

s

Recommendations fbr Action ,
The findings of this study bear clearly in the present operations at”
Doug]aé College. Following are some suggested actions which can be impTe-

mented over a period of time as institutional policy.

1. Increase the Tevel and expertise of career tounse]]ing and

planning, and job placement.

2. Provide the mechanism, i.e., staff, for pretes;jng of app]itants

to occur prior to entry. Readin ahd stud ski]ls courses -shoul
ceur prior to entry. Reading and study skills courses- hould .~

be provided almost on a continuous intake basis so these skills

caﬁ be obtained prior to entry.

3. Provide the support‘meéhanismswqf'MOst concern to-the female

student, i.e., child-minding and after school care, p]us access -
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to financial assistance for part-time students. Provision .

for child care should be'automatic'pn campuses (such as

Coquitlam) which are predominantly females.

Liaison must occur between Women's Studies'and those programs
which are predominantly female. Instructors, Administrators,

Counsel]orsaapd‘EdéﬁP1annersvmust»be made aware of the special

_needs of the returrfing female- student.

5. More exit points should be built in at varying skill levels,

in programs such as Office Administration, so that sfudents

who wish to obtain an entry level job may leave without the

status of "dropout". In addition, specialty options and

transferability to Business Management should be provided for

achievement oriented students desiring greater oppéftUnities.

- RecommendationS'for Further,Study o

1.

. This may help to clarify if women in general consider few

Because most dropouts surveyed appear to have inaccurate

perceptions of office work, as noted in the response to

‘Research Question 4 immediately prior to this section, an

interesting fo11ow-ub for further study may be to develop a

~guestionnaire which deals with percqéiions of one's chosen

career path and distribute it to other women®students in

programs such as Dental Assisting, Child Care or Nursing.

e

S

~ options when choosing a EE?EEF}AbF‘Tf”fﬁTg“ffﬁdfﬁgfﬁfrf*7"*¥g’7ﬁ“ﬁ477'474ﬂ”

neculiar to Office Caréers,

'Because the findings of this survey cannot be generalized to

e .
a larger popu{ii?ahg a fo]]ow-upf§$,fema]e-graduates may help
Py . o

L
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to determine the similarities andlbr differences in demographic -
charécteristics, motivations and constraints felt by graduates
as opposed to dropouts. Allong;term follow-up may also be of
\ interest in comparing recognition and~achievement on the job
| of those who graduated ahd of those who left after achieving

the level of skiT] necéssary to obtain an entry level position.
3. As a number of respondents;suggested office work was viewed as .
a;fégPihg-sfone in their careér‘path, a comparison.study of
\ ‘.%emaTeQ\gntering the Businesg Management options as opposed to
| females e;%gﬁingréhe Office Gafeers,optio; wod]d e1ucidatév,:
somé of the édngeptions held by theSe two groups regarding
“careers" ahd,"cgrger paths for the future". A comparison of
commitment- to 1earn%hg‘and/or cdmmitment to an octupétiona]

objective for these two groups would also be fruitful.

L

Conc]usion—of~the—§tudyf K
 ? Unfortunétély, it was not pbssib]e‘tozcdhduct fyrther statisticaf analysis
in order to allow the writer to determine tﬁe‘probaQility of the differences‘ |
between the categories being a chance occurfente, Initially, it seemed logical
to place the "no opinion" category as the fifth categony‘after‘"strongiy agree",

”agr ", "disagree" and "strbng]y disagree”, It was felt tﬁat there was no
rel ionshibrbetweén this catégory and the four other cétegories of the scale.
However, were the quest{onnaire to be\redesighed, the "no opinion" category

would be placed in the middle of the scale, as is usually done. This would. .-

permit the writer to conduct further statistical amalysis that would allow T

ep »

-
-, e
3

ries and indicate precisely where, on the

< . N

comparisons of the different ¢

scale, the largest category “Fesponses Tie.
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Despite the aboVe shq{tcoming of the questionnaire, it is hopedVEhat
implementatién of some ef—thé recommendations made in the answers to‘fhe'
research questions poséd in Chapter II will assist every female student Qho'
in future enters the Office Careers programs in thé community’co1Jege_system.
No Tonger can we continue to base our instruction, curriculum and COunselling‘
on the precept that male careers areqa;hievement oriented and female céreers
are support oriented. Responsibility for ensuring that the studentnéiiiifes

maximum results according to her own abilities, interests, values anfl ambitions

‘Ties with every Tevel of educator, be it administrator, instructor or counsel-

lor, in a system which prides itself in giving every individua] "a second chance".

g
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Part 1. :
This section deals with your experiences while a student at Douglas College

Table 2

Frequency of Responses

for Questionnaire Items

. @
e T Ly B -

‘ : S
! ‘ »

[ —

-
4

Please respond to each item by circling the appropriaté number;

09)

2. C(Consider the factors that led you to attend college at
this particular gime.

To develop skills to become more effective with
my family or communlty

To what extent do the following

Tteflect your reasons for returning when you did, Tather
than ear

o1)
02)
03)
oh)
05)
06)
07)
.08)

ier, or later.

Dissatisfaction with my job
Lessening of home responsibilities
Economic need to work

Intrinsic appeal of courses offered
in a rut at home

Family or marital changes(death divorce, separatlon)
Not happy with myself »

Couldn't get a job

For example, if your main reason for coming to Douglas was 3
* to prepare for a_job, your response in No. 1(01) will be: o 5
[} ©
To prepare fdrajobr®2 3 4 5 g’ '2 c
l . . .~ > ¢ > 2
Be sure to respond Lo each item in each question. = ¢ E
c ] |2 N =Y o B
6 © m 6 0
1 9% - [%2] 1 9%
o O = w0
) ) n < o wn =
I.- To what extent do the following reflect your reasons I 2 3 4 5
for returning to school?
01) To prepare for a job , 1?3 0 O
02) To become more educated 20 (21 110
03) To enter the job market quickly - 53 3°1
04) For personal growth ) @5 o %
05) To qualify for a promotion v £ s @4 1
06) To receive a certificate or college credit o Do 2 &
07) To make contact with other people Q@9 2 %
08) To achieve independence 1 @i o 3
(I

v

-0
e
®
-

@sq IR
[ L 1
9 4 2 !
2605 0
sé?.@.)ém
2 14 5 9
q@ia o 2
5 4 5

'q-,\




_In what ways did your experiences with the college

Table 2'Continued

2 -

influence you? To what degree do the following reflect

—~Strongly Agree

NAgree

wpDisagree
+Strongly Disagfee
wviNo Opinion

changes within yoursel f?

o1)
02)
03)
oh)
05)

.06)

07)
08)
09)

} feel confused, restless and discontent

It gave me self-respect and confidence .

It made me decide that my place is in the home

| can relate better with other'people and age groups
It decreased my respect and liking for other women

| am a happier woman

| feel worthless because | didn't complete

Nothlng has changed for me

| developed employable skills

Consider the changes’ you would like to see at the

college based on your experiences there.
may have enabled you tq complete the program?

" Which ones
To what

extent would you like to see changes made in the
following areas?

o)
02)
03)
o4)
05)

- 06)

07)
08)

03)

Lower tuition

Provide child care

Provide more help with career planning
Provide fewer social activities
Improve quality of instructors

Allow for part-time study

Screen out poorer students

Provide more financial aid /
Provide job placement

Consider the obstacles which prevented you from
completing the training program and obtaining a
certificate. To what extent were these your reasons
for leaving Douglas College?

A. .

Academic

01) Course work' not challenging

02) Grades were too low

03) Lack of prioy education

04) Specialized courses not avallable
B.

Financial’

01) Not enough money to continue
02) Child care too expensive

03) Could not get financial aid
04) Spouse would not support education financially

.

0\4:0'0- -— — ) e

P
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Table 2 Continued

-3_

5. .
C.
Personal
01) Too hard to keep house and go to school
02) | learned all 1 needed to learn to get a job
03) Marriage situation changed plans
O4) Partfcipation in class made me nervous
05) Inadquate study skills
06) '11llness - personal or family.
07) | got a job “ ¥
08) Family didn't want 'me to continue
09) 1 didn't feel the certificate was important
D. i
Institutional : ,
01} Djidn't have enough knowledge of options to make a’

d choice of programs
02) Washp't able to get the schedule/time | needed
03) Better counseling may have changed my mind about
leaving
04) The atmosphere was so impersonal, | felt like a
number. : )

05) The counsellor didn't suggest alternatives
06) The college was not what | expected

6. How do you feel about re-enrolling at Douglas College

) or at some other post-secondary institution in the
future? ) )
01) | plan to re-enrol eventually in the same program

~at Douglas Coliege o
02) t plan to re-enrol in the same program but at
another institution .
03) 1 feel undecided about re-enrolling at all
04) 1 do not plan to re-enrol -
" Part 2

Thrs—s=ction deals more specifically with your reactions
to your training in the Office Careers program.

7.

Consider your reasons for choosing to enter the Office
Careers program, rather than any other career program.
To what extent do the following reflect your reasons for

. EE A TR

having chosen this occupation?

0t)
02)
03)

04)
05)
~08)

07)
08)

09)

Job opportunities in~an office are good
Training time is relatively short

I disliked office work but couldn't see myself‘inr

anything else

I am interested-in the work

Cost of training is reasonable.

It seemed like a good place to begin my career in
business ‘ )
I didn't consider any other kind of training

It suited my abilities and personality

My family Wapted me to take it

FP~—n RGO £

) 9 ™
o ‘
s 4 .
2 5« '
> 0>~-9
& -
§ 8§ 26 8
S el 5 oo
v < O wuvn 2z
t 2 3 45
2 2 1
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1 0B 1@
1 2 aD8 2
o @ ¥ o2
- § o
q L 4
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t o n@s
310 9 4
¥ o @ 1?7
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- Table 2 Continued

-
N

.

Consider the aspects‘of your training that created
pressures and anxieties for you. To what extent do

you feel the following created a tense and uncomfortable
climate in whiech to work?

01) Constant testing

02) Some' instructor's attitudes toward subject matter

03) Class discussions

04) tack of prior skills |nclud|ng read:ng and
comprehension

05) Unable to organize my tume and set goals for myself

06) Timed assignments (typing, calculator drills)

07) No quiet place to study

08) Conflicting demands on my time (home, job, school) -

09) Too long a day'to study.

Consider the elements of the program, as~well as the
non-academic pressures, which made you withdraw. To
what extent do each of the following reflect your
decision to withdraw?

A.

Acadenic :
01) T dislike individualized instruction
02) | prefer to get grades for my efforts (A's, B's,

etc.)
03) The program was too,tough for me o
04) The atmosphere was too relaxed for me
05) Course content didn't challenge my intellect =~

06) Some instructors weren't fair in their assessment

07) 1| prefer lectures/more structure '

08) | just wanted to learn to type (or one other single

skill) :

09) Five courses were too heavy

B. '

Non-Academic ) )

01) tack of self-confidence

02) Family was non-supportive

03) | was unable to set my own goals and work
. independently

04) Guilt about neglect of children

05) Lack of energy

06) Time of classes was bad for me

07) No time for social ljfe, hobbies, etc.

08) 1| prefer evening classes ;

09) Personality conflict with’ instructcr

- - [+}]
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: Table 2 Continued - i -
L - [
o
- 5 - ° — ;., -
N a
o o—
< o a ¢
. : . } > o > 2
10. Sometimes those persons closest to us withdraw their - ¢ 5 £
support when it is most needed. Consider the influence [§ § B § &
of the people around you when you decided to withdraw s &2 5 o
from the program. To what extent did each of the v < e n =z
of the following (if applicable to you) encourage you 1 2 .3 4 5§
to remain in the program? .
"01) Husband 2.9 2 4 ‘
02) Children. T T PR
' 03) Parents 37 4 1
04) Brothers and sisters . 145 4 3
05) Male friends - 1 555 o
“06) Female friends : o @ . 2
07) Employer N - l 2 ©
08) Office Career fnstructors ' 3 @ 4
09) €lassmates 2% 4 3
i, Of the courses which you took do you agree that each
“served. to prepare you well for the world of work?
Please rate those courses you took according to your
preceptions of how worthwhile each was to your ’
immediate or future goals. .
01) Typing W a4 4y 3
02) Business English @ 4 4 {1 .
03) Business Math and Machines ~ - N 1 @ 2 {2
04) Bookkeeping . @ o 2 3
'05) Office Procedures : : , - 173 é Lt %2
06) Shorthand ) ¥ A a2 2
07) Legal Office Procedures a2 2 o%
08). Medical Office Procedures 2 2 2 oD
fart 3 ’ -
Th—Ts‘é‘ctlon covers a variety of guestions -about your background
12. What is your age? {check) ' R
0i) _q 20 or under ° 05) § 36.- kO years of ace
02) yp 21 = 25 years of age 06) .f1¢)40 - 50 years of age
.03) g 26 - 30 years of age 07) 3 51 - 60 years of age
ok) _4 31 - 35 years of age 08) _J_SI or over '
13. What is your marital status? (check) )
01) 9y single (never married) 03) married
02) 4 separated or divorced 04) —5 widowed
15. How many children do you have? (check} - .
01) if none 04) { three
02) done ~.05) g four _ _ .
03) @two © 06) _; five or more
15. Are you a single pﬁ’én{_? {check) -
0l) & yes .02) no

[N O T
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" Table 2 Continued - R T
o~ :
16. Indicate whether you have children in any of the followang age
categories. (check) . v N
01) 2 birth - 3 years Oh) 1213 - 17 years
02) 2 4 - 6 years ) 05);\ 18 - 22 years
03) 45 6 - 12 years 06)‘[ 23 years -and over
17. How old- d!d you feel the children ‘had to be“before you returned '
. to school/work? (check)
~01) _g infancy 0L4) - 7 - 12 years
" 02) j 2~ 5 years 05) 13 - 17 years
-03) 7 6 years (school entry) 06) _3 |8 years or over
18. Was your mother employed outside the home whlle you were growang
up (before you were 18)? (check) .
01) )g7yes . 02)( 103)" 4 no
. B appl»cable
Part 4 .

Thvs Section deals with questions rega«glgg/your educatlon and work experience.

.19,

20.

21.

- reached by your spouse? (check one)

03) Technical or trade school

What was the highest level of educatnon you reached7 (chéck one)
01) Less than high school

02) High schoo! grad

03) Technical or trade school

04) Some college or-university
05) College diploma

06) Bachelors degree

07) Professional desngnatlon (C.G.A.,LL.B.,etc.)
08) Doctorate degree - T

°H+®%

If applicable, what was the highest Ievel:ofF;Eucation

01) Less than high school
02)° High schoal grad

b

04) Some college or university

05) College diploma 9

06) Bachelors degree ‘ 2
- 07) Professional. de5|gnat|on (C G.A.,LL.B.,etc.)" )

08) Doctorate degree - . - o D

What was your approximate grade average during your last years at school?

Assume that.80% and above = A; 65% to 79% = B; 50% to 642 =xC, if grades .
" were not assigned in your school system. (check)

01) ¢ A 02) B 03)i1gC 0b4) obelowtC 05) i é%n t remember e

» B (~
Y
;

e e e e e




23.

24,

25.
Z6.

27.

n
| 100
Table 2 Continued = . ' -
. = 7 = | . . |
Please list the main jobs you ge\?a_d in fhe past. Maximum three.

- LENGTH OF = AMOUNT OF TIME FULL-TIME OR

OCCUPATION, TYPE QF WORK . TIME'AT JOB  SINCE LEAVING PART-TIME

aumL@._Eh;miun._l - D__u.unths__@EuLl_'ﬁma___@
Sades -9 Pages -] | m.i\;..n__‘w_mnﬂs__ﬂ PartTme = 9

'Hﬁhlﬂx__ﬂ__L&hm__Bﬁa_ﬁa_nux__‘iQs:m‘_ﬂmn__ﬂ

What is the job you have at present, if empJoyed"

-

o LENGTH OF  FULL-TIME OR
OCCUPATION, TYPE OF WORK TIME AT JOB-  PART-TIME

RN

0

—

a) Are you still lwmg at home? . (check) ot) yes 02) 3 no
b) If you are still”living at home, what is: oo

father s occupatlon Meehanie ! Lal:n:::‘@?d"‘:‘] 2
~ mother's occupation§ |eg - | Hn:s:mf::é? laborer-2

|f you are married, what is your spouse 's occupatlon C vaation= 2
Co— Sales l Lakarcr -(D

What is the approximate family income over the last year? (check one)
01) ¢, $ 4,999 or less 05) 1 _$20,000 - 1$29.,999.

02)_3 $ 5,000 - $ 9,999 06) 4 $30,000 - $39,999

03) 2. $10,000 - $lb,999 07) Y $40,000 or more
ou)@sw,ooo - $19,999 ,

Because questionnaires are sometimes llmlted in reflecting all of your
concerns, any further comments you have would be welcome.




Table 2 Continued

THAT COMPLETES THE QUESTIONNAIRE!

Would you kindly place the fLasf jour digits only of your
telephone numbern on the Line fo Zhe night. Theos will

allow the computer to scat fhe responses while fretaining
complete anonimily. - /4.2 : N

THANK YOU:

Your assistance is greatly appreciated. If you
believe you could assist me more through a '
personal interxéew, pleas€ forward the postcard
included with the questionnaire. | will be in
touch with you to.make an appointment when it will

be most convenient for you.

~L
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Table 2 Continued

~

The data for Quéstion 23 are: .

OccuEétion ) " Length of
) ' : -Time at Job
Clerical -1 . -0 - 12 months - 8
Sales - -5 T ’ : o
Health -2 13 - 24 months - 8
“Police > .~-1
_ Farmer -1 25 months & over-4
- Housewife - 2
Unemployed - 1
e
!
_ ;//
. //
—~_
\ - ¥
> “" hod
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- .“Note. The modal response has been circled for each questionnaire item.

Full Time
or Part Time

Full gime - ]3

Part time - 6

b
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Table 4 ‘ . 108
Questionnaire |tems Reaching
Level of S?gnificahce .

for Selected’Variables

SURVEY OF FORMER STUDENTS -
in
OFFICE CAREERS TRAINING

Part 1
TR15 section deals wnth your experiences while a student at Douglas College.

Please respond to each item by circling the-appropriate number

U= >y
For example, if your main reason for coming to‘Doﬁglas was :‘E
to prepare for a job, your response in No. 1(01) will be: 5 g?ﬁ"
v~ Q
To prepare for a job @ 2 3 4 5. ® é“\ Ec:
. . . . o Sau oA
Be suwre to nespond to each item in each question. P wg >
' - = 52 25
K - s g.8 B85
' o £ 8 2% 5
l. ,To what extent do the following reflect your reasons o o S Q4 o ’
< = — 0 <O !
for returning to school? - !
01) To prepare for a job : vIivivy j
02) To become mare educated - V4 Y
03) To enter the job market quickly v v i
04) For personal growth J v !
05) To qualify for a promotion vV Iiv |V 3
06){30 receive a certificate or college credit v v i
07) To make contact with other pecple v/ ;
08) To achieve independence v/
09) To develop skills to become more effective with v V4
my famlly or communlty ——
2, Consider the factors that_ led you to attend college at
this particular time. To what extent do the following
-~ reflect your reasons for returning when. you did, rather
than earlier, or later.
01) Dissatisfaction with my job ‘ :
02) Lessening of home responsibilities N RvAR4
03) Economic need to work . . v W
Ob4) Intrinsic appeal of courses offered . W
05) In a rug at home - : N 7
06) FamnlyU§3>mar|tal changes(death, divorce, separation) V4 ‘
07) Not happy ' with myself . 7
08) Couldn't get a job . 7 7
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Table 4 Continued

-2 -

In what ways did your experiences with the college

influence you? To what degree do the follow:ng reflect

changes within yourself? .

‘01) | feel confused, restless and dnscontent

- 02) It gave me self-respect and confudence

03) It made me decide that my place is in the home

04) 1| can relate better with other people and age groups
05) I't decreased my respect and liking for other women

06) 1 am a happier woman _

07) | feel worthless because 1 didn't complete

08) Nothing has changed for me

09) t developed employable skills

Consider the changes you would like to see at the
‘college based on your experiences there. Which ones

may have enabled you to complete the program7 -To what

extent would you like to see changes made in the
following areas? . .
01) Lower tuition ‘ '
02) Provide child care : \\‘wq
03) Provide more help with career planning
04) Provide fewer sogjal attivities

) Improve quality of instructors

) Allow for part-time study
07) Screen out poorer students

) Provide more financial aid

) Provide job placement

Consider the obstacles which prevented you from
completing the training program and obtaining a
certificate. To what extent wefe these your reasons
for leaving -Douglas College? .
A.
Academic
01) Course work not challengin
02) Grades were too low )
03) Lack of prior educati
04) Specialized courses
B. . )
Financial -

01) Not enough money to cont
02) Child care too expensive
03) Could not get financial aid

04) Spouse would not support education financially

¥
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Part 2

to your tra

7.
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o o wx 55 |
&5 2 3« B !
= < = — 10 &-""o‘m i
C. i
Personal - P
01) Too hard to keep house&and go to school. v]v N4 v |
02) 1 learned all | need¢d to learn to get a job / i i
- 03) Marriage situation changed ;%2"5 . b |
»0#) Participation in class made nervous h v v !
05) Inadequate study skills T iV i ’
06) 11lness - personal or family - v !
97) | got a job 4 B [
08) Family didn't want me to continue X VI T o B
09) I didn't feel the certificate was important \$/ f
D. —— W e
Institutional %
01) Didn't have enough knowledge of options to make a E
.dood c¢hoice of programs vV s
02), Wasn' égzﬁle to gét the schedule/tlme | needed = . g
.03) Better tounseling may have changed my mind about o - f
leaving ) _ e
04) The atmosphere was so |mpersona1 1 felt . ’ :
number. v
05) The counsellor didn't suggest alternatives J
N4

06)§Tﬁ€/23\{iji‘was not what | expected
How do you feel_about re-enrolling at
or at some other pos ary i
future?

01) 1 plan to re-enrol eventually.in the same progra

at Douglas College
02) | plan to re-enrol in the same program but at

another institution

| feel undecided about re-enrolling at all

_ | do not plan to re-enrol

n deals more specifically with your reactions
ing in the Office Careers.program.

Consider your reasons for choosing to enter the O0ffice
Careers program, rather than any other career program.
"To what extent do the following reflect your reasons for
having chosen this occupafion7 .
01) Job opportunities in an office are good
02) Training time is relatively short
03) 1 disliked office work but couldn't see myself in
anything else
04) t am interested in the work
05) Cost of training is reasonable
06) It seemed like a good place to begin my career in
business <
07) -} didn't consider any other kind of training
08) 1t suited my abilities and personality
09) My family wanted me to take it

v

s
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. S & ¢ 3=E
Consider the aspects of your training that created e = S gx mOuw
pressures and anxieties for you. To what extent do 2 8 5 8% g54
~ you feel the following created-a tense and uncomfortable *
climate in which to work? . . : H
01) Constant testnng ’ v_ v
. 02) Some instructor's attitudes toward subject matter v
03) Class discussions v V/
04) Lack of prior skills including reading and
comprehension )
05) Unable to organize my time and set goals for myself v,
06) Timed assignments (typing, calculator drills) 71
07) No quiet place to study V4
08) Conflicting demands on my time (home, job, school) ~ [ v
09). Too long a day to study. v VZ
Consider the elements of the program, as well as the
non-academic pressures, which made you withdraw. To
what extent do each of the folloewing reflect your
decision to withdraw? A
A. :
Academic ,
01) t dislike individualized instruction ;
02) 1 prefer to get grades for my efforts (A's, B's, 'i
etc.) ]
03) The program was too tough for me 1 -
O4) The atmosphere was too relaxed for me JT i
05) .Course content didn't challenge my intellect VA B V4 !
06) Some instructors weren't fair in their assessment - ,
07) | prefer lectures/more structure . ;
08) 1 just wanted to learn to type (or one other single ‘
skill) : - v . v
09) Five courses were too heavy * v
B. : ‘
Non-Academic
01) Lack of self-confidence /
02) Family was non-supportive . . 4
03) I was unable to set my own goals and work - ] Vv
independently ] .
oh) Gu:lt about neglect of children _ v A/ v
05) Tack of energy g » T v
06) Time of classes was bad for me 7 7
07) No time for social life, hobbies, etc. : .
08) | prefer evening classes
09) Personality conflict with instructor 7
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10. Sometimes those persons closest to us withdraw their E 2 ° §' EE WX
support when it is most needed. Consider the influence - 8 Etx 5O !
~of the people around you when yeu decided to withdraw O O £ Y% P Y
from the program. To what extent did each of the <~ ®= = 40 =o
of the following (if applicable to you) encourage you
to remain in the program? - )
0)) Husband . . N v
02) Children - . '
03) Parents : v N
04) Brothers and sisters
05) Male friends
06) Female friends
-07) Employer ,
08) Office Career Instructors — vas -
09) Classmates , ' V4
1 0f the courses which you took, do you agree that each
served to prepare you well for the world of work?
Please rate those courses you took according to your "]
preceptions of how worthwhile each was to you} : “
N immediate ‘or future goals. X“*
01) Typing _ \’
02) Business English
‘03) Business Math and Machines - .
04) Bookkeeping . ' :
05) Office Procedures o
06) Sharthand )
07) Legal 0ffice Procedures
08) Medical Office Procedures _ _] -
art 3 ., . .
tion covers a variety of questions about your background.
12. What is your age? (check) : -
0l) . 20 or under’ 05) 26 - LD years of age
02) __ 21 ~ 25 years of age 06) 40 - 50 years of age
03) __ 26 - 30 years of age 07) ___51 - 60 years of age
04) 31 - 35 years of age 08) ___61 or over 7
13. What is your marital status? (check)
© 01) ___single (never married) 03) _ married
. 02) _° separated or divorced 04) __ widowed
i4. How many children do you have? (check)
~ 01) __ none 04) ___ three
. 02)  one . . 05) __ four
03) ___two’ 06) ___ five or more
I5. Are you a single parent? (check) ___,./

2

ol) yes 02) ___no
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16. Indicate whether you have chnldren in any of the following age
categories. (check)
0l) birth - 3 years 04) __ 13 -17 years
02) __4 - 6 years ,05) 18 - 22 years :
03) 6 = 12 years 06) 23 years and over
17. How old dld you feel the children had to be before you returned
: to school/work? (check)
01) - infancy G4) 7 - 12 years
02) ~ 2 - 5 years 05) 13 - 17 years
03) 6 years (school entry) 06) |8 years or-over
18. Was your mother employed outside the heme while you wgre growing
up (before you were 18)? (check)
01) __yes 02) _ no 03) not »
, . ) applicable

Part 4
This section deals with questions regarding your education and work experience.

19. What was the highest level of educatlon you reached7 {check one)
01) Less than high school

02) High school grad

03) Technical or trade school

04) Some college or university

05) College diploma

06) Bachelors degree

07) Protessional designation (C.G.A.,LL.B. etc.)-
08) Doctorate degree

|!ll|l!

20. If applicable, what was the highest level of education
' reached by your-spouse? {check one)

0!) Less than high school -

02) High school grad-

03) Technical or trade school

04) "Some college or university

05) College diploma

06) Bachelors degree

07) Professional designation (C. G A.yLL.B.,etc.)

08) Doctorate degree

T

21. What was your approxiﬁate grade average during your last years at school?
Assume that 80% and above = A; 65% to 79% = B; 50% to 64% = C, if grades
were not assigned in your school system. (check)
0i) A 02) B 03)__¢C 04)___pelow C 05)__ can't remember

!
!
-
N
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2 « °

. Note. Variables having x2 of'p <:.Oi are indicated»by a check.(v)

Note. When Item 18 (Was yo&r mother employed outside the home while you

_ were growing up) was used as Factor B, nongfof the items reached levei

of significance; therefore are not included in this table.

’
4

v
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' Table 5
Distribution'of Respondents | N
| By Age
Years Number Percentage \

20 or ’under ' 9 16.4

21-25 ., .10 18.2

26 - 30 ) 8 14.5
Ca1-3s _% 7.3

36 - 40 o5 o R

81-5 . 16 29.1 f{f_\\‘,

51 - 60 | 2 - 3.6~ . | ‘

61 or over 1 1.8

Total - 55 ~ 100.0

Q‘-,#,%L'x&m:ak:ﬂ- s b
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| Table 6 ' 4
Féctors Leading To Enrollment
| Distr%bution of Respondents
Agree/Str“ohg.'ly Agree (Disagree/ Strongly Disagree No. ‘
Factor : S - of o
Number ~  Percent Number Percent Responses \“
Job,Preparafion 47 94 _ 3 6 50
Become More’ Educated 42 93.3 3 6.7 45
Enter Job Market 32 71.1 6 13.3 45
Personal Growth 35 79.5 5 1.4 44
Promotion on the Job 12 23.3 20 46.5 43
Receive College Credit 29 64.4 12 26.7 - 45
Socialization 29 ™ 65.9 11 25 84
Achieve Independence 31 70.5 10 - 22.7 44
Family/Community Needs 61.4 10 44

27

22.7 -
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o Table: .
P:erceivé;:i Change€ to Enable Completion :
; Distributionjof Respondents
“*
: oy . Agree/Strongly Agree Disagree/Strongly Dirsagr:eéi No.
- aghange : — — of
" Number Percent - -Rumber - Percent , ;Respons"e}s
Lower Tuition [““11 o 24.4 o 30 - 66.7 45
Provide Child Care 8 . 17.8 19  -42.2 45
-Career Planning 35 77.8 4 8.9 a5
Fewer Social Activities 2 4.4 2% 57.8 | 45
Improve Quality of ' ‘ : o . )
~ Instructors , 14 31.1 .23 51.1 : 45
Part-time Study 23 . 48.9 1% . 298 47
Screen Out Poorer . ' -
Students : 7. T 15.2 28 N 60.9 —_— - 46
S N - v
Financial Aid 26 © 44,4 14 31:1 . 45
Job Placement - 33 688 "6 12,5 48
. o
— I — ‘T_\: - B P
\



o 14
.
- - Table 8 )
}« , - Motivations for Choice of Specialty
Distribution of Respohdents
. . Agreed/Strongly Agreed - Disagreed/Strongly Disagreed . No,
Motivations ° i el : : : - of
Number Percent NumBer Percent - Résponses

Job Opportunities Good ./ 40 88.9 3 6.7 . 45
Dislike Work But See - - . ‘ :

Nothing Else 6 13.6 32 72.7 44
Like Office Work 42 91.3 1 2.2 46

 Cost Reasonable 33 8.3 o - 2.4 42

Good Place to Start 36 . 8.7 1 2.4 42
Didn't Consider AnyQ o _ . o

thing Else 24 55.8 . 33 - 76.7 43
Suits my Abilities : A _-

and Personality ’ 26 57.8 9 20 45
Family Wanted this

Program 10 - 24.4 _ 23 56.1 - 41
Short Training Time 34 79.1 1 2.3 43 /

[ A _ o - - L+ I
R
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Table 9 - )
Academic Pressures
"Distribution of Respdndenté )
Agreed/Strongly Agreed Disagreed/Strongly Disagreed g; No.
Pressures ‘ ' ' : cyfof
' Number *  Percent Number Percent “Responses

Dislike Individual ‘ » .
Instruction 4 9.1 , 38 . 86.4 - 44
Program Grades 8 18.6 30 - 698 43
Program Too Tough 17 38.6 42 95.5 44
Atmosphere too Relaxed 9 - 20.5 24 54.5 44
Course Content too easy 6 13.6 33 75 . 44
Unfair Assessment by » - i
Instructors - 11 ) 25.6 31 72.1 43
Prefer.Lectures 9 - 20.9 23 - 53.5 a3
Just Wanted to Learn - ' : :‘
to Type ' 7 16.7 31 73.8 42
Five Courses too Heavy 9 20.5 - 29 65.9 44

£

s



Crooc .
./ |
’ - 116
‘=‘>
) Table 10 .
' Nonacademic Pressures L
‘Di stri buti\on : of Respondents
Agreed/Strongly Agreed Disagreed/Strongly Disagr;eed " No.
‘Pressures of
' Number Percgnt Number Percent Responses

Lacked Self-Confidence 12 21,9 26 60.5 43
Family nonsupportive 1 2.4 ‘ 23 56.1 - | 41
Unable to set Goals 14 34.1 12 29.3 : 41
Guilt Over Children 8 19. ‘24 ) 57.1 ‘ 42
No Energy - 7 17.1 . 29 70.7 41
Time of Classes Poor 6  14.6 33 . 80.5 ' a1
No $ocial Life 7 w1 28 8.3 S
Prefer Evem’ng/ Classes 7 17.1 23 56.1 - | 41
Didn't get Along With . .

Instructor 8 19.5 31 75.6 41
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Table 11
Rating of Value of Coursés Studied

Distribution of Respondents

- 4 y
WAgreed/Strong]_y Agreed D_isggreed/Strong]_y [}jsagreed, : ~lio.
Courses ‘ of
Number Percent Number Percent‘ Responses
Typing 37 - 80.4 6 13 - 46
Business English /23;~~ ’ 66.7 10 | 30.3'&' .33
Math & Machines 34 77.3 '8 - 18.2 44
Office prqcedufes 27 69.2 : 10 25.6 39
Bookkeeping 32 - 86.5 '// 2 5.4 ‘ 37
sshorthand 6 76 & L8 3
Aegal Office Procedures 4 1.8 \\§>72 5.9 34
Medical Office Procedure 4 11.8 P2 5.9 34

® Note. Shorthand, Legal;and Medical Office Procedures 'areﬁl optional courses.
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_ ) i ' douglas college

January 25, 1980 . . ‘ E :
R Mall correspondence to:
N N , ) , . PO Box 2503
‘ ) . New Westminaster
3 . British Columbia
Canada, V3L 5B2 -

The Office Careers discipline at Douglas College is very concerned
about the attrition rate in our programs. The more that we know about
why students leave our programs before completion, the more help we will

Dear Former Student: e

" be .able to build into the college and the programs to encourage students to

complete their course of:studies. The best way to obtain this vital infor-
mation is to ask students like yourself what kinds of support facilities
we should provide and how we can improve our programs and our imnstruction. -

The enclosed questionnaire will enable us to know some of the problems
and pressures women meet when they come to college. It will also give
educators a clearer picture of students' backgrounds and resources so that
they may use this data as a starting point when designing new programs.
The information you provide is completely anonymous, but will be invaluable
to myself and others who are concerned with the success of vocational '
programming at Douglas College.

The questions cover your attitudes toward.the college itself and to-
ward the program you were.in, as well as the reasons which made you with-
draw. It will take 15 to 20 minutes to complete, but I would encourage
you to think about the issues deeply, as the success of future students
may rest in part on your responses. If there is something about our.
courses you've always wanted to tell us but it's not covered in the ques-
tionnaire, please feel free to state your views in question 27 at the end.

As I will be using the results for a Masters thesis in Education,
I would appreciate the opportunity to interview you personally after you've
completed the questiomhaire. If you would agree to an interview at your
convenience, please mail the enclosed postcard with your name, address
and phone number. This ensures that your questionnaire responses remain
anonymous, and would enable me to contact you by phone to arrange an
appointment. - :

Please complete and return the questionnaire in the enclosed business
reply envelope by February 15. I will be contacting all respondents by phone
prior to the end of February, so please return your questionnaire as soon
as possible.

Your participation in this survey will be greatly appreciated, as it
will provide much valuable and much needed information. If after completing
thé questionnaire, you find you have alot more you would like to say, please
consider a personal interview and mail the postcard right away.

Very sincerely yours,
Marian D. g'ustu(s/ " _ S

Instructér
DepartmEg;,of Business and Commerce
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Apbéndix g// . g

SURVEY OF FORMER STUDENTS/
in .
OFFICE CAREERS TRAINING

Prart 1
[his section deals with your experiences while a student at Douglas College.

Please respond to each item by circling the appropriate number.

For example, if your main reason for coming to Douglas was g
to prepare for a job, your response in No. 1(01) will be: ° 5
. _ L a
To prepare for a job @ 2 3 4 5 > S c
> 0 > =
Be sure to respond to each item in each question. = v .~ £
| [\}] o a
5 8.55 S
> & a e 2
. To what extent do the fo}IOW|ng Féflect your reasons 1 2°'3 4 5§
for returning to school?
01) To prepare for a job I 2 3 4 5
02) To become more educated Il 2 3 4 5
03) To enter the job market quickly I 2 3 4 5
0L) For personal growth I 2 3 4 5
05) To qualify for a promotion 1 2 3 b4-°sg
06) To receive a certificate or college credit I 2 3 4 5
07) To make contact with other people ] 2 3 L4 5
08) To achieve .independence Il 2 3 L4 5
09) To develop skills to become more effective with 12 3 L4 5
m%\family or communityA ‘ .
2. Consider the factors that led you to attend college at
this particular time. To what extent do the following
reflect your reasons for returning when you did, rather .
than earlier, or later.
01) Dissatisfaction with my job 1 2 3 4 5
02) Lessening of home responsibilities Il 2 3 4 5
03) Economic need to work I 2 3 4 §
04) Intrinsic appeal of courses offered Il 2 3 4 §
05) In a rut at home . ! 2 3 4 5
06) Family or marital changes(death, divorce, separation)l 2 3 &4 §
07) Not happy with myself Il 2 3 4 &
I 2 3 4 5

08) Couldn't get a job
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In what wéys did your experiences with the college
influence you? To what degree do the following reflect

—~Strongly Agree

NMAgree

wDisagree

wiNo Opinion

changes within yourself?

01) 1| feel confused, restless and discontent

02) lt gave me self-respect and confidence

03) It made me decide that my place is in the home
04) | can relate better with other people and age groups
05) 1t decreased my respect and liking for other women
06) | am a happier woman

07) | feel worthless because | didn't complete

08) Nothing has changed for me

09) | developed employable skills

Consider the changes you would like to see at the
college based on your experiences there. Which ones
may have enabled you to complete the program? To what
extent would you like to see changes made in the
following areas? ~

01) Lower tuition

02) Provide child care

03) Provide more help with career planning

04) Provide fewer social activities

05) Improve quality of instructors

06) Allow for part-time study

07) Screen out poorer students

08) Provide more financial aid

09) Provide job placeme

nt
Consider the obstacles fgich prevented you from
completing the training program and obtaining a
certificate. To what extent were these your reasons
for leaving Douglas College?
A.
Academic e
01) Course work not challenging ~
02) Grades were too low
03) Lack of prior education
04) Specialized courses not available
B.
Financial
01) Not enough money to continue
02) Child care too expensive
03) Could not get financial aid —~
04) Spouse would not support education financially

NNRNNNNNODNDDN NNNNNNMONN

NNDNN

NINDNDN

Wl W W W W W W W WwWwWwwwwwww

W W W W

W W W W

s es | £Strongly Disagree

E g

E gl i g <

E g i g <

\ SRR RV RV RV, RV RV, RV, |

ARV RV, RNV, |

ARV, RV, RV, |

A RGRV RV, R RV, RV, RV, RV, |
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c.

Personal

01) Too hard to keep house and go to school

02) 1 learned all | needed to learn to get a job
03) Marriage situation changed p.

04) Participation in class maderme nervous

05) lInadequate study skills

06) Illness - personal or family

07) | got a job ‘

08) Family didn't want me to continue

09) | didn't feel the certificate was |mportant
D.

Instltut|onal

FOI) Didn't have enough knowledge of options to plake a

good choice of programs

02) Wasn't able to get the schedule/time | neede

03) Better counsellng may have changed my mind about
leaving

04) The atmosphere was so impersonal, | felt like &
number. :

05) The counsellor didn't suggest alternatlves

06) The college was not what | expected

6. How do you feel . about re-enrolling at Douglas College
or at some other post-secondary institution in the
future?

01) | plan to re-enrol eventually in the same program
at Douglas College
‘02) 1 plan to re-gnrol in the same program but at
another institution
03) | feel undecided about re-enrolling at all
04) | do not plan to re-enrol”
Part 2

This section deals more specrfncally with your reactions
to your training in the Office Careers program.

7-

Consider your reésons for choosing to enter the Office
Careers program, rather than any other career program.

To what extent do the following reflect your reasons for

having chosen this occupation?
01) Job opportunities in an office are good
02), Training time is relatively short

‘03)'| disliked office work but couldn't see myself in .

anything else

04) | am interested in the work

05) Cost of training .is reasonable

06) It seemed like a good place to begin my career in
business

07) 1| didn't consider any other kind of training

08) it suited my abilities and personality

09) My family wanted me to take it

o
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Consider the aspects of your training that created
pressures and anxieties for you.” To what extent do
you feel the following created a tense and uncomfortable
climate in which to work?

01) Constant testlng

02) Some instructor's attitudes toward subject matter

- 03) Class discussions ’
- 04) Lack of prior skills including reading and

comprehension

05) Unable to organize my time and set goals for myself -

06) Timed assignments (typing, calculator drills)

07) No quiet place to study

08). Conflicting demands on my time (home, job, school)
09) Too long a day to study.

Consider the elements of the program, as well as the

non-academic pressures, which made you withdraw. To

what extent do each of the following reflect your

decision to withdraw?

A. 7

Academic -

01) | dislike individualized instruction

02) 1 prefer to get grades for my efforts (A's, B's,
etc.)

03) The program was too tough for me

04) The atmosphere was too relaxed for me

05) Course content didn't challenge my intellect

06) Some instructors weren't fair in their assessment

07) | prefer lectures/more structure

08) 1 just wanted to learn to type (or one other single

gkn]l)

09) Five courses were too heavy

Non-Academic

01) Lack of self-confidence

02) Family was non-supportive

03) | was unable to set my own goals and work
independently )

0h4) Guilt about neglect of children

05) Lack of energy A

06) Time of classes was bad for me

07) No time for social life, hobbies, etc.

08) | prefer evening classes

09) Personality comfTict with instructor

§
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4.

15.

Sometimes those persons closest to us withdraw their
support when it is most needed. Consider the influence

of’

from the program. To what extent did each of the

of

to

o1)
02)
03)
oL4)
05)

06) -

07)
08)
09)

of

il

a

the people around you when you decided to withdraw

the following (if applicable to you) encourage you

— Strongly Agree

N Agree

w Disagree

remain in the program?

Husband

Children

Parents ' .
Brothers and sisters

Male friends

Female friends

Employer

Office Career Instructors
‘Classmates

the courses which you took, do you agree that each

served to prepare you well for the world of work?
Please rate those courses you took according to your
preceptions of how worthwhile each was to your
immediate or future goals..

0!)
02)
03)
04)
05)
06)
07)
08)

Typing .- - |
Business English i I
Business Math and Machines |
Bookkeeping . ' ’ |
0ffice Procedures - |
Shorthand |
Legal Office Procedures 1
Medical Office Procedures I

NNNNDNNNDNDNDN

PN

tion covers a variety of questions about your background.

What is your age? (check)

20 or under : OS) 36 - L0 years of age

0t)

02) 21 - 25 years of age  06) Lo - 50 years of age
03) 26 - 30 years of age 07) = 51 - 60 years of age
0h) 31 - 35 years of age 08) 61 or over ,
What is your marital status? (check)

01) _ single (never married) 03) _ married

02) separated or divorced 0h) w1dowed

How many children do you have? (check)

01) ___ none 04) __ three

02) __ one 05) four

03) two R 06) - flve or more

Are you a S|ngle parent? (check)

0l) __vyes 02) __no

Qau$cxuau:u:uau:u:

PSRV RV VS VIRV R VE 3 VA

s ss | = Strongly Disagree

B
R ECECTC R RV RV AV

vty | v No Opinion:
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16. Indicate whether you have children in any of the following age -
categories. (check)
01) - birth - 3 years Ohk) 13 - 17 years
02) = 4 - 6 years 05) __ 18 - 22 years
03) 6 - 12 years 06) 23 years and over
17. How old did you feel the children had to be before you returned
to school/work? (check)
01) __infancy 04) __d] - 12 years
02) 2 -5 years ~ 05) 13 - 17 years
03) __ 6 years (school entry) 06) _ 18 years or over
18. Was your mother employed.outside the home whnle you were growing
: up (before you were 18)?7 (check)
OI) ___yes 02) _no 03) ___not
o . - applicable
Part 4 ’

iﬁls section deals with questions regarding your educatnon and work exp%rsence

13.

20.

21.

What was the highest level of educatlon you reached? (check one)
01) Less than high school

02) High school grad

03) Technical or trade school

0k4) Some college or university

05) College diploma

06) Bachelors degree

07) Professional desngnatnpn (C G-.A. LL B.,etc.)
08) Doctorate degree , .

Y

If applicable, what was the highest level -of education
reached by your spouse? (check one) '

01) Less than high school

02) High school grad

03) Technical or trade school

04) Some college or university

05) College diploma

06) Bachelors degree

07) Professional designation (C G.A.,LL.B. ,etc. ) -
08) Doctorﬁfe degree /

T flll'Hll

What was your approximate grade average during your last years at school?

 Assume that 80% and above = A; 65% to 79% = B; 50% to 64% = C, if grades

were not assigned in your school system. (check) ‘
0l1) A ©02) B 03) € O04) belowC 05) can't remember



22.

23.

24,

- 25.

26.

27.

| 125
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Please list the main jobs‘you have had in the past. Maximum.threg.

'LENGTH OF  AMOUNT OF TIME - FULL-TIME OR

OCCUPATION, TYPE OF WORK TIME AT JOB  SINCE LEAVING PART-TIME .~

What is the job you have at present, if employed?

o LENGTH OF  FULL-TIME OR
OCCUPATION, TYPE OF WORK ~TIME AT JOB _PART-TIME

" a) Are you still Iiving'at'homeY (check) 01) yesA ©-.02) no

b) If you are still living at home, what is your: -
father's ‘occupation

mother's.occugation

If you are married, what is your spouse's occupation

What is the approximat; family income over the last year? (check one)

o) $' 4,999 or less © 05) $20,000 - $29,999
02) $ 5,00Q - $ 9,999 06) $30,000 - $39,999
03) $10,000 - $14,999 07) $40,000 or more’
0k) ~ § - :

15,000 - $19,999

——

Because questionnaires are sometimes limited in reflecting all of your

concerns, any further comments you have would be welcome.
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THAT COMPLETES THE QUESTIONNAIRE!

Would you-kindty ptace the £ast four digits onby of your
telephone number on the Line Zo the right. This will
‘allow the computen to sont the nesponses while retaining
_complete anonimity. ’

THANK- YOU: Your assistance is greatly appreciated. If you
believe you could éssist me more through a
‘personaf interview, pleasé forward the postcard:
included with the questionnaire. | will be in
touch with YOU to make an appointment when it will

be most convenient for you,

4
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June 12, 1980 7 ' ' _ -

Marian Justus

O0ffice Administration Program } o ‘ ’

Coquitlam Campus , , . ) E
Douglas College ' ; S .

Dear Marian:

4

. ks
| am delighted that you are researching the female students
of the Office Administration Program. We need a great deal more

knowl ge about this nontraditjonal group of students, particularly ‘ -
t those for whom the barrifgrs to education are too great to

overcome. b . L

- - -You are most welcome -to-use any-part -of my H}A; thesis, in-
cluding the questionnaire, in developing your study.

v o~ N
Good luck in your investigations. .
Sincerely, ' ) . A | 1
. . / .
Margaretha Hoek o - » :
‘Co-ordinator, Programs for Women - . ~
MH/nsd '
‘ ! : =
N - f
.ﬂ N
} ;
. -






