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Abstract 
iii 

The purpose of t h i s  t h e s i s  i s  t o  explore t he  general hypothesis t ha t  

, individuals become more successful in self-educational a c t i v i t i e s  a f t e r  
> 3 

t ra in ing  i n  a selfiobservation technique designed t o  increase t h e i r  s e l f -  

control ,  self-awareness and concentration of a t ten t ion .  

I n  t r ad i t i ona l  forms of education, teachers and administrators decide 

Lt w k L  be studied and bow. I n  schooling f o r  selfaeducation; students 

are taught to  make such.decisions f o r  themselves. Despite a his tory of 

argument in favour of self-education extending f r &  Jean-Jacques Rousseau 

' t o  Carl ---- l g e r ~ ,  - - t p w s r y  remains-c~ntentioua and tAe~racticcr~tzicredc -- == - - = 
- - 

The self-education process involves the  development of increased conscious 

control  over both the  external realm of personal ac t ion  and the  inner realm 

of r e f l ec t ive  thought. This thes i s  invest igates  t he  r e l a t i o n  hip between B 
* 

these two aspects,  and the effectiveness of a sel f -observat ion technique f o r  
3 -  

helping M i v i d u a l s  t o  thidL more c l ea r ly  and, therefor*, t o  guide be t te r  
3 

theL& a c t  ion. - - 
\ 

- The philosopher, G. I. Gurdj&ff, and such in t e rp re t e r s  as, 

P. ~ u s p d s k y ,  B. B e n j a m i n  and J. Vaysse,, s k t e  t h a t  self-observation is an 

e s sen t i a l  'technique f o r  any process of sel f -directed 'd&elopment. They argue 

t b a t  t he  c lose,  regular oEservation of both one's* phenomenological and. 
r 

behavioura-1 a c t i u t t y  leads  t o  improved self-awareness, concentration of a 
ar tep t ion  and self -control ,  a l l  of whid can be considered essen t ia l  features  I 

of self-education. 
~- ~ 

. , 
' I n  t h i s  study, f i v e  subjects  w e r e  ins tmcted  i n  the  ~ d f ~ b s e r v a t i o n  

technique vhich they while conducting a challenge project  based on 

t h e  design developed bg Gfibons and Garj. PKill ips . The progress of . 

the  subjects  during the  two month period involved i s  reported i n  individual 



case s tud ies  based on information d r a h  from a var ie ty  of sources. Tape- 
- - - - -- - -- - pp - 

recorded interviews w e r e  conducted, questionnaires were administered and 
t L 

a video-tape vas made a t  t h e  conclusion of the  two month study period. 
I 

During this period, t he  par t ic ipants  used a self-reporting journal - 

procedure i n  which they recofded t h e i r  physical, emotional, i n t e l l e c t u a l  - 

and in s t inc t ive  behaviours, 'as s p e c h i e d  in the  Gurdjieff techpique. In 

addition,  intekviews y e r e  conducted with an intimate sobserver of each subject  
- -  - a - 

and t h e  infor&tion col lected As assembled v t t h  the  informal comments made 
t . 

-by each p a r t i c i b n t . .  Th& comments.'were col lected and sorted i n  making the 

- -- - -- - final aItarrsis. -= - - - - - -- - - -- - - - - - -  - - - -- pp - -- - p-p 
li 

The self-reported and observational data was assembled and analyzed t o  

determine trends in the subjects  ' devdopment of eelf  -awareness, concentra- 

t i o n  of a t ten t ion  and self -control .  The ra t ings  on ear ly  and l a t e  

questionnaires w e r e  graphed and compared t o  determine the  trends i n  the  

f a c t o r s  resu l t ing  from se l f  -observation. Simple rnpkaps w e r e  calculated t o  

s h o w  t h e  re la t ionsh ip  between t&se fac tors  and progress achieved by t h e  
+ - 

subjects  in  t h e i r  individual projects .  While the  s i z e  of t h e  sample 
4 r 

f-1- 1 

eliminates any poss ib i l i t y  o r  dravfng generalizations from the  f i n d L g s ,  i t  ' .  

did permit a more in-depth, 4exploratory invest igat ion of the  e f f ec t s  of s e l f -  

obsemation on se l f  -educational activity ' .  'The. r e s u l t s  of t h e ,  study, there- 
, - - 

fore ,  are three-fold: evidence of t he  e f fec t s  of self-observation on se l f -  
- ,  

education, indication of ways i n  which the  e f f ec t s  may be increased, and Z 

indicat ions  of- fur ther  research which shoqld be conducted. . . 

\ The study revealed a marked improvement in the par t ic ipants '  a b i l i t y  

t o  concent;ate t h e i r  a t t en t ion  and t o  increase self-awareness. Although 

there w a s  l i t t l e  e f f ec t  upon t h e  fac tor  of s e l f k o n t r o l ,  there  vas some 
A 

b a. . A .  

indicat ion that a longer study period would have d a m ~ r e ~ p o s i t i v e  e f fec t .  

These r e su l t s ,  evident in the  par t ic&ants '  l i ve s  generally,  were borne out 7 *  



- - - - - - -- v - - 

also in t h e  performance of t h e i r  self -selected challenge projects .  %re 

\ G a l s o  evidence t h a t  t h e  effect of self-obgervation on self-education w i l l .  

increase if par t ic ipants  receive more direct consultation with, and 
. a 

ins t ruc t ion  from, t h e  invest igator ,  and ff they m e e t  r e & a r l y  with each 

other ,  q 

The findings of this study confirm the  importance of t h e  self - t h e  

inner,  phenomenological sphere bf a c t i v i t y  - i n  teaching how to. 
A A 

, d i r e c t  theirLdwn l i v e s l a n d  learning. Through s e l f - o b s e & t i ~ n ~ ~ e o ~ l e  can . id 

€3 a 

learn t o  understand bow t h e i r  tboughts and feelings affect t h e i r  act ions ,  
a 

&, 



cC 

I wish to  acknowledge the time and patience expended by M . G . ,  who, _ 



,Table of Contents 

Page 

Approval . . . . . . . . : . . . . . . . . . . . . . . . . . . .  ii 

Abstract . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  iii 

:s* 4 

I 

*t . . . . . . . . . .  . . . . . . . . . . . . .  Ackowledgmen t v i  

T a b l e o f  Contents . . . . . . . . . . . . . . . . . . . . . . . .  
- 

v i i  
- - 

Lis t  of Tables ; . . . . , . . . . . . . . . . . . .  : . . . . . . . .  x i i i  

A) Education and Self-education . . . . . . . . . .  i 1 

B) The Two Natures of Self-education . . . . . . . . . .  - - 2 

. . . . . . . .  C) The Esoter ic  Nature of Self-education 7 
% 

D) The Purpose of the  Study . ,* - & .  . . . . . . . . . . .  11 

12 . E) The Procedure Used i n  th; Study . . . . . . . . . . .  

b)  Methods of Selecting the  Par t ic ipan ts  . . .  13 

c), Instruments Used i n  the  Study . . . . . . .  14 

d) Methods of Processing. . . . . . . . . . . .  19 

. . . . . . . . . . . . .  Chapter Two: Review of the L i t e r a tu re  21 

Chapter Three: A Sunrmary of Gurdj ieff ' s  Philosophical and 

Psycholog~ca l  Theory . . . . . . . . . . . . . . . . . . . . . .  

. . . . . . .  B) Buffers o r  M e e t s  Causing Dis t ract ion 

a )  Iden t i f i ca t i on  . . : . . . . . . . . . . . .  
. ,  

. . . . . . . . .  . . . . . . .  b )  Considering ; 
- - 



c )  Negative Emotions . . . . . . . . . . - . . e m .  
d) Inner Talking . . . . . . . . . . . . . . . . . .  

-', 
e )  Lying . . . . . . . . . . . . . . . . . . . . .  

- C) Self-observation and Self-remembering . . . . . . . .  4 3 

D) Three Types o f , In f luences  . . . . . . . . . . . . . .  
E) Law of Three . . . . . . . . . . . . . . . . .  ; . .  
F) Law of S y e n  . . . . . . . . . . . . . . . . . . . .  
G) Ray of Creation . . . . . . . . . . . . . . . . . . .  

7--*tererer*urc*m-ee-x-*=m- -- - eT - *orgorge- ,~ -- -- - .  --p ~ -- ~ ~ - - ~  ~ 

p-- - - - - *b--===-- . . . . . . . . . . . . .  

I . . . . . . . . . . . . . . . . . . . . . . . . .  I Background 
\ 

5 6 

. A) Persona l i ty  Sketch . . . . . . . . . . . . . . . . .  5 6 
1 

B) D e t d l e d  Personal  character is ti.^^, . . . . . . . . . . .  5 9 

. 11 progress Towards Conclusion . . . . . . . . . . . . . . .  
- - - - 

- 

A) P a ~ t e r n s  i n  t h e  Self-study . . . . . . . . . . . . .  , 69 

t' 3) Reported Changes Through t h e  Self-study 72 

. . . .  C) yersonal  Comments 03 t h e  Self-study . . . .  ., 
D) The Relat ionship Between t h e  Se l f i s tudy  

. . and t h e  Pro jec t  . . . . . . . . . . . . . . . .  84 

111 Observations by Outsiders . . . . . . . . . . . . . . . - . .  
A) Comments on t h e  Changes i n  Personal  

Charact e a s t  i c s h  totheSelffstudy -----87 - -- -- -- - 

k 3 )  Comments on t h e  Relat ionship Between the  

. . . . .  Personal  Charac te r i s t i c s  and the  Pro jec t  ' 88- 



. - 
. * Chapter Five: Case Study Two: Katherine . . . . . . . . . . . .  ;" 90 c 

I Background . . . . . . . . . . . . . . . . . . . . . . . . .  90 . 

-- A) ~ersonalit~ Sketch . . . . . . . .  .Y . . . . . . .  - 
* 

' . 
B) Detailed Personal Characteristics . . . . . . . .  .:: 9 2 

. 
- - C) Proposed Project 101 . . . . . . . . . . . . . . . . . . .  

J 

. . I1 Progresg _Tqwards Conc_l_usion . . . . . . . . . . . . . . . . . . . .  103 . . . . . . . . -  
- 

u . C) Personal Comments on the Self-study . . . . . .  ,&. 103 

111 Observations by Outsiders . . . . . . . . . . . . . . . . .  105' 
- -- --- - - 
- - 

- - - -- - - - -- 
- 

A)Comments on the Changes in Personal 
--. 

Gharacterfstics Due to the Self-study . ; . . . .  ". 105 

Chapter Six: Case Study Three: Don . . . . : . . . . . . . . . .  107 
. I Background . . . . . . . . . . . . . . . . . . . . . . . .  107 

A) Personality Sketch . . . . . . . . . . . . . . . . . .  107 
- 

B) Detailed Personal Characteristics . . . . . . . . . . .  110 
- - - - -- - - - 

- -  - 
- - -  

. . . . .  . . . . . . . . . . . . .  C)" PrpposedProject : 118 
C 

1 
V 

11 Progress Towards Conclusion . . . . . . . . . . . -  120 
t 

. A) Patterns-in the Self-study . . . . . . . . . . . . . .  120 

B) Reported Changes Through the Self-study . . . . . . . '  123 
. C) Personal Comments. on the &lf-study . . . . . . . . . .  132 

- . D) The Relationship Betve,e,tbe self-study 
e 

1 \ 
. .  . . . . . . . . . . . . . . .  and the Project .-. 134 

. . - c ~ . . . . . . . . . . . . .  . . .  Z ~ X B s e w ~ ~ - b g ~ i * t s  .: 6 

1 

'. 
* 

Characteristics Due to the Self-study . . . . . . . .  137 
_ B) Cowgents on the Relationship Between the - - 

,-. - 

Personaf Characteristics and the Project . . . . .  ; 138 



- 
4 

. . . . . . . . . . . . . . . .  Chapterseven; Casestudy pour: Pam 139 . 

A* 
B) Detailed P e r s o d  Character is t ics  '142 

1 . . . . . . . . . . . .  
. . . . . . . . . . . . . . . . . . . . .  . C) . ~ r o p ~ s ~ d  ~ r o j  e c t  149 , 

- - -  . . . . .  . . . .  I1 Progress T&& ~ o n c l u o i o n ~  . . . .  ~. 15-2 
+ 

. A - -  " . - . - . *. - . - . . , __ . -- .- 

. . . . . . . . . . . . . .  A) Pa twrns  i n  the  Self-study 132 

B) .~ Reported ~ b & e s  Through , the  Self-study : . . . . . .  154 . 

7 .  D) The Relationship ~ e t ~ e e n  the  Self-study 1C 

. . . . . . . . . . . . . . . . . .  and t h e  Prof ect 165 

I11 Obsemations by Outsiders . . . . . . . . . . . . . . . . .  168 

A) ~ m & t s  on the  Changes i n  Personal 

- L . . . . . . .  Character is t ics  Thae" t o  t he  Self-dtudy 168 

Personal Characterfst ics and the  Project  . . . . . .  169 
8 

Chapter Eight : Case Study Five : Cynthia . . . . . . . . . . . . -  171 
8 

. . . . . . . . . . . . . . . . . . . . . . . . . .  I Backgrormd $71 

A) Personal i ty  Sketch . . . . . . . . . . . . . . . . . : .  171 

. . . . . . . . . .  - - 3 )  Detalled Personal Character is t ics  114 
T - 

C) ProposedProject  . . . . . . . . . . . . - . . . . . .  182 

. . . . . . . . . . . . . . . .  A) Pa t te rns  i n  the Sklf-study 184 

8 )  Reported Cbmges Through the Self-study . . . . . . . .  189( 
. ' 

. . . . . . . . .  
- - 

C )  Personal -ts on the Self-study 197 
- - - - -- - - - - - -  - - - - 



. 
+ -5 

t - *>-, -- 
fM a D) The &lati*-bip ~eo&Geh=~e i f - s iudy  ? 

& 4 

. . . . . . . . . . . .  . . . . . .  and the Project - r 196 
*- . . . . . . . . . . . . . . . . . . . .  . I11 Observatim by Outsiders 202 

0 

A) comments on the Changes Personal - / 

I 
b 

. . . . . . .  e r l s t i c s  Due to the Self-study 202 
- - - - - - - - - a- - " - -  - .L - 

- LL --a a - - - 

B) Commend on the Relationship &tween 'the 
L . . . . . .  Personal Ch%&e&stics and the Project- 203 . 

. . . . . . . . . . . . . . . . . . .  I S-ry of the Results 204 , 

- . . . . .  A) .. Re&knrative Individuals 204 
/ . . . . . . .  the Self-study . .  - .207 

' 1) 

e . C )  The Re&ionship Bemeen the self-study and ' 

. . . . . . . . .  . . . . . . .  . . .  E) Conclusion. : 224 
\- 'r 

Q . . . . . . . . . . . . . .  X P=sonal Cmments on the Study 229 

C P 

CS Pra~tical~Applications c . . . . . . . . . . .  ; . . . . .  234 
P& . . 

111 Speculations . . . . . . . . . . . . . . . . . . . . . .  : . .  236 

* -  . . . . . . . . . . . . . . . . . . . . . . .  . . . . . .  Appendices 242 



. . . . . . . . . . . . . . . . . . . .  D)- Project Form . b. 265 - .  
E) *Phase I1 of the Study : . . & . . . . . . . . . . . .  266 

I . .  . . . . . . . . . .  . . . . .  . .  F) Questionnaire 2 , ; 269 
, 

G) Questions For Interview 2 . . . . . . . . . . . . . .  289 - 
dP . - ' H) Coding Ponsat . . - . . . . . . . . . ' . . . . . .  ' .*.*. . .  290 ' 

- a  

-................... .--. ~L . . . . . . . . . . .  . . . .  -~ . - . ~  ~ " - ~ .  ~ -a-L- - ~. - -  -~ 



@ List of Tables 
I C  

I 

- 

Table 1 S i &  Table Showing the Dtrection of Change - ' 

4 *'and the Relationship, Between the ;el.;-kdy 
- - . and the' Challenge Project . . . . . . . . . . . . . 213 



List of Figures o r  I l l u s t r a t i o n s  

- Figure A: An Eso te r i c  View of ~ u m a h  Development . 
Z 

Figure B; Gurdj i e f  f ' s Law of Seven: Musical Basis 

Figure C: Gurd j i e f f ' s  Law of Seven: A Case Study 
- - 

- ~ ~ a m e - ~ :  PXD*C~  pix^: ~ e o s g e  -* . ... . .  ... f l .  .. . - m b  - - - 

-. . . . . . . . .  . . . .  , ,  ~acsiniile 2: - P r o j e c t  Beport: F t h e r i n e  : 102 
1 

. . . . . . . . . . . . . . . .  Facsimile 3: -Projec t  "Reporti: . Dbn 119 

. . . . . . . . . . . . . . . .  . F a p i m i l e  4: P ro jec t  *Report: P h  ,151 
, + 

. . . . . . . . . . . . .  Facsimile 5: P r o j e c t  Report: m t h i a  183 

i 

. . . . . .  Graph 1: ~ e g a t i v e  Emotions Observed i n  Others (George) 61 - 

-- Graph 2: Negative Emotions Observed i n  S e l f  (George) . . . . . . .  62 
- - -  - 

~ r a i h  3: Concentration of At ten t ion  (George) . . . . . . . . . . .  64 . . L 

. .  . . . .  . . . . . . . . . .  Graph 4: Self-control  (Ge'orge) a - ; T 65 ' 2 
, 

Graph 5 : Self-awareness. (George) . . . . . . . ' . . . . . . . . . .  6 7 

. . . . . .  Graph 6: Negative Emotions Observed id  Others ( ~ e o r g e )  74 
A 

Graph 7: Negative Emotions Obsemed i n  Sel f  (George) . . . . . .  75 

Graph 8: Concentration of At tent ion . . . . . . . . . .  ; . . .  77 

~ -- ~ - - ,- - - - ~ ~ --p---p-p--------p--- -- -- 

Graph-9 C SelT-control  . . . . . . . . . . . . . . . . . . . . .  /9 - - 
- - -- . . . . . . . . . . . . . . . . . . . .  3 r q h  19: Self  - a w w  M 

Graph 11: Rela t ienship  Between t h e  Self-study and Pro jec t  . . .  85 

Graph 12 :  Negative &autions Observed i n  Others '(Katherine) . . .  9 5 

Graph13: Negative Emot ions  Observed i n  Self (Katherine) . . . .  96 . - *  
w 



-it u 

3-. 
LC&? XV 

--  - - - - - ---+- : p-pp---- 

. . . . . . . .  Graph 14: Concentration of Attention (Katherine) 97 

Graph 15: Self-control (Katherine) . . . . . . . . . . . . . . . . . .  99 
. . . . . . . .  . . . . .  . Graph 16: Self-qarenessi (Katherine) 100 

,' . . . . . . . .  Graph i7: Negative Emotions Observed in Others (Don) %y/ 
. . . . . . .  Graph 18: Negatzve Emotions Observed in Self (Don) 113 

. . . . . . . . . . .  Gl'aph 19: Contentration of Attentiod  on) 114 

. . . . . . . . . . . . . . . . . .  Graph 20: Self-control (Don) 116 

& . . . . . . . . . . . . . . . . . . .  Graph 21: Self-awareness (Don) 117 
- - +_ - - - --- - - - -- - --e - < - .  - 

. . . . . .  . Graph 22: Negative Emotions Observed in Oth6rs (Don) 125 

. . .  . . .  Graph 23: Negative Emotions Observed in soif (Don) , 126 
! 

. . . . . . . . . . . .  Graph 24: Concentration of Attehtion (Don) 128 

. . . . . . . . . . . . . . . . . . .  Graph 25: Self-control (Don) ~129 
J -  . . . . . . . . . . . . . . . . " .  . Graph 26: Self-awareness .(Don) : 131 

- 

Graph 27: RelationshQ B e ~ e e n  theself-study and the 

. . . . . . . . . . . . . . . . . . . .  Project (Don) 135 

. . . . . . .  . Graph 28: Negative Emotions Observed in Others (Pam) 144 - 

. . . . . . . .  Graph 29: Negative Emotions Observed in Self (Pam) 145 
& 

/' . . . . . . . . . . . .  Graph 30: ~oncenaration of Attention (Pam) 146 

. . . . . . . . . . . . . . . . . . . .  . Grap'h 31: self-control (Pam) .- 148 
* ; < . . . . . . . . . . . . . . . . .  Graph 32: Self-marmess (Pam)- 150 * 

Graph 33: Negative Eniotions Observed in Others (Pam) . . . . . . .  156 
- - - -  A -- - ---p-p- 2--- . . . . . . .  ~ r a ~ h  34: Negative Faz&tioas Observed in Self (Pam) fi7 

. . . . . . . . . .  .Graph 35: . Concentration of Attention @@id -7 

8 8 . . . . . . . . . . . . . . . . . . .  Graph36: Self-control (Pam) 160 

. . . . . . . . . . . . . . . . . .  Graph 37: Self-awareness (Pam) 162 



- - - - - - - - - -- - - - - - 

4 r 

- 4  

Graph 38: Relationship Between en. the Self--udy and the Project . . 166 

. . . .  . Graph 39: Negative Emotions Observed in'Others (Cynthia) 176 

. . . . . .  Graph 4 0 :  Negative Emotions ObseAed i n  Self (Cynthia) 177 

- Graph 42: Self-control (Cynthia) . . . . . . . . . . . . . . . . .  180 - i 

\ < C/ &aph 44: Negative Emotions Observed i n  Others (Cynthia) . . . .  191 

-'> 

Graph ~47: Self-control (Cynthia) . . . . .  . 2 . .  . . . . . .  195 
-> 1.- , 

. . .  . . . . . . . . . . .  Graph 48: Self-awareness (Cynthia) V 196 

~ r a p h  49 : Relationship' Between the Self-study and 



4 

CHAPTER ONE: INTRODUCTION 

A) .Education and self <ducation 
L -  -- - 

Thisthesis examines the difference between education as it is 

generally understood'and practised and self-education as it is understood 

and practised according to the principles described in eso- 

teric philosophies. Education is often defined as a process of leading 

the learner to a new level of knowledge or of changing the learner's 
d 

- - 

behaviour to a i e w  level of skill. Thisraises the questiG; who does the 

leading or changing? The normative mode 03 education includes a teacher 
- - - 

and a group of learners in whi,ch the former plays an active role in plan- 

ning the course of learning, selecting matekials , prescribing activities, 

governing pacing, dispensing information an& establishing evaluation 

- 

*criteria. In these aspects of learning, the student almost always plays 
- 

\ 
- 

a passive role. Much of what occurs in this normative environment, aside 
- - 

from being governed strictly by the teacher, focuses on skills, techniques 

and information which are removed from the learner's personal sphere of 

influence . 
- By contrast, in self-edricaticm the learner accepts responsibility 

for his learning, planning the course of action, selecting materials, r , 

i 

detiding how long is to be spent on the activities involved, and- evaluat- 

+he n+trrtpn+ ~k t h e  r e a c w p a r t n e r 0 3  teacher's leadership,- 

in self-education he kiecomes the active member, not only mastering new a 

content and skills but deciding what knowledge and skills and the way in 



C 
- - -- --- 

- - - - - - - -- pp -- --- 

, 
which they w i l l  be mastered. " * 

These kspects of self-education were applied i n  the Br i t i sh  

America a s  the  open classroom hodel (Silberman, 1973 1. mny of these ideas 

w e r e  formalized t o  a great  extent by the Plowden Report of 1%7 i n  Br i ta in ,  

C 

(1972) and Whitehead (1947) a s  represenrative theoret ic ians ,  and O ' N e i l l  
' 

,. 
(Holmes, 1977) a s  only one of many pract i t ioners .  I n  the  informal sense, 

This t hes i s  is concerned with the process of self-educatfton i n  , 

vhich the  student is the ac t ive  agent, ra ther  than the normative model i n  . 

which the teacher i s  the ac t ive  agent. While education and self-education 

a re  two d i f fe ren t  phyla of the  ways people learn,  ne i ther  is simple. Self- 

di rected education, like teacher-directed education, contains within i t  
- 

di f fe ren t  families and orders of approaches t o  the  process. The taxonomy 

of self-education programmes, f o r  instance,  could be traced down t o  each 

indiVidual learner  and t h e i r  id iosyncrat ic  ways of learning could be dis- 

cr imlnekd,  'one from the other. While such a detai led taxonomy of se l f -  

education is not possible here, i t  is  e s sen t i a l  t o  iden t i fy  the families 

i n  order t o  more spec i f ica l ly  iden t i fy  the programme tha t  is the ultimate 

focus of this thes i s ,  , the  eso te r ic  approach toeself-education described 
. 

, 

B) The Two Natures of Self-education 

A c lose  analysis  of t he  self-education concept reveals two qui te  

d i s t i n c t  emphases ; the  educational attainment and the s e l f  -unders tanding. 



and d & l q p r k r i l y  v i t h  the  "outer realm" of one's existence in the  
* 

sense t h a t  one's goal in the  process is  t o  acquire more knowledge about 

something removed from oneself ,  o r  t o  develop a new s k i l l .  It h;lghlights 

t h e  "edutzation" of t h e  coatpound word self-education. $ a J 

~ h e r e ' i s  a l so  t h e  less obvious q h a s i s ;  the s e l f  L p h a a i s  which - 

- 
faxsag,  on sdP-uwlerstaediag in the  sqpse tha t  a learner- desires t o  lea--- - 

about himself. It dea ls  primarily with the  "inner realm" of one's. existence 

education. 

The r eq l  nature  of t he  problem t o  be explored i n  t h i s  t hes i s  can be . 
viewed a s  the  in te rac t ion  betwe& a technique tha t  focuses on the  

realm" and a learning - process - that - emphasizes t h e  "outer realm." ,TJie- - -* 

in teract ion betveen the  *se& and "education" is ' a i e s  concerngkrbei  an . 
u 

in tegrat ion of t he  tvo w i l l  occur. This has been-the c e n t r a l  i s sue  &r 
* 

education fo r  some time (Whitehead, 1947). Although the  in tegra t ive  nature 
- * 

of these  tvo realms is &t within t h e  scope df t6is thes i s ,  t.he in te rac t ion  
- a - 

de f in i t e ly  is. 1 t 

r 
\ 2 

The ra t iona le  f o r  t h e  t hes i s  deqelops from t h i s  &teract ion a s  &he &- 
" : 

hypotheses a s  s ta ted  on pages 12 and 13 a r e  d r a m  f r m  the  "outer realm" - 
-bas3% ~ ~ ~ i - - ~ o ~ - t ~ i n ~ ~ t i ~ ~ l  - - attainme= w h i l e  the  - 

.I  - 

teclitx-fqtre us& tn rhe 
'\ 

process ox the  t hes i s  (see  pages 16-18) is d r a m  

from the  "inner realmn and q h a s i z e s  self-understanding. B 



se l f -zont ro l  and self-awareness ar$ keys t o  e f f ec t ive  progress. There a r e  - 

many other  fac tors ,  but f o r  the  purp&se of t h i s  t hes i s  th&e have be& 
\ 

selected.  M y  t e c h n i b  exist wh+ch purport t o  influence these f ac to r s  
. 

in a pos i t ive  way. This study used a f a i r l y  common technique mentioned in 

some of t he  eso te r ic  l i t e r a t u r e ,  t ha t  being self-observation.  

The .fat& of .concentration o w n t i o n  can best  b= ecemplified by '. 
- 

\ 

descr ip te rs  such &: t he  a b i l i t y  .. t o  complete projects;- t he  tend&+ t o .  ., . 
> - 

control  a d r i f t i n g  m i n d ;  t he  s k i l l  in ;sing the  ava i lab le  time appropriately;  %, 

- .- 
- - - - - - - - 

- 5 Th= a b - m y - t o -  criSt==aa -8~EhesfsSof  fhiFpFF*~c& ;rbe--& &a&- ;- = = 

a 
\ 

t b u g h t ,  and ~ d e ' s  emotions; the  abil-ity C s  complete pro jec t s  without a C 

- .  

sense of f ru s t r a t i on  and, f i n a l l y ,  t h e  s k i l l  t o  s e l e c t  e f f & t i v e l y  a c t i v i t i e s .  
' 

-S - 
which &e r e l a t ed .  It is f e l t  t h a t  these descr ipters  g iv  one view of a . . 6 - .p 3 
person's a b i l i t y  t o  concentrate h i s  a t ten t ion .  

The fac tor  of sel f -control  can be  given some d e t a i l  through the following 
IP 

-- .  - f - - 

it-: the .ab i l i ty  t o  a& independently and in s col lected &inner in - . 
- 

d 

s i t ua t ions  of extreme pressure; . the competence i n  control l ing t h e  m i n d  once 

a decision has been taken; , t he  tendency t o  assume respons ib i l i ty  in 
. . 

s i t ua t ions  where skill is f e l t ;  t he  tendency t o  de l ibe ra t e  in new s i tua t ions ;  

t h e  a b i l i t y  t o  cont ro l  f ru s t r a t i on ;  t h e  a b i l i t y  t o  control  physical movements 
t 

in stressful .situations; and, t he  proficiency in con tml l ing  ta lking.  b e  

- concept of se l f  -control is comprised of many f ace t s ,  these - a r e  t he  ones 

- - - -pp- 9 *--rr*B#+s€udy, - - - p p l - p p -  

S e l f  - awaren e s s c t b a b l y  has t he  widesf l a t i t u d e  fo r  in te rpre ta t ion  and, 
' 

-L 

therefore,  presents the  grea tes t  The following 

descr ip te rs  a r e  used -- in t h i s  study t o  c r ea t e  t he  concept of s e l f  -awareness: 
- A- , 



5 6 
- t he  a b i l i t y  t o  recognize many per.sonality changes and t h e  re la ted  a b i l i t y  

t o  a l t e r  one's personali ty t o  s u i t  changing circumstances; the  d p e t e n c e  
L - - P - 

in recognYzing a deeper self which is constant 'and "more real"; the  
i - 

I _ tendency to  be aware of t he  physical and emotional a&cts of '  one's being; , ' 

' and the  a b i l i t y  $0 ad jus t  quickly t o  rapidly changing p - t t e r n s  4 one's4,  

- exisiene-e. . - - -* 

These.are ' the descr iptess  ' that  comprise the  th ree  f ac to r s  which a r e  . I 

s h t e d  t o  be important. a person's ability t o  learn  something new. .They 
- -  - - - -- - - - - - -- - - - - - - - - 

- -- - - 
- - -  - - 

- - - - - - -1- -- - - -  -- 
- - 

- - 

.g ive  deta*fl'.to t he  th ree  concepts which form the h=btheses of t h i s  s ~ u d y .  
. * 

%reover, they a r e  d i r e c t l y  re la ted  t o  onet; ab&Lit:~ fo la& more knowledge ., ) .. -. - 63 

' 
or t o  kcquire a nn. slrFZl in= the  sense o? one i m p r o k q  one's- a b i l i t y  t o  - - 
ftinctiqn in  the  "outer &h." In  t h i s  thehis,  these f a c i o r s  a r e  t o  be . 

s 

applied t o  t he  learning of a new, self-selected project .  - - ,  
The technique used ;ia the  t hes i s  isderived from the  other  realm, t he  . 

realm of t he  inner aspects of one's being, and emphasizes self G d e r s t a n d i n g  . 
No posithe development can be perceiyed herein, b < h e  sense tha t  one 

becomes,better. One simply understands oneself o r  does not. Or,  a s  in the  
a' - . 

rc 

- 2  " eso te r ic  ideas  of Gurdjieff ,  one begins byarecognizing the  mechanicalness 
p -: t 

of one's being. The technique-of self-observation,  coming fkom t h i s  - 
' 

heri tage is used in t h i s  study t o  f ind  out i f - i t  has any e f f ec t  upon the  

~ ~ c t o r s 4  loarning mentioned above.. 



s t e n t i a l i  sm, phenomenology and eso te r i c i sm a r e  introduced. It is worth- 
rl 

w h i l e , t o  pursue these  t h r e e  c o n c e p t s - i n  t h e  context of t h i s  s tudy s o  
< 

t h a t  t h e  general  problem t o  be inves t iga ted  is  revealed t o  have some sound 

roo t s .  . . / ' -  

A L -  

, Exis tent ia l i sm,  t r a d i t i o n a l l y ,  has  emphasized t h e f s e l f  a t  t h e  

expense of s ~ m e  e x t e r n a l  form of guidance such as:  a na t ion  state,, 'a - a 

i 
5 ,  

-- 

p o l i t i c a l  pa r ty ,  a dggmatic r e l i g i o n  among others  (Wilson, 1956, p. 15; 
+ - -- - - -  - - - - -  - - - - - - - - 

- -- 
- - - -  - - - - -- 

- 

and Morris, 1966, p .  10-11; and Maslow, 1968: p. 9) .  The i n t e r n a l i z a t i o n  
I 

of' the-world t h e n ,  caused t h e  ifider world t o  become more heavi ly  

weighted than t h e  ou te r  world with t h e  r e s u l t  t h a t  an  ind iv idua l  could 

bec& severe ly  detached from h i s  environment and unable t o  function.  

Maslow (1968, p. 9) leads us  n a t u r a l l y  i n t o  t h e  e x p e r i e n t i a l  a s  a bas ia  
* 

f u r  bui ld ing self-understartfling, t h a t  is phenumenology. - - - 

Phenomenology, h'ks emphasized t h e  s e l f  i n  r e l a t i o n  t o  the  e x t e r n a l  

s o  t h a t ,  i d e a l l y ,  there i s  a t r u e  i n t e r a c t i o n  and a bslance bekween t h e  
fl 

' I  

m realms o f - i n n e r  and ou te r  r e a l i t y .  Some w r i t e r s  have gone s o  f a r  as 

t o  p o s t u l a t e  a c o m b i k ~ t i m  of t h e  two concepts i n  t h e i r  var ious  works, 

both f i c t i o n a l  and non-fict ional ,  and a t  one point  equate phenomenology 

- wit,h self-observation,  

our  problem is t h a t  we spend too much t i m e  looking a t  t h e  
- - - e x t e a  w c d d  anyd.ose~r lnnPtanGTi+h_t - ld -  

of t h e  i n n e r  mind. {Wilson, 1956, p .  301) 
\ 

-- 

It i s  a t  thSs point . that  this t h e s i s  draws same ground under i t  

upan which t o  s tand.  Would t h e  self-observation technique' lead  t o  a more 
' 

s u b s t a n t i a l  sezf-educat-ion programme through emphasis upon th's s e l f  i n  

- 



the context of learning a new skill  o r  gaining new knowledge? Posing 

i t-  another way, the  'focus i s  

of self-observation have Tany 

development while learning a 

the  question: does the constant pressure . 

e f f e c t  upon the  various aspects of personal 

s e l f  -selected task o r  p ro jec t?  
i 

+ ' The idea of self-observation led d i r ec t ly  ' to t h e  works of.G.1. 
- 

Gurbjieff ,  who emphasized- a t  g rea t  length; i f  not  i n  grea t  d e t a f l ,  - th is  - - -- -- 

par t icu la r  concept. This i d  turn placed one firmly i n  the realm of the 

esoter ic .  , 
- -- - - - - - - - - - - - - - - -- - 

- - -- - -- - - - - - - - - - -- - - - -- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -- pp- - 

6 
C) The Esoteric Nature of Self-education 

?&4 . 
An attempt has been made here t o  r e l a t e  the  co&ept of self-educa- 

a n  t o  a philosophical base; i n  this par t icu la r  c&e tha t  of the 

e so t e r i c  t rad i t ions .  Host understand the term eso te r i c  t b  mean inner,  --. 

hidden, secret  o r  mysterious, taught t o  g .select  few, It-"is- hidden, - - - - 

not i n  order t o  endow i t  with glamour o r  mystery, but i n  order t o  prevent 

i t s  being misrised and mfsmderstood" (Walker, 1963, p . 71). Hdreover, 

u n t i l  recently,  i t  has been transmitted only o ra l ly ,  or  through act iohs  

(dances o r  music). In  f a c t ,  many would claim tha t  t r u e  e so t e r i c  . . know- 

ledge continues t o  be cofmmmicated only by o r a l  means. ~ e '  that a s  it 

may,'there is enough wr i t ten  about, and by, people representing e s o t e r i c .  ' 

t l r ad i tbns  f o r  a reasonable attempt t o  be made t o  use some of the ' 

- - - - - - -- - - - -- -- 
techniques suggested therein  and t o  gain an 

tenets. 

Host associate  the  concept u i t h  the hidden meanings of a l l  

=If gions, or the m p s t i c d  -wects ,  and genera337 agree that. these .mean- 



ings  ar% simflar.  T k y  are best represented by the exemplars of the  

major re l ig ions  or  philosophical systems : Christ ,  Buddha, Conf ucius , 

Lao-tze, and the varfous Su f i  writers represent ing the  Islamic re l igion,  
4 

e,$? t o  mention only a few. But a more c la r i fy ing  v i e w  c-s from M e n s k y  
-?z% t 

i n  The Fourth Way: 
% t - 

..- 
- 

BTI-ways Aof-thfriW~g-can be-ckbfded i n t o  two categotfes t - -- - - - .- 

log ica l  thinking and psychological thinking .... For 
log ica l  thinking esotericism is impossible, because it 
caxmot be dmunstrated o r  formulated, but f o r  psychological 
thinking, which sees  the  psychological nature of things,  . pi 

- - - - - - - 
- - _-=-= ------- -- 

observe. ' So the' psychological method may bring ahe t o  the  
idea of esotericfsnt and may lead t o  proofs of its . 
existence - cer ta in ly  subject ive proofs, but s t i l l  proofs. 
And then i n  tu rn  may bringman t o  the r ea l i za t ion  of the 
necessity of systems or  teachings,of an e so t e r i c  nature. ,  
(Ouspensky, 1971, p.. 3 8 5 4 )  

So w e  s e e  t h e - s p l i t  c l ea r ly  betveen log ica l ,  r a t i ona l  thought and i n t u i t i v e  

b 7 '  
o r  "psychological" tlpught. Horeuv&, there  is  an a&ttance that there  

- - - - - - - -  - - - - - - L _  --- - -- 

exist - pkinciples and techniques t ha t  p e r t a b  t o  the  eso te r ic .  system. 

But f i r s t ,  there  are two basic  premfsk t h a t  e so t e r i c  teachings spring - 

from: me,  t ha t  there  is an inner  &anfng t o  things,  and tvo, things 

- f . 
a r e  interconnected. The log ica l  realm tends t o  t r e a t  things separately 

-% 

as d i sc re t e  it- and thus emphasizes the  dissimilar i n  the  context of 

the  universe; whereas, the e so t e r i c  seeks s imi l a r f r i e s  i n  the diss imilar  
C 

aspects of the  same dvers& The'tmderlying pr inciple ,  and there  exists 
L 

a vell&ined pr inc ip le  i n  a l l  e so t e r i c  i rad i t ions ,  is t b t .  develop- --- - - - - - -- 

merit along the l i n e  of"knm1cdge m u s t  be complemented by sirauLtaaeous 

dev&opleat along the line of being. Here the s p l i t  betveen lo&ai  and 

psychological thi- is crysta l l ized.  
* 



. 
h-, 

Schematically, t he  e so t e r i c  tra 'dit iops view possible human *develop- 

xnentaccordfng t o  t he  ou t l ine  shown i n  Figure A. - 
Throughout the passage of tfme there  have been many people o r  

groups of people who hdve spoken f o r  t h i s  e so t e r i c  tradition-. These have 

been found both &thin - --  r e c o d z e d  - A  --A - re&ous -- s t ruc tures  i n  various pa r t s  - A A - - A - - 

of the world and outs ide of them. 'Nevertheless, they have been echoing 
# 

- T 

the  same &sage. In  an attempt t o  c l a r i f y  the d i rec t ion  of t h i s  study 

0 b 

Gurdjieff c lear ly  four ways t o  explore the  e so t e r i c  , 

</ 

t rad i t ion :  
i :  

- the vay of the yogi 

* - the way of the  rPonk 
- - -  

the  way of the fakir 

- the  fourth .  way 

The way of the  yogi is taken by those wha favour knowledge & - 3 ---.- d 

developed through the inke l leFtua l  sp&e/of &I. - The way of the monk 

is fdl-d by those who have a ' u e l l  developed emotional centre  which is  
% 

nranffested through devot-, re l ig ious  s a c r i f i c e  and f a i t h .  Enmtiona a re  ,- 
E 

transcended i n  the quest f o r  self-lmoyledge: The tag of the-  f a r  I s  a 

C 

OM wmking oe thepphvslcdxp&re they achieve a s t rong w i l l  which 

leads t o  greater  self-ltnavledge. The fourtheway, a t e r n  coined by 

G.I. Gurdjieff, is a way t h a t  attempts Fo develop all centres- simul- 
- - - - - - - - - - - 

t-ously within the cantext- of the &a1 world. Gurdjieff claimed t h a t  



Esoteric:  exists when a person has achieved f u l l  con t ro l  over a l l  
states; f r e e  w i l l  developed; understanding expressed 
through t h e i r  ac t ions .  

Mesoteric: ba s i ca l l y  the  same a s  above only knowledge is more 
_ 1 theore t ica l ;  t he r e  is a discrepancy between what a person 

lcnow8p" how ,they a c t .  

-- Exoteric : - r r m r b f ~ d 1 2 ~ e 1 s h ~ i e c ~ a , h y t _ k a ~ ~ ~ _ 1 ~ ~ e 1 ~  -- 

more philosophical  and one's ac t ions  a r e  not expressive 
of this knowledge. 

- - 

Mechanical: here;  no understanding of l i f e ' s  purpose is  evident; no 
contr  1 over act ions  i s  revealed and a l l  a c t i ons ' a r e  
r e a c t i  %, t o  something outs ide  the  person. . - 

v9 

Figure A.  An EsocericView of Buman Development 
(adapted from Speeth, 1976, p. 54-55.] 

,-- - 
i 



\ 
t h e  o the r  t h r e e  ways l ead  t o  i s o l a t i o n  from the; world and, more 

importantly, only focused on one aspect  of one 's  exis tence .  

&l of these  ways a r e  at tempts wi th in  t h e  e s o t e r i c  t r a d i t i o n  t o  

techniques and p r i n c i p l e s  which lead one t o  g r e a t e r  s e l f -  - 0 

understanding. Generally - speaking, i n  t h i s  t h e s i s  t h e  l i n k  between p s e  

techniques and - p r i n c i p l e s  of a n  e s o t e r i c  nature and self-education as 

This study w i l l  focus on Gurd j i e f f ' s  system of teachings wi th in  the con- 
, 

t e x t  of t h e  four th  way. Moreover, t h e  s tudy i t s e l f  w i l l  concentra te  on 

only one, very b a s i c  aspect  of t h e  system: t h e  s i q l e  concept, y e t  

d i f f i c u l t  p r a c t i c e  of se l f -obsemat ion and self-remembering. 

D) T h e P u r p o s e . o f t b e  Study 

Much ha8 been s a i d  and w r i t t e n  about t h e  t ang ib le  manifes ta t ions  of 
* 

t h e  educat ional  process and, more recen t ly ,  a growing amount of l i t e r a t u r e  

(as discussed i n  Chapter Two) has expressed t h e  value of inner  development. - 
But, t h e r e  appears t o  be  an obvious area of ignorance e l d s t i n g  where t h e  two 

m e e t . '  The purpose of this study is  t o  explore this a r e a ,  e s p e c i a l l y  from 

oint-of-view of t h e  teachings of Gurdj ief f .  Selec t ing from his compre- 

can be  described more s p e c i f i c a l l y :  t o  f ind  out  .if an=- 
- 

g e s . i n  peoplg's a b i l i t y  t o  l e a r n  a se l f -se lec ted  challenge p r o j e c t  o r  
J 

I - 

t a s k  is related ' io this obvious t o o l  of inner  - 

- - w e a r  that t h e  r a t h e r  obvious and 
. , 

technique encouraged people t o  overlook it as a poss ib le  t o o l  f o r  s e l f -  



/ 

development. Moreover, i t  seems t h a t  many who have attempted it h a v e '  
i F 

been disco&aged by i ts d i f f i c u l t y  and i & b i l i t y  t o  pay immediate 

dividends. Thus, although being an  age-old technique i t  has  1argely.been 

ignored i n  educat ional  theory,. In t h e  educational  process i t s e l f ,  i t  

is obvious t h a t  l i t t l e  e f f o r t  is  made t o  emphasize t h e  rela onship, . t 
between one ' s irmer development and one 's outward a b i l i t y  toymanifest 

R 

l ea rn ing  i n  the  form of skills, personal  r e l a t i o n s h i p s ,  personal  accom- . 

pEs-s an3 t3c a E E k y  t o  h a d i e  e f f e m i v e l y  f iat  on3y p red ic tab le  - - - -  
- 

v a r i a b l e  i n  l i f e  - change. 

The s e l f  observat ion technique i s  only 

whole a r e a ,  but t h e  prospects  are engaging. 

a small measure of t h i s  

The r e l a t i o n s h i p  t o  s e l f -  

education seem c l e a r l y  focused and w e l l  worfh pursuing. It can be  simply 

s t a t e d :  before  accepting t h e  r e s p o n s i b i l i t y  f o r  one's education i n  any 
f 

area ,  one m u s t  have made e f f o r t s  t o  gain  a degree of self-understanding / 

f o r  t h e  u l t imate  r e s u l t s  t o  be  considered e f f e c t i v e .  Self-understanding 

i n  its many forms i s  under-pinngd by t h e  self-observation technique. 

E) The Procedure Used i n  t h e  Study 
t 

a > Eypo theses  
L 

The hypotheses of this s tudy w e r e  based upon t h e  a b i l i t y  of an 

- concentrat ing of ac ten t ion  
-- -- 

- t h e  exerc i s ing  of s e l f - c o n t r o l .  

- t h e  awareness of s e l f  



- - - - - - - -- -- - 

13 - - 

r .  1 

Obvious$y, ' there are other - areas -that could have - beenb focused upon, but 
T 

/- 

these seemed to be the most closely related to learning and sdf-educa- 
# - - 

tion. The three hypothesks then are: , - 

1) Learning a self-selected challenge project will be 

facilitated through the improvement of attention and con- 
- 

centration by the use of the self-bbservation technitue. 

2) Learning will be facilitated through the improvement of 

- self-control by the use of the self-obs_enarion - - - - -  -- 

technique. 1 > = 

3) Learning will be facilitated through the improvement in , - 
/ M 

self-awkeness by the use of the self-observation 

technique. 

4 b) Methods of Selecting the Participants 
t 

- ! 

The number of participantsias limited to five due to the length 
- 

of time involved in the study and the amount of personal contact needed. 

Moreover, the study was to a certain degree self-selecting in the sense 

that a negative answer to question 1 on the questionnaire (Appendix A) 

ruled out a person from participating. The simple fact had to be faced 

that many people would not wish to address such an issue, considering it 

unimportant or even riot understanding the intent. 

in the sense that they would be contacted approximately once a month on & 
average during the normal course of our lives.. They could not be classi- 

. 

fied as close friends. It was decided to work at the acquaints e level ' . x? 
for the obvious reason that a degree of trust had to exist between the 



4 

e 

- 
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researcher  and the p a r t i c i p a n t s  f o r  t h e  study t o  work a t  a l l .  It was 

f e l t  t h a t  randomly s e l e c t e d  participants would no t  be s u i t a b l e .  The very 

i n t e n s i t y  of t h e  quest ionrlaire,  in terview and study i t s e l f  would have 

precluded the  use of tNs method of s e l e c t i n g  -p&ticipantg.  

The s i x t h  person approached w a s  a r e l a t i o n .  It i s  noteworthy t h a t  

- of t b e z s i x ,  f i v e  agreed t o  p a r t i c i p a t e .  The exception was t h e  c lose  . - 
r e l a t i o n ,  claiming, q u i t e  j u s t i f i a b l y ,  a perceived t i m e  pressure .  

S e n s i t i v i t y  towards t h e  p a r t i c i p a n t s  was most i e c e s s a r y  . More- 

\ over, i t  was necessary t o  know t h a t  none had come i n t o  - contact  -- - 
- - -  with - - -  - - 

Gurdjieff  's system of teaching,  and y e t ,  was of t h e  "type of person" 

who may be open t o  self-development genera l ly ,  and t h i s  i n t e n s i v e  tech- 

nique s p e c i f i c a l l y ,  t h a t  is, a person who was open t o  Gurd j i e f f ' s  "B" 

inf luences  a s  discussed i n  Chapter mree. - . 

To become more f a m i l i a r  wi th  t h e  approach t o  self-observation,  

the researcher  contacted t h e  V a n c 0 w e ; r  h r d  j i e f  f -0uspensky groupL and 

at tended t h e  t h r e e  prel iminary sess ions  which gave,a personal  and 

p r a c t i c a l  d e w  of Gurdj i e f  f ' s system. 

r-- c)  Instruments Used i n  t h e  Study 
0 - 

1)  Quest ionnaire  (Appendix A) .  In  an attempt t o  acquire  

b a s i c  d a t a  about each p a r t i c i p a n f ,  a ques t ionnaire  was pre- *, 

pared qnd administered. 'As mentioned previously ,  
- - 

ac ted  a s  a f i l t e r i n g  device f o r  f u t u r e  p a r t i c i p a t i o n .  A l l  
- - - -  - - - -  + 

0 

f i v e  of t h e  p a r t i c i p a n t s  were ab le  t o  a r t i c u l a t e  a p o s i t i v e  
- - -- - 

-- 

response, making it poss ib le  f o r  the  e n t i r e  ques t ionnaire  t o  
-1 

\ 

be completed. , 
\ 

.A i 

The questionnatfrg ,was divided i n t o  two major sec t ions .  

Sec'tion 1 focused upon.'the d j o r  aspects  of change, the  aims 



and t h e  f e a t u r e s  of pe r sona l i ty  t h a t  G u t d j i e R r e f e r r e d  t o  

- ?  - as "buffers" o r  aspects  causing d i s t r a c t i o n  as used i n  t h e  the- 

sis. S i x  of these  were s e l e c t e d  i n  order  t o  encourage each 

p a r t i c i p a n t  t o  evaluate  himself or h e r s e l f  accordingly. 

w i l l  be discussed i n  Chapter T h r e e  i n  d e t a i l  and -include 

following : 

- l y i n g  

- i n t e r n a l  considering 
- - - 

- e x t e r n a l  considering . 

- negat ive  emotions 
n- 

- identification - 

.. - .- - imaginati& ( a b i l i t y  to perform) , 
c - - 

These G 

' *  \ 

the  a 

The second - s e c t i o n  of t h e  ques t ionnaire  was s t r u c t u r e d  

i n  ' a c c o r d ~ n c e  wi th  t h e  th ree  hypotheses. P a r t  A focused on 
- - 

,.- 
t h e  aspect  of concentrat ion 'and a t t e n t i o n  and was broken down 

Q 

i n t o  s i x  desc r ip to r s  of t h i s  aspect .  P a r t  B dwelt upon t h e  

factor '  of se l f -con t ro l  and seven of t h e  most important 

desc r ip to r s  of this aspect .  F ina l ly ,  P a r t  C focused on s e l f -  

awareness and f i v e  of its most important desc r ip to r s .  

Each par t i c ipan t '  was given approximately one week' i n  

was interviewed f o r  a period of a t  l e a s t  t h i r t y  minutes i n  
, - 

order t o  acqu i re  d q t a i l s  of t h e i r  character  and p red i spos i t ion  

tavards  self-understanding. Taken s p e c i f i c a l l y ,  t h e  p a r t i c i -  



pants  were as- fol lows:  - .  - .  

Case One: Male; e a r l y  30's; house pa in te r .  

Case Two: Female; l a t e  20's; music 9tudent. 
0 

Case Three: Male; l a t e  20's; teacher  ( f i r s t  year) .  

Case Four: Female; e a r l y  40's;  teacher  (20 years  ex- 

. per ience) .  

Case Five: Female; e a r l y  20's; unemployed ( s u b s t i t u t e  

teacher  and s inger ) .  
- - - - - - 

Each ' tape records t h e  individual  ' s responses t o  t h e  

ques t ions  posed. The purpose was t o  encourage t h e  sub jec t  t o  

t a l k  about var ious  aspects  of t h e i r  education,  use+of  l e i s u r e  = 

time, work, r e l a t i o n s h i p s ,  e t c . ,  i n  an at tempt t o  enr ich  the  
I 

charac te r  sketch  t h a t  t h e  questionnaire began t o  explore. 

The study:  phase I (Appendix C) .  Eaeh p a r t i c i p a n t  was 

f- 
asked t o  do twd things:  

select a n d ~ s t u d y  a challenge p r o j e c t  f o r  a period of 

two months during which... . 

Perform t h e  self-observation exerc ises .  The sub jec t s  

could start a s  soon a f t e r  the  in terview a s  was con- -- - -- - 

venient  t o  them. Once they had focusek o n " w t ,  
4 , 

and completed t h e  p r o j e c t  forms (Appendix D) , they 

began t h e  f i r s t  phase of the self-observation which 

w a s  intended t o  l a s t  f o r  t h i r t y  days. They were given 

a guide shee t  (see Appendix C) and a f i l e  of t h i r t y  

da ta  shee t s  on which they were asked t o  record a l l  the 



instances that- they were aware of themselves function- 

ing  in t e l l ec tua l ly ,  emotionally, physically and %n- 
- ,  

s t i nc t ive ly .  A t  the  conclusion of the  interview, when . * 

the  f i r s t  phase was being established, the differences 
< 

- 

between being-aware of and replembering w e r e  discussed - 

---------and examples of each function were mentioned b r i e f l y  - 

f o r  purposes of guidance. Each p@icipant'wae en- 
i 

couraged twtelephone o r  write whenever a problem arose 
- -  C - e - -- - - - - - -  - -  - -- 

- 

or  a y t h i n b  of importance was considered necessary t o  

\ 
c&unicate. Each person was contacted per iodical ly  i n  

.,I 
order t o  d&termine the progress they were making-and 

any comnents made were noted on cards and a r e  referred 

t o  a s  o r a l  comments (OC) i n  the tex t ,  

It should be-nofed a t - t h i s  point t h a t  a l l  parti&ants_ - 

L 

were s t rangers  t o  one another with the exception of Cynthia 

and Don. I n  order t o  l e a r u i f  haviQg a supporting person 

w h i l s t  performing the self-study was a pos i t ive  feature ,  they 

were made known t o  each other  and asked t o  conxamicate i f  the 

need arose according t o  progress, problems and e f f e c t s  of the 

study. 
a 

4 )  ' The study: phase 11 (Appendix E). The e s sen t i a l  
i 

- - - -- - --- - - - - - - - --- - - 

difference between the  f i r s t  phase and the second phase 

-- ---- 

lay i n  t he  format f o r  recording t h e i r  a w a r m e s .  
--- --- 

Whereas i n  the f i r s t  phase the format was a simple record- 

ing i n  four categories,  the second phase employed a % 



3-by-3 t a b l e  using t h r e e  o f a t h e  four  o r i g i n a l  ca tegor ies  (due 

t o  t h e  immense d i f f i c u l t y  i h  dis t inguishing betwekn physica l  
" , 

and i n s t i n c t i v e  aspects  they were G l g a m a t e d  a s  they a r e  s o  

o f t en  done i n  t h e  l i t e r a t u r e  Gn Gurdj i e f f  's system). \ 

A guide shee t  f o r  s o r t i n g  out  and recording t h e  aware- 

nesses  w a s  suppl ied  ( see  Appendix E) i n  an ef for$ to -aid each 
-7 \ .  

: p a r h c i p a n t .  Once 'again they were asked t o  select some 
/ 

f e a t u r e  of t h e i r  h a b i t u a l  l i f e  t o  focus on t h a t  day i n  order 
-- - - - -  - - - - - - 
- - - - - 

r - -  
-- - -- - -- 

A -- 

- t o  spur  on th= self-observation.  
_I/L 

5 Questionnaire (Appendix F). I n  order  t o  have each sub- 

ject eva lua te  themselves a f t e r  t h e  se l f -s tudy a ques t ionnaire  
P 

w a s  applied: The core was a r e p l i c a t i o n  of t h e  o r i g i n a l  

ques t ionnaire  wi th  t h e  only' changes occurring i n  ques t ions  1. 

and. 2, to account f o r  t h e  past tense  as t h e  study was now- 

completed. A t h i r d  s e c t i o n  was added which focused o n r h e  

p r p j e c t  o r  se l f -se lec ted  task .  This s e c t i o n  attempted t o  

e l i c i t  response i n  t h e  d i r e c t i o n  of exploring t h e  l i n k s  

between t h e  self-study exerc i se  and t h e  learning p ro jec t .  

It was f e l t  t h a t  each p a r t i c i p a n t  would have new, 

responses t o  t h e  same quest ions posed-ea r l i e r  and be a b l e  t o  

6 ) P r e s e n t a t i o n .  When a l l  t h e  p a r t i c i p a n t s  had completed 

t h e  self-study and had brought t5eir p r o j e c t s  t o  a s t a g e  . 

suita%le f o r  present-ation, an evening sess ion  was held  t o  pre- 



- 
sent  and discuss the  outcomes of the past  experiences.. -The \ 

L 

bel ie f  t h a t  each person should be wi l l ing  t o  present t h e i r  

work f o r  public appreciation and scrut iny was $he guide f o r  

t$ds evening. The r e su l t s  were video tape recorded. 

7) Interview (Appendix G). A second interview w a s  held t o  
- 

1 
.4 

- allow each part ic ipant  t o  e labora te  upon the most ins t ru-  - 

* 

mental changes i n  themselves as  a n r e s u l t  of the  self-study and 

-- t h e  signifscance of the self-observation technique f o r  t h e i r  
- - - - - -  - - - - - - - - - - - - - - 

- - 

awn learning. More so than i n  the f i r s t  interviews the 

questionnaires (pr6 and post)  were used f o r  guidan& i n  formu-. 

l a t i n g  questions f o r  - the interview. 
, 

9 )  Interview with an observer. In an attempt t o  confirm 
0 

&. 

what each par t ic ipant  eitlkr recorded m the questionnaire o r  
/ 

on tape during the interview, a close - - -  f r iend o r  - re la t ive .  of 

uk 
- ) > '  

each s ~ e c <  was interviewed. Again, the questionnaire and 

individual  responses were used a s  a guide t o  e l i c i t i n g  infor- 

mation from these "observers". 

d) Methods of Processing 

Each i n d i v i d u a l v a s  t o  be t reated a s  a case study i n  summarizing 

the e f f ec t  of the  self-observation upon t h e i r  behaviour generally and on 

L 
the  self-selected challenge project  spec i f ica l ly .  The self-reporting 

Appendix 8) .  .The o v e r a l l ~ e s u l t s  were t o  be assembled together i n  order 

to draw conclusions to  b a r n  i f  the hypotheses could be supported o r  



b 1 

r 

needed t; b e  re j ec ted .  This procegs involved the determination 

af  d i r e c t i o n  of change l e v e l s  f o r  the  var ious  f e a t u r e s  of pe r sona l i ty  
- 

mentioned i n  t h e  ques t ionna i res  and t h e  f a c t o r s  of learning whi& were 

undgr considerat ion.  A smle m e a n s  test was t o  be app l i ed  t o  t h e  r e l a -  

t ionsh ip  between the  f a c t o r s  of l ea rn ing  A d e r  s tudy and t h e  progress 

upon t h e  chaJlenge - - -  p r o j e c t  . 



Self education l i t e r a t u r e  abounds; sel f -edwation programmes'are 
L, 

d 

r a r e6  The linking o f .  the  l i t e r a t u r e  with- w e l l  research& programmes 
. . 

represents a f e r t i l e  f i e l d  j u s t  beginning t o  be exp'Jored. The l i t e r a t u r e  
a 

i n  many of its fo* is r e a l l y  a product of the 1960's &d the 197OV.s, 
A 

L u  - - - - - -  & 

. although i n  cer ta in  cases its roots  arS e a r l i e r  i n  t h i s  century. This 

is p & t i c d a r l y  t r u e  of many of the  group methods, such as Gestal t  and 

- a f ,  htnitanistic, self-help and biofeedback techniques. This i-s not t rue  

of many of the  e so t e r i c  wri t ings  which have i - r q c h  longer h i s tory .  These 
- 

can be traced back t o  ancient times, revealing t h e i r  many-manifestations 

of very s imilar  messages pronounced repeatedly a s  t i m e  has passed: 

(Stace, 1960) . 
- .- . - - - - - - 

Theabed from which- this - thes i s  r i s e s  is .the individual  method of 
- .  

.- 
"educating the  self": It is not t o  be found i n  the group methods, a l -  

? 

though a s  w e  shall see there  a r e  occaiions when the group becomes. 

important. 

The behavioural techniques of self-education emphasize the need 

fo r  the  establishment of a f irm plan a t  the outset  ; the immediaie action 
/- 

based upon the plan; feedback a t  the conclusion of the  action; and, u l t i -  

mat-e-refa€~rcement_ o L r &  ar-er,1976).3%3 - type of fnrrrut 
r - 

i s  best seen i n  the  behavioural context which emphasizes the manipula- 4 

t i o n  of exteraal ' factors  i n  order. t o  c r ea t e  a change i n  the person. No .; 

regard is given t o  the i&et 'realm of the perSon. 

=Y 



Another ar&, vhich can be c l a s s i f i ed  as t k p  humanistic aptroach 

P 
and is best  represented by Naranjo (1971),-Maslow '(1968, 76, 78) and 

\ 

Rogers (1961), emphasizes the  need fo; gaining control  of oneself i n  * 
order t o  actual ize  one's own poten t ia l .  Many var ia t ions  of t h i s  theme 

ex i s t .  For instance,  techniques such as meditation and ce r t a in  types o f  

yoga of f=r  t h e i r  po t en t i a l  t o  the  humanistic psychologist i n  h i s  des i re  
r - -  - -  - - - - - - A - A . 

,- 

t o  understand the education of the  self. Maslow best  represents the 
b 

cen t r a l  idea of the  hlmunists and t h e i r  ro l e  i n  self-education when he 

- - - - -  s*m -- - - -  - - -  === - - - - - - - - -- --- --- -- *- - - -- 
- -- - -- -- - 

- - - - - - - - -- - - -- - 

Their (humanistic p sycho l~g i s t s )  c l i n i c a l  experiences have 
led  them t o  cunceive of the  human being a s  having an 
essence, a biological  nature, a membership i n  species,  
It Is very easy t o  i n t e r p r e t  the  "uncovering" therapies 
as helping the  person discover his i den t i t y ,  his R e a l  
Se l f ,  i n  a itord, his crwn subjective biology, which he can 
then proceed t o  ac tua l ize ,  t o  "make himself", t o  choose. - .  

He contixtues t o  develop this theme By adding: 
- - - -- - -  - - - -  - - - -  - -  - 

one of the necessary mthods i n  t he  search f o r  spontaneity 
and fo r  naturalness i s ' a  matter of closing your eyes, 
cut t ing down the noise, turning off  the  thoughts, put t ing 
away a l l  busyness (Haslow, 1976, p. 179) 

4 

The techniques include not only the qui te  common ones of r ed i t a t i on ,  but 

' also less commonly accepted ones such as T a i  Chi. The l a t t e r  has been 
t 

brought t o  t he  public 's  eye, by teachers such a s  Chung-liang Euang (1978), 

who clafm t h a t  t he  exercises  o f f e r  a mans  t o  regain one's balance again 

by redutfng the "noisei1 t h a t  ve f e e l  every day i n  our l ives .  Further- 
- - --- - - - - - - -- -- -- 

more, he claims that t b  forms emphasized will l ead  t o  an in tegra t ion  of 

the  body and the d n d  and greater  exposure of one's essence. 
- 

I 

Many popular self-help&&hods add t h e i r  impression t o  the f i e l d  

of seff-educarion Bterature. ' W e  area of l f te ra ture- famff fa r fy  r e f e r r ed -  - 

* 

'I 



tude of authors currently se l l ing  t h e i r  wares,'W.W. Dyer (1979) is most 

re*resentative . i f  sales 'of books is considered as a guide t o  popularity. 
-----+ 

T h e b s a g e  is> variat ion on ~~n Vincent Peale's The Power of Posit ive 
'1 

Thinking (1952) i n  that orrc is encouraged to  think -"good things" about 
- - -  A 

oneself i n  the fo-m of: what I can do;,what I want to  do; why I am 
t a 

Progoff (1975) o f fe r s  another, qu i te  spec i f ic ,  way of helping 
% - 

one learn more about oneself: t h e  intensive journal. This tech- 

nique which i s  the foca l  point of what Progoff c a l l s  the "transpsycho- 

logical approach" t o  self-educetion, emphasizes tha t  e f f ec t s  a re  brought 
4+. 

techniqnes tha t  enable an individual to  draw upon his f l  

%rent resources.for becoming a whole person. 
( p r - 9 ,  1975, P. 9) 

8 

Be has created a form whereby a person simply records observatiops of his 
F 

qr her behavidur without.suhg analy t ica l  o r  diagnostic categories. The 
'\ 

recording of t ~ ' +  obsemations, i t  is suggested, w i l l  lead t o  a point 
% 

ukre the individual can employ the journal. feedback techniques as 

suggested by Progoff. These include the followfag: 
0 

if i) readfng aloud in privacy or  i n  a group these events 

tr-t%mAxy f+edbaek: read back the events which have been - 

gathered over a period of t i m e  7 



V) the  tangible  of the  sub j ec t ive  experiences 

Progof f claims i )  through i y )  represent "operation &edbackl' and v) repre- 

sen t s  "exper ient ia l  feedback". More specif.ically, i ~ e e d b a c k  sec t ion  
-b 

of t he  intensive,&yfhal is  divided i n t o  f i v e  sections; 

- the period log  - 

-- the >a i l y  l og  

- the , d r & u  log  

- the l i f e  h i s t o ry  log 

and focuses on t h e  recording of facts-of one's 

po in t s  mentioned above. Always, the  recording 
. . 

c r i t i c a l  o r  non-interpreting of the  f ac t s .  
IB" 

inner  l i f e  from the  vantage 

i s  non-judgmental, non- . 

Assagioli (1974) o f f e r s  another i n s igh t  i n t o  self-education which 
fl 

high l igh ts  the  s p e c i f i c  f ac to r  of all. He suggests s p e c i f i c  exercises ,  

pe r t faen t  psychological laws and p r a c t i c a l  appl icat ions  of the  ski l f r ful  

w i l l  which, i n  

accomplishment 

A four th  

tion is a more 

sum, a?e suggested wi lz - lead  t o  g rea te r  e f f i cacy  and 
* ,- 

fn me's l i f e .  
. - 

area  i n  the  f i e l d  of individual  approaches t o  self-educa- 

recent and rapidly  developing one. Due t o  it: link t o  

modern techqology, the grawth i n - t h e  methods of biofeedback i s  very much 

the bas ic  focus of biofeedback as: 

(a  process) t o  enhance the  harmonious functiop of the  
individual-  by - teaching self-awareness through 
regul>tion. (Peper, 1979, p. 4) 

s e l f -  

Z 

The latter t r i o  e s t a b l i s h  a process f o r  change upon which the  instruments 



i used f o r  biofeedback rest. The pFocess f o r  u s e - i s  as  follows: /' - the t ra inee  sees h i s  image i n  a ','mirror1', through the in- 

strument produced information. 

- he sees the image as h i s  - own. 

- he must be aware tha t  he might desire  t o  change the image. 

- he must believe t h a t  he is capable of changing the image. 

- he experiences change, growth and control  so  t ha t  he knows he 

is  - a c t + l l p  changing. - - 

Lawrence (1972) quotes a var ie ty  of s tudies  which r e l a t e  the use of bio- 

feedback t o  education, most notably, Mulholland's indicat ing tha t  a high 

l eve l  of alpha bra in  waves is re la ted  t o  low leve ls  of concentration and 

,Green's research i n t o  the re la t ionship between alpha waves and the 

a b i l i t y  t o  r e c a l l  f ac tua l  information (the higher the alpha, the ea s i e r  

- ,'. 
t o  r e c a l l ) .  In  both cases the  use of, biofeedback machrnery was ias t ru-  .* - 

mental i n  achieving the r e su l t s ,  and i n  alldwing the  subjects  t o  gain .. 

control  of t h e i r  brain  w h e s .  

A l l  of the people involved i n  t h e  biofeedback a rea  

t ion '  claim tha t  with the a i d  of the  technology currently 

whole person - the  physical, psychological and s p i r i t u a l  

of self-educa- 

avai lable '  the . 

aspects com- 

b ined  - i s  t reated i n  order t o  ehhance self-control ,  self-help and 

self - responsibi l i ty  (Brown, 1974). 

The last major a rea  i n  the l i t e r a t u r e  can be c l a s s i f i ed  under the 

heading: eso te r ic .  Its representatives a r e  numerous and come from 

variuus p a r t s  of the world but they a l l  have one thing i n  common: the ' 

messages and techniques they o f f e r  have a long t rad i t ion .  Some of the 



wr i t e r s  who f i t  i n t o  t h i s  category represent  only one l i n e  of thought, 

while o thers  a r e  synthesizers, of many. 
' 0  

Ornstein (1977) s t a t e s '  t h a t  t h e  e so t e r i c  v i e w  a l l ovs  every stimu- 

l u s  t o  en t e r  one's consciousness. This i s  represented by the  concept of 

"objective consciousness" which i s  "the d i r e c t  perception of rea l i ty" .  

- - - 
In  other  words, i t  is: 

the  a b i l i t y  t o  "mivorv ,  t o  be f r e e  of the  normal 
r e s t r i c t i o n s  ( t d h g ,  b ias ing and f i l t e r i n g )  
(Ornstein, 1977 ,- p. 154) 

- - 

The key words i n  the  e s o t e r i c  approach a r e  "experience" and 

"seeing". ~ u r d j i e f f  and Ouspenslcy (1949 and 1957) use the  former regu- 

l a r l y ,  a 1  ng with their plea  t o  "be l i k e  a child' ' i n  order t o  r e l ea se  one- 'I 
s e l f  from the  machine-like q u a l i t i e s  which people bu i ld  up as they / 
a k i m l l a t e  i n t o  a cu l tu re .  Castaneda (1972) uses t he  l a t t e r  word t o  in- 

d i ca t e  a process-of percehdng the  essence -of things and t h e i r  re la t ion-  . . 
sh ip  t o  t h e  individual .  This is much more than the  concept of "looking", 

claims Casteneda, f o r  this rrseans t he  ordinary way i n  which we perceive 

the world ., 
Krishnamurti (1953) a l s o  emphsskes d the  "experience", l inking i t  

with the  growth of in te l l igence .  He r e f e r s  t o  t he  r i g h t  kind of educa- - , 

f t i o n  leading t o  man being ab l e  t o  experience the in tegra ted  process of 
< 

l i f e .  The emphasis i s  always upon t h e  experience of the  moment; the  
- - - - - - -- -- - - - - - - -- - - -- -- -- 

highly awakened natqre  necessary t o  r e l a t e  t o  the  moment and t he  need t o  
- 
v 

perceive t he  e s sen t i a l ,  or "the vhat is" of the  moment. 

One is somewhat daunted by Shah's (1968) warning t ha t :  
r' 

To t r y  t o  ex t r ac i  theory o r  system and t o  attempt the 
study of it (Sufism) i n  i so l a t i on  is ju s t  a s  comparatively 
p r o f i t l e s s .  (Shah, 1968, p. 9) 



b u t ,  never theless ,  an e f f o r t  can be made. H e  claims t h a t  the  Suf i s  

suggest t h a t  c e r t a i n  k inds  of mental and physica l  a c t i v i t i e s  can produce 

a higher working of t h e  mind, leading t o  s p e c i a l  perceptions.  These per- 

ceptions a r e  suggested t o  l i e  l a t e n t  i n  ordinary man; "Sufism i s  there'fore 

,-- t h e  transcending of ordinary  l imi ta t ions"  (Shah, 1968, p. 15) .  It is - 

d i f f i c u l t  t o  spec i fy  jiist 'what these  mental and physica l  a c r i v i t i e s  a r e  

as many are passed o r a l l y ,  symbolically o r  through ges tu re  and remain 

t r u l y  "esoteric" i n  t h e  sense t h a t  they are s e c r e t  o r  hidden. There is  
- - - - - - 

one common thread,  though, which appears i n  the  S u f i  doc t r ine  and which 

may remind one of o t h e r  e s o t e r k  w-riters: the  command t o  rejezt what is 

i n  our minds and t o  pay h t t e n t f o n  t o  what is happening a t  the  p a r t i c u l &  

moment. 

A t  t h e  h e a r t  of a l l  e s o t e r i c  doc t r ine  is t h e  goal  of 

ness, a bas ic  condit-ion f o r  self-education. The t e c w q u e  
C 

d 
way o r  another by all e s o t e r i c  w r i t e r s  is self-observation 

self-aware- 

o f fe red  in one - 

and s e l f -  

remembering. Once again  t h e  c e n t r a l  metaphor is  t h e  "mirror" and appears 

t o  be t h e  Narcissus myth ac tual ized.  On t h e 9 0 t h e r  hand, t h e  process 

k o f f e r s  more than t h e  s t a t i c  egoism of t h e  q y t h i c a l  character .  The popu- 

l a r i z e r s ,  p a r t i c u l w l y  Gurdjieff  and K r i s h a m u r t i ,  suggest t h a t  i n  t h e  

e f f o r t s  t o  see ourse lves  and reach our flessences" we w i l l  improve such - 
f a c t o r s  a s  =oncentrat ion,  se l f -con t ro l  and self-awareness ( ~ u r d j  i e f  f , 

man, e spec ia l ly  as he lives i n  his personal i ty ,  apd t6 p lace  him i n  
- 

touch v i t h  his "real self". Although many mystics have claimed t o  o f f e r  
-4 

paths  of  self-education i n  t h e  inner  sense,  few have emphasized the  need . 



t o  in termingle  this development wi th  .one's d a i l y  l i f e  a s  Gurdjieff  d id  
a 

(Walker, 1963) .. 
. A l l  a reas  of t h e  l i t e r a t u r e  a r e  f irmly rooted i n  t h e  e x i s t e n t i a l  

i n t e l l e c t u a l  t r a d i t i o n ,  i n  its broadest  sense,and €herefore,.the ca tegor ies  - 

mentioned above f o r  reviewing t h e  l i t e r a t u r e  a r e  not  d i s c r e t e .  Each one 

liasits somewhat d'que  f e i t u r e s ,  but  each oke has unifying tendencies - 

a l s o .  Thus, one can s e e  Gurdj ief f ,  Tor ins tance ,  emphasizing the  need 
1 

f o r  both ind iv idua l  and group work; one can see  somewhat s i m i l a r  methods 
- - -- - - -- -  - - - 

i n  Progoff 's  se l f -help  i n t e n s i v e  journa l  and Gurd j i e f f ' s  emphasis on 

self-observation;  one can see t h e  f e a t u r e  of w i l l  occurring i n  Assagiol i ' s  

d 
suggest ion f o r  self-development and i n  key aspects  of the  biofeedback 

work; and one can see t h e  emphasis upon slowing d m ,  i n  the  humanist 's 

suggest ion of meditat ion,  t h e  biofeedback emphasis on the-encouragement 

of alpha b r a i n  waves and GurdJieff 's  emphasis upon t h e  cessafion of inner  - 

dialogue. 

The p r e e m i n e n t  'and unifying ideas  i n  a l l  of t h e  a reas  of t h e  

self-education l i t e r a t u r e  of t h e  inner  v a r i e t y ,  e s p e c i a l l y  of the  in-  

d iv idual  kind,  a r e  t h e  "present experience" and t h e  "mirror" metaphor. 

These run through a l l  of t h e  ca tegor ies  and weave together many of the  

ideas  which could have a c e n t r i f u g a l  tendency away from the  cen t re  of 

- ind iv idua l  methods of se3f-education. 



CHAPTER THREE : 
I 

PHILOSOPHICAL 

George Gurdjieff  w a s  a 

A SUMMARY OF GURDJIEFF'S 

4 P SYCHOLOG1,CAL THEORY 

Caucasian, Chr i s t i an  Creek born i n  the  

Caucusus region of Southern Russia who reputedly spent  many years  study- 

i n g  t h e  t r a d i t i o n a l  r e l i g i o n s  and s o c i e t i e s  i n  Centra l  Asia before  

deciding t o  disseminate th-e ideas  gathered t o  t h e  West. It is arguable 

whether t h e  r e v o l u t i m ~ I t i i s s i a  forced him i n t o  Western Europe, where- 
* 

upon h e  decided t o  e s t a b l i s h  h i s  school, or whether h i s  decis ion a s  qui-te - 

independent of the  p o l i t i c a l  upheaval. A s  wi th  anyone o r  any group 

remotely connected wi th  t h e  e s o t e r i c  schools o r  ideas ,  he i s  purposely 

abs t ruse  i n  this and many other  po in t s  of h i s  background. This obscuri ty 

i s  j u s t  a s  evident  i n  h i s  masterwork, A l l  and -Everything, but  can a l s o  be 

seen i n  many o f - t h e  r e c o l l e c t i o n s  of t h e  various people who have w r i t t e n  

about t h e i r  experiences w i t <  h i m .  The d i f  f f cu I tpna tu re  of thep wrf t l n g s  

and t h e  r e l a t i v e  secrecy of t h e  a c t i v i t i e s  of t h e  school make i t  hard t o  

research this p a r t i c u l k  philosophy bu t ,  fo r tuna te ly ,  t h e r e  a r e  some who 

have taken i t  upon themselves t o  a r t i c u l a t e  t h e  b a s i c  t e n e t s  of the  

system. - 
There w e r e  apparently many exerc i ses  and d i s c i p l i n e s  which were 

kept  wi th in  t h e  confines of t h e  schools themselves and have been passed 
+ . 

on t o  t h e  s u m i e n g  schools,  organizat ions and groups t h a t  exist i n  
- - - - - - -- - - - -- -- --- -- -- 

Europe and North America. On t h e  o ther  hand, the  theory i s  f a i r l y  w e l l  

documented, ranging Gurd j i e f f ' s  own works, th ree  i n  number, through 

t h e  d e t a i l e d  Ouspensky, t o  t h e . f a i r l y  s u b s t a n t i a l  collec-  -. 
d 

t io i  of memoirs by a wide v a r i e t y  of people. Even now, more i s  being 



w r i t t e n ,  as t h e  s i g n i f i c a n t  number of people who came i n t o  contact  wi th  

t h e  school decide todadd t o  the  body of l i t e r a t u r e  surrounding t h i s  man 

and h i s  philosophy (Peters ,  1972; Vaysse, 1979). 

I n  this chapter  an attempt w i l l  be made t o  in t roduce the  b a s i c  

po in t s  of t h e  theory a s  co l l ec ted  f r o d  the  var ious  w r i t t e n  sources and t o  

e x p l a k  them a s  f u l l y  a s  poss ib le ,  i n  order t o  understand 

* how t h e  study i t s e l f  i s  derived. Then, t h e r e  w i l l  be a focus on t h e  

a c t u a l  aspect  that has been chosen f o r  implementation wi th  t h e  p a r t i c i -  
C 

- - - p  - p - p  - - - 

pants.  

A) Basic Premises 

Ouspensky, s o  accura te ly  portrayed b i  Colin Wilson i n  The Out- 

s i d e r  a s  playing P l a w  Gurd j ie f f ' s  Socrates,  s t a t e s  t h a t  a b a s i c  
" 

premise t o  t h e  e n t i r e  system i s  "He (mag) i s  developed up t o  a c e r t a i n  

po in t ;  a f t e r  t h i s  po in t  he  ntust develop himself" (Ouspensky, 1971, p. 23) .  
P 

Before analyzing t h i s  c lose ly ,  i t  is important t o  note  t h e  emphasis upon- 

self-development, 'both i n  t h e  sense of recognizing t h e  f a c t  and atrempt- - 
i i n g  t o  do something about it .  This is a message t h a t  r i n g s  c l e a r l y  

through most self-education programmes, but  i n  this case r e f e r s  t o  a 

more comprehensive understanding of t h e  r e l a t i o n s h i p  between one's inner  

s e l f '  and t h e  ou t s ide  world. 

understanding) already developed while t h e  lower cen t res  (physical ,  

emotional and i n t e l l e c t u a l )  remain undeveloped. The underdevelopment of 



these lower centres prevents the use of the already developed higher 

centres. A l l  o ther  syste& assume tha t  the lower centres a re  w e l l  de- 
1 

veloped and one must 9 y  work on the higher centres. 'So development of t 

oneself r e f e r s  t o  developing the lower centres  so the higher can be used 

effect ively.  

F o l l a w i ~  5rom t h i s  -premise' eumes Gurdjief f ' s  "four s tages  of- con- -- 

sciousness", which i n  f ac t  i s  an elaboration of t h e  above. F i r s t l y ,  there 
Z t 8 

is  ordinary sleep a s  we  commonly understand i t  and needs no fur ther  
P - - -- - -- 

- 1- -- - - - - - - - - 
- - - 

e e l a n a t  ion. Secondly, there  i s  the s t a t e  of "waking con.sciousness1' i n  

i h i c h  most people exist. Characterfst ics of t h i s  s t a t e  include the frag- 
" 

mentation of the individual  i n t o  many' d i f fe req t  "1's" tha t  control  the  

individual  i n  response t o  e x t e n d  circumstances. Also, man's existence 

is purely mechanical a s  self-concrol is  subjugated t o  the  whims created 

by the actioas-of the  manif old "&'sl'. I n  r e a l  terms -- - the  system -- -- sees - man - 
,h - 

reacting t o  an emotional s i t ua t ion  i n  an i n t e l l e c t u a l  way o r  t o  a physi- 

'ca l  s i t ua t ion  ia an emotional manner o r  a combination of the three, 

aspects of man other  than tk pkoper and obvious combinations. Obviously, - 
--  

the  theory s t a t e s ,  man does not kn&,himself and l i ves  i n  a completely 
* 

deluded s t a t e  devoid of f r ee  w i l l .  Thirdly, there  exis& the state '  of 
( 

self-remembering characterized by the  beginnings of change i n  ibnscious- 

ness, knowledge and observations of oneself. Moreover, one is supposed 
h 

' reaching t h i s  l eve l  

is ready to use  h fs  

of consciousness 

higher , cent-res . 

- - - 

man understands h i s  "machine" and , . 

True s e l f - c o n s c i ~ n e s s  is attained.. 



U s t l y ,  t h e r e ' i s  the state of f u l l  ob jec t ive  consciousness, whieh 

admittedly, few people ever  reach. 

Impl ic i t  i n  a l l  of this is a b a s i c  t r u t h  t h a t  has  been passed 

- down over time i n  a v a r i e t y  of ways ( s t o r i e s ,  legends, symbols, dances, 

music - anything represen ta t ive  of what Gurdjieff  w o u l d ~ c a l l  "object ive 
- - 

a r t " )  t h a t  s t a t e s  t h a t  f o r  man t o  "awake" from h i s  "sleep", he must f i r s t  - 

- 
- 

"die" i n  order  t o  be "born". This l eads  us back again t o  t h e  b a s i c  

premise mentioned earlier and t h e  uniqueness of t h e  system of Gurdj ief f .  

= *- ---- - - - - - ng-xspecr o f  Hie s y s t e m a n d  one o f  p G Z o G t E m p o r t a n c e  

is t h a t  i t  is p r a c t i c a l .  Gurdjieff  s t a t e s  f requent ly  t h a t  he  is not  

i n t e r e s t e d  i n  i d e a s  but i n  ac t ion.  Indeed, t h e  system is of ten  r e f e r r e d  

t o  ase the  work - your work. But what does t h e  work e n t a i l  i n  t h e  con- 

t e x t  of t h e  b a s i c  premises? - - - - - 

Developing from t h e  four  l e v e l s  of consciousness 
- - 

p r a c t i c a l  programme t h a t  fol lows t h e  follow& format: 

model is t h e  
- 

man is "asleep"r.in t h e  sense  mentioned e a r l i e r .  k t h o d s  of "awakening" 

man include se l f -observat ion and self-remembering, p r a c t i c a l  approaches 

t h a t  w i l l  be d e t a i l e d  later 
- - 

Stage 2 is reached once man 

emotional and i n t e l l e c t u a l ;  

and 

has 

but  

I 

form t h e  key t o  t h e  study t o  follow. 

so r ted  out h i s  t h r e e  cent res :  physica l ,  

then i t  is necessary t o  commence work on 

var ious  aspects 'of  one's pe r sona l i ty  i n  order t o  l i m i t  t h e  inf luence  and 
, - 

rdi-sa t h e  lPuel-k%s&tial!-nature c-~- ina~~~-ai%ez - - - - - - - 

.. - r- 
matic exerc ises ,  i t  is suggested t h a t  man reaches stane 3 whence, intenra - 
t i o n  of the  t h r e e  cen t res  occurs, w i l l  becomes a real f a r c e ,  s e l f -  

consciousness i s  ac tua l i zed  and se l f -control  becomes a reality a s  man's 
- - 



mechanicalness diminishe?. 
D Y 

P r i o r  t o  inves t h e  d e t a i l s  of the  system and. c l a r i f y i n g  
- -  

many of t h e  ideas  t r e a t e d  s o  genera l ly  i n  t h i s  b r i e f  in t roduc t ion  of t h e  

b a s k  premises, i t  i s  necessary t o  look a t  a key word i n  Gurd j i e f f ' s  
\ 

." 

system - t h a t  being "evolution':. Juxtaposed aga ins t  "involution", t h e  

concept can most c l e a r l y  be understood througk t h e  use-of t h e  f o l l w t n g .  
- - - 

desc r ip to r s :  

EVOLUTION 

RESISTANCE ------- OBSTINACY 

<A 
CONSCIENCE ------ PERCEPTIVITY 

- 

. INDIVIDUALITY ------ PERSONALITY 

O r ,  as s t a t e d  by Ouspensky, evolut ion i n  the  sense used here  is: 

a conscious, voluntary and i n t e n t i o n a l  development of 
- 

a n - i n d i d d u a l  man on d e f i n i t e  lines and i n  a definlrte 
- d i r e c t i o n  during t h e  period of h i s  e a r t h l y  l i f e .  

(Ouspensky, 1971, p. 397) 

. The key words, which vill be seen as instrumental  i n  this s tudy,  seem t o  

be c o r ~ ~ c i o u s ,  voluntary and i n t e n r i o n a l  which can be equated wi th  t h e  

desc r ip to r  - w i l l  mentioned above. Furthermore, t h e r e  seems t o  be an under- 

ly ing  message of a person h o v i n g  t h e  path and its s ignposts  which m u s t  
- 

be taken and heeded. &lson rea f f i rms  t h i s  by s t a t i n g  t h a t :  

His moments of i n s i g h t  i n t o  his di rec t ion,and purpose 
must-_be grarrpeLtight1p;l~hese oomeaes+emtt~tfCrrmif-~rrmif~ 

- - - -  - - -  

late lave t h a t  w i l l  enable him t o  move towards h i s  goal  - i n  s p i t e  of l o s i n g  s i g h t  of i t .  (WiLsrm, l976, p. 61 

L 
Evolution then is comprehended as a goal  v f t h  s p e c i f i c  c h a r a c t e r i s t i c s  

t h a t  cause the  person t o  focus h i s  c o n t r o l  of himself on its u l t ima te  . d 
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* T 

+ 
/ 

r e a l i z a t i o n ,  as indeterminate a s  t h a t  b e * i n  the  fu tu re .  Moreover, 
* +  

the  ind iv idua l  versus  t h e  pe r sona l i ty  receives  constant  a t t e n t i o n  wi th in  
P 

t 

t h e  concept. Gurdjieff  r e f e r s  t o  the  two sub-concepts a s  "essence1' and 

"personality"; t h e  former can be viewed a s  being our i n n a t e  f a c u l t i e s ;  
b 

t h e  l a t t e r  a s  t h e  manifes ta t ions  of t h e  ways i n  which we r e a c t  Co l i f e .  

The underpinning i d e a  is  t a r e  overdev.eloped i n . r e l a -  
* .  - 

t i o n  t o  our essence, and should be broken d m  i n  order  t o  b r i n g  t h e  two 

i n t o  equilibrium. Many have assumed t h a t  t h i s  &am tse absolute  
- 

equilibcium. At teyts  a r e  thus  made t o  make t h e  -p.ersonality more 
t 

pass ive  and t h e  essence more a c t i v e  and more developed. This process is  
* -? 

a major element i n  "evolution" as i t  is-viewed by,Gurdjieff.  
b 

. Gurdjieff  's system of teachings r e f e r s  t o  man's pe r sona l i ty  a s  

being comprised of numerous "1's" o r  sub-perso&ali t ies .  The proof 
- - - 

being given by asking one t o  relate t h e  number of t i m e s  t h a t  they "change 

h e i r  mind" during a day. This is r e f e r r e d  t o  as the-mech-micalness of /f % * - 

our reac t ion  t o  t h e  immediate environment r a t h e r  than any w i l l f u l  con- 

t r o l  of ourselves.  Speeth r e f l e c t s  t h i k  c e n t r a l  idea  eloquently by 

s t a t i n g  t h a t :  
I 

human psychological  functioning ( i s )  character ized by 
inconsistency,  ... this inconsistency i s  e n t i r e l y  determined 
by mechanical lavs. The 'I' t h a t  i s  i n  c o n t r o l  of a 
person's behaviour at  any given moment i s  determined no t  

- -  - -  byfifs-or ~ ~ l - c l l & c m t - t r y  n f z x c t h r t r - t h e  .' 
surrounding envf_roument which evokes one o r  another '1'. . 

-- +-- 
No attempt by a person t o  come t o  terms wi th  the  manifes ta t ions  of 4 

his or .  he r  pe r sona l i ty  l eads  only t p  continuing "involutio#". But any 



e f f o r t  t o  reduce the power of the personality i n  order t o  allow the 
I 

C f 

essence t o  become more of a factor i n  one's l i f e  leads t o  an individual 's  
\ 

"evolution". Acting as aspms._ cawing distkaction, o r  "buffers1' (3.n the 

Gurdjieff terminology), a r e  very specTfic aspects of one's personality 
- 

that a re  considered d i f f i c u l t  &o overcome. But overcome they must be, 
- - - L-L - - 

i f  evolution i s  t o  occur. The e f f o r t  t o  come t o  terms or reduce the 

power of these buffers i s  ,referred t o  as  "the work". work on oneself is  
4. 

J 
- - - - -  - 

--- -r"mm"n$xr_aeIn-the teat&@- and a c t = s L h e  rentraLf ~ - • ’ o r  thg- --L 

-a1 of change pf "evolution". ~ r o a d l ~  spe&ing, the work can 
'* 

D 

be seen on three levels :  - F i r s t l y ,  work on oneself through self-study . A 

and study of the ideas i n  the  sys- of teaching. The outcoks.?f these 
d 

should lead t o  a change i n  one's personality aa 

, revealed by a change i n  one's =st &chanical habits.  A t  t h i s  leve l  of 

-- - 

the work, one is taking knowledge, ideas and help f r 6  thii system i n  an 

attempt t o  cause the necessary changes. 

- The second l eve l  of the work*occurs when one becomes -involved 
t 

witfi other people, Herein l i e s  the inconvenience and d i f f i cu l ty  of 
# * 

working with others that is always considered so necessary. The crucial  

element of "friction" is injected ch is revealed as  v i t a l  i n  encourag- 
)% 

ing the profound changes i n  personality necessary for  "evolution". A t  

this 3 w e l  there is both 9, taking f r  em and a giving of know- 
- L --- 

ledge and. ideas. Lastly, on' the t here is work - f o r  the 
- --- 

school o r  organization. \ 
The Gurdjieff system emphasizes la number of buffers (as mentioned 

w 
on p .  15) t ha t  comprise the "personality", making i t  d i f f i c u l t  for  the 



- 

11 essence" to  exert  its influence i n  one's i i f e .  It is worthwhile dwelling 

on these i n  turn as  they play a ro l e  i n  the actual+'study t I 

. - 
8 )  "Buffers" o r  Aspects Causing Mst rac t ion  

a) Ident i f ica t ion  
a + - - - - A - -- 

This is the s t a t e  inL&ichrone loses oneself i n  ;he dominating 
- 

support of a dogma, organization o r  group, t o  the complete. subordination 

within another 

closely linked 

person. Gurdjieff often re fers  t o  i t  as an ego problem 

t o  a i ~  overly developed personality. The emphasis on t h i s  

l eve l  of existence is  a prohibi t ive force i n  the growth and asser t ion of 

one's essence. Gurdjieff l inks  memory and consciousness i n  t h i s  context - 

in the sense. that ope's rrrenrnry dependrent in2y upon the mmsduusness - - - 

I 
-6 L--' 

of the individual a t  the time of the action. The buffer of ident i f ica t ion  

inh ib i t s  the consciousness of the moment, thus impairing one's memory of 4 
the event. In  turn,  this adversely a f fec ts  the evolution of t h e  

individual : 
i 

i f  olbe receives impressions i n  a s t a t e  of ident i f ica-  -. 
t ion,  one simply does not notice them, and t h e i r  t races  
disappear be.f ore  they can be appreciated. (O&pensky, 
1971, p. l.23) 

identification a -of oreventfnn- out 

&e is. They are " a r t i f i c i a l  appliances" which prevent t h e  f r i c t i q n  or  

shacks absolutely necessary for one's chances of inner development, 
e 

- - - - - -  - - - - - 

Ident i f icat ion simply makes l i f e  easier .  t 
r rPI 

t 9 



b) Considering 

~ u r d j i e f $ ' s  te- i so la t e s  two forms of consideration: in te rna l  - 
i 

andexternal .  In  the  former i s  included three qui te  d l o t i n c t  aspect4. - U  - 
.-' 
C 

recognized, i s  the common considering by a6 
- - 

individuals thfnk of one. A comaonly used 
- -- - 2s '%~eeeping ac&unes", Jch ace i ra te ly  

F i r s t l y  , and &st eas i ly  

phrase i n  tc ed t e h t G e  

. descr ibes ' th i s  par t icu lar  aspect of in t e rna l  considering. Examples in- 
- C;r 

* 

d u d e  Aoccurrences when one is concerned about the in t e l l ec tua l  impres:- 
- - - - -- - - - - -- - - - -- - - - - - - - - - -- - - -- - - - - 

- - - - - -- - pp - - -- - - -p -- - - - - - - - - - -- - - -- -- - 
J 

sions one has made on another,, o r  when an individual i s  concerned i f  he  
* 

p r  she is respected o r  yalued or apprecsated f o r  t h e i r  actions o r  contri- - 
' b u t i 6 ,  It is a c-n case and Gurdjieff claims i t  is an excellent 

3 

vay of wasting energy in  tha t  one is  overly concerned about one's W r e s -  

sions on bthers &ch i n  turn is based on "perceived requirements". 
/ 

what me const&rs in te rna l ly  others rhinfc of them ex- - - 

1 
& 

up -this aspect. term=+ sums 

A second 
w 

on determining 

angl+e t o  external considering is the energy spent by people 
U 

what s d e t y  a t  large thinks of 'them i n  tKeir par t icu lar  
# 

- circumstance. 

form is simply 

I .  

The difference betveen the above mentioned form and t h i s  
? - 

one of co l lec t ive  k r e s s i o n s .  ?he individual considers 

what s o c i e v  f e e l s  about him or  her,  Once again, Gurdjieff places this $ 

firmly i n  the  peroonallty sector  okiman's being and claims that he * 

The system distingrdshes-'the consideration of h i s to r i ca l ly  consti- 

/ 
conditions as a dfgtfnct form of the par t icu lar  buffer. This - tuted 

- - -  A 

the fox'm of in jus t i ces  tha t  have b u i l t  up over t i m e  and when con- 



sidered by the  individual,  become another source of wasoed energy. 
4 

I Gurdjieff i s  saying t h a t  we  can do l i t t l e  about them so  we had b e t t e r  

I, 9 
work on ourselves. Always, this message appears through h i s  writ ings . 

,. and the in te rpre ta t ions  of h i s  writ ings and o r a l  teachings by others: we , 

- 

can do nothing t o  cause change i n  other s i tua t ions  i f  we do not know our- 

selves  through working on ourselves. H e  sees qu i t e  c l ea r ly  a progression 

tha t  is essen t ia l .  

As Gurdjie5f sees the various forms of i n t e rna l  considering t o  be 
- - - --- - - - - - - - 

- - 

a massive drain on one's energy, so he sees t h i s  not t o  be the case with 

external  considering. EUs in t e rp re t a t i on  of t h i s  form includes one - .  
adapting tovardp other  people - t h e i r  ideas ,  understandinq and require- 

--\ 
*$ 

=fits. One is encouraged t o  understand the posi t ion of others'by not 

bringing one's am requirements t o  bear. This e s sen t i a l l y  makes l i f e  
t . i 

easier f o r  the  other people involved but  more importantly makes one aware 

of the  s i t ua t ion  through t h i s  unique form of considering. This, i n  

essence, ac t s  'as an aspect of f r i c t i o n  which Gurdjieff claims t o  be so  

v i t a l l y  important t o  the  awakening of oneself t o  the  s i t ua t ions  and 
- -  
7 re la t ionships  with others.  ' It is>method of reducing the emphasis i n  

one's personali ty through the  awareness of oneself brought about by the 

- 

cmsidering'of others. 
% 

W e  have two Uves, inner  and outer ' l i f e  and so we a l so  
- - - - - - - - - - - trave - - -- 

Wnds_of considering ... external  ... i n t e rna l  
considerfng; . , .~e rrmst l e a n  t o  be able  t o  control  

I separately bbth kinds of considering (Gurdjief f , 1973, 
P* 54) 

A s  with most  of the buffers ,  much seems t o  be a basic  and very 

sinple lesson i n  psychology. Gurdjieff d id .no t  deny this and often 



claimed tha t  t h e  ideas w e r e  not impo*nt,butthe prac t ice  (which was 

always considered t o  be m o s t  d i f f icul t . )  of them was. p r e o v e r ,  he never 
i - 7 

claimed these ideas  t o  be o r ig ina l ,  often re fe r r ing  t o  them as the oldest  

of ideas. He claim tha t  i n  t be i r  s implic i ty  lay an insi'ilious. fac tor  f 

\ t ha t  of ten prohibited them from being practised.  

c )  Negative Emotions 

Contained within- this general  term are the famil iar  emotions o f  - 

- -- 

fear ,  anger, jealousy, .worry, impatience, - e t c . ,  but not,  Gurdjieff claims; 
I 

t he  genuine emotions: sorrow, and suffering.  Once again, these very 
- - - - - -  - - - - - --- - - -  -- 

- - 

\ understandable concepts a r e  i so la ted  a s  being s t r d g  buffers  and c ruc ia l  

features  of our f a l s e  personali ty.  They ac t  a s  e f f ec t ive  ba r r i e r s ,  so  

the  system claims, t o  the  development of one's essence. Gurdjieff claims 

t h a t  they a re  learned, thus pa r t  of our personal i ty ,  from our parents,  
c 

through educational i n s t i t u t i o n s  and v i a  soc i a l  influences i n  general. 

Fear, i t  i s  claimed is the most  deep-seated and is usually associated 
- 

. with violence. But, a l l  negative emotions a r e  considered monunental 

drains  on our energy supply; the recognition of t h i s  f a c t  is of para- 

mount importance. 

d) Imagination 

Gurdj i e f  f claims tha t  when concentration of a t ten t ion  i n  any centre 
t - 

(physical, emotional, i n t e l l e c t u a l ,  ins t inc t ive)  is not o c c u r r i q ,  t h  

- one is i n  a s t a t e  of imagination. This concept is developed fur ther  t o  

Z 
ft i s  claimed t o  be a s t a t e  of uncontrolled mind a c t i v i t y  which severely 

f imfts  any atteupts to  understand oerselves. There i s  a danger i n  t h i s  

s t a t e  occurring contiauously i n  that we w i l l  be incl ined t o  c rea te  f a l s e  



- p p  - 

values and l i v e  i n  fhem and use them i n  one's thinking. 

I n  t h e  theory i t  is  s t a t e d  t h a t  we imagine w e  can do th ings ,  o r  

carmot do things a s  t h e  case may be, because we l i k e  them o r  d i s l i k e  them. 

This leads us t o  " l ive  i n  an  imagir ia .~ '  world" (Ouspensky, 1971, p.. 370). 

We simply e i t h e r  f a i l  o r  refuse  t o  "verify" things i n  our  phenomenological - 

existence.  The implication o f  t h i s  buf fe r  i s  t ha t  i t  represents  a  high 

- 
hurdle t o  overcoine Tn persona l i ty  i f  one wishes t o  reach a  more completep 

understanding of one's  "essence", f o r  i t  is aspects  causing d i s t r ac t i on ,  

such a s  imagination, t h a t  make this goal d i f f i c u l t  t o  a t t a i n .  
- - - - -- 

e )  Lying 

A fu r ther  buffer 'claimed by Gurdjieff  is  t ha t  of lying.  Those 
> b 

L i n t en t i ona l  o r  unintent ional  reasons, t a l e s  o r  excuses t h a t  are q d e  i n  
--- - - 

any circumstance i n  order  t o  ad jus t  one's pos i t ion  vis-a-vis the  outer  

r e a l i t y  a r e  included within  t he  category of "lying". The sub t l e ty  of the  

inf luence o f "  this buf fe r  according to Gurdjieff w k e s  i t  e pa r t i cu l a r l y  , - 

d i f f i c u l t  one t o  be aware o f ,  l e t ' a l o n e  attempt t o  control .  It i s  swe- 

thing which, l i k e  a l l  t h e  others ,  we a r e  convinced i s  necessary f o r  

e f f ec t i ve  existence i n  t he  outs ide  world, and ye t  is very much a  pa r t  of 

our personalityh which has  been produced over time through accul tura t ion 
* 

and, thus,  most o f ten  ends by control l ing our act ions .  It is not a  p a r t  

of our more e s s e n t i a l ,  innate nature .  For people t_o recognize t h i s  

f a c t  i n t e l l e c t u a l l y  i s  one th ing,  but t o  a c t  upon i t ,  t o  e f f e c t  change, 

is q u i t e  another. 

These then a r e  representa t ive  of t he  buffers  according t o  Curd- 

j i e f f ' s  teaching. It can be s a i d ,  by way of summary, t ha t  these  buf fe rs  
" 

a r e  s t a t e d  go t o  be worked upon i n  an'atternpt t o  cause t h e i r  meta- ' + 
phorical  "death". They a r e  very much a  p a r t  of one's personal;lty and not 



of me's essence, therefore ,  t h e  ul t imate  goal  i s  t o  make the  personal i ty  

more passive and the  essence more act ive 'by working on the  buffers.  
I 

This goal is, of course,  not revolutionary i n  any way what so  ever,  f o r  

i t  has been al luded t o  on numerous occasions over t i m e ,  e spec ia l ly  i n  

- 
the  e so t e r i c  t r a d i t i o n s  of the  major re l ig ions .  The image of "death" 

before "rebirth" is a- conazlon one and r e f e r s  t o  t h e  reduction of the  

buffers  t o  a passive r o l e - s o  t h e  more innate  nature  of an individual  can 

surface.  Gurdjieff simply has sampled these streams of thought and in- 
- - -  - - - 

jetted the  main ideas  i n t o  his psychology. 

It i s  a t  this point  t h a t  one can legi t imately  ask "so where t o  

now?". There appear t o  be  two answers aqcording t o  Gurdjieff .  The 

f i r s t  leads one nowhere, simply because there  is no impetus f o r  change. 

Gurdjieff uses what seems t o  be an axiom of l i f e  t h a t  only those who per- 
* 

ceive a need o r  a de s i r e  f o r  change, w i l l  take t h e  f i r s t  s t eps  towards 

e f f ec t i ng  t ha t  change. The second answer uses Gurdj ieff ' s  concept of 

"magnetic centre". Those who have this, w i l l  begin t o  work on them- 

se lves .  Ouspensky c l ea r ly  s t a t e s  t h e  re la t ionsh ip  between the  buff erh , 

the  personal i ty  and t h e d e s i r e  t o  work on oneself:  
& 

Without sarn? sense of knowledge, without a ce r t a in  
amount of mate r ia l  'not  his qm', a-man cannot begin t o  
work on himself, he cannot g in  t o  s t ruggle  with h i s  4" mechanical hab i t s ,  simply b cause there  w i l l  be no reason 
o r  motive f o r  understanding such work. (Ouspensky, 1977, 
p. 163) 

s - -  _ -  - - -  - -- 

But this statement is sharpened fu r the r  on when he s t a t e s :  
-- -- ---- - 

A successful  beginning of work on oneself requires  the  
happy occurrence of an equal development of the  person- 
a l i t y  an4 t he  essence. (Ouspensky, 1977, p. 164) 



- - - - -- - -  - - ---- - - - 

4 2 

- - -  - Lf then, as is sugge$ted, one should work on these buffers, what - 

- 
is to supplant them in the personality? Gurdjieff claims that will is 

the key factor. The recognition of the need to work on.onels personality or 

the aspects that comprise it such as the buffers, creates a will.' 

offers a clear insight into this transformation. 

Freedom posits free-will; that is self-evident. But 
will can only operate when there is first a motive. No 
motive, no willing. But motive is a matter of belief; 
you would not want to do anything unless you believed it 
possible or meaningful, Piqd belid must be belief f n the 
existence of something; that is to say, it concerns what ' 

is real. (Wilson, 1976, p. 39) 

Wilson 

The link is made obvious: will precedes essence. But Gurdjieff con- 

tinues to take us deeper into this psychological labyrinth by declaring 

that one must subordinate one's will to'that of another in order 9 

realize 'one ' s . own nothingness ; to see the personality clearly. Then, one 

can develop.one's own will. The phrase "to realize one's oGm nothing- . - 

, 

/nessn keeps recurring throughout the literature and is often referred to 

as having its roots in the esoteric idea$ of the major religions. It is 

of paramount importance in Gurdjieff's system that through realization 
4 

one becomes aware of one's mechanicalness in the realm of the person- 

ality. Thia awareness can lead to the determination to become less 

mechanical, thus -freeing the essence to play a more active role in one's 

existence. This determination to work is one's will, and can o n l y 7  - 

- - - - - - -- - - -- -- - - - - -- -- 
- 7  

about through - the - "realization of one's nothingness", that is, the 

realization of the over-powering influence of the personality in one's 

life which is composed of habitual, mechanical behaviour 'as exemplified "t 
"L 

by the buffers . 



What then a r e  t h e  techniques o r  t o o l s  o f fe red  by Gurd j i e f f ' s  system 

which l ead  t o  the  work on onesel f?  
1 

C) Self-observation and Self-remembering - 
2 

Of t h e  many techniques and t o o l s  suggested by t h e  teachings only 

one o r  two a r e  explained f u l l y  endugh i n  the  l i t e r a t u r e  s o  t h a t  a f i rm 

enough grasp can be a t t a i n e d  i n  order  t o  c o d e p t u a l i z e  them and make 

them p r a c t i c a l .  Many others  remain wi th in  t h e  confines of schools and, 

- - - ta a g r e a t e r  o r  lesser e x t e n t ,  secret. mse include-many of the dances - 
-- 

t h a t  Gurdj i e f  f derived from t h e  information he gathered while t r a v e l l i n g  

i n  t h e  Middle East and Centra l  Asia. These have bean performed publ ic ly  

a t  times and passed down over t h e  years  s ince  h i s  death t o  t h e  e x i s t i n g  

groups t h a t  s t i l l  fol low h i s  teaching. Another 'of thebe techniques t h a t  

remains wi th in  the  boundaries bf 'the formal schools is t h e  c o l l e c t i o n  of 

physica l  exerc ises  tha t  a r e  not def ined c l e a r l y  i n  t h e  l i t e r a t u r e .  

Gurdjieff  a l s o  prescr ibed a series of tests, both mental and physica l ,  . 

t o  suit t h e  ind iv idua l  while he p a r t i c i p a t e d  a t  t h e  school. Clues a r e  

. g i v e n  i n  t h e  w r i t i n g s  and i n t e r p r e t a t i o n s  t h a t  they took t h e  form of 

exerc i ses  i n  " f r i c t ion"  - mixing unl ike  p e r s o n a l i t i e s  together ;  making a 

person of one p a r t i c u l a r  i n c l i n a t i o n  p e r f ~ r m  tasks  d iamet r i ca l ly  opposed 

t o  his nature.  A l l  of these  exerc ises  were designed t o  break t h e  

mechanicalneqs of one's rou t ine ,  t h e - h a b i t u a l  of one's pe r sona l i ty  and 
- - - - - - - - - pp 

p- -- - 
t h e  buf fe r s  t h a t  e x e r t  so  much con t ro l  over tine's existence.  

. 

- - pp - - - - 

Another technique, not  hidden s o  much W h i n  the,groups but  more 
$ 

I 

openly discussed,  o f f e r s  a l i n e  of work e l e e t l y  simple and pragmatic, 

but  a t  t h e  same t h e ,  extremely d i f f i c u l t .   his-technique is r e f e r r e d  



t o  as self-observation wi th  its c lose  a l l y  ly ing  i n  t h e  technique of 

self-remembering. Much i s  made of these  techniques wi th in  the  s t r u c t u r e  

of t h e  psychological aspect  of Gurd j i e f f ' s  system. The b a s i s  f o r  i t s  

prominence l ies  i n  i ts t o  permit  one t o  know oneself  i n  the  sense 

of undkrstanding t h a t  ou t s ide  circumstances, i n  r e a l i t y ,  c o n t r o l  onesel f .  

The f i r s t  s t e p  is t o  separa te  t h e  p h y s i c a l  functions$one's being,  

/' i 

from t h e  emotional and i n t e l l e c t u a l  and i n s t i n c t i v e  funct ions ;  and t o  

observe when one is i n  t h a t  p a r t i c u l a r  cent re .  It i s  claimed t h a t  by 
- - - - - - - - - - - - 

p e r f w n g  this self-observation,  one i s  ab le  t o  record t h e  h a b i t u a l  

manners of ac t ing  and t o  t ake  t h e  necessary ac t ions  t o  cast o f f  these  
i 

h a b i t s  a t  some f u t u r e  date.  S t i l l  l a t e r  i t  is  an t i c ipa ted '  t h e  th ree  o r  

four  cen t res  w i l l  be harmonized as t h e  ind iv idua l  becomes more immune t o  

reac t ions  and more responsible  f o r  h i s  ac t ions .  It is at t h i s  point  t h a t  

t h e  pe r sona l i ty  beemes  less a c t i v e  and t h e  inna te  f a c u l t i e s  o r  essence 

becomes more exposed. . 
Woven i n t o  t h i s  technique is Gurd j i e f f ' s  concept of "chief 

fea ture"  Simply s t a t e d ,  this i s  t h e  major f e a t u r e  of one's pe r sona l i ty  4 
which t h e  ind iv idua l  can most e a s i l y  i d e n t i f y  and wdrk upon. Usually, i t  

i s  r e l a t e d  t o  one of t h e  b u f f e r s  mentioned previously:  , i d e n t i f i c a t i o n ,  
tJ 

i n t e r n a l  considering, negat ive  emotions, e t c .  The "chief feature",  

according t o  Gurdjieff  can a c t  as one's aim i n  guiding t h e  self-observa- 

t ion ;  indeed, a l l  se l f -obse rva t ion  must'have an over-riding goa l  which 
- - - - - - - 

-v 
' t he  ind iv idua l  wishes t o  accomplish i n  order  t o  make it meaningful. 

I n  focusing on one'b "chief f ea tu re"  it is hoped t h a t  one understands 

7 

t h a t  i t  is c l e a r l y  a r e a c t i o n t o w a r d s  outs ide  events  and is  i n  no way 



connected to one's 

An important 

observation shthld 

om-ability to act. 

point, always stressed in the literature, is that self- 
t 7 

never be analytical or critical in any way. Indeed, 

this form of self-observation is claimed by the writers and Gurdjieff 

himself to be part of the techniques of "modern" psychology. The form of 
=. - - - 

self-observation Gurdjieff advocates is purely non-critical passive 

self-awareness so as not to lead to identification with the analysis of 
- 

C oee ' s-act3en which ss o&en -Fs-the case dth- the a t h o d  f alloweLLby - -- - - - 
--; 

modern psychologists (Freud, Jung, among others). The real danger here, 

it is claimed is that of fragmentation: the tendency to focus on the 

analysis of one aspect and not see it in the context of the whole person. 

Jean Vaysse best describes this important distinction. 

/-- 
Another bery bad effect of this analytical method is 
that it makes for arbitrary divisions of the functions of 

- - - 

the man who studies himself in this way; whichever func- 
tion is predominant (always the intellectual) stands 
apart from all the other functions and looks at them in 
its, own way, and often evaluates or judges all of them as 
though it understood them. Such an attitude can best 
increase the predominance of one function oirer the others 
and d o e s  nothing to redress the balance between them. 
The inner dissociation and conflict inherent in every- 
one is thus irmediately reinforced. ... In the beginning, 
only the method of recording impressions can lead to the 
aim we have in view. No observation has any real value 
for self-knuwledge unless it is looked at in relation to 

? 
d 

the whole structure of the observer. (Vaysse, 1976, p. 20) 

I 

-- 
So it appears'that one must reject the analytical approach, 

- - 

occur at some time in the 

of observations. Lest it 

be thought 



culty. But the effort expended is the ultimate key. 

Claims are made that this very effort made to observe oneself 

improves concentration of attention and self-contra?. -6s--upon 

these claims. 

It is the effoqt, the conscious labour that counts; it 
can help essence to grow and increase consciousness, will C- 

and individuafri.ty; {Nott, 1969, p. 71) 
P 4 .  

The link between the self-observation technique and "real life" is 

clearly by Gurdjieff himself. -. 
-- --- - - - - -- - -- 
- - - - - - - -- - - - - - - - -- - 

- - - - - - - - - - 
- -  -- 

The method is a subjective one, that is, it depends on 
the individual peculiarities of each person. There is , 

only one general rule which can be applied to everyone - 
crbservation...this observation is not for change but for 
seeing ourselves, we get practice in concentration, which 
can be useful in ordinary life. (Gurdjieff, 1973; p. 84) 

this point, then, that holds the power of Gurdjieff's psychological 
7 

teaching: self-observation applies Co everyone and it ib practical in 
- - 

one's every day edstence; it acts as the verifying &ent in one's daily 

activities. 
i 

, Somewhat more vague, but closely related, is the concept of self- 

remembering. It has'best been described as the stronR feeling of self - 

that arises through the continuous awareness of one's relationship with 
- - 

the environment. This usually takes the form of remembering oneself 
- - - - 

8 during the performing of simple tasks, encounters or procedures and lays 

the basic structure from which effective self-observation can occur. In 
- - - - - -- - - - - 

pp 

the coatext of self-reamnbering,rules are important in an attempt to { 
4 

cause one to awaken to me's participation with the observed phenomenon. f 

Rules taking the form of "I am going to do.. ." or "I am not going to 
-- -- - - * 

do.. .". The ;esult of thee rules manifests itself in the effort not to 



The rela t ionship between self-observatioa and self-remembering is 

c i rcu la r :  the e f f o r t  t o  remember oneself edhances self-observation,. while 

the  increasing self-observation a b i l i t i e s  makes 'it eas i e r  t o  remember 
).. 

oneself. This is the keystone of Gurdj ieff ' s  psychological, teaching, 

from which a l l  o ther  aspec ts  -draw t h e i r  -power and meaning. Befare one  

begins this form of self-observation one must accept two conditions: 

1 )  tha t  one, does not believe anything u n t i l  i t  is ver i f ied .  
- - - -- - - -- - - -- - -  - - -  - - - - - - - 

2) tha t  one must not do anything u n t i l  one understands .why 'one 
- 

does i t  and f o r  what purpose. 
0 d 

Self-observation and self-remembering of.fer baf s of meeting these condi- . . 
t ions  and i t  is here that w e  can c lear ly  see  the l i n k  between the eso te r ic  
f 

ideas of Gurdjieff 's  teachings and self-education. Ouspensky s t a t e s :  

Esoteric ideas t ha t  a r e  not taken prac t ica l ly  become 
- 

, w r e  philosophy - simply i n t e l l e c t k l  g y n k s t i c s  t ha t  can 
lead nowhere. (Ouspensky, 1971, p. 267) 

- Self-observatian a n d  sef f-remembering a r e  the keys t o  t h i s  p rac t i ca l i t y  . 

D) Three Types of Influences 

Within the! f i t e r a tu re  there  e lb s t s  references t o  three types of 

influences on an individual: A, B and C influences. "A" influences in- 

clude those tha t  esdst  i n  l i f e  and influence the individual external ly .  
r+ 

doctrines,  a r t ,  teachings, e t c . ,  and they creap'e the "magnetic centre" 
/ 

within t h e  personali ty "C" type influences come d i r ec t ly  and only from 



f-  
- - 1 ) .  - --- ---- -- 

Q 

a school t h a t  harbours t h e  i d e a s  i n  a more concenpatcd form. Th y ' a re  t 
t r a n s m i t t i d  o r a l l y ,  and t ake  t h e  f o m  o r  i n s t r u c t i o n s ,  explanations and 

r 

demonstrations. 

The importance of these  iGfluences l i e s  i n  t h e  f a c t  t h a t  only 

"those who possess a 'magnetic cen t re '  a r e  ab le  t o  develop t h e i r  f acu l ty  
B 

-- 
- -- - - 

- f u r t h e r  by p rac t i se . .  . .I1 (walker, 1963, p. 73).  Thus, the  "B" and "C" 
- 

type i n • ’  luences are- those  t h a t  l ead  one t o  fur the< devefopment . I f  one 

is open only t o  "A" type inf luences  then no change : in  t h i s  d i r e c t i o n  is - 

poss ib le .  
- - - - - - -- -- 

-- - - -- - 
- 

E) Law of Three . 

A f u r t h e r  aspect  of t h e  psychological  s t r u c t u r e  of Gurd j i ebf t s  . 
4- 

system i s  t h e  Law of Three. ,Be claims t h a t  everything Xs'a m a n i f e s t a t i o n '  
w 

of .three for-ces: t h e  a c t i v e ,  t h e  p%ive and the  n e ~ t r a l i z i 6 ~ .  An 

example vill revea l  t h e  ref&ioaship  more c lea r ly .  A p e r s u n w t s h i n g  t o  

work on oneself through sel3-study i s  influenced by t h e  a c t i v e  force.  
- 

When moments occur during which t h e  d e s i r e  t o  work is low o r  non-exist- 

ent, ' then t h e  pass ive  fo rce  i s  a t  play.  F ina l ly ,  when t h e  emotional 

f e e l i n g  t h a t  one must work on oneself is  r e a l i z e d  then i t  can be s a i d  t h a t  

t h e  n e u t r a l i z i n g  fo rce  1s i n  e f f e c t .  This n e u t r a l i z i n g  e f f e c t  w i l l  over- i 
* 

cane the  s ta lemate  caused by t h e  i n e r t  r e l a t ionsh ip  between the,active 
I 

and pass ive  fo rces  and a new l e v e l  w i l l  be reached. Gurd j i e f f ' s  Law of 
- - - - -- - -- - - -- ---- - - - --- -- -- - 

"re claims t h a t  one usually only considers force  1 - the  a c t i v e  force;  

a t  times one considers fo rce  2 - t h e  negative;  and never i s  one aware o f '  

P 
. .  

t h e  t h i r d  force  - t h e  neu t ra l i z ing .  Indeed, i t  is  claimed t h a t  the  , 

recogni t ion  of t h e  l a s t  fo rce  requ i res  a Pigher l e v e l  of awareness than 



--- -- . - t 

i s  comuon. Usually, one understands only t h e  d-lity of fo rces ,  but. . .  

Creation depends on the  conj&xtion of these  th ree  
forces  : nothiag  can t ake  p lace  unlessa t h r e e  a r e  
presefit. Without n e u t r a l i z i n g  force ,  ac t ive ' and  p a s s i v e  
forces  s t and  i n  use less  opposi t ion  and nothing nek can - 

emerge, but when this t h i r d  fo rce  i s  present ,  a c t i v e  a n d '  
pass ive  fo rces  can j o i n  and produce r e s u l t s .  (Speeth, ,' 
1976, p .  22) * : 

f o r c e  
, 

of the  a c t  becomes t h e  f i r s t  f o r c e  i n  a succeeding event. 

It Zs claimed t h a t l o f t e n ,  when an a c t  of c r e a t i o n  occurs,  the  t h i r d  
' 

- 
- 

t h e  manifes ta t ion  of h i s  thought, consciousness, 
a c t i v i t y , h i s  h a b i t s ,  h i s  d e s i r e s  and s o  on - man may learn 

t h e  a c t i o n  of the  three- 

So one f i n d s  self-observation playing a keYs=ole i n  the  process of develop- 

ment and i n  Gurd j i e f f ' s  system of teaching. 

F) t a w o f - ~ e v &  - k - 

Pol la r ing  directly from t h e  Law of Three is Gurdj i e f  f 's Law of 

Seven which broadens t h e  scope of his psychological s t r u c t u r e  t o  the  

point  where i t  becomes more abs t ruse  and more philosophical .  Many s tu-  

dents  of Gurdjieff  have no t i ced  t h e  s h i f t  from purely psychological 

teachings t o  more phi losophical  s tatements,  but few can agree precisely 

where t h a t  s h i f t  t akes  place.  There appears t o  be a unanimity as t o  t h e -  

- - - - - b r i l l i a n c e d  s-f ~ a m e r , ' p u " P u ' ~ e ~  tn -0-- 
L 

- --- 
some, more than others .  One in terpre ta&on would 'place t h e  real s h i f t  

i n  appromdmately this area of t h e  presenta t ion.  Wilson states: 

But i n  Gurdjieff  i t  is c l e a r  t h a t  he is t r y i n g  t o  model 
his system on t h e  r e l i g i o n s  of  t h e  p a s t ,  t r y i n g  t o  make i t  
ass imi lab le  by a l l  types of people. Basica l ly ,  i t  is a 



-4- 

-4- 

penetrating and profound psychologyfl dressed up a s  a 7 

+ re l igion.  (~fdstm, 1976, p: 35) , . 
- - 

The more re l ig ious  or philosqphical - aspects of his theory begin a t  this 
4 

point.  P 
4 n 

I f  qne understanhs s h e  Law of Three t o  postulate  events iq  me's 

forces,  then there-may pe e rela- 
- - - A 

y 
- 

t ionship between succeeding triads' as one passes i n t o  the next,  i n  a 
- Y 

braid-like fashion. The Law of Seven formalizes t h i s  succession of event4 

- - - - - - - - - -- - -- - - - 
- - - - - - - -- - - - - - -- F -cm~eptr-= - - 

7-,------ 

It s t a t e s  tha t  whenever any f e s t a t i on  evolves, i t  
does so non-linearly. There is an orderly discont inui ty  i n  -C- + 

every progression of things,  i n  every ser ies . . .  (it) explains r_ 

"C why when sinnet g begins it does not j u s t  continue 4 
infinitum.,.(Sp th ,  1976, pp. 22-3). 

It is  obAous i f  one &&dies one's l i f e  closely, t ha t  no a c t i v i t y  ( the  
- 

result of a combination rces) occurs continuously i n  the same 
- - -  - -- - - - - - 

- - - 

di rec t ion  over a long p ime, It occurs f o r  a defixdte period of 

time, then loses  it@cedsit$ and changes i n  f o m ,  d i rec t ion  o r  inner - - 
\ w 

substance. -Gurdj i e f  f 's Law af Seven clnimn tha t  t h i s  &ange occurs a t  
J 

r&ar in t e rva l s  a c c ~ r d i n g  t o  the evidence i n  the  theory of octaves. 

The musical backgruund to+ the theory is complex, but simplified,  i t  
t 
s t a t e s  t h a t  the  distance between the  notes DO, RE, and HI is equal, but 

3 

between MI and FA the re  is a distance of ha l f  the length. Between SOL, 



B : Gurdjief f , Law of Seven: Musicai Basi s Figure 

- GurBf feff ' s -law 

indefini te ly i n  the  sh& direct ion due t o  the influence of these semi- 

tones or  unequal distances. In some texts ,  t h i s  law is referred t o  as  
F 

the Law of Shoc because i f  a shock is applied a t  the two points of P - 

\ 
sepd-tones o r  half distances the direct ion w i l l  be maintained u n t i l  the 

conclusion at DO. As 9 example, the writing of this th&:q~ will seme  

the purpose of r e v d i n g  how the Law of Seven l i e s  tG everyday w 





man's place i n  the world; t he  claim being tha t  a l l  the  other aspects ' 

a r e  re la ted  i n  o rde r - to  serve this end, as shown i n  this s t ructure:  
. . 

\ 

\ 

........ ........  ori id 1 Absolute 

L 7 3 ........ A l l  worlds 

- 
6 ........ A l l  suns 

a2 ........ S u n  

4% ........ Earth 

96 ........ Moon 

Implicit  i n  this synthesizing s t ruc ture  i s  the be l ie f  t ha t  the 

higher the  progression the less mechanical the  action.  Thus, we f ind 

ourselves back in the seff-ubservation s tage  attenptfrtg to w e e r  our 

mechanical hab i t s  i n  order t o  progress, o r  "evolve" as Gurdjieff would 

have i t .  The imputed value of t he  concept of the Ray of Creation lies i n  

i t s  a b i l i t y  t o  explain what an object  i s  and the place i t  occupies i n  the 

inmediate surroundings and its place i n  the universe. This is accomplish- 
i - 

ed through studying ourselves and things t ha t  a r e  commensurate .r;rith us. 

The re la t ionship developed exists on one scale.  To @erstand other 

things more d i s t an t ,  one must study i n  a d i f f e r en t ,  re abstract 'way - 95 
on a d i f f e r en t  scale .  Gurdffeff of ten r e f e r s  t o  the  pr inc ip le  of sca le  

> - 
: 

and Ouspensky and others  develop i t  more th%ughly, along with the 
. . 

principle  of r e l a t i v i t y .  

Knowledge of a l l  is"passfb1e v i t h  the  ush of tvo princi-  
ples: the  pr inc ip le  - of r e l a t i v i t y  and the pr inciple  of 



scale.  I f  we speak about t he  world, i t  is  necessary t o  
know a l l  about the world, and we can know a l l  we need' t o  , 
know about i t  i f  w e  take things on d i f fe ren t  scales .  W e  , 

- 

can know much more than w e  know ordinar i ly  i f  we study . 
things commensurable with us and having a r e l a t i on  t o  us 
on one sca le ,  and things which a r e  fur ther  removed from us 
and which have no de f in i t e  r e l a t i on  t o  us on another, a 
smaller sca le ,  i n  a more abstract  way. In t h i s  way w e  
can get  a l l  the, necessary amount of knowledge without 
learning too much, and this knowledge w i l l  include very 
few wehss tMngs, because i f  we learn everything indis-  
criminately we w i l l  not know the  necessary things. 
(Ouspensky, 1971, p. 188) 

Gurdjieff claims t h a t  the Ray of Creation and the impl ic i t  ideas 
- 

- - - - - -  - - - - - - -  -- - --- - - - - -  - - -  

of: sca le  a& r e l a t f y i t y ,  is a way of br inging i n > ~  accord qarious con- 

f l i c t i n g  philosophical, re l ig ious  and s c i e n t i f i c  views of the  world, 

maay of which a r e  t o  be found i n  ancient knowledge. It i s  not the in ten t  
* 

here t o  debate the "accuracy" o r  otherwise of t h i s  concept, but simpLy 

to s t a t e  what Gurdjief f has i n  mind. C 
The number values i n  the  above diagram refer t o  the number a•’ laws 

that gwern  the worlds i n  question. In our world there  a r e  48 orders of 

laws operating t o  which we a r e  subject  and by which our whole l i f e  is  

governed. In  the  Absolute world there  i s  only one law o r  force - the 

s ing le  and independent w i l l  of the Absolute. Obviously, the higher one 

- progresses the  less mechanical the erdstence because the fever the'nrrmber 

of f o r k  or lawa one exists under:. A fascinat ing,  and t o  some a far- 

fetched aspect of this concept, i s  the idea tha t  a "miracle" is s i q . l y  

- - 
-- 

~ 3 %  5 5 Z u f i e n ~ e ? ~ ~ -  G - o r e & ~ f ~ t h e r  world i n  this world . That 

- roe t a t ioa  o r  l a v s v h i c h  &re lmfrnk t o  men o r  ra re ly  

encountered i n  t h e i r  world. 



The major po in t  t h a t  one keeps re turning t o  is  t h e  p o s s i b i l i t y  of 

change through t h e  exerc is ing of t h e  w i l l .  I f  one ,des i res  t o  remove 
I ,  . 

himself from t h e  me&nicalness of these  laws, t h e  - -  p o s s i b i l i t y  exists. 

The exerc i se  inc ludes  t h e  observation of t h e  laws i n  oneself  and at tempts 
3 

t o  f r e e  oneself  from them. The i n i t i a l  s t e p  i s  simply t o  recognizk t h a t  
/-- 

a one rfs s u b j e c t L t o  laws t h a t  a r e  crea ted  f o r  l i i m  by o the rs  and by  himirelf. 

Attempts t o  f r e e  himself from them w i l l  be made and w i l l  k c l u d e  i n  

f a i l u r e ,  but t h e  s t r u g g l e  w i l l  engage t h e  ind iv idua l  i n  confroliting each 
-- - -- - - - - - -- - - - - -- - -- - - -  

- 
- - - - -  

- - 

law and studying i t ' s  e f f e c t  on t h e  person, According t o  t h e  theory,  the  

moon controls  man's ex i s t ence  and i t  i s  the  constant- s t r u g g l e  t o  f r e e  
9 

oneself  from t h e  moon's inf luence  t h a t  changes one's consciousness and , \. 
w i l l  power. Becoming reore conscious and ab le  t o  exerc i se  more All i s  

I 

. a product of s t rugg l ing  wi th  t h e  moon control led  mechanical na ture  of 

man's existence.  But the basic technique mderly&his -what . . 
obscure philosophy is that of se l f -observat ion and i t  i s  t h i s  technique 

Which forms t h e  b a s i s  of this t h e s i s .  



CHAPTER FOUR: CASE STUDY ONE: GEORGE 

Z 3 
P a r t  I: Background 

't Male; e a r l y  30's; residences:  T r a i l ,  Vancouver. 

A) Personal i ty  Sketch 
- 

a )  Occupation 

Geqrge haslworked a s . a  house pd in te r  s ince  1967 on a part-time 
" 

bas i s .  There 7&pd& fimeP-vhen h e  s toppehworYng is qrder td t r ave l .  , -- - - - 

take  'courses, o r . r e s t ,  wi th  the  r e s u l t  t h a t  he has acquired a un ive rs i ty  
'\ C 

degree  and a marketable t rade .  

George i d e n t i f i e d  the  a t t r a c t i v e  fea tu res  of h i s  p a r t i c u l a r  occu- 
- 

pa t ion  as being: freedom ( t h e  a b i l i t y  t o  pick and choosk when he  wants 
/ 

t o  work and t h e  l ack  of supervisory elements),  physica l  dxerc i se  and 
- - 

c r e a t i v i t y . .  Frustrat io,n over t h e  l ack  of opportunity t o  be c r e a t i v e  has  . 
9 

reduced t h e  last mentioned t 6  a p o s i t i o n  of l i t t l e  consequence, he claims. 

b) Education 
'% 

The p a r t i c i p a n t  focused on t h e  i n t e r e s t  he hpd i$ Mathematics and 

--- 
Physics, which was c o m p l w t e d  by t h e  demanding na tu re  of t h e  t e a c h e r s  

of those sub jec t s  and t h e i r  warm p e r s o n a l i t i e s .  These courses repre- 

A 

- sented f o r  George t h e  h igh p o i n t s  of h i s  formal education. On t h e  o the r  

s i d e  of t h e  s c a l e  he mentioned his boredom with English due pr imar i ly  t o  
- - - -- --- - -- - - -- - - - -- - - 

t h e  teaching methods used. 
0 

He s t a t e d  t h a t  w h i l e  a t  un ivers i ty  he continued h i s  p u r s u i t  of the  1 

Sciences biit l o s t  i n t e r e s t  due t o  . the  overspec ia l i za t ion  of t h e  degree,  

and his emphasis upon e x t r a c u r r i c u l a r  a c t i v i t i e s .  George mentioned t h a t  





F s t a t e d  t h a t  h e  always r e t u r n s  t o  t h e  same closely-kxkk peer  group. 

, H e  commented t b t  he f inds  it p a r t i c u l a r l y  d i f f i c u l t  t o  acquaint  - 
, 

himself wi th  people when he  th inksL  about i t ;  when i t  occux% n a t u r a l l y  and , 
C 

spontaneously he d iscovers  i t  t o  be an easy experience. H e  claimed t h a t  

t h i s  is p a r t i c u l a r l y  t r u e  wi th  women, due t o  a shyness which he acquired 
C 

- - -  - 
a s  a-,yormg-chtf d Through th-e death of h i s  mother, causing h i m  t o  be 

brought up i n  a m a l e - d k n a t e d  environment. George f e l t  t h a t  t h i s  shyness 
- -- - 

may be  decreasing s l i g h t l y  as time passes.  
- - - - - - - -  -- - - - - ---- -- 

- -- -- - - -- - - 
- - & - -  

- - - - - -- - 

-e) Self-concept 

The p a r t i c i p a n t  revealed much about himself i n  t h e  statement "I 

want t o  lead a more i n t e l l i g e n t  l i f e  - through being : less dependent on 

people, unattached; less involved wi th  possessions;  and less concerned 

v i t h  t h e  expecta t ions  of what some a c t i o n  may b r ing  and as a consequence, 

suscep t ib le  t o  frustrat ion1' .  (TI) - . - - - 

H e  s a i d  t h a t  he  r e a l i z e d  t h a t  t h e  emphasis on what he considers a 

%on-intelligent" l i f e  l eads  ?o "pain", *but  paradoxically,  t h i s  "pain1' is  

what encourages him t o  organize himself '"more in te l l igen t ly1 ' .  He s a i d  

that he is aware of the need t o  f i n d  a less f l u c t u a t i n g  plane  of exist- 

ence which precludes t h e  suing* frbm t h e  d e s i r e  t o  achieve something t o  

the boredom when.he has no motivation t o  do anything a t  a l l .  

George claimed t h a t  h e  i g  aware of h i s  h a b i t s  through t h e  f e a r  of T 

-- 

fafam.S-FnGatr%,ToGteract t h i s  he a t  tempts new experiences but  

e sometimes lead t o  unexpected f e a r s  and i n h i b i t i o n s .  

The p a r t i c i p a n t  revealed t h a t  he  is s e n s i t i v e  t o  t h e  r o l e  he p lays ,  
- 1 

p a r t i c u l a r l y  as a house pa in te r .  Be mentioned t h e  r e l u c t  c e  t o  declare  



i n  publ ic  h i s  occupation, pa r t i cu l a r l y  t o  women whom he  f e l t  may think 
- - - 

h i s  job too lowly. 
r - 

Final ly ,  when questioned a s  t o  a new job which he may like', he . 

rep l ied  t h a t  one wi th  more contact with people would appeal t o  him. 

B) Detailed Personal Charac te r i s t i cs  

a )  A i m  of t he  Self-study 
\ 

George s t a t e d  t h a t  he  would l i k e  t o  be able  t o  ignore whaf others  

may think of h i m  when he s t a t e s  an opinion i n  conversation or  attempts a 

dew ac t i v i t y .  He described t h i s  a s  a general  nervousness when confronted . 

'with new s i t ua t i ons ,  and more spec i f i c a l l y ,  as being r e l a t ed  t o  ltdin- 

t e l l i g e n t  mental a c t i v i t i e s "  (Qll) .  

I n  expressing how he would behave a f f e r e n t l y  i f  he-succeeded i n  

accomplishing his -aim, he - s ta ted  he would simply perf o m  t h e - a r t f a y  --- - - - 
=. 

and "concern about end r e s u l t s  would diminish and I would pay mare 

a t t en t i on  t o  wha& is going on i n  t h e  present s i tua t ion"  (Qll).  He be- 

l ieved he would experience less anxiety and consequently, enjoy himself 

more. A s  evidence of these  s ta tements-he o f fe r s  two examples (Ql*). 

F i r s t l y ,  the  nervousness of dancing' i n  f ron t  of o thers  espec ia l ly  when 
- 
his class is split  i n  half, allowing f o r  more l i g h t  t o  be c a s t  on h i m  as 

- 
an indivfdual. This f ee l i ng  of nervousness i$ an immediate one. Secondly, 

b) Aspects Causing M s t r a c t i o n  

- f 1 tyiug; George icfezltiff a&-three are& of ly ing : - 



work: over the  type of paint  or  qua l i ty  of job bking per- 

formed. 

re la t ionships  : modifications of the t r u t h  concerning h i s  

r o l e  i n  t he  painting industry (-er ra ther  than worker). 

soc i e t a l  s i tua t ions :  incorrect  declaration of goods when 
- A - - 

crossing borders. 

added tha t  "Generally, I avoid lying as i t  causes problems ,- 

- - -  

to ld  whom" ( 9 5 ) .  

2)  In te rna l  considering. George's comments which apply here 

have been mentioned above (sub-section a3 ) . 
. 3) External considerinq. George saw himself doing things 

. t o  a s s i s t  o thers  (painting a t a b l e  f o r  a f r iend  a t  no cos t )  but 
- - - - - - - - - - -  - - 

reveals t ha t  i t  may have been done fo r  expected gain. 

4) 

responses 

-1 and 2) .  

5 )  

7 

Negative emotions. The accompanying graphs s h w  h i s  

t o  the  questions posed on the f i r s t  questionnaire ( ~ r a p h s  

Ident i f icat ions .  The i t e m s  which he l i s t e d  as identify- 

ing with closely were ranked as below: 

b 

P 1 - re la t ionships  

3 - physical  ac t iv f t i e s :  climbing, dancing 

4 - mental a c t i v f t i e s  : ;eading, problem-solving 

5 - t r ave l l i ng  
- 







k - , 6)  Imagination. orge was able  t o  i s o l a t e  two areas of his 

performance which he f e l t  he could do, but uport t rying,  could not.  
+. 

These were i n  the  area of:  

- jazz dancing 

- double tonguing on the  'recorder 
- - -- - bL 

C) Concentration ofuAttent ion 

The responses t o  the  questions posed i n  order t o  determine one's 

# 

George mentioned i n t e r e s t  as a f ac to r  i n  more than one r e s u e .  

H e  s t a t ed  tha t  i n t e r e s t  i s  d i r ec t ly  re la ted  t o  h i s  a b i l i t y  t o  concentrate 

h i s  a t tent ion.  + 

Again in t e r e s t  i s  the important fac tor ;  when I ' m  in te r -  
es ted,  my mind is sharp and s t ays  on track. I f  I have l i t t l e  
i n t e r e s t  i t  wanders continuously. (Ql,) 

He also felt t ha t  Tie a c t i s  more i h a n  i s - ~ e q & r e d  t o  carqdete a - 

. d 

task o r  a project ,  contributing t o  a fee l ing  of being rushed whfch in t e r -  

fe res  with his a b i l i t y  t o  concentrate. - 

dl'  Self -control 
4, 

/ The responses t o  the  questions posed t o  determine one's a b i l i t y  t o  - 
* - 

control  oneself under d i f fe ren t  circumstances a r e  recorded on Graph 4. 
1 -, 

George recorded tha t  he does not often find himself i n  s i tua t ions  
I 

Y 
- 

of extreme pressure so  is not faced v i t h  the s i t ua t ion  of making independ- +- 

"' 
# 

As t o  the  tendency o f ~ c b g i n g  one's mind a f t e r  a decision has been - 9 
i 

--C 

made, he claimed tha t  "is is important t o  keep an + 

4 * 

de+ionsW (QIl0). - 







Although he reveals  a high degree of se l f -conwol  of h i s  emotions 

on the sca le ,  he  added "Perhaps I cont ro l  myself too much. A t  t i m e s  I 

a c t  U k =  the  p roverb ia l  overloaded camel" (Ql12). - 
$1 Self-awareness . 

@ 
The responses t o  the questions posed t o  determine m e ' s  self-aware- 

- 
A - - - - - -  - -  - 

- - -  

ness a r e  recorded on Graph 5. 
\ 

George remarked t ha t  "I found t h a t  the  questionnkire made me think - 

H e  s t a t ed  with regard t o  awareness of h i s  physical  a c t i v i t i e s  t ha t :  
\ QiP 

0 

It var ies* ... with  my mental state but I generally am aware 
of myself. I do a l o t  of daydreaming a t  work. T h i s  exer- , 

c i s c  is making m e  question. (Ql15) 
a B 

&?r<e s t a t e d  that he  had an a b i l i t y  t o  ad jus t  t o  
/< . b - 

i n  t& pa t t e rn  of his exis tence but: A 

- 

I have found r ecen t ly  that I do no t  ha&. thfs  a b i l i t y  
wi th  s t rong emotional ties: i.e., g i r l f r i ends .  It takes  
I& awhile to adjust .  Huwever, over t he  pa s t  year  I have 
made considerable gains i n  this area  and f e e l  more s t rongly  
about being a b l e  t o  ad jus t  more_easily. (Ql* 

C) Proposed Project  





- Facsimile 1 

Project 

Purpos L- 
- . I enjoy dancing. - Self-expression through dance. 

\ 
Your backgrot$d i n  this area (prior knawledge o r  s k i l l  level) .  

- 

- No formal trafning. 
- Alot of be-bobbing on various dance floors.  

-7 

Plan of development towards gaal. 

Definitely I want t o  avoid goal orientation. Although I would i i k e  to  
a t t a i  a high level  af competence. The foremost consideration is  t o  9- dance or  my uwn enjoyment, t o  explo're poss ib i l i t i e s .  

* * 

- - - - - 

1 

- t i gh t s ,  leotards 
- two fee t  

~ o s s i b l e  area df d i f f i c d t y  . 
Frustration. A t  times 1 get  caught up when I have d i f f i cu l ty  learn- 
ing a step. It is  very importabt not t o  compare myself v i t h  others - 
s-thing our- t r a i d n g  encourages a b t  . 

t \ 
C 

I 

-- 

ForX~=t,~fPKq=ce--he~ir;i~eo taped and was shown 
before- our group. 

& 
For  m e ,  I, hope there h ' t  any coacluding actS/vity o r  resentation P ,  % 
f o r  qu i t e , a  Wle .  

. - - - 



Par t  11: Progress Towards Conclusion 

A) Pa t te rns  i n  t h e  Self-study . 

a )  2 Selection 

George used all of t h e  t e d g e s t e d  se lec t ions  with t he  exception 
A 

of t he  one involving smoking. A l l  w e r e  used an equal number of times, -. 
and each one caused George t o  comment upon t ha t  f e a tu r e  i n  his observa- 

b) Aspects Causing Dis t rac t ion  . 

' 1) Lying. Although George did not s t a t e  inc iden ts  hen he 2 
observed himself d i s t o r t i n g  t h e - t r u t h ,  he did  comment t h a t  he "saw 

'qu i te  c l ea r ly  how my mind can set up problems" (J12,). 

a 2) Internal considering, George made eleven @ear s t a t e -  

m n s s  referring' t o  t h i s  aspect  of Xis-pefSonal i ty  . Some examples 
* 

include : 

Shyness a t  par ty ,  but  nore open than usiral. (J14) 

Enjoyed c u s t w e r ' . ~  p r a i s e  of my work. (J18) 

" - Put foot  i n  mouth: kicking my a s s  f o r  hours l a t e r  at- 

home. (JlI4) 

Really enjoy dancing.. .have some r e s e n a t i o n s  though a s  I 

vonder how people s ee  me. (Jlll) 
- - - - -- - - - -- 

Towards the end of his journals his c-nts change i n  t h i s  
d3 

area t o  include the  following examples: 

... m e t  some nev people: no nervousness on my p a r t .  

Easier  t o  converse; I used t o  clam up. (JZ8) 



make up my mind and didn't dance for others against 
*,? 

my wishes.. "No guilt feelings. (J224) 

3) . External consideration. There were few observations in 

this category although the following is representative: "Bored 

listening to cmversatioB at lunch,but I felt I must be polite and . . F - +: h pay attention: (J2b). 9 

4) Identification. George observed his major "identifica- 

tioriships with others. "happy to see J.; but aware I'm getting 
N 

dependent (bad) " (J121) is representative of this identification. 

This was the only area of the identifications mentioned in which 

George placed a value judgment upon his observation. 
*\ ",* 

5) Negative emotions. Of the negative emotions mentioned, 
- - - 

"anger", with eleven observations, was the feature most commonly 

recorded. He stated "anger at poor driving on the road" (J21) and 
1 
i 

II o we anger at J." (JZZ5). 

6) Imagination. George commented regularly aboueis 

tendency to imagine, whether it was in t b  form of "daydreaming" 

(J21) or in the forni of believing he could do something, but P o n  
.., = 

- - - 
'trying could not, such as : '%allet class hard; =able to do 

interpretation totthe imagination issue, but still reveals his 

ronscfousness of t h i s  feature causing distractionL - 



c) concentration of Attention ,' Recordings of examples of t h i s  fea ture  appear i n  a l l  areas of the  

journal: i n t e l l ec tua l ,  emqtional, moving/physical and the in s t i nc t ive .  

In the i n t e l l e c t u a l  area  George recorded the fo l lowing  "difff  cul ty  i n  

concentrating on driving; f t ' s  s o  aqtomaticl' (J13). In  the emotional 
* 

area he s ta ted:  "relaxing p@&g aEtention ta what I'm-doing" 4 J I 4 )  In  . - - -  

8 

the physical category he remarked: "walking a l o t  today; re laxing t o  pay 

at tent ion.  Noticed thigh muscles1' ( J lZ9) .  
- - - - - - - - - - - -- - 

- - --- -- - - - - - - - - - - - - - -- -- - - 
- - - -- - - - - - - - --- --- - - - - -- - - - - - - - - - - - - 

Tcxlards the end of his journals George observed: "see how calm I 

become when I ' m  mindful" (52 ) and "see c lear ly  how my mind is the source 27 

of my problems. It ie important t o  pay a t t en t ion  t o  vhatever I ' m  doing." 

(j225) a n d  f i n a l l y ,  "concentrating qu i t e  well  a t  work. In to  i t  a l o t  

more than before" (3ZZ4). 

George s t a t ed  on the  questionnaire t ha t  he can control  his emotions 

well i n  s t r e s s f u l  s i t ua t ions  ( ra ted a t  4) and t h i s  appeared t o  be 

supported by observations recorded such as:  "relaxed s i t t i n g  i n  t r a f f i c  

tie-ups" (Jl17). Uith regard t o  physics> act ions  George remarked: - 
"nemous (hand kvem+nts) when J. and I w e r e  ta lking about personal feel-  

* ings  i n  f ron t  of others  i n  dance class1' (3211) When s i t ua t ions  changed - . - 

rapidly he adjusted as i n  the statement: "noticed I didn' t  ge t  upset 

e) Self-awareness 

. W s  fea ture  a ~ ' e d  q u i t e  spec f l i ca l ly  a t  t i ~ e  as-e 
~. - 

s t a t e d  "conflict ing ernotlons, . .are continually ar is ing.  Is there  a "me" 



I 

behind i t  a l l ? "  (JZz4); "s l ight ly  nervoug about entering but quickly 
Z 

got i n t o  chatt ing.  Again unusual behaviour." (J12q) and "a l o t  of t i m e ,  

awary of ah-shoulder ac t ion  while paihting" (JIZZ) . 

B) Reported Changes Through the  Self-study 
/ 

a) Progress Towards A i m  Achievement 

George answered the  question re fe r r ing  t o  the  achievement of h i s  . 

4 .  

- --- broad afm i n  - t h e  af f inna t ive  ~- and s u ~ ~ ~ r t e d t h i s ~ _ b ~ ~ ~ n X i ~ ~ n i n ~ ~ t h a t ~  - th=---~-- - 
- - -  - -- - - - -  - - - - - ~ ~ -  - - ~ ----p-p-p--pp 

key t o  change is tw 'avareness  of h i s  actions and, i n  pa r t i cu l a r ,  h i s  

hab i tua l  pat terns .  He  added tha t  t h i s  awareness revealed just hav he 

Umited himself. % 
The spec i f i c  changes George saw manifested i n  -elf included the 

a b i l i t y  t o  , be ~ more accepting of himself. H e  added t h a t  he now allowed 
\ 

e r ro r s  i n  h i s  performance, &%i dTd not-=mcern h m a l F  t o  any -&i?iit with 

vhat others thought of him. 

I'm less concerned abut  vhat others  think of vhat I'm- 
doing. It's still a formidable&arrier t o  expression, t o  
t rying d i f f e r en t  things,  t o  a l o t  of areas of l i f e .  But 
t he re  is l&ht  here (J21) 

1) Lying. George referred t o  the  tendency t o  a l t e r  the 
2 -- 

t r u t h  i n  his re la t ionshfps  with females i n  the  form of 'Lmdle 
+ 

Z 

order t o  avoid the presentation of h i s  ac tua l  reasons f o r  leavfng 1 

the job s-ite early, I - .  * -  L 



2) In t e rna l  considering. George s ta ted :  
/ 

A t  dance this takes the form of physical '  nervousness 
(stomach tension) when I perfo rm... occasionally f ind  
myself l o d d n g  around wondering i f  I ' m  making a fool  

. *  
of myself. 

a l so  : 0 - 
t 

If  I go around i n  my painting clothes i n  public I am 
self-consciuous2 (4ZL2) - - - -  a - -  -- 

3) External considering. I n  t h i s  area  George gave a s  

examples the  usual s o c i a l  gestures of: allowing others  preference 
- - - -- 

~ - ~ 

- p-----------p 

i n  queues, a s s i s t i n g  people he does not%,K,-Fffering people ,seats  

/s o i  public t ransporta t ion f a c  l i t ies,,  e tc .  

4) Negative emotions. Graphs 6 and 7 show the r e s u l t s  
a 

a f t e r  the self-study and the accompanying overlays reveal  the l eve l  

and d i rec t ion  of change. 
t 

5 )  Ident i f ica t ion .  George mentioned thersame ident i f ica-  
- - -- - - -  -\ - - - - -  . - - - -- 

t ions  a s  on the  f i r s t  questionnaire with one exception: work. The 

explanation fok this may l ie  i n  the  statement: 

Since I now have my own fob, I do everything and I ' m  
enjoytng painting a l o t  mre than I used to .  (Q25) 

With regards t o  his mention of re la t ioashfps  as an iden t i f i -  - 
t 

cation he stated: 

I n  t h e  l a s t  a l e  I 've  become a l o t  more at ease- 
and consequently have enjoyed t h e i r  canrpany ?:tcq* (Q*5) . 

- - - -- -- - - - 
4 

6) 'Zarap;ination. George focused on dancing t o  draw his 

e-les from i n  order, t o  highlight the  tendency t o  imagfne one can 

do s w t h f n g  when i n  f a c t  they are incapable.-.The following s t a t e -  







In te res t ing  t o  note: a move i n  one 'direct ion would 
go w e l l ,  while i t  wouldn't work a t  a l l  the  other way. 
(426) 

Concentration of Attention 

The r e s u l t s  of the questions posed on the second questionnaire a r e  

. shown on Graph 8 vich the  l eve l  and direct ion of change recorded on the 
- - - - - .  

accompanying overlay. 

George confirmed t h a t  2nterZst F&m a key f ac to r  and lists tlfe 

grea tes t  amount of concentration: 

- dancing 

- reading 

- skydivfng 

Q i t h  respect t o  the i t e m  focusing'on the f ee l ing  of enough time t o  

-- - - 

compleFe a project  Gorge  r m r k e d :  

I make sure  I don't f a l l  i n t o  the t rap  of expecting I 
can &-more than I am able.z.1 used t o  make myself qu i t e  \- 

miserable by always pushing aLwer-&out the clock. 
It doesn't do any good ge t t i ng  upset about imposed t i m e  

(QZ8) 
4 

i 1 
i 

George cemented upon his e f f o r t s  t o  unify h i s  thoughts, physical 
f 

4- 

act ions  and his emotions: 
- 

When there is a un i f ica t ion  I can work with ease. - T '- not be ab le  to do t ha t  but there  i e n ' t  
such a waste of energy f ight ing.  FO; a month o r  so  I vas 

-- 

- - --Fifran at v o r k i f J t  w a s  a 
highly f ru s t r a t i ng  exqerience. A l l  I wanted t o  do was 
OC+ nlr+h&t Ttrn 4 L 
0 

(self-study) everything 
(Q28) 

* 





George cemented ora l ly  on t h i s  very point: 
'L 

&really f e e l  that union betvees the physical, the dyi 
and the emt ions  (when dancing) wt was mentiped -on. t4e 
q u e s t i o d r e  (OC4). 

'i With regard  t o  the aspect of concentration' 0f a t t m t i o n  when wqk- 
1 

4- l i ' 
ing on a project and sensing ease rather than f-tration Ge ge . m t i w e d :  = fl 

-- - - a - - - - -- - ---- 
At-thieii-I want-to & somiithiug so much i get f b h t r a  w . * when I can't. When frustrated I do worse (no :sense c+f - .  

a d f  icat ton)  . (929  
I 

He contfnued by d u g  a c d t  d d c h  l inks  this area of .  
- - - -- - - - - - - --*- --- - - - -- -- - 
-- - - - 

-- - -- -- 

t i o a  of attention'  t o  his o&rall  aim: 

1 - Generally I f rus j ra te  easily. f am an overachiever, 
rarely sa t i s f i ed  with pg perf&%ancp levels. S- of my 
frustrat ion conres froln w a n t i n g  t o  impress others. (Q2,) 

* 

.L d) - Self-control . 
The resu l t s  of George's appro&ti- of his a b i l i t i e s  i n  this , 

, 

+'\ 
1 

This is one area I have noticed how fickle I am; perhaps 
i~~~fj&gdse is a ba t t e r  word. I. get a l l  woriced up', say too 
nuch and l a t e r  realize i t  was jus t  the heat of the moment. 

\ "  'Q210) 1 c 
% 

r are&, is 6 stat-t: ' . 
unconsciously. When 
stop; b'ut of teqend up , 

J -  
t 
t.* 

* 
-- - - - - - -- - 

- J\, 
& - -- 

f 

o w  =re these &. Actually I - 
. . . llDlr I'm much &re l ikely to  . % + 

I s controlled. LQZI0) -- - - - I 

el Self-azareaess ' 7  - - -  - - - - -- - - - - - - - 

I' 

T'& results of the posed krqrecorded Graph i? 
v ? .  







and t h e  change l e v e l  and di rec t ion.on-  t h e  r e l a t e d  overlay. George's fee l -  

ings  seemed t o  b e s t  be summarized by h i s  c-ent : 

A t  t i m e s  I wonder what I r e a l l y  f e e l .  One i n s t a n t  I 
f e e l  and a c t  one way, and then s h o r t l y  a f t e r  I f e e l  and 
a c t  d i f f e r e n t l y .  This is a new r e a l i z a t i o n .  I used t o  
th ink I had one p e r s o n a l i t y  f o r  a l l  occasions. (Q213) 1 

This  is confirmed--later when he s t a t e d :  - A L2 - 

A t . t i m e s  I pu t  on a s o c i a l  f ace  - assume one unconciously Y@ 
would be  c l o s e r  t o  t h e  point .  Generally, I do i t  i n  order 
t o  f i t  i n .  (Q214) /=-? - - a 

- - - -- - - - - - - -  - - - -- - - - - 
- - - - 

G o r g e  made a s p e c i f i c  comment concerning the  self-study a n d  s e l f -  

awareness which is worth not ing i n  t h i s  context: 

This s tudy has emphasized f o r  m e  how easy 4.t is t o  be 
ignorant  of those  th ings  (physical  a c t i v i t i e s )  becabse of 
ongoing ve rba l  dialogue. (Q215) I 

Fina l ly ,  wi th  respect  t o  t h e  a rea  of ad jus t ing  t o  sudden changes 

i n  t h e  p a t t e r n  of ex i s t ence  George s t a t e d :  
- - 

I 

- C 
- 

I a d j u s t  t o  changing circumstances w e l l .  Over , the l a s t  
few months I f i n d  I am a b l e  t o  a d j u s t  t o  changes i n  re la -  
t i o n s  wi th  women much e a s i e r .  (Q216) 

C )  Personal Comments on t h e  Study 
< .  

a )  Progress Towards Aim . 

George s t r e s s e d  q u i t e  s t rong ly  h i s  increased awareness of any anger, 

, f rus t ra t ion ,  o r  nervousness caused by considering what o the r s  may t h i n k <  
d 

- - - - - --- - 

o f-ftinr a K h e - T n t e m t  e X T n ~ ~ 3 c - i e ~ t ~ ~ n d p e r f ~ r n e d n s t a g e . ~  a more ' . 
- -v~---a s i p l f  - I 

made him "aware of t h e  problems I w a s  creat ing" (TZlO5) , and "making a 

~ o h l e m  from nothing" (T282). .He o f fe red  as an analogy the  statement by 
- 

i teachers  of yo- ch i ld ren  t h a t  they pick  up ways of doing th ings  quickly 



whereas adu l t s  "make t h e  s imples t  th ing tough" (T2100). a George's aim was t o  make progress owards overcoming t h e s e . i n h i b i t -  

i n g  f a c t o r s ,  i n  p a r t i c u l a r  his tendency t o  worry 

I 

thought of him. H e  expressed amazement over h i s  

r e c a l l i n g  a previous po in t  i n  t i m e  when he would 
- - - -  

present ing something i n  a much smal ler  s e t t i n g .  

- 

about what o the r s  B 

p o s i t i o n  as a dancer, 

have been a f r a i d  of 
\ 

H e  s t a t e d  t h a t  the  

thought of appearing f o r  t h e  f i r s t  in terview of t h i s  s tudy caused some 

n e g a t i v e  rekt+sRs; tke &act %ens €owar&-&e second sessionwe-re-much - - - - - -- --- - 

I C 

more p o s i t i v e .  I 3  
I 

b) Aspects Causing Dis t rac t ion  

George claimed t h a t  he always i d e n t i f i e d  these  abpects  i n  the  p a s t ,  

but  t h e  self-study increased t h i s  e f fec t iveness .  H e  found i t  easier t o  

work wi th  t h e  negative emotions b e t t e r  a s  a r e s u l t  of t h e  self-study: 
- 

* - 

There was one p a r t i c u l a r  aspect  of t h i s  s e c t i o n  which he f e l t  he 

made p a r t i c u l a r  s t r i d e s  i n :  imagination, He cLaimedSthat.he was 

p a r t i c u l a r l y  success fu l  i n  no t  imagining (T2 ) and the re fo re  enjoyed 1017 Q 
what he  could do t o -  a h igher  l e v e l  ( ~ 2 ~ ~ ~ ~ 1 ,  by simply doing i t  without 

, 
p r i m  evaluation.  ? 

. . The p a r t i c i p a n t - r e l a t e d  many of the  negative emotiorrs t o  h i s  s e l f -  

proclaimed a& and t h e  changes h e  observed i n  himself a s  t h e  self-study ' 

progressed.' H e  s t a t e d :  I 

- -- - 

As a r e s u l t  o•’ t h e  study I have found t h a t  i t  .is e a s i e r  . 

t o  p a r t i c i p a t e  I n  l a r g e  group discussions.  Betore I would 
always be f e a r f u l  'of taking p a r t .  (OC3) - 



c) Concentration of At tent ion . 

r . - 

George claimed t h a t  hhs at1 en t ion  improved and expressed t h i s  by 
i '. 

saying t h a t  t h e r e  w a s  a "joy i n  paying a t t en t ion"  (T21040) which w a s  re- 

laxing 'and enjoyable. 
-5- L 

The phra2e.which George u&+d .to sum up h i s  f e e l i n g s  abouf t h i s  

f e a t u r e  was: " ( the  self-study) entouraged mindfulness". ( ~ 2 ~ ~ ~ ~ ) .  

d) Sel f -control  

(T21093) and f e l t  t h a t  he a c t s  more independently and "does not  go along 
, . 

&th  t h e  crowd" ( ~ 2 ; ~ ~ ~ )  as much a s  before. 

George s t a t e d  t h a t ' h e  has more con t ro l  over h i s  physica l  ac t ions  

-7 i n  s i t u a t i o n s  of p ressure  and stress (T21145). I n  t h e  a r e a  of emotional 
\ 

con t ro l  he  f e l t  t h a t  h e  had made no change (T21130). 
- - - - 

The p a r t i c i p a n t  mentioned t h a t  he r e a l i z e d  a s  a r e s u l t  of t h e  s e l f -  

s t ~ h o r  much h e  r e a c t s  t o  th ings  and claimed t o  be me of t h e  

1 
"compute& people" (T21185). R e  became aware of j u s t  how much he crea ted  

h i s  own r a l i t y  and the re fo re  crea ted  h i s  own anger, f r u s t r a t i o n ,  I' 
I 

nervousness, e t c .  (T21165) 
, 

e )  Sel f  -awareness 

George claimed no dramatic change t o  have occurred, but  does 

* mention a t h e  became more aware of playing d i f f e r e n t  r o l e s  i n  differing;  

circumstances. 



D) Relationship Between the  self-study and t h e  Pro jec t  1 

a )  ' Ways of Learning 

From the  list o f fe red  ~ e o r g e  ranked t h e  methods a s  fozaowe: ' 

1 - taking lessons  from 'an expert  

- 2' - individt tal  p r a c t i c e  - 

3''- seeing a p resen ta t ion  " 

~a The r e s u l k  of the  ques t ions  posed on the  ques t ionnaire  a r e  p l o t t e d  - 

b) Concentration of At tent ion 

George f e l t  t h a t  the  self-study helpe&%im i n  h l s  dance p ro jec t  

i n  t h e  a r e a  of concentra t ion of a t t e n t i o n  (T2 H e  s t a t e d  t h a t  1060) ' 

" there  were d e f i n i t e  times when t h e  self-awareness helped m e  s top  i r r e l e -  

vant mental dialogue - coacerp wi th  .how good' my performance w i l l  be" - 

5 

€ 

(4217). He  added t h a t  t h e  self-study caused a c e r t a i n  degree of despai r  

and f r u s t r a t i o n  when he  w a s  aware of not paying a t t e n t i o n .  

c)  Self-control  

George chose to. challenge xhe phrase "control  my act ion" w e d  i n  

t h e  ques t ionnaire  and s t a t e d :  \ 
\ 

Rather I n o t i c e d  I was l i m i t i n g  my a b i l i t i e s ,  performance, 
through mental processes,  e t c . ,  and I would genera l ly  s top  
automatical ly.  I f  I d idn ' t  s top  - i.e., concern wi th  
success.;. - at l e a s t  awareness kept in te r fe rences  t o  a 
c*nimc - - (Q2-d- -- -- 

--- - -- -- - -- - . ,  18 

I used t o  be s o  a f r a i d  t o  perform i n  f r o n t  of people b u t .  
now I f e e l  confident .... I w a s  asked t o  perform t h i s  
summer at t h e  dance class. (OC5) 

- 

- 





.% '.. 
On t h e  taped in terview he repeated h i s  c e n t r a l  theme of "how the' 

mind l o v ~ s  plAying and hov i t  c r e a t e s  problems" 1(T21468). 8 

d 

d) Self-awareness i 

. *  

T h e p a r t i c i p a n t  s t a t e d t h a t :  

. -  < Through this exerc i se  I have become more aware of a l l  
aspects  o f  myself. Paying a t t e n t i o n  is  extremely important - - A 

i n - a l l  &pests of l i f e .  Only through awareness of what 's v 

going on i n s i d e  i s  any s i g n i f i c a n t  change poss ib le .  z ,  

(Q218) % . 
- 3 He added: " that  one Learns sl'awer i f  the  mind is  preoccupied" and the  

- -- - 
- - - - - -- - - 

- - - - - - - - - - -- - -- - - - - - - - - -- - -  -- 
- - -- - - 

self-study developed an, inner  ,awar&ness which went below the  preoccupa- 

t i o n s  of t h e  mind o r  a t  l e a s t  allowed them t o  i n t e r f e r e  less (T21424). 

George claimed t h e  s tudy  made him aware of ' the  ?basic l eve l "  of h i s  

~ l t h o u ~ ~ k e o r ~ e  $id not  = a t e  this f a c t o r  h ighly ,  he  d id  s t a t e :  

I don' t f e e l  I -have hindered myseif a s  much, as I usual ly  
am total ly-immersed i n  my work. But the re  a r e  d e f i n i t e  
tfmes when the  awareness has helped: t o  overcome shyness, 
nervousness, f e a r  of mistake. Physica l ly ,  i t  helped me  t o  
be aware of my bodily p o s i t i o n s  more quickly - t o  cor rec t  
poor posi t iori ing,  e fc .  (Q219) 

4 
f) Thoroughness - 

% 

Although h e  d id  not  r e f e r  s p e c i f i c a l l y  t o  t h i s  f a c t o r  except t o '  
I 

.> say t h a t  his i n t e r e s t  i n  dancing r e a l l y  has been t h e  important f a c t o r  i n  

- - how _thoroughly-_hehas l e a d  to &nfe , & d L s t a * :  -- 

bf- 
- 

- -- -- - . '1 th ink t h e  awareness d e v e l o ~ e d  during the  two 
, . of thg  p ro jec t  has  been and vi l l .cont inue  t o  be irnpydant 

). f o r  me.  (Q219) ..- 

,- 
- 

i 



-- - - L % 

3 -- k 

Part 111: Observations by 

A) Comments on the Changes in Personal k . 

Characteristics Due to the Selfc-study 7 

2 

* 
i 

A close personal friend.of George proyided these comments in a . 
A 

A A- A Lu P - - -  
taped interview. 

i - 
a) Aspects causing Mstraction i. 

-- 

Donald observed George becoming more aware of the aspect of mis- 
- - - - - - - - - - - - - -- - -- - - -- - - -- -- - - - - - 

- - - - - - - - - -- -- - --- --- - 
- -- - - - - -- -- + - 

, trust (T3569). This related to George's working relationship with his 

rlP 
boss and he noticed the participant learning to understand its influence. 

&ld observed a higher degree- of self-confidence in George which he put 

down to his awareness of negative emotions such as mistrust (T3600). 

b) ConcentratLon of Attention , .. . F 

Although Donald has seen George-devote-himself to other interests: - - -  

" 
yoga, vegetarianism, he observed a greater focusing of~attention on - -w - fliings, especially dance, during the past months. This was manifested 

by his tendency to talk -about his interest more ( ~ 3 ~ ~ 1 ,  a@ in a more 

open manner (T3 
141) ' 

cj .Sel.f-cpntrol C 

Donald cormnented that George was &are of his self-consciousness 
- s 

as shown through his nervousness in social situations. He used the a, 

- - - - - - - - - - -- - -- - 7 

expression that George was. "ayare of the awareness" (T3256). He claimed - 

T 

that George talked about his efforts to contzol himself more in kocial 

& nervousness. situations, especially to co 
?? - -  - A 

Be commented ugon the way George cele6rated afterchissfaped per- 
- 

i. 



Donald noted ' that  &orge was less inc f iqed  t o  fonuance f o r  t h i s  s tudy.  

dr ink f o r  any reason;  h e  appeared more control led  and d o u s  t o  
'-3 

' ce lebra t ion t o  a v a l i d  reason (T344d.  
+s- 

*'I+ 

' Fina l ly ,  he observed George t o b e  less ihcl inedtol lemotionalblaw- 

qis" (T3329). In  p a r t i c u l a r  he  observed fewer wide f l u c t u a t i o n s  i n  

emotliorkl behaviour wi th  a tendency towards a more control led  res igna t ion  

Although Donald supports  George's claim t h a t  he has  always been 
bd 

f a i r l y  a w e  of h imsel f ,  he has  not iced and discussed wi th  him t h e  incre-  

s tudy.  This has  taken t h e  

t h e i r  c h a r a c t e r i s t i c s  'of 

ment i n  this a r e a  during t h e  time period of the  

form of more d iscuss ions  about o the r  people and 

behaviour. Donald claimed t h a t  this has a l d y s  
* 

t h e i r  p3er group, which he and George hav2 use; 

been-a heal thy -way, wi th in  - 

He f e l t  that b o r g e  has  been d o i n b u c h  more of this "while p a r t i c i p a t i n g  

- on t h e  .study (T3 
C 393). 

He notieed.  George t a l k i n g  more about having "two minds" ( ~ 3 ~ ~ ~ ) .  Yn 

t h e  s e n s e  t h a t  he  sees himself as himself and-a lso  a s  a person i n t e r -  

? . .  set of circumstances. a c t i n g  i n  a given 

Comments on t h e  Relat ionship Between t h e  Personal  C h a r a c ~ e r i s t i c s  

H e  observed George concentrat ing on h i s  dancing t o  t h e  point  where 

h e  f e l t  p o s i t i v e  about t h e  p r o j e c t  and was w i l l i n g  t o  share  h i s  learning ' 
- 

*experie&es wi th  others.  H e  watched the  b7 record4ng sess ion of ~ e o r ~ e ' s  
A - 

\ I 



dance and commented. t h a t ,  i n  s p i t e  of  the obvious nekvousness, George 
-- 

looked ;easonably calm i n  his appro& t o  ' the performance. He was aur- 

pr ised tha t  George would ac tua l ly  be able to  do i t .  H e  f e l t  t ha t  George 
t 

of hims4lf a s  he talked about this was .very aware of himself awareness 

and a f t e r  the  'perfo&ce. 
- 

A 2 L L  A 

bezore, during 
- - 4 - 



- - 
CHAPTER FIVE: CASE STUDY TWO: KATHERINE . . c 

B, 
i 

- 
- 

P a r t  f : ~ackpround - \  s + 
i 

Female; late 20 's ; , res idence:  Vancouver. 

C 3 
c 

A) Personal i ty  Sketch - - - - a 

a )  Occupation 

Katherine has  been a s tuden t  f a r  t h e ' p a s  s w e n  years  although J - -  
-- 

-- 

Of t h e  former; she  claims a s u i t a b i l i t y  based upon her  

high energy l e v e l  and h e r  i n t e r e s t  i n  dealing with people. These reasons,  

p lus  t h e  f a c t  t h a t  i t  l~as remunerative, a t t r a c t e d  he r  t o  t h i s  job  r a t h e r . '  
- 

than t o  s e c r e t a r i a l  work, t h e  next  b e s t  a l t e r n a t i v e  i n  h e r  d n d .  . 
0 

d 
- - 

b) Education ---- - 
- -- 

- - - - - -- -p 

The p a r t i c i p a n t  was educated is t h e  Point  Grey a r e a  of-Vancouver. 

She was ab le  t o  i s o l a t e  two major a r e a s - o f  d i skon ten twi th  he r  experiences 

i n  t h e  education system there .  F i r s t l y ,  she  f k e l s  b i t t e r  about t h e  lack 
- 

, * 

af encouragement given he r  i n  t h  f i e l d  of physica l  education. In f a c t ,  r 
b 

she f e e l s  she was .  a c t i v e l y  discouraged and knows now t h a t  she has  b a s i c  
I 

6 .  

Hbilities i n  this a r e t m a k i n g  t h e  o r i g i n a l  experience a l l  t h e  more d is-  t - 

. appointing. '  Secondly, t h e  l a c k  of a coordinated general  music programme - -  
- -----ups-~ hernowe ~ ~ c k n p m f r e r ' 3 a c i c o F ~ x p e r f e ~ ~ ( ~ e ~  

7 
- 

- 
not  know i f  she wished t o  proceed wi th  her  education t o  a f u r t b e r  stage: 

> 

This was s e t t l e d  a f t e r  a . t e n t a t i v e  e f f o r t  t o  test higher  education l ed  - 
* 

t o  a decision 'to e n r o l l  ,gt a jun io r  col lege  f o i  two years .  A t  ,the same 
I 



% *' time she began t o  develop %E musical i n t e r e s t s  pr imar i ly  through . 
*Y";;..- _ - 

t u i t i o n  and indiuidualsrudp. This amounted t o  two-thiee hours ob study c -  
3 

. * ad* ., , < 1 J 

It 
= ~- \ - - 

each day and a r igorous at tack-upon l e a r n h g  t o - p l a y  the g u i t a r  estab- 
- ,  

* 
- I 

. . 
- l i s h e d  by he r  t e a c k a r a s t h e  time. i 

1 .  4 

c) h i s u r e  Time ? +  ;' 
- 3 -  - - -  - - -  - - -  - - "A 

/I __ . . O m -  l i__lIi-  

Katherine commented t h a t  she d i s t ingu i shes  between. two types of 
- I 

k 
i A *  l e i s u r e  time: a j  t h e  t i m e  -ihe wastes worryin* about h e r  problems, and 

3 1  

----- 
__<-I - 

- b l t h e  . t imc'sh-e- ac&dy-p uts - t o ~ l s e ,  ~ h e l a t  te~amalmt  
- -- 

f o r  reading (noveh:  Mann, Hwley , ~ o l e t t e ;  ngn-fiction: Castaneda) 

primari ly.  - She s t a t e s  t h a t  she i s  always seeking meaning f rom what 'she , 

reads ,  e i t h e r  personal  o r  s o c i a l .  

Any attempt a t  self-development she s t a t e d  came i n  t h e  a r e a  of 

reading and f u r t h e r  d iscuss ion of t h e  i d e a s  generated i n  t h e  books. She 
- - 

- - - - - - - - - -- 4- - r 
1 . - - - - - - - - - - - - 

aX=s t o  a 6eXre t o  m e  g r f a t C i G a n i n g o f  he? - l i f e  d u e 2 6  a<<bserva; 

t i o n  of h e r s e l f  a s  being unstable ,  afid seeks meaning i n  -the books she , 
- 

reads.  

-?: 

r 

d) Personal  ~ e l i i t i o n ~ h i ~ s  
- ' 

Katherine f e l t  t h a t  she h& a &all number of f r i e n d s  f o r  I&& she  

cares  deeply. This group exists i n  s p i t e  of he r  admitted a b i l i t y  t o  make 

* f r i e n d s  e a s i l y  due t o  hkr extrover ted  nature.  3: 
4 

2 
She claimed t o  have a problem when meeting new peop,le, e s p e c i a l l y  - - 

- - - -- ----- - <- 

+ - - 
men. She.admitst to a tendency "to pu t  men off  due rn h e r  initial 

-4 

enthusiasm" (TIG5)-. This has l e d  h e r  t o  wioh t h a t  .she could have ac ted  J 
B 

. c 5 
i 

i n  a d i f f e r e n t  manner i n  many of h e r  r e la t ionsh ips .  - 
- - - - - - 

I - - - -- - 
- 



+ Katherine s t a t ed  tha t  she t&es ehe personal re la t ionships  within 
- # 

he r  family i n  a vgry in tense mgnn~e?, w i n g  her posi t ion a& e lde r  ch i ld  

t o  accept respons ib i l i t i es  i n  a physical and emotional manner. The .- 
1 

separation of h r a ren ts ,  she claimed, has been a cause of t h i s .  These Y P  - / 
C 

xperiences have encouraged' her  t o  be seqs i t ive  t o  o the r~~-gs idehe_r -~  - - - A  - / " - LL - - - - J  - -  - 

family and she fin-&-herself reaching out t o  others  i n  support of t h e i r  
P* 

needs i n  times of stress. 

6 \ 
Katherine admitted t q  being unstable which is  evident i n  her time- 

* "t - * 
. wasting a c t i v i t i w o v e r  la rge  i s sues  ~ u k h  as her be l i e f s  over education, 

1 2 
, s p e c k i c a l l y ,  wh;n they  come i n t o  conf l ic t  with the way she is being 

> 
r .  e ,  

taught. She admitted-to being f rus t ra ted  apd angry k&d declafes ' t ha t  

I - 
instances such as t&s i n t e r f e r e  with her e f fec t ive  use of l e i s u r e  time 

-- - - -  - - - -- - -A 2 

through constant w o r r y .  
i - 1 
7 

She admitted t o  Being s e l f - c r i t i c a l ,  especial ly  over herAre la t ion-  

ships  with other  pectple. 

B) ~ e t a i l e d  personal, ~ h a l a e t e r i s t  i c s  

--* r 
w 

+ 

a)  A#n of the 'Self-study . t 1 

# a .  

Kathedn; s ta ted  -t~tatrs%e-~alter an aspect of hepielf  
.> * .,, 

* - I f e e l  thq t  my e ~ v i r o n m e a ~ h a s s m t m L o f  ,me - - 
feel ing contradicts  a basic .bel ief  tha t  I hold - namely 
tha t  one i j  primarily responsible =for one's own l i f e . .  :. ,d 

I know i n t e l l ec tua l ly  tha t  I am creating my own problems. 
.' It's Qif f icu l t  t o  just .spontaneously change my mental . - - 

a t t i t u d e ,  but by takfng s teps  t o  change external,  perhaps 
superficial aspects of q l iFe  I hope t o  influence my 

\ ' inner s e l f ' .  (Qll). 
- .  

p. - ---- -- 
- 

- - 
-: 

- 
L 



She continued by e labora t ing  upon another asp k t of h e r  des i red  change: 

t o  do this 1'11 need a s o l i d  'feeling of self-motivat?on 
and self-confidence - n e i t h e r  of which I have much of . 

0 

- . r i g h t  now - s o  what I r e a l l y  want t o  change is,my feel ings.  
about myself. (Qll) 

& 

I n  s t a t i n g  $he results of t h i s  aim s h e L m s o n e d  t h a t :  
-u -- - A -  - -> 

- - - - - 

I Pould be calmer, have more n a t u r a l  enGgy (as  opposed 
t o  nervous energy); spend more time i n  cons t ruc t ive  
a c t i v i t y  r a t h e r  than wasting hours engaged i n  unhappy con- 
templation of my l i f e ,  and f u t i l e  e f f o r t s  t o  change whatt.; 
Y 

saxa.nap&exhang& 4Le,,= -peq&e&, wouM =fee&== - -- 
happier ,  more conf ident ,  less a f r a i d  o f . t h e  f u t u r e  and 
more capable of q e a l h g  wi th  my family s i t u a t i o n  which 
still  d i s t u r b s  m e  very much. (Qll) 

1 

b) Aspects Causing 'Dis t rac t ion 

, ' " 1 )  Lying. Katherine mentioned two examples, one i s  s o c i a l  

while t h e  o t h e r  involved h e r  personal  r e l a t i o n s h i p s  wi th in  h e r  
Q 

- - family. F i r s t l y ,  she  t o l d  -- falsehq-ods . , _th avgid -at tending s o c i a l  

funct ions  which,she does no t  want t o  a t tend. .  Secondly, 'she 

+-- admitted t o  l y i n g  constaht ly  t o  h e r  mother about h e r  whereabouts 

and 
"in order  t o  avoid he r  - o r  avoid hur t ing  her  

- > 

feelings1' (Q12) . 
2)  In ter r ia l  considerat ion.  She mentioned 'bonder how 

I 

she  f e l t  about my c a l l i n g  - about m e  - whether t h e  thoughts and 

f e e l i n g s  he  expressed were honest" (Q12), and "in a t o t a l l y  

-- - - - -  - 

dLf f F e n t x l i e u  f =i iEEr-r~XderTng how t h e  people 01 was 

U / P a -  \ 

(vL2J- - -  - - 

' 3) External  considering. Katherine s t a t e d  : 

t r y i n g  to Jx very support ive,  understanding and 
c d d r t i n g  e i t h e r  when I ' m  wi th  my mother or,by making 
an e f f o r t  t o  phone he r  when I know she 'd apprecia te  



-i i t  -- of ten  a t  times when I d id  not f e e l  l i k e  fac ing 
he r  o r  deal ing wi th  h e r  a t  a l l .  ' (Ql j )  

+ and : <- 

- - - --- -- 
ac t ing  i n  a very p o l i t e ,  gracious,  c a r e f a l l y  
' c o r r e c t '  manner around A 1 s  parents  s o  a s  not  t o  
offend them (Qlj) 

4) Negatiye emotions. The Graphs 12 and 1 3  show t h e  re- 

sponses t o  t h e  posed on t h e  f i r s t  ques t ionnaire .  - 
f 

5) I d e n t i f i c a t i o n s .  The i t e m s  which co-nd the  g r e a t e s t  
- - - - - - - - - - - - - - - - -- - - - -- 

enthusiasm on Katherine 's  behalf a re :  

1 - making music wi th  people 

2 - physica l  exerc i se  
- 

3 - reading'  

4 - r e l a t i o n s h i p s  wi th  people 

5' - f i n i s h i n g  school 

6) Imagination. Katherine d id  not  respond t o  the  two 
$ '. 

questions designed t o  e l i c i t  a desc r ip t ion  of t h i s  type of be- 

haviour . 
c )  ' concentrat ion of At tent ion 

Q 
The responses t o  the  ques t ions  posed a r e  recorded on ~ r a ~ h . 1 4 .  = 

- Katherine mentioned i n t e r e s t  a s  one f a c t o r  which causes her  mind t o  f i x  
* - 

on the  t a s k  o r  p r o j e c t ,  but  qualified t h i s  by s t a t i n g :  

- 
- --ah o depends on- mentaa-tat e - +•’-I 'm preoccupied--- -- - 

-- - 

with  problems o r  very happy about something - I ' l l  be more 
- -- 

She added t h a t  h e r  concentrat ion of a t t e n t i o n :  e 

depends on whether I 've chosen i t  ( the  p ro jec t )  myself 
o r  not  ... l a t e l y  T've spent  too much t i m e  working on un- 
des i rab le  t a sks ;  and because of my current  lack of con- 
f idence f e e l  f r u s t r a t e d  a l o t  o i  t h e  time. (Qlg)  









d) Self-control  

*The responses ,to t h e  ques t ionnaire  a r e  t o  be found on Graph 15. 

4 
In ,  response t o  the  ques t ion focusing on t h e  a b i l i t y  t o  fol low a d e c i s i  an 

through, t h e  p a r t i c i p a n t  s t a t e d  :, 

Regarding s m a l l ,  day-to-day decis ions  I of ten  change my 
hind,  but more important ,  s e r i o u s  matters such a s  t h i s  pro-  - 

j e c ~ ,  I usual ly  . s t i c k  t o  what I ' v e  decided. (QllO). P .  

With respect  t o  t h e  a b i l i t y  t o  control-emotions i n  times of stress she 

clabed: - 

d 
-- - - - -  - - 

I can c o n t r o l  my emotions e x t e r n a l l y  - s o  t h a t  people 
won't know how I!m r eac t ing  - but I can ' t  c o n t r o l  myself 
ins ide .  (Qlll).. 

and continued i n  t h e  same ve in  while commenting on con t ro l  of physica l  

movements : 

' I can usual ly  c o n t r o l  my phys ica l  movements we l l  i n  t h a t  

- 
I can pretend t o  be dead calm and relaxed when I ' m  no t .  
(Ql, i 

- . - - -  
''4 ) Self -awareness 

4 

;.Responses t o  t h i s  s e c t i o n  a r e  recorded on Graph 16. Katherine 

claimed t o  be aware of t h e  d i s t i n c t i o n  between he r  projec ted  pe rsona l i ty  

and what she  considers t h e  " r e a l  me". She mentioned t h a t :  

I can s e e - t h a t  my pe r sona l i ty  seems g'ay, l ight-hearted,  
c a r e f r e e  and somewhat s u p e r f i c i a l  t o  o thers  which is- 
d i s t i n c t  from t h e  r e a l  m e  t h a t  i s  very se r ious  and vul- 
nerable: (Ql14) , 

-1-4r: 

- - only i f  I ' m  being watched~ o r  i f  people have commented 
on t h e  na tu re  of my movements, o r  i f  i t ' s  a movemen( I 
p a r t i c u l a r l y  enjoy. (QlI5). 







that : 

Shortly after completing this questionnaire Katherine remarked 

< 

The questionnaire was difficult to answer because I had 1 .  

to look at myself very closely and it was so negative. 
(OC1). -"=k. 

(See Facsimile 2. ) 



- - - - - - 

Facsimile 2 

Project  . 

1 Pu-rpose. 

- To lea rn  t o  play s ca l e s  p rof fc ien t ly  - as required a t  U.B.C. 

i 

2) Your background i n  t h i s  area  (p r io r  knowledge o r  skill l eve l ) .  - 

- 1% years on v i o l a  - occasional work on s ca l e  passages i n  music. 
f 

\ 

d 
- - - - - -  - - - - 

L 
- -  - - - 

f 
-- 

r-- 

i 
/ 3 ) .  Plan of development towards goal. 

/ / d  

Daily p r ac t i s e  and weekly ins t ruc t ion . '  

4) Materials/Resources needed. 

Viola, p r a€ t i s e  room, 

1 

' C  . 
5) Possible a rea  of dif-f iculty.  

General - f r u s t r a t i o n  with self /motivation.  
Specif ic  - s h i f t s ,  in tonat ion,  s t r i n g  crossings - even v ibra to  

espec ia l ly  on C s t r i n g  f 

6) Concluding Act iv i ty  or  Presenta t ion 

- Smooth performance of scales. 



Y 
- 

* 

A P a r t  11: Progress Towards Conclusion 
, 

- 

I 

- -- - - - - . - - Kathprine w a s  t h e  one person who f a i l e d  t o  complete t h e  s e l f -  - 

- study and t h e  p ro jec t .  She bare ly  attempted t h e  journal  s e c t i o n  of the  

study,  completing only e i g h t  of ehe t g r t y  days i n  t h e  f i r s t  phase. 
- - -  a - -  - A -  - 

1t is impo&ible t o  complete sec t ions  A, B ahd D i n  this p a r t  of 

t h e  case study, b u t  a second in terview was performed t o  determine reasons 

C) PersonaJ. Comments on t h e  Self-study 
3 

.The pa f i i c ipan t ,  o f fe red  these  reasons f o r  h e r  d i f f i c u l t i e s :  

1 )  She claimed t h a t  wr i t ing  down her  observations was d i f f i f i l t  

a s  she had not  done this i n  t h e  pas t  and considered he rse l f  

mbre of a voca l  person. THs 1ed"her t o  fo rge t  her o b s e s  

t ione  and make i t  d i f f i c u l t  t o  w r i t e  them down a t  ;he end of .v 
4 r 

t h e  day. (TZ19) 

7 %  2) She claimed t o  consider h e r s e l f  self-conscious and very aware 

and observant bu t  q u a l i f i e d  this bf saying she  tended t o  - 

.analyze he r  observations thus d i n g  t b e  recording of the  

s t r a i g h t  o b s e m t i o n s  d i f f i c u l t .  (T265). 

3) I n  s p i t e  of t h e  s e l e c t i o n  f e a t u r e  of t h e  self-study she still  
- - - - -- - - - - -- -- -- - -- - - - - ,-- 

fotmd it  d i f f i c u l t  t o  observe (T294) and suggested t h a t  weekly 

meetfngs w i t h  t h e  leader  and o the r  p a r t i c i p a n t s  would have 

. ,  
been very h e l p f u l  (T2138). The lack  of contact  wi th  o t h e r s  

f o r  d iscuss ion p&poses she f e l t  hindered h e r  progtesh. 



-. 

4) She claimed t h a t  coincidenta l ly  with t h e  self-stqdy and the  
* 

p r o j e c t  she  had many o the r  th ings  occurring and claimed t h a t  

he r  mind w a s  i n - a  haze causing her  t o  f a i l  i n  the  s e l f ~ s z u d y  

Pq 

b aspect .  She did  say t h a t  t h e  se.lf-study would have bee* - - 

-- benefie-ial-at- this- t i m e -  (T2 - -  ) L u -  - - - - - 
174 

5 )  Of the  s p e c i f i c  f e a t u r e s  co6tained i n  the  i n i t i a l  question- 
* 

- - - - - -  - - - - - - -- - - - - - - -- - - 
- 

- - -- - -- - - - - - 
- - 

+ -- - - -- - - - -- - -- - - 

1-- 
- -- - ---- -- - - -- - - -- - 

n a i r e  and t h e  se l f -s tudy,  she f e l t  a b l e  t o  t a l k  about t h e  

* 4 
riegative emotions prevalent  i n  he r  p rswity. She claimed i L  
t h a t  i t  w a s  most i n t e r e s t i n g s  t o  write them-dam a s  p a r t  of ' 

the  self-study (T2221), SO a s  t o  have t o  face  them. She 

rea l i zed  t h e  value  of v r i t i n g  them down; *b\t.. . (see above). 
- - 

'6) - Katherine- claimed t h a t  : - 
- - 

- - -  - - - - -  - 

* 
I f i n d  t h a t ,  aa hard as I may t r y ,  i t  is d i f f i -  
c u l t  t o  remember during t h e  day. I am always 
s c a t t e r e d  and*forget  what I say I am going t o  do 

% 
4 as. t h e  day progresses.  (OC4) 



Par t  111: Observatiqns by Outsiders 
I I 

A) Caments on t h e  Changes i n  Personal 

. . 
Character is t ics  Due-to t he  Self-study ' 

t b 

Karen, a close personal f r iend  of Katheriqel s of f ered t o  b-e intexx-: . iL-- A - - A -  - L - > 2 - - L - A - - - - - -- - - - * i 
viewed. She has known the par t ic ipant  f o r  thrge years and associated - /' 

. - with her on Youth Fsrpl&ment Grants (two months i n  length) every year as 

A s  .a genera l  stat'ement she observed Ratherhe ' s  f ru s t r a t i on  over 

, the s e l f - s t a y  almost inmediately (T317) i n  s p i t e  of her  declared excite- 
- 

merit a t  the outset .  I n  Katherine's own words t h i s  excitement was 

sexpressed a s  : 

$ 

4 

I f e e l  s o  much b e t t e r  now tha t  I have something t o  focus >- on (myself - o b s e m t h  and the task). -(%2&- - - -- - - - --- - -- - - --- - 

Karen observed Katherine's f ru s t r a t i on  and embarrassment over the in- 

completion bf the self-study. -She observed a tendency on Katherine's 

behalf t o  analyze a l l  her  observations, which l e t  t o ' a  degree of con- - 
( fusion and ultimate f ru s t r a t i on  (TS2M)). ---ih * . 

a) - Aspects CausirrR Distraction 
L 

Karen w a s  able t o  c-nt upon the negative emotions which 
B z. 

* .  
F i 

Katherine projected d-g the coursfe of. the self-studf. Specif ical ly ,  
- - - - - - - - -- -- - -- -- - -- - - -- 

I ) ,  
--- 

she re la ted  her  observations of the  refationship Katherine was haqlng 

v i t h  a "negative neurotic man" (T365) i n  which Katherine developed many 
* 

negative emotions such a s  f ru s t r a t i on  and anger. Karen noticed these - :-- . 
- - -- =--, I ' 

most in-her  reac t ions  t o  agsignments and the people df r ec t ly  concern=d, 

i n  this case the  teachers. Karen considered her t o  be wasting much 

I jl 

Z 



energy a t  this time through her anger and f rus t ra t ion  which s+ was 
A 

I 

developing as a r e s u l r  of he r  re la t ionship with t h i s  pa r t i cu l a r  man (T375). 
-- 

She ccnmnehtid t ha t  ;his was so  &likeXather ine+ as  the a t t r a c t i v e  aspect 

of her personali ty i s  the  energy, happiness-and excitement over l i f e .  

b) concentration of Attentioh,  - - - -  

Karen noticed a d i s t i n c t  inab$lity t o  concentrate a t t en t ion  on 
\ 

i 

t&theriner.s behalf. She heard her' say tha t  she wished she could conceq- 
. . =-. ,i . P  ~~ 

- -- 
-- -- - -- -- - - -- 

, _ - -  - - - -L - - -  - -  - -- - - -- - 

t r a t e  but tha t  s I i G T Z i u l d  due t 0 othTFemXiFna1tt=ngsinnwhichh she 

w&, involved (T3145). Karen noticed Katherine always making excuses Tor 

her i n a b i l i t y  t o  eoncentrate ,  par t icu la r ly  on the self-study. The excuses 

c )  Self-control 
" .  

Although Karen f e l t  t h a t  Katherine is self-controlled i n  the  :sense - 

t ha t  she has strong 

a fadc.of emotional 

- - -- - 7 
- - - --- 

ideas  upon which she ac t s  independently, she observed 

control  when s t r e s s f d  circumstances prevailed 

she claimed chat Katherine ofsen changed beh&four - .-- 

a f t e r  a decision was hade. 

Karen f e l t  that she was avare person t o  begin with as she i s  
r 

always analyzing her  . . ac t ions  and past  behaviqurs (T3338). She claimed 



I --_ 
L V I ? - -  

4 

CHAPTER SIX: CASE STUDY THREE: DON .' 
.A' 

P a r t  I: Background 

Male; e a r l y  30's; residences:  Burbank, Cal i fornia ;  Vancouver. 

r- t i  - L - 
- - -  - A) - - Persona l i ty  -Sketch - - - - A  - 

C 

w 
. . a )  Occupation 

Don haa s e t t l e d  i n t o i t s a c h i n g - a s  -an occupation af t-er studying l a w  1 - - - - - - -  - -- - - 

up t o  t h e  s t age ' ? • ’  a h c l i - .  - H e  changed t o  - 
reasons : 

5 - t h e  opportunity t o  work wi th  young people. 
, - he. considered it a t o n s t r u c t i v e  profession.  

- t h e  o p p o r t 9 t y  t o  help  o t h e r s  r e a l i z e  t h e i r  p o t e n t i a l .  

Ee d id  n o t  perceive t - a n y  of t h e s e  e x i s t e d  i n  thQ a r e a  of law. 

During h i s  m i j e r s i t y  pea rs  Don held a number of "odd jobs", includ- 

i n g  working i n  a bank, a fac tory ,  and a loggin& camp. A l l  of these  were 

pursued t o  f inance  h i s  education r a t h e r  than out  of i n t e r e s t .  

P o t  s i x  yea rs  he  served i n  t h e  un i t ed  S t a t e s  Air Force and ex- .- 

perienced tours  i n  V i e t n a m  during t h e  war years  i n * t h a t  country. 

.b) Education 

1 
~ o d s  education was s p l i t  between- Vancouver and Los Angeles, wi th  , 

- -- -- -- - -- - pp---, 2- -- - , 

. his secondary education taking p lace  i n  t h e  l a t t e r .  The a d j e c t i v e s  he  

uspd t o  descr ibe  his experiences i n  these  i n s t i t u t i o n s  include:  "frus- - 
/ 
t r a t i n g ;  boring; demoralizing and purposeless" (TIlo0 . He s t a t e d  t h a t  

- - - 
+ 

these  experiences led  d i r e c t l y  t o  h i s  decis ion t o  j o i n  t h e  Air Force a s  . 

h e  could not  envisage more yea rs  i n  an  educational  i n s t i t u t i o n .  Don 

* F-- * 



summarized by s t a t i n g  t h a t  these-ekperiences led him f i n a l l y  t o  choose 

5 education a s  a career  f o r  h e  f e l t  t h a t  he  would l i k e  t o  work with s tuden t s  

t o  ensure t h a t  they d i d  not  undergo t h e  same experiences (T1120). 

Don i s o l a t e d  law school a s  having fea tures  which, t o  a c e r t a i n  ex- 
". 

. t e n t ,  redeemed education f o r  him. He  s a i d  t h a t  he  found t h e  t h r e e  years  

spent  t h e r e  mentally challenging and unusual i n  t h e  context  of a l l  

H e  mentioned t h e  following examples a s  a reas  i n  which he  was t ry-  
-% 

'-3 

i n g  t o  c r e a t e  changes for ,  h i s  own s tudents :  

- giving s tuden t s  more choice. ./ 
- convincing them t h a t  l ea rn ing  occurs a l l  around them and not  

j u s t  i n  t h e  school. 

I n  an attempt t o  co'rrect the  de f ic ienc ies  i n  h i s  education,  Don 
L 

claimed t o  read a g r e a t  dea l ,  but  admits avoiding courses. H i s  s ta ted ,  

i n t e r e s t s  include: r e l i g i o n  and philosophy. Recently, he  has  joined a 

study group focusing on a p a r t i c u l a r  r e l i g i o u s  t e x t .  

Don admitted t h a t  most of h i s  i n t e r e s t s  a r e  ephemeral due, g o t  t o  

if any personal  f a i l i n g s  o r  d e f i c i e n c i e s  i n  t h e  sub jec t  a r e a ,  bu t ,  t o  h i s  

l ea rn ing  more about t h e  subject  and f inding less than he had o r i g i n a l l y  

hoped t o  find. 
-- 

- - - - 

Under t-his h m n g  Don mentioned : reading,  b a s k e a a l l  , r u n n i n i  -- 
- 

and wood carving. ,His reading i s  career  or iented  a s  we l l  a s  emphasizing 
i 

i 
h i s  o v e r  Jding i--rest i n  r e l i g i o n .  F 

. , 

- k .  I I 



i < Bis i n t e r e s t  i n  running i s  based upon h t s  d e s i r e  t o  keep i n  good ." 
4 

phys ica l  condit ion,  t o  experience an outdoor environment and t o  exper- 
* 

, ,  ience  a degree of s o l i t a r i n e s s  (Tl,jlO). 

Any i n t e r e s t  i n  self-dev+opment i s  based solely upon h i s  i n t e r e s t  

I - 
- - i n  Godcarving.  He-did not  state t h a t  h e b d  taken other  courses i n  this, 

general  area.  
a' 

4) Personal  Rela t ionships  x 

- - - - - - - - - - - 
f 

- - 

Don s t a t e d  t h a t  he  had a very small group of c lose  personal  

f r i e n d s  due t o  h i s  s e l e c t i v i t y  when meeting new-people. H e  d id  not f e e l  

he  had t rouble  meeting p&ple, but  once m e t  he imposed c r i t e r i a  through 

which he  "evaluated" them. These included whether they were vegetar ian  

,and whether they were in;olved i n  a profess ion of which Don approved. 

e )  Self-concept - 

2- / ' t 
Don gave every i n d i c a t i o n  of having a s t rong  self-c&cept.  He 

t a lked  about h i s  va r ied  experiences as having meaning f o r  him upon Gfhich 

he  based many a f  his f u t u r e  decisions.  H e  ind ica ted  t h a t  be had con- 
d 

s ide red  t h e  major decis ions  i n  h i s  l i f e  c lose ly ,  and f e e l s  coqtent with 
4 

his current  pos i t ion .  be s t a t e d  t h a t  he had c e r t a i n  goals  i n  d i f f e r e n t  

a r e a s  of h i s  l i f e :  -- 

- profess iona l  goal: encourage a c t i v e  inquiry  i n  h i s  classroom. 

area he  i s  cur ren t lyh tudy ing .  
, . 

1 

- re la t sonsh ip  goal: improve his re la t ionsh ip  wi th  h i s  cu r ren t  

g i r l  f r i end .  



B) Detailed Personal  Charac te r i s t i c s  

- .  
a), Aim of t h e  Self-study , - 

f Don a r t i c u l a t e d  h i s  # a i m  a s :  " to develop a l l  of my t a l e n t s  and 

c a p a b i l i t i e s  t o  t h e i r  utmost" (Qll), and when asked t o  state h ~ h e  would. 

behave o r  f e e l  d i f f e r e n t y  he  s t i p u l a t e d  a decrease i n  anxie ty ,  j r e a t e r  
_ _ _ _ A  --- 

s e c u r i t y  i n  t h e  goals  he  s eeb  and a high degree of c a p a b i l i t y  i n  h i s  

personal  and p rdfess iona l  l i f e .  - - -  
- 

- 

b) - Aspects Causing Dis t rac t ion  
I 
1 

1 )  Lying. Don mentioned two areas  i n  which h e  w a s  aware of 
/-- 

- himself lying." P rofess iona l ly ,  he found d m s e l f  ly ing t o  h i s  I I 

- .  2.' 
-- I 

s tudents  over t h e  outcome of an assignment they we;e working on. 

. i 
C 

Soc ia l ly , -he  observed himseL ly ing  over reasons f o r  h i s  absence a t  

a  c e r t a i n  gather ing where h i s  a t tendance w a s  normally expected. 

The r e a l  reason was t h e  "polluted atmosphere", but  he offered work 

a s  an  excuse. 

2)  I n t e r n a l  considering. Don admitted t o  considering what 

o t h e r s  th ink of him i n  t h e  s t a f f  meetings and when he s tands  i n  

f r o n t  of t h e  c lass .  

3) External  considering. The p a r t i c i p a n t  s t a t e d  t h a t :  

he offered t o  coach t h e  boys baske tba l l  team though 
- it-as notkomeekirtg- p a r t i e u k r i y - m t e d - - t o - d ~ ~ ~ - - ) -  --- - - --- --- 3 

Be added another ~ ~ l e b ~ s t a t h a t h p e p a ~  - 
- - 

examination t imetable  f o r  exams which he opposed the  use of i n  h i s  
- 

4% classroom. \ .  , - -. 



4) Negative emotions. The r e s u l t s  of the  questions a r e  

shown i n  Graphs 17 and 18. 
/. 

5) Iden t i f i ca t ion .  Don l i s t e d  f i v e  aspects  of h i s  J i f e  
I 

which tend t o  ccnamand grea t  enthusiasm. They a r e  a s  follows: 

- personal  _relat ionsrhips wf th  g i r l f r i end .  -. - 
- - s p i r i t u a l  ins ight .  

- profess ional  goals: success i n  teaching. - b 
- 

\ 
> - - - - - - - - - - - t r ave l .  

- physical  f i t n e s s .  

6 )  Imagination. The par t i c ipan t  was ab le  t o  s t i p u l a t e  two 

areas  of a c t i v i t y  which he thought he could do, but  upon t rying 
*w 

f a i l e d  t o  do. The two mentioned were: 

- t h e  a b i l i t y  t o  keep up & t h 6 t h e  demands made by h i s  job 

' and t he  other  i n t e r e s t s  he has,  espec ia l ly  reading. 

- the 'a t tempt  t o  l ea rn  French a t  n ight  school; an attempt 

which f a i l ed .  

' c)  Concentration of Attention 

The r e s u l t s  of the  questions posed a r e  shown on-Graph 19. - 
Don offered many comments on h i s  a b i l i t y  t o  concentrate h i s  a t ten-  

t ion.  A s  t o  the . t ime of completing pro jec t s ,  he s t a t e d  t ha t  he d ~ e s n ' t :  
\ 

a h a y s  Zmk at a=-e-*it c a t t m  of -a-prpj-ec t~?efre--  ----p--p 

I s t a r t .  Hence, I of ten  do not complete projects .  (91,) 
- - - - - - - 

Moreover, he mentioned boredom as a f ac to r  which i n t e r f e r e s  with h i s  - 
7 

, 

h i s  a b i l i t y  t o  concentrate h i s  a t t en t i on  is  
7 

t he  tendency t o  f e e l  the re  i s  never enough time t o  complete i t  properly. '  









He said that "my mind and emotions are divorced usually when I am doing . 

something" (Qlg). - ' . Y . . 
He also mentioned that "constraints o e make frustrations in- . 

1 ' 
crease" (Q19) thus making it more difficult-to concentrate.. 

, d) Self-control 
L u  

The results of the questionnaire are recorded on Graph 20. In . ,+ 

response to the question asking how he, rea'kts in situations of extreme 

pr~?ssu~e,he:jespon&d.e IIIrea:t~het_tar~~derpre~~ure~~ssi~y~hecauae, - = 

J 
* 

of military. training early in my youth" (QllO). 

He added: 

rarely allow my,emotions to tilee-command of a situation 
6rom previous obseryations, I be3ieve emotions often 
@orsen a situation! (Ql12), 

On the other hand, ' he stated that: "I often elihibit nervous 

mannerisms ~ d e r  stressw (Ql12)-, referring tophysf cal gestures. - 

- - 

Don stated. that he found it extremely difficult to restrain him- 

self in d"iscussions, especially if he* felt-he had something important to 

say. 

e) Self-awareness . 

The results of the questionnaire are shown on Graph 21. Don . 
--% 

o b s ~ d  his personality changing "within a single circumstance" (Qll3). 

cumseance, especially as he sees himself as a mediator. 

When it comes to awareness of habitual, daily a.ctivities, he 

claimed that "my mind is usually on something else so I am almost never 

aware of my movements'' (Ql15). 







OLP the-other hand, he found i t  easy to  adjust t o  neq and chang- 

ing circumstances and f e e l s  he handles them w e l l ;  And i n  sp i te  of-not - 
,' 

being that able to  stand outside h i s  emotiona and recognize them very 
IL 

here and t o  the necessity of being 
J 

C) Proposed Project 



* 
L--- --- - 119 

Fg*csimile 3 
- - 

Project  \ 

: s 1 )  Purpose'. v 

- To develop some skill i n  the  area  of 'wcpdcarving. 

f k 

i 
k 2) Your backiro-d i n  this area  (pr io r  knowledge or skill l eve l ) .  
* - a - v - -  I - - - - - -  -i u > L - L -  

- L -  - - - u L - - - * -  

- N i l  - 

* t * . ? 

3) Plan of development tawards goal. 
* .  -0 

1) B* tools .  
2) Attend night  school course on woodcarving. 

> 

3) Pract ice  

1 )  Woodcarving too ls .  
2) Wood. 

5) Possible area  of d i f f i c u l t y  . 
6 

1 )  ' ~ a c k  of time t o  pract ice .  
2) ~ a c k  of f a c i l i t i e s  t o  p rac t ice  in .  :c 

* 

6) Concluding Activity o r  Presentation 



A) 'Patterns i n  the Self-study - 
t r; 4 a) ~ e l b t i m .  Don's journals were extremely de ta i led  and h i s  

A 

'. 
.c 

t 
se lec t ion  f o r  da i ly  observ t i on  was balanced amongst the  ten offered. He. 

A- -- p-- -- L - * - 7 A - - A  - 
r Y used thee"f ree  choice1' regular ly  an ose items which were c lose t o  hks 

7. 
dai ly  l i f e .  I 

r .  5 

nL=--- - -- - - - - --pip -- - - - ---- 4 
-- - --- - - -- -- 

- 

1, 
'1) Lying. There were no instances &served b j  Don and 

recorded i n  the  journals which revealed h i s  awareness of lying.  

2) ~ n t e r n a l  considering. Mention of this aspect occurred 

\ 
h e r  than f i v e  times i n  h i s  journals. Outstanding examples were: 
".4 

-L 

? - 
A - when he .par t ic ipated i n  a school "casino'* 'and placed h i m -  

s e l f  i n  what h e  e o ~ i d e r e d  t o  be a foo l i sh  posit ion.  

- when he: 

i 
' 1 > 

f e l t  a kind of embarrassment I had not f e l t s i n  
% \ 

\ , years when a student cal led m e  "Donald Duck+!!. 

'\ 4 I was reduced momentarily t o  being a very vulner- 
\ 

? able ten  year OM again. (J18) - when a colleague praised h i s  conscientiousness and hoped 

he  would remain on s t a f f .  Don observed himself very c c  . 
- .' il 

3 

s a t i s f i e d  about what another f e l r  about h i m .  5 

. 3 External considering. Four times Don menti one'd obseme- 
a "= 

t i ons  which can a c t  as examples of t h i s  feature .  Two examples of 5 
4 .$ 

f which are: h i s  adjustment t o  his f a the r ' s  way of doing things 
3 

4 
4 

- 

- "and T a i f f i c u r t y  ri i th that" 7J+) w d - t b  obsei-vatiou o f :  x 

r 



.. < 

my fa the r  ' s lone line; he s a t  dawn t o  watch h i s  
P , - "Bowl Games" of TV. decided to jo in  him though . 

. I loathe watching f o  1 on. te levis ian.  (J120) 

4) Negative emotions. negative emotions which Don 
r- 

mentioned i n  his journals were: 

- envy: twice. - 
-- - -LLL - - . * . -  - - A  - 

- anger: sepen times. 

- fear :  once. 

got angry today at  students - realized my expecta- 
t ions  were ge t t ing  i n  the  way again. (J223) 

fear  i s  bas ic  t o  a l l  of us - we a re  so a f r a id  t o  express . 
ovrselves f o r  f ea r  of ridbcule. I ' m  too self-conscious 
and f ea r fu l  i n  f ron t  of the  kids .  Th'is must stop. , . 
(JZl8) 

a = 

1 
&f ny f r iend  Harry f o r  his teaching job tha t  - 

pays the same a s  mine but requires much l e s s  prepara- 
\ 

- - * 
tion. (J26) 

5 )  Ident i f icat ion.  Don revealed a l l  of 
-7 

k n  h i s  -journals. For ins tance,  he referred t o  

with h i s  g i r l f r i end  _twenty-seven t i m e s  i n  a var ie ty  of contexts. , 

Z 

One of the  comments which reveals the  s t a tu s  of this ident i f ica-  + 

- 
t b n  is: 

A t  l a s t  got  t o  s$end some t i m e  with C. I 've  got t o  . 
s t r t k e  a baJance 'between work and C. C . is most a 

v 

- 

important by f a r .  (J222) .a 
- - - - -- - - --- -- - -- -- -- - - - - - - - - 7 

* 

6) Imagination. Most,of the.observations which per ta in  t o  

imagination r e l a t e  primarily t o  the e f f ec t  the  dai ly  "selection" 

hAd upon behaviour. Often, when Don chose t o  observe an habi tual  
- - - - -  - - -& 

-- 
a c t i v i t y  he recorded- outstanding discrepancies. For instance,  an 

r 
attempt not t o  s ay  a word a l l  d long brought ultimate f a i l u re .  

* 



' v  

Original ly  th inking he could perform t h e  he r e a l i z e d  f i n a l l y  
u 

h i s  h a U t u a l i p a t t e r n s  -. -- were very s t rong indeed. Another attempt t o  
4 *-* 

perform an a c t i v i t y  d i f f e r e n t  from h i s  normal p a t t e r n  (using h i s  

l e f t  hand) brought t h e  same r e a l i z a t i o n .  
f 

c )  Concentration of At tent ion 
& 

The p a r t i c i p a n t  recorded numerous ins tances  when concentrat ion of 
-- - - 

en t ion  was paramount, e spec ia l ly  i n  t h e  area  v f  rnovhgfphysical 

fmFt3H. F i - t i i s t m c e ,  "eor~cenrrateci  today on economy of movement " -- -- - 
- 

(J14). On the  o the r  hand, at tempts t o  concentrate a t t e n t i o n  proved d i f f i -  

c u l t ;  f o r  example, "counring at  t i m e s  increases  concentrat ion,  o ther  times 

makes m e  lose  concentration4' (J215). 

He used t h e  d r iv ing  of h i s  c a r  as an exerc i se  f o r  c lose  observa- 

t ion .  I n  t h e  e a r l y  p a r t  of his ,  journa l s  h e  s t a t e d :  
- - 

observed myself d r iv ing  - allmy-,movements were done 
i n s t i n c t i v e l y ,  without thinking.  Always had my mind on 
something else ( J l l )  

Towards t h e  end of t h e  second journal  is reference  t o  a changed s t a t e !  

"&azing.hov t h e  c a r  i s  such an extension of myself now" (JZZ9). 

d) Self  -control  

Most of t h e  references  t o  observations which relate t o  t h i s  top ic  L 

cohcern many of t h e  negat ive  emotions o r  physical  movements r e f e r r e d  t o  

- - -  - prwioxtsly. F ~ r ~ i n s t a n c e ,  two observations. on t h e  f i r s t  day mentioning ' " 

anger occur i n  the  journals .  La te r ,  he s t a ted :  
- - IIC 

Caught a s tudent  cheating today and got very angry. 
,Wisely though, I had t h e  s tudent  come i n  a f t e r  school and 
%'had cooled off  by then. (J217) 

- 



e )  Sel f  -awareness a 

Thete were many observations which l inked t h i s  f e a t u r e  with s e l f -  

control ,  such as:  

observed t h e  i n t e r p l a y  between hands, f e e t  and eyes when 
driving.  The p a r t s  of t h e  body work together marvellously 
t o  become p a r t  of t h e  car .  (J16) - 6 , 
Most of t h e  recordings were l inked t o  t h e  s e l e c t i o n  of the  day a s  

in:-  "Dressed and undressed i n  t o t a l l y  opposite ways than normal. I f e l t  

- - - - - - 

s t range - u n ~ ~ f i a b l e "  ( J Z ~ ) ,  and %oticed when 3 move a6out t h e  cGs- Q 
room I usually move t o  my r i g h t .  I resolved to move a l l  over the  c lass-  ? 

B) Reported Changes Through t h e  Self-study 

a )  Progress Towards A i m  Achievement . - %  

Don observed t h a t :  

I have becorne less" anxious about the  d i r e c t i o n s  I wish 
my l i f e  t o  take.  I have become more t o l e r a n t  of o t h e r s  
and am more w i l l i n g  t o  work wi th  o the rs  as opposed t o  
t ry ing  t o  do everything myself. I have developed more con- 
f idence  i n  my own a b i l i t i e s  and am less f e a r f u l  of ynder- 
taking new p r o j e c t s  i n  an  unknown f i e l d .  (Q21) 

More s p e c i f i c a l l y ,  he f s t ressed  he  is: "wil l ing t o  take  more r i sks . .  .I 
/ 
i 

be l i eve  now t h a t  I c& accomplish any goal" (Q21). 

b) Aspects Causing Dis t rac t ion  
-- -- --- - - - - - -- - - -- -- -- - - -- - - -- - - 

1) Lying. Don mentioned two examples i n  response t o  t h e  

ques t ion designed t o  focus on t h i s  aspect .  These repealed an 
a 

awareness of this tendency i n  both t h e  a r e a  of c lose  personal  r e la -  

t ionsh ips  and i n  h h ~  occupation. F i r s t l y ,  he s t a t e d :  
7 



I t o l d  my f r i e n d  C. that I l iked  the  chicken soup 
she made f o r  m e  when i n  f a c t  i t  made m e  ill because 

" i t  contained meat. (QZ2) 

And secondly, he  remarked that: 

I t o l d  some of my s tuden t s  i n  grade 11 t h a t  I would 
be teaching History 1 2  next  year when i n  f a c t  I may 
not  be. (QZ2) -- - 

2) I n t e r n a l  considering.  Don rep-ehted h i s  concerns a s  

before : 
--- - - 

- 
- 

, I n  a s t a f f  meeting at  school, I stood up and 
supported an unpopular motion.... I s a i d  t h a t  a s  a * - 
c i t i z e n s  i n  our school communityq s tuden t s  and s t a f f  
were equal  and should obey t h e  same r u l e s .  (Q22) 

and : 

I n  a c l a s s  d iscuss ion,  I ou t l ined  my d i e t  as a 
vegetar ian  and revealed t h e  d i f fe rence  i t  has made 
on my l i f e .  (QZ2) 

3) External  considering. The p a r t i c i p a n t  bgfered t o  help  on 

two committees a t  school which he would nht  normally do. 

4) Negative emotions. The changes recorded here  a r e  shown 

on Graphs 22 and 2 3  wi th  the  change l e v e l  and d i r e c t i b n  shown on 
$ 

t h e  overlays.  
I 

F 
5) I d e n t i f i c a t i o n .  A t  this t i m e ,  Don mentioned t h e  same 

i d e m i f i c a t i o n s  and ranked them i n  the  same order. - 
6)  Imagination. Don recorded two c l e a r  ins tances  of bel iev- 

i n g  he  could, do s&e€kng a t  t h e  ou t se t  and ul t imate ly  f inding he 
-ppp 

;odd no t .  H e  s t a t e d :  

I believed when I began the  school year  t h a t  I could 
successful ly  use the  inquiry  approach i n  my c l a s s e s ,  '2 

I needed more time t o  prepare,  I was unable t o  use the  
approach cons i s t en t ly .  (QZ6) 







. i and : 

I believed I could continue running each morning 
a f t e r  taking a job bu t  I f i n d  t h a t  my running has  
become sporadic.  (Q26) 

c) Concentration of At tent ion 
* 

The l e v e l - o f  -responses i o  t h e  s i x  quest ions posed a r e  shown on 

Graph 24 and t h e  d i r e c t i o n  of change on the  overlay. I n  support  of h i s  
& 

r a t i n g s  he sa id :  - - Z 
- - - r  - - - -  - - - - - - -  - - 

T- 

I f ind  l a t e l y  t h a t  I complete ne&ly every p ro jec t  I s t a r t  
because I plan  f o r  each one ca re fu l ly .  (Q27) 

This is corroborated by another statement: 

There i s  enough t i m e  - t h e  k e y . i s  planning and follow- 
through. As  long a s  I p lan  f o r  each t a s k  and fol low through . 
on i t ,  I always have enough t i m e .  (Q28) 

With respect  t o  t h e  aspect 'of  u n i f i c a t i o g  of one's thoughts, emo- 

t i o n s  and physica l  ac t ions ,  Don stated:,, 
- 

I s t i l l  f i n d  myself o f t e n  detached from my task .  I 
espec ia l ly  n o t i c e  t h i s  when I teach. However, I n o t i c e  
that when I am t o t a l l y  involved wi th  my teaching,  t h e  k i d s  
become more involved. Therefore, l a t e l y  I have been allow- 
i n g  myself t o  become upre emotionally involved wi th  work \ 

and I f e e l  b e t t e r  f o r  ho ing  t h i s .  (Q28) 

d) vSelf-control 

The r e s u l t s  on t h e  ques t ionnaire  a r e  shown on Graph 25 and the  - .  

l e v e l  and d i r e c t i o n  of change on th'e accompanying overlay. Don claimed 

that; ~ e s s n r e - b a t h e r s - M n d e s s  d u e  to-a-feEHng-of-'Limrer c&lm"(Q2)---  
10 

I f i n d  that I do not  decide a s  quickly a s  I once did  s o  I 
f i n d  myself changing my mind less frequently.  (Q210) 

6 







D x 
r/ Don .upported h i s  r a t i n g  on physical  c o n t r o l  by saying: 

I used t o  see myself "fidget" q u i t e  a  b i t  under stress... 
but  I f i n d  t h a t  the  s t r e s s f u l  s i t u a t i o n s  are overcome by 
remaining calm (Q212) 

With regards t o  h i s  se l f -control  i n  discussion he s t a t e d :  

Formerly, I would f i n d  myself constant ly  i n t e r r u p t i n g  
o t h e r s  i n  a discussion.  Now, I am more in teees ted  * i n  
what o the r s  have t o  say s o  I l i s t e n  r a t h e r  than speak. 
I h h e  not iced this p a r t i c u l a r l y  i n  my classroom. (QZ13) 

fh A e)  Self  -awareness 

The responses t o  t h e  ques t ions  a r e  shown on Graph 26 and the  l e v e l  

and d i r e c t i o n  of change on t h e  overlay. Don s t a t e d  i n  support of h i s  

self-awareness : 

I be l i eve  t h a t  t h e r e  a r e  many aspects  t o  pe r sona l i ty  . 
and t h a t  d i f f e r e n t  agpects  of- one 's  pe r sona l i ty  manifests  - 
i t s e l f  i n  d i f f e r e n t  s i t u a t i o n s .  (Q213) + 

and : 

I don't  be l i eve  I a l t e r  my persona l i ty  consciously, but  
t h a t  I r e a c t  t o  the  circumstance. (Q214) 

and f o i l w i n g  on t h e  same l i n e s  he mentioned: 

I be l i eve  my persona l i ty  is my "real me" but  t h a t  I r a r e l y  
allow o thers  t o  see t h e y r e a l  me''. However, I want o t h e r s  
t o  see  t h e  "real me" and am working t o  become more open. 
(QZl4) 

Don c-nted on t h e  self-awareness of h i s  physica l  body and ac t ions  i n  -- - 
t h e  following way: 

-- - 
-- 

.-- 
~ - I i a c & e t o n o t i c e  a n d a p p r e c i a t e  my body more and have 
not iced t h a t  dr iv ing,  f o r  example, has imprbved 

Don's stafement on h i s  emotional self-awareness mentioned: 

more o f t e n  now I f i n d  e a t  i n  an emotionally charged 
s i t u a t i o n  (e.g., confrontat ion i n  the  classroom), I w i l l  
automatical ly become calmer by observing t h e  o the r  person 
wi th  love. (QZ15) 





t 

And f i n a l l y ,  h e  commented on h i s  a b i l i t i e s  t o  a d j u s t  t o  changing 

f exis tence:  
pat 

, I was a u k m e  ?i-g rooted t o  a set p a t t e r n  of 
exis tence  which a ~ p e a r e d ~ v e r y  comfortable t o  me  wi th  one * 

excepsion: I accomplished very littlg. I now f i n d  t h a t  
I am more f l e a b l k  'and ' looser" s o  t h a t  when changes occur 
i n  my p a t t e r n  of  existence. . . I  not  only do not  f e a r  it, I 
am beginning to -  w e l c o m e  the  challenge- as-  a. test--& my- - --- - - - - - - -  - - - - 

a b i l i t i e s .  I am prepared t o  alter my ca ree r  goals  a s  I 
come t o  knoV myself b e t t e r  and I want t o  do many 

..diffe?ent th ings  i n  niy l i f e t i m e .  (QZl6) . " 

* 
J 

a)  Progress Towards A i m  
8 - f .  - 

During t h e  i n t e r d e w  i on mentioned t h a t  he f e l t  he had been f a i r l y  
1 

- success fu l  i n  achieving progress towards h i e  o v e r a l l  aim. H e  added t h a t  

he would 'like t o  do the self-study again a s  he f e l t  he-would make , - 

- - f u r t h e r  progress e s p e c i a l l y  i n  the  arza of coping wi th  anxiety.  H e  

claimed t h a t  he was.much less arudous because he "noticed th ings  because 
- - 4  

I w a s  doing t h e  p ro jec t "  ~ T Z ~ ~ ) .  

- b) Aspectp Causing Dis t rac t ion  
* 

Don's cOmrmFnts tended t o  focus upoq one f a c t o r :  anger. H e  
- - - 

\ . . e' 

s t a t e d  , tha t  whea he f e l t  i t  r i s i n g  he would be aware of i t  and "it would 

go away whea I stopped" (TZ79). Don continued by s t a t i n g  he had developed 
- - - 

an increased awarengss of o the r s  and t h e i r  various fea tures .  _ - -  - - 7- 

- -  
I)o+mqde cumnents on t h e  h a b i t u a l  na tu re  of people, f i r s t  by 

s t a t i n g  t h a t  he: ."always thought h a b i t u a l  people were square, conven- 
-4 

i t i o n a l  and i d i o t i c "  (T2200), but as a r e s u l t  of t h e  self-study he came t o  
- 

'& - - -  
L -  r e a l i z e  just how h a b i t u a l  he was? By looking a t  h i s  h a b i t s  and changing ' I-- - 
i 



them he found tha t  he  became more se l f -  ware, once he oyercame the f ea r  t 
- 

"of deviating from h i s  habits" (T22$,). 

c) ~oncentrat5on of Attention 
ri A ' 
L- 
A, 

The theme of habi t s  was pursued fur ther  when he ~ & s  asked- about 

L 
r - h i s  observation o h i s  a b i l i t y  t o  concentrate a t tent ion.  Don found tha t  e - -  P 

- 
+ >- - - " -  - - - "  - -. - - - --- - - " 

by looking a t  habi tual  pa t te rns  he became b e t t e r  organized and concen- 

% 
t ra ted  b e t t e r  through a slowing down and a "discovery tha t  there  is enough 

- - - -- - - - -- - 
- -- - - -- - - - - - 

* * *  * =  - -- ---:. - --=-==eY=-==- --x== 

260 ' 

A d) Self-control 
?r 

1 

S- 

. Don w a s  qu i t e  s u r e  of the  e f f ec t s  of the self-study here. He  

ip 'claimed t h i t  the  forced observation of physical movements while unde; 

stress led t o  a degree of calnmess and heightened seif-,control (T2300). ,. 

Be stzrted tha t  he performed spec i f i cexe rc i se s ,  ~ u c h  a s  nok ta lking i n  
- - - - -- - - - - - - - - - - --- - - - - - - 

- - - - 

the classroom when normally he would dominate. -This 2nfdrcement he f e l t  

increased his self-control .  

e) Self-awareness , 

DonSwas.able t o  elaborate upon spec i f i c  aspects of h i s  self-aware- 

- - -, aess, i n  par t icu la r  hie awayneas o•’ abother s e l f  ( p e r s o d i t y )  a+ him- 
L 

u 

i 
s e l f .  He s ta ted  a de f in i t e  increase i n  h i s  awareness of the f o p e r  i n  

L 

. s p i t e  of s t r i v ing  t o  reveal  more of himself. This heightened awareness 
Z 

. tbbk place during his J o b  a b a f  tarher -r.l.nnntnnm 4 - - - - -- -- - 

i 
z The par t ic ipant  - revealed a marked increase i n  his physica1 aware- + 
d 

.i ness especial ly  while running. Pr ior  t o  the  self-study he ran fo r  the 

i n t e l l e c t u a l  reason of increased benef i t  f o r  the  body; * 
& 0- - 

f 
- - 

$ 
a a f t e r ,  he f mnd he w a s  beccuting aware df cbmponent p y t s :  f e e t  , blood, 

I, 
i .  5* 



. . 
/ 

\' ' hear t ,  k/ungs. This he claimed made i t  a more complete a c t i v i t y  and more 

- others (unspecified) - 
- 

- individual p rac t ice  rn z ' :  
i 

/ 

- v e e i n g  a presentation 
4 s- 

-I + - lectures  9 

- contemplation 
- L -  - 2 -  ---- 

- - -  - - - - l i s t e d n g  t o  a record 

- ta lking t o  an authori ty  & 

- learning i n  a group 

For t he  following f i v e  sect ions  the  r e su l t s  of 
\ 

I 

the questionnaire a r e  

B 

plo t ted  on Graph 27, ,-- -+ 

4 - 
- 

-7 

b) Concentration of Attention e 

Don s t a t ed  that :  "By obgerrring mgself closely,  & parerg of con- ,- I .  - d 

centrat ion increased dramati&llyl' (92 21; During the interview he - 

- - - - - - - - -- , -- -- 

J - 
elaborated up& this by s t a t i n g  there  occurred g 'definite transference of - 
his e n h a n ~ e ~ c o n c e n t r a t i o n  of a t t en t ion  t o  h i s  wood carving a s  he "broke 

U! 

caming down i n t o  i ts component p a r t s  which made i t  eas i e r  t o  concen- , 2 
- - - -  -- - - X I * 

- - 
- tratel' (T2280)-, whereas before he c l a d  he was at'tacking any l spec t  

- 4  

t h a t  came t o  mind. 





Moreover, he claimed t h a t  h i s  enhanced pat ience  due t o  t h e  decrease 

i n  anxie ty  allowed him t o  pace himself w h i l e  carving. This he claimed - 
increased h i s  concentrat ion of a t t e n t i o n  (T2 

150) 
I 

c) Sel f -control  

Don made no comment upoli this aspect .  

d) Self-awareness 

Don claimed t h a t  t h e  self-study encouraged a heightened &re- 

p-- ness -lf-(T2===-6> which, when carvisg , aEiwed7iim t o  recoefli ze -"wlren - - 

\ 
i t  ( t h e  s t roke)  was r ight" .  Moreover, he claimed t h a t  "it wouldn't h i t  

1 

you (as  being r i g h t )  without having done t h e  self-study". 

He  summarized by s t a t i n g :  

I see now more c l e a r l y  than ever  t h a t  .in order  t o  
e f f e c t i v e l y  complete a p ro jec t  &. p a r f s  of t h e  person must 
be involved. (Q218) 

- 

e )  Speed 

B Don claimed t h a t  the  self-study allowed him t o  progress much 

f a s t e r  than normal and "the p r o j e c t  I attempted f o r  C ' s  b i r thday is  not  
P 

, \\ one I would have believed I could do a s  a novice" (QZI9). 

f ) Thoroughness -. 

The p a r t i c i p a n t  c l a g e d  t h a t  : 

By being more aware of myself, I am a b l e  t o  concentrate 
on my t a sks  more f u l l y  and consequently I learned more 

- - -- t h o r o u ~ m ~ *  - (4%) - - -  r -- 

- 



- 
Par t  111: Observation by Outsiders 

Comments on the  Changes i n  Personal 

Characterist ics,Due t o  the  Self-study . # 

A c lose  g i r l f r i e n d  of Don's, ~ p " t h i a ,  provided the  information i n  - 

the  interview. It should be noted t h a t  Cynthia was a pa r t i c ipan t  i n  the  

study and w a s  aware of t h e  r o l e  Don w a s  playing.' 
- - - - - - -- -- - - - -  - 

- 
- 

a )  Aspects Causing Ms t r ac t i on  

\ Cynthia made some general  comments about Don's personal i ty  fea tures  
J 

which have been described previously i n  th&s case  study. She claimed Don 

had become'more open and sharing about h i s  personal i ty  fea tures .  H e  re- 
- - /-/- - -- 

late'd t o  her aspects which he was observing and on which he w a s  working, 

spec i f i c a l l y :  impatience and anger. The mgjor change she observed was - 

h i s  wil l ingness ' to  t a l k  about these  features .  

b) Concentration of Attention 

The observer noticed t h a t  Don followed through on h i s  p ro jec t s  

more, no matter how mundane, t o  t he  extent  t ha t  the  majori ty were 

completed with l i t t l e  waste o f f i n e  (T3115). She claimed t h a t  he set 

s p e c i f i c  goals  which wa$ s i gn i f i c an t l y  d i f fe ren t  from his pas t  behaviour, 

characterized by a high degree of "dr i f t ing"  

W 

t r o l l e d ,  i n  the  sense of being more to le ran t .  This was a new fea ture  a s  

f a r  as  she was concerned. Also, she observed a s i g n i f i c a n t  degree of - 

, sel f -control  on a Christmas holiday t o  Cal i fornia  t o  visit h i s  pareuts.  



She observed Don con t ro l l ing  himself i n  s i t u a t i o n s  which normally he 

would have expressed e i t h e r  an emotional o r  a physica l  react ion.  The 

s i t u a t i o n s  she was r e f e r r i n g  t o  concerned Don's r e l a t i o n s h i p  wi th  h i s  

f a t h e r .  Moreover, she  knew t h a t  t h e  e n t i r e  family i n t e r a c t e d  i n  a jocu- 

l a r l y  s a r c a s t i c  fashion and was surpr isdd t o  see  Don c o n t r o l l i n g  himself 

from enter ing i n t o  t h i s  mode of i n t e r a c t i o n .  Ins tead,  she claimed h i s  
7 

in te rcourse  w a s  one of s i n c e r i t y .  
Q 

- - - -- -- 

d) Self-awareness - 

The only comment Cynthia could'make i n  t h i s  regard r e l a t e d  t o  h i s  

wi l l ingness  and openness t o  speak about h i s  OWTI experiences t o  a much 

g r e a t e r  degree. 

B) Comments on t h e  Relat ionship Between t h e  Personal  

Charac te r i s t i c s  (Self-study) and the Pro tee t  

Cynthia retu&ed t o  t h e  theme of Don's pe rcep t ib le  s h i f t  from a - 

high degree of uncer ta in ty  concerning 'his p r o j e c t s  i n  the  pas t  t o  a high 

degree of de f in i t eness .  She w a s  su rp r i sed  t o  observe Don t a c k l e  a p ro jec t  

of such d i f f i c u l t y  and mak&thth; e f f o r t s  ( l i s t e d  above i n  t h e  ways of 

learning)  t o  organize t h e  culminating piece  of work. This was q u i t e  a t  
L: 

odds wi th  his pas t  behaviours, she  claimed. 

She-was _honest -enough_to_-suggest - t h a L t h + s a a y a o t h a ~ ~ e b e e n  -- 

s o l e l y  caused by t h e  self-study,  but  may have been t h e  r e s u l t  of h i s  

i n t e r a c t i o n  wi th  her.  She'suggested t h a t  he may have been very goal  

* 
or iented  due t o  he r  influence.  



- -- 

d 

-- -- -- 

C W T E R  SEVEN: CASE STUDY FOUR: PAM 

. P a r t  I: Sackground 

Female; e a r l y  40's; residences: Mission and Vancouver. 

Personal i ty  Sketch 

a )  Occupation 

For t h e g a s t  twenty-one years  Pam has been a teacher  a t  the  elemen- 
- - - - - - - -  - - - - - - - -  - 

l e v e l  i n  Vancouver, and f o r  t h e  last nine  a t  t h e  same school. She 

s t a r t e d  i n  education a t  t h e  age of eighteen - and has worked i n  only t h i g  

occupation. When asked f o r  t h e  reasons she had for-choosing t h i s  job she 

offered only one: shyness. Pam perceived he rse l f  a s  being a b l e  t o  

r e l a t e  t o  younger people b e t t e r  than people h e r  own age due t o  an inna te  

smess. This manifested - i t s e l f  p a r t i c u l g r l y  i n  he r  r e l a t i o n s h i p s  

towards men and 410). She f e l t  t h a t  t h e  l ack  of a t t e n t i o n  shown 

by he r  f a t h e r  a f t e r  he  returned'from t h e  war i n h i b i t e d  t h e  development 
- r 

of "normal" ways of i n t e r a c t i n g  wi th  men ( ~ 1 ~ ~ ~ ) .  e spec ia l ly  of her  own 

-- - age. This she claimed is  d i r e c t l y  r e l a t e d  t o  he r  chofce of education a s  - - 

a career .  

b) Education 

Pam was a b l e  t o  a r t i c u l a t e  many g la r ing  f a i l u r e s  i n  he r  pas t  educa- - 
t iom exper iences ,  as-wslr as apf ew posi  t-ive po i r i t s :  SKe-'lOved s c h o 0 1 ; ~ ~ ~  

a p p r a i s a l  was caused by "nice teachers" whom she likZd. 
2 

learning,  s h e  rmemhers v i v i d l y  being p e t r i f i e d  by c e r t a i n  techniques 

which involved pressure .  These s i t u a t i o n s  caused her  t o  be unable t o  d o .  - , 



simpb mathematical h m c t i o n s  u n t i l  she  went t o  un ive rs i ty  anQalso 

\ 
s t a r t e d  working wi th  Cuisenaire rods wi th  chi ldren 

The l ack  of freedom t o  express and explore he r  awn personal  values 

and v i e w s  o f . t h e  world was a n o t t e r  c r i t i c i s m  which was bes t  summarized 

. by the  annecdote c o n c e r n i e  h& winning first p r i z e  i n  a ch i ld ren ' s  a r t  - " d 

L 

competition and r e a l i z i n g  he r  teacher had had a d i s t i n c t  hand i n  the  

f in i shed  product She claimed t h a t  t h i s  example t y p i f i e d  much of 
- -  - - - - -  - -  - - - -- - - - - - - - - - - - 

- - 

her  education and caused her  t o  be unable t6,apply he r se l f  t o  a s e l f -  . 
i n i t i a t e d ,  thinking t a s d e n  confronted a t  theL  un ivers i ty  l e v e l  i n  1966. 

1 

The b e s t  t h a t  she could say f o r  h e r  experiences was t h a t  they were "nice", 

w h i l e  she had severe  rese rva t ions  about t h e  learning process she under- 

went and t h e  r e s u l t s  of these  upon h e r  a s  a mature a d u l t .  

Any at tempts t o  compensate f o r  some of t h e  f a i l i n g s  have focused - - 

1 : 

on reading. She spends much of he r  t i m e  reading i n  her .profess iona1 a rea  

of education and i n  t h e  f i e l d  of psychology genera l ly ,  and Chr i s t i an  

psychology s p e c i f i c a l l y .  Even i n  t h e  reading of novels she s t r e s s e d  the  

f a c t  t h a t  she always reads t o  seek personal  meaning from whatever source 

she  i s  engaged with. - 
c) Leisure Time 

I n  add i t ion  , t o  t h e  above mentioned a c t i v i t y ,  she uses he r  spare  
t 

* *. * 
- - --- - - - - -- - -- - - - -- -- - 

time: siding, photographing and involving he rse l f  i n  organizat iFns such 

as' t h e  League f o r  Exchange Teachers and v a r i o u s i i  cmndTtees. Wer 

$ 
involvement i n  these  g r o w d s  based upon the  f a c t  t h a t  she ?eels people 

. 
"should contribute" 4 



d) Personal  Relat ionships 

Pam admitted t o  an  ease i n  meeting people and s t r i k i n g  up acquain- 

and even s o l i d  f r i endsh ips ,  although, she  sta,ted t h a t  t h i s  has 

developed very slowly over 

c lose  m a l e  f r ienh.  

, e )  Self-concept 

t h e  yea rs  and only recen t ly  has included a 

- . * * 

Pam tended t o  r e v e a l  . 
- - -- -- -- 

r 
about h e r  bes t  f r i end ,  not  

spent  a great  deal  of t i m e  

much about h e r  own self-concept a s  she  ta lked 

about he r se l f  She mentioned t h a t  she 

struggJing wi th  he r  self-confidence,  the  lack 
I 

of which could be rooted i n  her  family s i t u a t i o n  and i n  some of her 

educat ional  experiences. She admitted t o  overcoming her  shyness about 
t - -- 

four-f ive years ago ~ T I ~ ~ ~ )  and f i n a l l y  pu t t ing  i t  t o  rest l a s t  summer 'b 

(1979) when she t r a v e l l e d  on - her  own - f o r  t h e  f i r s t  t i m e  in -  her  l i f e .  She - - 

I 

s ta t$d t h a t  this p a r t i c u l a r  in terview s i t u a d o n  would have caused her  t o .  . 
pnly a few yeal's ago (Tll36). . + 

Pam mentioned - that she hasp always had an i n a b i l i t y  t o  r e a l i z e  the  
b 

of self-confi-  
-4 

pian= she makes f o r  he r se l f  and rd la ted  t h i s  t o  h e r  lack 

dence . - 
being informed s i x  yedrs ago 

+ 

t h a t  she has a Las t ly ,  t h e  e f f e c t  of 

d e b i l i t a t i n g  disease ,  tended t o  c r y s t a l i z e  many th ings  i n  her  mind. Any 

L was se l f -p i ty  and has s t r i v e n  hard t o  void i t .  



B) Detailed Personal Characteristics 

1 
a) Aim of the &if-study 

Q 

Pam's aim, although generally expressed, had a very'specific 

Christian method. She wished "to further and deepen my understanding of 
A 

myself and others'' (Qll). When asked to stipulate how she would behave 

differently if she achieved her aim she was unable to offer concrete 

ik - - -  changes y h the exceptionsf feeling 'greater assursnce, peace-of-mid, - - -- -- - 

C 

self-acceptance and acceptance and understanding of others" (Qll) . 
b Aspects Causing Distraction 

1) Lying. Pam was able to mention two examples which 

related to her experiences on a photography course she attended in 

the summer of 1979,. , 

2 - 
- 

During a photography course, something interesting 
shcwed up on a photo I'd taken and I was asked whether 
it was a deliberate shot. The image was actually as 
much.a revelation to me as to the others but I let 
it be assumed that I knew what I was doing. Also, 
once when I went shooting with another person, I 
worked from her viewpoint several times, however, 
when I was asked if the other person had influenced 
the taking of a particular image I denied it. (Q12) 

2) Internal considering. Once again one of the examples was 

drawn from that course. 

I was overly concerned about what the instructor 
- -- --- 

-- - 

thought af -m - SomethIngin her r~tiontmiEGdiC 
me strive for her approval. 1 was surprised and con- 

---e€UHppm& (Q12) 

The other example focused on Pam's relationship with a student- 

teacher in her school: 
I 

1 

My student-teacher, I felt, was quite negative to me %- 

for a time (mostly due to her own insecurity). She 
~ 



% 

was sharing some of her negativism with another 
student-teacher in our school. I was concerned abdut - 

d 

what this other student thought of me and why. (QI2)  

: Pam couid not suggest any examples. 
- in this category. 

Z 

47 Negative emotions. The results of her assessment are 
- - > -  - J. . . - A -  - " -  - - 

f 4 
shbwh on Graphs 28 and 29. 

5) Identification. Pam listed five major identifications 

\ - teaching 
7 - family 

- - photography \ 

- friendships 
- music " 3 

6) Imagination. Pam relates the majgr one being an article - 
A- 

plus photographs which she has t~ied to produce in the past but 
I 
never succeeded in completing. She added "I think about this pro- 

ject constantly; the frustration I feel at not having done much is 

*\ self-defeating" (Q16). Her second example invulves a simple r. 

activity which she thopght she coddodo but upon trying reaiized 
+ 

she could not. 

- - - - - - - - - -- - - . I & c k & q z s e l f ~ a l l t n f + h p ~ c h e ~  - -- 

lock-smith pick a lock and thought I might 
do it. Needless to say, it's W r e  difficu 

/ 

' meets the eye and I vas unsuccessful. (~1;) 

c) Concentration of Attention 

The resutts of q~es~ions areshown on Graph 30. She supported her 

- - 
ratings by . saying : - - - 









' 
energy l eve l  is high I f e e l  becauseC1 usually f e e l  a 

' sense of Mi f i ca t ion  of my actions,  emotions and 
T z 

thoughts. 1Q18) 

4 .$ 
' i n d i m t i n 8  tha t  she concentrates w e l l .  Moreover, she f e l t  q u i t e  strongly 

- 

% - 

about he3 abfslty t o  concentrate her  a t ten t ion  through the  e f f ec t ive  
. - 

se lec t ion  of r e l a t ed  a c t i v i t i e s  by s t a t f n g  that :  "often an awarertess - 
- - A - - - - -- - - - - - A- -- - - 

s o  thatAmy a c t i v i t i e s  a r e  very o f t &  inJr-related1* (Q19) 

On t h e  other hand, she claimed te incur  problems at  the outset  o f a a  

... 
+improves. I n  addit ion,  she claimed t o  fee l ing  there  is never enough time 

d j 
t o  complete a project ,  but she "l ikes t o  do things properly'' (Qlg).  t 

# 

d) Self-control - 
h e  re su l t s  of - t h e  questions posed are p lo t ted  on Graph 31. In  . .. 

them realm of control  of emUons,' Para c a d  t o  be able to  cope q d t e  4 

being provoked*' (Ql12), although &ring the  interview she admitted t o  an 

d emotional breakdown on a few occasions. 

Pam s ta ted  t h a t  "(I) rarely_ change my nd nor do- I f e e l  l i k e  7 
doing so*' (Q1 ) i n  response t o  the  question focusing od the  control  , 

1Q 
- revealed once a decision is made. 

With regard t o  control  of physical  movement when under stress she 
$ 

' a  
s t a t ed  that "recently I f e l t  qu i t e  teabe and agi ta ted,  I p s s  i t  showed'' 

- - - - - - - -- -- - - - - - -- -- -- 

- 

1 +d f ina l ly ,  she copmented on her  a b i l i t y  t ~ ~ c o n t r o l  herself  
> 

when in discussion: 4 
- 

,I'm usually s o  ac t ive ly  involved I don't think I s tay  





e) ' Self-awareness 

The responses to the questionnaire are plotted on Graph 32. Pam 

claimed to be so involved in thought that her awareness while performing 

simple physical activities was on "an automatic response basis" (QlI5). 
. .  

In addition, herawareness of her emotions was somewhat low as she 

I'm getting better at this - its part of the understand- 
ing I am tryin& to gain. It hasn't always been possible 
for me. Only after the involvement have I figured out 

- - - - - - - - - - *€-uasegL-r&g+ = --;-:-- -: = :-> =-:=== - 7- 
Pam distinguished between her ability to adjust to short-term and 

long-term situations. She stated that her self-awareness allows her to 

adjust to short-term circumktaaces well but not to long-term changes, 

such as living alone for the first time ( ~ 1 ~ ~ ) .  

Finally, she claimed difficulty in being aware of different person- a 

- - - - - - - - - - - - - - - -  - c ' - -  

allties for varying circumstances and tends to see no distinction between 

her personality(ies) and her "real me". 

(See Facsimile 4 . )  - . 





Pro j ec t  

1)  Purpose. 

To produce a piece of wr i t ing  su i t ab l e  f o r  publication with black and 
white photograph(s) t o  accompany. 

2)  Your background i n  this area (pr ior  knowledge or  s k i l l  l eve l ) .  

I have wanted eo r3o thlrs 'for s-ame time so have books on theAsubject  
(writing f o r  publ icat ion) ;  have attended lectures ,  s tud ies  s t y l e s  a6d 
had ju s t  s t a r t e d  the  a r t i c l e .  Have worked i n  darkroom -on my own a f t e r  

3) Plan of development towards goal. 

To work tcrvard col lect ing necessary children's  a r t i c l e s .  To  plan and 
settle on points t o  be made i n  a r t i c l e .  C h 

4) Materials/Resour_ces needed. 

b Children's writ ing.  
/ 

a 
Photographs of children (taken but not p r i  

5) Possible area  of d i f f i cu l ty .  i Y d )  

Time - feel ing f resh  enough t o  complete 
C 

-. 6) Concluding Activity o r  Presentation , 



P a r t  11: Progress Towards Conelusion 

. 
A) Pa t t e rns  i n  t h e  Self-study 

s, 

a )  Selec t ions  I - - 

u 
Pam used t h e  s e l e c t i o n  f e a t u r e  o f - t h e  on only 191 of . 

- - 

t h e  poss ib le  60 days and of these  19 consis ted  o f :  
_I - 

a )  f e e l i n g s  of i n t e n s e ' l i k i n g  f o r  someone and b) t a lk ing  t o  someone new 

Pam could be found i n  he r  comment: "I found t h a t  i t  took a grea,t d e a l  of ' 

thought and energy" (0~1) :  . . 
b) Aspects Causing Dis t rac t ion  

1 )  Lying. There veri no ins tances  of t h i s  p a r t i c u l a r  f e a t u r e  

i n  the  journals .  
-- - 

2) I n t e r n a l  consider &f& There were two i n s t k c e s  mentioned, - 

one i n  t h e  journal  and t h e  o t h e r  o r a l l y  which 
'--. 

have a bearing here: 

'having another .person apprecia te  t h e  work at 

and "I don' t  consider &at o the rs  thinlc of m e  

to. .  ." (OC3). 

/ 3) External  considering. Pam not only 

our school" (J l I7)  

as much a s  I used 

revealed h e r  Laware: 
-2 

ness  of t h i s  category by t a l k i n g  about "helping others1' but  a l s o  i n  

going t o  t h e  ex ten t  t o  ensure t h a t  she a r r ived  a t  t h e  school -- 

before  o the r  members of t h e  s t a f f  i n  order t o  prepare h e r s e l f  f o r  
a& 

t h e  apology; 



4) Negative emotions. The partidpant recorded 18 instances . . 

of emotions which could be categorized here, mostly of the fear, \ 

anger and frustration variety. Self-pity was mentioned once. Pam 

moved from recording simply anger.to stating: "very angry with a 

child; good feeling at controlling - anger aad reacting gently (J1 ). 19 
- 

5 j  1dentif icacion. - .  Twenty-threetimes Pam recorded an 

observation relating to $er relationsh-ip with J., reaching.the 
-- 

person other than tho~ I'm with" (Jig). 
\ 

.The other identifications mentioned above were represented 

equally' (teaching, family, photography, music) but not to the extent 

. which this personal relationship 6 s .  
I 

could be classified under this heading. I 

9 

c) Concentration of Attention 
f 

-- - - 

Aside from the observations made under the headings of physical d 

and instinctive functions'whith relate to the selection of the day, Pam 

made 7 clear references to concentration of attention all of which were 

made ih the second phase - of the self-study. She always classified them 

in the intellectual/intellectual section of the table supplied. Repre- . 
~-3 

d) Self -control 
i' 

The only clear. reference to aspects of self-control has been re- . 
c B 

ferred to above under "negative emotions". 



e )  . self-awareness 

Two cormnents made o r a l l y  r e l a t e  to- the  progress made on t h e - s e l f -  
\ 

study. F i r s t l y ,  Pam s t a t e d  "I have-never been s o  aware of myself a s  a 

result of the  study. It tends t o  slow m e  down. .." (OC2) and: 

- ~ e t w e e n  t h e  completion of the  rirst phase and t h e  begin- - -  - - - 

ning of the secondL(a-period of a week) when I w a s  not  
 recording,^ awarenesses, I found t h a t  I was constant ly  
'aware' of 'what I was doing. (OC5) 

- 

I n  t h e  journa l s ,  Pam used t h e  words "aware of" on almost every 
- - 

- - - - - 
- - - - - - - - - - - -  - 

- - 

I 

page and a t  one t i m e  comments: "eat ing - suddenly aware of being 

unaware" (JZZ1). ", 

There occurred a series of 

- i n g  of hers  which culminated Y 

, 
references  t o  her  increased understand- 

i n  t h e  conapent: "know more about myself 

as a resat of another being open" ( ~ 2 ~ ~ ) .  

B), Reported Changes Through t h e  Self-study 

)I * 
The p a r t i c i p a n t  i=nt ioned s p e c i f i c  changes which had occurred: "I 

P 

f e e l  mo-re in tegra ted  .- calmer" and: \ , f 
To some ex ten t  I liiarned t o '  accept some of , the  circum- 
s tances  which have l imi ted  my achievements regarding wri t -  
i n g  and I stopped blaming myself f o r  having accomplished 

l i t t l e .  I understand t h e  commitment required of 1.9 petter 
now - I understand myself b e t t e r  now. (Q21) C 

-- 
- - --- 

b) Aspects Causing M s t r a c t i o n  
f 

- , 1) Lying. Pam s t a t e d  t h a t :  

Since t h e  last ques t ionnaire  I became much more aware 
of ins tances  when I w a s  not  t r u t h f u l .  A t  t hese  times 
i t  was s a G t h i n g  q u i t e  inconsequential  - blur ted  
out  - and I suddenly had t h e  r e a l i z a t i o n  - t h a t ' s  not  
q u i t e  t rue .  (Q22) 
./' I 



' .  

2 )  I n t e r n a l  considerinq. She claimed t h a t :  
\ 

I withheld information becaus%I was concerned 
about t h e  negative reac t ion  ofc& fr iend.  (Q22). 

I n  add i t ion ,  Pam r e f e r r e d  t o  t h e  p resen ta t ion  which the  - 

p a r t i c i p a n t s  on t h e  study were t o  make a t  the  conclusion of the  

- -self-study?-- - A - - -  

I guess I 'was concerned about what o the r s  thought 
about my p resen ta t ion  and i t  would be a r e f l e c t i o n  on 
m e .  (Q22) 
-- -- - - - - - - - 

4 
- - - - - - - - - -- - - -- - - - - 

- 
- 

- - - - - - - - - - - - - - - - -- - - - 
s 

3) External  considering.  Pam mentioned lending money t o  
- .  

people who were not  considered c lose  f r i e n d s  o r  a p a r t  of t h e  

family; something she would -not normally do, What is more, she , 

a t t ended- to  a s i c k  p e r s d ;  again,  something she.would not  do under 
a 

normal circumstances. 

4) Negative emotions. The changes recorded he re  a r e  shown 

on Graphs 33 and 34 wi th  t h e  change l e v e l  and d i r e c t i o n  shown on the  .. 
overlay. 

5) . Iden t f f i ca t ion .  Pam a l t e r e d  h e r  i d e n t i f i c a t i o n s  t o  the  

following rank order: 

- a loved one 

- teaching 

- f d l y  and f r i e n d s  . =  4 

5'' 

The major c);aage is the' in t roduc t ion  of "i lbved one" and the  com- 

ments i n  the journals supported t h i s .  







2 

6) Imagination.- Pam claimed that :  "I f e l t  I would be able  
, ' 

t o  spend more time i& my darkroom during the term but haven' t!' 

(Q26); and "I f e l t  I would be a b l e - t e t e d - a  me1 I was in te res ted  

i n  but d i ~ I ~ ' & ~ )  Thise were the two e v l e s  of ipagining which 

she f e l t  she could do sanething about, but upon t rying,  could not. 
- "  - --- -=. -- 

c) -Concentration of Attention 
0 

The r e su l t s .  of the  huestionnaire a r e  p lo t ted  on Graph 35 and t h e  

- -  - -  

-L - -- 

- - T c n g e  f IF f evef- -~-t f ion-tJre-  aFc6mpa%ying overlay, *fZi'sGifer-- r - 

I ' 

ences included the ingredient:  f rus t ra f ion ,  as mentioned on the f i r s t  

2 'puestionn&: " ". . .but I f e e l  f rus t ra ted  by lack of time t o  .do things 'I 
r 
/ want t o  do" (QZ8) and "the f ru s t r a t i on  comes from being unable t o  use ~. 

I 

, prime t i m e f o r a : t a s k  ..." (QZ9). 
' A s  t o  her a b i l i t y  - to  s e l e c t  a c t i v i t i e s  which a re  re la ted ,  she 

- - - - - - - - 

claimed t o  have no d i f f i cu l ty .  

d) Self-control 

. The responses t o  the questions posed'are .shown on .Graph 36, and 

e'he\change leve ls  on the overlay. When asked to  comment on her a b i l i t y  
1 

t o  ontrol  physical movements i n  s t r e s s f u l  s i tua t ions ,  she said,: t - - 
I hqve discovered tha t  I don't always control  my physical -: 
movem&t'e - I vaUc f a s t ,  t a l k  more excitedly with my voice 
lo&r dqd a t  a higher pitch.  (Q212). 

- - Ifhen' fa-d wi th  s i t u a t _ I s n s o f t r ~ a r e s s u r ~ ~ s ~ ~ ~ e v e d -  

& 

whether ;he does things i n  an independent and collected manner, the 

t i c ipan t  remarked: ' 

usually a c t  i n  a col lected manner...Ihave been i n  s i tua-  
t ions  recently where I have l o s t  mycool - once lobldng 
a f t e r  my niece who cr ied  f o r  nearly three hours and once 
when a s t a r l i n g  was  f lying around 6 home. (Q210). 







- - 

C 
e) Self-awareness 

i +  - The r e su l t s  of t he  questionnaire are p lo t ted  on ~ r i ~ h  37 and the  + . . 

changes s h m  on the  r e l a t i ng  overlay. To support her  r a t i ngs  Pam s ta ted:  

ra ther  th a change of personalfty,  "different f ace t s  of - 

She d id  not respond t o  this question on t he  f i r s t  questionnaire i n  any 

wr i t ten  w e  a t  a l l .  
- 

- - - - -- - - - - - 
- - - -- - --- 

- - - - -- - -- 

f* 
- - - -- - - - - - - - - -- - - -- - --- - - - 

~ ~ p ~ ~ s r i m - 2  clafiaed: - - - --- - - - -- 

With same others  there  is perhaps a vhole a rea  of my l i f e  i 

not discussed. Those who have known m e  f o r  a long time 
sometimes make assmpt ioas  about aspepts of my l i f e  which 
I have changed. 1 ~ 2 ~ ~ )  , . j r  . 0 

This rcssppnse is qu i t e  d i f f e r en t*  fr&n tha t '  mad& on the  f i r s t  questionnai=c. 
P 

. 'r 

A s  fo r  the  question focuaing specif&cally on t h e  physical  and - 

I am much ?re aware of movkents sfnce the study-.than 
i - 

I wag before.. - W - .  

I, 

and : 

I f ind I'a much more able  t o  do thiB now (stand outside 
her emotions). I have .a b e t t e r  understanding o f  myself; 
(Q2=) f 

Finally,  i n  respcmse t o  t questiaa ng t o  gain a response P C .  4 

t o  ha act ions  during sudden o r  &id chqges 'she-  stated: i 
. . 





e 

Personal Comments on the Self-study 

a )  Progress Towards the  A i m  

Pam w a s  not ab l e - to  a r t i c u l a t e  c lear ly  whether she had made tha t  

. L# much progress towards her  'aim although she was qu i t e  sure thit she had . 
L - \ m L  L A " a -  u - - - - A  - - - - -  - - >  > 

i 

Changed, and the self-study had been one of the f ac to r s  t h a t  had con- 
\ 

F t r ibuted (T255) She did s ay  that i t  lii been valuable i n  developing 

"my understanding of w h a t  I ' m  able  t o  do1' (T2 - ) because i t  created 
- - - - - -  - -  - - - -  4 - 5  - -- -- - -- =--=--:-----=: -- -- - -- - - -- - - - - - - - - - - - - 

I 

pressures t o  which she reacted and these reactions were recorded i n  the 
0 

journals or i n  her  mind. - What. she claimed t o  have learned is  a c la r i f ica-  I 
t i on  of the)influences i n  her l i fe ,  especial ly  her  job a s  a teacher, &d 

" I  
r / 

the r o l e  it plays i n  her  use of t i m e .  Pam repe t ed ' t he  point t ha t  the 

self-study created a focus (TZlI0) which led her  t a t h e  r e a l i z a m n  that 
- -  - - - - -  

- tisere f s a cer ta i r r  pattern fti h e r  life -and she mast-' use -tMs pattern - - - 

-- 

effect ively.  Simply s t a t ed ,  by performing the  self-study she saw her- 

s e l f  c lear ly  (T2125), especial ly  the  aspect which caused her  t o  expectt 
-! 

too nuch of herself  (TZlgg). 
d 

b) Aapects Causiag Mst rac t ion  
\ 

Pam felt that she became more aware of the negative emotions i n  - L C 

- - 

hemel f  and t he  journal w a s  t he  na tura l  successor t o  the  questionnaire - 

great  demands upon her mental energy, especial ly  the  second phase. She 
-- - - - - - - - - - 2 -- 

s t a t ed  that she even f m d  a pat tern gf avoidanre due t o  the d i f f i c u l t y  
3 



* 
I , - - - -- - - - - - - - - ---A - &&4----- - 

1 

study cawed her  t o  focus a t t en t ion  on cer ta in  things even though she 

did not en te r  them i n  her  journals (T2328). 

Pam s ta ted  t h a t  she f e l t  t h a t  i f  the  study was done over the s m d r .  

period the r e su l t s  would be d i f fe ren t  because teaching would not in te r -  

f e r e  as much. 

Pam f e l t  t ha t  the self-study had a benef ic ia l  effect 'upon her 

react ion,  she now found tha t  she would take a "broader view and see i t  a s  

+ par t  of a cycle t'hat would all  come r ight"  (T2445 ) , th& control l ing her- 
c - -6 

s e l f  more. ' 

e d  
-% 

Mor ver,  Pam perceived t h a t  i t  made her  more del iberate  
(TZhgO) - 

in *her actions,  s o  tha t  she thought out her act ions  t o  a greater  extent.  

She offered a s  an her  r eac t ione  when a new m a  entered her l i f e .  - 

I n  the past  she claimed she would have been incl ined toremotionalism i 

i /  but as a result of the  study she was able  t o  "stand b a d "  (T2500) and' 
L/ 

& 

take act ions  tha t  l ed  t o  a more reasoned approach. 

Para talked about the controlled react ion she had when provoked by 

a ch i ld  i n  school (mentioned above under the same heading); she referred 

t o  i t  as "a remarkable 3&perienee" (T2535). Sh* claimed tha t  the  s e l f -  
+/ 

I 
- - 

study was involved i n  this action.  

e) Self-awareness - 
Pam talked about the d i s t i nc t ion  between her  personali ty and what 

could be cal led her  "real  me" or  essence. She claimed tha t  p r io r  t o  the 
' 

s 

study she detected no difference,  but a f t e r  the  study she could see the 
A 

dis t i i rc t ion c lear ly  C T Z 6 & .  S h e  talked a t  length about ehis  feature  and 
' 



1 

claimed that it-=- as quite a "revelation" to her. 

\ The participant also mentioned the heightened awareness when per- 
$ 

forming certain habitual function. such as driving (T25LO). She was not 

\ 
. aw e of' these -3 

D) , 
The Relationship Between the Self-study and the Project 

\ 

order: . 

- individual practice # 

5 - studying the writing of others 
b -  - contemplation 

- reading related bools . - 
. . 

-- - - 2 

\ 

/ - UGening to a lecture 
1 

The results of the following factors are shown on Graph 38. - 

c) Concentration -of kt tent ion- 
9 

The comment PT-mentioned on the questionnaire is indicative of 

her appreciation of the fnfluence of the self-study on her ability to 

' concentrate her attenxioq on thti project. She c l a b d  thdt : 

i" In conversation Pam stated:, 
: 1 - . . . When working on my project I do "aot tend to get as frus- 

- strated; it .tea& to sit with .at all tirees and then 
wben I feel that I have something to write I do so. 

- (OC4). * 
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d) Self-control 

Pam claimed t h a t  she controlled the f rus t ra t ion  while working on 

the  proj ect : 

I was more aware of what I was do&, more i n  control  and 
r* not wi l l ing  t o  be put off .  (QZ18) 

In the interview Pam admitted t o  some problems with con&olling 
- 

h outside influences (especially those .coming from her job) . These have 

1 
e Self-awareness 

' a  

As a general statement Pam claimed tha t  the self-study made her J 

r ea l i ze  how i ' q o r t a n t  some aspects of her  l i f e  were t o  her (T2845) and 

this, i n  turn,  had an impact upon her  a b i l i t y  t o  work on the project .  . *  ?! 
More spec i f ica l ly ,  she claimed tliat the self-study made her  more - 

aware of *the d f i c a t i o n  of : ph-psicar, i n t e l l ec t -  

F- ual ,  and the emotional, while working on the project  (T28g5). Her 

a t t i t u d e  towards t h i s  b a t u r e  is best  stamned up i n  her own words: 

In  terms of concentra ng on areas of awarenea of s e l f ,  
I f e e l  happy tfi$t I p t i c i p a t e d ' i n  the  self-study - even 
though time-wise it w f ru s t r a t i ng  - I think I ' m  under- 

(Q219) 

E 
standing more and' more the  necessity of self-awarenev. 

xLb 

e)  Speed 

No c-s or  ra t ing.  

In  the interview Pant claimed tha t  the  self-study had l i t t l e  e f f ec t  

- upon this factor'although -. on the  questionnaire she ra ted i t  very highly. 



-/ Par t  111: Observation by Outsiders 
1 - 

A) Comnknts on the  Changes i n  Personal , . 

Characterist%cs Due t o  the  Self-study 

The observer i n  t h i s  case w a s  Janet ,  a colleague of Pam's teach- - 
, ing  i n  the  same school. The two have known each other f o r  more than f ive  

matters. '  Pam suggested Janet a s  wel l  a s  her brother,  a mark of how close 

the  former i s  t o  her. Janet was chosen out of convenience and pract i -  

' ca l i t y :  sh&would provide more information as a r e s u l t  of her  day-to- 
- - -- 

day contact wfth Pam. 
- 

Janet comknted on Pam's new calmness i n  the faCe of -circumstances 
- - - - -  - - - - 

,' . which i n  the past  would have.created an emotional scene and qui te  

I possibly a b r e a k d m - l n  the form of crying (T345). She was s o  struck by 

this change tha t  she had mentioned it a t  home t o  h@r husband. Generally, 

Janet f e l t  that Pam was less susceptible t o  f ru s t r a t i on  and anger, two 
I 

features  of her pentonali ty which would cause a scene a t  l eaa t  once every 

two months p r io r  t o  the  t i m e  s ~ c o m ~ n c e d  the study. 
t 

The -observer &o--noted t h a t  Pam was less apprehensive of new 
-, 

< 

- - -  - s2t-%m - ~ r e t u m  
3 

-- XkiLtQt- en 

during ( the impending visit of a new man). .Although she f e l t  there was 

a degree 06 apprehension over the  s e c o n ~ T n t a s 8 t h e r e  was over the 

f i r s t ,  she claimed i t  disappeared quickly and no more was heard about i t .  



Janet f e l t  that there  was a s ign i f ican t  difference 

handle 'these s i tua t ions .  
- 

I 

b) Concentration of Attention . 

1 6 9 -  
\ 

. ,  
the a b i l i t y  t o  

Janet f e l t  t h a t  any change here was re la ted t o  the  comments made 

- - above. -- 

c) , S e l f h m t r o l  --.+-.-.-+-- 
ii 

Pam W a s  observed by Janet t o  make s ign i f ican t  a l t e r a t ions  i n  t h i s  
- - -  - - - - - - - - - - - - - - -- - - 

- 3 
- - - ---- - -- - - - - - - - -- - -- - - 

- - - - - - - - - - - - - - 

area. Aside from the control  of emotion while under s t r e s s ,  shB observed 

a nore controlled physical  behaviour. Pr ior  t o  .the study, 3anef noticed 

her  rushing with shor t ,  qu;ick s teps  from chi ld  t o  ch i ld  o r  group t o  
% 

group, but d y i n g  the  pedod  of the self-study she claimed t h a t  Pam did 

not do this and moved slower and with more control  (T3168). 
d' 

- Moreover, Janet observed-a marked - - -  t.endency - - - t o  -- f e e l  - comfortable - i n  

new s i tua t ions ,  especaafly i n  sscial  s i t ua t ions  with strangers.  Before, 

she commented that Pam would f e e l  d i s t i nc t ly  nervous and tend t o  avoid 

.them but recently she'found her  "introducing herself  t o  new people" 

-' (T3230). ,This. a b i l i t y  t a r s rds  more self-cootrcl  i n  new and poten t ia l ly  
i_/ 

s t r e s s f u l  s i tua t ions  took place over the  period of . the  selfcstudy. 
' 

d) Self-awareness 

Janet could not make any conments on Pam's development i n  this 

. . 
Character is t ics  and the Protect  

-4 C 

 he observer knev of Pam'.s project  but did not-hear from Pam once , 

the  choice was made about i t ,  nor did she observe any d e t a i l s  concerning 



1 
"1 

i n  the past and knew 
' 

She was i t .  aware of its genesis sometime of the 

lack - of success and was interested to  learn of i ts  completion. 



C3APTER EIGHT : CASE STUDY PIVE : CYNTHIA . f 

P a r t  I: Background 

Female; ear ly  20's ; residences : Powell River ,and Vancouver. . 
d, 

A) Personali ty Sketch 

a )  Occupation 5 

4 

A t  the  present time,Cynthia is a subs t i t u t e  teacher having ju s t  1 
I 

- - - - - -- -- - - - - - - - - - 
-- 7 - - - -- - - -- - - - - - - - - - --- -- - - - - - -- - - - --- -- - - -- 2 - --- - - 

s t a r t ed  her care& shor t ly  before the 'study began. She claims tha t  sub- f 
t 

, i: 
s t i t u t e  teaching is chaUenging due t o  its var ia t ion  but a l s o  causes a ' B 

a ? 

$ gmd deal  of f ea r  o ensue over its excessively spontaneous nature. 

Other jobs she has done include: hostessing, photographing, . . 

waitressiog. A l l  of these were done as' a mere source of income, whereas 

teaching vas chosen f o r  what Cynthia considers "higher" reasons. She 

f e e l s  t h i s  profession allows her  the  opportunity t o  influence pebpleLfn 

4 a pos i t ive  way, although, she vas ready t o  add t h a t  i t  a l s o  waa - a: means ' 
4 - -- &. 

q 

of s q p o r t i n g  another career: singing. u .. 
r: 
3 

b) Education 

Cynthia clnimed t o  be a successful  stu&iit a t  GEiST, offer ing-  
=& 

t h i  f a c t  that she entered rmi-rsity at the  age of s i x t k n  as F e  form . $ N - r 

of evidence. In s p i t e  of t h i s  she was vocal i n  her  cr i t ic iqm of the 4 4 
-- - -  W e t f c c c , -  using- & a s ; t H m r e d q € n u v v r s s q - - - - - - - -  =+ 

-- 
4 

ences did not  cause her t o  change her opinions. 
+ a 

1 

_In' response? t c z  t-criticisms_ she claimed t o  ha- taken matters 

i n t o  her  OM hands, t o  a ce r t a in  extent, through independent reading 



5 

( re l igion,  philosophy, music, psychblogy) and, what she cal led,  contem- .- 
plation.  She has made no attempt t o  contact non-insti tutionalized~ ,. 

" sources, nor t o  take inQependent courses.. 

a . H e r  i n t e r e s t  i n  what might be loosely termed "self-development" is - 
very l imited and remains as j u s t  tha t :  an in t e r e s t .  She has not taken 

t: 

< - -. - - - - + - - . - - - - - - - " - - -  - - -  d 

any courses and not contacted any groups a s  she cpnsiders herself  as very 
- 

much a loner i n  t h i s  area.  I 

t. 
j 

Besides the  emphasis upon reading mentioned aboye, Cynthia pursues I 
? 

pottery,  running and music i n  her  l e i su re  time. 

I ' d) Personal Relationsh$ps 

Cynthia used a theory Co explain her re la t ionships  d b h  others.  

It w a s  propounded by Marie Stopes apdg'focused on the  cycle of the woman, - K 

i-., i 
- - - - - -- --- - - - - - - -  - - - - - - -. 

P 
which she claimed had two d i s t i n c t  par ts :  one ac t ive  and one passive. 

F 
a 

Cynthia f e l t  t ha t  this bad a bearing upon her soc i a l  intercourse with 

other people. Thus, she c l a h e d  her  a b i l i t y  t o  meet new acquaintances 

and develop new friendships was g&rned by t h i s  theory.  oreo over, she 

. e 

-tends t o  be &lit b e w e n  the  people she would t o  be f r iends  v i t h  and' * 

y .  tbose with vhqra she Id friends.  The f otmer a r e  people she has met, . 2 - - f_ > I  

recognized a s  having i n t e r e s t i ng  concepts, but have not become f r iends  
* - 

- - - - - - - - ---thzau@ --ffe#e- t l % ~ t ~ , A ~ t t e - -  'h k 
.- 

I 
- 

are pe&e who came' t o  he r  through problem vhich t h y  y i sh  t o  air, group 



' , 

- -- 

7 

e)  Self -concept 
I 

Cynthia spent a great  dea l  of time talking ahout herself  
- - 

context. She claimed tha t  her i n t e r e s t  i n  the  cur ren t  p ro jec t  

in this 

came 

-through a recognition tha t  she had n o t x e s t e d  herself  i n  order t o  under- _. 

- - stand herself  b e t t e r  and - - -  s o  f a r  she - -  had been asked t o  give\of % h e r s e l f - t a  -- 
a 

i 

others ,  qu i te  unsa t i s fac tor i ly  as f a r  as she was concerned. \6K e empha- , 

s ized the need t o  know more about he r se l f ,  and outl ined the roots  of t h i s  

a s&at a r t i f i c i a i  and supa r f i c i a l  happin& sh i f t ed  the focus ffom 

herse l f  t o  others; she was concerned tha t  this image projected on t o  

others  would make them happy. She sa id  tha t ' she  hopes t o  y v e l o p  a more 

PC 
d' 

d y n d e  sense of being which allows fo r  more na tura l  flaws of emotions, 

) , rather than the  s t t l t e d ,  impoeed sense a f  being which she has had. 

One theme which recurred regular ly  was one of fearfulness ,  espe- .- + J 
c i a l l y  when confronting new s i t u a t i ~ n s  and new people. She f e l t  t ha t  , .  

P - 
thie influences her  r&atia&ips with people. - 

She explained i n  d e t a i l  the construction of a chart  -ch a 
J 

her t o  d e w  hcrs=lf  and see i f  &ytbino is  changtpg. Coclrainad 

* this chart verc obvious goals which she vished t o  achieve.. It haa Ween. -. 
1 w e d  by Cyntdia f o r  the  paat 3-4 years. i 

a highly s t ructured l i f e  t o  'one which "flaws more &turally1*. l 

> .  

-- - - - --- - - - P 



B) Detailed Personal Character is t ics  

a )  Aim of the Study 
* % 

. . 
Cynthia compiled an exhaustive list of aims which 

achieve : w 

- increased awareness of herself  i n  order t o  overcome a lov se l f -  , 

concept and t o  overcome a f ea r  of male/female re la t ionships  

w - devebp a more sincere response t~ people 

- and many God r e l a t ed  goals: 

the nature  of.... 

3) Exterpal cons fde r iq .  She offered two c lear  examples of , 

doing things f o r  others  which she would not qowa l ly  do. F i r s t l y ,  

she mentioned: + "3 \ 

- '4 * 

Going places with  lay mther because she didn't-have , >. 
a empanion t o  go with. @ 

and: 
-- - - - I 

Laow a f t e t  -arp sister*s small children f o r  a week , 
ffth to- t h i r d  child.  i d i d  

this mostiy t o = u t e  the  t r y t h  t h a t  I s  n o t  - - 
in te res ted  i n  t h e i r  l i f e s t y l e ,  and less in te res ted  i n  
lookinking a f t e r  small  children. (Ql,) 



e P O  

4) Negative ewtions. 'The renJrs of her rup001lP are 
8 

. I  .. 
plotfed on Graphs 39 and 40. 

--. 

i . . . - 

following : . - 
-- 

f -- , l. 
. ~ 

3 .  L 
r .  - .  

4 
. -  - ~ - ~ -  - - -  - thoughts aqd lnsigkts:  & . . ~. 

-A - . - .- -L .. ~ - .  a--u-L-.2-s -----a- . d . . 

Tba p u t i d p a n t  refers t o  two persoma1 

, - 
reweal a c- future: . fur@vmeu. la both' '1 

1 

cases the qpusIPg figure &s male: h.r fatber ersd p u t  boyfriend. 
-A 

on Greph 4-1, btkt a h  added c-u to all. Wtlt M p . c t  to the 
' I - - 

7 - 
wi of t iu when wrking on a project-she cW: ,"If the task is a . 

mundane tiw-cansucr then is alv-8 too eucb tins to campleta i t  * 
\ 

to concentrate and not become frustrated on a proiect: 

I have the abillrfr to see things in am all-encampasdug 
way; therefore, when a task is &signed, or even when I 

- -  - -  

ass-ign i t  myself, I go into it  &tail by detail and feel 
- - - - - 

XTii3ta  tile effort v&d t&-ages to complete, 
(Qy - 

\ , 

1 

I 

$ 
I 

- .  
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She continued by saying t h a t :  

I n  undergrad work, I .almost f a i l e d  two s u b j e c t s  ( the  ones 
i n  which I w a s  most involved) because my mind wanted t o  
write a d i s sec t ion  (SIC) wh,en t h e  time needed t o  complete 
an essay only was a l l o t e d .  (Qlg) 

Cynth ia  r e fe red  t o  t h e  f a c t o r  of i n t e r  t a s  playing a r o l e  i n  h e r  ' 7 .  
4 a b i l i t y  t o  concentfate and s e l e c t  a c t i v i t i e s  which a r e  r e l a t e d  t o  her  pro- 

j e c t ,  as w e l l  a s  her  energy l eve l .  

d) Self -control  

The ;esult? - - of --- ' the - f i v e  ques t ions  --  answered - - of the  seven posed a r e  
- - 2 

shown on Graph 42. Cynthia's se l f -con t ro l  appears l i n k 2  t o  t h e  co&ept 

IPentioned during t h e  in terview which r e l a t e d  two cycles  wi th in  a woman's ' 

1 - 
d n t h l y  cycle  t o  c e r t a i n  behaviour pa t t e rns .  . She s t a t e d :  

Durlng my low energy cycles  per  month, I am indecis ive .  
During t h e  two ' h i g h  poirrts, my w i l l  is s t rong and set. . 
(Ql,,) + 

She tended t o  f e e l  a c e r t a i n  a b i l i t y  i n  con t ro l l ing  h e r  emotions 

w h i l e  under stress although "(a period o f )  f r u s t r a t i b n  i s  the  most d i f f i -  
1 .  . 'A 

c u l t  t i m e  t o  c o n t r o l  my emotions" (Ql12). 

e )  Self-awareness 

The r e s u l t s  of tquesfions pobed a r e  shown on Graph 43. Cynthia 

completed th ree  of t h e  s i x  posed, although once again,  she added comments . . 
on a l l  of t h e  quest ions.  With regards t o  t h e  ques t ion designed t o  have 

them conrment onethei r  awareness o f . p e r s o n a l i t y  clianges she  s t a t e d :  

Progkessivel~~.aawar'e of only one bas ic  pe r sona l i ty  over- 
~ ~ d r i ~ d s ,  t h w g h t s 3 6 s p m s m . a c ~ a ~  

as I grow. '-JQl13) 

F e  added t h a t :  -' . 
I 

My behaviour i s  of ten  very d i f f e r e n t  from t h e  r e a l  me.  
The r e a l  m e  is in tense ,  hirmourful, i d e a l i s t i c ,  f i rm and 
v i t a l .  (Ql14) 
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Cynthia commented on her awareness of her physical activities: 

It depends. Sometimes I focus on them, somethimes 'think- - .  
ing about other things lessens my awareness of them; 
(Ql15 1 

With respect to her ability to stand outside her emotions and be-. 

come aware of them she said: 
i 
t 

I try to stand outside the 
. but most often'consider it 

- -  
emotion during 
after, when fn. 

" -  - - 

its display; 
a more thoughtful 

C) Proposed Project 

(See Fascimile.) ' . 
'S 6 



Project  

I/ 

1) Purpose. 
\ 

To develop a c l e a r ,  b e a u t i f u l ,  voice wi th  which t o  express heal ing 
t ru th fu lness .  '(1'm ,not t ry ing  t o  sound presumptuous! !) 

- 

2) your backgrdmd i n  t h i s  o r  s k i l l  l e v e l ) .  

-- 
I knew I enjoyed _sgtging,_ but  f e e l  my background is nil because t h e  . 
teachersr  taught  me  i n  an "airy-fairy" way; I want t o  know exac t ly  
what 's going on. 

&I - 

3) Plan of development, towkrds- gbal.  

1) Read books on vocal  technique. 
2) 'Phoned Allan Green i n  Yew York. 

- 3 )  ~ c k e ~ t e b  
4) Working t o  %=- rn money t o  a t tend.  , 

5) Gathering songs; opening eyes lhear t  t o  poss ib le  song ideas .  
6 )  Learning t o  l i v e  what I ' d  l i k e  t o  s i n g  about (compassion, 

* 

p r a c t i c a l u  loving) . 
- - - - -  

- - 

7 ) Learning guf tar tb accompany. 

I .  4) &ter ia ls /Resources  needed. 

Time t o - p r a c t i c e ;  a space i n  which t o  s ing;  songs t o  s ing;  a t r a n q u i l ,  
s i n c e r e  pe r sona l i ty ;  a person who understands my dream. 

5) Poss ib le  a rea  of d i f f i c u l t y .  /c\ 
Financ ia l  - earning adequate funds t o  gi t o  New Ybrk. ~ccommodation. 

6) Concluding Ac t iv i ty  o r  p resen ta t ion  - 

- -  - 30-s- - ~ s a ~ - ~ - - ~ a w - ~ u ~ r n r - * m s ~  
- , w e l l  as a course e n t i t l e d  "Releasing t h e  Natural  Voice". These should /. 

D P ~ .  I ' ve  wi- a f o= 
- .  - help.  . I ' m  a l s o  sa 

happier ,  mre relaz?&on. ' I ' m  .making a h a b i t  o 
out  o f  shyness. Thank yous f o r  your ne"ceqsary p r o j e c t ,  Robert. 

t- 
-- 

- - 
+ 

i 
i. 

a" 
1 -  



* 1 

j 

. P k  11: Progress Towards Conclusion . 
2 

A) Pat terns  i n  the Self-studx 

- a)  Selection 
3 

Although Cynthia a . d  not record the select ion of the  day a t -  the-  , - 
d 

L 
A 

P 
, -  - top bf the journa3 s h e e t  -for that--day; she pr&ded 'evidence A t h i n  the - L a  - 

r 

C) ? * 
comments recorded which revealed tha t  she used the suggestion feature  1 

4 
% 

I tend to  despair,when I rea l i ze  t ha t  I have l o s t  control .  Y 
Days may pass when I do not use the self-observation feature;  
and I r ea l i ze  that-I have not been i n  control. Then I * 

expend energy t o  use on the study. It seems cycl ical .  (OC1) 

b )  Aspects Causing  ist traction 
1 )  Lying. One co&nt revealed her awareness of t h i s  fea- 

- - - - - - - - - - - - 

. t&e: - thLperp&uating of the  Santa Clam myth t o  her  sister's 

children dtew comment by her. I 

2) In te rna l  considering. Cynthia focused on the s i t ua t ion  

i n  California with D'o parents a s  one clear  example of *is 

fea ture  : - .  
&aid t o  spend an evening together A t h  Mrs. T. 
(JlZ2) - -  . 

Later,  she ctbuented : ' 
< 

- -- 
happy vith.;.my a b i l i t y  t o  spit fear  i n  the  face and 
speak deeply v f th  Don'e brother. (Jl,4) 

S t i l l  l a t e r ,  she mentioned tha t :  "I enjoyed people'u company. My 

shyness was gone" (52;). m o m m e n t s  t r ace  her progress i n  the 

area of in t e rna l  considering, o r  concern over whateothers think of - i 

/ P 
*s 

\ 1 -.. ;-&, 
-.P r,. -* 



oneself .  

3) External  coosidering. Cynthia's d e t a i l e d  j ournalg 

a recorded examples of t h i s  f e a t m e  a s  i n :  

. ' 
pressured t o  p lay  t h e  organ longerSEhan I wanted t o ,  

. 
because people were enjoying i t .  ( ~ 1 ~ ; )  

and i n  t h e  s p e c i a l  a r e a  of family r e l a t i o n s :  
A - - - 

I 

Aware of sister's suspic ion of my a f f e c t i o n  toward 
her ;  displayed i t  any&ay, because i t  was s ince re .  
(JIl7) a 

- - - --,== --- 

-- ---- -- 

- - - 

- *F= a=- 

- 

x a m p m o m a t u r e  focused on 

f e a r  of s i t u a t i o n s  andeipdecis ion and an r. R e  erence was made 

t o  f e a r  four teen times i n  he r  journals ;  t o  anger s i x  fimes and t o  

indecis ion seven times. Commentso r e l a t i n g  t p  f e a r  were represented 

by: - 
'- % 

. .  - 
Batred of my f e a r  i n  r e l a t i o n  t o  o the r  people. ( J I G )  

~ e a l b  f r ightened about Christmas at  D ' s .  (Jig) 
Realized t h a t  a r e l a t i o n s h i p  passes through many super- 

- f i c i a l  fear-dominated s tages .  (J22) 

Her indec i s ion  was represented by comments such as: 

-.I am always changing goals  o r  r a t h e r  t h e  means t o  the' a 

goals: (JZlg) 

5)  I d e n t i f i c a t i o n .  Much of what was recorded whlch could 

be categorized under t h i s  heading came from her  developing rela- 

whi le  17 recordings r e f e r r e d  t o  he r  r e l a t i o m h i p  v i t U r  brothor ,  

Robert, which she  was a l s o  t ry ing  t o  work upon. 

Of t h e  o the r  identifications,"thought and i n s i g h t s ;  self-- 
- - 

i 

- 

expression" received i n t e n s e  a t t e n t i o n ,  e spec ia l ly  t h e  aspect  of 
1 

f 



t 
I 

religious ideas which occurred 8 times, but in different guises 
r 

more than 30 times. Typical of 3 e  specifically religious .is the - 

statement: 
- 

I am into a scientific phase - how can I believe in -- L 

God's goodness/holiness - on what evidential basis? , 

- (52 1 g 22 - -  ir 

i 

- -  - - - - 
- Representative-of the genera identification of d&ielopihg 

-T 
- 

r- 

'% f 
self -expresslod is : 

The hardest ILL I have before me is 1) converting . - F 7 

- - -- -- * - - - -- - - -p-t bu-te +y r) = hmn g-fdt: r-===L -=--- - --a- 
, 

in, trusting, the creative mechanism within to perform 
a 

adequately when I act. I am so afraid to act. (J222) 
% 

6) Imagination. There were few references to this feature, I 

but one stood out as representative: "solitary thoughts sap my 

e+rgyl' referring to "I don't likh being told I'm beautiful" (J2g). 

c) Concentration of Attention \ 
'3 

- - - -- - - - -  - - -  - 
- - - 

Cynthia made statemenrs concerning this feature or revealed activi- i 

0 ? 

ties which focused on-it. For instan e, this statement reveal8.her aware- 
* 

* 

ness of a lack of concentration of attention: 

annoyed that during conversation, I am 'forced' to 
respond and often forget tliings that the other person has 
said that I deem important, and would like to ponder. - -L 

- 

(J122) * - 
4 

, Juxtaposed to this is the observation "conversation with my sister: Y -. 

really listened". (J23). A more definite observation of the effi - 
I-' 

- --- --- 
-- 

.+ &- 

concentration of attention is revealed in: - x 
I 

% 
I was able to concentrate on learning about voice pro- @ %- 

duction because I felt secure in myself and others ' love 4 . p 
for me. (J28) . 2: .$. 

a -  
Suaming up her observatfonswas the sratemenk: "(TI was determined to 

listen and be tolerant. It worked (I was exhausted)" (~1~)'. 
d 



a .  
I -L 

There were numerod references t o  observations yhich revealed her  

concentrating on ce r t a in  features  a s  a r e su l t  of the se lec t ion  aspect' A 

of the  study. An &ample of t h i s  is the followidg: 'saw awkward t o  h e  - 
* .  

my left-hand t o  eat"  (J16). 

-. 
d)  Self -control , 

& 

- Cynthia's h . ~ a - t 4 u s -  .of aspect* of self -control-  referred ro &rifi-- - a- 

di f fe ren t  features : emotions ; physical act ions  changing deciskons. For 

-i-, -s aware of her a b i l i t i e s '  i n  the a r  a of-pliy9Eal actions - v - 
-- -- 

= - 
- - -PA- - --- 

--- -- -- - 
- ---- -- 

- 
- 

. - g-.: -- as witnessed in :  

Aware of b i t i ng  my nails when I am bored with i i s ten ing ,  
- or  nervous i n  another's presence. (J14) 

Self-control i n  making decisions and fo l l&ig  them through receives 
< 

a t ten t ion  in:  "I am always changing goals o r  ra ther  the means t p  the  
. , 

- - - --- - - -  - 

A greater  appreciation of her  self-control  i s  shown in:  

Observed tha t  my control ,  o r  tolerance i s  becoming more 
consistent a s  I am aware of my behaviour and consciously 
control, o r  determine it. (Jl$ 

< 

Specific reference t o  emotions&control is revealed i n  the  obser- - 
\ 

vat  ion : 

Very conscious of I& abnormally want on, inconsiderate 
emolr9onality.. Feel as though feel ings  a r e  t rue  but l a t e r ,  
when t i q  of the  month has pas t ,  I wish I hadn't expressed 
these  feelings.  A woman can appreciate, by the  contras t  4 

within her ,  the digni ty  ,of will-control,led' naturei  (J l+-)  - 
- ---- - 

I 

el Self-awareness + 

The a b i l i t y  to .be  awarewf a f f e r e n t  roles  one may play was evident 

i n  the  statement: "Annoyed a t  myself f o r  playing a ro l e  a t  a job in te r -  
-- - - L - - - - 

1 
- - 



- 
* 8 

Y 
u . . 

~ y n t h i a ' s  self-awareness_,was t i e d  closely t o  the  se lec t ion  fea ture  , - ' 
P * 

of-f-study, and was-mmzdmi i n  statements such a s i  "Felt 
- .  

+* w ' <  
4 

r e s t r i c t e d  i n  a suit and coat" (Jl12). 
' 

* 

-- The par t ic ipant ' s  a b i l i t y  t o  adapt t o  rapidly 'changing c i r c  
--7 

stances representing one face t  of self-awareness, was mentioned: "1-adapt -*- -- - - -  A -  - -A - - ,-- - - e v e q f ~ d a y - a s ~ T ~ m o v ~ f ~  school t o  schml"  ( ~ 2 ~ ~ j  a ' .. 
* 

I- - As mentioned previbusly i n  other  contexts, Cynthia was in te res ted  
- -- -- 

-- 
-- 

A ~ =  i n  self-expression; indeed it was one of her aims. References, such W . -L--- - -- -- 

-- 

"I am extremely shy about. phoning people" (5.2 ) l ed  t o  the  observatiim 
14 , 

tha t  : "(I) am -very happy t o  be speaking f ree ly  t o  people" (J226). 

par t ic ipant  during the  self-study phase adds t o  the  impressions gained 

above (WC1). 5 

, 
Thank-you, your assignment is crys ta l l i z ing  my des i re  

t o  s e l f 4 i s c o v e r  and change. It adds in t eg r i t y  t o  my 
quest: ru th less  self-evaluation and subsequentz improve- 
ment (spasmodic a s  it may be a t  this time). I can f e e l  the  # 

s t rength increase;  the  a b i l i t y  t o  red i rec t  my mmds 
accelerate. SO I can bf ten  alter them i n  an ins tan t ,  so  
they become constructive,  v i t a l  forces. I am Yery happy 

- with this challenge. When I f a i l ,  I- am re aware of f a i l -  ? ure than I vas before. Your assignment as given s t ruc tu re  
-- t o  - , a a o d  theconffdencen-I-chooaetoacceptit)f.ttmL.~ 

I can dctual ly  document my growth ..... 
C = * 

Sincerely, 

Cynthia 
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B) Reported Changes Through the Sekf-study 

' 1  
a )  Promess, Towards Aim Achievemenr 

., 
d 

Cynthia stat$d t h a t  shq f e l t  she did ach ieveher  aims and made 
1 

progress i n  her s t i pu l a t ed  direct ions .  She referred specifi&?>ly t o  her 

ability-.. "to -change 6he re la t ionsh ip  t o  mo& pos i t ive  self-expression"- - - - L - -L 

- - - - - 

(QZ1l, and "to feel. secure enough t o  - l i s t en  and ;ons+der other people's 

points  of view" (Q21), as  being areas of change toirards a ig  of die-  , % 

- - - -- - 
L~ ~ ~ --- ~ - ~ - -  - ~- ' 4, 

p--p---- ---p---p-p - ~ 

, ' covering new ways. of expression and developing a more s incere  respbnse t o  - I 

. 0' 
.-. 

. '  . -*i 

 oreo over , she mentf ons anf "increased self-awareness, whtch i s  
" / 

enhancing my re la t ioa ih ips"  (Q21), aiid a "conviction tha t  fear ;hould - . - 

f i  b e  dissolved - should not be present i n  theinter-changes" as k d e n c e .  I 

of progress tmards  her  aims, 

- I eat ing more because of hunger 
Lxtremely agi ta ted and disturbed. . . - 

i 
1 C 

t 

2 )  ~n@ernal* considering. The par t ic ipant  offered G o  . . 
2 .. 

-1- here, one involving social '  in te rac t ion  a t  l a rge  and - 
another involving a smaller group: her family. She me~tioaed: -"I * - Gu A 

- - 

- - - -- - - - m e i & r ~ ~ m - f - f m t k ~ t ~ ~ r a c t i v e  - because I r e a l l y  feel ugly" + 

- - 
* .  

7 . W l l s - I ~  d k t t h - ,  *zdlr&xd t o  2 

1 - cqnsidering what others  think of .her  "in almost every co~*etsa t lon  



3) External considering. She offered a s imi la r  example 

"as on the  f i r s t  q u e s t h m a i r e  with respect t o  caring f o r  her  

s i s t e r l s . ch i ld ren ,  and added a new example i n  the  form of "walking ' 

P 

slowly -and l i s t en ing  t o  my grandmother - sometimes I Jove i t  - t h i s  

tinip I -was disturbed" (QZ3). 

43- --Neffative-emotiohs .- The r e su l t s  of the second question- - - - - - 

mi&e are .  recorded on Graphs 44 and 45 and the changes and direc- 

t ions  shown on the overlay. ' . 

5 )  ~ d e n t i f i c a t i o n s .  Cynthia ranked the following items a s  

being major- i den t i f i ca t ions  : 
Q - thoughts: increasing meaning ... , 

- ccmmuuication: honest sharing 
! 

- closeness t o  na tura l  things 

- re l ig ious  ideas  - - - - - - - - .  - - 

- iden t i fy  through giving 

These . did no \ hange s ign i f ican t ly  from the beginnfng of -the study. - 

6) Imagination. The par t ic ipant  revealed two examples of 
C 

this feature.  m e  f i r s t  referred t o  her perceived ab ' i l i ty  t o  con- 

t r o l  a physical  a c t i v i t y ,  which when attempted she could not do: 

"control my d&ire  f o r  f m d  just before my menstrual cycle" (QZ6). 

. The second r e f e r s  t o  her  believed 'abil i ty t o  control  her  emotions ' 

- pppppp- 

a t  the  s a m , t i m e  of the  month, 

c) Concentration of Attention.  

The r&&s of the quest-ions posed a re  shown on Graph 46, and the - 
- d i r ec t i en  of change on-the overfay. OnLy one qugetion did not draw a 









response compared t o  four  p r i o r  t o  t h e  study. Cynthia's conrments a r e  I 

, I 
important f o r  adding i n s i g h t .  She s t a t e d :  

B 

I f  its (a p r o j e c t )  self-imposed, I am not f r u s t r a t e d .  Hw- 
ever,  i f  i ts  very  important t o  m e  I s t i l l  have a d i f f i c u l t  
time being p a t i e n t  and calri! enough t o  e f f i c i e n t l y  prepare 
a p lan  and fol low i t  through t o  completion. (Q29) 

- 0  

She c w m e d  t o  be a b l e  t o - s e l e c t  e f f e c t i v e l y  a c t i v i t i e s  which are r e l a t e d  - 

I' more and more s o  as I become more unif ied" (Q29). - 
d) Self-control  

- - - -  - - . -- -- 

Cynthia's r a t i n g s  td  t h e  ques t ions  posed are-recorded on Graph 47, 
- , F 

with  t h e  d i r e c t i o n  of change s h m  on t h e  overlay. No ques t ions  went 

unrecorded compared t o  two on t h e  i n i t i a l  ques t ionnaire .  

She iuppor ts  he r  r a t i n g s  wi th  such comments as: "If wi th  a con- 

se rva t ive ,  6 r  proud person, I weigh things1'(Q2 ) i n  reference  t o  h e r  11 

a b i l i t i e s , i n  meeting new people of new s i t u a t i o n s .  
-- 

- With respect  t o  one's a b i l i t y  t o  exerc i se  se l f -con t ro l  during dis-  

cussions,  she s t a t e d :  
- .  

I ' m  working on t h i s .  I f  I ' m  heated about an idea  o r  
f ee l ing ,  I f i n d  i t  hard t o  r e s t r a i n  myself. I f  t h e  t o p i c  
is  one I have 'to l i s t e n  t o  c lose ly  t o  understand and o f f e r  
my viewpoint, then. I ' m  r e s t ra ined .  (Q213) 

e )  Self-awareness 

The responses t o  the  ques t ions  posed a r e  shown on Graph 48 and the  
4 

d i r e c t i o n  of change o q t h e  accompanying overlay. A l l  ques t ions  drew a 
- - - - - - - - - - - -- - - - - - - -- - - - - -- - - - - 

' , response ,  whereas on t h e  f i r s t  ques t ionnaire  t h r e e  went unrecorded. 

She s t a t e d  he r  self-awareness i n  t h e  observation t h a t :  j 

. 
I am good a t  a l t e r i n g  my,behaviour. I 4 o n ' t  l i k e  t o  
though. I ' m  seeking t o  express my genuine s e l f ,  although 
I ' m  s e n s i t i v e  t o  people, I don't want t o  shock them, o r  
h u r t  them - people don' t  r e a c t  w e l l  t o  changes i n  a person 
they've known a long t i m e .  (Q214) 







I* add i t ion ,  she claimed t o  be ab le  t o  d i s t i n g u i s h  between he r  petson- 

a l i t y  and her  "real me": "Often ... 1 l i k e  s t a r i n g  t o  see through" (Q214). 

.With respect  t o  physical ,  activities, she claims t o  be& 
%., 

much moie aware .of movement, o r  l ack  of i t  and its in-  . 
- flueellee on my a b i l i t y  t o  t h i n k  '(9215) 

P - 
And on the t o p i c  of emotional awareness she claimed t o  be aware: . -. -. 

C) ' Personal  Comments on the  Self-study 
- , 

a )  Progr-s Towards Achievement of a m  

Cynthia admitted t o  using t h e  self-study a s  an " i n t e r n a l  guide1'+ 

(T2 ) i n  attempting t o  achieve h e r  a i m s .  She i t s  e f fec t ive -  30 

- 

ness  i n  re@iz%ng c e r t a i n  f e a t u r e s  of anger, and caus- 
- - P - 

i n g  h e r  t o  ques t ion many ac t ions  b f  *he s e l f  - 
study was a more c y c l i c a l  na tu re  of exis tence  - more ups &d downs - 
caused by a degree of despai r  (T2 ) through t h e  opening na tu re  of t-he 

70 --', 
self-discovery. 

w b) Aspects Causing Dis t rac t ion  . 
i 
/ 

The p a r t i c i p a n t  &mmenied pr imar i ly  on he r  "more questiorkng" 

a t t i t u d e  (T2140) towards aspec t s  such as negative emacions which yas 

Cynthia used phrases (T2205) such as "calmed, down" and ''be r i g h t  
i* 

there" t o  descr tbe  t h e  e f f e c t  t h e  self-study had on h e r  a b i l i t y  t o  con- - 

%+- 
c e n t r a t e  h e r  a t t e n t i o n .  

- 



C 

The par t ic ipant  claimed that she was more i n  control  (TZZm) 

although she real ized ju s t  how hard this was t o  accomplish. A tangible 

* l 
r e s u l t .  of t h i s  change was that-%ecame more tolerant!' (T2270). 

i r  

, e )  Self-awareness . 
-a- a- A A " 

Adding , ins ight  t o  t h i s  categbry w a s  Cynthia's comment t ha t  she 

"saw distinctform between my personali ty and something more me" 
(T2308' 

- - - -  - 
- - a c h  torevet, s h e  claimed- to be laare=sware espeda&y-& he=- 

physical actions (T2315) and expressed t h i s  through the phrase "being 

aware of not being -are". 

She claimed t o  have no d i f f i c u l t y  a t h  the problem of observing 
0 

the moment and*.recording a t  a l a t e r  t i m e .  -1n f a c t ,  she s t a t ed  that: 

%hen i t  came t o  wr i t ing  them down I could remember &vidly1* (T2359). 
- - 

Elaborating 'upon t h i s  she mentioned "I was very aware of s tofping myself 

and looking a t  mjrself i n  the  middle of something, which is r ea l ly  hard 

t o  do" (T2365) She developed this theme fur ther ,with  comments up& her 

awareness of her habi tual  nature. Cynthia s ta ted  tha t  she f e l t  herself  

recognizing her habi ts  more and asking %as tha t  1ue?"-<T2~~~) .  Some- . 

times this caused her t o  becorne f ea r fu l  of the consequences and "to go 
- 

i n t o  a shell". - "  

1 

a) . ways of i m a m i d  

Cynthia ranked the folloving sources or  ways of learning which, - 
applied t o  her project:  



observation 

reading r e l a t e d  books 

contemplation 

ind iv idua l  p r a c t i c e  

taking lessons  from an expert  
<- - -  - - 

programmed lea rn ing  course L- 

seeing a p resen ta t ion  

l i s t e n i n g  t o  a record 

l i s t e n i n g  t o  a &lec tu re  

,/The responses t o  t h e  ques t ionnaire  f o r  t h e  following s e c t i o n s  

on Graph 49. . L - - 

" 

b) . Concentration 'of At tent ion 
-- - - 

Towards t h e  end of t h e  study Cynthia &de t h e  following 
i 

o r a l l y :  

a r e  p l o t t e d  

I f i n d  t h a t  due t o  my e f f o r t s  t o  account f o r  my experi- 
ences (wri t ing  i n  t h e  journal )  through t h e  self-study,  I 
focus my ehergy on my p r o j  e c t  . ' (OC2) 

* b 
She added i n  the  journal : '  i 

Am learning h 0 w . t ~  t r a i n  my e a r s  t o  recognize and w r i t e  < 

down melodies, i n t e r v a l s ,  rytlntts. (52,) 

Thfs was re inforced later by t h e  statement: 
- 

- -3% X i i j o m n t p a t t h e  v i s i o n  or= ,oranyone, t r y i n g  t o  do 
t h e  exerc i ses  f o r  vocal' muscular s trengthening i n  t h e  

-- -- v e e  rexr: wearing a l eg i t ima te  bow- .. 
t i e  and watching i n  a mirror  my l a r y n x - t r a v e l  up 
carrying t h e  b w - t i e  a long its r ide .  (JZ1.,) 

*, 

and down, 
, 

She d i d  mention i n  the-interview t h a t  she had problems 

t h e  p ro jec t  becauqe of t h e  s i t u a t i o n  she found herse l f  

- *. 

concentrat ing on 

i n  a t  home. The 





circumstances were not .conducive.  

c)  Self-control  
I 

t h e  self-study d id  not  have a g r e a t  impact upon - 

witbin  h e r  projec t ,  although she d id  saq "I f 
I 

Cynthia fe l t  t h a t  

he r  se l f -con t ro l  needed 
3 

. + 4 
recognize the need t o  now" ( ~ 2 ~ ~ ) .  

h 

3 

a) - self :aijaa=enesg - - - - - - - A -  - - --- a L . - 
V 

The p a r t i c i p a n t  r a ted  t h i s  f e a t ~ r e ~ h i g h l y  but  d id  not  o f f e r  any 
- , 

support ing comments. 
- 
- - ---  - 
- 6 -- 

- =;-====:\- - - 
- - - - - - - -- - 

e )  Speed 

Although she d i d  not  r a t e  this f a c t o r  she s t a t e d :  G 

'e- 
I think more quickly. Again, I speak of my i n t e r n a l  pro- 
j e c t s  which are, some of them, j u s t  on the  verge of *lead- 
i n g  i n t o  e x t e r n a l  p r o j e c t s  based on them. (QZI9) - 
f )  Thoroughness 

Although r a t i n g  this - e f f e c t  Wghly, s h e  .did not  o f f e r -  any w r i t t e n  -- - 

cements i n  support; 



Part  111: Observation by Outsiders 

C o w n t s  -o,n the Changes i n  Personal 
. 

Character is t ics  Due t o  the  Self-stud2 . 

Don, a c lose  f r iend of Cynthia's offered t o  be an observer of 
* 

L- . I - .. _ -_ .- - - - --' - - -- - 
- Cynthia's progress, - -E-ukn. ion b e f o g ,  '&-xi, a l s o  a par t ic ipant  i n  the - - - 

"L P - 
study-, yas aware of Cynthia's t o l e  within the group, but did not ac t ive ly  

changes" (T3165) i n  t he  a rea  of negative emotions. More spec i f i e s l l y ,  he 

described, i n  same" d e t a i l ,  har she moved from being qu i t e  shy and- "always 
3 - 

overly concerned about a ther ' s~impressions of her.  Heclaimed tha t  she 

was "more wi l l ing  t o  say what sh; thinks and less wil l ing t o  accommodate 
- 8 - 

t o  people" (T3167). . 
%. b) Concentration of Attention 

Don observed features  which have a bearing upon t h i s  aspect such 
k, - 

as: ' 'better organized" ( ~ 3 ~ , j  and "more determined" (T345), which led t o  
8 .  - 

a general s&ng .up t h d  she was wre "able t o  concentrate 0x1 tasigs" 

(T330). In  addit ioo,  he f e l t  she was more aware of h e r  concentration 

"which helped her during the. day". 



c)  Self -control. 
- 

The one anecdote which"Don to ld  had bearing here, as he s t a t ed  Y f i  a 

. - 
that *through the  study t i m e  Cynthia-became less anxi& over changes which 

occurred from day-to-day, 'especially i n  her  reactions t o  her  posi t ions  a s  
L f 

- 

a s d s t i t u t e  teacher (T386). i 

% ,  

The only aspect which Dan note2 a s  changing s ign i f ican t ly  was her 

f e l l  this was a result of ;he self-study. - 
-- 

/ 
- / 

B) . Comments on the  Relationship ~ e & e e n  Persgnal I 

Character is t ics  (Self-study) and the Project  
iP 

Don mentioned t h a t  she revealed morq concentration oe her  project  -. i * -+ 

de f in i t e ly  worked through her  singing book" (T350). 
A - . 



1 
1 I 

3 , 

1 - - - 3 ~ 4 4 ;  

: 

1 
CHAPTER NINE: CONCLUSION AND SPECULATION - * - 

P a r t  I: Summary of t h e  Resul ts  i 

- -- 

A) The P a r t i c i p a n t s  as Representat ive Individuals  
- 

- -- -L. & 

The L%zthod-of2 &msing t h e  p a r t i c i p a n t s  has been mentioned pre- 

v iously;  the  type of person chosen w i l l  be commented upon i n  t h i s  sec t ion 'I 

i n  order t o  examine po i b l e  b iases .  Three of t h e  f i v e  
-- 

-- - - - - -- - - - r - -  - - - = =  - : - - 

involved i n  education as teachers ;  t h e  o thers  were a 

s tudent .  A l l  of t h e . p a r t i c i p a n t s  had at tended a un ivers i ty .  It can be 
-7 

s a i d  t h a t  they were w e l l  educated and concerned about education generally. 
I ' 

For this reason tdey may no t  c o n s t i t u t e  a r epresen ta t ive  sample, although, 

this i s  not  t o  s a i  t h a t  people who are no t  we l l  educated nor  u n i n t e k t e d  

.in edttcation wou;lbnot % e - i n t e r e s t e d  f n  a sel i-study.  - 
A- 

A i l  of t h e  p a r t i c i p a n t s  were outspoken itgd eloquent c r i t i c s  of 

t h e i r  p a s t  experiences i n  educat ional  i n s t i t u t i o n s .  They r e f e r r e d  t o  the 

boredom, the  i r r e levance  and t h e  f r u s t r a t i o n  encountered i n  schools. Two 

people had f e l t  these  f e a t u r e s  s t rong ly  enough t o  j o i n  t h e  teaching pro- 

f ess ion  i n  an at tempt t o  ma+.e amends; a l l  of them had taken some form of 

earning &to t h e i r  awn hands. They w e r e , ,  a s  a group, motivated, and 
if''- 
'wished t o  f u r t h e r  t h e i r  learning of new s u b j e c t s .  Iforeover, when they 

, had t h e  n a t u r e  of the p r o j e c t  explained t o  them, a l l  reg i s t e red  i n t e r e s t .  

This,fn p a r t ,  was r e l a t e d  t o  t h e  s e l e c t i o n  procedure used and does + ,  

/ 
r e v e a l  a c e r t a i n  b ias .  

- 
The way they ised t h e i r  l e i s u r e  time w a s  a s i g n i f i c a n t  ind ica to r  

F 

% of t h e i r  d e s i r e  t o  improve. Most p a r t i c i p a n t s  had diverse  i n t e r e s t s  



represbnting t h e  f i e l d s  of physica l  exerc i se ,  t h e  a r t s  and genera l  intel- 

- l e c t u a l  i s sues .  A l l  p a r t i c i p a n t s  were readers  who looked t o  books f o r  

information and s t imula t ion,  a s  we l l  a s  simply a way of r e lax ing  i n  t h e i r  

l e i s u r e  time. When quest ioned a s  t o  t h e  use of t h e i r  l e i s u r e  t i m e ,  f o r  
- 
purposes of self-development, i n  t h e  s p e c i f i c  sense, they responded 

- - 
. -- 

var iously .  Four of t h e  f i v e  recorded t h a t  they used t h e i r  reading, i n  

some form, a s  a source of self-development. Not one s t a t e d  ha-ng 

-- - - - -at tended a - n ~ ~ f + &  numexous ~ ~ Q u P s - w ~ ~ C ~  grewas - t h e  19Xlkprogsgssed ,  =- = - - - ,. 
but  a l l ,  i n  sane way o r  form, could be s a i d  t o  b e  i n t e r e s t e d  i n  s e l f -  

growth and c e r t a i n l y  were quest ioning individuals .  

The prejudgment of i n t e r e s t  i n  self-development was made a t  t h e  

o u t s e t ;  indeed, as has been seen,  t h e  f i r s t  ques t ion on t h e  question- 

naire e l i c i t e d  a response'which confirmed t h e  information derived i n  t h e  - ~ 

i d t i a 1  interview. Thus, whether b y  desi-@, through t h e  s e l e c t i o n  pro- 

cedure, o r  by chance, t h e  study'included people who c o u l d b e  s a i d  t o  be 

motivated t o  some ex ten t  towards causing change i n  t h e i r  personal  l i f e  

f 
p a t t e r n s ,  and people who saw t h e  p o s s i b i l i t y  of change. The study re- 

€ quired  people of this nature .  Moreover, t h i s  c h a r a c t e r i s t i c  of the  

p a r t i c i p a n t s  simply revealed  Gurd j i e f f ' s  claims t h a t  people who a r e  

w i l l i n g  t o  study themselves a r e  op&to "B" type iqf luences  o r  have a 

'*magnetic centre", 
- - - - - - -- - -- - - - - - - -- - -- - - -- - -- - 

c- 

The study included people who had a few'close personal  f r i ends ,  
/ 

n o t  people who had a v i d e  range of acquai tances. They considered P 
c lose ly  who t h e i r  f r i e n d s  A r e  t o  be and 'proceeded slowly t o  akquire 

. * 

them, although not  i n  a ca lcu la ted  manner. ,Ail of t h e  p a r t i d i p a n t s  had, 
.I , 

t o  sane ex ten t ,  -some concern over r e l a k s h i p s  wi th  t h e  opposite  sex.  



This ranged fromGeorge's shyness and Katherine's concern over h e r  up- 

s e t t i n g  'over-reaction through t o  Pam'.s prolonged i n a b i l i t y  t.0 make even 

one l a s t i n g  re la t ionsh ip .  They a l l  mentioned i t  i n i t i a l l y ,  some b u i l t  

i t  i n t o  t h e i r  o v e r a l l  aim t o  t h e  se l f -s tud o the rs  r e f e r r e d  t o  i t  
A 

1 

regu la r ly  wi th in  t h e  d a i l y  journal .  

I n  this regard ,  a l l  of t h e  p a r t i c i p a n t s  used t h e i r  c lose  f r i e n d s  

i n  order  t o  s o r t  out  important i s s u e s ,  analyze behaviour p a t t e r n s  and, 

With respect  t o  personal  r e l a t i o n s h i p s  then, i t  can be s a i d  t h a t  

t h e  group represented people who were concerned about o t h e r s  i n  a deeper 

sense and themselves and tbeir d e v e l o p k n t  a s  seen through t h e  i n t e r -  

a c t i o n  wi th  t h e i r  c l o s e  f r i ends .  Not ohe person could be viewed a s  a 

x e l f - s t r i v i n g  " 1 0 n e r ' ~ o r  a seeker  of unique and ind iv idua l  p a t h 6  For 
- 

this reason,  they could not be  considered unusual i n  t h i s  regard. . 

Fina l ly ,  &hen analyzing t h e  s e l f  -concept of t h e  ind iv idua l s  
J 

involved, four  of t h e  f i v e  ( the  exception being Don) gave an indicat ion '  

of lacking self-confidence o r  being f e a t f u l  of s i t u a t i o n s  involving 

o the rs  &ovn t o  them. Once again  these  four  wrote t h i s  aspect  i n t o  

t h e i r  aim t o  t h e  self-study.  Only Don revealed a high degree 03 goal 

o r i e n t a t i o n  which would s i g n i f y  a s t rong  sense of self-confidence. The 

group-cer ta in ly  could no t  be  considered t o  be c p p r i s e d  of uni&ly 

s t rong ind iv idua l s  s t r i d i n g  f o p h .  wi th  c k f  idence through ever-expanding 

goals  towards same - s t a t e  of "nirvana". 

I n  concluding this sec t ion ,  i t  may be s a i d  

group were represen ta t ive  of s o c i e t y  a t  la rge  i n  

t h a t  the  members of the  

-- 

t h e i r  self-concepts , z 



t h e i r  a b i l i t y  t o  r e l a t e  t o  o the rs  and t h e i r  va r i ab le  i n t e r e s t  i n  s e l f -  , 

development. They may not  be seen as '  r e p r e s e n t a t i v e  i n  t h e i r  l e v e l  of 

education* t h e i r - i n t e r e s t  i n  learning more about o the r  s u b j e c t s  and . 
7 

themselves and t h e  use of l e i s k e  time p a r t i c u l a r l y  i n  t h e  amount of 

reading they do. The one outstahding f e a t u r e  of a l l  members of t h e  group 

was t h e  wi l l ingness  t o  undergo a process which could poss ib ly  lead t o  a 

change i n  t h e i r  very personal  l i f e  p a t t e r n s  and t o  learn something 
/ 

t o t a l l y  - new. Not - -  a l l  -- people would b w i l l i n g  t* undergo such a process - - 

- > - - = 

due l a rge ly  to t h e i r  lack of motivation t o  cause a -majorpersona l  change. 
I. r 

Bf Summary CO-nts' on t h e  Self-study 

i 

< 

a )  Aim of t h e  Self-study .\ 
. ,  

A s  has been s t a t e d ,  t h e  f i v e  p a r t i c i p a n t s  claimed they wished t o  

c r e a t e  a change i n  themselves and f m n d  l i t t l e  d i f f i c u l t y  i n  expressing - 

di rec t ions .  Two people (Don and Pam) s t a t e d  t h e i r  aim i n  a f a i r l y  

general  sense - t o  deepen t h e i r  understanding of themselves and t o  develop 

themselves t o  the  f u l l e s t  ex ten t  - and e labora ted  l i t t l e ,  while another 

(Cynthia) provided an exhaustive list of wide-ranging aims. The other  

" two f e l l  wi th in  these  limits. But a l l  w e r e  unequivocal i n  t h e i r  s t a t e -  

ments r e l a t i n g  t o  changes towards which they could work. 

One of t h e  more common aims r e l a t e d  t o  a gain  i n  self-confidence, 

- 
- -- -- -- 

what o the rs  may th ink  of them (George, Pam, Cynthia and t o  some ex ten t  
A 

Katherine). One person (Katheride) . commented on the  wasting of energy 

-% worrying about s i t u a t i o n s ,  one of which was-what o thers  th ink  and do i n  
, 



, r e l a t i o n  t o  h e r s e l f .  This seemed t o  be a s p e c i f i c  manifes ta t ion  of t h e .  
P 

l ack  of  self-confidence, which w a s  hinzed a t  i n  t h e  o t h e r  s tatements.  

A l l  of t h e  p a r t i c i p a n t s  w e r e  a b l e  t o  i d e n t i f y  behavioural  outcomes and 

one of t h e  most common was a decrease i n  anxiety over s i t u a t i o n s  involv- 

i n g  o t h e r  people and t h e  obvious inc rease  i n  con t ro l  and assurance i n  new 
Z 

- 
s i t u a t i o n s .  

\ 

A l l  p a r t i c i p a n t s  who completed t h e  self-study claimed t o  have 

succeeded i n  making progress towqrds t h e i r  a i m  wi th  s ta tements  such a s  t h e  
- - - - - - 

- A -- -- - - -  - 
- - - - 

following supporting t h e i r .  claim: 

from Pam: -I f e e l  more in tegra ted  - calmer. (Q21). 

from Don: I have become less anxious about the  d i r e c t i o n  
I wish my l i f e  t o  take.  I have become more 
t o l e r a n t  of others. . . I  have developed more con- 
f idence  i n  my own a b i l i t i e s  and am less f e a r f u l  
of undertaking new pro j  ec t s .  (QZ1) 

\' 

from George: I am more self-accepting..;I'm less concerned \ 4 
about what o t h e r s  th ink of what I ' m  doing. (Q21) # 

" from Cynthia: become l e s s  a d o u s . .  . increased self-awareness 

From this point  f o r w a r d ' a l l  references  w i l l  be derived from t h e  

four  of t h e  f i v e  p a r t i c i p a n t s  who completed t h e  self-study and the  'project .  

It should be repeated t h a t  t h i s  s e c t i o n  of t i e  self-study was in- 
* - 

s e r t e d  i n  order  t o  focus on t h e  more common f e a t u r e s  of personal i ty .  The 
- - - - - - - - - - - - - - -- - -- --- -- - 

purpose can be more c l e a r l y  explaided by s t a t i n g  t h a t  the  recording of  

i n c i d + y e s e n t i n g  any of these  fea tu res  should represent  an aware- 

ana lys i s  w a s  encouraged o r  required;  i n  f a c t ,  during 
\ t 

t h e  in t roduct ion t o  t h e  study i t  wag s t a t e d  openly- that  mere recording of 



< .  

such inc iden t s  was a l l  t h a t  was required.  

With only one o r  two exceptions,  t h i s  s e c t i o n  was completed. The 

p a r t i c i p a n t s  had l i t t l e  d i f f i c u l t y  i n  iden t i fy ing  fea tu res  of: ly ing ,  

i n t e r n 3  and e x t e r n a l  cbnsideridg,  negative emotions, i d e n t i f i c a t i o n  and 

imagination. 
- 

AS one would expect  many of t h e  p a r t i c i p a n t ' s  aims were l inked t o  
-- 

one of t h e  aspects  causing d i s t r a c t i o n  a s  represent ing a f e a t u r e  of t h e i r  

pe r sona l i ty  which they wished t o  see a l t e r e d .  The one most favoured was 
- - -- 

- - - - - - - - - - 
- 

" i n t e r n a l  considering", wi th  four  out  of t h e  f i v e  p a r t i c i p a n t s  s t a t i n ;  an 

aim d i r e c t l y  r e l a t e d  t o  t h i s  f ea tu re .  Nobody, f o r  ins tance ,  s t a t e d  t h a t  

they were concerned about t h e i r  tendency t o  l i e ,  o r  t o  r e v e a l  one o f . t h e  

/ 
negat ive  d t i o n s  such 

p a r t i c u l a r  i n t e r e s t  t o  

( i d e n t i f  i ~ a t i o n ) ~  

1 )  Lying. 

' feature,  some of 

h .  

a s  anger, o r  t o  i d e n t i f y  excessively wi th  a 

t h e  detr iment of t h e i r  genera l  development 

A l l  p a r t i c i p a n t s  s t a t e d  c l e a r  examples of t h i s  

which w e r e  r e p e t i t i o n s  of what they had s t a t e d  on 

t h e  f i r s t  quest ionnaire.  One p a r t i c i p a n t ,  Pam, added t o  he r  examples 
I 

by s t a t i n g  t h a t  she  had become "much mare aware of ins tances  when I 

was not  t r u t h f u l "  (Q22). This d id  not appear t o  be a f e a t u r e  of 

p a f t i c u l a r  importance wi th  t h i s  group a s  most p a r t i c i p a n t s  simply . 
recorded inc iden t s  of such behaviour without comment, and did  not  
- - - -- - 

mention them wi th  any degree of r e g u l a r i t y .  

-- - 

. 2)  I n t e r n a l  consideriqg. + This fea tu re ,  a s  mentioned above, 

represented a focus i n  t h e  self-study f o r  a  majori ty of t h e  p a r t i c i -  

pants .  A l l  w e r e  ab le  to  i d e n t i f y  cJear examples which, when l inked 



with t h e  number of references  made i n  the  journals ,  comprised a 

. p i c t u r e  of clear focus and iniportance. Once again fkere was a / 
.d 

degree bf dup l i ca t ion  between t h e  f i r s t  and second ques t ionhaire  

a ,  f o r  example, Don mentioned school r e l a t e d  examples and George 
a 

, 
dance assoc ia ted  occurrences. - Reference t o  tk-mmax-made i n  

' seet-ion a )  above, reveals  theimportance of t h i s  f e a t u r e  t o  this 

group and t h e  changes incurred a s  a r e s u l t  of t h e  self-study. 
t 

One conclusion can be  drawn a t  t h i s  point :  a l l  p a r t i c i p a n t s  who 
- - - - - -  

- - - - - - 
- - -  - 

- -  - - - - -- - - - 
- - - -  

- ---- 
- - -- 

s e l e c t e d  t h i s  f e a t u r e  as an aim remarked upon- t h e  s i g n i f i c a n t  change 

L- as a r e s u l t  of t h e  self-study.  

3) External  considering. To c l a r i f y  the  f e a t u r e  of in-  

, ternal considering f and t o  focus on a s i t u a t i o n  i n  which o n e p t s t  

th ink of o the r s  (thereby increas ing awareness), t h i s  f e a t u r e  was . 

included. A l l  pa r t i - c ipmts  recorded occurrences in-which they - 
- 

helped o the rs ,  o r  thought abobt o the r s ,  i n  s i t u a t i o n s  i n  which they . 3 1 
would n o t  normally p a r t i c i p a t e .  None of t h e  ind iv idua l s  i n  t h e  

' 

study mentioned anything unusual nor over-emphasized t h i s  

f ea tu re .  
C 

4) Negative emotions. This categbry was sub-divided i n t o  
/ 

e i g h t  s p e c i f i c  negative emotions +d included recogni t ion  of 

these  i n  o the rs  as w e l l  as an themselves. The change d i r e c t i o n s  

- 
. ---- - --- 

-- 

are recorTeX-in the  summary t ab le .  There a r e  two poss ib le  ways of 

- -3xtLprg-s- of t h e  t ab le .  A change may ind icd te  

simply g r e a t e r  r e c o r n t i o n  o r  awareness; o r ,  i t  may i n d i c a t e  an 

increased a b i l i z y  t o  contro3 these  fea tu res .  For ins tance ,  under - 



--- - -- - -  -- --- ---- -- 

+ 

, 
t h e  f e a t u r e  of  anger, George recorded a p p s i t i v e  change. This 

could be i n t e r p r e t e d  as being a g r e a t e r  awareness of h i s  anger. 
t 

On t h e  o t h e r  hand, Don recorded a negative change, _which may iGdi- 
I 

---- 

c a t e  less awareness 0.r g r e a t e r  con t ro l  of himself i n  s i t u a t i o n s  in- 

volving anger. The c lues  t o  t h e  i n t e r p r e t h t i o n  occurred i n  the  

L journals  espec-ially , and generaaly revealed g r e a t e r  awareness f i r s t ,  - -- --- r .+ 

t o  b e  followed by g r e a t e r  control .  Pam, Don and George a l l  r e d d  

. : (this g o g r e s s i d n ,  although k ~ r g e  did  not  proceed a s  f a r  as* the  

The same a n a l y s i s  can occur wi th  t h e  f e a t u r e  of boredom in-  

B I volving George and Cynthia. 
- 

I n  suunnary then, no clear p a t t e r n s  were revealed i n  t h i s  a r e a  
k 

as i t  seemed t o  depend so, much 'upon the  W v i d u a l  (no change 50% 
4 L 

+ 
A 

of responses; p o s i t i v e  change = 23%; and,negative-change = 27%), bu t  - . 
- 

-r 
- - 2 -  

- 
r ?  

t h e  aspect  of negat ive  emotion was very much a p a r t  of t h e  s e l f - t -  . - * C - 
awareness f a c t o r ,  a s  w i l l  be seen. 

5) I d e n t i f i c a t i o n .  A l l  p a r t i c i p a n t s  had . t h e i r  own personal  

a r e a s  of enthusiasm o r  concentrat ion,  but  n ine  appeared "controlled" 
9 

by them. Over t h e  two month per iod very few changes occurred in - 

t h e i r  lists, signify& a s t a b l e  focud but  not  a dominating one. %. 8 
3 -c 

Only one ind iv idua l  (Don) recorded an observation which could imply -2 -& 

C 
- - - - - - - -- - a t e i i d e a ~ ~ o ~ c ~ e ~ ~ n v o l v e d I n  an i d e n t i f i c a t i o n  : 

- ---. 
s t r i k e  a balance between work and C. (J222). 

This d id  not  represent  a t rend i n  t h f s  indiv$dualls  behaviour nor 

? 
. 

was i t  seen i n  any o the r  journal  o r  recorded comment. 



In conclu&on, the  individuals had t h e i r  awn iden t i f ica t ions  

which did not seem t o  consume them t o  a detrimental extent and the ,  
Y 

self-study had no e f f ec t  i n  revealing any tendency i h  t h i s  direct ion.  , 

, - 6) Imagination. This fea ture  causing possible d i s t rac t ion  
A 

a l s o  proved of l i t t l e  s ignif icance within this group, A l l  p a r t i c i -  _ - - - - - - -  - 
i 

pants recorded incidents  i n  which they considered themselves ' 

f 

r 

imagining they could do something, b&t upon t rying proved unsuccess- 

L 
f 

body -commented upon any s ign i f ican t  changes. 

In  summary, i t  can be s a i d  tha t  i f  the aim of the  study is 

linked t o  one of these features  then not 'only does awareness in- 

f 
crease but,  accor&ng t o  the evidence i n  the  case s tud ies ,  changes 

Y 

4 3  
occur i n  a pos i t ive  direct ion.  I f  the features  a r e  not linked t o  

* .  
- - - - - - --- 

- - -  t 

the  aim then a l l  tha t  can-be sa id  t o  occur i s  simply an awareness 3 
F 

of the feature.  The members of t h i ~ . ~ a r t i c u l a r  group tended t o  

, focus on in t e rna l  considering a s  an aspect.causing d is t rac t ion  and 

succeeded i n  overcoming this feature.  Another group of Individuals 

'may have s t a t ed  tha t  they were consumed by par t icu la r  iden t i f ica t ions  
*> 

' or.by spec i f ic  negative emotions and made e i t h e r  the  aim of the5r 
-r 

self-stady. ,The important point  i s  tha t  i f  an aspect causing dis- '4 
4 

-- - - - - - - - - -- f rBCtion-iSfOCUBed~rpm---aaaim,-Ptt.l=cd& om3ys- 
* 

t ha t  changes can be expected i n  thgt feature.  A 

d 

c) Concentration of Attention 
* 
i 
2 

The summary t ab l e  shows ten  pos i t ive  chan8es apd four negative 
- 

2 
-r 

changes i n  t o t a l .  Cynthia did not consistentl$ record on the two question- 





214 - - - 
a : 

* 1 

n&res, making i t  necessary t o  drop her  i n  a l l  but one question. 4 

The 'number of pos i t i ve  -changes was Go.  and one-half times the  
i 

number of negative changes s ign i fy ing  t ha t  the  self-study had an overa l l  
.' 

1 

pos i t i ve  e f f ec t  on the  pa r t i c ipan t ' s  a b i l i t y  t o  'concentrate h i s  or  her  
4 

IC + 

a t ten t ion .  r 

- .  J 
/ 

The spe-cifi&eatures of concentration of a t t en t i on  can be analyzed 

a s  follows. The a b i l i t y  t o  complete projectsPwh$ch -people s t a r t ,  in- 
& 

creased pos i t ive ly  i n  two of t h e  th ree  cases recorded  (question 1 ) .  Don's 
-- 

9 
-- 

I* f ind  t ha t  I complete near ly  every pro j ec t  I start because P 
+ 

- I plan f o r  each one ca te fu l ly .  
- 8  

5, 
i: 

Similar ly ,  the  a b i l i t y  t o  focus a ta lk ing  t o  peo =+ 

4 - - d  
- 

ing on a task  without allowing t he  mind t o  wandep increased oh a Wo t o  
,- 

one basis . '  The same frequency ex i s ted  when t he  pa r t i c ipan t s  w e r e  
-- 

. , questioned _ a s  t o  the  a b i l i t y  t o  complete a t ask  within _a given time pe r iod  + - -A 

2 

(quwt ion  3) and the  a b i l i t y  t o  complete a project  without f ee l i ng  
* 

* 

f ru s t r a t ed  (question 5). r - 
* 

There was no c l e a r  change d i rec t ion  f o r  fee l ing  a sense of qpifica- 

t i o n  of physical  a c t i ons ,%mt lons  and thoughts when working on a task 
- - 
- 

(question 4 )  aes  represented by George's comment: 

When t h e y i s  un i f ica t ion  I f i nd  I can work with ease. 
I may noLbe  ab l e  t o  do t ha t  much b e t t e r  but there  i s n ' t  
such a waste sf energy f ight ing.  For a month o r  s o  I 

_ - _ - - _ - - - - 

was unable t o  experience any uni f ica t ion  a t  work. It w a s  
- -- 

aTiglilyT-rUXrating experience. A l l  I wanted t o  do w a s  
ge t  out. Now t h a t  1 ' m  i n t e r e s t ed  i n  t h e  current  p ro jec t  f l  

is going much m r e  smootfi h r  
- 

The s l i g h t  pos i t ive  note towards t he  end of the  quotation suggests that 
1. 

&ile there  was no M a t e  e f f e c t ,  t h e r e  could be  some e f f e c t  over a .  -- _ _ i l  

3 . more lengthy period of time. 



* 

The fea ture  of \selecting e f fec t ive ly  a c t i d i i e s  which. a r e  re la ted  

t o  the  task showed no c l ea r  change (question 6 ) .  
4 

In  conclusion, i t  would appear tha t  the self-study did have a 
e % 

m o t i c e a b l e  e f f ec t  on the par t ic ipants '  a b i l i t y  t o  ~ o n ~ e n t r a t k  t h e i r  
% 

- 

a t t en t ion  especial ly  i n  the aforementioned areas : 53% of the-responses 
% f 

- - A- u - - - - - - - - - - - - 
"ere a pDsitive shange; 212 of a negative nature; and 21% of no change. 

R A - 

d) self-control  

In  the  area of .  self-control  the  trend changed draaiatically as  nine 
---------p- ~ ---- - - - - -- - - - - -- -- - -- -p---p-.--p 

n&ative changes occurred t w  only f i v e  pos i t ive  changes ; twelGe no changes 

were recorded. With t h e  support of the previously documented evidence i t  

is possible  t o  i n t e rp re t  these f igures  by saying that the  people be& 
3 

&re aware of t h e i r  la&?% self-contro;. Pr ior  t o  the study they res-. 
, 

pondedl i n  a fashion s ignifying a measured degrde of self-control .  As a Fu 
i 

r e s u l t  of the  s t c i  rhey cla$med to- awakened-tt the&' rackof-self;- - 

* -  

b control .  . Only-one par t ic ipant  s t a t ed  tha t  the self-study decreased his 

self-control;  George sa id  t h a t  he let his emotions go more these days. - 

Pam's statement supports the  more aware interpreta t ion:  

I have discwered tha t  I don't always control  my-physical + 

movements. % (Q2*) 

G o r g e v  s compedt lends mgre support : P 

Don was the  only par t ic ipant  who claimed some pos i t ive  changes of appre; 
a '- 

-- - z 
c iab le  value ( three p ~ s i t i v e s ,  po negatives and four no changes). His-" 

statemen- add a d i f f e r en t  col& t o  the  outcome, and opens another in te r -  
- - - -  

f' 

pretati&: tha t  o f  the  self-study h a p i n g  self-co&bl. But he was the 



only one who recorded i n  t h i s  fashion: 

I f i n a  tha t  I do not decide a s  quickly a s  I once did so I 

f - f x q y s e l f  changing mg mind l e s s  frequently. (Q210) 
' k d  

and f urthernicre : \.- --.. 
=. 

"a- 
Now, I am more have to- say so I . 
l i s t e n  ra ther  

2 

--- - - - -  -- - -- A - A 

? .  With respect a s  described by the 
. . 

various descripte-rs Question 5 re fe r r ing  

-- ~ = ~ ~ ~ ~ ~ ~ ~ ~ & ~ ~ s f ~ ~ n = ~ s ; t e ~ ~ & f - c o f t t r o f - -  
- -- - - 

- 

,'revealed a negative change. Again, using the statements made i n  the - - 
j o w l s  and on the questionnaire as a bas i s ,  i t  is poss ib lea to  i n f e r  tha t  

> 

- 

the  self-study simply revealed t o  the  par t ic ipants  j u s t  how l i t t l e  control  

1 
they have o w '  George sllmmarized t h i s  inference w e l l  when he 

A 

- 
s t a t e d  t h a t  he realizb just how much hi reac ts  t o  things and, thus,  - 

. -  
, I .  - - - 

Greatesihls arn anger, f ru s t r a t i on  and nervousness (T21165-1185 . e 

I 

In  conclusion, George's one statement refer-  
?-- 

/ "c, 

fing t o  leps sk f - con t ro l  (which was qual3fied durini'the second taped 
/li 

* 

\ "  
) , fll the par t ic ipants  recosded an .increased awareness of s e l f -  ) ... 

i /' 

ccmtrol. &mge and Don were the negative and pos i t ive  poles respectively 
r 

t . . 
-wi th  Pam axxi Cynihia f i l l i n g  i n  the  rpecirum. The self-study only 

2 0 -% 
', 

awakened the par t ic ipants  t o  a more accurate appre&ation of this fea ture  . G: 
.$ 

of t h e i r  bebviour; i t  did  not cause them t o  change t h e i r  a b i l i t y  t o  con- -- - - - - - - - - -- - - -- - - - -- -- - 
e - 
+ 

t r o l  themselves. This i d e r e n e e  is  drawn mainly from the comments made 
- 

- 
&' r 

ora l ly  and i n  the  wrf t ten  form, while the f igures  on the summary t ab l e  If 
i 

2 

b r- 

revea l . fess  in this direct ion.  



- 

e) Self-awareness 
L 

The figures from the. summa Se ?or-seif=awareness are as clear 

-f& 
'as those for concentration of attention, with a positive change being 

recorded 50X of the time; negative changes 12% and 'no change -25% of the - 

time. The c-ents recorded Go behalf of all participants' supp&ted the 

- - - u -  L A  - 
figures, unlike those on self-control. 

- 

Some of the more outstanding comments which support these figures - - 

XI from George: One instant I feel and act one way, and then 
shortly after I feel and act differently. 

s is a new realization. I used to think I 
M d  one personaUty for all occasions. ( ~ 2 ~ ~ )  

7 

Don clalmed a heightened awareness of another self (personality) 

as well as himself, especially whilst teaching (T2). Similarly, Pam 
, 

\ 
t ." _ 

stated it was a "revelation" to her to see the difference between her f -  
- - - - - - -  - - - - 

and her personality. prior to the study, she claimed there was 

Cynthia supported the others by stating that she "saw 

distinctions between my personality and something more me" (T2308) which 
I* 

was new. 
C 

All participants added supporting comments on their increased emo- 

' tional and physical self-awareness. 

When analyzing the internal descripters the folldng patterns are 
n 

l(a]r-focusine;-on awareness of personality changes gccording to 

* circumstances. 
* 1 

2 - drawing c-nt on the awareness of the distinctions between 
- - - - - 

the personality and the "real me". 



4 - r e f e r r i ng  t o  awareness of emotions. 

Questions showing no change: 

musing on the  awareness of one's a b i l i t y  t o  a l t e r  the  per- , - 
- 

sona l i t y  according t o  circumstances. - 4 

- r e f e r r i ng  t o  the  a b i l i t y  to ' ad jus t  quickly t o  changes i n  t h e i r  
. ?'> 

pa t t e rn  of existence. w 

-- - -- 
- -  - -  - - 

- - -- - - - - -- - 
- - = --X<r~~ions-*dkam~a~Fegat~ivP mend t.eECl1. - 

In conclusion, as + th  the  a b i l i t y  t o  concentrate one's a t t en t i on ,  A 

t he  self-awareness f a c t o r  w a s  enhanced through the  self-study.  The r a t i ngs  

on the  smmary t ab l e  were supported by t he  recorded comments. 

- 

C) The Relationship Between t he  Self-study and t he  Project  
.h 

This sec t ion  inves t iga tes  t h e  e f f e c t s  of the  self-study upon the  
> 

sel f -se lected task ,  o r  the  a b i l i t y  t o  l ea rn  something new. The i n d i d d u a l  

p ro j ec t s  were as follows: 

George: a 'modern dance pro jec t  

Katherine: musical scales on t he  v io l a  

Don: a wood carving p ro j ec t  

2 
-- 

Katherine and Cynthia were the  only two who had any background-in 

theirr&osen area.  They had selected pro jec t s  which were new and d i f f i -  - s 

c u l t ,  but within an a rea  of i n t e r e s t  and some exper t ise .  George, Don and 
- 

-- 

Pam were attempting something never- studied before; i t  was a t o t a l l y  new 



experience although a l l  s t a t e d  having an  i n t e r e s t  i n  the  area .  Pam had 

made an abor t ive  at tempt a year ago t o  write a n  a r t i c l e ,  bu t  i t  only 

reached t h e  c o l l e c t i o n  s t a g e  (1979). 

. a) Ways of Learninq 

T h e ' l i s t  of fered t o  the  p a r t i c i p a n t s  was used i n  t o t a l  by Don and 

Cynthia, whereas George and Pam s e l e c t e d  s p e c i f i c  methods. There were no 

outstanding p a t t e r n s  although "taking lessons  from an expert" ranked 1 
-- - --- 

t h r e e  t i m e s ,  2 o n c e  a n d - ~  ,once. This p a r t i c u l a r  group of i n d i v i d u a l s  
- 

obviously f e l t  inc l ined  tawards t h e  consuktation of exper t s  i n  t h e i r  pro- 

j 'ect area.  

There a r e  two ways i n  which t o  v i e w  t h e  i n t e r a c t i o n m e n  t h e  
--=' 

self-study and ' the p ro jec t :  ' f i r s t l y ,  on an ind iv idua l  p a r t i c i p a n t  b a s i s  

and, secondly, on a f a c t o r  h a s i s  (concentrat ion of a t t e n t i o n ,  se l f -control  
- 

and self-awareness).  The f igure$ f o r  both appear on t h e  summary- t a b l e  and 

show t h a t ,  on an ind iv idua l  p a r t i c i p a n t  b a s i s  t h e  self-study d id  have a 

d e f i n i t e  e f f e c t '  upon one's a b i l i t y  t o  l e a r n  somgthlng new. Only Pam , 

' recorded a c o n f l i c t  between t h e  self-study and her  p r o j e c t  and t h i s  
% 

occurred during t h e  second phase of t h e  study.  

The range o f fe red  OF t h e  s c a l e s  w a s  from no more than normal (0) t o  

profoundly ( 5 ) .  The mea6 value f o r  t h e  group w a s  +3.16, i n d i c a t i n g  t h e  - - 

4)ConcentrationofAttnntion t 

4 

The average response f o r  this f a c t o r  w a s  2.8 i n d i c a t i n g  t h a t  the  

average e f f e c t  upon group a s  a whole f e l t  t h e  self-study had a higher than 

concentrat ion of a t t e n t i o n .  Pam w a s  t h e  one person t o  r a t e  t h i s  f a c t o r  



r a t h e r  lowly and supported t h i s  by s t a t i n g :  

, t h e  t i m e  i t  took f o r  t h e  self-study sometimes usurped my - 

wri t ing  time (pro jec t )  (Q217) 

a point  t o  which she  re turned f requent ly  i n  he r  interview. 

On t h e  o the r  hand, Don supported h i s  high r a t i n g  by saying: 
* 
JL -- 

By observing mys f . c l o s e l y  my powers of concentrat ion in-  A- 

creased dramatical ly.  (QZ17) , 

A f u r t h e r  high r a t i n g  by Cynthia was .supported wi th  the  following comment: 

1 f i n d  t h a t  due t o  my e f f o r t s  t o  account f o r  my _e?rperi- 
- - - 

- 

ences (wri t ing  i n  the  journal )  through the  se l f -s tudy,  I I '- 
focus my energy on my p ro jec t  . . (OC2) , 
George touched upon an important. aspect  of t h i s  p a r t i c u l a r  f a c t o r  

when he s t a t e d  t h a t  t h e  self-study caused a c e r t a i n  degree of despai r  and 

f r u s t r a t i o n  when he w a s  aware of 29 paying a t t e n t i o n .  However, t h i s  in- 

creased awareness w a s  t h e  self-study and helped George 

t o  improve - h i s  concentra t i  l d t t e n t i o n  on h i s  reject once he con- - 

- 

7 P c 
i 

f ronted t h e  f rus t ra t io$ .  I n  support of t h i s  he s t a t e d :  
1 

a t t ' en t ion  t o  t h e  d e t a i l s  - how I hold my 
'(VTR 44-60) 4 

His comments dn t h e  f r u s t r a t i o n  l e v e l  per ta ined t o  h i s  d a i l i  a c t i v i t i e s  
C 

4 
which he claimed he d id  not  concentrate on but d id  out  of hab i t .  

c) Self  control^ 

d This f a c t o r  i n  r e l a t i o n  t o  t h e  p ro jec t  was r a t e d  by t h e  group a t  a  
@- 

-meae lev& of -27% - ~ * - o f  i f i h  ~ - i m a m s  rateif i r w - f t h l n v e f y f i i r r  -- 

There e x i s t s  t h e  i n t e r e s t i n g  contradic t  ion  between a reasonably high 

r a t i n g  f o r  the  e f f e c t  of se l f -con t ro l  a s  a  r e s u l t  of t h e  se l f -s tudy on the'  

p r o j e c t s ,  and t h e  r a t i n g s  f o r  se l f -con t ro l  a s  i t  developed i n  t h e  p a r t i c i -  



p a n t s ' l i v e s  general ly.  The former was perceived p o s i t i v e l y ;  t h e  l a t t e r ,  
C 

mostly "no changel 'butwith a negative tendency. It i s  poss ib le  t h a t  the  

p a r t i c i p a n t s  were made aware of t h e i r  l ack  bf se l f -con t ro l  genera l ly ,  a s  

s t a t e d  before, but when it came t o  t h e  focused na tu re  of the  p r o j e c t ,  

they found the  self-study d id  help  i n  developing g r e a t e r  se l f -control  
- .-. 

while working. Pam Lent support t o  t h i s  observation by s t a t i n g :  

I was more aware of what I was doing, 'more i n  c o n t r o l  and 
a o t  w i l l i n g  t o  be put  o f f .  (QZ18) 

--- - - - - - 
- 

although she r e a l i s t i c a l l y  appraised-her e f f o r t s  by adding t h a t  i t  was a 

most d i f f i c u l t  f ea tu re .  
/ 

George added i n s i g h t  t o  t h e  r o l e  of se l f -con t ro l  while working on 

h i s  *;oj&t by mentioning how much he crea ted  h i s  own r e a l i t y ,  including 

anger, f r u s t r a t i o n ,  nervousness, e t c .  (T21165). This r eac t ion  t o  th ings  . , 
b 

OIFI- - -.+ 

w a s  something of which he  w a s  made aware through t h e  self-study and was L 

'$ 
+ 

then a b l e  t o  exerc i se  some con t ro l  over himielf while p r a c t i s i n g  dancing. 

This culminated i n  h i s  s tatement:  "I used t o  be s o  a f r a i d  t o  perform i n  

f r o n t  of people but  now I f e e l  confident  ..."( OCS), reveal ing a s i g n i f i c a n t  I 

measure of con t ro l  over h i s  admitted physica l  and emotional nervousness. 

d) Self-awareness 
- 

The r e s u l t s  recorded f o r  self-awareness through t h e  self-study were 
P 

, t r ansposed  a t  t h e  same l e v e l  t o  t h e  p ro jec t .  Increased self-awareness 

ins tance ,  Georg? a s t a t e d  t h a t  t h e  exerc i se  made him: / 
More awafe of a l l  aspects  of myself. Paying a t t e n t i o n  is 
extremely important i n  a l l  aspects  of l i f e .  Only through & 
awareness of what's going on i n s i d e  is  any s i g n i f i c a n t  
change poss ib le .  (QZl8) i 



More importantly,  he claimed t h a t  the  self-study encouraged him t o  get  

3 

below t h e  preoccupations of t h e  mind thus hexping him l e a r n  t o  dance 

b e t t e r .  As s t a t e d  on t h e  VTR in terview a f t e r  t h e  p resen ta t ibn ,  t h r e e  o r  

four  e n t r i e s  i n  his journa l  w e r e  made each time he p rac t i sed .  The joufnals  

played an important r o l e  i n  heightening h i s  self-awareness on h i s  p r o j e c t .  
' 

& 

Don supported much of t h e  above, but  expressed i t < i n  a - d i f f e r e n t  - 

marmer. H e  claimed t h a t  t h e  Qeightened awareness of self caused by the  

p e l f - s t u d y  allowed him t o  know when his carving s t r o k e  was " jus t  r igh t "  - 
- - -  - -- - 

( ~ 2 ~ ~ ~ ) .  This came about through a l l  p a r t s  of t h e  person being involved, 

sauething which w a s  encouraged by t h e  self-study (Q218). Pam r e i t e r a t e d  

these  sentiments exac t ly  (T2885) and concluded by s t a t i n g  j u s t  how im-  
. ' 

por tan t  and necessary i s  self-awareness (Q219). 

I n  conclusion, i t  is poss ib le  t o  accept  the  f a c t  t h a t  t h e  s e l f -  

s tudy 's  i n f  h e n c e  on self-awareness was f e l t ,  by each p a r t i c i p a n t ,  t o  a 

s i g n i f i c a n t  l e v e l  on h i s  o r  h e r  p ro jec t .  

e )  Speed a 

Although t h e  self-study r a t e d  f a i r l y  s t rongly  a s  being an inf luence  
1 

' upon, the  speed with which one learned,  few p a r t i k i p a n t s  made s p e c i f i c  
4 

cmugents of i n t e r p r e t a t i o n ,  leading ohe t o  be l i eve  t h a t  t h i s  p a r t i c u l a r  

f t o r  underwent some change but  a s  a f a c t o r  was not considered important 7 
by t h i s  group of individuals .  Don did  say t h a t  he never would have 

- - - - -  -- - - - -pp--- -- - -- 
-- - L- 

believed t h a t  he  would complete h i s  p ro jec t  i n  the  a l l o t e d  t i m e  (Q219). 
1 

- - - - - - - 

George added a few more d e t a i l s  i n  suppor taof  the  general  r a t ing :  

But t h e r e  a r e  d e f i n i t q  t i m e s  when the  awareness has 
helped: t o  overcome shyness, nervousness, f e a r  of mis- 
take. Physica l ly ,  i t  helped m e  t o  be aware of my bodily 
p o s i t i o n s  more quickly.  (QZ19) 



. / .  Speed was a genera l  not ion a s  f a r  a s  these  p a r t i c i p a n t s  were con- 

cerned. It could no t  accura te ly  be measured s o  i t  remained a "feeling". 

The group " f e l t "  t h e  self-study did  p lay  a r o l e  i n  inc reas ing  t h e  speed 

wi th  which they worked toyards the  completion of t h e i r  p r o j e c t  (fi + 2.7) .- 
f )  Thoroughness 

> 

As wi th  t h e  above f a c t o r ,  speed, the  p a r t i c i p a n t s  claimed t h a t  the  

self-study had a s t r o n g  i d f  luence (fi = ?. 1)  upon the  thoroughness wi th  

George did r e f e r  t o  how important t h e  awareness while dancing was developed 

through t h e  se l f -s tudy would continue t o  be $mportant t o  him (QZlg) Don 

s t a t e d  simply t h a t  h i s  increased thoroughness was r e l a t e d  t o  h i s  increased 
* v 

concentrat ion of a t t e n t i o n  (QZI9). These were t h e  only comments offered..  

It can b e  s a i d  then t h a t  t h e  self-study d id  have more e f f e c t  upon 

the major f a c t o r s  as highl ighted ig-t4m%terviews and gvostionnafras and 
2' 

less e f f e c t  upon speed and thoroughness espec ia l ly  i n  t h e  amount of 

support ing documentation o f fe red  by t h e  p a r t i c i p a n t s .  The r a t h e r  high 

r a t i n g  f o r  thoroughness was n o 4  broadly supported by t h e  p a r t i c i p a n t s .  - -  - 
- - 

D) Testing t h e  Hypotheses 

Hypothesis 1: Learning w i l l  be f a c i l i t a t e d  through t h e  improvement 
,. 

of concentrat ion of a t t e n t i o n  by t h e  use of t h e  s e l f ?  
- - -  - -- -- - - - -- -- 

observation technique. 
t 

The expectat ions a t  t h e  o u t s e t  were supported through t h e  study a s  . 
concentrat ion of a t t e n t i o n  d id  improve according t o  t h e  comments made by 

0 

t h e  p a r t i c i p a n t s ,  and was  t r ans fe r red  t o  the lgarning of a new pro jec t .  
. . 
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~ & i o t h e s i s  2: Learning w i l 3  be f a c i l i t a t e d  through the  improve- 

m e r i t  of self-coli trol  by t h e  use of t e self-observa- * e 
t i o n  technique. 

According t o  t h e  evidence offered by the  p a r t i c i p a n t s ,  t h i s  hypoth- 
1 

e s i s  cannot be  supported, although as s t a t e d  i n  t h e  i n t e r p r e t a t i o n  the re  
- 

existed a sensg of new awarenessof  h-ow l i t t l e  of t h e i r  l i v e s  they con- 
' 

support when t h e  l i n k  between the  self-study and the  p r o j e c t  was explored. 

Self-control  was r a t e d  q u i t e - h i g h l y .  I n  s p i t e  of Chis, the re  appears t o  

be too much conflicting evidence t o  permit t h i s  hypothesis t o  be accepted. 

Hypothesis 3: Learning w i l l  be f a c i l i t a t e d  through t h e  improvement 

i n  self-awareness by the  us,e of t h e  se l f -observat ion '  

The hypothesis r e l a t i n g  t o  self-awareness can be accepted a s  being 

supported by she evidence. Both t h e  w r i t t e n  comments and t h e  r a t i h g  

1L - 
support the 'claim-that  t'he self-study did  help i n  increas ing self-aware- 

ness and i n  applying this f a c t o r  t o  t h e  learning of something new. 
f 

- - 
. E) Conclusisns 

Most p a r t i c i p a n t s  commented upon t h e - d i f f i c u l t y  i n  becoming aware 
- - - - ---- - - - - - -- -- -- -- 

. "at t h e  mdinentl' as opposed t o  remembering c e r t a i n  occurrences later i n  

t h e  day. ~ c c o r d i n ~ '  t o  t h e  theory,  t h e  former is t h e  "proper" technique 

and i s  d i f f i c u l t  t o  develop, e spec ia l ly  i n  individuals  working on them- s 

- se lves  i n  i s o l a t i o n .  Z t  t akes  an e f f o r t  of dl1 t o  observe t h e  moment 
- r 

L- 



through self-remembering &d t o  a i d  i n  fu r the r ing  t h i s  development t h e  

"daily se lec t ion"  was included. 
7 

Gurd j ie f f ' s  theory uses t h e  term "self-remembering" i n  a s l i g h t l y  

d i f f e r e n t  sense from self-observation.  H e  f e l t  t h a t  one must continuously 

remember t o  observe oneself and t o  observe t h e  r e l a t i o n s h i p  between 
y-  

oqeSself and the  eve; o r  o b j e c t ,  thus  l ink ing  t h e  two t50nc~pts. The 
A - 

~ - 

remembering is no t  used i n  a postponed sense,  but  i s  very much a contem- 
I 

.+ 
but a t  this po in t  i t  m u s t  be shown t h a t  i t  is c l e a r l y  l inked t o  t h e  con- 

v I 

cept  of self-obsenrat ion and an i n t e g r a l  p a r t  of technique used i n  t h i s  

study. 

The self-study a s  e k a b l i s h e d  f o r  t h i s  t h e s i s  recognized t h e  
1 

importance of t h e  self-observation technique by making i t  t h e  method of 
8 
i 
r 

cansing hypothet ica l  change.' I t  was fe l t ,  as discn . above, t h a t  t i 
X 4 
technique yould enhance c e r t a i n  fea tu res  of-one's behaviour which, i n  

v ,  
z 

+ 

tu rn ,  would p o s i t i v e l y  inf luence  one's  a b i l i t y  t o  learn something new. 
i 

i 

Due t o  t h e  f a c t  t h a t  t h e  technique focused on t h e  i n d i v i d u G  and h i s  o r  3 

d 
' her  functioning i-ld on a very in t imate  l e v e l ,  i t  should have had 

C 
- 

' *- 

some e f f e c t  upon self-awareness i f  i t  were t o  be accepted a s  a worthwhile 
- -- 5 

' technique i n  causing change i n  t h e  i n d i d d u a l .  sl 

& 
. The evidence assembled i n  t h i s  t h e s i s  se'ms t o  lead t o  c e r t a i n  state- $ % 

- - -- - -- - - - -- 2-44 A- 

-% 
)Z - 

ments which can be made by way of conclusion. 
I 3 3 

The use of a se l f -s tudy technique which includes two important -'a 
'$4 

f e a t u r e s  : 

7 - t h e  wr i t ing  o f  observed occurrences 

- t h e  use of a d a i l y  s e l e c t i o n  f e a t u r e  .- a 



't 

increment i n  self-awareness which is  of help when a .  

person is learning a task o r  developing a new project .  The study shows, 
I 

through personal couiments and reports ,  t ha t ,  .in s p i t e  of some f rus t r a t i on  

a t  f i r s t ,  the wri t ing of observations leads t o  t h i s  heightened se l f -  
4 

awareness. It a l so  shows tha t  by'focusing upon simple, da3ly act ions  - - "- - 

through the seJection feature ,  the  par t ic ipants  were able  t o  observe them- 
1 - 

selves a t  a l eve l  they of ten take & granted through the' development of A 

inc&se i n  t h e i r  a b i l i t y  t o -  concentrate t h e i r  a t tent ion.  It can be sa id  

. t ha t  the  self-study created no problems i n  the area of self-awareness; 
, 

one is e i t h e r  more o r  l e s s  awafe of themselves. But &en i t  came t o  the 

fac tor  of concentration, the par t ic ipants  recorded some degree of frus- 
-i 

- 
- 
* - - - - -  - - - - - - - - - 

t r a t i o n  over not being able  t o  concentrate. This can be interpreted a s  

showing tha t  increased awareness highlighted a l eve l  of c o n c e n t r a t i g  - 
which was always present but was probably thought t o  be suf f ic ien t .  En 

the  course of the  two month study, the  par t ic ipants ,  according t o  t h e i r  

claims, were able  t o  change t h e i r  a b i l i t i e s  f o r  the be t t e r  while working. 

on t h e i r  project .  It can be s ta ted ,  then, tha t  the  s e l f  study had a 

pos i t ive  influence on icbhcentration of a t ten t ion  but probably took longer - 
- 

- - -to_accur due to- _the--InltialAkhockll-,------- -- - 
The f i n a l  e f f ec t  of the  self-study a s  i t  pertained t o  this thes i s  

w a s  much more obscure. There is evidence t o  show tha t  ghe self-study, q 

through increasing the subject ' s  awareness, actual ly  caused self-control  Y 
- 

4 
4 

t o  decrease. This is not tha t  surpr is ing when, viewed i n  the context of 

- - 



- 
Gurdjief f 's theory: It 1s repea ted  i n  various contexts t ha t  through 

+ . . 
! - self-observation one r e a l i z ~ s  thee- lack of con t ro l  one has;  t ha t  i n - e f f e c t ,  

, . 
one r ea l i z e s  t ha t  one is  simply r eac t i ng . t o  external  conditions: The 

comments on thi; f ea tu re  i n  t he  l i t e r a t u r e  p red ic t  a degree-of despair ; ,  

- ,  
which w a s  Fund to -be- thg  case i n  f o u r  na r t i c ipan t s  i n  thTs p a r t i c u l a r  .. * A 

. - - 
study group. The sburcesp 16 t h e  l i t e r a t i i r e  claim a c e t t a i n  time period of 

varkable length must e lapse  b r e  one can t&e cont ro l  of one's exis tence . ' "4 
Y 

It can be s t a t e d  t h a t  i n  this pa r t i cu l a r  group there  is no evidence 

t 
to  encourage a conclusion t h a t  t he  self-study technique increases  s e l f -  

P 

control .  The t i m e  period may have been 200 sho r t  f o r  t h i s  admittedly 
< 

very d i f f i c u l t - f a c t o r  to have-al tered.  # * 
The one contradic t ing fa@-was-the r a t i ng  of t he  self-study on 9 

- - - --- - - - 
-- - - - - -  

sel f -control  while working on t he  project . ,  There seemed t o  be some 

0 e v i d e n c e t o  suggest t ha t  t h e  pa r t i c ipan t s  perceived a degree of e f f e c t .  
C 

It would be hazardous t o  conclude f b m ,  t h i s ,  however, t h a t  t he  s e l f  -study 
A 

w a s  instrumental  i n  *roving self-&out 01. & 
/ . 

I n  summary, then, one can make t he  following statements: 

1 )  The self-study technique i nvo lv iw  da i l y  journals c ~ n t a i n i n g  

- awar!sne88 & k L h a L a  p a v e  ww+hpv . 

- a b i l i t y  t o  l e a rn  a new self-se1ected:task. 

2) The same self-study technique leads t o  increased concentra- 
- 

i 
t i o n  of a t t en t i on ,  but  only a f t e r  a period of. add ustment during 

* ~ 



4 

which f rus t r a t i on  sets i n  when cwcentrat ion is found t o  be . 

q i c d . t  t o  generate. Once a c c m l i s h e d  t h i s  fac tor  was 

\ - 
, i n s t rm-%n iihproving the . ab i l i ty  t o  work on a new project .  

3) The same self-study process does not aecessar i ly  lead t o  
w 

improved self-control..  A period of adjustment t o  the  rea l f -  
- -, 

. - I -  
- - - - -- - - . - - -  - LL - - - - - 

zation of how l i t t le  control- one has appears t o  be8a lengthy 

I *. one a d  one causing a degree of despair. ' This appeared t o  be - 

- - - - - - - - - , & ~ b ~ & l & V & ~ ~ g ~ * z ~ ' l y y _ * & ~ - ~ = = =  -=-- = -- - -- - - 

j *  - 
3 - . some indicat ion tha t  t h i s  f ac to t  did have some ef fek t  while the 

6 Y - par t i s ipants  were working on t h e i r  p ro jec t s ,  - 
.J f 

-The inference. that  a time period f o r  accomplishing a change i n  each of i ' h 
- these factors  seems t o  be obvious. Moreover, the self-observation tech- 

4 

% < 

nique 'which emphasizes 
- .  - - 

worthy e f f e c t  upon one 

+ 

the t h ree  f ac to r s  mentioned above does have a note- 
- -  - - -  -- - - - - - - - - - -- - - - 

s a b i l i t y  t o  1 b m  something new. .This may only 

apgfy-o t h i s  pa r t i cu l a r  group and may no-t apply t o  the .population at 
large,  due t o  the  l imitationst  of the  s;iection process used i n  t h i s  thesis .  

-L -- q- 
I - 

- 4 i%- 3 
" 

6 

. - . . . 
* 

I 

*- I: 

- - 
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Part  11: Personal Comments oq the Study 

1 - I :  

A) Problems With t h e  Study , . 
t r 

The mast -outstanding' prbblem as commented upon by most pa r t i c i -  

pants concerned the  format of the  second phase of the  self-study. It was 

f e l t  a t  t he  outset  t h a t  a changed format a t  the mid-point of the  study 

would add var ie ty  and encourage people t o  observe+their act ions  even more 
' 

accompli'sh and be&e 'frustrates over the  placement of each obserration on. W 
.4 

the  supplied grid. One found tha t  i t  caused her t o  pay less a t ten t ion  t o  
- 

the  self-study. element f o r  a time and concentrate on the  pro jec t  as she 

found i t  too d i f f i c u l t .  The par t ic ipants  agreed with the format f o r  the 

f i r s t  but cpmmented t h a t  they did not see  t he  point f o r  the  change. 

- - 

Lack of persona7 contact  wi tmn t& group a d  betSeeX t3e-rfsea=cier- - -- 
- 

I 

and the  individual d e r s  cer ta in ly  created problems Cn the miad of one 

sub jec t ,  t o  the  extenf t ha t  she did-not complete the  f i r s t  phase even. 
* 

This lack of c t a c t  was, a fea ture  of t he  design of t he  thes i s ,  bu t , , i t  4. - 

-- was not f o r e s d n  jus t  &at problems woyld occur a s  a r e su l t .  It w a s  sur- 
A 

/' 
\ 6 

+&sing aC tbc conclusion of the  study, having real ized the  
t 1 

danger this design fea ture  held,  t ha t  only one of the  f i v e  ac tua l ly  did 
> 

There yns.. same concern on behalf of two par t ic ipants  wer the 

emphasis upon- t h e  individual  o r  "self ". One was c r i t i c a l  o-f this aspect 

openly i n  disaussion, w h i l e  the other mentioned i t  but onci i n  her  iQ, 
- - - - -  A - -- 

journai. The probi= i s  v&y much & pa r t  ?f the- thesis4gn and-is 
- 

d 

7 



r e d i d  t$ a c e r t a i n  extent  t o  t h e  point  made a t  t he  beginning of t h i s  . 
f 

sect ion.  The question can be posed: could this concern have been t+- 
P 

per& i f  t h e  group m e t  frequently and had cbntact with t he  research& a t  

prescribed times? . - 
b - 

* - 
This lack of contact  created a more fundamental problem: the-ina- _ _ _  - 

- .  - -  - A 5 - m L  ' ?  

b f l i t y  of one pa r t i c ipan t  t o  r a t e  herse l f  on the.Likert sca les .  She found 
- a - 

l i t t l e  d i f f i c u l t y  wr i t ing  about her  assessment bat. w a s  not  ab le  t o  r a t e  

&re* contact  i n  t h e  i n i t i a l  s t ages  may have overcome this p a r t i c u l a r  ' 

plrobka, although it hs t  be s a i d  only one par t i c ipan t  encountered t h i s  
* - 

-- 
d i f f i c - d t y .  She obviously found i t  impossible t o  general ize ,  and with 

c a r e f u l  questioning and sane elaborat ion t he  researcher may have been able 

f 

t o  f a c i l i t a t e  t h i s  development. This  problem ce r t a in ly  w a s  not foreseen. 
- - - - - - -  - - - - - - - -- A 

4 
A s  with any study of this na ture  which focuses on individual  

- 

< % 

development, statements and questions a r e  more open t o  i n t e rp re t a t i on .  , L 

This w a s  undoubtedly the~problem as 'mentioned above. At2a l e s s impor t an t  

l eve l ,  though, it w a s  found t ha t  some par t i c ipan ts  questioned t he  u6e of 

* c e r t a i n  phrases i n  t he  questionnaire.  On t he  oae hand, t h i s  ind ica tes  

c lose  .scrutiny and contemplation of the question. On t h e  other  hand, i t  
: 
.d 

may i nd i ca t e  a lack of c l a r i t y  i n  t he  question. For ins tance,  George 
/ = ,  

%I 

3 d "2 

- 
Although there w a s  a maaimity  of opinion over t he  e f f icacy  of t he  

'3 
.,? 

ques izhmai re  in encouraging a s t e r n  se l f -appraisa l  a s  witnessed by the  ! 
r:J - ... 
L 

following came&, saue of t he  questions d id  not  have the  d e k r e d  e f f e c t .  
- - - - - - -- - -  - - - - - - - -  - - -+ 

i 

f r m ' ~ e o r ~ e :  I fomd  t h a t  t h e  questionnatre made me think 
about myself more deeply than ever before. (OC1) 

-, 
-L 



- 
-- - - -- - - - - - -- -P - - - - - 3 3 L - -  - 

d'. 

P 

from Katherine: The questionnaire was d i f f i c u l t  t o  answer 

/- 
because I had t o  look a t  myself very c losely  
and i t  w a s  s o  negative. (OC1) 

I n  pa r t i cu l a r ,  the  sect ion asking f a r  " ident i f icat ions"  t o  be ranked, 

degenerated i n t o  a simple list of things which in te res ted  them ra ther  than 

t h e  intended things  which consumed them t o  the  detriment of a more balancbd 
- u  . - -. - - -  . - - .  - - -  

---- 
functioning. Although the  group legi t imately  could be described a s  being " 

' r e la t ive ly  f r e e  from the  l a t t e r ,  there  were individuals  who admitted i n  

( ' - i n  this section.  The fau l t .  lay  i n  the  phrasing of the  question; not i n  
- 

\ thg>avoidance aZ the' par t i c ipan ts .  
C, 
--b 

Likewise, the  quest iaas  $pplying t o  one's tendency t o  "imagine" or  
c 

. 
)I "daydream" were not c l ea r ly  s t a t ed  and had disappointing r e s u l t s .  Only 

% 

one individual  ac tua l ly  a t t w t e d  t o  do something simple which they. 
- - - 

thought they could do and then record t he  r e su l t s .  A more exact question 
- 5 

wouldhave encouraged a l l  ihe par t ic ipan ts  t o  do likewise and wduld have 

generated more i n t e r e s t i ng  comments. Again, the f a u l t  lay within the  
, 

question. 

Within- each sect ion on the  q u e s t i o ~ a f  r e  (Part  A: Concentration of 

Attention; Par t  B: Self-control; Par t  C: Self-awareness) l ay  weaknesses. 
K 

Often t h e  descr ip te rs  were found wanting, not f o r  number, a s  t h a t  would 

- -  - - - -- b a y a d e _ t b i s _ p a r t  _af-the- e ~ e x c - e ~ t n s l t  i m ~ m m m i n g , b u t  more for 
c 

1 

C 'explicitness. There appeared t b  be a degree of overlap from sect ion t o  

sec t ion  a s .  a r e s u l t ,  but possibly tha t  is ' natura l  considering the  cate- 

gories.  
- 

Final ly ,  there  i a  t he  problem- of "knowing'?, i n  the  sense of : how 
I 

do we know t h a t  the  self-study worked i f  all  we have a r e  comnents from the 

* I ,. 



p a r t i c i p a n t s  and simple r a t i n g s ?  This problem is  an important one and 
I 

created-much i n t e r n a l  debate before ,  during and a f t e r  the  study. It was 

.designed as a se l f - repor t ing study,  simply; t h e  words and r a t i n g s  of the  

p a r t i c i p a n t s  have t o  be believed.< By i t s  very da tu re  i t  encompasses t h e  

pLar t i c ipan t l s  e n t i r e  l i f e :  _time h i s t o r i c  and t i m e  hourly. Many th ings  

have occurred i n  t h e i r  l i v e s  and a r e  occurring t o  make them what they are. 

The self-study and t h e  p r o j e c t  were only a small p a r t  of t h e i r  l i v e s  a l -  
p p l- p = = - - - = - - -  p p - - -  - 

though four  of t h e  f i v e  people f e l t  they were i m p ~ r t a n t - e n o < ~ h  t o  pursue 

f o r  two months. But t h e  problem remains: what wqs t h e  e f f e c t  of t h e  s e l f -  

s tudy and what w a s  t h e  e f f e c t  of o the r  f a c t o r s ?  How do'we know? We know * 
Y 

only as a r e s u l t  of t h e i r  comments. 

Closely r e l a t e d  t o  this major i ssue ,was  t h e  degree of quan t i f i ca t ion .  

As t h e  study was not  designed t o  be pure ly  experimental and q u a n t i t a t i v e ,  
- - - m 

I 
ii? was f e l t  that less emphasis could be placed i n  t h i S  a r e a  i n  order t o  

g ive  precedence t o  t h e  comments of t h e  p a r t i c i p a n t s .  But i t  was f e l t  t h a t  
e 

number r a t i n g s  would add a measure of c l a r i t y  and simple treatment ( i n  

this case t h e  c a l c u l a t i o n  of  means) would enhance t h e  personal  comments. 

The dilemna here  w a s  t h e  ex ten t  t o  which one should intrbduce t h i s  method. 

B) Recamended Changes 

More contact  between t h e  leader  and t h e  p a r t i c i p a n t s  on an individ-  

u a l  b a s i s  would improve this form of s tudy  imsegsurably. Odg pay t ic i -  

pant  suggested that more background information on t h e  technique used 



t . be supplied and pe r iod ic  d iscuss ion sess ions  based upon readings take  

p lace .  These suggest ions would make t h e  study more complete. As p a r t  of 

t h e  contact ,  g r e a t e t  c o p t r o l  over t h e  i n i t i a l  s t a g e s  i n  order  t o  f a c i l i -  
- - - - 

t a t e  i n s t r u c t i o n s  and i n t e r p r e t a t i o n  of ques t ions  should be offered.  

Moreover, group discuss ions  of developments i n  t h e  course of t h e  study 

would have added a dimension which would have enr$ched t h e  p ro jec t .  The 

advantages of g r e a t e r  contact  would include: a)  a g r e a t e r  chance ~f 

gressed; b) a g r e a t e r  opportunity f  o r  ind iv idua l  counsell ing ; c)  t h e  
1 0 

chance t o  o f f e r  a forum t o  permit t h e  t o  sha re  t h e i r  experi- 

e n c e s  &&za-gain support from each o the r  i n  over-cominga~y--prohhms 

they may be facing;  d) t h e  opportunity t o  share ideas  of a  more general  

na tu re  derived from t h e  concepts involved i n  the  study and t h e  develop- 

ment,of t h e i r  challenge p r o j e c t s ;  and c)  the  chance t o  study t h e  s t a g e  of \ . 

progression each p a r t i c i p a n t  was achieving. 

Katherine, i n  p a r t i c u l a r ,  commented (T2 and T2 ) on t h e  d i f f i -  
9 4 138 

c u l t y  she was having i n  observing h e r s e l f  and suggested t h a t  weekly meet- 

i n g s  v i t h  the  l e a d e r  and th other  p a r t i c i p a n t s  would have been very help- 

f u l .  

Although not  mentioned as a problem, i t  would be b e n e f i c i a l  t o  in-  

- -- - - - - 
system. I n  addi t ion ,  people from d i f f e r e n t  socio-economic b a c k ~ r a d s  

could be included t o  g ive  the . s tudy  a broader base. 

The second phase of t h e  study should not d i f f e r  from the  f i r s t  and 

- a raid-point assessment should occur t o  d iscuss  i s s u e s  and 

4 



from t h e  f i r s t  month and e s t a b l i s h  more focus f o r  the  second month. 

C) P r a c t i c a l  Applicat ions 

This type of s tudy,  wi th  t h e  problems r e c t i f i e d  a s  f a r  as poss ib le  1 
/ *  

and t h e  recommended changes incorporated,  would be appl icable  t o  a wide 

range of people who wanted t o  make a change i n  t h e i r  l i f e  and wanted t o  

l e a r n  something new - i n  o ther  woi-ds, those people who were t r u l y  i n t e r -  

- \ M e d  in s e W - e = ~ o n .  Tkfs %e& not imply t h a t  young people-who may 

be unaware of poss ib le  changes i n  t h e i r  l i f e  a r e  exempt. The journal  

technique i s  an o l d  one and wi th  t h e  proper in t roduc t ion  and accompanying 

discuss ion can be adapted t o  inc lude t h e  harder se l f -obse rva t ion / se l f -  

remembering f e a t u r e s  which a r e  unique t o  t h i s  s tudy.  

.Young ch i ld ren  a r e  very  o f t en  more open and s e n s i t i v e  t o  t h e  i d e a  
- 

of self-observation as they are j u s t  beginning t o  explore t h e  world and 

p iece  together a meaningful i n t e r p r e t a t i o n  of i t .  The self-study would 

be  a powerful and-natura l  device t o  encourage them'to progress i n  t h i s  

d i r e c t i o n ,  r a t h e r  than accepting what is usually someone e l s e ' s  in terpre-  

t a t i o n  of the  world. Young ch i ld ren  more of ten  r e v e a l  more of t h e i r  

1) t r u e  selves" whereas a d u l t s  tend t o  develop a pe rsona l i ty  and l i v e  

through i t .  The self-study could be a way, used p e r i o d i c a l l y ,  t o  ensure 

--  -- 
- b'alance wi th  t h e  pe r sona l i ty  r a t h e r  than be dominated by i t .  Further- 

* 

+. more, and most i.xuportantly, i t  has p o s i t i v e  e f f e c t s  upon a person's  

a b i l i t y  t o  l e a r n  new tasks  and p r o j e c t s .  



The evidence i n  t h e  case s t u d i e s  suggests  t h a t  people could make 

s i g n i f i c a n t  changes i n  t h e  a reas  of'self-awareness and concentrat ion of 

a t t e n t i o n  and through these  cause such pe rsona l i ty  f e a t u r e s  a s  negative 
L * 

emotions, i n t e r n a l  considering,  e t c . ,  t o  a l t e r ,  p a r t i c u l a r l y  i f  they are 

s t i p u l a t e d  as a c l e a r  a i m  t o  t h e  self-study.  Many people would f ind  
- 
r - 7 - 
A 

t h i s  an  appealing f e a t u r e  of t h e  self-observation technique. - 4 
-, * 

The combination of  t h e  self-study and a personally challenging pro- $ 
i 

i - i 
- -- 3 eft rould &appU& ce -anybody4  ;Bayqor Yi th-mnrc p~rmr&kcontazt=> - 

- - - 2% 
-7 

within  a study group, t h e r e  i s  t h e  l ike l ihood of shared experiences 2 
?$ 
9 

leading t o  even deeper learning about oneself  and t h e  i n t e r a c t i o n  wi th  2 
3 i 

7 

t h e i r  p r o j e c t  . 
s- - L 

4 



Par t  111: Speculations 

I n  reassess ing this s tudy and making specula t ions  about f u t u r e  
. . 

, 

s t u d i e s  of a r e l a t e d  nature, t h e  goal remains t o  enhance Bn ind iv idua l ' s  
I . 

e f f e c t i v e  personal  a c t i o n  & the  wo4rld of t h e  outer  r e a l i t y  and i n  t h e  * 

sphere of t h e  inner  self. ~ b a y s ,  t h e  design of any r e l a t e d  study in- - 
tends t o  fuse  these  two elements of t h e  c e n t r a l  i ssue .  There remains much 

t e r r i t o r y  t b  explore i n  t h i s  i n t e r a c t i v e  a r e a  of self-educatioh.  
- - -  - - - - -s - = 

The p r i n d p l e s  upon w ~ = h  these  specula t ibns  rest a r e  derived from 

t h e  same genera l  body of l i t e r a t u r e  -as used i n  t h i s  t h e s i s ,  but  tend t o  

C L 

be s l i g h t l y  broader based and more integrative..  Many writers mention t h e  i 

d u a l i t y  between t h e  known and t h e  unknown; t h e  f a m i l i a r  and t h e  new; o r  

t h e  r e l a a n g  and t h e  s t r e s s f u l  (Pearce, 1980; Wilson, 1976 and 1978). 

An extension of these  analogies  would'lead t o  t h e  r e l a t i o n s h i p  betwesen 
I 

. . 
one's pe r sona l i ty  and one's more e s s e n t i a l  nature.  Maslow ( ~ a ~ r y ,  1973) . - 
r e f e r s  t o  t h e  f a c t  t h a t  a heal thy person ( i n  h i s  terminology a s e l f -  

a c t u a l i z e r )  does.not p o l a r i z e  these  extremes, but  l i v e s  i n  them, accommo- 
i 

e m  both. Coming t o  terms wi th  t h i s  d u a l i t y ,  understanding t h e  - 

f o r  balance and being a b l e  t o  con t ro l  oneself s o  t h a t  both a r e  

given time t o  be developed and reconciled,  not a s  opposi tes ,  but  as a 

necessary pa i r ing ,  s e e m s  t o  be  t h e  u l t imate  problem. , C e n t r a l  t o  t h i s  
m - 

u n f o l d s a s  " r h x o f ' '  wb&ckmntust be e n n a n e d i n i f ~ . P n i n g  3 4 t o  -- -- 

i 
occur and i n t e l l i g e n c e  i s  toidow (Pearce, 1980) o r  i f  one i s  a b l e  t o  see 

a t h e  l a r g e r ,  more important i s s u e s  of one 's  l i f e  r a t h e r  than l i v i n g  i n  the  - - 

d a i l y  rou t ine  (Wilson, 1976 and 1978).- This may take  t h e  form of a 



-- 

-wing from one t h e  of experience t o  another,  f o r  example: from 

h a b i t u a l ,  rout ine  experience t o  a r i s k y  challenge. The second element is  

t h e  observ i o n  o r  t h e  technique f o r  recording t h e  personal  r eac t ions  t o  7 
t h e  constant  a l t e r a t i o n s  from one sphere t o  t h e  other.  An extension of - 

t h e  t h e s i s  lies i n  t h e  formal in t roduc t ion  of t h e  f i r s e  element, r i s k ,  ifito 
I 

A 

t h e  -se l f  -observation process -as used i n  t h e  study. 

The method suggest id  f o r  t h e  n& pro jec t  inc ludes  t h e  use of a  

pant  asked t o  record t h e i r  observations a s  they progress  through a two 
i ' 

month s tudy period. The period would be sub-divided i n t o  e i g h t  terms 

based upon t h e  following f o c a l  po in t s :  

- c lose  observation of one h a b i t  on even numbered weeks with a 

d i f f e r e n t  h a b i t  observed i n  each period. 

- close  observati-on of one new r i s k y  expedence  w t t h  a -d i f fe ren t  
I )  . 

experience s e l e c t e d  i n  each period.  

These f o c a l  po in t s  would &te rna t&,  s o  t h a t  four  weeks of each type would 

s 
be experienced. Use of questionn+ires, interviews and video-tape record- 

ings  a s  i n  t h e  t h e s i s  would 

The support system t o  

recomnendations made i n  t h e  

t h e  researcher 'ahd t h e  p a r t i c i p a n t s ;  a forum f o r  progress t o  be discussed 

i 
on a r e g u l a r  b a s i s ;  more regu la r  checks by t h e  repearcher on t h e  progress 

of each p a r t i c i p a n t .  \i 





P a r t  I V :  Epilogue 

- - 
f tJpon.contacting each of t h e  .part icipants-some n ine  months a f t e r  
e 
r 
i t h e  completion of t h e  se l f -smdy,  they reported i n  t h e  following fashion.  

' 

* 

f George claimed t h a t  t h e  self-study technique is s t i l l  used 
g .  - 
3. 

+ e s p e c i a l l y  i n  times of  h igh stress when concentrat ion of a t t e n t i o n  is  re-  
F 
b - -  > - -4,  - - - - P 
f 
i quired. These - occurrences were l inked t o  h i s  dancing, which has  devel- 

oped f u r t h e r  t o  t h e  po in t  where he  i s  a member of a f ree lance  company and 

- -- - - - -  - where Paula_R_oss-suggest& t h a t  he could become ammembberer of h e r  c_%~!?Y - - -- - - - - - - - - -- - - - - - -- - - - - - -- - _ - - - - - -- - - - - - - - - 

L 1- 

i f  he  devoted a l l  h i s  e n e r g y t o  dancing. k 
p - I)on suggested s t rong ly  t h a t  t h e  self-observation technique i s  used 

constant ly  p a r t i c u l a r l y  whileeteaching and i n  t h e  course of h i s  r e la t ion-  

s h i p s  wi th  o thers .  H i s  p r p j e c t  has  developed f u r t h e r  as a second carvlpg 

has been completed and admission r'o another course o f fe red  by an expert  . 1 - 
- - - -- - - - -- - - 

6aa j u s t  been gained. 

Pam re fe r red  t d  he r  use of t h e  self-observation technique continu- 
i 

i n g  espec ia l ly  while teaching. One anecdote is i n d i c a t i v e  of he r  continu- 

ing  use. of t h e  technique and involved a parent-teache; c l ash  during which 

she claimed t o  th ink  of t h e  study tecfuiique immediately. Moreover, 
i 

- 

r 

F developed h e r  a r t i c l e  t o  completion and had i t  published i n  a teaching 

g journal .  Furthermore, she has arranged leave f o r  t h e  l a s t  two terms of i 
B 

this academic year i n  order  t o  t ake  t h e  a r t i c l e  f u r t h e r  t o  book.form. 
r - - - - - - - -- - - - --- --- ---p--p--p- -- 
B 
I; 

$ H e r  e f f o r t s  inc lude t h e q o c a t i o n  of a publihher f o r  h e r  

E 
$ Fina l ly ,  Cynthia claimed t o  be aware of t h e  self-observation 

technique "everyday" and e labora ted  by saying t h a t  she f e e l s  "m&e aware 

i -. 
f of myself thaD h v i r  b7fote". She f e l t  t h a t  he r  concentrat ion of a t t e n t i o n  



P 
1 

and self-control  had improved a s  she continued t o  apply the principles of 

r self-observation. She s t a t ed  tha t  she f e l t  there  was a greater  "ab i l i ty  
f 

I within myself t o  respond t o  s i t u k i o n s  and an ability t o  look beyond" 
. 

which she f e l t  w a s  indicat ive of her  growlEg self-awareness, Cynthia 

C 
2 declared tha t  this w a s  p o t  simply a process of maturing, but d i r ec t ly  re- - 
* - l a ted  -to the self-study. --She even related-a coarment t o  he r  'stated aim by 

u L  

- + 

saying she w a s  "less self-conscious i n  her  re la t ionships  with others". 

As f o r  her p ro jec t ,  she has carr ied i t  furtl-ier t o j t he  point where she has 
- - -  - 

- -- 
- - - - -- - - - - - - - - - - 

- - - - - - - - - - - -- - - - -- - - 
- - -- -- - - --  --- -- ---- -- 7--- 

made contact with the author'of the  book she was using a s  a guide and is . 
t 

arranging a f u l l  year's 'priviite study with him i n  N& York. 

Katherine, who f a i l e d  t o  -complete ;he s e l f  -study and project  , has' 
F 

been observed by the  outside commentator t o  be continuing i n  her  typical  
' 

manner: l i t t l e  concentration and self-control  i n  her l i f e  generally and- 
* - 

- upon t h e  projects  offered fo r  -assignments at-university-, Karea cxmmente& - - - - - 
tha t  Katherine remains nervous and seli iocappears calm while facing new 

C 
. 

7 chall-enges a t  school. 
h 

Although these direct ions  could be the resu l t .o f~many fac tors ,  the 

par t ic ipants '  comments, and the. observations by >outsiders ,' point d i r ec t ly  . 
1, 

i t o  h e  self-observifion technique i n  the  self-study a s  being especial ly  
t 

effectiQe. Thi; technique was claimed by a l l  t o  be iast-ental i n  their 

continuing development generally and i n  the progress on t h e i r  se lected 

-- -- - --- -- 

challenge project  . P 0 - 



my outlook on the world is today is due to that faqulty. Not just to 

what I 've been taught.. .. . An education which misses .listening to our 

, inner instincts is a mste of tfme...the most crushing waste of y o m i !  





i 

Z 
4'- A. 

Each part icfpant  is asked t o  complete t,he questionnaire a s  f q l l y  a s  
' p o s  i6le. I f  the  answer t o  question 1 is  i n  t he  negative, do not pro- 

- gress  further a s  succeeding questions r e l a t e  d i r ec t l y  t o  an afffrmative '  
e s w e r .  You w i l l  be given one week t o  complete t he  questionnaire and 

. 

then asked t o  par t i c ipafe  i n  a n  interview base8 upon your responses. - 
There upon, the- self-study w i l l ,  begin. and last  f o r  t o  be 

e- divided equally $ in to  two phases of one month each. 
% view, whfch w i l l  be taped f o r  fu ture  reference, you w i l l  be given 

de ta i led  $astructions on the format of the  self-study. Please 'note'-- 
t h a t - a l l  d isclosures  w i l l  b e  t rea ted  i n  t he  utmost confidence and 

- .. .-. referenee ~ a a e a c h p a r r i e i E e n t  &I-1 -be through -an a1phabeCi-e -letter- orrlp. - - -- - 

4 3 



t 
t i  . Section 1 
- 

1 . .  Do you have ; hegire t o  a l ter  any aspect of yourself as distinct 
d from a change' i n  your environment? 

Yes I No 

Elaborate upon these changes as fu l ly  as possible. 
--- -- - 

rp 
/ 

* \ 

7 
t .  

- - - 
- - - -  - -c- - - - - - - - - - - -  - - 

-- 

f 

i+ 

I 

2 .  Hake a clear statement of how you-would behave or f e e l  differently 
when you achieve your aim. -t 

? -  
i 
4 

1 



3. Give a t  least  2 examplee of situations when you knew 
-- t e l l ing  the truth. 

you were nof- 
I- 

4 .  Suggest at  least  2 situations when you found yourself 
what others thought of you. 

considering 



246 - m  

- I, _ O • ’ & r a t 1 e a s + X a m p l e s S t i m ~ 4 z h e n ~ v n r p n u a r P n f ~ -  
something to as s i s t  others that you would not normally do. 

* 
1 

-6. a) What examples of the following have you observed i n  others, and 
- t o  what degree? - - - - 

0 1 2 3 4 5 
envy 

j ealousy 

anger 

never 

0 1 2 . " 

never of ten 

never often 



7 - 
never of ten 

of ten never 

fear 

- .  
never of ten 

boredom 

never of ten 

b) What examples of the fo.llowing have you observed i n  yourself, 
and to  what degree. 

.'1 

0 1 2 3 4 I 

env9 

never often -&. - 
- - 

- 
P 

0 1 2 ' 3 4 5 k .,- 
j ealousy a 

P/ - never often -- 
C "  

I '. 
- 0 1 2 3 4 5 

anger 

- ". . never of ten 

* < 

0 1 2 1 3  4 5 -ji :jr. 

selfishness- += - 3 
-+. 
-9 

Q + 4 2 /, 5 
se l f  -pity 

never 

- J  
often 



f 

never of ten 

fear W. 
- .  
a-- - -  never of t en  

44 
- 

0 1 p . - 4  5 
bpredom - A 

never J; of ten 

What 5 aspects o f  your l i f e  most of ten command the greatest  
enthusiasm? Rank them from highest t o  l o w e q .  

- 



8. a) Identify a n d  discuss a t  l eas t  2 things you f e l t  you could do,  
k t  u p  -trrm~could not . 

1 

J 

b) Identify and discuss at l eas t  2 things you think you 
Try to  do them and record the differencw between youtinieLal; 
be l i e f s  and the actual results .  



I n  a l l  of the  following c i r c l e  t h e  number t h a t  most 
where you th ink t h a t  your perfoman,ce f a l l s .  

c lose ly  represents  

PART A 

1. Pro jec t s  t h a t  I s t a r t  I . . . 
0 1 2 3 

- 

never complete always complete 

Add supporting d e t a i l s  : 

t o  people o r  working on a  t a sk  I - f ind  t h a t  my mind . . . 
- - -- -- - - 

2. When t a lk ing  

> 

always d r i f t s  
-t% 

never d r i f t s  

Add supporti'ng d e t a i l s :  . 



3 .  When I se lect ,  

- I 

/ 
I 

- - - 

251 
or am asked to  

f 
.-- 

0 1 

never enough 9 always enough 
time to  complete c' time to  complete 
i t  properly I i t  properly - 

0 

Add supporting detai ls  : --_ -- ---- ____ 

4 .  When I am doing something I' feel a sense of unification of my 
physical actions w i t h  my emations and my thoughts *. . - - - - - 

e 0 1 2 3 4 5 

I 

I never of ten 
I 
I 

i 
i Add supporting detai ls:  

* * - . C 



- 

When working on a project or task I f e e l  a sense 
xffortstcrcompseteef  t-. . . of ease 

never, usually 
frustrated 

always, never 
frustrated 

details : Add supporting 

C 
i 

act iv i t ies  that When working on a project, 
are related . . . selecting effectively 

- -  - 

never occurs always occurs 

Add supporting details:  
- 



PART B ' 

1. When faced with situations of extreme pressure, I ... 



- 

! I 
i H 
L - -*  - - ' 254 

3 .  In situations i n  which I f e e l  competent, I ... 
: . I  ' 1 i -'-- --- . 

! 0 1 2 3 4 5 
I 

I always aliow always assume 

i others ?to assume responsibility 
responsibility myself 

i 

1 

i 
Add 

I 

t 

- 

4.  When meeting new people or new situations,  I make decisions ... 

'L 
spontaneously only af ter  

suitable 
deliberation 

I Add supparting detai ls:  
I 



When provoked by people or things (annoyance, frustration, hatred, 
e t c J l =  . . .. 

can never control , can always control 
m y  emotions my emotions 

- 

Add supporting detai ls  : 

When involved i n  stressful situations, I can control my physical 
movements. - - - - - - - - 

3 - 
- -- - - -  - 

- never 

0 

Add supporting details:  C 



I 
P I 

.. 
PART C E 

l 
- -. -* : - - - - -  - - - - - - -- - - - - - - - - - 

I 
1. a) According 6he circumstance, I am aware of . . . 

% i 
.g 

0 1 2 3 4 5 P 
I ! 
5 ,  ; 
% '  g , 

only one -Y 

k . ,  
personality personality 

s i for all 2 changes 
I 

- -. .. situations 
s f 
i 

--- - 
i ,  





- - - - - - t- - - *  
\ . B 

- 

F -- - 

-- 
i 

, ? - 
. . 3 .  When doing physical ac t iv i t i e s  such as s i t t ing ,  driving, wazking, 

washing, e t c . ,  I find that I am aware 0% my movements. 

1 / 0 1 2 3 4 5 
/ 

I 

L 

never always' ' 

- - - - - - 

P 

. Add supporting detai ls  : 

- - 
- - -- - - - - - - - - -- - -  

- - - - - - - - - - - - - --- 

4. Wbea emotionally involved (frustration, love, anger, annoyance, e t c . )  
I find that I am able to  stand outside the emotion and recognize 
i t  for what it is . . . 

- 



259 ' 
5 .  When sudden or rapid changes i n  my pattern of existence occur, I 

find that I am able toadjust  ... 
t 

4 

0 ' .I 2 3 ' 4 5 .  
vs 

slowly quickly 

~ d d  supporting detai ls:  



APPENDIX B 

Questions For Interview 1 

* .  

1)  What is your occupation? 

2) For how long have you worked a t  t h i s  pa r t i cu l a r  job? 

3) What other  types of work have you done? - - - -  

4 )  What aspects of t he  current job i n t e r e s t  you the  most? 

5 )  What a r e  the  major aspects of your education? 

-- - 

7) , How have you compensated f o r  these def ic iencies  i n  your l i f e  oug- 

s ide  of t he  formal educational s t ruc ture?  - Y 
8) What ways have you used t o  focus on your -\personal developmknt? 

9 )  What types of books do you read? 

i - - - - - - - - - -  --  

1 

10) What a r e  your most common forms of l e i s u r e  a c t i v i t i e s ?  

11) Do you f e e l  t h a t  you have many f r iends  t ha t  you can t r u s t ?  
1 



APPENDIX C . 

Phase 1 'of the Study: 
4 ,  

An Exercise in .Self-Education 

1 %  
* 

The self-study to be completed 
by each 'participant .- - 



INTRODUCTION 

You w i l l  be required t o  p a r t i c i p a t e  i n  two aspects  o f  the  study.  F i r s t l y ,  
you w i l l  s e l e c t  a t a s k  which i n t e r e s t s  you, which you w i l l  attempt t o  l ea rn  
more about o r  l e a r n  t o  a higher  l e v e l .  Secondly, you w i l l  be required t o  
complete t h e  d a i l y  se l f -observat ion  shee t s  f o r  a period':of 60 days, divided 
i n t o  two phases of  30 days each. 

A.  THE TASK OR PROJECT 
- 

The t a s k  o r  p r o j e c t  may be  se lec ted  from t h i s  l i s t :  

- - -  - . -  
a )  a n  a r t  form o r  c r a f t  

b) a musical instrument 

d) ' an T n t e l l e c t u a l  t o p i c  o r  concept 1 
e )  f r e e  choice: spec i fy  . 1 

These t a sks  o r  p r o j e c t s  may involve something you know a l i t t l e  about 
o r  nothing a t  a l l .  A 1 1  t h a t  mat ters  i s  making a f i rm choice and 
def in ing i t  carefully..  



Phase I; Duration - 30 days 

Each day. you are asked t o  observe ins tances  of  i n t e l l e c t u a l ,  emotional, 
moving/physical and i n s t i n c t i v e  functions and record these  on one 
of Form A. Note form i s  adequate and no ana lys i s  i s  required;  simply 
observe yourself  and record what you were doing. 

A t  t h e  beginning of each day s e l e c t  one of t h e  items below t o  focus 
on t h a t  day. This  w i l l  be recorded i n  t h e  space l abe led  SELECTION. 
These items can b e  repeated. 

a )  an a c t i o n ,  word/phrase o r  thought t h a t  you use o r  do 
h a b i t u a l l y  (one day you may wish t o  perform i t  an 
observe; the  next  day consciously avoid i t  and observe). 

b) dress ing o r  undressing;' anything t o  do wi th  p u t t i n g  
- - - - - - 

OT1 s t a k i n g '  ofT cTothing .-= - 

c) smoking ( i f  you do smoke, s top  fo r  a 'day ,  o r ,  i f  you * I  

don't  smoke, do s o  f o r  a day). 
P 

d) dr iv ing your car  o r  r i d i n g  a bike  ( p a r t i c u l a r l y  t h e  
a c t u a l  physica l  motion). a 

- 

e )  e a t  a a s  slowly a s  you normally would. 

f e e l i n g s  of in tense  l i k i n g  o r  d i s l i k i n g  of something 
- - -  - - 

o r  for some person. 

t a l k i n g  t o  a person whom you have never m e t  before  
and then  observe your f i r s t  impression. 

using your left-hand i f  you a r e  o r  vice- 
versa  (e.g., brushing t e e t h ,  

. 
when ta lk ing  t o  somebody, count from 100 t o  0 by twos, . -  - - -, 

j) f r e e  choice. 
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Recording form for Sclf-Study I: 

Intellectual 

SELECTION : 

functions 

MvingIPhysical- 

f unc tlons 
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Project Form 

Purpose. 

i n  this area (prior knowledge or skila l eve l ) .  Your background 

Flan of development goal. 

- - 

needed. 

Possible area of d i f f icul ty .  

Concluding act iv i ty  or presentation. + 



h 

Phase I1 of the Study: 

The second phase of the  study is s imilar  SO the  f i r s t  but with m e  major 
difference. You a r e  still asked t o  s e l ec t  from the observation list 
and note beside the  word SELECTION. tThis  t i m e  you are asked t o  categorize 
your actions,  thoughts, emotions'\according - -- --- t o  the  gu ide-phe t  f o r  Form B. : - - 
kou w i l l  be asked t o  o b & G e i o r e  closely i n  a* e f f o r t  t o  discriminate 
d i f fe ren t  levels.  

1 r7 



Recording f o m  for Self-st* 11: 

Ml'E: SELECTION: , 

- bigher emtiau: 

- w r a l  



barding form for ~ . l f -~ tud .y  11: 

htdl. f U D C t i o ~ .  Wtioad functions %ring iunctioaa 

I 
-- 

" A 
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AN EXERCISE IN SELF-EDUCATION 

Questionnaire to be completed 
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Section 1 -- --- - L 

4 

i 

" 1. Did you f u l f i l l  your desire to  a l ter  any aspect of y h r s e l f  as  d i s t inct  - 
from a change i n  your'environment? 

Yes No I 

Elaborate upofi these changes as  fu l ly  as possible. 3.  - i 





2 
5 .  Offer at were  aware of doing 

normally do. 



0 1 2 5 
mistrustfulness . 

* 
never of ten 

v 

m 0 1 2 3 4 r ej 

r - 

r( 

fear _ - - " a 
t .  - 

never of ten 

A (0 1 ,  

-. 

2 3 4 5 
- -  - - - -  - -  - - -  - -= - -  = -- - : - -  - =  

- -+  -- -- - - 

boredom i 

"j 

of ten . -?-"- never T 

3 
. + 

c 2  

b3 What examples of the following have you observed i n  yourself, 
and to  what degree.' J i .. PF 

. <d 
p f  ten 'never 

anger 

never 
d 

-- - - - - - - - - - - - -- - -- - t A 

7 

-C 
L 

0 1 2 3 4 5 - 

2 

. ?.Z 
S 

n never of ten .i" 

, never often - 



never of ten 

.I 

never of ten 
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-8. a) Identify and d i s c u s  at  least 2Fhings youfelt y w  could do, 

but upon trying, could not. 

-7 J ' 

;) 
- - -  - - - - - - - 

Identify and, discuss at  least  2 things you think you can do now. 
- 

Try to do them and record the differences between pour i n i t i a l  
bel iefs  and the actual results.  



In a l l  of the follbwfng c i rc l e  the number that most. closely represetits 
f a i l s .  where you thi&-that your performance 

1. Projec'ts that I start  . I  . . . 
* s - 0 - 1  

' f always complete 
"1 

B 

Add supporting detai ls:  
- 

t o  people on working on a task 2 .  When talking 
- 

find that my -mind . . . 

always dr i f t s  never dr i f t s  



- - .  

2 77 
-3 . - W k r h z e l e ~ - t  , or am asked- t u cmmphte , a t ---- 

is ,.. 
0 1 2 3 4 5 

always enough 
time t o  complete 
i t  properly S 

never .enough 
time t o  complete 
i t  properly 

* 

~ d d & u p ~ o r t  ing d e t a i l s  : 

J 
4 .  When I am doing som-hing I f e e l  a sense of unification of 

-A - 

p h y s i ~ a i  actions 53h'my emofiFm~and%y thoughts . . . 

never of  ten 

Add supporting deta i l s :  . 
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- - ~ k e - g e - - t e - . - - k ~ . - - . & -  

efforts  t o  complete i t  ... s . 

never, usually 
frustrated 

always, never 
$ .  frustrated " 

Add supporting detai ls:  

When working on a project, selecting 
are related ... 

0 1 2 
I .  

effectively acthities that - - - 

> 
L 

never occurs always occurs 

Add-supporting 'details: 



1. When faced with situations of extreme pressure, I ... . 

cannot make always act 
decisions . ' independently 
independently and in-a collected 

d v r  - - 

2. When I u&e a debsion to, do someth-ingj I f-ind tha€ T . ,. - - 

- 

never change 
my mind 

always change 
nry mind . 





, P 

C 

a 
- - - - - - - - -  - -  - - 

4- 

- ,. 281 
" - - 
;>- - 1  

5 .  When provoked by people or things (annoyance, frustrhtion, hatred, 
AT-- - 

I 
- 

- 6. When involved i n  stress'ful situations,  acan control my physical 
* 1 movements. 

- - - - - - 
- - - - - - - - - 

-- -- - -- -- 

\- - 

0 1 2 3 4 5 

* 0 - .  
/ never always 

-3 , 
Add supporting details.: 
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- 3.  When doing +physical act ivi tges  such as s i t t i n g  . 1 kFng,-..-- 

- .  
- 4 wtibing, etc . , k find that I am aware of my mov= 

* 

0 1 2 - 3  4 

> 

never 
k . L 

supporting detai ls:  

- 

always 
3 

Add 

- - 

.r 
When emotf onally i n v o l ~ e d  if rustratim-loue, anger, q e e ,  et-7)- -- 

I find that I am able to'stand outside the emotion and recognize - , 

P t  for what i t  

- 
always never 

Add supporting d e t a i l s  r 
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j Section 3 
,- 

* -+ 
Project  or  Ta& Learning 

1 
- & C 

1. Below is  a l ist  of poss ib le  sources or ways of learning.  Please check 
t h e  ones you used and then rank them according to a descending ordez of + 

ef  f egt iveness  . 
- 

Rank 
-, . ' 

1. taking lessdns from an -expert. 
A 

- a . - - - - A 

, 2. t a lk ing  t o  an au thor i ty .  

6. ind iv idua l  p r a c t i c e .  

'7. programmed lea rn ing  =ourses 
( t e x t ,  records ,  etc. ) . 

8. reading r e l a t e d  books. 

10. o thers  - s t i p u l a t e .  

- - - - - 
- - -  -- - -- -- 

2 .  b e  self-study exerc i se  influenced my a b i l i t y  t o  concentrate on my 
p f i e c t  . . . t 

no more 
than 

profoundly, -. . 

normal 

Add support ing d e t a i l s :  



* 787 i - 
3.  The self-study exercise influenced my aEi i i ty  t o  control my action -and. 

outside interferences while working on v- project ... . - - - 
* 

< .  o no more 
" than 

8 
normal 

. , 

Add supporting de ta i l s :  

profoundly . 
L 



L .  ---- -- 78: 
- 5 .  The self-study exerciee allowed me to progress on my project ... 

% - 

0- 1 * 2  3 4 5 
t 

, .  
at my much, faster 

0 

normal than + 

rt 

speed normal 
1' 

I Add supporting d e t a i ~ s :  
P 

i 

f i * 
6 .  The self-study exercise allowed m e  to  learn about my project . . .? 

as  thoroughly 
as  norinal 

muchmore - '  - 
thoroughly , -. . . 

' Add supporting details:  



APPENDIX G 
. . 

-+ Questions For Interview 2 

1 )  How was the  self-study rel'ated t o  the  success o r  lack thereof i n  

achieving your general aim? 

-- 
2) I asked you 8 quest5011s-about personal i ty  featuresL Tn yourself  an3 others1 

How were-you able  t o  cope with those features  i n  yourself a s  a r e s u l t  of 

the  self-study? s labor ate upon the  re la t ionship  between these  features  
- - 

i 
- -- - - -  -- - - - --  --- - - - - ---- -- - --- -- -- -- ---- - - 

- -- - - - - -- - - --- --- -- - - - - -- - - - -- - - - 
- ?i 

and your progress on the  project .  - 
f 

3) One of the  goals of the  self-study could be s,tated a s  improving one's. 
' -: I 

concentration and a t t en t i on .  Do jrbu f e e l  i t  did t h i s  i n  general and on A 

O a 
your project  spec i f i c a l l y?  - 

4) Another goal can b e  expressed as improving self-control .  e 
+ - - 

a )  .-How do you f e e l  about, any change i n  t h i s  area-_as a r e s u l t  o f  the,  
- -- - 

- - -  

- 

self-St udy? 
i 

b) Was t h i s  evident i n  your l i f e  generally and while working on the f 

. - -'-%, -, 

proj  eft  spec i f i c a l l y?  v' 
. P 

5 )  A,self-study should increase  one's awareness df oneself .  Comment on t h i s  
* > x- 

statement :' 
8 1 

a)  i n  your l i f e  generally.  

b) whi.Ae working ori t h e  project .  
, 

; i n  this regard? = 
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- 

- t 
* 

C 
~ & d &  Pormat B 

Q ................ Queatio-ire (with page number as a subscript, 

-as Q 1 3  = questionnaire 1, page. 3) . - 

- - 
A " - - - - - . - -  

T ............... :. Cassette tape recording (with number locater as a 

................ . OC Oral c&nts (recorded on f i l e  cards). ' r  / 

WC ................ Written comments (submitted .by participants without 

so l i c i t ing ) .  
- 

VTC ............... Comments made on video tape recordings during the 

presentation of the project. 
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