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, THE DEnTELOPX%"f A\?> EVM-UATION OF Aii I % T E R P ~ & W ,  SKILL'S 

TRAIXING FRQGRitf I!QLEfESTED-FOR NURSE EDVCATORS 
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The s t u d y  had two purposes .  The f i r s t  was t o  d e s i g n  an i n t e r p e r s o n a l  ' . C)P 
s k i l l s  t r a i n i n g  program f o r  n u r s e  e d u c a t o r s  i n  E m ~ a t h y ,  Respect  and 

L 

4 

~ k n u i n e n e s s  t o  improve t h e i r  f a c i l i t a t i v e  f u n c t i o n i n g  w i t h  s t u d e n t  . 

n u r s e s .  The s e c o n d ' p u r ~ o s e  was t o  compaTe t h e  e f f e c t s  of train in^ v e r s u s  

no t r a i n i n g  on the ability-af nurse educators t o  commmrlcace f a c i l i t a t i v e  

h e l p e r  responses .  
. . 

TweLve n u r s e  e d u c a t o r s  were t r a i n e d  t o  i n t e r a c t  more e f f e c t i v e l y  

1 
by responding a t  h i g h e r  l e v e l s  of Empathy, Respect  and Genuineness.  

The t r a i n i n g  program inc luded  d i d a c t i c ,  e x p e r i e n t i a l  and modeling 

components. The grograzu i w o l v e d  twenty  hours  of t r a i n i n g  o v e r  a-ten-week * 

r 

$ 

p e r i o d  and focused on Zmpathy a s  t h e  key . i n t e r p e r s o n a l  s k i l l .  

' C a r k h u f f ' s  Index of Communication was used t o  measure t h e  a b i l i t y  

- of exper imenta l  and c o n t r o l  s u b j e c t s  t o  fo rmula te  w r i t t e n  f a c i l i t a t i v e  
,'- ? . - 

l e s p o n ~ e s  p r i o r  t o  and immediately '  fo l lowing  t h e  t r a i n i n g  program. Pre- 

a d  pos t -aud io tape  r e c o r d i n g s  of s u b j e c t s  i n  t h e  h e l p e r ' s  r o l e  were a l s o  

c o l l e c t e d .  The responses  were e v a l u a t e d  by two independent ,  t r a i n e d  

4 r a t e r s  u s i n g  C a r k h u f f ' s  Global  R a t i n g  S c a l e  and C a r k h u f f ' s 4 i n d i v i d u a 1  
, ' 

s c a l e s  Empathy, Respect  and Genuiqeness.  - 
1 

iii 
-%. 
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The ~ - t e s t  was us-e'd - t o  compare t h e  l e v e l s  of f u n c t i o n i n g  i n  t h e  

exper imenta l  group with t h e  c o n t r o l  group on pre- and post-measureS , 

a 
b f  7- itt ten and audidraped ;elper respoilses.  4 r e g r e s s i o n  a n a l y s i s  

I 

de te rmined  t h e  i n f l u e n c e  of independent  and c o n t r o l  v a r i a b l e s  upon 

* . 
t h e  v a r i a n c e  i n  t h e  p o s t t e s t  s c o r e s  of  t h e  dependent v a r i a b l e s .  

R e s u l t s  of t h e  s r u d y  showed t h a t  t h e  f a c i l i t a t i v e  f u n c t i o n i n g  . 
'- ?+ 

- of t h e  exper imenta l  g roq  Fmproved s i g n i f i c a n t l y  i n  comparison w i t h  

t h e  c o n t r o l  

- 

f o r  w r i t t e n  
-1 

i n  Empathy, 

group. Signif i ' cant  improvements occur red  on t h e  measures 

f a c i l i t a t i v e  responGes and t h e  r a t i n g s  of  aud io taped  r e s p o n s e s  

Respect and Genuineness.  

Based on t h e  r e s u l t s  of t h e  s t u d y ,  i m p l i c a t i o n $ .  were* i d e n t i f i e d  

r e g a r d i n g  t h e  a p p r o p r i a t e n e s s  of  f a c i l i t a t i v e  t r a i n i n g  f o r  n u r s e  . 

e d u c a t o r s  and e n t i r e  n u r s i n g  f a c u l t y  memberships; extended t r a i n i n g  and 

r e t r a i n i n g  programs; and t h e  e f f e c t - o f  t r a i n i n g  w i t h  r e s p e c t  t o  
\ 

' i n t e r p e r s o n a l  r e l a t i o n s h i p s .  

4. 
. - 

Four s u g g e s t i o n s  f o r  f u r t h e r  r e s e a r c h  were d e r i v e d  from t h e  s t u d y .  
I I 

' These inc luded  c r o s s - v a l i d a t i o n  s t u d i e s  w i t h  n u r s e  e d u c a t o r s  in o t h e r  

s e t t i x g s ,  l o n g i t u d i n a l  s t u d i e s  i n v e s t i g a t i n g  t r a i n e e  g a i n s ,  s t u d i e s  of . s - R - 
t h e  r 2 l a t i m s h i p  between t h e  n u r s e  e d u c a t o r s '  f a c i l i t a t i v e  l e v e l  and , 
I- 

subsequent  l eve l - s  f o r  s t u d e n t  n u r s e s ,  and s t u a i e s  i n v e s t i g a t i n g  t h e  
-1 . 
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Let pepple real ize  c l e a r l y  t h a t  every time they 
t h r e a t e n  someone o r  humi l ia te  o r  hu r t  unnecessar i ly  
or  dominate o r  r e j e c t  another  human being,  they 
become fo rces  f o r  t h e  c r ea t ion  of psychopathology, 
even i f  t he se  be mall forces .  Let them recognize 
t h a t  every man who is kind,  he lp fu l ,  decent ,  
psychological ly  democratic, af f  ec t iona te '  and warm 
i s  a  psychotherapeut ic  fo rce  even though a  small  
one. 

. Abraham H. das l ev  
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CHAPTER I 

The Need f o r  t h e  Study f 

% 

- T h i s  s tudy  was--u d e r t a k e n  t o  examine t h e  e f f e c t  of a n  i n t e r p e r s o n a l  2 
s k i l l s  t r a i n i n g  prGg;am uion t h e  a b i l i t y  of nurse  e d u c a t o r s  t o  respondb 

. *  

w i t h  Empathy, Respect and Genuineness. The need f o r  t h a  s t u d y  h a s  

been der ived  'from t h e  exper iences  'and w r i t i n g s  of a u t h o r s  working i n  

t h e  h e l p i n g - p r o f e s s i o n s .  

Nurse e d u c a t o r s  a r e  members of two h e l p i n g  p r o f e s s i o n s  -- 
t. 

n u r s i n g . a n d  t e a c h i n g .  , Peplau (1952) de f ined  n u r s i n g  a s  a  "human 

r e l a t i o n s h i p  between a n  i n d i v i d u a l  who i s  s i c k ,  o r  i n  need of h e a l t h  

ir 
s e r v i c e s ,  and a n u r s e  e s p e c i a l l y  educated t o  recognize  and t o  respond t o  

. tiie need f o r  h e l p  (p. 5) ."  Teaching,  a s  de f ined  by P u l l i a s  and Young 

I 
L \ 

ding  s t u d e n t s  i n  s e c u r i n g  t h e  a m ~ u n ~ ~ u a l i t ~  of - 

exr/erience which w i l l  promote t h e  optimum development of t h e i r  . 

1 a s  human b e i n g s  (p . 9)  . " To some e x t e n t  n u r s i n g  and t e a c h i n g  

* 
n  r e s p e c r  t o  t h e i r  purposesg, c l i e n t e l e  and t echn iques .  However, 

h 
'CIF 

s i n g  and- teach ing  i n v o l v e  an i n t e r p e r s o n a l  r e l a t i o n s h i p  h i c h  7 

- 
I s .  m r k e d  by rransactio 'r ts  jetween a more knowing i n d i v i d u a l  ( h e l p e r :  

1 

x 

mrse,  t e a c h e r )  and a l e s s  knowing i n  a 1  (helpee:  p a t i e n t ,  

student). 



An i n t e r p e r s o n a l  r e l a t i o n s h i p  wherein t h e  h e l p e r  i n t e n d s  t q  

f a c i l i t a t e  t h e  p e r s o n a l  growth of the  h e l p e e .  is  sometimes c a l l e d  a  "helping 

r e l a t i o n s h i p " .  Researchers  and w r i t e r s  i n  t h e  p r o f e s s i o n s  r e l a t i n g  

t o  h e a l t h  and educa t ion  have focused c o n s i d e r a b l e  a t t e n t i &  on 

unders tanding t h e  h a t u r e  of a  h e l p i n g  r e l a t i o n s h i p  (Aspy, Berenson, 

Carkhuff ,  Combs, Gazda, Rogers,  Truax) .  

C a r l  Rogers (1961) h a s  o f f e r e d  a  t h e o r y ' o f  h e l p i n g  r e l a t i o n s h i p s .  

He hypothesized t h a t  t h e  h e l p e e  w i l l  exper ience  p o s i t i v e  growth and 

change'when a  c e r t a i n  t y p e  of + e l a t i o n s h i p  i s  provided. by t h e  h e l p e r .  . - 

The e s s e n c e g f  t h i s  r e l a t i o n s h i p  f o c u s e s  on t h e  q u a l i t i e s  o r  c h a r a c t e r i s t i c s  

, . which t h e  h e l p e r  communicates t o  t h e  he lpee .  Rogers w r i t e s :  

Thus t h e  r e l a t i o n s h i p  which I have found h e l p f u l  
i s  c h a r a c t e r i z e d  by a s o r t  of t r absparency  on my 
p a r t ,  i n  which my r e a l  f e e l i n g s  are eviadent; by 
an acceptance of t h i s  person a s  a  s e p a r a t e  person , 
w i t h  v a l u e  i n  h i s  own r i g h t ;  and a deep empathic 
unders tanding which enab lgs  me t o  s e e  h i s  p r i v a t e  
world Through h i s  'eyes (p. 34 ) .  

These h e l p e r  c h a r a c t e r i s t i c s ,  Genuineness, Respect 

o f t e n  r e f e r r e d  t o  a s  " f a c i l i t a t i v e  condi t ions" ,  w h i l e  " f a c i . l i t a t i v e  

" 

, I 

func t ion ing"  d e s i g n a t e s  t h e i r  p resence  i n  a h e l p e r ' s  i n t e r a c t i o n .  More- 

- o v e r ,  t h e  f a c i l i t a t i v e  c o n d i t i o n s  a r e  regarded a s  i n t e r p e r s o n a l  s k i l l s ,  - _ 
p r e s e n t  o r  absen t  i n  v a r y i n g  degrees  i n  v i r t u a l l y  a l l  human r e l a t i o n s h i p s .  

Considerable  evidence s u p p o r t s  Rogers ' t h e o r e t  i@ p o s i t i o n .  This  - 
7.2 

- 

evidence focu'ses on t h e  c e n t r a l  i d e a  t h a t  t h e  manner I n  which t h e  h e l p e r  i 
,/- 

i 



i n t e r a c t s  w i t h  t h e  he lpee  i n f l u e n c e s  t h e  h e a l i n g  and - l ea rn ing  p r o c e s s e s  

i n  t h e  l a t t e r  (Berenson and CarkhufS, 1967 ; Carkhuf f  and * ~ e r e n s o n ,  

1967; Combs, Avi la  and Purkey, 1971; Lynch, 19!7; Skipper  and ~ e o n a r d ,  
L 

1965; Truax and Carkhuff , 1967) .  ~ v i d e n c e  a l s o  s u g g e s t s  t h a t  Empathy, 

Respect and Genuineness no t  on ly  promote p o s i t i v e  h e l p e e  outcomes bu t  

4 
a r e  i n h e r e n t  i n  s u c c e s s f u l  he lp ing  r e l a t i o n s h i p s  (Carkhuff and 

Berenson, 1967; Carkhuff ,  1969a; T r u q  and Carkhuff ,  1967).  

Because n u r s i n g  i m p l i e s  a h e l p i n g  r e l a t i o n s h i p ,  t h e  p r o f e s s i o n  

has  long regarded t h e  f a c i l i t a t i v e  c o n d i t i o n s  of ~ m ~ a t h ~ ;  .Respect and 
, 

Genuineness a s  i n h e r e n t  and r e q u i r e d  components of t h e  i n t e r p e r s o n a l  

p rocess  i n  nurs ing  (Chapman and Almeida, 1972; Ka l i sch ,  1971; La Xonica, 
1 

1 9 7 5 ;  Orlando, 1961; Pep lau ,  1952; Robinson; 1972) .  T h e i r  p resence  i n  

t h e  n u r s e  ' s i n t e r a c t i o n s  s u b s t a n t i a l l y  i n f l u e n c e  what each p a t i e n t  

\ 

e x p e r i e n c e s  and l e a r n s  a s  he is  nursed throoghout h i s  i l l n e s s  (Peplau,  

However, t h e r e  is  q u a n t i t a t i v e  a n d t q u a l i t a t i v e  e v i d e n c e ' s u g g e s t i n g  

t h a t  i n t e r a c t i o n s  between h e l p e r s  and he lpees  o f t e n  do n o t  prove 
* 

b e n e f i c i a l . :  The h e l p i n g  p rocess  can be d e s t r u c t i v e  t o  growth r a t h e r  t h a n  

enhancing,  depending on t h e  l e v e l  of f a c i l i t a t i v e  f u n c t i o n i n g  of t h e  

h e l p e r  (Carkhuff,  1969a; Carkhuff and Berenson, 1967; Truax and Carkhuff ,  

1957) .  Evidence v e r i f i e s  t h a t  a  l a r g e  p r o p o r t i o n  of n u r s e s  p r a c t i c i n g  

t h e i r  p r o f e s s i o n  i n t e r a c t  a t  a  n o n - C a c i l i t a t i v e  l e v e l  (Duff and 

S c l l i n g s h e a d ,  1968; Gazda, 1975; La ~ o n i c a , '  1975).  



S t u d i e s  document ~ h a t  m a ~ ~ : :  t r a i n i n g  programs do n o t  produce 

he lp ing  p r o f e s s i o n a l s  vho a r e  capable  of f a c i l i t a t i n g  he  h e a l t h f u l  21- 
' g rowth o f  t h e i r  c l i e n r s  (Car'khuff, 1968; Carkhuff and e renson ,  1967; A 
carkhuf f  , ~ r a t o c h v i l  and F r i e l  , 1968) . Furthermore,  

f 

t h a t  e q e r i e n c e d  p r a c t i t i o n e r s  conduct ing 

I 
a r e f u n c t i o n i n g  a t  less rhan minimall:: 

1969a ; Carkhuf f  and Berenion , 1967 ; Carkhuff , ~ r a t o c h v i k ,  and F r i e l  , 
> .  

1958) .  S u b s t a n t i a l  d o c x x n t a t i o n  i n d i c a t e s  t h a t  

7 

on t h e  l e y e l  of f u n c t i o n i n g  of t h e i r  t r a i n e r s  (Bergin  and S 

Carkhuff ,  1969a; P i e r c e ,  Carkhuff and Berenson, 1967) .  T d e r e f o r e ,  a 

l o w ' l e v e l  of f u n c t i o n i n g  e x e r t s  a  r e t a r d i n g  

t r a i n e e ' s  p o t e n t i a l  f o r  g rox th  and l e a r n i n g .  i\ 
I n  t h e  n u r s i n g  p r o f e s s i o n ,  s t u d i e s  i n d i c a t e  t h a t  

f u n c t i o n  a t  low l e v e l s  of f a c i l i t a t i v e  f u n c t i o n i n g  (Kal i sch ,  1971; 

L a  Honica and Karshmer, 1976) .  Th i s  evidence s u g g e s t s  t h a t  n u r s i n g  

educa t ion  prog;ams a r e  n o t  p r e p a r i n g  f a c i l i t a t i v e  h e l p e r s .  Although t h e  

sugges t ion  f o r  f u r t h e r  r e s e a r c h  does appear  i n  t h e  r e l e v a n t  l i t e r a t u r e  

(La Yonica,  1975) ,  no s t u d y  h a s  been conducted which f o c u s e s  on one of t h e  i 

im?ortant  v a r i a b l e s  i n f l u e n c i n g  t h e  development of i n t e r p e r s o n a l l y  competent 

nurses-- t h e  l e v e l  of f a c i l i t a t i v e  f u n c t i o n i n g  of n u r s e  educa to rs .  - 
Only those  persons  ;-ho p o s s e s s  h igh  l e v e l s  of f u n c t i o n i n g  can p rov ide  

- - 

fzr : ~ n s t r u c t i v e  grovth of t h e i r  t r a i n e e s  (Carkhuff ,  1969a).  T h i s  

~ r i n z i p l e  h a s  important  i m p l i c a t i o n s  f o r  n u r s e  educat'ors i f  n u r s i n g  



educa t ion  is t o  f u l f i l l - i t s  o b l i g a t i o n  of a s s i s t i - y g  each s t u d e n t  n u r s e  

& 
become a  person who can n u r s e  g a t i e n t s  i n  .+ h e l p f u l  waf. Nurse e d u c a t o r s  

.. 
must f i r s t  e s t a b l i s h  themselves a s  e f f e c t i v e  h e l p e r s .  I n  t h i s  r e g a r d ,  

-1 

t h e  l e v e l ' o f  f a c i l i t a t i v e  f u n c t i o n i n g  of h e l p e r s  such as n u r s e s  and 
, 

t e a c h e r s  has  bLen s i g n i f i c a n t l y  i n c r e a s e d  by s y s t e m a t i c  t r a i n i n g  
h-.s--, 

programs (Aspy, 1972; Berenson (D. ) ,  1971; Carkhuff ,  1969a,  1969b; s 

Carkhuff and Truax,  1965 ;  La Honica, 1975) .  

v 

A t  t h i s  p o i n t  i n  t ime ,  no s y s t e m a t i c  t r a i n i n g  programs s p e c i f i c a l l y  

des igned f o r  n u r s e  e d u c a t o r s  have been a v a i l a b l e  i n  t h e  y e s e a r c h  s e t t i n g ,  

t h e  B r i t i s h  Columbia I n s t i t u t e  of Technology. The unanimous d e c i s i o n  

by t h e  P s y c h i a t r i c  Nursing f a c u l t y  i n  t h i s  s e t t i n g  t o  p a r t i c i p a t e  i n  t h e  - 
(i 

r e s e a r c h  s tudy  i s  an important  i n d i c a t o r  t h a t  n u r s e  e d u c a t o r s  endorse  

t h e  wor th iness  of such a  p r o j e c t .  

I n  summary, t h e  r a t i o n a l e  f a r  t h e  s t u d y  is  based on s e v e r a l ,  

b e l i e f s .  The f i r s t  i s  t h a t  n u r s e  e d u c a t o r s  a r e  h e l p e r s  who shou ld  
> 

f u n c t i o n  a t  f a c i l i t a t i v e  l e v e l s  a s  one means of producing more e f f e c t i v e  

h e l p e r s  i n  t h e  n u r s i n g  p r o f e s s i o n .  The second b $ i e f ' i s  based 'upon  t h e  
4 

p o s i t i v e  outcomes a s s o c i a t e d  w i t h  s y s t e m a t i c  t r a i n i n g  programs i n  t h e  

f a c i l i t a t i v e  c o n d i t i o n s  of Empathy, Respect and Genuineness. 



-. 
Statement of t h e  Eroblem 

r 

Does a t r a i n i n g  program i n  Empathy, Respect and Genuineness lead  

t o  an i nc rease  i n  s k i l l s  so  t h a t  nurse  educators  improve t h e i r  f a c i l i t a t i v e  

func t ion ing  with s tudent  nurses?  

Purpose of t h e  Study - 
L 

The purpose of t h e  s tudy was. two-•’old. The f i r s t  was t o  design ' 

a t ra in ingeprogram f o r  nurse educators  i n  Empathy, Respect .and 

~ e n b i n e n e s s  t o  improve t h e i r  f a c i l i t a t i v e  func t ion ing  with s tuden t  
;C 

A 
nurses .  The second purpose was t o  compare t h e  e f f e c t s  of t r a i n i n g  vs .  ' 

no t r a i n i n g  on t h e  a b i l i t y  of nurse  educators  t o  communicate f a c i l i t a t i v e  

he lpe r  responses ,  and then t o  examine The r e l a t i o n s h i p s  -between these  
. . 

r e s u l t s  and s e l e c t i v e  i nd iv idua l  d i f f e r ences .  ' 

The •’allowing ob jec t ives  flow from t h e  above s t a t e d  purpose: 

1. To a s s e s s  t h e  l e v e l s  of f a c i l i t a t i v e  func t ion ing-of  a nursing 

f a c u l t y  i n  a two year diploma nurs ing  program by us ing  * 
Carkhuff 's  Index of Comunicat idn and audiotapes completed 

by t h e  sub jec t s .  ,-. 

2- \ 
2 .  To provlde nurse 'educators  w i th  a t r a i n i n g  program s p e c i f i c a l l y  

. , designed t o  i nc rease  f a c i l i t a t i v e  per-eeptions and r e q p o n s p .  
* 

=?' , J r 

3 .  To test s t & i s t i c a l l y  t h e  e f f ec t i venes s  of t h e  t r a i n i n g  program 
3 - ----'1_ 

i n  faci l i ta$%ve condi t ions  by comparing t h e  e f f e c t s  of 

sys temat ic  t r a i n i n g  vs .  no training. + 



4. To determine t h e  v a r i a n c e  i n  t h e  p o s t t e s t  l e v e l s  of 

f a c i l i t a t i v e  f u n c t i o n i n g  r e s u l t i n g  from t h e  i n f l u e n c e  

of i n d i v i d u a l  d i f f e r e n c e s  w i t h i n  t h e  sample group. 
* - 

b .  

Hypotheses 

Four n u l l  hypotheses  were t e s t e d  i n  the.  r e s e a r & .  The r e j e c t i o n  

l e v e l  f o r  each h y p o t h e s i s  was a t  t h e  .05 l e v e l  of s i g n i f i c a n c e .  

. '?, 
I j ,  e - 

8 
1; There w i l l  b e  no s i g n i f i c a n t  d i f f e r e n c e  of mean s c o r e s  

/ . on Carkhuf f ' s  1;ldex ofx Conmimication betwee: n u r s e  e d u c a t o r s  

p r e t e s t e d  i n  Group I; t h e  exper imental  group, and Group 11, /> ' 
t h e  c o n t r o l  group'. 

j:, 
' )  

/ 

2 .  There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  of mean s c o r e s  

on CZrkhuff ' s  Index  of Communication between n u r s e  e d u c a t o r s  

p o s t r e s t e d  i n  Group I ,  t h e  exper imental  group, and Group 11, 

t h e  c o n t r o l  group. 

A 

3 .  There w i l l  b e a n o  s i g n i f i c a n t  d i f f e r e n c e  o•’ mean s c o r e s  

i n  E-athy, Respect and Genuineness on a&io tape  r e c o r d i n g s  
- 

, Bet$& n u r s e  e d u c a t o r s  p rk&ted  i n  Group I, t h e  

exper imental  group-, and Group I . I , ; t h e  c o n t r o l  group. 

2 

4.  ;There w i l l  be  no s i g n i f i c a n t  d i f f e r e n c e  of mean s c o r e s  
. . - - i n  Empathy, Respect and Genuineness on k&iotape r e c e r d i n g s  

between n u r s e  e d u c a t o r s  p o s t t e s t e d  i n  Group I ,  t h e  

exper imenta l  group, and Group 11, t h e  c o n t r o l  group. 



~ e f  i n i t  i o n 6  of Terms 
1 '  

+' 
The following expressions 'are  defined i n  

I 

f o r  t he  purposes of t h i s  study: 

terms of t h e i r  meanings 

Nursing Program i s  a Psych ia t r i c  Nursing Program: The Psych ia t r i c  

.r 
tdchnological  o r  community co l lege  l e v e l '  nursing program requ i r ing  

a p p r o x i k t e l y  two years  of f u l l  time education a f t e r  high. school.  .The 
L 

. 
program i s  designed t o  provide bas i c  prepara t ion  f o r  p r a c t i c e  i n  

5 , ' I .  

%,+- N s e  Educator: A nurse  educator is  an occupat ional  t i t l e  which des igna tes  

a n u r s e - w i t h . t h e  necessary academic q u a l i f f c a t i o n s  and c l i n i c a l  nursing 

e x p e r t i s e  ;o teach i n  nursing education programs. + 

FaciSit2ttive condit ions:  F a c i l i t a t i v e  cbndit ions r e f e r  s p e c i f i c a l l y  t o  

t he  condi t ions  of Empathy, Respect and Genuineness. 

Empathy: Empathy inc ludes  both the  he lpe r ' s  s e n s i t i v i t y  t o  cu r r en t  f e e l i n g s  

and content  expressed and h i s  ve rba l  f a c i l i t y  t o  communicate t h i s  anderstanding 

in a language at tuned t o  t h e  he lpee ' s  cu r r en t  f e e l i n g s  (Truax and Carkhuff, 
b 

%67, p. 46).  * 

+ 

Respect: For a  helpee,  respec t  means t h a t  he f e e l s  accepted a s  a  person 

wi th  human p o t e n t i a l i t i e s .  It involves a  nonpossessive car ing  and 

p r i z i n g  of t he  helpee a s  a  s epa ra t e  person. It inc ludes  a  valuing of Che 
r ., 

helpee a s  a  person, s epa ra t e  from any eva lua t ion  of h i s 'behaviour  o r  - 
thoughts  ( T ~ X  and Carkhuff, 1967, p. 58) ._ 



Genuineness: The he lper  may be funct ioning a s  a t h e r a p i s t ;  a c t i v e l y  

r e f l e c t i n g ,  i n t e r p r e t i n g ,  analyzing,  bu t  t h i s  funct ioning must be 

s e l f  congruent so t h a t  he is  being himself in the  moment r a t h e r  than 

present ing  a p ro fe s s iona l  facade. The he lpe r ' s  response must- be s i n c e r e  

r a t h e r  than phoney; i t  must express  h i s  r e a l  f e e l i n g s  of being,  r a t h e r  , 

than defensiveness ( ~ r k  and ckrkhuf f  , l 9&,  p . - 69) . 

L P  
Helping Relat ionship:  A relaGionship between he lper  and h e l g e e ~ i n  which 

. -.,' . a' 
1 

t h e  helpee has t h e  i n t e n t  of promoting the  growtli,.development, matur i ty ,  
4 

-J 

isproved funct ioning,  impro& 'coping wi th  l i f e  -of t h e  hel&e i$-ogers., - 

. '  - C - / - .  
-. > 1 1961, pp. 39-40). - .. - 

--\ 

. . -- ! 
F a c i l i t a t i v e  ~ u n c t i o n i n ~ l  ~ a c i l i t a t i v e  funct ioning occurs i n  t he  

presence of the  f a c i l i t a t i v e  condition$, Empathy, Fespect and Genuineness ,. 

1 d .  

8 
i n  the  he lpe r ' s  i n t e r a c t i o n s .  It can be assessdd on f ive-point  s c a l e s  , 

moving from the  communication of none of t h e  condit ions ( l e v e l  1 ) . t o  - a .  

t h e i r  f a l l  and simultaneous communication ( l e v e l  5 ) .  (Carkhuff, 1969a, 

p. 171).  
cJ 

)Minimum Level of F a c i l i t a t i v e  Functioning: Minimally f a c i l i t a t i v e  

r e f e r s  t o  t h e  minimal l e v e l  of condi t ions i n  which an e f f e c t i v e  helping 

process  can take place. .  A t  t h i s  l e v e l  the  he lper  i s  funct ioning a t . l e v e l  

3.0 on f ive-point  s c a l e s  designed by Carkhuff t o  assess  t h e  he lpfu lness  
.. 

of a he lpe r ' s  i n t e r a c t i o n  ( C a r k h f f ,  1969a, p. 173). T - -  

- 
Training Program i n  F a c i l i t a t i v e  Conditions: This r e f e r s  t o  t he  t r a i n i n g  i 

? 

, 
program described i n  t h i s  s tudy designed t o  increase  the  f a c i l i t a t i v e  



. 10 
t 

G - 

func t ion ing  of nurse educators .  The experimental group (Group I )  

r e p r e s w t s  t h e k u b j e c t s  who w i l l  p a r t i c e a t e  i n  t h e  t r a i n i n g  program. 

The c o n t r o l  group (Group 11) r ep re sen t s  t h e  sub jec t s  who w i l l  no t  

p a r t i c i p a t e  i n  t he  t r a i n i n g  program. 

v 
Carkhuff ' s  Index of  Cemmunication: Carkhuff ' s  s tandard ized  and v a l i d  

instrument  of measurement a s se s se s  t h e  l e v e l  o"f t h e  h e l p e r ' s  f a c i l i t a t i v e  

func t ion ing  &o 16 s tandardized.  and r e p r e s e m a t i v e  helpee s t imulus  

express iohs  ' ( ~ a r k h t k f ,  1969a, pp. 94-99). - 

Methodology 

> 
i 4 - ir, 

A Brief d e s c r i p t i o n  of t h e  metliods and procedures a r e  contained . . 

i n  t h i s  s ec t i on .  A more d e t a i l e d  t reatment  .of vhe same s u b j e c t  w i l l  be 

given i n  chapter-  111. 9 
\ 

The saq& employed in  t h e  nurse  

educa tors  teaching i n  t h e  b a s i c  

a t  t h e  B r i t i s h  Columbia I n s t i t u t e  of Technology i n  a ~ b y ,  B.C. The 

B r i t i s h  Columbia I n s t i t u t e  of Technology is  a post-secondary i n s t i t u t i o n  

o f f e r i n g  a wide v a r i e t y  of two year  technologica l  diploma programs. 

The teaching r e s p o n s i b i l i t i e s  wi th in  t h e  n u r s i n g  f a c u l t y  a r e  . 

a l l o c a t e d  wi th in  four  i n t a c t  groups.. Twelve nurse educators  compr ihng  
-- 

. t w o  i n t a c t  groups w e r e  assigned t o  Group I, khe experimental group. 
- 

Group IT, t he  c o n t r o l  group, was cGnposed of two i n t a c t  groups of e l&  



' # 
S 

% 
n u r s e  educa to rs .  The members of Group I p a r t i c i p a t e d  i n  a ten-w>ek .-, 

"t, 
i n t e r p e r s o n a l  s k i l l s  program. The program focused on t h e  - 

I 

d i s c r i m i n a t i o n  and communication of t h r e e  f a c i l i t a t i v e  c o n d i t i o n s :  

Empathy, Respect a5id Genuineness. The p u t i c i p a n t s  i n  Group I1 provided 

1. 
t h e  c o n t r o l  f o r  t e s t i n g  t h e  e f f e c t i v e n e s s  of t h e  program. 

. . 

4 
\ Carkhuff ' s  Index of C ~ u n i c a t i o n  (1969a) was used t o  a s s e s s  t h e  

a b i l i t y  o f  s u b j e c t s  t o  co.mn. icate  f a c i l i t a t i v e  h e l p e r  responses .  Indexes  

were completed by a l l  s u b j e c t s  p r i o r  t o  and immediately a f t . e r  t h e  

trainin.2 pragr-, Pre-and post-audiotaped r e c o r d i n g s  of s ec•’s h 
. - 

*I "t 
t h e  h e l p e r ' s  r o l e  were a l s o  c o l l e c t e d .  The responses  were e v a l u a t e d  by 

, 

two . independent,  r e l i a b l e  r a t e r s  u s i n g  C a r k h u f f r s  Global  Ra t ing  S c a l e  

(1969a) and Carkhuf f ' s  i n d i v i d u a l  s c a l e s  f o r  Empathy, Respect and 

Genuineness (1969a). R a t e r  r e l i a b i l i t y  was e s t a b l i s h e d  by u s i n g  t h e  Pearson 
' . 

, product-moment c o e f f i ~ i e n t  of c o r r e l a t i o n .  

- 
The g - t e s t  of a d i f f e r e n c e  between means was used t o  compare t h e  

1' q , e -  and p o s t t e s t  l e v e l s  of f u n c t i o n i n g  i n  Group I ,  t h e  exper imenta l  group, 

~ 5 t h  Group 11, t h e  c o n t r o l  group. 
3 

The a n a l y s i s  of covar iance  was des igna ted  a s  a ~ t h o d  of reducing 

the p o t e n t i a l  h e t e r o g e n e i t y  of t h e  dependent v a r i a b l e s .  However, a 

comparison of t h e  p r e t e s t  l e v e l s  of f u n c t i o n i n g  d i d  n o t  s u b s t a n t i a t e ' t h e  

xse of t h i s  s t a t i s t i c a l  p r o c e d ~ r e .  



L i n i t a t i o n s  o f  t h e  Study 

The n a t u r e  o , f . t h e  srzd? irnposed t h e  f o l l o w i n g  l i m i t a t i o n s .  
I 

\The s m a l l  number of s u 3 j e c t s  make i t  d i f f i c u l t  ti? g e n e r a l i z e  t h e  

- .  + --.12ings 7 - t o  t h e  p o p u l a t i o n  of n u r s e  e d u c a t o r s  as a  whole.  

? k r s e s  a r e  t r a i n e d  i n  - ~ a r i o u s  e d u c a t i o n a l  s e t t i n g s  f o r  d i f f e r e n t  

z s c x p a r i o n a l  r o l e s  w i t n i n  t h e  z u r s i n g  c o n t e x t .  The n u r s e  e d u c a t o r s  
, , t2 

2s r h e  s a z p l e  group t e a c h  i n  a 3 a s i c  diploma program p r e p a r i n g  p s y c h i a t r i c  
., 

n 1 l r s e s .  n e  a p p l ? c a 3 i l i ~ : ;  A rhe s t u d y  findings t o  n u r s e  e d u c a t o r s  t e a c h i n g  

\ f Z  
ir . j r > g r a i  des igned  ta )(e?are 2 o r s e s  u i t h  d i f f e r e n t  c r e d e n t i a l s  may ' b e  

I 
&- 

!;a -.- =, s t ena / t i c  i c t e ~ : e ? t i c c - a n d  i n t e r a c t i o n  o c c u r r e d  be tween t h e  

r ? s e a r = > e r  and t h e  s u 3 j z c r s  Lz z?e c o n t r o l  group.  A s  a  r e s u l t  t h e r e  

w a s  no assessment of t h e  rezctive effects which may have  r g s u l t e d  f r o m  

- -  - . . -:'- e q 5 r h e n t a l  g r o q ' s  - , a r = ~ c i ~ a t i o n  i n  t h e  t r a i n i n g  program and 

, * . > Ax~srgsr  l i z i t a z i c n  -2:; 12 -2 a s s e s s i n g  t h e  long  term e f f e c  $ a 

- -  -..- - . ,' 
3 -  a .  - r a i 2 2 e s  zzr. r e c z r r .  t c  env i ronmen t s  t h a t  do n o t  s u p p o r t  



1 CHAPTER I1 . , 

The l i t e r a t u r e  r ev i ey  i n  t h i s  s tudy w i l l  cover t he  fol lowing four  

a reas :  ( J )  Eplpathy, Respect and Genuineness as key in t e rpe r sona l  s k i l l s ;  

, (2) a r a t i o n a  nurses  t o  perce ive  and respond f a c i l i t a t i v e l y ;  

(3) t h e  educat ion of nurse educators  t o  perce ive  and 

respond f a c i l i t a t i v e l y ;  and (4 )  a r a t i o n a l e  f o r  using a sys temat ic  
/ 

t r a i n i n g  proiram i n  Empathy, Respect and Genuineness f o r  nurse educators.  

Empathy, Respect and Genuineness a s  
Key In t e rpe r sona l  S k i l l s  

The emergence of Empathy, Respect and ~ e n u i n g n e s s  a s  key in t e rpe r sona l  

s k i l l s  o r i g i n a t e s  i n  t h e  experiences and wr i t i ngs  of Car l  Rogers (1961j,  

who expressed,  "I have fbund a way of working with ind iv idua l s  which seems 

t o  have much cons t ruc t ive  value (p.f 29);' Rogers (1961) shared what he had 4 

learned during h i s  experiences andencounters  i n  a l l  human r e l a t i o n s h i p s .  

Be developed the  following genera l  statement regarding t h e  f a c i l i t a t i o n  

of personal  growth: 
i 

A 

ff 
I f  I can c r e a t e  a r e l a t i o n s h i p  charac te r ized  on 

my p a r t :  
by a genuineness and transparency i n  which 

I am my r e a l  f ee l ings ;  
by a warm acceptance of and p r i z ing  of t h e  

o the r  person a s  a s epa ra t e  inctjxixkraf; 
by a s e n s i t i v e  a b i l i t y  t o  s e e  h i s  world and 

himself a s  he sees  them; 
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Then t h e  o t h e r  i n d i v i d u a l  i n  t h e  r e l a t i o n s h i p ;  ' 
w i l l  exper ience  and unders tand a s p e c t s  of 

h imself  which .p rev ious ly  h e  has-Tepressed;  
w i l l  f k d  himself  becoming b e t t e r  i n t e g r a t e d ,  

more a b l e  t o  f u n c t i o n  e f f e c t i v e l y ;  
w i l l  become more s i m i l a r  t o  t h e  pe rson  he  would 

I 

l i k e  t o  be ;  
w i l l  b e  more s e l f  -d.irecding and s e l f - c o n f i d e n t  ; . 

' w i l l  become more of a  person,*more unique and 
more s e l f - e x p r e s s i v e ;  

w i l l  b e  more unders tand ing ,  more a c c e p t a n t  o f .  
o t h e r s  ; 

w i l l  be a b l e  t o  cope w i t h  t h e  problems of l i f e '  
more adequa te ly  and more comfor tably .  

I b e l i e v e  t h a t  t h i s  s t a tement  h o l d s  whether I am 
speaking of my r e l a t i o n s h i p  w i t h  a  c l i e n t ,  w i t h  a group 
o f  s t u d e n t s ,  o r  s t a f f  members, wi th  my family  o r  c h i l d r e n  
(Rogers, 1961, pp . 37-38). 

~ o g e r s '  theory  o f  a  h e l p i n g  r e l a t i o n s h i p  focused on i d e n t i f y i n g  and 

r e l a t i n g  t o  c l i e n t  o r  he lpee  outcomes t h o s e  s p e c i f i c  dimensions of t h e  

t h e r a p e u t i c  p r o c e s s  which f a c i l i t a t e  growth. Thyg, t h e  theory  s p e c i f i e d  - 
t h a t  i f  a  c e r t a i n  t y p e  of r e l a t i o n h i p  was provided by t h e  t h e r a p i s t  o r  

h e l p e r ,  t h e  he lpee  would d i s c o v e r  w i t h i n  himself  t h e  c a p a c i t y  t o  use  t h e  
&- * 

r e l a t i o n s h i p  f o r  growth and p e r s b n a l  development. It i s  from t h e  n a t u r e  -. 
of t h e  r e l a t i o n s h i p  d e s c r i b e d  t h a t  t h e  fo l lowing  h e l p e r  c h a r a c t e r i s t i c s ,  o r  4 

f a c i l i t a t i v e  c o n d i t i o n s ,  emer'ge: 

1. The h e l p e r  i s  congruent o r  genuine i n  t h e  re lar ionshYp 
* 

(Genuineness ) . 
2 .  The help;r exper iences  and commun~cates u n c o n d i t i o n a l  p o s i t i v e  

> 
regard  o r  r e s p e c t  f o r  t h e  h e l p e e  (Respect) .  

3 .  The h e l p e r  exper iences  and communicates empathic unders tand ing  
of the .  h e l p e e ' ~  frame of r e f e r e n c e  (Empathy). 



I n  t h i s *  s t u d y ,  t h e s e  c e n t r a l  i e l p e r  v a r i a b l y d  a r e  r e f e r r e d  t o  as t h e  
. . 

key i n t e r p e r s o n a l  s k i l l s  of Genuineness; Respect and Empathy. 

. 
~ d ~ e r s '  t h e o r e t i c a l  p o s i t i o n  h a s  been ; h e L s u b  j e c t  o f  c o n s i d e r a b l e  8 = + )  

e m p i r i c a l  s t u d y .  I n v e s t i g a t i o n s  o f f e r  s u b s t a n t i a l '  suppor t  f o r  t h e  

r e l a t i o n s h i p  of a  c o r e  c o n d i t i o n s  t o t h e l p e e  outcome measures 

of change. review and summary of t h e s e  * .  

J i n q u i r i e s ,  Truax and Carkhuff 1967) s t a t e d :  

sugges t  t h a t  t h e r a p i s t s  7 

t h e s e  e lements  
were p r e s e n t  i n  t h e  t h e r a p e u t i c  encounte r ,  t h e  g r e a t e r  
was t h e  r e s u l t i n g  c o n s t r u c t i v e  p e r s o n a l i t y  change i n  

4 t h e  p a t d e n t  (p .  100) .  * a  

- .  
I n  ,addi t ioA,  Carkhuff (1967) proposed t h a t  " A l l  e f f e c t i v e  i n t e r p e r s o n a l  

p rocesses  s h a r e  a  common c o r e  of c o n d i t i o n s  conducive t o  f a c i l i t A t e  human , 

-, - . exper iences  (p. 427)." Thus, t h e  evidence s u g g e s t s  t h a t  t h e s e  c o n d i t i o n s  

a r e  n o t  on ly  necessa ry  t o  account f o r  e f f e c t i v e n e s s  i n  psychoth&apy b u t  

are a l s o  r e l a t e d  t o  success  i n  o t h e r  h e l p i n g  r e l a t i o f i s h i p s ,  such a s  n u r s e  - 
i 

p a t i e n t ,  and t e a c h e r  - s t u d e n t  r e l a t i o n s h i p s  (Berenson and Carkhuff ,  1967; 
f-' 

Carkhuf f  , 1969a, l969b ; Carkhuff and Berenson, 1967 ; Carkhuff and Truax,  

. Rogers' e a r l i e r  c o n v i c t i o n  (1961) r e g a r d i n g  t h e  a p p l i c a b i l i t y  of h i s  i 
! 

t h e o r e t i c a l  s t a n c e  t o  a l l  human r e l a t i o n s h i p s  rece ived  f u r t h e r  s u p p o r t .  

* 

The t h e r a p e u t i c  c o n d i t i o n s  of Genuineness, Respect and Empathy w i l l  - 
be examined i n  r e f e r e n c e  t o  t h e i r  r o l e  i n  t h e  h e l p i n g  p r o c e s s .  The 

i n t e r l o c k i n g  n a t u r e  of the'se f a c i l i t a t i v e  c o n d i t i o n s  determines  t h e  o r d e r '  

in which t h e  t r i a d  i s  considered. .  
7 



Helper' Genuineness. The c o n d i t i o n  of Genuineness o r  congruence 

expressed t h a t  " t h e  

_ :' any k i n d  of h e l p i n g  

g r o w t h - f a c i l i t a t i n g  r e l a t i o n s h i p .  Rogers (1961) , 

most b a s i c  l e a r n i n g  for.- anyone who hope% t o  e s t a b l i s h  

r e l a t i o n s h i p  is  t h a t  i t  i s  s a f e  t o  be t r a n s p a r e n t l y  

r e a i  (p. 51) ." Rogers b e l i e v e d  t h e  h e l p e r  must be dependably r e a l  o r  
F 

congruent i n  o r d e r  t o  be pe rce ived  by t h e  he lpee  a s  t r u s t w o r t h y  and a 
4 c o n s i s t e n t .  According f o  Rogers:  

', 

..... t h e  t h e r a p i s t  should b e ,  w i t h i n  t h e  c o n f i n e s  - I 

of t h i s  r e l a t i o n s h i p ,  a congruent ,  genu ine ,  
i n t e g r a t e d  person.  It means t h a t  w i t h i n  t h e  
r e l a t i o n s h i p  h e  i s  f r e e l y  and deeply  Himself ,  w i t h  
h i s  a c t u a l  exper ience  a c c u r a t q l y  r e p r e s e n t e d  by h i s  
awareness of h i m s e l f .  It is  &e 0 6 ~ o s i t e  of p r e s e n t i n g  
a  facade  , e i t h e r  knowingly- o r  unknowingly. ( I n  
Berenson and Carkhuff ,  1967, p. 75) .  

i - 

The l e v e l  of t h e  h e l p e r ' s  Genuineness i s  an  i n d i ~ a t i o n  of h i s  . 

psycholog ica l  m a t u r i t y .  It fo l lows  t h a t  t h e  h e l p e r ' s  awareness of h i s  . 
own exper ience  i s  c l o s e l y  &inked t o  h i s  a b i l i t y  t c r  h e l p  a n o t h e r g e c o m e  

more aware o f s e l f  (Carkhuff and Berenson, 1967; Rogers,  1961) .  The more 

genuine t h e  h e l p e r ,  t h e  g r e a t e r  t h e  p o t e n t i a l  f o r  a s s i s t i n g  t h e  h e l p e e  t o  
k 

ach ieve  h i g h e r  l e v e l s  of Genuineness (Carkhuff,  1969a) .  
a ,. 

Carkhuff and ~ e r e n s o n  emphasized t h e  p o t e n t i a l  danger e x i s t i n g  when 

h e l p e r  exper iences  on ly  n e g a t i v e  f e e l i n g s  toward t h e  he lpee .  In response 

t o  this d i f f i c u l t y ,  they  s t a t e d :  

..... when h i s  on ly  genuine responses  are n e g a t i v e  
i n  regard  to the second person ,  t h e  Cherapist makes 
an e f f o r t  t o  employ h i s  responses  c o n s t r u c t i v e l y  as 
a  b a s i s  f o r  f u r t h e r  i n q u i r y  f o r  t h 2  t h e r a p i s t ,  t h e  
c l > i e n t  and t h e i r  r e l a t i o n s h i p  (1967, p. 2 9 ) .  



The e f f e c t  upon t h e  h e l p e e  when Genuineness is  a b s e n t  from t h e  

h e l p i n g  p rocess  was considered by Truax and Carkhuff.  

#' 

To be unders tood deeply  by a  p o t e n t i a l  enemy o$ by 
an  u n p r e d i c t a b l e  "phony" %an be deeply  t h r e a t e n i n g  
r a t h e r  t h a n  f a c i l i t a t i v e  (1967, p ,  3 2 ) .  

I t  
Thus, t h e  n e c e s s i t y  f o r  t h e  h e l p e r  t o  f i r s t  e s t a b l i s h  himself  a s  a  real ' '  

- 
person i n  t h e  r e l a t i o n s h i p  becomes apparen t .  A minimal l e v e l  of Genuineness 

-is a  p r e r e q u i s i t e  i f  Respect and Empathy a r e  t o  f u n c t i o n  f u l l y  i n  a  h e l p i n g  
\ 

r e l a t i o n s h i p .  

I n  t h e i r  s e a r c h  t o  i d e n t i f y  e s s e n t i a l  c h a r a c t e r i s t i c s  of e f f e c t i v e  .i 

h e l p e r s ,  Truax and Carkhuff found t h a t  t h e o r i s t s  of many d i v e r s e  

psycho therapeu t ic  o r i e n t a t i o n s  s t r e s s  t h e  importance of Genuineness.  - 

,+ 

I n  one way o r  a n o t h e r ,  a l i  have emphasized t h e  
importance of t h e  t h e r a p i s t ' s  a b i l i t y  t o  be  
i n t e g r a t e d ,  mature ,  genuine,  a u t h e n t i c  o r  

\ congruent  i n  h i s '  r e l a t i o n s h i p  t o  h i s  p a t i e n t  
\ B 

I 

Truax and rkhuf f  (1967, p.  126,  Table  6) reviewed seven s t u d i e s  a, 
i n v o l v i n g  494 c l i e n t s  i n  o r d e r  t o  i n v e s t i g a t e  t h e  t h e r a p i s t ' s  l e v e l  of 

Genuineness i n  r e l a t i o n  t o  psycho log ica l  t e s t s  t h a t  measure t h e r a p e u t i c  

outcome. The h y p o t h e s i s  t h a t  Genuineness is  r e l a t e d  t o  t h e r a p e u t i c  

e f f e c t i v e n e s s  was s i g n i f i c a n t l y  supported by n i n e t e e n  s p e c i f i c  outcome 

measures w h i l e  six s p e c i f i c  outcome measures w e r e  s i g n i f i c a n t l y  a g a i n s t  

t h e  hypothes i s .  When t h e s e  s t u d i e s  were examined from t h e  p o i n t  of view 

\ - 
o r  v e r a l l  combined outcome measures,  t h e r e  were s i x  i n s t a n c e s  s i g n i f i c a n t l y  

C 

3 
favour ing  t h e  h y p o t h e s i s  and none s i g n i f i c a n t l y  a g a i n s t :  



Thus, l i t e r a t u r e  and 

l e v e l  of Genuineness as an  

& 

r e s e a r c h  f i n d i n g s  have emphasized t h e  h e l p e r ' s  

important  v a r i a b l e  i n f l u e n c i n g  t h e  e f f e c t i v e n e s s  

of a he lp ing  r e l a t i o n s h i p .  

Helper Respect.  The second f a c i l i t a t i v e ' c o n d i t i o n  d e r i v e d  from ' 

Rogers1 theory  of a h e l p i n g  r e l a t i o n s h i p  invo lves  t h e  h e l p e r  exper ienc ing  b 

- . .  - I 
aqd c o q u n i c a t i p g  a n  un-condit ional p o s i t i v e  regard  f o r  t h e  c l i e n t .  

d 

9 

Many terms and p h r a s e s  i d e n t i f y  t h i s  concept i n  t h e  l i t e r a t w e :  
- 2. 

. rmcondi t fona l  p o s i t i v e  r e g a r d ,  nonpossess ive  warmth, accep tance ,  warmth, 

nonpossess ive  c a r i n g  and ~ e s ~ e c t .  These phrases  a r e  c l o s e l y  r -e la ted .  

. Although t h e o r i s t s  u s e  d i f f e r e n t  terminology,  they s h a r e  a s i m i l a r  working 

d e f i n i t i o n .  A l l  have s t r e s s e d  I t . . .  t h e  importance of t h e  t h e r a p i s t ' s  

a b i l i t y  t o  p rov ide  a n o n t h r e a t e n i n g ,  t r u s t i n g ,  s a f e  o r  s e c u r e  . qtmosphere . 

(Truax and Carkhuff ,  1967, p. 2 5 ) "  by communicating t h e s e  pos&i.ve a t t i t u d e s  

t o  t h e  he lpee .  

The c o n d i t i o n  of Respect is m a n i f e s t  as t h e  h e l p e r ' s  warm regard  f o r  

t h e  h e l p e e ' s  worth and s i g n i f i c a n - c e  as a person ' ( ~ o ~ e r s ,  1951, p. 2 1 ) .  

Respect a l s o  invo lves  a. ,r ion-evaluative "pr iz ing"  of t h e  h e l p e e ,  ". .. of 
.. - 

v a l u e  no matter what h i s  c o n d i t i o n ,  h i s  behaviour ,  o r  h i s  f e e l i n g s  (Rogers, 

1961, p .  34) . "  As a r e s u l t ,  t h e  h e l p e r  p e r m i t s  t h e  c l i e n t  I f . . .  t o  be 

whatever f e e l i n g  i s  going on i n  him a t  t h e  moment ... (Rogers, 1961, p .  62)." 

.. Words matched with genuine nonverbal  e x p r e s s i o n s  o f  warmth, .acceptance 
. . 

and Empathy s e r v e  as t h e  p r i n c i p a l  v e h i c l e s  f o r  c o ~ ~ m u n i c a t i n g  Respect and 

r e g a r d .  Rogers shared  h i s  concept of t h i s  p rocess  when h e  s t a t e d :  e 



The 

..... i t  would. appear t h a t  f o r  m e ,  a s  c o u n s e l o r ,  t o  
f o c u s  my whole a t t e n t i o n  and e f f o r t  upon 'unders tanding 

' 

and p e r c e i v i n g  a s  t h e  c l i e n t  p e r c e i v e s  and unders tands ,  
i s  a s t r i k i n g  o p e r a t i o n a l  demonstra t ion K J ~  t h e  b e l i e f  
I have i n  t h e  worth and t h e  s ign iEicance  of t h i s  
i n d i v i d u a l  c l i e n t  (Rogers,  1951, p. 35) .  

a. . 

presence of RQspec t , fo r  a h e l p e e  c r e a t e s  a s e c u r e  and warm 

environment where i t  i s  s a f e  f o r  t h e  i n d i v i d u a l  t o  engage i n  t h e  p r o c e s s  of 

;ec-rganizing h i s  se l f -concep t .  As t h e  he lp ing  person  communicates a 

V 

c o n s i s t e n t  and u n c o n d i t i o n a l  p o s i t i v e  regard  f o r  t h e  he lpee-and  h i s  f e e l i n g s ,  , 

t h e  h e l p e e  I t . . .  moves toward t a k i n g  t h e  same a t t i t u d e  toward h i m s e l f ,  a c c e p t i n g  
f' (. r 

himself  a s  he i s ,  and t h e r e f o r e  ready t o  move fdrward i n  t h e  of 

becoming 

An 

revea led  

- the rapy ,  

(Rogers, 1961, p. 63) . "  

examinatihn of r e l e v a n t  l i f e r a t u r e  by Truax and Carkhuff (1967)' 

@ > 

 that^, d e s p i t e  t h e  d i v e r g e n t  n a t u r e  of t h e o r i e s  of psycho log ica l  

t h e  concept  of t h e  h e l p e r  ' v a r i a b l e  of Respect'was f r e q u e n t l y  
.J 

i d e n t i f i e d  a s  an e s s e n t i a l  i n g r e d i e n t ' o f  s u c c e s s f u l  h e l p i n g  (pp. ?4-38). 
t 

The same a u t h o r s  reviewed e i g h t  s t u d i e s  invo lv ing  508 c l i e n t s  and 

s y s t e m a t i c a l l y  examined t h e  t h e r a p i s t ' s  l e v e l  of Respect  ( re fe rFed  t o  a i 

I t  nonpossess ive  warmth" i n  t h e  text c i t e d )  i n  r e l a t i o n  t o  psycho log ica l  

measures used t o  e v a l u a t e  t h e r a p e u t i c  outcome (Truax and Carkhuff ,  1967, 

p .  127,  Table  7 ) .  Thirty-one s p e c i f i c  outcome measures s i g n i f i c a n t l y  

" favoured t h e  h y p o t h e s i s  t h a t  Respect i s  r e l a t e d  t o  t h e r a p e u t i c  e f f e c t i v e n e s s  
% 

w h i l e  no s p e c i f i c  outcome measures s i g n i f i c a n t l y  opposed i t .  When t h e s e  

I ,  

s t u d i e s  were cons idered  w i t h  regard  t o  t h e  o v e r a l l  combined outcome measures,  

f i v e  i n s t a n c e s  s i g n i f i c a n t l y  supported t h e  hypothes i s  and one was s i g n i f i c a n t l y  

a g a i n s t .  



I n  summary, Respect is  an  a t t i t u d e  communicated t o  t h e  c l i e n t  by 

d t h e  h e l p e r .  Respect c o r n  i c a t e s  a c a r i n g ,  a p r i z i n g ,  a b a s i c  t r u s t  i n  

t h e  h e l p e e ' s  a b i l i t y  t o  devslop.  Wr i t ings  and r e s e a r c h  f i n d i n g s  s u b s t a n t i a t e  

t h e  importance of t h i s  h e l p e r  v a r i a b l e  i n  t h e  t h e r a p e u t i c  p rocess .  - 
Helpet  Empathy. An empathic unders tanding of t h e  h e l p e e ' s  i n t e r n a l  

frame of r e f e r e n c e  (Empathy) i s  t h e  remai'ning and perhaps  most c r i t i c a l  

-- he lper .  v a r i a b l e  t o  emerge from Rogers' theory  of a g r o w t h - f a c i l i t a t i n g  -- Y 

r e l a t i o n s h i p .  Empathy i s  t h e  a b i l i t y  " t o  s e n s e  t h e  c l i e n t ' s  p r i v a t e  world 

a s  i f  i t  were your own b u t  w i t h o u t , l o s i n g  t h e  ' a s  i f '  q u a l i t y  (Rogers, 

1957, p.  99)." I n  o t h e r  words,  i t  i s  " t h e  a b i l i t y  t o  p e r c e i v e  a c c u r a t e l y  t h e  

f e e l i n g s  of ano ther  pe rson  and t.0 communicate t h i s  unders tand ing  t o  him 

(Kal i sch ,  1971b, p.  714) ," r - 

The p r i n c i p a l  a c c e s s  t o  unders tanding h e l p e e s  and e n a b l i n g  them t o  

f e e l  understood is  Empathy (Brammer, 1973; Carkhuff ,  1961a; Truax and 

darkhuf f ,  1967).  Carkhuf f  emphasized t h e  e s s e n t i a l  n a t u r e  of Empathy i n  t h e  - 
h e l p i n g  p rocess :  "Without empathic unders tanding 06  t h e  h e l p e e ' s  world - 

I 

and h i s  d i f f i c u l t i e s  a s  he  s e e s  them, t h e r e  is  no b a s i s  f o r  h e l p i n g  

(Carkhuf f  , 1969a, p. 173) ." 
The l e v e l  of Empathy o f f e r e d  by t h e  h e l p e r  r e l a t e s  d i r e c t l y  t o  t h e +  

degree  t o  which t h e  h e l p e e  unders tands  himself  and o t h e r s  (Carkhuff ,  1969a, 
6 

1969b ; Tr-ax and Carkhuf f  , 1967) . The h e l p e r  is' most e.f f  e c t i v e  wh:%-the 

h e l p e e  is  moved t o  deeper  l e v e l s  of f e e l i n g  and exper ience  which are w i t h i n  



a t h e  range  of e x p r e s s i o n  t h a t  t h e  h e l p e e  can u t i l i z e  f o r  h i s  own phrposes  

(Carkh* and Berenson, 1967). A s  t h e  h e l p e r  moves i n t o  t h e  h e l p e e ' s  world 

and exp.lores pzev ious ly  unexplored a r e a s  of human l i v i n g  and r e l a t i o n s h i p s ,  
Y 

h i s  communication of awareness p rov ides  t h e  h e l p e e  w i t h  t h e  e x p e r i e n t i a l  

- b a s i s  necessa ry  f o r  dhange ( ~ a r l t o n ,  1967).  The a b i l i t y  of t h e  h e l p e r  

t o  " tune  in" on t h e  h e l p e e ' s  w a v e ' l e n g t h  enab les  t h e  l a t t e r  t o  overcome 

a f e e l i n g  ocf being i s o l a t e d  i n  t h e  world w i t h  o n e ' s  problem (Carkhuff and 
\ 

Berenson, 1967) ,  o t h e r w i s e  known a s  " r e l i e f  from e x p e r i e n t i a l  l o n e l i n e s s  
. w 

(Van Kaam, 1959, p.  69)." 

J 
I n  a d d i t i o n ,  a  h e l p e r ' s  w i l l i n g n e s s  and d e s i r e  t o  unders tand how 

t h e  h e l p e e  f e e l s  about h i s  world i m p l i e s  t h a t  t h e  h e l p e e ' s  p o i n t  of view 

i s  of v a l u e  (Ka l i sch ,  1933, p .  1552) ; t h a t  t h e  s e l f  i s  comprehensible and 

a c c e p t a b l e  (Combs, A v i l a  and Purkey, 1971, p. 239).  The l o c u s  of e v a l u a t i o n  

is p laced  w i t h i n  t h e  h e l p e e  (Ka l i sch ,  1973, p. 1552) and a  b a s i s  i s  provided 

f o r  t h e  he lpee  t o  c l e a r  up d i s t o r t e d  s e l f - p e r c e p t i o n s  and t o  make7. c o n s t r u c t i v e  

change (Carkhuff and ~erenson*,  p. 27 ,  1967). 

I n  a  review of t e n  s t u d i e s  i n v o l v i n g  530 c l i e n t s ,  Truax b n d  Carkhuff 

4 
(1967, p. 125,  Table  5) examined t h e  t h e r a p i s t ' s  l e v e l  of Empathy i n  

r e l a t i o n  t o  psycho log ica l  tests t h a t  measure t h e r a p e u t i c  outcome. Twenty- 

one s p e c i f i c  outcome measures s i g n i f i c a n t l y  •’avoured t h e  h y p o t h e s i s  t h a t  

Empathy is  r e l a t e d  p o s i t i v e l y  t o  t h e r a p e u t i c  e f f e c t i v e n e s s  and none were 

s i g n i f i c a n t l y  opposed._ When t h e s e  s t u d i e s  were reviewed from t h e  p e r s p e c t i v e  
-. 

of o v e r a l l  combined outcome measures,  t h e r e  were ten *stances  of suck-measures 

s i g n i f i c a n t l y  favour ing  t h e  h y p o t h e s i s  and none s i g n i f i c a n t l y  a g a i n s t .  * 

Research f i n d i n g s  c l e a r l y  i n d i c a t e  t h a t  Empathy i s  an important  v a r i a b l e  i n  

e f f e c t i v e  he lp ing .  



&- ' 

The importance o f  t h e  h e l p e r ' s  a b i l i t y  t o  p e r c e i v e  and respond w i t h  

Empathy i n  t h e  h e l p i n g  should n o t  be u n d e r r a t e d .  However, 

Al le rand  (1964) underscored t h e  f a c t  t h a t  it is the .manner  of t h e  h e l p e r  

t h a t  is  paramount: i f  he  is an  open, f u l l y  human, nonmechanical b e i n g ,  

he  communicates unders tand ing  which f o s t e r s  growth. Truax and carkhuff 

(1967) a l s o  emphasized t h e  i n t e r r e l a t i o n s h i p  of Rogers' t r i a d  of h e l p e r  

c h a r a c t e r i s t i c s  i n  e f f e c t i v e  he lp ing .  

The t h e r a p i s t ' s  example of s e l f - a c c e p t a n c e  and 
congruence i s  perhaps  a s  c r u c i a l  as h i s  a b i l i t y  
t o  s e n s e  o r  a t  l e a s t  p o i n t  t o  t h e  n e x t  s t e p  i n  
t h e  p a t i e n t ' s  s e l f - e x p l o r a t i o n  (p. 286).  

Thus, a  growing body of converging l i t e r a t u r e  and r e s e a r c h  has  

suggested important  i m p l i c a t i o n s  f o r  a  h e l p e r ' s  p e r s o n a l  conduct i n  human 

encounte r s .  To be  f a c i l i t a t i v e  toward ano ther  human. be ing  r e q u i r e s  a  

p s y c h o l o g i c a l l y  mature h e l p e r ,  who i s  a b l e  t o  exper ience  a5d c o y n i c a t e  
t 

A R a t i o n a l e  f o r  Nurses t o  Berce ive  and 
Respond F a c i l i t a t i v e l y  5 

8 

The concept of n u r s i n g  i m p l i e s  a  he lp ing  r e l a t i o n s h i p  (Chapman and 

Chapman, 1975; Combs e t  a l ,  1969; Ecke lber ry ,  1971; Orlando, 1961; Peplau,  -- 
1952) .  Research h a s  documented t h a t  a l l  e f f e c t i v e  h e l p i n g  r e l a t i o n s h i p s  

s h a r e  a  common bond .of c o n d i t i o n s  t h a t  are conducive t o  f a c i l i t a t i v e  human 
- 

P 

exper iences  (Berenson and Carkhuff ,  1967; Carkhuff and Berenson, 1967; Rogers, 

1 .  

Gendl in ,  K i e s l e r  and Truax, 1967; Truax and Carkhuff, 1967) .  When communicated, 



t he se  condi t ions  of Genuineness, Respect and Empathy form tfie b a s i s  of a . 
helping r e l a t i o n s h i p  between nurse  and p a t i e n t .  

The f a c i l i t a t i v e  condi t ions  have long been regarded a s  inherent  and 

necessary components of t he  in t e rpe r sona l  pr'ocess i n  nurs ing  (Chapman and 

Almeida, 1972; Chapman and Chapman, 1975; La Monica and Karshmer, 1978; 

Orlando, 1961; Peplau, 1952; Robinson, 1972). The g rowth - fac i l i t a t i ng  + 

p o t e n t i a l  of t h i s  process  was emphasized by Peplau: 

It i s  l i k e l y  t h a t  t he  nursing process i s  educa t ive  
and the rapeu t i c  when nurse and p a t i e n t  can come t o  
know and t o  r e spec t  each o the r ,  a s  persons who a r e  
a l i k e ,  and y e t ,  d i f f e r e n t ,  a s  persons who share  i n  
t he  s o l u t i o n s  of problems (1952, p. 9 ) .  

The understanding and s k i l l  requi red  t o  e s t a b l i s h  and maintain e f f e c t i v e  

helping r e l a t ionsh ips  with p a t i e n t s  a r e  acknowledged as c e n t r a l  compon&ts 

of p rofess iona l  nursing (Eckelberry, 1971; Le in inger ,  1977; Peplau, 1952). 

Research i n  t he  nursing f i e l d  r e f l e c t s  t h e  h i s t o r i c a l  i n s i g h t  t h a t  
e - 

something i n  t he  n u y e - p a t i e n t  r e l a t i o n s h i p  e f f e c t s  a "healing" process.  

A s  Jourard expreqsed: . 

One of the  events  which we be l i eve  i n s p i r e s  f a i t h  
rr and hope i n - p a t i e n t s  is  t h e  convict ion t h a t  somebody 

ca re s  about h i m .  I f  t h i s rp roves  t r u e ,  i t  implies  
t h a t  t h e  q u a l i t y  of t h e  nurse-pat ient  r e l a t i o n s h i p .  
i s  a f a c t o r  in t h e  p a t i e n t ' s  recovery. Di rec t  contac t  
wi th  a p a t i e n t  somehow increases  h i s  sense of being a 
worthwhile i nd iv idua l  person, and t h i s  experience 
i n s p i r i t s  him --- it does something t o  t he  body which 
helps  i t  throw of% illness (1971, p. 206). 



The research  conducted by Tarasuk, Rhymes and Leonard (1965) revealed -. 
t h a t  t he  in t e rpe r sona l  i n t e r a c t i o n  occurr ing between p a t i e n t  and nurse , 

can s u b s t a n t i a l l y  inf luence  the  p a t i e n t ' s  r e s t o r a t i v e  processes.  They 
#- 

observed t h e  a c t i v i t i e s  of nurses  i n  response t o  p a t i e n t s  whose complaints 

were i n t e r p r e t e d  by t h e  s t a f f  a s  meaning pain.  The nurse  i p  t h e  experimental 

s i t u a t i o n  made a d e l i b e r a t e  attempt t o  e s t a b l i s h  meaningful communication 

with p a t i e n t s  i n  order  t o  accu ra t e ly  i d e n t i f y  t h e i r  needs. The 

medication nurses  i n  t h e  con t ro l  group engaged i n  minimal communication 

with t h e  pa t i en t s .  Only thir ty-one percenf of the  p a t i e n t s  i n  t h e  

experimental group received pa in  medication, while a l l  p a t i e n t s  were given 

pain medication i n  t h e  c o n t r o l  group. Furthermore, t h e  experimental 

approach was descr ibed a s  r e s u l t i n g  i n  f a s t e r  and more complete r e l i e f  

of t h e  p a t i e n t ' s  complaints. 

The research  of Tyron and Leonard (1965) demonstrated the  e f f ec t iveness  

of a nondi rec t ive  nursing approa:h on t h e  outcome of a nursing procedure. 

The nondirect  i 

/-- 
l o r a t i o n  of t h e  p a t i e n t ' s  thoughts and f e e l i n g s  about 
d' 

,y t h e  proposed procedure, a prede l ivery  enema, s i g n i f i c a n t l y  increased  

% 

the  e f f ec t iveness  of t he  procedure and s a t i s f a c t i o n  of the  p a t i e n t s .  A 

d i r e c t i v e ,  task-oriented approach increased t h e  discomfort of &e p a t i e n t s  

and reduced t h e  e f f ec t iveness  of t he  procedure. 

Lynch (1977) i nves t iga t ed  how human contact  a f f e c t s  t he  h e a r t .  By 
% 

m n i t o r i n g  t h e  h e a r t s  of p a t i e n t s  in acu te  c a r e  h o s p i t a l  s e t t i n g s ,  h e  

discovered t h a t  a nurse  hoIding a hand and v e r b a l l y  c o - ~ f o r t i n g  

' n h - c a n  have an important e f f e c t  upon a p a t i e n t ' s  h e a r t  r a t e .  Although 



L 

he b e l i e v e d  t h a t  t h y  r G > s r c h  posed f a r  more q u e s t i o n s  than answers ,  
I 

----/- 

Lynch conclud kt h i n a i  c o n t a c t  s e ~  d e s p e r a t e l y  irnpor<ant t o  

o u s l y  ill p a t i e n t s .  Ye i d e n t i f i e d  +e need f o r  f u r t h e r  &search  in 
/' A- 

, ; . o r d e r  t o  d i s t i n g u i s h  " t h s  t y p e s  of p a t i e n t s  and k inds  of s o c i a l  
.I , . 

i n t e r a c t i o n  t h a t  produce t h e r a p e u t i c  b e n e f i t s  f o r  t h e  h e a r t  (Lynch, ' .  

1978, p ,  36). lr  . 
4 3 

A d d i t i o n a l  s t u d i e s  kaxe r e s e a r c h e d  rhe  e f f e c t s  of touch as a  form 

of nonverbal  s t i m u l a t i o n  ~ 5 t h  p a t i e n t s .  ?fcCorkle (1974) found t h a t  
. . -.< 

s e r i o u s l y  ill p a t i e n t s  pe rce ived  t h e  n u r s e  a s  more c a r i n g  vhen touch 

accompanied v e r b a l  s t i m u l a t i o n .  The s t u d y  by Kramer, Chanzarro, Green 

and h u d t s o n  (1975) i n d i c a t e d  t h a t  e a r l y ,  c o n s i s t e n t  t a c t i l e  s t i m u l a t i o n  

i n  t h e  form of g e n t l e  s t r o k i n g  of tKe n u r s e ' s  hand on t h e  f n f a n t ' s  body 
m 

- - 
did  :have a  s i g n i f i c a n t  e f f e c t  ori t h e  r a t e  of s o c i a l  development i n  

l r enz t tu re  i n f a n t s .  

n e s e  n u r s i n g  s t u 2 i e s  i n f e r  t h a t . s o z e  n u r s e  c h a r a c t e r i s t i c s  and 

ski-11s a r e  u l t i m a t e l y  Tore r r i c i c a l  t o  h e l p i n g  than  o t h e r s .  T h e  r e s u l t s  
A r 

sxgg2st  a  p a r a l l e l  vith those  35 t h e  a o r e  w e l l  r esea rched  outcome s t u d i e s  

i n  ?s: ichotherapeutic l i t e r a f x r e  (5ereosol and Carkhuff,  1967; Carkhuff and 

Serensm,  1957; Truax a n d  C a r k h f  f ,  1957).  
3 

Car:&uff and 3erenson (1467) s t a t e d :  "There i s  an e x t e n s i v e  body of 

e-;lberrce sugges t ing  t h a t  all 5%-n i n t e r a c t i o n s  between persons  
2 

- 

2zsig1at2d 37 ~o@ei,:i a s  '=re knowingf and ' l e s s  knowing' may have 
t 

- - 
- 

f 
I r c i l i k a t i v e  o r  r e t a r d k g  e f f e c t s  on t h e  ' l e s s  knoving' (p.  4 ) . "  To a 

* 
*? 

'B 
grzar excen t ,  the f a c i l i t a t i s ~ e . p r  r e t a r d i n g  e f f e c t s  on t h e  l e s s  knowing, . B 

i 

* ,  



- ,,-:, , - -  as t:?e 7 a t i e n t s  L; t h e  ? r e c e d i n g  s t u d i e s ,  can be  accounted f o r  by 

t:1e ~ T E .  Lrigzing, s-JC .=,s 3 ~ r 3 e s ,  d u r i n g  t h e  i n t e r p e r s o n a l  p r o c e s s .  t' -. 
: a r t h u f f  and R e r e n s e j  7 d e i i n e d  ;he 3 in imal  level of facilitative *. 

R 

f l ~ z c t i o n i n z  t o  3e a r  :?.e j:3 l e v e l  of a f i v e - p o i n t  scale.  ' * .  
, . 

,- sourEee3 s t u d i e s  u s ~ ?  s m i x r i z e G  t o  assess the mean l e v e l  of 



f e e l i n g s  of t h e  h e l p e e  (Carkhuff ,  1969a) .  I n  La Monica's s tudy ;  t h e  

s c o r e s  of n u r s e s  were a lmost  a t  t h e  midpoint  between responses  which 

' a r e  h u r t f u l  t o  a n o t h e r  pe rson  and responses  which p a r t i a l l ?  respond 

t o  s u p e r f i c i a l l y  expressed f e e l i n g s .  
-4 

I n  a  s tudy  o f  t h e  r e a c t i o n s  of n u r s e s  and mothers t o  s t i l l b i r t h s .  

by Bruce (1962),  n u r s e s '  i n t e r a c t i o n s  revea led  .a concern t h a t  an  answer 
f i  

\ 
h o r  some v e r b a l  m u s t - b e  g iven .  The responses  suggested t h a t  t h e  
) :  

nurses1b&v5e an a t t e m p t  t o  c o n t r o l  t h e i r  own f e e l i n g s  and t h o s e  

A' of t h e  p a t i e n  According t o , J o u r a r d  (1971),  much of  t h e  n u r s e s t  behaviour  
=?, 

i s  a  s e l f - p r o t e c t i v e  mechanism; a  means of coping w i t h  t h e i r  own a n x i e t i e s  

vhich a r e  enger;'dered by encounte r s  w i t h  poignant  h d n  emotions.  ' 

B a r n e t t  (1970) surveyed 900 h e a l t h  c a r e  workers wi th  540 p a t i e n t s  

, i n  two g e n e r a 1 , h o s p i t a l s .  She found t h a t ' R e g i s t e r e d  Nursqs touch p a t i e n t s  

t-"ice a s  o f t e n  a s  o t h e r  h e a l t h  workers .  However, p a t i e n t s  i n  good and 

f a i r  c o n d i t i o n  were touched seven ty  p e r c e n t  more o f t e n  t h a n  s e r i o u s l y  

L l i  ? a t i e n t s .  B a r n e t t  suggested t h a t  h e a l t h  team members have a  f e a r  

35 d e a t h  and f i n d  i t  d i f f i c u l t  t o  p rov ide  t h e  emot ional  suppor t  n e c e s s a r y .  

Sven though t h e  s i g n i f i c a n c e  of t h e  n u r s e ' s  a b i l i t y  t o  communicate . 

f z z i i i t a t i v e l y  h a s  been acknowledged, t h e r e  i s  a  " . . . l ack  of unders tand ing  
I 

a? xse of t h e  fundamental  c o r e  of nurse -pa t i en t  r e l a t i o n s h i p s  (Weiner, 

35i, p. 5161." Yau'ksch ( r365)  emphasized t h a t  an inadequa te  l e v e l  of 

l z z e r ? e r s o n a l  c l i n i c a l  coa?etence of n u r s e s  accounts  f o r  much f r u s t r a t i o n  

Lz r3e  2ra:tice of n u r s i n g .  Smith (1964) i d e n t i f i e d  poor communication 

3 s  one n f  t h e  p r i m  d e t e r r e ~ t s  t o  e f f e c t i v e  p a t i e n t  c a r e .  ~ o u r a r d  (1971) 



poin ted  ou t  t h a t  n u r s e s  could promote t h e  r e a l  se l f -be ing  and hones t  
4 

s e l f - d i s c l o s u r e  of t h e i r  p a t i e n t s  by empath ica l ly  acknowledging 

what is  expressed.  Ye t ,  he  s a i d ,  t h i s  Is u s u a l l y  l a c k i n g  i n  n u r s e s  

whom h e  desc r ibed  as having "a s t e r e o t y p e d  pa t - t e rn  of i n t e r p e r s o n a l  
B, 

behaviour  (p.  183) ." 

An examination of n u r s i n g  educa t fon  o b j e c t i v e s  and l e a r n i n g  

exper iences  revea led  few a t t e m p t s  t o  s p e c i f i c a l l y  i n c r e a s e  f a a l i t a t i v e  

r 66 
i n t e r p e r s o n a l  f u n c t i o n i n g  i n  s t u d e n t  n u r s e s  or gradua te  nurses .  S o c i a l  

1 

s c i e n c e  courses  i n  t h e , n u r s i n g  c u r r i c u l a  a r e  i n d i r e ~ t l y ~ a l l i e d  w i t h  t h e  

development of i n t e r p e r s o n a l  competence. Research h a s  i n d i c a t e d  t h a t  -is--- 

c u r r i c u l a  have emphasized t h e  development o f  c>nceptual  a b i l i t i e s  and 
I .  

mastery  of con ten t  a r e a s  t o  t h e  e x c l u s i o n  of f a c i l i t a t i n g  s t u d e n t s  ta ' 

become e f f e c t i v e  h e l p e r s .  A number& s t u d i e s  have i l l u s t r a t e d  t h i s  

f i n d i n g .  

- ., 

Terming knowledge i n  psychology a s  "psychological-mindedness", ' 

Chance and Meaders (1960),  meakured t h i s  v a r i a b l e  and Empathy i n  a gro& 
1 

o f ' s u b j e c t s .  R e s u l t s  i n d i c a t e d  t h a t  t h e  more psycho logic all^-minded 

s t u d e n t  ;as a l s o  l e s s  empathic.  

T a f t ' s  (1950) r e p o r t  of eighty-one d i f f e r e n t  s t u d i e s  on t h e  a b i l i t y  

t o  a s s e s s  t h e  f e e l i n g s  of o t h e r s  r e v e a l e d  no r e l a t i o n s h i p  between t h e  

moun$ of educa t ion  i n  t h e  s o c i a l  s c i e n c e s  and t h e  a b i l i t y  to. 
. . 

e q a t h i z e .  . . 

Simon F r a s e r  U n i v e r s i t y ,  Aus t in  (1976) found t h a t  t h e  

f u n c t i o n  r ' a c i l i t a t i v e l y  i s  n o t  a  normal outgrowth of 



t h e  academic educa t ion  and p r o f e s s i o n a l  t r a i n i n g  provided s t u d e n t  

t e a c h e r s . '  During t h e  t e a c h e r  t r a i n i n g  program, t h e  mean l e v e l  of 

f a c i l i t a t i v e  f u n c t i o n i n g  remained essential ly 'urrchanged, s h i f t i n g  from 

1.72 t o  1.77 on Carkhuf f ' s  Global  Ra t ing  Sca le  (1969a). On t h i s  f i v e -  

p o i n t  s c a l e ,  l e v e l  1 . 0  i n d i c a t e s  t h e  lowest  l e v e l  of f a c i l i t a t i v e  

f u n c t i o n i n g .  

I n v e s t i g a t i y g  t h e  empathic a b i l i t i e s  of p o s t i n t e r n s h i p  c l i n i c a l  

psychology s t u d e n t s ,  Bergin  and Solomon's (1963) r e s u l t s  showed them 

from 1 . 9 1  t o  3.84 on a  ten-point  s c a l e  of Empathy, 

w i t h  l e v e l  1 . 0  a s  t h e  l o w e s t  degree  of Empathy. The same s t u d y  demonstrated 

t h a t  t h e  s t u d e n t ' s  l e v e l  of Empathy c o r r e l a t e d  n e g a t i v e l y  w i t h  academic 

and pract icum grades .  A d d i t i o n a l  s t u d i e s  have documented a c o n s i s t e n t  

\ 

d e c r e a s e  i n  Empathy as  t r a i n i n g  and exper ience  i n  psychology h a s  i n c r e a s e d  

(Amhoff ,  1954; Melloh,  1964; Weiss, 1963) .  
/ 

1 
I 

1 

The i n v e s t i g a t i o n  by K?lisch (1971a) i n d i c a t e d  t h a t  s t u d e n t  n u r s e s  

scored  a t  low l e v e l s  of Empathy p r i o r  t o  and fo l lowing  l e c t u r e s  and 

d i S c u s s i ~ n s  on human behaviour.  T h i s  l e a r n i n g  approach was r e p r e s e n t a t i v e  

of programs deslgned f o r  s t u d e n t  n u r s e s  t o  i n c r e a s e  t h e i r  unders tand ing  

and empathic- a b i l i t i e s .  The s t u d e n t s  made n o n s i g n i f i c a n t  g a i n s  on a  

n ine-po in t  s c a l e ,  s h i f t i n g  from 1.28 t o  1.35 mean l e v e l  of responding . s 

w i t h  Empathy. Level  1 . 0  i n d i c a t e s  t h e  lowest  degree  of Empathy on t h i s  

s c a l e .  Hrube tz ' s  (1975) s t u d y  cor robora ted  t h e  f i n d i n g  t h a t  d i d a c t i c  
< - 

l e c t u r e ;  i n  t h e  behavioural s c i e n c e s  do n o t  develop s k i l l s  of Empathy i n  

n u r s i n g  s t u d e n t s .  



R e s u l t s  df a  study- by Karshmer and La Monica (1976) d i s c l o s e d  

t h a t  s t u d e n t  n u r s e s  scored  a t  low l e v e l s  of Empathy fo l lowing  t h e i r  

p s y c h i a t r i c  n u r s i n g  exper ience .  F a c i 1 i t a t i v . e  l e v e l s  were n o t  acqu i red  

dur ing  t h e  e x p e r i e n t i a l  component which is  intended t o  improve l i s t e n i n g  
* v 

s k i l l s ,  a t t e n d i n g  behaviour  and verb7al responses .  

Eisenmann (1972) resea rched  whether s t u d e n t  n u r s e s  h i g h  i n  

c r e a t i v i t y ,  a s  measured by p e r c e p t u a l  p r e f e r e n c e s  f o r  complexi ty ,  would 
.* 

be  more a c c e p t i n g  of menta l ly  ill and p h y s i c a l l y  d i s a b l e d  p a t i e n t s .  H e  

compared t h i s  w i t h  t h e  a t t i t u d e s  of s t u d e n t  n u r s e s  low i n  c r e a t i v i t y .  

2 

R e s u l t s  r evea led  t h a t  s t u d e n t s  p r e f e r r i n g  complexity showed an i n c r e a s e d  

accep tance ,  whi le  o t h e r s  who p r e f e r r e d  s i m p l i c i t y  d i s p l a y e d  decreased / 

acceptance.  Eisenmann (1970) had p r e v i o u s l y  found t h a t  t h e  c r e a t i v i t y  

of s t u d e n t  n u r s e s  d e c l i n e d  d u r i n g  tlk course  of n u r s i n g  s c h o o l .  

These s t u d i e s  sugges t  t h a t  n u r s i n g  educa t ion  i s  s u f f e r i n g  f rom two 

p e r s p e c t i v e s .  F i r s t ,  t h e r e  i s  a s p e c i f i c  l a c k  of educa t ion  i n  
v 

f a c i l i t a t i v e  i n t e r p e r s o n a l  s k i l l s .  Second, t h e  g e n e r a l  d e t e r i o r a t i o n  - 

of c r e a t i v i t y  may r e n d e r  s&e gradua tes  less a b l e  t o  l a t e r  d i s c o v e r  and 

l e a r n  t h e  important  concepts  and growth s k i l l s  l a c k i n g - i n  t h e i r  n u r s i n g  

educa t ion  programs. 

The review of t h e  l i t e r a t u r e  i n  this s e c t i o n  h a s  a t tempted t o  

document t h a t ,  a l though  f a c i l i t a t i v e  i n t e r p e r s o n a l  f u n c t i o n i n g  i s  c e n t r a l  

t o  t h e  n u r s e ' s  e f f e c t i v e n e s s  a s  a  h e l p e r ,  p r a c t i c i n g  n u r s e s  do n o t  f u n c t i o n  - 

a t  f a c i l i t a t i v e  l e v e l s .  Furthermore,  t r a d i t i o n a l  modes of educa t ing  



n u r s e s  f a i l  t o  p rov ide  t h e  n e c e s s a r y  c o n d i t i o n s  t o  promote t h e  l e a r n i n g  
L 

of i n t e r p e r s o n a l  e f f e c t i v e n e s s .  A s  Ka l i sch  (197lb) .concluded,  t h e  

p e r c e p t i o n  and communication of f a c i l i t a t i v e  c o n d i t i o n s  h a s  been among 

t h e  most n e g l e c t e d  i n g r e d i e n t s  i n . t h e  nurs ing  p rocess .  . 

A R a t i o n a l e  f o r  t h e  Education of Nurse Educators  t o  
P e r c e i v e  and R e s ~ o n d  FacilitatSEareIv 

It has  been s t a t e d  p r e v i o u s l y  t h a t  n u r s e s ,  t o  be  e f f e c t i v e ,  must 

p e r c e i v e  and respond w i t h  Genuineness,  Respect and Empathy (Gazda 

< 
e t  a l '  1975; ~ a i i s c h ,  1973; La Monica, 1975; Peplau,  1 9 5 2 C  However, - -* 

i t  h a s  been documented t h a t  n u r s i n g  educa t ion  h a s  y e t  t o  p r o v i d e  t h e -  
, ,. 

necessa ry  c o n d i t i o n s  t o  a s s i s t  p r a c t i c i n g  n u r s e s  and s t u d e n t  n u r s e s  t o  

a t t a i n  s u f f i c i e n t l y  h i g h  l e v e l s  of f a c i l i t a t i v e  f u n c t i o n i n g  t o  become 

e f f e c t i v e  h e l p e r s  (Ka l i sch ,  1971a,  1971b; La Monica and Karshmer, 1978).  

The l i t e r a t u r e  rev iew w i l l  now f o c u s  on one of t h e  impor tan t  v a r i a b l e s  

i n f l u e n c i n g  t h e  educa t ion  and development of n u r s e s  - t h e  f a c i l i t a t i v e  

c h a r a c t e r i s t i c s  and s k i l l s  of n u r s e  educa to rs .  
.I 

The c r i t i c a l  need f o r  n u r s e  e d u c a t o r s  t o  e s t a b l i s h  themselves a s  , .  . 

f a c i l i t a t i v e  h e l p e r s  was c l e a r l y  understood by Peplau (1952) ,  a n u r s i n g  

t h e o r i s t .  "Whatever i n t e r i e r s o n a l  r e l a t i o n s  a r e  developed w i t h  s t u d e n t s  

w i l l ,  t o  a  c o n s i d e r a b l e  e x t e n t ,  i n f l u e n c e  t h e  concept  of n u r s i n g  t h e s e  

s t u d e n t s  w i l l  l e a r n  (p. xv)." She b e l i e v e d  t h a t - a  meaningful utlderstanding - 
,. 

of t h e  p r o c e s s e s  through which h e l p  i s  o f f e r e d  t o  p a t i e n t s  beg ins  w i t h  an  



e f f e c t i v e  he lp ing  r e l a t i o n s h i p  between t h e  n u r s e  educa to r  and t h e  .- 
s t u d e n t  nurse.. 

The importance of t h e  n u r s e  e d u c a t o r ' s  f a c i l i t a t i v e  s k i l l s  was 

o u t l i n e d   by Ecke lber ry  (1971),  a n o t h e r - n u r s i n g  t h e o r i s t .  

I f  s h e  h a s  achieved some s e n s e  of s e l f - a c c e p t a n c e ,  
t h e  n u r s e  educa to r  can f e e l  w i t h  o t h e r s  more 
d e e p l y ,  can e n t e r  more deeply  i n t o  a n o t h e r ' s  
i n n e r  world ,  and h e l p  meet a n o t h e r ' s  need t o  
f i n d  new meaning and t o  r e a c h  o u t  f o r  s e l f -  
f u l f i l l m e n t  (p .  1 0 ) .  

She regarded Genuineness,  Respect and Empathy a s  importanz v e h i c l e s  

f o r  unders tanding t h e  p e r s o n a l  frame o f - r e f e r e n c e  of t h e  s t u d e n t  n u r s e  

and a s s i s t i n g  h e r  r o  become a  p r o f e s s i o n a l  nurse .  

- 
I n  d e s c r i b i n g  t h e  "mannerstf of h e l p e r s  and h e a l e r s ,  J o u r a r d  (1971) 

s t a t e d  t h a t  n u r s i n g  educat io* encourages n u r s e s  t o  assume a  " p r o f e s s i o n a l  

manner"; a  k i n d  of i n a u t h e n t i c  behaviour  c a l l e d  t h e  "bedside  manner". 

J o u r a r d ,  a p s y c h o l o g i s t ,  b e l i e v e d  t h a t ,  "As t h e  t e a c h e r s  a r e ,  s o  w i l l  

t h e  s t u d e n t s  become, w i t h  t h e  excep t ion  of t h o s e  r e b e l l i o u s  s t u d e n t s  

who become t h e i r  t e a c h e r s  i n  r e v e r s e  (p. 187).lf He proposed t h a t  n u r s i n g  't 

s t u d e n t s  w i l l  l e a r n  how t o  be" themselves w i t h  p a t i e n t s  when n u r s i n g  

f a c u l t y  d k s c l o s e  themselves  as persons  t o  t h e i r  s t u d e n t s  and respond 

empath ica l ly  t o  t h e  f e e l i n g s  of t h e i r  s t u d e n t s .  

T h e o r i s t s  of s e v e r a l  d i s c i p l ? n e s ,  as i n d i c a t e d  i n  t h e  p r i o r  

d i s c u s s i o n ,  have emphasized t h a t  t h e  a b i l i t y  of t h e  n u r s e  educa to r  



respond wi th  Genuineness,  Respect and Empathy h a s  important  i m p l i c a t i o n s  

f o r  t h e  p e r s o n a l  and p r o f e s s i o n a l  development of t h e  n u r s e .  

The r a t i o n a l e  f o r  n u r s e  e d u c a t o r s  t o  f u ~ i o n  f a c i l i t a t i v e l y  w i l l  

now be explored i n  r e f e r e n c e  t o  two b a s i c  c o n s i d e r a t i o n s :  t h e  

f a c i l i t a t i o n  of i n t e l l e c t u a l  and emot ional  growth w i t h i n  a  h e l p i n g  

r e l a t i o n s h i p  between s t u d e n t  and t e a c h e r ,  and t h e  e f f e c t  of t r a i n e r  

l e v e l  of f u n c t i o n i n g  i n  e d u c a t i o n a l  programs p r e p a r i n g  h e l p i n g  
t 

p r o f e s s i o n a l s .  

The f a c i l i t a t i o n  of i n t e l l e c t u a l  and emot ional  growth'. Rogers 

(1977) i d e n t i f i e d  t h e  f a c i l i t a t i o n  of l e a r n i n g  a s  t h e  aim of educat ion.  

He s t a t e d  t h a t  l e a r n i n g  i s  promoted when c e r t a i n  a t t i t u d i n a l  q u a l i t i e s  

e x i s t  i n  t h e  i n t e r p e r s o n a l  r e l a t i o n s h i p  between f a c i l i t a t o r  and l e a r n e r .  

Rogers d e s c r i b e d  t h e s e  a t t i t u d e s :  

F i r s t  of a l l  is  a  t r a n s p a r e n t  r e a l n e s s  i n  t h e  
f a c i l i t a t o r ,  a w i l l i n g n e s s  t o  be a  pe rson ,  
t o  be and t o  l i v e  t h e  f e e l i n g s  and thoughts  of 
t h e  moment. When t h i s  r e a l n e s s  i n c l u d e s  a 
p r i z i n g ,  a  c a r i n g ,  a  trust and a r e s p e c t  f o r  - ,  

t h e  l e a r n e r ,  t h e  c l i m a t e  f o r  l e a r n i n g  is  
enhanced. When .it i n c l u d e s  a  s e n s i t i v e  and 
a c c u r a t e  empathic l i s t e n i n g ,  t h e n  indeed a 
f r e e i n g  c l i m a t e ,  s t i m u l a t i v e  of s e l f - i n i t i a t e d  
l e a r n i n g  and growth,  e x i s t s .  ( I n  A v i l a ,  Combs 
and Purkey,  1977, p. 141) .  

T h i s  s t a tement  emphasized Rogers '  b e l i e f  t h a t  t h e  f a c i l i t a t o r - o f f e r e d  

c o n d i t i o n s  of Genuineness,  Respect and Empathy s u b s t a n t i a l l y  enhance 



/,' ,' 
s igni51-c6t  l ea rn ing  f o r  t h e  l e a r n e r .  The s i g n i f i c a n t  l ea rn ings  were 
,._ 
I- 

I 

, ,--' defined a s  t he  more personal  ones - independence; s e l f - i n i t i a t e d  and 
1' 

,A 
/' 

.,' 
respons ib le  l ea rn ing ;  r e l e a s e  of c r e a t i v i t y ;  a  tendency t o  become more 

of a  person (1977, p. 138). 

Research has been conducted t o  examine the  r e l a t i o n s h i p  between 

the  l e v e l s  of f a c i l i t a t i v e  condit ions of fe red  by t eache r s  and t h e  

learn ing  outcomes of s tudents .  Aspy (1969) found t h a t  t h i r d  grade 

s tudents  whose t eache r s  were r a t e d  a t  high l e v e l s  of Genuineness, Respect 

and Empathy achieved a t  s i g n i f i c a n t l y  higher  l e v e l s  than s tuden t s  of 

teachers  funct ioning a t  low l e v e l s .  The d i f f e r ence  between means f o r  

t h e  t o t a l  gain by t h e  two groups was 1 .6  years .  

The study by Aspy and Hadlock (1967) subs t an t i a t ed  t h e  pos f t i ve  

r e l a t i o n s h i p  between t h e  l e v e l  of f a c i l i t a t i v e  condi t ions  o f f e red  by 

Iff-- grammar school t eache r s  and t h e  academic ac  evement of s tudents .  The 

- s tudents  of t h e  teacher  funct ioning a t  t h e  h ighes t  l e v e l s  of f a c i l i t a t i v e  

condi t ions  gained an average of two and5a half  years  i n t e l l e c t u a l  growth 

i n  one academic year .  The s tuden t s  of t he  lowest l e v e l  teacher  gained 

an average of s i x  months i n t e l l e c t u a l  growth during t h e  same period.  

Students of teachers  func t ioning  a t  low f a c i l i t a t i v e  l e v e l s  were a l s o  

s i g n i f i c a n t l y  more t r u a n t  than s tudents  of high l e v e l  teachers .  -a ; 

-., 

I n  add i t i on ,  evidence has supported the assumption t h a t  a psychological ly  

s a f e  and suppor t ive  learning environment encourages development of a 

p o s i t i v e  self-concept i n  t h e  s tudent .  Within an elementary school  s e t t i n g ,  



Spaulding (1964) found s i g n i f i c a n t  p o s i t i v e  c o r r e l a t i o n s  between t h e  

favourableness of the. self-concepts  of s tudents  @d t h e  ex t en t  t o  which 

teachers  were calm, accept ing and f a c i l i t a t i v e .  When t eache r s  were 

dominating, th rea ten ing  and s a r c a s t i c ,  t h e r e  was a cgrresponding 

decrease i.h t h e  favourableness of the  self-concepts  of s tudents .  Other 

s t u d i e s  have demonstrated a s imi l a r  r e l a t i o n s h i p  between t h e  emotional 

c l imate  of the  l ea rn ing  environment and t h e  s t u d e n t ' s  f e e l i n g s  of 

personal  worth (Frankel ,  1964; S t a ines ,  1958). 

A study i n  a co l l ege  s e t t i n g  ind ica ted  t h a t  t h e  s t u d e n t ' s  emotional 

s t a t e  a f f e c t s  h i s  a b i l i t y  t o  achieve.  Inves t iga t ing  t h e  e f f e c t s  of 

group counseling upon co l lege  underachievers,  Dickenson and Truax (1966) - 

found t h a t  a f t e r  counseling the  experimental group functioned a t  t he  l e v e l  

pred ic ted  by t h e i r  co l lege  en t rance  exam scores .  The con t ro l  s tuden t s  

continued t o  achieve co l l ege  grades a t  a l e v e l  s i g n i f i c a n t l y  below t h e  

predic ted  one. When t h e  experimental group was divided according t o  t he  

-c l e v e l s  of f a c i l i t a t i v e  condi t ions  of fe red  during counseling, f i nd ings  . 
1 

revealed t h a t  only those rece iv ing  h i g h - l e v e l s  of condi t ions showed 

improvement over t h e  con t ro l  group. 

Research has provided support ing evidence t h a t  t h e  manner i n  which 

t h e  teacher  i n t e r a c t s  with t h e  s tudent  in f luences  l ea rn ing  i n  t h e  l a t t e r  

and t h a t  t he  s e t  of f a c i l i t a t i v e  condit ions ou t l i ned  by Rogers promotes p o s i t i v e  
I 

l earn ing  outcomes (Avila,  Combs*.and Purkey, 1977; Berenson and Carkhuff, 1967; 

Carkhuff And ~ e r e n s o n ,  1967; Gazda e t  a l ,  1977; Truax and Carkhuff Y 1967) -- 



d 

According t o  CarkhiifS and Berenson : 

0 

Students may be f a c i l i t a t e d  o r  they may be 
re ta rded  i n  t h e i r  i n t e l l e c t u a l  a s  wel l  a s  + 
emotioaal growth, and these  changes can be u \ \  

accounted •’0; by the l e v e l  of t h e  t eache r ' s  
funct ioning on the  f a c i l i t a t i v e  dimensions and 
independently of h i s  knowledgeabili ty; education 
may be " fo r  b e t t e r  and f o r  worse" (1967,-p. 14) .  

P 

I 
Alahough s tud ie s  have predominantly involved s tuden t s  i n  younger 

age groups, t he re  i s  s u f f i c i e n t  reason t o  suggest a  p a r a l l e l  r e s u l t  wfth 

nursing s tudents .  It has  been p red ic t ed ' t ha t  the  l e v e l  of f a c i l i t a t i v e  

funct ioning of nurse educators  is a s i g n i f i c a n t  f a c t o r  in f luenc ing  t h e  

i 
personal  and academic growth of nurses  (Eckelberry, 1971; La Monica, 1975; 

Jourard,  1971; Peplau, 1952). 

The e f f e c t  of t r a i n e d l e v e l  of functioning. Nursing research  

has documented t h a t  p r a c t i  g  nurses  and student  nurses  possess  low l e v e l s  

of Empathy (Kalisch, 1971a; Karshmer and La Monica, 1976; La Monica, 

1 9 7 5 ) .  La Monica (1975) expressed, "Since s tudent  nurses  a r e  s t i l l  i n  

-. 
the-ocess of formally l ea rn ing  t o  percesve and respond wi th  empathy, 

and a l l  nurses  pass  through t h i s  educat ional  process ,  t h e  impl ica t ions  l i e  

wi th  the  l e v e l s  of funct ioning of t he  f a c u l t y  members (p. 131)". She 
\ 

described an "urgent need" f o r  similar s t u d i e s - t o  be conducted in  order  - - 
t o  record t h e  needi provide t r a i n i n g  and in su re  t l a t  helping p ro fe s s iona l s  

- i 

i n  educat ion a r e  meeting t h e i r  r e s p o n s i b i l i t y ' b y  t r u l y  helping.  "Ultimately, 



* 
t h e  r e s p o n s i b i l i t y  begins i n  formalized educat ional  systems (La Moqica, 

1975, p. 134) .I '  

Empirical s t u d i e s  of t r a i n i n g  programs i n  t h e  helping profess ions  

(Berenson and ~ a r k h u f  f  , 1967 ; Carkhuff and Berenson, 1967 ; Carkhuf f  , l969a, 

1969b) s u b s t a n t i a t e  La Monica's (1975) suggest ion f o r  furthter research  

which examines- t h e  l e v e l s  of f a c i l i t a t i v e  funct ioning of nurse  

educators .  
a. 

A study by Carkhuff,  Kratochvi l  and F r i e l  (1968) f a i l e d  t o  e s t a b l i s h  
r 

, **. 
the e f f ec t iveness  of two American Psychological Association-approved 

, 
profess iona l  t ra ining*programs.  The t r a i n i n g  programs did no t  enable . 
s tudents '  t o  develop s k i l l s  which t r a n s l a t e  t r a i n i n g  e f f o r t s  t%-~-&ient 

b e n e f i t s .  I n  f a c t ,  t he se  programs ;aF unable t o  he lp  the  s tudents  

T maintGin t h e i r  i n i t i a l  l e v e l  of f a c i l i t a t i v e  funct ioning.  One poss ib l e  

explanat ion f o r  t h e  apparent def ic iency  w a s  i d e n t i f i e d .  The mean l e v e l s  

of t h e  program's professors  i n  c l i n i c a l  psychology i n d i c ~ t e d  t h a t  

t r a i n e r s ~ ~ r o f e s s A r s  were funct ioning a t  f a c i l i t a t i v e  l e v e l s  equal  t o  o r  

lower than t r a i n e e s l s t u d e n t s  a t  t h e  beginning of graduate  t r a i n i n g .  

A .summary of s ix t een  s t u d i e s  of l a y  and p ro fe s s iona l  t r a i n i n g  

p,rograms assessed t h e  e f f e c t  of t he  t r a i n e r ' s  l e v e l  of func t idn ing4 in  

r e l a t i o n  t o  t h e  t r a i n e e ' s  l e v e l  of funct ioning before  and a f t e r  t r a i n i n g  

(Carkhuff,  1969a,pp.154-155). , I n  a l l  programs, t h e  t r a i n e e s  moved in 

t h e  d i r e c t i o n  of t h e i r  t r a i n e r s .  A high c o r r e l a t i o n  w a s  found between 

t h e  t r a i n e r ' s  l e v e l  of funct ioning and t h e  mean ga in  i n  t h e  t r a i n e e s '  

l e v e l  of funct ioning.  Carkhuff (1969a) concluded t h a t ,  "The l e v e l  of t h e  



trainer's functioning appears to be the single most critical aspect of 

effective training (p. 157)." 

Investigating the differential effects of high and low functioning 

counselors upon counselors-in-training, Pierce, Carkhuff and Berenson - (1967) provided additional evidence that the trainer's level of functioning 
. is a critical variable of training in the helping professions. <The 

trainees of the high level functioning counselor demonstrated greater 

constructive gain.   he average level of the "low" counselor's group was 

similar to the counselor's low level of functioning. 

. . 
Research investigating the effect of the trainer's level of 

functioning acknowledges the relevance of the proposed study. It strongly 

suggests that the nurse educator's abi1it.y to perceive and respond 
J 

facilitatively is an important determinant in assisting nurses to become - . 

facilitative helpers. Only those that possess high levels of facilitative 

functioning can provide constructive growth for their trainees/students 

(Carkhuff, 1969a). , . 

Peplau (1952) expressed that how the nurse performs in each 

interpersonal contact in every nursing situation is determined by what 

a: 
- each nurse becomes as a functioning personality.  he central task of 

the basic professional school of nursing is viewed as the fullest 

development*of a nurse as a person who is aware of how she functions in a 

situation (p. +i) ." Therefore, nursing education must be honestly 
- 

committed to educating for the very best. In this regard, this portion 
T 

of the chapter has endeavoured to illustrate that nurse educators who 



p e r c e i v e  and respond ' 4 t h  Genuineness, Respect and Empathy a r e  necessa ry  

and e s s e n t i a l  i n  e d u c a t i o n a l  programs p r e p a r i n g  t r u l y  e f f e c t i v e  h e l p e r s  * .  
i n  t h e  n u r s i n g  p r o f e s s i o n .  ? 

. , 

A R a t i o n a l e  for Gsing a S y s t m t i c  Tra in ing  Program i n  Empathy, 
Respect and Genuineness f o r  Nurse Educa tors  

' The importance of educa t ing  h e l p i n g  p r o f e s s i o n a l s  i n  n u r s i n g  . 

educa t ion  t o  p e r c e i v e  and respond f a c i l i t a t i v e l y  h a s  been p r e v i o u s l y  

documented.. Th i s  s e c t i o n  w i l l  now a d d r e s s  t h e  q u e s t i o n ,  what i s  t h e  b e s t  

approach t o  f a c i l i t a t e  t h e  l e a r n i n g  of Empathy, Respect and Genuineness 

i n  a n u r s i n g  *cation c o n t e x t ?  c o n s i d e r a t i o n s  i n  t h i s  r egard  a r e :  

:he . s i g n i f i c a n t  e f f e c t s  of s y s t e m a t i c  t r a i n i n g  i n  t h e  f a c i l i t a t i v e  

c o n d i t i o n s  of Empathy, Respect and Genuineness; t h e  s e l e c t i o n  of t r a i n e e s  

and t r a i n e r s ;  and t h e  components of a  s y s t e m a t i c  t r a i n i n g  program. 

The e f f e c t s  of t r a i n i n g .  Numerous s t u d i e s  have i n d i c a t e d  t h a t  

33-atenatic t r a i n i n g  i n  t h e  d i s c r i m i n a t i o n  and communication of f a c i l i t a t i v e  

s k i l l s  e f f e c t i v e l y  b c r e a s p s  i n t e r p e r s o n a l  e f f e c t i v e n e s s  in a w i d e . v a r i e t y  

35  l a y  and p r o f e s s i o n a l  groups (summarized i n  Caykhuff, 1969b, pp .  301- 

:mzex ts ,  i n c l u d i n g  a;l -hasis on s t u d i e s  i n  t h e  he lp ing  p ro fe s s ions  nf  - 
i 

-..--- .... h g  and teach ing .  %I e x t e n s i v e  literature s e a r c h  d i d - n o t  l o c a t e  



2 2  3 nurs ing ct>-zexe, ?:.:aLisc:? !1311aj conducted a n  e-qeriment i n  

. . -  -. . - :-gn~:iza-tl:,' increasec r r z  a w a n  ~f 1.3: t o  a mean of  5 . 3 1  on Truax ' s  
4 

H 
r ? l r i e - ? ~ i n t  Accurate '  L?a:?.:: Sca le  l e - r e 1  1.0 a s -  t h e  l o k r e s t  d e g r e e  ( i n  . 

<,.. . .  - -  -. .?zrs- z ~ s  .arc::r=, l 5 5 3 a ) .  ..-: -, zhe : r a i ~ i = l g  ?rogr$m was s u z ~ e s s f u l  i n  r a ' s i n g  

- - -  - . . 3: =-b-+.+ . . - I < - %  - 7 . -  - -  a~ 77,e , the 3.0 level, the l eve l  
t 



s c i e n c e s  on t h e  a b i l i t y  of n u r s i n g  s t u d e n t s  and p re -en t rance  n u r s i n g  

s t u d e n t s  t o  respond empath ica l ly .  The r e s u l t s  i n d i c a t e d  t h a t  t h e  

experiBeara1ygroups of n u r s i n g  s t u d e n t s  and p re -en t rance  n u r s i n g  
9 

s t u d e n t s  responded t o  a v a r i e t y  o f . p a t i e n t  s t i m u l u s  s t a t e m e n t s  w i t h  

\ - s i g n i f i c a n t l y  h i g h e r  l e v e l s  of Empathy. 

La Xonica ' s  (1975) s t u d y  documented t h e  e f f e c t i v e n e s s  of a s t a f f  
k 

i 
development program t o  i n c r e a s e  t h e  a b i l i t y  of R e g i s t e r e d  Nurses t o  

p e r c e i v e  and respond w i t h  Empathy. Thir ty-nine  n u r s e s  were d i v i d e d  i n t o  
\ 

t h r e e  groups: twelve i n  Group 1';Zthe exper imenta l  group; twelve i n  Group 

11, c o n t r o l l i n g  f o r  t h e  - e f f e c t i v e n e s s  of t h e  t r a i n i n g  program; f i f t e e n  
a 

i n  Group 111, c o n t r o l l i n g  t h e  t e s t - r e t e s t  v a r i a b l e  and e f f e c t s - o f  t i m e  

upon t h e  invest iga&on.  The t r a i n i n g  group made s i g n i f i c a n t  g a i n s  i n  

A t t e n  response t o  Carkhuf f ' s  Index of Communication (1969a)% s h i f t i n g  

from 1.47 t o  a 2.58 mean l e v e l  a f  responding.  The p r e t e s t e d  c o n t r o l  '-. 
group s h i f t e d  from a mean of 1 .49  t o  '1.66. Group 111, r e c e i v i n g  t h e  

p o s t t e s t  only,  had a mean of 1 .67.  Even though t h e  program s i g n i f i c a n t l y  

i x c r e a s e d  t h e  empathic a b i l i t i e s  of n u r s e s ,  on ly  t h r e e  s u b j e c t s  i n  t h e  

t r a i n i n g  group reached a minimal ly  f a c i l i t a t i v e  l e v e l  of Empathy. 

-. . & = t h i n  a t e a c h i n g  c o n t e x t ,  Berenson (1971) rep'brted t h e  comparative 

e f f e c t s  of B human r e l a t i o n s  t r a i n i n g  program and a d i d a c t i c  t r a i n i n g  

a??roa& on a group of e lementary  school  s t u d e n t  t e a c h e r s .  Following 

t v e z t p - f i v e  hours  of t r z i n i n g ,  t h e  human r e l a t i o n s  t r a i n e d  group 

& a m s t r a t e d  t h e  g r m t e s :  g a i n s  i n  i n t e r p e r s o n a l  f u n c t i o n i n g .  The mean 

12-;el of responding t o  Gark'nuff ' s  Index of communication (1969a) i n c r e a s e d  



from 1 . 7 1  t o  2.66.. The p o s t t r a i n i n g  s c o r e  of 2.66 approaches t h e  
- 

min*ally f a c i l i t a t i v e  l e v e l  o f  3.0. Th is  group a l s o  r e c e i v e d  

s i g n i f i c a n t l y  h i g h e r  r a t i n g s  i n  g e n e r a l  t e a c h i n g  competency, c lassroom 

management, unders tand ing  ch d ren  and unders tanding t h e  l e a r n i n g  .sl e 

p r o c e s s .  I n  t o t a l ,  t h e  human r e l a t i o n s  t r a i n e d  group was r a t e d  ' h igher  

. on t h i r t y - o n e  indexes  r e l a t i n g  t o  t e a c h e r  competency and s t u d e n t  l e a r n i n g .  

McAl l i s t e r  (1978) r e p o r t e d  t h e  outcomes of e i g h t e e n  hours  of 

9 
s y s t e m a t i c  t r a i n i n g  i n  Empathy, Respect and Genuineness v e r s u s  non- 

t r a i n i n g  on a group of p r e s e r v i c e  t e a c h e r s  a t  Simon F r a s e r  U n i v e r s i t y .  

,The t r a i n e d  group made s i g n i f i c a n t  g a i n s  I n  w r i t t e n  response  t o  t h e  

Communicat_ion Index designed by K r a t o c h v i l ,  Carkhuff and Berenson (1969) 

--- s h i f t i n g  from a - 2 . 0 1  t o  a 2.95 mean l e v e l  of responding.  'Pre and 

p o s t t e s t  aud io tape  r e c o r d i n g s  of the t r a i n i n g  group i n d i c a t e d  

s i g n i f i c a n t  g a i n s  i n  Empathy, Respect and Genuineness. Mean s c o r e s  

a f t e r  t r a i n i n g  were Empathy - 2.57; Respect - 2.96; Genuineness - .74. 

The 2.95 l e v e l  f o r  t h e  o v e r - a l l  co&unicatioh of Empathy, Respect and f 
Genuineness,  and t h e  2.96 l e v e l  f o r  Respect were c l o s e  t o  t h e  3.0 l e v e l  

regarded a s  minimal ly  f a c i l i t a t i v e .  I n  a d d i t i o n , ' n i n e  of t h e  f i f t e e n  

s u b j e c t s  were f u n c t i o n i n g  a t  o r  beyond t h e  3.0 l e v e l  on t h e  Communication 

Index. 

Within t h e  c o n t e x t  of r a c i a l  and human + e l a t i o n s ,  Carkhuff and Banks 

(1970) s t u d i e d  t h e  e f f e c t s  of s y s t e m a t i c  i n t e r p e r s o n a l  s k i l l  t r a i n i n g  upon 

the  l e v e l  of communication between w h i t e  and b l a c k  a d u l t s  and c l i i ld ren .  

Four teen whi te  t e a c h e r s  and t e n  b l a c k  p a r e n t s  p a r t i c i p a t e d  i n  a twenty- - 



hour t r a i n i n g  program. P a r t i c i p a n t s  o i  both  r a c e s  gained s i g n i f i c a n t l y  

on w r i t t e n  and behav ioura l  measures o v e r  t h e ~ c o u r s e  o f  t r a i n i n g  w i t h  each 

t end ing  t o  do s l i g h t l y  b e t t e r  wi&h members from t h e i r  own r a c i a l  group. 

Mean l e v e l s  of responding w i t h  a d u l t s  were 1 . 4  a t  p r e t r a i n i n g  and 2.6 

a t  p o s t t r a i n i n g .  ~ & n u n i c a t i o n  g a i n s  between a d u l t s  

whi le  s i g n i f i c a n t ,  d i d  n o t  improve n e a r l y  as.much a s  

The l a c k  of ~ r a c t i c e  w i t h  c h i l d r e n  was i d e n t i f i e d  a s  

and c h i l d r e n ,  

between a d u l t s .  

t h e  p robab le  rdason 

f o r  f h e  d i f f e r e n t i a l  r e s u l t s .  
1 

I n v e s t i g a t i n g  t h e  e f f e c t s  of an i n t e r p e r s o n a l  s k i l l  t r a i n i n g  

program f o r  d a t i n g  c o u p l e s ,  D 'Augel l i  e t  a 1  (1974) found t h a t  t h e  -- 

program s i g n i f i c a n t l y  i n c r e a s e d  t h e  communication of Empathy. A f t e r  

approximately  twenty hours  of t r a i n i n g ,  the'mean l e v e l  of empathic 

m 
f u n c t i o n i n g  s h i f t e d  from a 1 .5  t o  a  2.2-mean l e v e l  of responding.  

S i g n i f i c a n t l y  h i g h e r  l e v e l s  of s e l f - e x p l o r a t i o n  were %Is0 demonstrated 

by t h e  exper imenta l  group. 

Guzzet ta  (1976) s t u d i e d  t h e  e f f e c t s  of a  s t r u c t u r e d  Empathy 
I 

t r a i n i n g  program upon t h e  moqhers of e a r l y  a d o l e s c e n t s .  The t rea tment  

groups d i sp layed  s i g n i f i c a n t l y  higher.Empathy l e v e l s  on w r i t t e n  and 

b e h a v i o u r a l  measures a f t e r  s i x  h o z s  of t r a i n i n g .  . 

. Mart in  and Carkhuff (1968) s t u d i e d  t h e  r e l a t i o n s h i p  between, 

s y s t e m a t i c  i n t e r p e r s o n a l  s k i l l  t r a i n i n g  and p e r s o n a l i t y  change of 

counse l ing  s t u d e n t s .  The r e s u l t s  i n d i c a t e d  t h a t  t h e  t r a i n i n g  group made 
i 

s i g n i f i c a n t  ga in s  i n  the Levels  of i n t e r p e r s o n a l  f u n c t i o n i n g  i n  t h e  h e l p i n g  
-. 

r- 

r o l e  and demonstrated s i g n i f i c a n t  p o s i t i v e  p e r s o n a l i t y  changes i n  t h e  

f 
I 

* 
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M.M.P.I. The t r a i n i n g  group a l s o  improved s i g n i f i c a n t l y  on  a  s e l f -  

e v a l u a t i o n  of Empathy, Respect  and- Genuineness w h i l e  s i g n i f i c a n t  o t h e r s  

r e p o r t e d  i n c r e a s e s  i n  Respect  and Genuineness. 

The e x i s t e n c e  of a u n i v e r s a l  need f o r  sys ten ia t i c  i n t e r p e r s o n a l  
1. 

s k i l l  t r a i n i n g  i s  v e r i f i e d  by d a t a  i n d i c a t i n g  t h a t  s o c i e t y ,  i n  g e n e r a l ,  

i s  n o t  equipped t o  suppor t  and s u s t a i n  an i n d i v i d u a l  i n  t r o u b l e  . 
, - 

(Carkhuff and Berenson , 1967) . 

The i n d i v i d u a l ' s  unders tand ing  and a t t i t u d e s  
8, 

towards o t h e r s  underscore  t h e  need f o r  t r a i n i n g  . 
i n  t h e  d i s c r i m i n a t i o n  and communication of 
h igh  l e v e l s ~ o f , c o n d i t i o n s ,  even f o r  t h o s e  a . - i n d i v i d u a l s  who have h e a l t h y  a t t i t u d e s  and 
unders tand ing  of themseclves, and e s p e c i a l l y  f o r  
those  who wish t o  f u n c t i o n  i n  a  he lp ing  r o l e  
(Carkhuff and Berenson, 1977, p.  2 6 ) .  

I n  t h i s  r e g a r d ,  -the:sstudies' c i t e d  i n d s c a t e  t h a t  s y s t e m a t i c  t r a i n i n g  

i -- 
conducted i n  a  v a r i e t y  of - s e t t i n g s  t r a n s l a t e s  i n t o  p e r s o n a l  and 

' t  
p r o f e s s i o n a l  be e f i t s  f o r  t h e  t r a i n e e s  and human nourishment f o r  t h e  B 
people  i n  t h e i r  

e d u c a t o r s  would 

l i v e s .  F ind ings  from t h e s e  s t u d i e s  sugges t  t h a t  n u r s e  

b e n e f i t  from t r a i n i n g  programs of a  s i m i l a r  n a t u r e .  

- .  

S e l e c t i o n  of t r a i n e r s  and t ra inees8.  Given t h a t  a t r a i n i n g  program . - 

i n  Empathy, Respect and Genuineness b a s  g r e a t  p o t e n t i a l  t o  e f f e c t  d e s i r a b l e  

outcomes f o r  n u r s e  e d u c a t o r s ,  a  c o n s i d e r a t i o n  of t h e  b a s i c  c o n d i t i o n s  which 

i n f l u e n c e  e f f e c t i v e  t r a i n i n g  i s  f i t t T n g .  I n  g e n e r a l  t e rms ,  t h e  i n t e r a c t i o n  ' 

} P 

between t h e  p e o p l e  involved i n  t h e  t r a i n i n g  p rocess  and t h e  k ind  of program 



employed- determines t h e  t r a i n i n g  outcomes;  h he t r a i n i n g  . 

components w i l l  be discussed i n  t h e  next  s ec t ion .  The s e l e c t i o n  of 

prospec t ive  t r a i n e e s  and t h e i r  t r a i n e r s ,  t h e  people involved i n  

t r a i n i n g  process ,  w i l l  be t h e  focus of s e p a r a t e ~ d i s c u s s i o n s  i n  

s ec t ion .  

The he lpe r ' s  l e v e l  of communication of f a c i l i t a t i v e  condi t ions  

i s  a  c r i t i c a l  v a r i a b l e  of t he  helping process (Carkhuff, 1969a, 1969b; 

. , 

.Carkhuff and Berenson, 1967; Truax and Carkhuff, 1967). Therefore,  t h e  
\ 
\ 
s e l e c t i o h  of prospec t ive  t r a i n e e s  should i d e n t i f y  those who can most 

meaningfully employ t h e i r  t r a i n i n g  experiences and, hence, become 

t r u l y  e f f e c t i v e  he lpers  (Carkhuff, 1969a). In  t h i s  regard,  t he  goal  - 
of s e l e c t i o n  and t r a i n i n g  i s  an  e f f e c t i v e  helper .  This goal  i s  expressed 

more f u l l y  a s  t h e  t r a i n e e ' s  l e v e l  of funct ioning when he is  f i n a l l y  
* 

c a s t  i n  the  helping r o l e .  

The r e l a t i o n s h i p  between t r a i n e e  s e l e c t i o n  c r i t e r i a  and f i n a l  

-- l e v e l  of func t ioning  was i n v e s t i g a t e i  i n  s eve ra l  p r e d i c t i v e  v a l i d i t y  

s t u d i e s  (Carkhuff and Bierman, 1970; Carkhuff and Banks; 1970). Resul t s  

t 
ind ica ted  t h a t  those ind iv idua ls  who funct ion a t  t h e  h ighes t  l e v e l s  of 

communication p r i o r  t ?  t r a i n i n g  make the  g r e a t e s t  t r a i n e e  gains .    here fore, 

the  prospec t ive  t r a i n e e ' s  present  l e v e l  of funct ioning i n . t h e  helping 

r o l e  would provide an index of h i s  f u t u r e  funct ioning i n  t he  h e l p e r ' s  

r o l e .  



The b e s t  p r e d i c t o r s  o f  f u t u r e  f u n c t i o n i n g  i p  t h e  h e l p i n g  r o l e  
r 

a r e  indexes  of communication (Carkhuff,  1969a,  p. 159) .  Indexes  are 

ob ta ined  by d i r e c t i n g  p r o s p e c t i v e  t r a i n e e s  t o  respond i n  t h e  he lp ing  

r o l e  and a s s e s s i n g  t h e  l e v e l  of responses .  D i f f e r e n t  p rocedures  

can be employed t o  o b t a i n  v a l i d  indexes  of communication. 

The most d e s i r a b l e  way t o  d e r i v e  such an  index  i s  t o  c a s t  t h e  

p r o s p e c t i v e  t r a i n e e  i n  t h e  h e l p i n g  r o l e  w i t h  a pe rson  c a s t  i n  t h e  

' ro le  of t h e  h e l p e e  (Carkhuff ,  1969, p. 138).  Assessments a r e  made 

of t h e  traine* l e v e l  of f u n c t i o n i n g  a s  w e l l  as t h e  degree  t o  which 

t h e  h e l p e e  i n v e s t s  h imself  i n  t h e  h e l p i n g  p rocess .  

A second procedure  f o r  s e l e c t i o n  i n v o l v e s  t h e  exposure o f  a 

p r o s p e c t i v e  t r a i n e e  t o  a t r a i n i n g  analogue wi th  a subseque?t assessment 
/ 

of i t s  e f f e c t s  (Carkhuff ,  1969a,  $. 88) .  Relevant  indexes  of change 

/I a r e  o b t a i n e d  by c o l l e c t i n g  p r e  and post-measures. Those who demonstra te  

t h e  g r e a t e s t  l e a r n i n g  g a i n s  a r e  t h e  b e s t  equipped t o  b e n e f i t  from f u t u r e  
- -, 

t r a i n i n g .  

'v' A more economical  and e f f i c i e n t  procedure  f o r  o b t a i n i n g  an index  

of communication i s  t h e  assessment  of t h e  l e v e l  of r esponses  t o  

*. 
s t a n d a r d i z e d  and r e p r e s e n t a t i v e  h e l p e e  s t i m u l u s  e x p r e s s i o n s  (Carkhuff,  

I 

1969, p'. 94)' The p r o s p e c t i v e  t r a i n e e  is asked t o  respond i n  t h e  manner 

h e  c o n s i d e r s  most a p p r o p r i a t e  t o  a number of s t a t e m e n t s  concerning a wide - 
7-. 

range of i r e a s .  In a d d i t i o n  t h e s e  i t ems  p r o v i d e  an i n d e x  of t h e  3 

p r o s p e c t i v e  t r a i n e e ' s  a b i l i r y  t o  f u n c t i o n  i n  a ' c r i s i s l i k e  s i t u a t i o n .  



Evidence suggests  t h a t  high l e v e l  he lpe r s  a c t  f o r c e f u l l y  and dec i s ive ly  

a t  c r i s i s  p o i n t s  while  low l e v e l  he lpers  a r e  open t o  manipulation 

- ( F r i e l ,  Kratochvi l  and Carkhuff, 1968). Those func t ioning  a t  - 

s u f f i c i e n t l y  high l e v e l s  could be se l ec t ed  f o r  f u r t h e r  t r a i n i n g .  

An index of d i scr imina t ion  o f f e r s  more l imi t ed  information about 

a  prospec t ive  t r a i n e e ' s  f u t u r e  funct ioning i n  <he helping r o l e .  Although 

an i n i t i a l  l e v e l  of d i scr imina t ion  i s  r e l a t e d  t o  t h e  f i n a l  l e v e l  of 

i 
discr imina t ion ,  i t  i s  not n e c e s s a r i l y  p red ic t ive  of t h e  f i n a l  l e v e l  of 

f a c i l i t a t i v e  func t ioning .  I n  t h i s  regard ,  high l e v e l  communicators 

a r e  high l e v e l  d i scr imina tors  but  high l e v e l  discriminators__may o r  may 

not  be high l e v e l  communicators (Carkhuff and Bierman, 1970; Carkhuff 

and Banks, 1970). Since t r a i n e e s  communicating and d iscr imina t ing  a t  

t h e  h ighes t  l e v e l s  a r e  t h e  most s u i t a b l e  candidates ,  t h e  assessment of 

t he  prospec t ive  t r a i n e e ' s  index of d i scr imina t ion  can expedi te  t he  

s e l e c t i o n  process .  

' In  summary, the  s e l e c t i o n  of t r a i n e e s  has focused upon the  i n i t i a l  

j 
l e v e l  of func t ioning  a s  an important determinant of f u t u r e  success  i n  t h e  

helping r o l e .  A high l e v e l  func t ioning  t r a i n e e ,  open t o  t h e  cons t ruc t ive  

impact of the  t r a i n i n g  experience,  i s  d e s c r i p t i v e  of a  well-endowed 

prospec t ive  he lper .  

>. 

With regard t o  t r a i n e r  s e l e c t i o n ,  i t  has been previous ly  documented 

i n  t h i s  chapter  ?hat t he re  is a d i r e c t  r e l a t i o n s h i p  between the  t r a i n e r ' s  

l e v e l  of funct ioning and the  t r a i n e e ' s  gain during the  t r a i n i n g  process.  

The p o t e n t i a l  f o r  t r a i n e e  change is l a r g e l y  a  func t ion  of t h e  d i f f e r ences  



between t h e ' l e v e l s  of func t ioning  of t h e  t r a i n e r  and t h e  t r a i n e e  

(Carkhuff, 1969, p. 261).  Consequently, t r a i n e e s  func t ioning  a t  

r e l a t i v e l y  low l e v e l s  may gain  a  g r e a t  dea l  i f  t r a ined  by a  high l e v e l  

func t ioning  t r a i n e r ;  t r a i n e e s  funct ioning a t  high l e v e l s  may l o s e  a 

g rea t  d e a l  i f  t r a i n e d  by a  r e l a t i v e l y  low funct ioning t r a i n e r ;  and 

t r a i n e e s  funct ioning a t  similar l e v e l s  t o  t h e i r  t r a i n e r  w i l l  remain 

P e s s e n t i a l l y  unchanged by the  t r a i n i n g  experience. The h ighes t  l e v e l  

t r a i n e e s  can be se l ec t ed  only i f  t h e  h ighes t  l e v e l  t r a i n e r s  a r e  a l s o  

se l ec t ed .  

Relevant indexes of communication and d iscr imina t ion  can be 

employed t o  obta in  an accura te  measure of t he  t r a i n e r ' s  l e v e l  of 

funct ioning i n  t he  helping r o l e .  I f  requi red ,  a d d i t i o n a l  t r a i n i n g  may 

enable t he  prospect ive t r a i n e r  t o  func t ion  a t  e f f e c t i v e  l e v e l s .  The 

importance of s e l e c t i n g  high l e v e l  funct ioning t r a i n e r s  was underscored 
7 

by Carkhuff. He concluded t h a t ,  "The most c r i t i c a l  index of t r a i n i n g  

e f f ec t iveness  is t h e  l e v e l  of ' funct ioning of t he  t r a i n e r  (1969a, 

The t r a i n i n g  program components. The t r a t n e r  and t r a i n e e  l e v e l  of 

funct ioning cannot be considered independently of t h e  type  of program 

implemented. Comparative s t u d i e s  of d i f f e r e n t  types of t r a i n i n g  programs 

have ind ica ted  t h a t  t he  most e f f e c t i v e  programs focus upon the  core 

f a c i f i t a t f v e  conditfuns and integrate three  p r i n c i p a l  sources of l ea ra i ag :  

t h e  d i d a c t i c ,  e x p e r i e n t i a l  and modeling components (Carkhuff, 1969a, 1969b; 



Carkhuff and Berenson, 1967; Gazda e t  a l ,  1975, 1977; Truax and -- 
Carkhuff,  1967). . 

The focus of d i d a c t i c  t r a i n i n g  is upon d i r e c t  i n s t r u c t i o n  and 

shaping of t h e  t r a i n e e ' s  ideas  and responses.  Carkhuff s t a t e d :  

... the. high l e v e l  t r a i n e r  has  t+e r e s p o n s i b i l i t y  
f o r  teaching t h e  t r a i n e e  i n  a s t ruc tu red  and 
d i d a c t i c  fash ion  t h e  components of h i s  f i n e  
d iscr imina t ion  and communication, both i n t e r -  
and in t r ape r sona l  ( l969a,  p. ,200). 

' 

The t r a i n e r  imparts h i s  knowledge about t h e  f a c i l i t a t i v e  condi t ions  and-  

t h e i r  e f f e c t s  i n  human encounters by teaching from l ea rn ings  derived 

from h i s  own experiences and t h e  experiences of o t h e r s  i n  helping. 
/1 

L 

The e x p e r i e n t i a l  t r a i n i n g  which a t r a i n e e  rece ives  i s  a c r i t i c a l  

component (Carkhuff, 1969a; Carkhuff and Berenson, 1967; Truax and 

Carkhuff, 1967). It r e f e r s  t o  those  experiences and t r a i n e r  behaviours 

which ensure t h a t  t he  t r a i n e e  experiences the  cons t ruc t ive  personar  e f f e c t s  
,,--'. 

of t h e  condit ions t h a t  he i s  expected t o  acqui re .  A s  t he  t r a i n e r  o f f e r s  

h i g h z e v e l s  of Empathy, Respect and Genuineness, the  t h r e a t  inherent  i n  
- ?  

t h e k r a i n i n g  process  i s  reduced, providing t h e  t r a i n e e  with a f=eedom '-. 

t o  explore  and know himself more f;lly. 

Another aspect  r e l a t e d  t o  t h e  experientia1,component i s  t he  
% 

" I 
t r a i n e e ' s  a c t u a l  p r a c t i c e  i n  the h e l p e r ' s  r o l e .  Terms such as rehearsal, f 
role-playing'and l i v e  p r a c t i c e  a r e  used t o  denote t h i s  e s s e n t i a l  ingredien t  P 
of t h e  t r a i n i n g  experience (Blakeman and Emener, 1971; Carkhuff, 1969a; / 



Stone and Vance, 1975): The feedback of fered  by t h e  t r a i n e r  and fe l low 

t r a i n e e s  a s s i s t s  t h e  t r a i n e e  t o  s h a p e  h i s  responses toward increas ingly  

h igher  1evel.s of f a c i l i t a t i v e  funct ioning.  
' 

The t h i r d  l ea rn ing  component, modeling, requi rgs  t he  t r a i n e r  t o  

serve  a s  a  model of a  f a c i l i t a t i v e  person (Blakeman and Emener, 1971; 

 arkh huff, 1969a). The t r a i n e r  a s  a  model of an e f f e c t i v e  person 
a 

r e i t e r a t e s  t h e  importance of t he  t r a i n e r '  s personal  c h a r a c t e r i s t i c s  

and s k i l l s  -- such a s  Empathy, Respect and Genuineness. The modeTing 

e f f e c t s  of the  t r a i n e r  can be supplemented by audio and videotaped 

i 
tr,anscripts h f  -he lpers  o f f e r i n g  high l e v e l s  of condi t ions .  

'-l 

@ 

Carkhuff arid Truax (1965) conducted one of t h e  f i r s t  s t u d i e s ' -  

eva lua t ing  the  e f f ec t iveness  of an in t eg ra t ed  d i d a c t i c  and e x p e r i e n t i a l  

4 

approach t o  t rd in ing .  They found t h a t  t h e  in t eg ra t ed  approach was bas ic  

t o  the  success of t h e  t r a i n i n g  program, i n  add i t i on  t o  having a  t r a i n e r  

The research by Carkhuff, Collingwood and Renz (1969) confirmed 

the  need f o r  an in t eg ra t ed  l ea rn ing  Bpproach. They inves t iga t ed  t h e  

e f f e c t s  of d i d a c t i c  t r a i n i n g  upon t r a i n e e  l e v e l s  of d i scr imina t ion  and 
, ,, 

$ 

communication. Their  r e s u l t s  ind ica ted  t h a t  exc lus ive  d i d a c t i c  > ra in ing  . 
yie lded  a  s i g n i f i c a n t  improvement in discr iminat ion.  However, very l i t t l e  

gene ra l i za t ion  of l ea rn ing  t o  communication s k i l l s  occurred. 

Payne, Weiss and Kapp (1972) examined t h e  r e l a t i v e  e f f ec t iveness  

of t h e  t h r e e  l ea rn ing  components i n  an Empathy tra$ning program f o r  , 

col lege  s tudents .  The e f f i cacy  of modeling vs  no modeling and e x p e r i e n t i a l  
T 



v s  d i d a c t i c  t r a i n i n g  was t e s t e d .  Singly,  the d i d a c t i c  and modeling 

components produced e f f e c t i v e  t r a i n i n g  r e s u l t s .  I n  combination t h e i r  , - 
r e l a t i onsh ip 'was  add i t i ve .  The e x p e r i e n t i a l  component d id  not  i nc rease  

r- 

l e a rn ing  outcomes. The b r i e f  t r a i n i n g  period was i d e n t i f i e d  a s  a 

p l a u s i b l e  reason f o r  i t s  apparent i ne f f ec t iveness .  

& Inves t iga t ing  t h e  l a t i v e  cont r ibu t ions  of modeling and i n s t r u c t i o n s  

i n  an Empathy t r a i n i n g  program f o r  clergymen, Per ry  (1975) found t h a t  t h e  
9 

combined e f f e c t  of i n s t r u c t i o n s  p lus  modeling of h igh  l e v e l s  of Empathy 

yielded the  g r e a t e s t  increments i n  empathic funct ioning.  Trainees 

rece iv ing  i n s t r u c t i o n s  only did no t  respond more e m p a t h i c a w .  The e f f e c t  

of modeling alone was very dependent on t h e  l e v e l  of Empathy o f f e red  by , -  

t h ' g ~ t r a i n e r .  Empathic funct ioning increased i n  t h e  group experiencing 

a high l e v e l  model. A corresponding decrease occurred i n  t he  group 

experiencing a model func t ioning  a t  low l e v e l s  of Empathy. 

Stone and Vance (1975), i i  t r a i n i n g  co l lege  s tuden t s  t o  respond 
~ 

empathical ly ,  s tud ied  t h e  e f f ec t iveness  of modeling, i n s t r u c t i o n s  and 

r e h e a r s a l ,  a lone and in var ious  combinations. Although i n  w r i t t e n  

re-sponses t o   arkh huff's Index of Communication (1969a) each t r a i n i n g  
r 

pr&edure f a c i l i t a t e d  improvement i n  -empathic func t ioqin& t h e  e f f e c t  of 
I 

i n s t r u c t i o n s  was the c r i t i c a l  component. I n  t h e  in te rv iew t a s k ,  t h e -  

combination of the  t r a i n i n g  c a q o n e n t s  yielded g r e a t e r  i nc reases  i n  k$athy 
I 

5 
7 

t 

than each component a lone and modeling was the  most e f f e c t i v e  componbt.  
& 

GeneYalization of i n s t r u c t i o n s  t o  t h e  in te rv iew s i t u a t i o n  d id  not  occbr. 

=b 

- 

I 
- - 



The review of t hese  s t u d i e s  confirms the  need and success  of a  

t r a i n i n g  model which encompasses t h e  d i d a c t i c ,  e x p e r i e n t i a l  and 

modeling l ea rn ing  components. - Y 
4 

I* * 
Some cons idera t ion  of t h e  groufi a s  the  medium f o r  sys,tematic 

", 

i n t e rpe r sona l  s k i l l  t r a i n i n g  i s  necess Carkhuff *(1969b, p. 130) 

of fe red  seve ra l  p ropos i t ions  i n  t h i s  regard: 

1. The cqre of funct ioning i s  in t e rpe r sona l .  -What i s  going - 
on wi th in  an ind iv idua l  i s  manifested i n  t h e  behaviour 

between ind iv idua l s .  

2 .  The core  of t h e  helping process  is  in t e rpe r sona l .  

Helping implies  t h a t  o the r  people a r e  involved. 

3 .  Group processes  a r e  t h e . p r e f e r r e d  mode of l ea rn ing  

in t e rpe r sona l  funct ioning.  Groups a r e  i nhe ren t ly  

i n t e rpe r sona l  and o f f e r  oppor tun i t i e s  t o  work with 

t h e  t r a i n e r  p lus  o the r  members of the  group. 

, 
' 4 .  Systematic group &aking i n  i n t e rpe r sona l  funct ioning 

is t h e  prefer red  mode of l ea rn ing  in t e rpe r sona l  processes.  
\ 

? 
I 

e 

The inteGact ion amo;lg group members and the  dialogue between the  

g=oup and the  group f a c i l i t a t o r  has considerable  p o t e n t i a l  f o r  

acce l e ra t ing  an ind iv idua l  member' s acqu i s i t i on  ~f  he lp ing  s k i l l s .  

3 - 

7 
Therefore-, systematic t r a i n i n g  programs have cons l s t en t Iy  been conducted , 

P 

in group s e t t i n g s  (Carkhuff, 1969a, 1969b; Gazda -- e t  dl, 1975, 1977; 



Truax and- arkh huff , 1967) .  "What can be accomplished i n  groups can 
,- - ,  

be accomplished i n  s y s t m t i c  t r a i n i n g  - and more (Carkhuff ,  1969b, 

The r e l a t i o n s h i p  between l e n g t h  of program and l e a r n i n g  outcome i n  

an  i n t e r p e r s o n a l  s k i l l s  t r a i n i n g  program is ano ther  important  

c o n s i d e r a t i o n .  S t u d i e s  have demonstrated t h e  e f f i c a c y  of s u c c e s s f u l l y  

t r a i n i n g  r e l a t i v e l y  amai l  groups  of f i v e  'to twenty peop le  i n  s h o r t -  

term programs of  f i f t e e n  t o  t h i r t y  hours  (Berenson, 1971; Berenson, 

Carkhuff and Myrus, 1966; Carkhuff and Banks, 1970; D I A u g e l l i  -- e t  a l , '  

1974; M c A l l i s t e r ,  1978;. P i e r c e  and Drasgow, 1969) .  The . t r a i n i n g  p,rogram 

,by Collingwood (1969) y i e l d e d  s i g n i f i c a n t  r e s u l t s 4 i n  t e n  hours  w i t h  a  

group of n ine ty -e igh t  undergraduate  s t u d e n t s .  Carkhuff and Truax (1965) 

y i e l d e d  -~ . s i g n i f i c a n t  g a i n s  i n  a  l i v e  s e t t i n g  a f t e r . o n e  hundred h o u r s  of 
. i 

I 

traingng w h i l e  s e v e r a l  o t h e r  t r a i n i n g  programs have t l e h e d  significant 

r e s u l t s  on w r i t t e n  assessments  i n  l e s s  than  e i g h t  h o u r s  o f  t r a i n i n g  

(Guzze t t a ,  1976; Mar t in  and Carkhuff ,  1968) .  The d a t a  c l e a r l y  i l l u s t r a t e s  

that programs vary  a  g r e a t  d e a l  a s  t o  t h e  amount of t r a i n i n g  t ime.  

The t r a i n i n g  t ime  r e q u i r e d  t o  i n s t . i t u t e  i a s t i n g  g a i n s  i s  somewhat 

u n c l e a r .  S t u d i e s  have focused p r i m a r i l y  on t h e  immediate r e s u l t s  of . '' 

t r a i n i n g  programs r a t h e r  than a s s e s s i n g  t h e  l o n g i t u d i n a l  e f f e c t s  of 

t r a i n i n g .  Collingwood (1971) s t u d i e d  t h e  r e t e n t i o n  and r e t r a i n i n g  of 

--+a L L - r p e r s o n a l  s k i l l s  a f t e r  a ten-hour t r a i n i n g  program. % n t h l y  r e t e s t h g  

f o r  a  five-olonth p e r i o d  revea led  a  s i g n i f i c & t  drop i n  l e v e l s  of 

'. '7 " : = - ~ t i o n i n g  a l though  a  s h o r t  r e t r a i n i n g  program a s s i s t e d  i n d i v i d u a l s  t o  



' ~ ~ L I L Z ~  In Zr iparhy ,  z 2 s ~ a c r  a22 Z1-zize.ess d-iich inregraces t he  d i d a c t i c ,  



s k i l l s  t o  be a c q u i r e d ,  k i l l  l e a v e  n u r s e  e d u c a t o r s  w i t h  t a n g i b l e  and 

u s a b l e  in te r 'pe r sona l  s k i l l s .  

The l i t e r a t u r e  reviewed in this c h a p t e r  has  sugges ted  t h a t  t h e  

t r a i n i n g  of n u r s e  e d u c a t o r s  in t h e  i n t e r p e r s o n a l  s k i l l s  of EmpathyT 
1- 

Respect and Genuineness has  important  i m p l i c a t i o n s  f o r  educa t ing  

n u r s e s  t o  p e r c e i v e  and r e s p o n d . f a c i l i t a t i v e 1 y .  The main components of 

such a t r a i n i n g  program have been o u t l i n e d .  



-k. 

CHAPTER I11 

RESEARCH DESIGN AND METHODOLOGY 

T h i s  chap te r  p r e s e n t s  d e s c r i p t i o n s o f  t h e  des ign ,  m e t q d s  and 

- ,procedur& used i n  t h i s  s tudy .  Separa te  s e c t i o n s  of t h e  c h a p t e r  

d i s c u s s  t h e  s tudy  sample, e x c l u s i o n s  from t h e  s t u d y  and t h e  t r a i n i n g  

program. A d d i t i o n a l  s e c t i o n s  d e s c r i b e  t h e  d a t a  c o l l e c t i o n  p r o c e s s ,  
- ,  

ins t ruments  used i n  t h e  s t u d y ,  r a t k g  p rocedures  and t h e  d a t a  analyses ._  

Given t h a t  t h e  main purpose  of t h e  s tudy  w a s  t o  d e s i g n  and 

implement a  t r a i n i n g  program f o r  n u r s e  educa to rs  i n  Empathy, Resp,ect 
, - 

and Genuineness t o  improve t h e i r  f a c i l i t a t i v e  f u n c t i o n i n g  w i t h  s t u d e n t  
. . 

n u r s e s ,  t h e  fo l lowing  n u l l  hypotheses  were t e s t e d :  

, 

1. There  w i l l  be no  s i g n i f i c a n t -  d i f f e r e n c e  of mean s c o r e s  

on Carkhuf f ' s  Index of Communication between n u r s e  

e d u c a t o r s  p r e t e s t e d  i n  Group I ,  t h e  exper imenta l  
4 

g r o u p ,  +d Group 11, t h e  -controll  group. 

2 .  There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  of mean s c 6 r e s  

on Carkhuf f ' s  Index of Coiknunication between n u r s e .  

e d u c a t o r s  p o s t t e s t e d  

group, and Group 11, 

i n  Group I, t h e  experiment a1 h , 

-- - 
t b  c o n t r o l  group. f a 



3.  There  w i l l  be  no s i g n i f i c a n t  d i f f e r e n c e  of mean s c o r e s  - 

i n  Empathy, Respect and Genuineness on a u d i o t a p e  t 

z 1  

, - r e c o r d i n g s  between n u r s e  e d u c a t o r s  p r e t e s t e d  i n  

Grdup I ,  t h e  exper imenta l  group, and Group 11, t h e  

c o n t r o l  group. 

. There w i l l  b e  no s i g n i f i c a n t  d i f f e r e n c e  of mean s c o r e s  

i n  Empathy, Respect and Genuineness on a u d i o t a p e  
P 

r e c o r d i n g s  between n u r s e  e d u c a t o r s  p o s t t e s t e d  i n  

Group I, t h e  exper imenta l  group, and Group 11, t h e  

c o n t r o l  group. 

D e s c r i p t i o n  of t h e  Sample 
I '  

The sample employed in  t h e  s t u d y  c o n s i s t e d  o f  twenty- three  n u r s e  . 

e d u c a t o r s  t each ing  i n  a  b a s i c  diploma program i n  P s y c h i a t r i c  Nursing a t  4 

t h e  B r i t i s h  Coltimbia I n s t i t u t e  of Technology (B.C.I.T.) i n  Burnaby, 

B r i t i s h  ~ o l u m b i a .    he' s u b j e c t s  c o n s t i t u t e  one f a c u l t y  ' w i t h i n  t h i s  post -  

secondary i n s t i t u t i o n  which o f f e r s  a wide v a r i e t y  of two-year t e c h n o l o g i c a l  

p r o & n s  i n  t h e  b u s i n e s s  management, eng ineer ing  and h e a l t h  f i e l d s .  The 

P s y c h i a t r i c  Nursing f a c u l t y  vo ted  un&imously t o  p a r t i c i p a t e  as t h e v s u b j e c t s  

i n  t h i s  s t u d y  fo l lowing  d i s c u s s i o n s  w i t h  t h e  r e s e a r c h e r  i n  February,  1979. 
/-\. 
-  hi twenty-three n u r s e  e d u c a t o r s  were des igna ted ,  an the basis of 

t h e i r  membership w i t h i n  e s t a b l i s h e d  f a c u l t y  groupings ,  i n t o  Group I ,  t h e  
-- 



exper imenta l  group, and Group I I , , t h e  c o n t r o l  group. Teaching ass ignments  

w i t h i n  t h e  P s y c h i a t r i c  Nursing f a c u l t y  a r e  d i v i d e d  between f o u r  t eakh ing  

teams. Each t e a c h i n g  team, o r  i n t a c t  group, i s  comprised of - f i v e  t o  

seven n u r s e  educa to rs .  The t i m e t a b l i n g  o f  t each ing  

allowed s u f f i c i e n t  t ime f o r  two t e a c h i n g  teams t o  p a r t i c i p a t e  i n  t h e  

t r a i n i n g  p w r a m .  R e f l e c t i n g  t h i s  r e s t r i c t i o n " ,  twelve n u r s e  educators .  
- 

r e p r e s e n t i n g  two i n t a c t  groups were des igna ted  Group I ,  t h e  exper imenta l  
- 

group. The scQedules  of t h e s e  t w o w i n t a c t  groups provided a similar, two- 

hour Fer iod  f r e e  of c lassroom teach ing  f o r  t h e  t e n  c o n s e c u t i v e  weeks r e q u i r e d  

f o r  p a r t i c i p a t i o n  i n  t h  t r a i n i n g  program. Eleven n u r s e  e d u c a t o r s  r e p r e s e n t i n g  t. * -? C 

t h e  two remaining i n t a c t  groups comprised Group IT, t h e  c o n t r o l  group. 
' 

The exper imenta l  group c o n s i s t e d  of e leven  f e r n d e s  and one 

.a .-. demographic m a t e r i a l  ref , lec t ing t h i s  group i s  found i n  TBble 
+ 

"e 

The c o n t r o l  group c o n s i s t e d  of n i n e  femaleg and two males. 

demographic m a t e r i a l  r e f l e c t i n g  t h e  composit ion of t h i s  group is  

i n  Tab le  1. 6 
-! 

" 

p a l e .  . 

1. 
. "I 

a .**. . * 
The 

found 

Because t h e  s t u d y  was des igned t o  i n c l u d e  a l l  f a c u l t y  members, + -. - no- 

e x c l u s i o n s  were made on t h e  b a s i s  of d i f f e r e n c e s  i n  t h e  l e v e l s  of post-  

secondary educa t ion .  Although t h e  m a j o r i t y  of . n u r s e  e d u c a t o r s  i k  t h e  

exper imenta l  and c o n t r o l  groups  w e r k  Reg is te red  Nurses w i t h  b a c c a l a u r e i t e  - 
n u r s i n g  degrees ,  a wide v a r i a t i o n  i n  t h e  e d u c a t i o n a l  p r e p a r a t i o n  .- e x i s t e d  

f o r  t h e  remaining s u b j e c t s .  A more d e t a i l e d  d e s c r i p t i o n  of t h e  e d u c a t i o n a l  

p r e p a r a t i o n  of t h e  exper imenta l  and c o n t r o l  groups i s  c o n t a i n e  



TABLE 1 

\ ', COMPARISON OF CHARACTERISTICS IN THE EXPERIMENTAL 
\ AND CONTROL GROWS 

characteristic Experimental Group Control Grqup 
N=12 1 N=ll 

I Female I 11 - 

SEX 
* 

Male 

I AGE I 
Under 30 

1 

Over 50 

POST-SECONDARY EDUCATIONAL 
, PREPARATION 

2 

[Registered Psychlatric Nutse (RP?I) I ' : 1 

Registered Psychiatric Xurse (RPN), 
Registered Nurse (RN) 

E&N, RN,   ache lor ' s degree in nursing 
RN,  achel lor's degree (Non-nursing) 

/WB, Bachelor ' s degree (Noa-nursing) I 2 I - 
/RN, Bachelor's degree in nursing I 8 I ,- 6 

RY, Bachelor's degree in nursing, 
Haster ' s degree (Son-nursing) 



TABLE 1 (cont inued)  

C h a r a c t e r i s t i c  

CONTINUING EDUCATION COURSES I N  
INTERPERSONAL SKILL DEVELOPMENT 

Y e s  

No 

KNOWLEDGE OF CARKHUPF'S 
T W N L N G  MODEL 

I '  None 

I In formal  i n s t r u c t i o n  

I Formal i n s t r u c t i o n  

*One s u b j e c t  was exposed t o  Carkhuff '  
model a f t e r  t h e  s t u d y  commenced. 

YEARS OF NURSING EXPERIENCE 

1-3 

4- 6 

General n u r s h g  c o n t e n t  

?s l ;ch ia t r i=  c c s i a g  coatent 

Sxper imenta l  Grou: 
N=12 

Cont ro l  Groul 
N = l l  



Exclus ions  from t h s  Study , 

One n u r s e  e d u c a t o r ,  i n i t i w y  dqsignated t o  t h e  exper imenta l  group, 

d e c l i n e d  p a r t i c i p a t i o n  i n  t h e  s t u d .  T h i s  occur red  because t h e  scheduled 

t ime  f o r  t h e  t r a i n i n g  program c o n f l i c t e d  w i t h  o t h e r  planned a c t i v i t i e s .  

d, 

Otherwise a l l  f a c u l t y  members i n  t h e  P s y c h i a t r i c  Nursing program p a r t i c i p a t e d  

a s  s u b j e c t s  i n  t h e  s t u d y .  

J u s t  p r i o r  t o  t h e  t e r m i n a t i o n  bf t h e  t r a i n i n g  program, one s u b j e c t  
d 

i n  t h e  c o n t r o l  group l e f t  t h e  wployment  of t h e  r e s e a r c h  f a c i l i t y  but 

was n e v e r t h e l e s s  a b l e  t o  con t inue  p a r t i c i p a t i o n  i n  t h e  s t u d y .  

The T r a i n i n g  Program 

3 ,- 
The r e s e a r c h e r ' s  d e s i g n  f o r  t h e  t r a i n i n g  program r e f l e c t e d l t h e  

p r e v i o u s l y  documented e f f e c t i v e n e s s  of s y s t e m a t i c  i n t e r p e r s o n a l  s k i l l s  
C 

, t r a i n i n g  programs which were based on Carkhuf f ' s  t r a i n i n g  model (Chapter 

11). The ~ r o g r a m ' s  d e s i g n  v a s  a l s o  based upon t h e  t r a i n i n g  p r o g r q  i n  

f a c i l i t a t i v e  f u n c t i o n i n g  developed by Y c A l l i s t e r  (1978) f o r  p r e s e r v i c e  

t e a c h e r s .  Adap ta t ions  v e r e  made w i t h  r e s p e c t  t o  ogramming and t h e  b 

d w e l o p n e n t  of m a t e r i a l s  i n  o r d e r  t o  produce a i f i c  t r a i n i n g  program 

f o r  n u r s e  educatorsh. 

The t r a i n i n g  2 rograa  20-ced in September, 1979,  and c o n s i s t e d  of 

t--P- -*---; &- t r a i n i n g  ?mars cm%=ced i n  two-hour s e s s i o n s  over  a ten-week per iod .  

- .  
- - 2 s  ;-as ?roTrided a t  t h z  zmvenience  2f t h e  t r a i n e e s i s u b j e c t s  f o r  ma  i n g  'i 

4 



up any m a t e r i a l  missed d u r i n g  an  absence from a scheduled t r a i n i n g  

s e s s i o n .  T h i s  p r o v i s i o n  allowed s u b j e c t s  i n  t h e  exper imenta l  group t o  

k , g a r t  i c i p a t e  f u l l y  i n  t h e  t r a i n i n g  program. 

During t h e  t e n  s e s s i o n s ,  t h e  program focused on t h e  t r a i n i n g  i n  

p e r c e i v i n g  ( d i s c r i m i n a t i o n )  and responding (communication) i n  t h e  
* 

r - 
f a c i l i t a t i v e  c o n d i t i o n s  o f '  ~ r n p a t h ~ ,  Respect and Genuineness. The 

t r a i n i n g  program focused p r i m a r i l y  on t h e  s k i l l  of Empathy w i t h  the  

s k i l l s  of Respect and Genuineness r e c e i v i n g  f o u r  hours  of t r a i n i n g .  

T r a i n i n g  s e s s i o n s  i n t e g r a t e d  t h e  d i d a c t i c ,  modeling and e x p e r i e n t i a l  

s o u r c e s  o f  l e a r n i n g .  The b a s i c  t r a i n i n g  exper ience  inc luded  demonstra t ion 

v i d e o t a p e s ,  paper and p e n c i l  i n s t r u c t i o n a l  t a s k s ,  l i v e  p r a c t i c e  and 

aud io tape  s h a r i n g  in s m a l l ,  s u p p o r t i v e  groups which provided peer  and 

t r a i n e r  feedback. X complete d e s c r i p t i o n  of t h e  t r a i n i n g  program, i n c l u d i n g  
1 

an o u t l i n e  f o r  each t r a i n i n g  s e s s i o n ,  t h e  i n s t r u c t i o n a l  handbook, and 
1. 

?aper  and p e n c i l  t a s k s ,  can be f o u n d ' i n  Appendix A .  

Data C o l l e c t i o n  

O-ne week ~ r i o r  t o  t h e  zor;Emencenwt of t h e  i n t e r p e r s o n a l  s k i l l s  

r r a h i ~ g  progran,  t h e  s u b j e c t s  m e t  a s  a group t o  complete t h e  m i t t e n  - 
2rz res t  r e q u i r e a e n r s .  These m t e r i a l s  included t h e  consent  form, t h e  



Although t h e  , r esea rcher  remained w i t h  t h e  group throughout  t h e  p r e t e s t  

s e s s i o n ,  no a s s i s t a n c e  was g iven .  Each s u b j e c t  r e q u i r e d  approximately  

s i x t y  minutes  t o  complete t h e  w r i t t e n  p r e t e s t  m a t e r i a l s .  

During t h e  i n i t i a l  p r e t e s t  s e s s i o n ,  a l l  s u b j e c t s  were r e q u e s t 9  
+ 

t o  t a p e  record  a  f ive-minute  i n t e r a c t i o n  w i t h  a  s t u d e n t  n u r s e - o r  group 
K 3 1 7 

of s t u d e n t  n u r s e s  on a  topgc l i k e l y  t o  g e n e i a t e  a  d i s c u s s i o n  of feek ings .  
z, 

= a. 
S u b j e c t s  who had no d i r e c t  con t%cpiz i th  s t u d e n t  n u r s e s  were asked t PI, 
t a p e  an  i n t e r a c t i o n  w i t h  a n o t h e r  i n d i v i d u a l  o rdgroup  i n  t h e i r  work o r  

& 

home s e t t i n g .  S u b j e c t s  submit ted t h e  aud io tape  r e c o r d i n g s  p r i o r  to-  t h e  
' 

* . . * 't 
" s k -  Br 

commencement of t h e  t r a i n i n g  program. - -. % *  .E * = * ,  

'*; * 
One sub j  e c t  in Group I ,  t h e  e q e l i r n e n t d l  group,  ,an2 ' f i v e  sub? e c t s  

i n  Group 11,' t h e  c o n t r o l  group.; were unad le  t o  a t t e n d  t h e  scheduled p r e t e s t  
." ' 

s e s s i o n .  A s  a  r e s u l t ,  a l t e r n a - t e , ' s u p e r v i s e d  s e s s i o n s . w e r e  a ~ r a n g e d  so  
/ 

t7mt t h e s e  s u b j e c t s  could complete t h e  p r e t e s t  m a t e r i a l s .  The a l t e r n a t e  

s e s s i o n s  were conducted immediately b e f o r e  apd a f t e r  t h e  scheduled s e s s i o n .  
-. 

h e  week a f t e r  t h e  conc lus ion  of t h e  Ln terpsrsonal-  s k i l l s  t r a i n i n g  
. > 

I '  

?rogram, t h e  s u b j e c t s  mt  a g a i n  a s  a  group f 6 r _ t h e  p o s t t e s t i n g  s e s s i o n .  

-. 
i n e  2 rocedures for  c o l l e c t i n g  t h e  p o s t t e s t  d a t a  were s i m i l a r  t o  t h o s e  used 

2ur ing  t'rte p r e t e s t i n g  s e s s i o n .  S u b j e c t s  completed a  supplement t o  t h e  ' 
+ .  

S u r s e  Educator Background In format ion  q u e s t i o n n a i r e - a n &  t h e  p o s t t e s t ,  

C a r s d u f f ' s  Index of Cozamieation (1969a ) .  
3 ' - 

T n  a d d i t i o n ,  a l l  s g j j e c t s  were asked t o  t a p e  record  a n o t h e r  f i v e  

lc77rF -i4ie in te rac r fo .n  35 ZFiezseTves i n  t h e  h e l p e r ' s  ro le , .  ~ n s t r u c t i o n s  f o r  

z r t 3 a r i n g  - .  t h e  ~ o s z t e s ;  z ~ d l ~ t a p e  x e r e  s i m i l a r  t o  t h o s e  given f o r  r e c o r d i n g  



t h e  p r e t e s t  aud io tape .  S u b j e c t s  cpmpleted t h e  aud io tape  r e c o r d i n g s  i n  

t h e  week immediately fo l lowing  t h e  comple<ion o f  t h e  t r a i n i n g  program and 

submit ted them d u r i n g  t h e  p o s t t e s t i n g  s e s s i o n .  

Two s u b j e c t s  i n  Group I ,  t h e  exper imental  group, and f i v e  s u b j e c t s  

in Group 11, t h e  c o n t r o l  group, could  n o t  a t t e n d  t h e  scheduled p o s t t e s t  

s e s s i o n .  A l t e r n a t e ,  s u p e r v i s e d  s e s s i o n s  f o r  t h e  complet ion of t h e  

p o s t t e s t  m a t e r i a l s  were h e l d  f o r  two subjects--one s u b j e c t  i n  Group I ,  

t h e  second i n  Group 11. The remaining s u b j e c t s  were given t h e  p o s t t e s t  

=aterials f o r  home complet ion l a t e r  submit ted them t o  t h e  r e s e a r c h e r .  

A l l  pos t -da ta  had been c o l l e c t e d  w i t h i n  t h e  f ive-day p e r i o d  immediately 

- fo l lowing  t h e  scheduled p o s t t e s t i n g  s e s s i o n .  

Ins t rument  a t  i o n  

h a m b e r  of j n s t r m e n t s  were used t o  a s s e s s  t h e  e f f  c t ive r ress  of L 
t 6 e  t r a r f i n g  program i n  f a c i l i t a t i v e  f u n c t i o n i n g .  S p e c i f i c a l l y ,  Carkhuff 's  

Index o f  Communication (1969a),  arkh huff's Global  Ra t ing  S c a l e  (1969a),  

Carkhuf f ' s  i n d i v i d p a l . s c a l e s  f o r  ~ m p a t h y ,  Respect and Genuineness (1969a) 

and t h e  Nurse ~duc$or Background ~ n • ’ o r m a t i o n  ques t ionna+res  were used i n  

the s tudy .  Each ins t ruraent  i s  d i s c u s s e d  in t h i s  s e c t i o n .  

r : .  

7 Index of C u m m i c a t i o n .  Carkhuf f ' s  Index of Corrtmunication (1969a) 

: - , T - ~  -,,L,ioning of s u b j e c t s  i=i :he sample group (Appendix BZ, Alth~ugh the 

- 2 2 2 ~  1 can k q d n i n i s t e r e d  i n  a v e r b a l ,  recorded o r  w r i t t e n  form, t h e  

7 z L z t e n  F r e s e n t a t i m  -das 2;ed i n  t h i s  s tudy .  



Carkhuff 's  index provides s ix t een  s tandardized and r ep resen ta t ive  

helpee s tatements  t h a t  suggest f e e l i n g s  and content o f t e n  revealed i n  

a counseling r e l a t i onsh ip .  The s tatements  were designed so  t h a t  

d i f f e r e n t  f ee l ing  expressions cu t  ac ros s  d i f f e r e n t  problem areas .  Table 

2 i l l u s t r a t e s  t h e  design of t he  helpee s tatements .  

Each helpee s tatement  r ep re sen t s  a segment of an i n t e r a c t i o n  i n  

which a woman expresses  some of he r  .thoughts and f ee l ings .  Subjects  

a r e  asked t o  read each excerpt  a s  i f  t he  m a t e r i a l  had been expressed 

t o  them. They a r e  then  in s t ruc t ed  t o  respond i n  a h e l p f u l  way t o  

each statement.  Trained r a t e r s  a s s ign  r a t i n g s  t o  each response according 

t o  a given sca l e .  

Carkhuff 's  Index of Communication has been used wi th  a l a r g e  

number of sub jec t s  represent ' ing d i f f e r e n t  populations.  Table 3 

i l l u s t r a t e s  t he  comparisons of w e r - a l l  l e v e l s  of communication of 

d i f f e r e n t  populations.  

Carkhuff (1969a, p .  100) documented f ind ings  regarding t h e  i n t e r n a l  

r e l i a b i l i t y  of the  index. His inves t iga t ions  subs t an t i a t ed  t h a t  t he  index 

discr iminated between high and low l e v e l  communicators, r ega rd l e s s  of t h e  

f e e l i n g s  and content  expressed i n  t h e  s ix t een  helpee s tatements .  Therefore,  

subjects cmuni$ '& a t  low l e v e l s  did not  provide high l e v e l  responses 

ro any p a r t i c u l a r  i t e m .  Likewise, high l e v e l  c o ~ n i c a t o r s  d i &  not g ive  

i x  ieoel  responses t o  any item. 



L 

TABLE 2 

COMMUNICATION: DESIGN OF HELPEE STIMULUS 
EXPRESSIONS INDEX 

I Social-int erpersonal Excerpt 1 Excerpt 5 ~ x c k r p t  9 I 

r .  

pducat ional-vocational Excerpt 2 Excerpt 6 . Excerpt 10 1 

Affect 

Problem Areas Depression- Anger- Elation- 
Dis t ress  Hos t i l i ty  Excitement 

J 

Excerpt 3 Excerpt 7 Excerpt 11 
0 

(Carkhuff , 1969a, p. 99) 

Excerpt 4 Excerpt 8 Excerpt 1 2  

onfrontation of helper Excerpt 15 Excerpt 16 Excerpt 13 

ilence Excerpt 14 - 



TABLE 3 r' .. 

C O ~ ~ I C A T I O N :  RATINGS OF FACILITATIVE CONDITIONS 
tlVD RESPOHSE R E P E R T O I R E  O F  HELPER RESPONSES 

TO HELPEE S T I X J L U S  EXPRESSIONS 

k n e r a l  p o p u l a t i o n  

e 

O u t p a t i e n t s  

P a r e n t s  

r 

Leve l  of 
Comaunicatiort 

(Ra t ings  of helpei  
responses  on 5- 

S p o i n t  scales) 

Popula t ion  (30. of Standard 
f Levels) sr;S jeers) Z e a n  Fevia t icm 

Y i l i t a r y  

Col lege  s t u d e n t s  

i Freshman . 
Q p e r c l a s s  phi losophy 

/ Studen t  leaders 

1 Volunteer  helpers 
t 

/ Senior  psychology 
t -a- 

Fay persoone l  

! Lay teachers 

?ref e s s i o n a s  
z 

Teachers 



The v a l i d i t y  of Carkhuf f ' s  Index of Communication was i n v e s t i g a t e d  

by Greenberg (1968). He e s t a b l i s h e d  t h e  c l o s e  r e l a t i o n s h i p  between 

responding i n  w r i t i n g  t o  h e l p e e  s t i m u l u s  e x p r e s s i o n s ,  w i t h  v e r b a l l y  

responding torjhelpee s t i m u l u s  e x p r e s s i o n s ,  and responding i n  a  h e l p i n g  

r o l e .  He documented t h a t  w r i t t e n  and v e r b a l  r esponses  t o  h e l p e e  s t a t e -  

ments a r e  v a l i d  indexes  of a  p r o s p e c t i v e  h e l p e r ' s  l e v e l  of f u n c t i o n i n g  

The s c a l e s .  Carkhuf f ' s  Global  Ra t ing  S c a l e  (Carkhuff ,  1969a; Gazda 
.,. 

e t  a l ,  1975, 1977) was used a s  t h e  b a s i s  f o r  r a t i n g  t h e  w r i t t e n  responses  I -- 

of s u b j e c t s  t o  t h e  Communication Index. Modi f ica t ion  o f  Carkhuf f ' s  

o r i g i n a l  s c a l e  was made i n  o r d e r  t o  p rov ide  a  combined r a t i n g  f o r  Empathy, 

Respect and = ~ e n u i n e n e s s  (Appendix C) . 

~ a r k h ; f  f  ' s i n d i v i d u a l  s c a l e s  f  0.r Empathy, Respect and Genuineness 
I 

(1969a) were used t o  r a t e  t h e  audiotaped responses  of s u b j e c t s  (Appendix C). 

Separa te  r a t i n g s  f o r  Empathy, Respect and Genuineness were ob ta ined  by 

a s s e s s i n g  t h e  s u b j e c t s '  recorded i n t e r a c t i o n  i n  t h e  h e l p e r ' s  r o l e .  

The Global Ra t ing  S c a l e  and t h e  i n d i v i d u a l  s c a l e s  f o r  Empathy, 

Respect and Gefiuineness a r e  , f ive -po in t  e q u a l  i n t e r v a l  s c a l e s .  Each s c a l e  

ranges  from a  r a t i n g  o f  1 . 0  (low o r  s u b t r a c t i v e )  t o  5 .0  (high o r  a d d i t i v e ) .  

The l e v e l  3.0 is cons idered  t h e  minimal l e v e l  of f a c i l i t a t i v e - f u n c t i o n i n g  

on each s c a l e .  i 

The q u e s t i o n n a i r e s .  The Nurse Educator Background In format ion  

g u e s t i o n n a i r e s  (Appendix B)  were developed by t h e  r e s e a r c h e r  t o  i d e n t i f y  

i n d i v i d u a l  d i f f e r e n c e s  w i t h i n  t h e  sample group. 



Rating Procedures 

This s ec t ion  w i l l  o u t l i n e  t h e  r a t i n g  procedures used i n  t h e  stu'dy. 

This includes the  s e l e c t i o n  and t r a i n i n g  of r a t e r s ,  t h e  r a t i n g  of the  

indexes and audiotapes,  and t h e  r e l i a b i l i t y  of t h e  ra t ings : ,  

. . 
Selec t ion  and t r a i n i n g  of r a t e r s .  Independent r a t e r s  were required . .m 

t o  eva lua te  both the  sub jec t s1  y r i t t e n  responses t o  Carkhuff 's  Index of. 

~ommunica<ion and t h e i r  recorded i n t e r a c t i o n s  i n  t h e  h e l p e r ' s  r o l e .  The 

responses were r a t e d  according t o  s c a l e s  developed by Carkhuff i n  order  

t o  produce numerical scores ;  A h i g h  degree of agreement between the  

r a t e r s  was an e s s e n t i a l  component of t h e  r a t i n g  process.  

Two r a t e r s  were se l ec t ed  f o r  t h i s  p ro j ec t  on the  b a s i s  of t h e i r  

previous experience with r a t i n g  and t r a i n i n g .  P r i o r  t o  the  r a t i n g  of 

sub jec t s '  indexes and audiotapes,  f i v e  se s s ions  were held involving ten  

hours of d i scuss ion  and r a t i n g  p rac t i ce .  The r a t e r s 1  understanding of - 
the modified Carkhuff s c a l e s  was c l a r i f i e d .  Written and recorded responses 

were r a t e d  i n  order  t o  a t t a i n  a  very high l e v e l  of d i scr imina t ion  between 

both r a t e r s .  A t  t h e  conclusion of t h e  t r a i n i n g  process ,  t he  r a t e r s  completed 

a Discr iminat ion Index t o  e s t a b l i s h  the  degree of consis tency between t h e i r  

assessments (Appendix C) . 

Rating of t h e  indexes and audiqtapes.  P r io r  t o  t h e  r a t i n g ,  t he  

s u b j e c t s '  wr i t t en  responses on t h e  folrty-six Communication Indexes were 

coded with randomized numbers. Excerptswere ind iv idua l ly  separated from 

t he  response shee ts  and compiled i n t o  s ix t een  d i f f e r e n t  bundles.  Each 



bundle comprised a l l  of t h e  responses  t o  &ne,of t h e  s i k t e e n  exce rp t s  ' , 

on t h e  dommunica~ion Indexes.   he pre- and p o s t t e s t  d a t a  was purposefu l lyc  

d i s t r i b u t e d  throuihou't each bundle. ' Thus, r a t e r s  judged each resporlse, - 

without knowing i f  t h e  response'was prei o r  p o s t t e s t  data.. 

Each r a t e r  independently- f a t ed  a l l  the responses  on each Communication 

Index. The ..modified Global Rat ing S-cale .(Appendix C )  was used f o r  r a t i ng -  
-.% 

. - - 
purposes. A communication sco re  f o r  each index was obtained by t o t a l i n g  

t he  i t e m  sco re s  and d iv id iqg  by s i x t e e n ,  t h e  number of i t e m s .  The r a t e r s '  - . 

communication sco re s  f o r  each index were averaged and t h e  r e s u l t i n g  mean 

sco re s  were used t o  evaluaFe t h e  responses  of t he  s u b j e c t s  s t a t i s t i c a l l y .  
L 

I 

A number of sub j ec t s id id ,no t  formulate  responses  t o  a l l  excerpfs.  

Eleven of t he  indexes had f i f t e e n  responses  while  one index had four teen  : 

respo-nses. In  t h e s e  s i t u a t i o n s ,  t h e  communication sco re s  were der ived by 

d iv id ing  t h e  t o t a l e d  scores  on each index by the  number of completed 

excerp ts .  

The audiotape record ings  were a l s o  coded wi th  randomized numbers and 

purposefu l ly  mixed so t h a t  r a t e r s  judged each tape  without  knowledge of 

i t s  pre- o r  p o s t t e s t  des igna t ion .  

The audiotapes were r a t e d  , independently by e a c h ' r a t e r .  Separate  

r a t i n g s  f o r  Empathy, Respect and Genuineness were assigned t o  each of - '  

t h r e e ,  f o r ty - f ive  second, randomly se l ec t ed  segments on each audiotape.  > 
& -- d 

i'ne i nd iv idua l  - s c a l e s  f o r  m a t h y ,  Respect and Genuineness (Appendfx C) 

were used f o r  r a t i n g  each  segment. > I n d i v i d u a l  s co re s  f o r  each ski l l  were 

- 



obta ined  by t o t a l i n g  t h e  segment s c o r e s  and d i v i d i n g  by t h r e e ,  t h e  

number of r a t e d  segments. The r a t e r s '  s c o r e s  f o r  Empathy, 

-_i 

Genuineness were averaged and t h e  r e s u l t i n g  mean s c o r e s  were used 

s t a t i s t i c a l l y  i n  t h e  . s tudy .  

The pre- and post -audiotape record ings  submit ted by one s u b j e c t  

i n  t h e  exper imental  group were blank.  There fore ,  only  twenty-two 
~. 

s e t s  of pre- and pos t -aud io tape  d a t a  were r a t e d  and analyzed i n  t h e  
A 

s tudy.  * 
R e l i a b i l i t y  of t h e  r a t i n g s .  A l l  Indexes of Communication were 

9 

a s s e s s e d  by each rater. The i n t e r r a t e r  r e l i a b i l i t y  was calcula t -ed 

us ing  t h e  Pearson product-moment c o e f f i c i e n t  of c o r r e l a t i o n  (Tuclanan, 

1978, pp.259-261). The r a t e r s '  communication s c o r e s  f o r  each index 

were c o r r e l a t e d .  The c o e f f i c i e n t s  of r e l i a b i l i t y  f o r  mean communication 

s c o r e s w e r e . 9 8  on t h e  p r e t e s t  indexes  and .99 on t h e  p o s t t e s t  indexes .  

Each r a t e r  r a t e d  a l l  t h e  aud io tapes .  The Pearson product-moment 

c o e f f i c i e n t  of c o r r e l a t i o n  was a g a i n  used t o  determ'  e  t h e  r e l i a b i l i t y  f of t h e  r a t e r s '  a s sessments .  The r a t e r s '  i n d i v i d u a l  s c o r e s  f o r  Empathy, 

Respect and Genqineness were c o r r e l a t e d .  The c o e f f i c i e n t s  of r e l i a b i l i t y  

on t h e  p r e t e s t  a u d i o t a p e s  w e r e  .'98 f o r  Empathy, .98 f o r  Respect and . 9 3  

f o r  Genuineness. The c o e f f i c i e n t s  of r e l i a b i l i t y  on t h e  p o s t t e s t  audio- 

t a?es  were .99 f o r  Fapathy,  -99  f o r  Respect and .99 f o r  ~ e n u f n e n e s s .  



~ a t a  Analyses 

The t - t e s t  of a  d i f f e r e n c e  between means was used t o  a s s e s s  t h e  

d a t a  when comparing Group I, t h e  exper imental  group, and Group 11, 

t h e  c o n t r o l  group (Gui l fo rd  and F r u c h t e r ,  1973, pp. 160-161). 

The a n a l y s i s  of covar iance  was i d e n t i f i e d  a s  a method f o r  c o n t r o l l i n g  

t h e  p ~ t e n t i a ~  s e l e c t i o n  b i a s  i n  t h i s  s t u d y  because t h e  exper imenta l  and * 
c o n t r o l  groups w e r e  i n t a c t  groups  (McNemSr, 1962, p .  362). A comparison 

of t h e  d i f f e r e n c e  between means i n  Group I and Group 11 on t h e  p r e t e s c  

l e v e l s  of t h e  dependent v a r i a b l e s  d i d  n o t  s u b s t a n t i a t e  t h e  use  of t h i s  

s t a t i s t i c a l  procedure .  

Stepwise m u l t i p l e - r e g r e s s i o n  a n a l y s e s  (Gui l fo rd  and F r u c h t e r ,  

1973, pp. 375-376) were conducted t o  determine how much v a r i a n c e  i n  t h e  

p o s t t e s t  s c o r e s  was due t o  t h e  i n f l u e n c e  of independent - and c o n t r o l  

v a r i a b l e s  i n  t h e  sample group. These a n a l y s e s  a s s i s t e d  i n  t h e  more 

a c c u r a t e  i n t e r p r e t a t i o n  of t h e  r e s u l t s  of t h e  s tudy .  

P' 

In summary, t h e  sample, e x c l u s i o n s  from t h e  s t u d y ,  t h e  t r a i n i n g  

program, methods of c o l l e c t i o n  of d a t a ,  i n s t r u m e n t a t i o n ,  r a t i n g  

p rocedures  and t h e  s t a t i s t i c a l  procedures  used f o r  d a t a  a n a l y s e s  have 

been descrkbed i n  t h i s  chap te r .  This i n f o r m a t i o n  was i n t e n d e d  to serve-, * 

1 

a s  a  b a s i s  f o r  unders tand ing  t h e  r e s u l t s  and a n a l y s i s  of t h e  s t u d y  i n  

the fo l lowing  c h a p t e r .  



CHAPTER I V  I .  

- 

' The purpose of t h e  s t u d y  was t o  d e s i g n  and implement a n  i n t e r -  

p e r s o n a l  s k i l l s  t r a i n i n g  program f o r  n u r s e  e d u c a t o r s  i n  Empathy, 

Respect and Genuineness t o  improve t h e i r  f a c i l i t a t i v e  f u n c t i o n i n g  w i t h  

s t u d e n t  n u r s e s .  Four n u l l  hypotheses  were t e s t e d  t o  e v a l u a t e  t h e  

e f f e c t  of t r a i n i n g  v e r s u s  no t r a i n i n g  upon t h e  l e v e l s  of f  acilit 'at  i v e  

f u n c t i o n i n g  of t h e  exper imenta l  and c o n t r o l  groups.  The r e s u l t s  

r e g a r d i n g  t h e s e  hypotheses  a r e  p r e s e n t e d  i n  t h e  f i r s t  s e c t i o n  of t h i s  

c h a p t e r .  

A d d i t i o n a l  s e c t i o n s  of t h e  c h a p t e r  p r e s e n t  t h e  q u a l i t a t i v e  d a t a ,  

a  d i s c u s s i o n  of t h e  r e s u l t s  of t h e  d a t a  a n a l y s e s ,  a n d  t h e  conc lus ions  

and i m p l i c a t i o n s  of t h e  r e s u l t s .  A f i n a l  s e c t i o n  d i s c u s s e s  s p e c i f i c  

s u g g e s t i o n s  f o r  f u r t h e r  r e s e a r c h .  

R e s u l t s  

> 

Hypothesis I: There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  of mean 

s c o r e s  on C a r k h u f f ' s  Index of Communication between n u r s e  e d u c a t o r s  

p r e t e s t e d  i n  Group I ,  t h e  exper imenta l  group, and Group 11, t h e  c o n t r o l  

group. 



' As p r e v i o u s l y  s t a t e d  i n  Chapter 111, Carkhuff ' s  Index of 
4 - 

Communication was admin i s te red  a s  a  w r i t t e n  p r e t e s t  t o  a l l  s u b j e c t s  - 

i n  t h e  sample group p r i o r  t o , t h e  commencement of t h e  t r a i n i n g  program. ' 

0 . 
The Communication Index was used t o  a s s e s s  each s u b j e c t ' s  l e v e l  

of f a c i l i t a t i v e  f u n c t i o n i n g .  Tra ined  raters a s s i g n e d  r a t i n g s  t o  each 

response  according t o  a f i v e - p o i n t ,  modified Global  Ra t ing  S c a l e  

' ( ~ ~ ~ e n d i x  C) . A r a t i h g  des igna ted  t h e  f a c i l i t a t i v e  l e v e l  of each 

response.  A r a t i n g  of 1.0 i n d i c a t e d  a  "not h e l p f u l :  h u r t f u l "  response 

whereas a  r a t i n g  of 5.0 i d e n t i f i e d  a  "he lp fu l :  i n c r e a s i n g l y  a d d i t i v e "  

response.  A r a t i n g  of 3.0 des igna ted  a minimally h e l p f u l  o r  f a c i l i t a t i v e  

response.  A  communication s c o r e  was compu,ted by t o t a l i n g  t h e  i t em s c o r e s .  
. . 

and d i v i d i n g  b y  s i x t e e n ,  t h e  number of s e p a r a t e  i t e m s < c o n t a i n e d  i n  t h e  

Index of Communication. The mean communication s c o r e  f o r  e a c h  s u b j e c t  
% 

was der ived  by averag ing  t h e  two r a t e r s '  communication s c o r e s  f o r  each 

index.  

The t - t e s t  of u n c o r r e l a t e d  means was used t o  determine t h e  

s i g n i f i c a n c e  of d i f f e r e n c e s  i n  mean s c o r e s .  D i f f e r e n c e s  w e r e  accepted 

a s  s i g n i f i c a n t  i f  t h e  p r o b a b i l i t y  t h a t  they  a r o s e  from chance w a s  l e s s  

than  f o r  a  two-ta,iled t e s t .  

As p resen ted  i n  Table  4 ,  t h e  p r e t e s t  mean c ~ m m m i c a t i o n  s c o r e  was' 

2 .28  f o r  Group I, t h e  e x p e r i m e n t a l  group,and 2.20 f o r  Group IT, the c o n t r o l  

group. The d i f f e r e n c e  of .08 po in ted  o u t  t h a t  t h e  responses lo f  Group I 

were s l i g h t l y  more f a c i l i t a t i v e  t h a n  t h o s e  of Group 11. The t -value  of - 



TABLE 4 

A COMPARISON OF EXPERIMENTAL AND CONTROL GROUP PRETEST 
MEAN SCORES ON  INDEX^ OF C ~ I C A T I O N  

Index of Communication / 
Experimental 

I Not significant at or beyond the 

- 
Mean , 

4 

.05 level. 

Standard 
Deviation t -value 



-0.46 was not  s i g n i f i c a n t  a t  o r  beyond t h e  .05 l e v e l  of confidence. 

.. ' - . This e s t ab l i shed  t h a t  Group I and Group I1 had been drawn from t h e  - 

cg 

same population. 

k 

Based on the  d a t a  presented i n  Table 4,  Hypofhesis I. w a s  accepted. 

Although d i f f e rences  in the  p r e t e s t  mean 'communication scores  s l i g h t l y  

favoured the  experimental group, t he  - t e s t  showed t h a t  t hese  d i f f e r ences  

were not  s i g n i f i c a n t .  

Hypothesis 11: ~ h b r e  w i l l  be  no s i g n i f i c a n t  d i f f e r e n c e  of mean * 

b - d 
scores  on Carkhuff's Index of Communication between nurse  educators  

p o s t t e s t e d  i n  Group I, t h e  experimental group, and Group 11, t h e  

A second s e t  of Communication Indexes was administered a s  a 

wr i t t en  p o s t t e s t  t o  a l l  sub jec t s  one week a f t e r  t he  f i n a l  s e s s iop  of 

t h e  t r a i n i n g  program. The procedures used t o  determine t h e  p o s t t e s t  mean "* 
communication sco res  w e r e  s imi l a r  t o  those  descr ibed f o r  t he  p r e t e s t  

Indexes of Communication. 

The - t - t e s t  of uncorre la ted  means was used t o  e s t a b l i s h  whether t h e  

d i f f e r ences  between t h e  p o s t t e s t  mean c ~ i c a t i o n  scores  in Group I 

and Group-I1 were r e a l  populat ion d i f f e r ences  o r  merely chance v a r i a t i o n s .  

The r e j e c t i o n  l e v e l  f o r  t h e  hypothesis  was a t  t he  .05 l e v e l  of ' 2 

s ign i f i cance .  ip 

- - .  - 



Table 5 shows a p o s t t e s t  mean communication score  0$.3.15 f o r  - 9 
, e - 9 

Group I ,  the  experimental group, and 2.30 f o r  Group IIf t h e  con t ro l  
\B 

- .  
group. The d i f f e rence  of .85 between the  means ind ica ted  t h a t  t h e  

- 0 

responses of Group I were r a t ed  a s  more f a c i l i t a t i v e  than those of Group 

11. The t-value of -4.60 w a s  s i g n i f i c a n t  beyond t h e  .001 1eve.l of ' - 

confidence. Therefore,  t h e  d i f f e r ence  i n  p o s t t e s t  mean sco res  on t h e  
d 

Communication Index between Group I and Group I1 was s t a t i s t i c a l l y  

s i g n i f i c a n t .  
e 

With respec t  to .Hypothesis  11, t h e  d i f f e r ence  i n  t h e  p o s t t e s t  mean 

c~~mnunica t ion  scores  favoured t h e  experimental group. The r e s u l t s  

of the  L- tes t  were s t a t i s t i c a l l y  s i g n i f i c a n t  beyond t h e  .001 l e v e l .  

1. Consequently, Hypothesis I1 was r e j e c t e d  i n  favour of Hypothefis I1 . 
98 

There w i l l  be  a s i g n i f i c a n t  d i f f e r ence  of mean scores  on Carkhuff 's  4 

'i 

Index of Communication between nurse educators  pos t t e s t ed  i n  Group I, t h e  B 
experimental group, and Group 11, t h e  con t ro l  group. 

'Hypothesis I11 : There w i l l .  be no s i g n i f i c a n t  d i f  f e r eace  of mean 

8 
&ores i n  Empathy, Respect and Genuineness on audiotape recordings between 

X 
n u r s e ~ ~ e d u c a t o r s  p r e t e s t e d  i n  Group I, t h e  experimental group,:-and Group 11, 

the  con t ro l  group. 

A s  discussed i n  Chapter $11, a l l  sub jec t s  i n  t h e  sample grhup 
, , 

submitted pretest audiotape recordings of themselves i n  t h e  h e l p e r ' s  

r o l e  p r i o r  t o  t h e  f i r s t  sess ion  of t h e  t r a i n i n g  program. 



TABLE 5 

A COMPARISON OF EXPERIMENT& AND CONTROL GROUP POSTTEST 
MEAN SCO&S ON INDEX OF COMMUNICATION 

*** Indicates a s t a t i s t i c  s ignif icant  

Index of Communication 

. - 

Experimental 

Control 

a t  or  beyond the .001 level .  

N 

12 

11 

Mean 

3.15 

2.30 

Standard 
Deviation 

0.36 

0.53 
i 

4 

t-value 

* -4.60*** 



. - 

The audiotape recordings were used t o  determine each s u b j e c t ' s  
* B 

a b i l i t y  t o  respond wi th  Empathy, Respect and Genuineness w i th in  an L 

7 ., 
i n t e r ac t ion .  Trained r a t e r s  judged t h r e e  randomly se l ec t ed  segments , 

on each audiotape according t o  i nd iv idua l  f ive-point  s c a l e s  i n  Empathy, 
A , 

. V 1  

Respect and Genuineness (Appendix C ) .  -The r a t e r s '  s co re s  f o r  each snkill 

were obtained by t o t a l i n g  t h e  segment scores  and d iv id ing  by t h r e e ,  t h e  

, . 
number of . ra ted segments. Scores i n  Empathy, Respect and Genuineness 

f o r  each sub jec t  w e r e  then computed by averaging the  r a t e r s '  s co re s  f o r  

each s k i l i  .' ' 
., The s ign i f i cance  of d i f f e r ences  between p r e t e s t  mean sco res  i n  

Empathy, Respect and Genuineness were determined by using t - t e s t s  f o r  

uncorre la ted  means. The hypothesis  is 

of d i f f e r ences  a r i s i n g  from chance was 
-< 

t e s t  .e 

Table 6 presents  t h e  p r e t e s t  mean 

supported when t h e  p r o b a b i l i t y  

g r e a t e r  than .05 f o r  a two-tailed 

P 
sco reso in  Empathy, Respect and 

Genuineness f o r  Group k a n d  Group I1 along wi th  the  p v a l u e s  f o r  t h e  

d i f f e r ences  i n  means. The d i f f e r ences  in means were .31 f o r  Empathy, 

.28 f o r  Respect and .29 f o r  G e n u i n ~ e s s ,  i nd ica t ing  t h a t  t h e  responses of 

Group 11, t h e  qon t ro l  group, were r a t e d  somewhat higher  in Empathy, 
\ 

Respect and Genuineness than those  of Group-1, t h e ' e q e r i m e n t a l  group. 
4 .  
t 

The corresponding f-values were: Empathy, t = 1.83; Respect, t = 1.75; . 1 ,  
f- 

Genuineness, t = 1.69. The t -values f o r  ~ m ~ a t h ~ ,  W Respect and Genuineness . k -  f 

were not  s i g n i f i c a n t  a t  o r  
4 

beyond t h e  .05 l e v e l  of confidence. 

3 <- , 



TABLE 6 - I  

A COMPARISON OF EWERIMENTAL AND CONTROL GROUP PRETEST 
MEAN SCOReS FOR THE FACILITATIVE SKILLS OF 

EMPATHY, ~ESPECT AND .GENUINENESS 

- 

S k i l l  

EMPATHY 

a * 

E x p e r i m e n t a l  

C o n t r o l  

RESPECT - 

E x p e r i m e n t a l  

C o n t r o l  

GENUINENESS 

E x p e r i m e n t a l  

Mean Standard *- 

Deviation . 



T .  - - I n  considering Hypothesis 111, Table 6 shows d i f f e rences  i n  p r e t e s t  " ' 
.A 

mean s c o r e s  i n  Empathy, Respect and Genuineness which somewhat favour 

" 3; 
t h e  con t ro l  group.. However, r e s u l t s  of t h e  t - t e s t s  i nd ica t ed  t h a t  nu-- 

r e a l  d i f f e r ences  between these  means ex i s t ed  a t  t h e  designated .05 

l e v e l  of s ign i f i cance .  @ypothesis 111 was the re fo re  supported. , 
< 

Hypothesis I V :  There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  of mean 

scores  in Empathy, Respect and Genuineness on audiotape recordings between 
i 

nurse  educators pos t t e s t ed  i n  Group I, t h e  experimental group, and 

Group 11, t h e  c o n t r o l  group. 

A l l  sub jec t s  submitted p o s t t e s t  audiotape recordings of , themselves  9 

7 i 

i n t e r a c t i n g  with a helpee wi th in  t h e  twelve dqy period immediately 

0 
following completion of t h e  t r a i n i n g  program. Procedures employed t o  

;- 
i 

determine- the  p o s t t e s t  mean scores  in Empathy, Respect and Genuineness . 

were i d e n t i c a l  t o  those  descr ibed f o r  t he  p r e t e s t  audiotape recordings.  

The s ign i f i cance  of d i f f e r ences  between p o s t t e s t  mean sco res  i n  

Empathy, Respect and Genuineness were assessed by using t-tests f o r  

uncorre la ted  means. Differences s i g n i f i c a n t  a t  o r  beyond t h e  .05 l e v e l  

of confidence were necessary t o  r e j e c t  t h e  hypothesis.  

The p o s t t e s t  mean scores  i n  Empathy, Respect qnd Genuineness f o r  

Group I and Group 11, together  wi th  t h e  t -va lues  f o r  t h e  d i f f e r ences  1 
1 

i n  =ctns a r e  shown in T a U e  17. The d i f f e r e n c e s  in means of L O 1  i n  . - -4 
Empathy, .96 in Respect and .71 i n  ~ e n u k x p e i s  pointed out  t h a t  t h e  

J 

audiotaped responses of Group I,  the  experimental group, were r a t e d  a t  



A COMPARISON OF EXPERIMENTAL AND CONTROL GROUP POSTTEST 
MEAN SCOMS FOR THE PACILSTATIVE SKILLS OF 

EMPATRY, RESPECT AND GENUINENESS 

S k i l l  

4 

t - v a l u e  ' 
Standard 
DeViat ion 

Mean 

EMPATHY 

ExperimeneQl 

C o n t r o l  

RESPECT 

E x p e r i m e n t a l  

C o n t r o l  

GENUINEWESS 

E x p e r i m e n t a l  

C o n t r o l  

- - - - - ---- -- - - - -- - - - - - --- 

*** I n d i c a t e s  a s t a t i s t i c  s i g n i f i c a n t  a t  o r  beyond  t h e  . 001  level 



high& l e v e l s  of Empathy9 Respect and Genuineness than those  of Group 

11, t h e  con t ro l  group. The - t -values of -4.01 f o r ' b p a t h y ,  -4.36 f o r  

~ e s ~ e c t '  and -3.85 f o r  Genuineness w e r e  a l l  s t a t i s t i c a l l y  s i g n i f i c a n t  

a t  o r  beyond t h e  .001 l e v e l  of c ~ n f i d e ~ c e .  
9 
% ,  

I n  r e g f r d ' t a  Hypothesis I V ,  s i g n i f i c a n t  population d i f f e r e n c e s  of 
7 

mean scores  i n  Empathy, Respect and Genuineness -favoured t h e  experimental 

, 
group a t  or-beyond t h e  .001 l e v e l .  Therefore Hypothesis IV was r e j e c t e d  

i n  favour bf  Hypothesis lvl: There w i l l  be a s i g n i f i c a n t  d i f f e r e n c e  of ' 
f 

mean scores  i n  Empathy, Respect and Genuineness on audiotape recordings 

between nurse educators  pos t t e s t ed  i n  Group I,  t h e  experimental group, 
L 
and Group .II, t h e  c o n t r o l  .group. 

Regression Analyses 

Stepwise mult iple-regression analyses  were conducted t o  determine 

how much var iance  i n  t h e  p o s t t e s t  measurements of t h e  dependent v a r i a b l e s  

I w a s  due t o  t he  inf luence  of independent and con t ro l  va r i ab l e s .  This  

s e c t i o n . w i l 1  summarize t h e  a n a l y s i s  f o r  each of t h e  four  dependent 
I 

va r i ab le s :  f a c i l i t a t i v e  funct ioning,  Empathy, Respect and Genuineness. " 

Each summary r e f e r s  t o  a  t a b l e  which i l l u s t r a t e s  t he  c o e f f i c i e n t  of . - 
3 

2 
mu1 i p l e  determinat ion (R ) and a c c m u l a t i n g  percentages of the- 5- > ! 

- - -- - -- - - - - - - - - 

propor t ion  of var iance  i n  the,dependent v a r i a b l e  accounted f o r  by e igh t  . 

G ,  in depend en^ 'and c o n t r o l  va r i ab l e s .  The Far  iaETes enteTed3nTo each  



a n a l y s i s  were : group des igna t ion ,  age, p r e t e s t  scores ,  previous 
, 

knowledge of t h e  Carkhuff model, a d d i t i o n a l  courses  i n  i n t e rpe r sona l  

s k i l l s ,  years  of nurs ing  experience, years  of teaching experience and 

cur ren t  teaching assignment. Each tablG a l s o  shows t h e  inf luence  of 

every v a r i a b l e  beyond the  inf luence  of t h e  v a r i a b l e s  a l r eady  entered 

i n t o  the  regress ion  equat ion.  The inf luence  of each v a r i a b l e  i s  

expressed i n i t i a l l y  a s  t he  change i n  t he  va lue  of the  c o e f f i c i e n t  of 

2 
mul t ip l e  determinat ion (R change) and then a s  t h e  a d d i t i o n a l p e r c e n t a g e  

of t h e  var iance  accounted f o r  by the  v a r i a b l e  en tered  a t  t h a t  s$eP i n  

t h e  equation. The va lues  l i s t e d  f o r  the  F-level represent  the  

s ign i f i cance  of t he  v a r i a b l e  beyond t h e  e f f e c t s  of a l l  o the r  va r i ab l e s .  

- 
Regressiofi' a n a l y s i s  f o r  faci1itative.functioning. With regard t o  

t h e  regress ion  a n a l y s i s  f o r  t h e  dependent v a r i a b l e ,  f a c i l i t a t i v e  

func t ioning ,  t h e  p o s t t e s t  l e v e l s  of f a c i l i t a t i v e  func t ioning  were 

represented by t h e  communication scores  der ived from t h e  w r i t t e n  Zest, 

t h e  Index of Communication. 
t 

Table 8 shows t h a t  seven of t h e  e i g h t  v a r i a b l e s  en tered  i n t o  the  
.-. - 

a n a l y s i s  accounted f o r  78.77% of t h e  var iance  i n  t h e  p o s t t e s t  l e v e l s  - 
of f a c i l i t a t i v e  funct ioning.  The v a r i a b l e  of group designat ion 

cont r ibu ted  t o  t h e  g r e a t e s t  p ropor t ion  of the  var iance  a t  48.052. 
k- - 

-- - - 
Col l ec t ive ly ,  t h e  t h r e e  variable%, group des igna t ion ,  previous knowledge 

- 

of t h e  Carkhuff model, and a d d i t i o n a l  courses i n  i n t e rpe r sona l  s k i l l s  
. * 

-_ _. 





1 

accounted f o r  73.46% of the  var iance .  The var iance  accounted f o r  by t h e  

h four  v a r i a b l e s ,  cu r r en t  teaching assignment, years  of nurs ing  experience,  

p r e t e s t  l e v e l s  of f a c i l i t a t i v e  func t ioning  and years  of teaching 

experience increased t h e  t o t a l  var iance  by 5.31%. Th"e remaining 21.23% 

of t he  var iance  was not  accounted f o r  by t h e  v a r i a b l e s  and remained, 

t he re fo re ,  unknown. The eigl-ith va r i ab l e ,  age, f a i l e d  t o  con t r ibu te  t o  

t h e  var iance  i n  t he  p o s t t e s t  l e v e l s  of f a c i l i t a t i v e  funct ioning.  

Regression a n a l y s i s  f o r  Empathy. The p o s t t e s t  scores  f o r  t h e  

dependent va r i ab l e ,  Empathy, were derived from the  r a t i n g s  of t h e  

audiotape recordings of the  sub jec t s '  i n t e r a c t i o n  i n  t h e  h e l p e r ' s  

r o l e .  

A s  shown i n  Table 9,  seven of t h e  e igh t  v a r i a b l e s  en tered  i n t o  t h e  

regress ion  ana lys i s  explained 84.50% of t he  var iance  i n  t h e  p o s t t e s t  
, 

scores  i n  Empathy. The v a r i a b l e  con t r ibu t ing  t o  t h e  l a r g e s t  p ropor t ion  - 

of t h e  var iance  w a s  group des igna t ion  a t  44.56%. The combined v a r i a b l e s  

of group des igna t ion ,  t h e  p r e t e s t  scores  in  Empathy, and age agcounted 

C 
I f o r  79.12% of tkie t o t a l  var iance.  The add i t i ona l  of t h e  

var iance  accounted f o r  by the  fou r  v a r i a b l e s ,  ieears of nursing experience, 

cu r r en t  teaching assignment, yeazs of teaching experience,  and previous 

knowledge+ Carkhuf f model was 5.37%. The v a r i a b l e s  which were 
- 

entered i n t o  t h e  a n a l y s i s  did not  con t r ibu te  t o  t h e  remaining var iance  

of 15.50%. The, varbable ,  a d d i t i o n a l  courses  i n  i n t e rpe r sona l  s k i l l s ,  





' / 

d id  no t  account f o r  any of t h e  v a r i a n c l  in the  p o s t t e s t  l e v e l s  for" 
"0 - 

Empathy. 

3' 

Regression a n a l y s i s  f o r  Respect. I n  coni ider ing  tQe  regress ion  

a n a l y s i s  f o r  Respect, t h e  p o s t t e s t  l e v e l s  of t h i s  dependent v a r i a b l e  

were obtained from t h e  r a t i n g s  o f - t h e  audiotape recordings of sub jec t s  , 
-', 

i n  the) helper '  s r o l e .  

f T a b l e  10 i l l u s t r a t e s  t h a t  seven of the e igh t  v a r i a b l e s  obtained 

s u f f i c i e n t  F-levels f o r  i nc lus ion  i n  t he  regress ion  a n a l y s i s  and thus  

explained 86.23% of t h e  var iance  i n  ?he p o s t t e s t  scores  f o r  Respect. The 

group designat ion a t  48.70% was 'the v a r i a b l e  which cont r ibu ted  t o  t h e  

g r e a t e s t  propbrt ion of t he  known variance.  The agg,regate of t h e  va r i ab l e s ,  

i group designat ion,  p r e t e s t  scores  i n  Respect, and age accounted f o r  80 .B% 
j 

of t he  t o t a l  var iance ;  Co l l ec t ive ly ,  t he  v a r i a b l e s ,  years  of n u r s i n g ,  

experience,  a d d i t i o n a l  courses i n  i n t e rpe r sona l  s k i l l s ,  cu r r en t  teaching 
4 

assignment, and years  of teaching experience increased  t h e  o v e r a l l  ? 
1 

var iance  by 6.06%. The remainder of t he  var iance ,  13.77%, was no t  

determined by t h e , v a r i a b l e s  designated i n  t he  ana lys i s .  The v a r i a b l e ,  

previous knowledge of Carkhuff 's  model, d id  not  con t r ibu te  t o  t h e  var iance  1 ii 
i n  t h e  p o s t t e s t  l e v e l s  f o r  Respect. 1 

I 





Regression a n a l y s i s  f o r  Genuineness. The p o s t t e s t  s co re s  f o r  t h e  
* -  i 

dependent va r i ab l e ,  Genuineness, ;were a l s o  acquired from t h e  audiotape i a 1 

ecordings of sub jec t s  i n t e r a c t i n g  4 t h  helpees.  , 
I ,  f 

A s  presented i n  Table 11, theqe igh t  v a r i a b l e s  accounted f o r  75.06% 

\ of t he  var iance  i n  t h e  p o s t t e s t  scores  i n  Genuineness. The va r i ab l e :  

1 group des igna t ion ,  exer ted  t h e  most in f luence  upon t h e  dependent v a r i a b l e  - i - 
C 

accounting f o r  42.62% 'bf t h e  var iance .  The four  v a r i a b l e s ,  group 

des igna t ion ,  p r e t e s t  s c o r e s  i n  Genuineness, years  of nursing experience,  

and add i t i ona l  courses  i n  i n t a p e r s o n a l  s k i l l s  c o l l e c t i v e l y  cont r ibu ted  

72.77% toward t h e  known variance.  The combined v a r i a b l e s  of previous 

knowledge of t he  Carkhuff model, years  of teaching experience,  age, and 

1 
curren t  teaching assignment h c r e a s e d  t h e  t o t a l  var iance  i n  t h e  p o s t t e s t  

scores  f o r  Genuineness by a much smal le r  amount, 2.29%. The remainder of . 
t h e  var iance ,  24 .'94%, was unaccounted f o r  by the  v a r i a b l e s  included i n  t-he 

t 

regpession ana lys i s .  

Qua l i t a t i ve  Data 

The da t a  presented i n  t h i s  s e c t i o n  is  based on t h e  r e sea rche r ' s  
< 

observa t ions  of t h e  t r a inees '  behaviour over t he  'course of t h e i i  t r a i n i n g .  

Although highly q u a l i t a t i v e  i n  na tu re ,  t h i s  da t a  adds another  

t o  t he  d e v e l o p ~ n t  of t h e  t r a i n e e s '  f a ~ i l i t a t i v e  funct ioning.  

- --- 

- - 
- 
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The t r a i n e e s  oup of he lp ihg  p ro fe s s iona l s  who had 

c o l l e c t i v e l y  accumulated many years  of experience i n  t he  h e l p e r ' s  r o l e  

wi th in  teaching and nurs ing  contexts .  ,Trainees had a ves t ed  i n e r e s - t  

i n  t h e i r  mode of i n t e r a c t i n g  with .helpees, Therefore,  although 

t r d i n e e s  approached t h e  program wil1ingl"y and with ' i n t e r e s t ,  t h e  

generated f e e l i n g s  of apprehension which were evident  during t h e  f i r s t  

phase of thg t r a i n i n g  process .  

b) 

. The i n i t i a l  phase of t r a i n i n g  Gevealed an ef'ement of competit5veness 
P 

a s  t r a i n e e s  shared t h e i r  r a t i n g s  with one another.  Trainees were a l s o  

somewhat c r i t i c a l  of t h e  t r a i n i n g  and t h e  program ma te r i a l s ,  e spec i a l ly  

t h e  videotape p re sen ta t ion  of t h e  "high" func t ioning  lielper and t h e  . 
"phoniness" of some of t he  examples of f a c i l i t a t i v e  responses in t h e  

i n s t r u c t i o n a l  handbook. It was o f t e n  necessary- f o r  t h e  t r a i n e r  t o  proyide 

reassurance t h a t  t h e  f a c i l i t a t i v e  response was one mode of responding 
/ 

and, t he re fo re ,  no t  the.  only way of responding t o  s tudents .  Trainees 

requi red  considerable  time t o  express  t k i r  concerns. A s  a r e s u l t ,  t h e  

schedules f o r  t h e  t r a i n i n g  se s s ions  were f requent ly  a l t e r e d  t o  provide t h e  

. , 
e x t r a  d iscuss ion  time. 

A s  t h e  t r a i n e e s  entered the  second phase of t h e  t r a i n i n g  prigram, 

t h e i r  e a r l i e r  concerns appeared t o  hsve been resolved t o  a considerable  

ex t en t .  A d e f i n i t e r s h i f t  ih the  t r a i n e e s '  behaviour was noted. - Their  
4 - 

energ ies  were now focused on t h e  acqu i s i t i on  of . s k i l l s  i n  t h e  p r a c t i c e  

s e s s ions  between he lper  and helpee. These sess ions  a l s o  provided an 



oppo t u n i t y  f o r  ,/ * 

t r a i n e e s  i n  t h e  ee lpee ' s  r o l e  to --ress themselves 
'J 

discover  t h e  b e n e f i t s  o f  Iff ee l ing  understood" by a f a c i l i t a t i v e  hexper. 
.I. 

I n  add i t i on ,  pe r sona l ly  relev& mat&al w a s  shared -in t b e  l a r g e  - - > .  
- 

group s e t t i n g .  Trainees supported one anather  and provided p e r t i n e n t  , , .  

- > . . feedback t o  each o t h e r  during t h e  r a t i n g  sess ions  & ' t h e i r  au.diofaped . - . , . , . - . > 
\ - 

i n t e r a c t i o n s .  ~ r a i n e e d  commented f t equen t ly  about  an inc reas ing  use , .* 

02 t h e  f a c i l i t a t i v e  response in s i t u a t i o n s '  outs ide.  t h e  t r a i n i n g  &zspioqs. - 
. > 

' I  0 

During t h e  f i n a l '  s e s s ion ,  eva lua t ive '  comments of the' t r a j h i n g  . . c : . %  - . . 
bx ' *  - ,. < 

program were very  p o s i t i v e .  Trainees expressed ~ o n - c e ' m s o  about. t h e *  . - / 

r - 
8 

untgained ha l f  of t h e  f a c d t y ,  t he  s u b j e c t s  i n  t h e  con t ro l  group. The , 
, . s 1  

t r q i n e e s  bel ieved i t  was important fo; t h i g *  group t o  p a r t i c i p & t e  i n  a '  *'J 

2 

similar t r a i n i n g  program. b 

, , 

1 
' , 

Discussion of the" Resul t s  

J, , " .  . Q  

The s t u d i e s  i n  Chapter I1 c l e a r l y  suggestedDthae t h e  f a c i l i t a t i v e  

3' 
l e v e l  of the  nurse educator  was posi t ivel ;  re la ted .  t o  t h e  'developr&nt of ' 

< 9 .  

a s tudent  nurse ' s  a b i l i t y  t o  become a "  t r u l y  ef•’ectiGe he lper ,  Otheir * *  . . 

s t u d i e s  ind ica ted  t h a t  t r a i n i n g  i n  t h e  f a c i l i t a t i v e  % a d i t  i ons  of ~ m p a q h ~ ;  
s '% 

9 %  . * 

Respect and ~ e n u i n e n & s s  was both f e a s i b l e  and approprXiate  f o r  i nc reas ing  , a 



. - ! 
. Babed i n  t h e  s t u d i e s  prekented i n  Chapter 11, thk  purpose of c h i s  

. . study . f o e s e d  on d e s i w n g  ?n' i n t e rpe r sona l  s k i l l d  t r a i n i n g  program 
b 

. . - C '  

f o r  nur'se. educators  i n  t h e  s k i l l s  of Empathy, ~ e s ~ e c t  ' and Genu'inenesa 
' 

1 - 
t o  h p r o k e  t t i e i r  f a c i l i t a t i i r e  f&ctioning w i t $  s tudgnt  nurses .  ~ h :  

a * 

t r a i n i n g  program presepted i n  '~ppendPx A was develop& and implemented 
' . t . .  

' . 
_ . .  b i t h  twelve nurse  educators .  Didac t ic ,  exper , ien t ia l  aqd modeling . . * ' 

. I  _ 
. corhponents w e r 6  included in t h e  program. - , - . - . LI 

. '  hours  of t r a i n i n g  over '  a ten-week period 
- , e x .  * - 

. key in t e rpe r sona l  s k i l l .  
.P . . .  - k 

. %  

The prigram involved twenty 

and focused 'on I3mpathy a s  t h e  % 

a The e f f ec t iveness  of t h e  t r k n i n g  program was t e s t e d  by empar ing  
P 

t h e  &f fec f s  of t t a i n i n g  versus  no @,ning on t h e  a b i l i t y  of nurse  
, ,, d 

, edudators  t o  respond f a c i ~ i t a t i v e l ~ .  TO t h i s  end, Carkhuff 's  Index of 
. I - . + 

' ~ommmicat ion  (1969a) was ,used t o  provide ndeasur& of t h e  sub j  e s s '  

a b i l i t y  t o  formulate w r i t t e n  f a c i l i t ' a t i v e  responses.  The s u b j e c t s '  
. ,  4 - .  

audiotape recordings provided measures of t h e i r  a b 3 l i t y  t o  respond &th  ' ' . ' '  
0 

Emparhy, Respect, arid Genuineness. in an i n t e r a c t i o n .  The  pre- and 

pos t t r a in ing  d a t a  was s t a t i s t i c a f l ~  analyzed by t - t e s t s  f o r  uqcorre la ted  

means. 
. . - .  

# .  
The camparisom e f  t h e  l e v e l s  of funct ioning of 

I 

Group I, t h e  

f ?  

experimental group, with Group 11, .the control .group,  revealed , fou r  major 

r e s u l t s .  
C 

-- 
d i f f e r e n t  on t h e  w r i t t e n  p r e t e s r  measures i n  f a c i l i t a t i v e  funct ioning.  



, < I 

2) There was a s i  n i f i c a n t  d i f f e r ence  favouring t h e  experimental B + 

group on t h e  w r i t t e n  A t t e s t  measures i n  f a c i l i t a t i v e  funct ioning.  
* 

L 

3 )  The experimental an$ c o n t r o l  grdups were no t  s i g n i f i c a n t l y .  
* 

d i f f e r e n t  on p r e t e s t  r a t i n g s  of audiotaped responses i n  ~ m ~ a t h ~ ,  Respect and 

Genuineness. 9 
P - 

. e* . < 

4 )  -mere w a s  a s ign i f  i i a n t  d i f f e r ence  favouring t h e  experimental 

group on p o s t t e i t  r a t i n g s  of audiotaped responses i n  Empathy, Respect and 

\d \I I 

These f ind ings  subs t an t i a t ed  t h a t  t he re  were s i g n i f i c a n t  i;npr.ov~ments 

i n  -the a b i l i t y  of nurse educators  i n  t he  experimental group t o  formulate 

-, f a c i l i t a t i v e  responses i n  comparison wi th  the  nurse  educators  i n  the  

>on t ro l  group.' These improvements occurred f o r  both w r i t t e n  and audiotaped 

responses.  
- 

, The r e s u l t s  of t h e  d a t a  analyses  w i l l  now b q y a m i n e d  i n  f u r t h e r  
,' 

---'.% 

0 ' < \  

' 

d e t a i l  and dompared t o  those i n  the  l i t e r a t u r e .  '.. 
\ 

me mean sco re  of 2.28 far Group I ,  t h e  expe&l group on t h e  . - 
I' 

p r e t g s t  Index of Communication is somewhat higher  than t h e  2.20 l e v e l  
1 

/ 

f o r  Group I I , * t h e  con t ro l  group (see  Table 4):  A poss ib l e  explanat ion 1 

+ 
' 1 

of Group 1 's  higher  score  may be t h e  g r e a t e r  number of s u b j e c t s  in the  
7 

1 - f 
experimental group with previous knowledge of  t h e  Carkhuff model. P r i o r  0 9 

- - ppp - --- - --- - 

t o t h e  comnten-cement of t h e  t r a i n i n g  program, seven sub jec t s  in Group I 
f 

had e i t h e r  formal o r  info-1 i n s t r u c t i o n  i n  t h e  Carklpff model a sppposed  
I 

,'- 
r 

r' 

f 5  

-- 

, # 
- - - - -  - - - -  -- p- - -- - - - - - - - - ' 3  



9 6 
1 

a 
. ' -. 

T - 
t o  t h r e e  sub jec t s  in t h e  c o n t r o i  g ~ o u p  ( see  Table 1 ) .  The v a r i a b l e ,  

previous knowledge of t h e  Carkhuff model, accounts f o r  19.77% of t he  

var iance  i n  t he  p o s t t e s t  scor- f o r  f a c i l i t a t i v e  funct ioning ( see  
'bd 

Table 8): The same r e l a t i o n s h i p  may a l s o  e x i s t  f o r  . t h e  p r e t e s t  scores .  - , 

The mean scores  f o r  both groups, though, a r e  c lo se  t o  t?E 2.2 l e v e l  f o r  
L - 

experienced counselors who a r e  n o t  sys temat ica l ly  t r a i n e d  (Carkhuff, 

1969a). Considering t h e  academic prepara t ion  and work experiences of 

7 
t he  nurse  educators  in t h e  sample group, t h i s  comparison appears  reasonable.  

The mean sco re  of 2.30 f o r  the  con t ro l  group on tRe p o s t t e s t  Index - 
of Communication ( see  Table 1 2 ) t e p r e s e n t s  a gain of .10 between t h e  pre- 

. and post-means f o q t h i s  group. The l a r g e  gain of 1.16 bj! one subj'ect, 
' 0 

i d e n t i f i e d  a s  number 10 on Table 12, provides one probable r ea son ' fo r  t h e  

higher  post-mean score  i n  f a c i l i t a t i v e  funct ioning.  It i s  l i k e l y  t h a t  

t h i s  s u b j e c t ' s  ekposure t o  t h e  Carkhuff model i n  t h e  inter im,between t h e  pre- 

and p o s t t e s t i n g  se s s ions  i s  r e l a t e d  t a  t h e  increase  ( s e e  Table 1 ) .  

& 

. The mean sco re  of 3.15. on t h e  p o s t t e s t  Index of Communication f o r  

t he  experimental  group (see  Table 6) surpasses  t h e  3.0 l e v e l  f o r  . . 
d 

= experienced, sys temat fca l ly  t r a ined  counselors (Carkhuff, 1969a). 

P 

The p r e t e s t  mean scores  i n  Empathy, Respect &d ~ e n u i n e n e s s  of 

Group 11, t h e  con t ro l  group, a r e  a l l  somewhat b e t t e r  than those  of Group 

*I, t h e  experimental group (see Table 63. The mean scores  f o r  Group 11, - 

2.10 for.Empathy, 2.07 f o r  Respect,  and 2.15 f o r  Genuineness a r e  

comparable t o  t h e  2.2 l e v e l  of fSunctioning f o r  experienced counselors  



- 
TABLE 1 2  

A ' c o ~ e m I s o N  OF commx GROW mm PRETEST A m  POSTTEST 
SCORES FOR FACILITATIVE FUNCTIONING 

S u b j e c t  ' 

- 

Mean 

P r e t e s t  P o s t t e s t  . . Change 



who hdve n o t  been s y s t e m a t i c a l l y  t r a i n e d  (Carkhuff,  1969a).  The mean 

s c o r e s  of -9 f o r  Empathy, 1.79 f o r  Respect ,  and 1.86 f o r  Genuineness 
a 

i n  Group I a r e  c l o s e  t o  t h e  1 . 8  l e v e l  f o r  t e a c h e r s  (Carkhuff ,  19fBa). 

Th d i f f e r e n c e s  between t h e  p r e - p d i o t a p e  mean s c o r e s  a r e  . 3 l  7 
L 

f o r  Empathy, .28 f o r  Respect ,  and .29 f o ~  ~ e n u i n e n e s ~  i n  favour  of 

Group 11, t h e  c o n t r o l  group ( s e e  Table  6). One f e a s i b l e  e x p l a n a t i o n  

1 
I 

f o r  some of t h e  d i f f e r e n c e  i n  t h e  s c o r e s  may r e l a g e  t o  t h e  i n f l u e n c e  

of t h e  v a r i a b l e ,  p r e v i o u s  e e e r i e n c e  wi th  t h e  Carkhuff model, t o  t h e  

v a r i a n c e  i n  t h e  p o s t t e s t  s c o r e s  of Empathy, Respect and Genuineness (seep r Y ~ ~ , ' .  

Table  9 ,  1 0  and 11).  The corresponding v a l u e s  are,  ~ m ~ a ~ h y ,  .21%; Rebpect,  
," C 

n i l  c o n t r i b u t i o n ;  and Genuineness,  1.77%. The v a r i a b l e  c o n t r i b u t e s  
Y 

v e r y  l i t t l e  t o  t h e  v a r i a n c e  i n  t h e  p o s t t e s t  s c o r e s ~ f o r  aug io taped  
i 

I 

i n t e r a c t i o n s .  The same l a c k  of i n f l u e n c e  may have occurred w i t h  r e s p e c t .  

t o  t h e  p r e t e s t  s c o r e s  for.Empathy,  Respect and ~ e n u i n e n e s s .  I n  t h i s  

e v e n t ,  t h e  impact would be ' g r e a t e r  upon t h e .  exper imental  group, t h e  - 
group comprised of a  l a r g e r  number of s u b j e c t s  f a m i l i a r  wi th  t h e  Carkhuff 

model p r i o r  t o  t h e  t r a i n i n g  program ,(see Table  1 ) .  

The c o n t r o l  g roup ' s  post-mean s c o r e s  of 1.99 f o r  Empathy, 1.99 

f o r  Respect ,  and 2.12 f o r  Genuineness on t h e  aud io tape  r e c o r d i n g s  a r e  

somewhat lower than  t h e i r  pre-audiotape mean s c o r e s  ( s e e  Table  1 3 ) .  

These l e v e l s c a r e  i n  between t h e  1 . 8 , l e v e l  f o r  t e a c h e r s  and t h e  2.2  l e v e l  

f o r  exper ienced counse lo rs  who have n o t  been s y s t e m a t i c a l l y  t r a i n e d  - 
(Carkhuff ,  196%). 



TABLE 13 

OF CONTROL GROUP MEAN PRETEST AND POSTTEST 
SCORES FOR EMPATHY, RESPECT AND GENUINENESS 

i 

GENUINENESS 

- 

EMPATHY RESPECT 

P r e  . P o s t  Change P r e  P o s t  Chang S u b j e c t  
L .  

P r e  p o s t  Change 



The audiotape gains  of 1 .21 f o r  Empathy, 1.16 f o r  Respect,  and 

..97 f o r  &nuineness i n  the'  expe r ipen ta l  group a r e  h i g h e r s a n  t h e  

comparable gain of .87 f o r  w r i t t e n  facilitatipgbe responses (see Tables 

14 and 15) .  The reason f o r  t h e  d i f f e r ences  i n  t h e  gains  may poss ib ly .  ' 

r e l a t e  t o  i n i t i a l  d i f f e r ences  i n  t h e  p r e t e s t  mean scores  f o r  w r i t t e n  
-f 

l 

and audiotape da ta .  The mean p r e t e s t  score  of 2.28 f o r  w r i t t e n  measures 

i s  h igher  t o  some degree than the  mean p r e t e s t  s co re s  of 1.79 f o r  Empathy, 

1.79 f o r  Respect and 1,86 f o r  Genuineness. Given t h a t  t h e  emphasis of 
- 
- 

- - - . + 

, the  t r a i n i n g  progtam focused on t h e  s u b j a t ' s  a b i l i t y  t o  formulate 

U 
responses a t  l e v e l  3.0, t h e  minimal f a c i l i t a t i v e  response l e v e l ,  t h e  

I . . 
lower p r e t e s t  scores  may have o f f e red  more l a t i t ~ e  f o r  growth. . 

d P a r t i c i p a t i o n ' i n  t h e  t r a i n i n g  program had t h e  e f e c t  of narrowing t h e  

gap between t h e  scores  on w r i t t e n  and audiorape da ta .  The post-mean 

scores  a r e  3.15 f o r  f a c i l i t a t i v e  func t ioning ,  3.00 f o r  Empathy, 2.95 
9 - 

f o r  Respect and 2.83 f o r  Genuineness. A l l  of the  post-mean sco res  compare 

q u i t e  favourabLy with t h e  3.0 l e v e l  f o r  experienced, sys t ema t i ca l ly  
I 

t r a ined  counselors (Carkhuff, 1969a). 
?.. A- 

7 .  , "  

$ 

, '  

The experimental group's changes i n  f a c i l i t a t i v e  func t ioning  w i l l  I 

! 

now be discussed i n  r e l a t i o n  t o  t h e  l i t e r a t u r e  concerning minimum 
, > L. 

f a c i l i t a t i *  funct ioning.  - 
! 
6 

According t o  Carkhuff 's  t r a i n i n g  model, t he  3.0 l e v e l  was deemed 
- 

"minimally f a c i l i t a t i v e "  f o r  he lpe r s  (Carkhuff , 1969a, 1969b). Whereas 
- 

t he  mean l e v e l  of t r a i n e e  funct ioning of 3.00 f o r  Empathy a t t a i n s  the 
A --' 

I 



A COMPARISON OF EXPERIMENJXL GROUP MEAN PRETEST AND 
POSTTEST SCORES FOR FACILITATIVE FUNCTIONING 

k 

I 
< " -  

P r e t e s t  P o s t t e s t  C h a n g e  S u b j e c t  



TABLE 15 

A COMPARISON OF EXPERIMENTAL GROUP HEAN PRETEST AND POSTTEST 
SCORES FOR EMPATHY, RESPECT AND GENUINENESS 

I 

- .  

-- - - - - 

3 

. '  

S u b j e c t  

1 

2 

3 

4 

5 

6 

7 

8 

9 a 

10 

d l  

Mean 

1 ' 

EMPATHY. 
I 

P r e  P o s t  C h a n g e  

. 2.09 4.00 1 .91  

2.00 4.00 2.00 

1.33 2.00 .67 

1.17 3.33 2.16 

2.00 3.30 1.50 

1.67 2.83 1.16 

+ 1.42 2.00 .58 

1.83 2.83 1.00 

1.67 2.50 .83 

1.67 2.50 .83 

2.83 3.50 .67 

I 
A 

1.79 3.00 1 . 2 1 - -  

4" 

RESPECT 

P r e  P o s t  C h a n g e  

2.09 3.67 1.58 

2.00 3.67 1.67 

1.33 2.00 .67 

1.33 3'.25 1.92 

2.00 3.17 1.17 

1.67 3.00 1 . 3  

1.33 2.00 .67 

1.83 3.00 1.17 

1.67 .2.75 1.08 

1.59 2.59 1.00 

2.83 3.33 , .50 

1.79 2.95 1.16 
~#&- Ba: - 

$3 

d 

GENUINENESS 

P r e  P o s t  C h a n g e  

2.17 3.33 l J 6  
D 

2.00 3.00 1.00 

1.33 2.00 .67 

1.50 3.00 1.50 

1.92 3.00 1.08 

1 . 6 7 , 3 . 0 0  1.33 

1.42 2.00 .58 

2.00 3.00 . 1.00 

1.84 2.75 .91 

1.59'  3.00 1.41 

3.00 3.00 0 

1.86 2.83 .97 
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1 -  

minimal l e v e l  of f a c i l i t a t i v e  funct ioning,  the  f i n a l  mean l e v e l  of 

3.15 on t h e  Index of Communication surpasses  t h i s  l e v e l  t o  some ex ten t .  

.. The 2.95 mean l e v e l  f o r  Respect i s  c l o s e  t o  the  3.0 l e v e l  (See  able 
14 and 15) .  T, 

Seven of t h e  twelve sub jec t s  a r e  seen t o  be func t ioning  a t " o r  beyond 

t h e  3.0 l e v e l  on t h e  Communication Index (see   able 16) .  A s i m i l a r  

comparison of t h e  e leven  s u b j ~ c t s  completing t h e  audiotape d a t a  r evea l s  

t h a t  eke l e v e l s  of func t ioning  of  f i v e  subJ'ectsa on t h e  Empathy s c a l e ,  

s even+sub jec t s  on t h e  Respect s c a l e ,  and e i g h t  sub jec t s  on t h e  

Genuinenqss s c a l e  a r e  seen t o  be a t  o r  beyond t h e  3:O l e v e l .  Furthermore, - 

t h r e e  of t he  eleven s u b j e c t s  scored a t  d r  beyond the  minimally f a c i l i t a t i v e  
, . 

t 

. . l e v e l  on a l l  of t he  four  dependent va r i ab l e$  --- f a c i l i t a t i v e  funct ioning,  

Empathy, Respect and Genuineness. Four of t he  eleven s u b j e c t s  s co re  a t  - - 
$ o r  beyond t h e  3.0 l e v e l  on t h r e e  of t h e  four  dependent v a r i a b l e s .  These 

L 
s u b j e c t s ,  i d e n t i f i e d  a s  numbers 4 ,  6 ,  8 and 11 on Tab'le -16, a t t a i n  

r e g t i v e l y  high scores  ranging from 2.83 t o  2.97 on t h e  f o u r t h  dependent i 

v a r h b l e .  Therefore,  t h e  l e v e l  of t r a i n e e  funct ioning f o r  seven of t he  
I 

a * 
eleven sub jec t s  is  c l o s e  t o ,  a t ,  o r  beyond the minimal l e v e l  of 

\ f a c i l i t a t i v e  func t ioning  op a l l  post-measures f o r  w r i t t e n  and audiotapeda F 
V 

helper  responses.  1 . 1  
4 

The c o n t j o l  group's changes i n  f a c i l i t a t i v e  funct ioning a r e  presented ', 
.4 

i n  Table 1 7 .  Two o f - t h e  eleven sub jec t s  a r e  seep a t  o r  
3 1 

- 

beyond t h e  3.0 l e v e l  on t h e  Communication Index. 
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t h e  audiotape d a t a  shows t h a t  a l l  con t ro l  sub jec t s  scored below 

l e v e l  of funct ioning i n  Empathy, Respect and Genuineness. 

The regress ion  ana lyses  (Tab,les 8, 9 ,  10 and 11) i l l u s t r a t i k  t h e  

r e l a t i o n s h i p  of a  number of independent and con t ro l  v a r i a b l e s  t o ' t h e  

var iance  i n  t h e  p o s t t e s t  scores  of t h e  dependent v a r i a b l e s ,  namely, 
- 

f a c i l i t a t i v e  func t ioning ,  Empathy, Respect and Genuineness. Some of. 
\ .  

t h e  more pe r t i nen t  f i nd ings  w i l l  be discussed. 

A sub jec t ' s  des igna t ion  t o  e i t h e r  t h e  experimeneal o r  con t ro l  . 

group cont r ibu t  t o  t h e  g r e a t e s t  proport ion of t he  var iance  i n  t h e  e9 
p o s t t e s t  scores  f o r  a l l  dependent vardables .  This f ind ing  suggests  

t h a t  t he  t r a i n i n g  program had considerable  e f f e c t  upon t h e  f a c i l i t a t i v e  

l e v e l s  02 sub jec t s  i n  t h e  experimental group. 

The v a r i a b l e s ,  previous knowledge of t h e  Carkhuff model and 

a d d i t i o n a l  courses  in in t e rpe r sona l  s k i l l s ,  accounted f o r  25.42% of t h e  
e 1 

var iance  i n  the  w r i t t e n  post-measures f o r  f a c i l i t a t i v e  func t ioning .  The 

same v a r i a b l e s  cont r ibu ted  r e l a t i v e l y  l i t t l e  t o  t he  var iance  i n  audiotaped 
t 

I 

post-measures of Empathy, Respect and Genuineness. This  a n a l y s i s  suggests  

1 t h a t  acquired knowledge and courses  ' r e l a t i n g  t o  t h e  developmen; of 

i n t e rpe r sona l  s k i l l s  may a s s f s t  he lpers  t o  w r i t e  he lp fu l  responses but have 

a minimal e f f e c t  on t h e  l i v e  responses of fe red  by he lpers .  
6 

Some of t h e  v a r i a b l e s  c o n s i s t e n t l y  contr ibuted l i t t l e  t o  t h e  

@ - 

var iance  i n  t h e  p o s t t e s t  scores  of a l l  me dependent varTa3les. Tfrese 

.- - 



v a r i a b l e s  a r e  t h e  years  of nursing experience,  years  of teaching 1 

experience,  and cu r ren t  teaching assignment. This  f i nd ing  sugg$sts t h a t  

t h e  nurse  educa tor ' s  a b i l i t y  t o  respond f a c i l i t a t i v e l y  seems t o  be a l t e r e d  

minimally by the  a m o u d u P n u r s i n g  and teaching experience and t h e  

t);pe of course content  taught  i n  t h e  nursing program. 

Conclusions 
- - 

, 
The conclusions drawn from t h i s  s tudy were: 

+a 

1. The in t e rpe r sona l  s k i l l s  t r a i n i n g  program designed i n  t h e  

study w a s  e f f e c t i v e  i n  t r a i n i n g  nurse  educators  t o  formulate w r i t t e n  

he lper  responses a t  s i g n i f i c a n t l y  improved l ~ v e l s .  of f a c i l i t a t i v e  
L 

funct ioning.  

2. The ' in te rpersonal  s k i l l s  t r a i n i n g  program designed i n  t h e  L 
study was e f f e c t i v e  i n  t r a i n i n g c n u t s e  educators  t o  communicate audiotaped 

he lper  responses a t  s ignif icantzly improved l e v e l s  of Empathy, Respect 'I 
and Genuineness. J 

Impl ica t ions  of t h e  Study 



- .The study i d e n t i f i e d  a need fo r ,  nurse educators i n  t h e  & o l e  sample 
-\ 

g&up t o  increase t h e i r  l e v e l s  of f a c i l i t a t i v e  functioning. The - 

study a l s o  indicated &at nurse educatdrs may be t r a ined  within the  

context of r e l a t i v e l y  shor t ,  in-service programs t o  improve t h e i r  .le?lel 

of f a c i l i t a t i v e  functioning. Insofar  a s  increases in .the f a c i l i t a t i v e  
v 

- functioning. f o r  nurse educators may r e l a t e  - t o  increases i n  f a c i l i t a t i v e  

l e v e l s  f o r  student nurses,  i t  would appear appropriate f o r  nurse educators 
A 

t o  p a r t i c i p a t e  i n  t r a i n i n g  programs designed s p e c i f i c a l l y  to ' inc rease  

f a c i l i t a t i v e  functioning. I n  addi t ion  t o  in-service programs f o r  nurse 

educators, it would appear important f o r  un ive r s i ty  nursing programs 

preparing nurse educators t o  o f f e r  t r a in ing  programs in f a c i l i t a t i v e  - 
functioning. 

*, 

I 

with reference t o  the  t r a i n i n g  program tes t ed  i n  t h i s  study, the  , - . - 
emed t o  increase  t-urse educators '  ab i l i tYes  t o  respond 

f a c i l i t a t  However, not a l l  nurse educators reached the  minimal 

f a c i l i t a t i v e  1 This may ind ica te  a need >or a lo& t r a i n i n g  

program a l t e r e d  t o  accommodate the  learning needs of these t r a inees .  

During the  t r a in ing  program, the  nurse educators seemed t o  
>- 

es tab l i sh  c loser ,  more t r u s t i n g  re la t ionships .  They became more 

accepting and support ive o i  one another. With reference t o  the-al i tat  ve 7 
da ta  presented e a r l i e r ,  t h e i r  recommendation t h a t  the  o ther  ha l f  of t h e  

- - - - - - -- - - -- 

f acu l ty  p a r t i c i p a t e  i n  a s imi lar  program is worth consideration. It may - .  

-- - - - - -- -- 

he reasonable t o  assume t h a t , a n  improvement i n  the  qua l i ty  of t h e  

. ' 
interpersonal  r e l a t iopsh ips  within the  f acu l ty  could ensue. 

1 
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Based on t h e  r e l a t i v e l y  low l e v e l s  of f a c i l i t a t i v e  f u n c t i o n i n g  
P 

of u n t r a i n e d  p o p u l a t i o n s  and ,the n e g a t i v e  e f f e c t s  o f  low l e v e l  
k .  

I 

f u n c t i o n i n g  on t r a i n e e  g a i n s ,  p r e v i o u s l y  desc r ibed  i n  t h e  l i t e r a t u r e  

r e v i e w , . i t  would appear  a p p r o p r i a t e  f o r  e n t i r e  n u r s i n g  f a c u l t y  / 

membgrships t o  be t r a i n e d .  Thi;s would se rvk  t o  enhance o r  c o n s o l i d a t e  
> .  

I 

n u r s e  e d u c a t o r s '  g a i n s  i n  f a c i l i t a t i v e  f u n c t i o n i n g .  I n  a d d i t i o n ,  
I 

g r e  ter b e n e f i t s  f o r  s t u d e n t  n u r s e s  might r e s u l t  if t h e i r  g a i n s  i n  \ 
t 

f a c i l i t a t i v e  f u n c t i o n i n g  were r e i n f o r c e d  by a l l  f a c u l t y  members. 

Research was reviewe& t h a t ,  suggested t h a t  a h i g h  level f u n c t i o n i n g  

t r a i n e r  promoted g r e a t e r  t r a i n e e  g a i n s  than  a t r a i n e r  f u n c t i o n i n g  a t  - 
+minimal f a c i l i t a t i v e  l e v e l .  It appears  important  t h a t  o n l y  n u r s e '  

1 

e d u c a t o r s  who demonstra td  h igh  l e v e l  s k i l l s  become t h e  t r a i n e r s  
/" 

r e s p o n s i b l e  f o r  t h e  in terpers 'onal-  s k i l l s  t r a i n i n g  programs in n u r s i n g  

educa t ion .  

The f a i l u r e  of p r e v i o u s  knowledge and t r a i n i n g  i n  i n t e r p e r s o n a l  
\ 

sliills t o  c o n t r i b u t e  t o  t h e  p o s t t e s t  r a t i n g s  f o r  a u d i o ~ a $ e d  h e l p e r  responses  . 

h a s . i m p l i e d  a need f o r  r e t r a i n i n g  programs. R e t r a i n i n g  would a l l o w  
*\ 

L. 

I 

n u r s e  e d u c a t o r s  t o  main ta in  t h e i r  peak p o s t t f a i n i n g  l e v e l s  of 
A 

Sugges t ions  f o r  F u r t h e r  Research 



Cross-val idat ion s t u d i e s  a r e  necessary before  gene ra l i=a t ions  

0 

, can be conf ident ly  made about t he  l e v e l s  of f a c i l i t a t i v e  func t ioning  

of nurse educators  i n  o the r  s e t t i n g s .  Replications of t h e  s tudy 

would a s s i s t  i n  exploring these  connections:? 

Research can be done t o  accu ra t e ly  a s s e s s  t h e  r e t r a i n i n g  needs 

of t r a inees .  To t h i s  end, l o n g i t u d i n a l  s t u d i e s  would determine t h e  - P 
I 

t r a i n e e s '  l e v e l s  of f a c i l i t a t i v e  funct ioning a t  spec i f i ed  per iods  
. = 

following the i f  p a r t i c i p a t i o n  i n  a  t r a i n i n g  program. 

t h e  research  would a s s i s t  t r a i n e r s  t o  provide 

which enable t r a i n e e s  t o  maintain peak l e v e l s  of f a c i l  

Research reviewed pointed t o  a  r e l a t i o n s h i p  between t h e  nurse  

educators '  l e v e l  of func t ioning  and t h e  l e v e l  a t t a i n e d  by s tudent  

nurses .  Research can.determine t h e  s t r eng th  of t h i s  r e l a t i o n s h i p  by 

concomitantly studying t h e  f a c i l i t a t i v e  l e v e l s  of nurse  educators  and 

t h e i r  s tudents .  A study of t h i s  na tu re  may i n d i c a t e  t h a t  nurse  educa to r s .  

need a d d i t i o n a l  t r a i n i n g .  The r e s u l t s  may a l s o  i n d i c a t e  d e f i c i e n c i e s  

in t h e  course  content  and experiences designed t o  f a c i l i t a t e  t h e  growth 
,/ 

J 

of t h e  s tudent  a u r s e s '  helping s k i l l s .  
I -- /-: 

, Fur ther  s t u d i e s  can i n v e s t i g a t e  t h e  r e l a t i o n s h i p  between t h e  
' I 

i 
2- 

t r a i n e e s '  i n i t  4 

t he  t r a i n e e s '  i d u a l  changes i n  l e v e l s  of f a c i l i t a t i v e  funetidn%ng5 C a 



-- ,- - s 

. v a r i e d  cons iderab ly  and no c l e a r  r e l a t i o n s h i p  between i n i t i a l  and f i n a l  

-,,- l e v e l  of , func t ion ing  was apparen t .  9 a d d i t i o n ,  s t u d i e s  could  
/ 

determine7the r e l a t i o n s h i p  of o t h e r  v a r i a b l e s  t o  t h e  f i n a l  l e v e l  of 

J f u n c t i o n i n g .  A s  an example, t h e  v  i a b l e  o f - a g e  i n  t h i s  s t u d y  

accounted f o r  a  r e s p e c t a b l e  p r o p o r t i o n  of thes  v a r i a n c e  i n  <he aud io taped  

' _ <  
p o s t t e s t  s c o r e s  i n  Empathy, and Respect.  It i s  p o s s i b l e  t h a t  f u r t h e r  

d 

,=a 
s t u d y  would p rov ide  more d a t a  about  how t h i s  v a r i a b l e  i n f l u e n c e s  t h e  

p o t e n t i a l  fo r '  t r a i n e e  growth. 
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INTRODUCTION 
5 

, - I 

t 

This  s e c t i o n  conta ins  a complete desc r ip t i on  of t h e  

t r a i n i n g  program i n  Empathy, Respect,  and Genuineness 

implemented and eva lua ted  i n  t h i s  s tudy.  An o u t l i n e  

f o r  each of t h e  t en ,  two-hour t r a i n i n g  s e s s i o n s ,  t he  

i n s t r u c t i o n a l  handbook, and the -penc f l  and paper 
y. 

t r a i n i n g  e x e r c i s e s  a r e  included. 

It i s  hoped t h a t  t h i s  m a t e r i a l  may prove u s e f u l  t o  . 

o t h e r s  i n t e r e s t e d  i n  developing simi@lar t r a i n i n g  

programs. 

,, 
Appreciation i s  expressed t o  United Feature- Syndicate ,  

I nc . ,  New York, N..Y. f o r  permission t o  r e p r i n t  t h e  . 

car toons c rea ted  by Charles  M. Schulz. 



'SESSION I I n t r o d u c t i o n  and  isc cuss ion of @wo I n t e r a c t i o n  O r 

S t y l e s  \ 

i 

- Objec t ives  

- Tra inees  wi l l -ga i 'n  a a  understanding of teachirig 
and nu r s ing  a s  he lp ing  p ro fe s s ions .  

- Tra inees  w i l l  g a i n  an understanding of t h e  
complexity of  t h e  nurse  e d u c a t o r ' s  i e s p o n s i b i l i t i e s  
toward two c l i e n t  groups,  p a t i e n t s  and s t u d e n t  nurses .  

- .T ra inees  w i l l  g a in  an understanding of t h e  
app rop r i a t enes s  of i n t e r p e r s o n a l  s k i l l s  t r a i n i n g  
f o r  nu r se  educa tors .  

- Tra inees  w i l l  i n c r e a s e  t h e i r  unders tanding of  
h e l p f u l  i n t e r a c t i o n s .  

T ra in ing  

- ~ r a i n e e s  
Pandbook , 
; Tra in ing"  

read  and d i s c u s s  P a r t  I of t h e  
" In t roduc t ion  t o  I n t e r p e r s o n a l  

i n s t r u c t i o n a l  
S k i l l s  

- Tra inees  observe  two, ten-minute v ideo tape  
r eco rd ings  of two d i f f e r e n t  h e l p e r s  working wi th  
a  helpee.  The f i r s t  h e l p e r  responds wi th  low 
l e v e l s  of  Empathy, Respect and Genuineness followed 
by a ' s econd  h e l p e r  who responds a t  h igh  l e v e l s .  

- Tra inees  d i s c u s s  t h e i r  observa t ions  and r e a c t i o n s  
toward t h e  two s t y l e s  of i n t e r a c t i o n .  The t r a i n e r  
focuses  upon t h e  s i m i l a r i t i e s  and d i f f e r e n c e s  
between t h e  two s t y l e s .  The t r a i n e r  responds I 

f a c i l i t a t i v e l y  t o  t h e  t r a i n e e s '  r e a c t i o n s  tbward 
t h e  v ideo tape  record ings .  

- Tra inees  observe  and d i s c u s s  a t h i r d ,  ten-minute 
v ideo tape  r eco rd ing  i n  which t h e  he lpee  d i s c u s s e s  
he r  r e a c t i o n  t o  t h e  two d i f f e r e n t  s t y l e s  of 
i n t e r a c t i o n .  

Remarks 

- It i s  impor tan t  f o r  t h e  t r a i n e r  t o  s h a r e  h e r  
p o i n t  o f  view about i d e a s  expressed i n  t h e  
i n t r o d u c t o r y  handbook. 

9 / - 

- The t r a i n e r  models h igh  l e v e l s  o f  Empathy, ~ e s ~ e c t  
and Genuineness du r ing  group d i scuss ions .  D i f f e r e n t  

- p e r s p e c t i v e s  a r e  heard and accepted.  A s a f e  
envikonrnent which a l lows t r a i n e e s  t o  exp res s  and 
exp lo re  t h e i r  r e a c t i o n s  i s  e s s e n t i a l .  i 

D i 
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INTRODUCTION TOJHFES'ERSONAL S K I L L S  T R A I N I N G  

Responding with Accurate -Ernpathy, 

Respect and Genuineness 
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t 

\ ?% 



I. INTRODUCTION TO INTERPERSONAL"SKI&LS 
TRAINING FOR NURSE EDUCATORS 

\ i- 

Nurse Eddcators :  Two Kinds of Helpers  \ 
There  i s  l i t t l e  argument t h a t  n u r s i n g  i s  

c o n s i d e r e d  a "he lp ing"  p r o f e s s i o n .  L ike  c o u n s k l i n g ,  L 
s o c i a l  work a n d - c l i n i c a l  psychology,  n u r s i n g  i n v o l v e s  t r y i n g  

t o  do something t o  be h e l p f u l  t o  o t h e r  peop le .  On t h e  
* 

o t h e r  h a n d , . t e a c h i n g  i s  a l s o  c o n s i d e r e d  t o  be a "he lp ing"  

p r o f e s s i o n  - one i n  which t e a c h e r s  a r e  engaged i n  t a s k s  

which h e l p  o t h e r s  t o  l e a r n .  T h e r e f o r e ,  n u r s e  e d u c a t o r s  

f i n d  themselves  i n  t h e  r a t h e r  unique  po . s i t ion  of  simul- 

t a n e o u s l y  working a s  members o f  t w o  h e l p i n g  p r o f e s s i o n s .  

A s  a consequence t h e  n u r s e  e d u c a t o r ,  u n l i k e  o t h e r  h e l p e r s ,  
' T .  

must be concerned w i t h  two d i f f e r e n t  c l i e n t  groups:  - 
p a t i e n t s  apd s t u d e n t  n u r s e s .  P a t i e n t s  need e f f e c t i v e  helpers 

who p rov ide  them w i t h  h e a l t h - f a c i l i t a t i n g  s u p p o r t  and 

a s s i s t a n c e .  S tuden t  n u r s e s  need e n r i c h i n g  e d u c a t i o n a r  

ykper iences  t o  a s s i s t  them i n  becoming e f f e c t i v e  h e l p e r s .  

Nurse e d u c a t o r s  need t o  keep t h e  needs of  b o t h  of  t h e s e  

- c l i e n t  groups i n  mind a s  t h e y  o p e r a t e  i n  a h e l p i n g  c a p a c i t y .  
, 

What is  Helping? 

Helping i s  a word t h a t  i s  much used and much 

misunderstood.  However, it i s  c l e a r  t h a t  h e l p i n g  r e q u i r e s  

a t  l e a s t  two pe r sons  engaged i n  a g i v e  and t a k e  r e l a t i o n s h i p .  

The h e l p e r  i s  s e e n  a s  t h e  " g i v e r "  and t h e  h e l p e e  a s  t h e  

" rece i \ e r l ' .  I n  a h e l p i n g  r e l a t i o p s h i p ,  it i s  t h e  h e l p e r  

t h a t  under takes  t o  a c t  i n  a way which p r o v i d e s  f o r - a  

s e r v i c i n g  o f  t h e  h e j p e e ' s  needs. 

Mother "hglp&.-Susie t o  t i e  her s h o e l a c e .  F red ,  - ,* 
ye... 

t h e  Boy S%cout, "he lps"  e l d e r l y  M r s .  Zabar t o  c r o s s  t h e  street. 
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Dad "helps"  Bil- ly wi th  h i s  homework, I n  each of t h e s e  
b-- 

examples, t h e r e  i s  evidence t h a t  one person,  s e r v i n g  a s  

a he lp ing  person,  under takes  t h e  t a n g i b l e  s e r v i c i n g  of 

t h e  needs of ano the r .  Many of us  p lay  t h e s e  k inds  of 

he lp ing  r o l e s  throughout t h e  normal cou r se  of the 'day .  
, 

However, i n  a more c o n t e x t ,  

t h e  word "he lp ing"  has come t o  assume a  more s o p h i s t i c a t e d  

d e f i n i t i o n  - i n  which t h e  h e l p  provided i s  no t  a s ' o v e r t  

and a s  t a n g i b l e ,  b u t  i n  which, neve r the l e s s ,  t h e  he lpee  i s  

se rv i ced  i n  a  profound and a  l i f e - e n r i c h i n g  way. I n  t h e -  

p r o f e s s i o n a l  c o n t e x t s  of  nurs ing ,  t each ing ,  s o c i a l  work, 

e t  a l ,  t h e  concept of h e l p i n g  involves  behaving i n  a  way 

t h a t  c o n t r i b u t e s . t o  t h e  pe r sona l  growth of t h e  c l i e n t .  

That  sinmediately d i sa l l ows  t h e  pa ren t ing  - t ype  of behavior  

descr ibed  above, i n  which t h e  he lpe r  is s e e n  a s  "doing f o r " \  

t h e  helpee.  While such o f f e r s  of a s s i s t a n c e  a r e  a l s o  

humanly p r i zed  and i n t e r p e r s o n a l l y  u'alued, t h e  a r t  o f  

he lp ing  which i s  t h e  f acus  of t h i s  paper ,  w i l l  be t h a t  

concerned wi th  t h e  more p r o f e s s i o n a l  concept of t h e  a c t .  
-. 

I 
Nurses as Helpers 

One of t h e  primary func t ions  of t h e  nurse  .is 

t h a t  of he lpe r .  The nurse  i s  c a l l e d  upon t o  prov ide  h e l p  I 

i n  a  v a r i e t y  of d i f f e r e n t  con tex t s .  However, it i s  i n  

t h e  con tex t  of t h e  n u r s e ' s  i n t e r p e r s o n a l  r e l a t i o n s h i p  wi th  

t h e  p a t i e n t  upon which t h e  concept of "he lp ingn  i s  t o  be 

focused i n  t h i s  t r a i n i n g  program. 

Nurses l e a r n  how t o  o f f e r  and provide h e l p  t o  

p a t i e n t s  i n  c o u n t l e s s  ways. For example, t h e  n u r s e  l e a r n s  

how t o  prov ide  the p a t i e n t  wikh s&e, bas-k physics-l case. 

The nurse  a l s o  l e a r n s  a  number of s p e c i f i c  s k i l l s  - such 

a s  t h e . a d m i n i s t r a t i o n  'of medicat ion o r  how t o  c a r e  

f o r  a  p a t i e n t  wi th  a  l i f e - t h r e a t e n i n g  i l l n e s s .  
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A l l  of t h e s e  he lp ing  s k i l l s  i r e  developed wi th in  

t h e  b a s i c  pfograms p repa r ing  nurses .  However, t h e  nurse  

i s  a l s o  expectea  t o  f u n c t i o n  i n  an in te rpersong1  con tex t  

. and whi le  t h i s  i s  a  c l e a r  expec t a t i on  of nurs ing  performance, 
, e 

actua.1 t r a in ing :  f o r  t h i s  s k i l l  has  f r equen t ly  been absen t  

from many.programs. Only w i t h i n  t h e  most r e c e n t  p a s t  have 
i 

some nurs ing  programs inca rpo ra t ed  p r e c i s e  t r a i n i n g  i n  

i n t e r p e r s o n a l  s k i l l s .  More commonly, vague and s t e r eo typed  

phrases  such a s  "meet t h e  p a t i e n t s '  needs" and "he lp ing  is 

t o  care"  a r e  o f f e r e d  a s  g u i d e l i n e s  t o  nurses .  The a c t u a l  

s k i l l s  a r e  a p p a r e n t l y  expected t o  develop magical ly  through 

. t h e  educa t iona l  exper iences .  - 

, What i s  it t h a t  nurses  do, i n  t h e i r  i n t e r p e r s o n a l  

func t ion ing  w i t h  p a t i e n t s  which e f f e c t s  a  "hea l ing  process"?  

What i s , i t  about a nurse  t h a t  enables  a  p a t i e n t  t o  s ay  wi th  

a  dep th  of c o n v i c t i o n ,  "she r e a l l y  unders tands  how I f e e l " .  

What i s ' i t  t h a t  some n u r s e s  do ' t h a t  make p a t i e n t s  f e e l  

b e t t e r  - both i n  t h e  s e n s e  of phys i ca l  a s  w e l l  :s psycholbgica l  

hea l th?  

S t u d i e s  of %elper c h a r a c t e r i s t i c s  i n  'a number 

of h e a l t h  c a r e  s e t t i n g s  have shown t h a t  c e r t a i n  a t t i t u d e s  

and behaviors  a r e  uc l t imate ly  more c r i t i c a l  t o  he lp ing  than  

o t h e r s .  Car1,Rggers '  i d e n t i f i c a t i o n , o f  t h r e e  behaviors  

c r i t i c a l  t o  t h e  he lp ing  p roces s  has  many importarit i m p l i c a t i o n s  

'I, 
'for nurses .  Rogers has  long  professed  t h a t  u n l e s s  a high 

degree of p o s i t i v e  r ega rd  ( r e spec t ) ,  congruence (qenuineness)  , 
and. empathic unders tanding  e x i s t  between t h e  he l&r  and t h e  

helpee,  e f f e c t i v e  h e l p i n g  w i l 3  not occur.  How fat i l i ta t ively 

t h e  he lpe r  responds t o  t h e - h e l p e e  i s  an i n d i c a t i o n  o f  t h e  

e x t e n t  t o  which t h e s e  t h r e e  co re  cond i t i ons  e x i s t  w i t h i n  

t h e  r e l a t i o n s h i p .  



a 1966 United  Feature  Syndicate,  Inc. 
rn 

"HeZping i n v o l v e s  a t t e n d i n g  and respondii& 
a t t e n t i v e z y  t o  the.  h e l p e e  ' s  n e e d s .  " 

b 
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Nurses a s  Teachers  

. 
W e  have s a i d  e a r l i e r  i n  t h i s  t r a i n i n g  manual 

a 

t h a t  n u r s e  e d u c a t o r s  a r e  i n  t h e  unique  p o s i t i o n  o f  

hav ing  t o  f u l f i l l  t w o  major  t y p e s  o f  h e l p i n g  rples: In 

t h e  p r e v i o u s  s e c t i o n ,  w e  b r i e f l y  examined t h e  r o l e  of t h e  

n u r s e  a s  h e l p e r .  I n  t h i s  s e c t k n ,  w e  w i l l  examink t h e  

r o l e  of t h e  n u r s e  a s  a  t e a c h e r  - n o t  o n l y  a s  " h e l p e r "  t o  a  

t o t a l l y  d i f f e r e n t  c l i e n t  group - t h a t . o f  s t u d e n t  n u r s e s ,  

b u t  a l s o  as a  t r a i n e r  o f  s t u d e n t  n u r s e s  a s  e f f e c t i v e  h e l p e r s .  

It i s  i n  b o t h  o f  thdse ' complex  r o l e s  t h a t  t h e  n u r s e  e d u c a t o r  

m u s t , e f f e c t i v e l y  f u n c t i o n  - s e n s i t i v e 1 y " t u n e d  t o  t h e  needs  

of t h i s  p a r t i c u l a r  c l i e n t  group,  a s  w e l l  a s  p r o v i d i n g  t h e  

t r a i n i n g  and t h e  ro le-model ing  r e q u i r e d - t o  promote s t u d e n t  

s k i $  ' i n  t h e  a r t  of  he lp ing-  t h e  p a t i e n t .  

, 

A s  t h e  n u r s e  e d u k a t o r  examines a  class of - 

s t u d e n t  n u r s e s ,  he/she w i l l  d i s c o v e r  t h a t  how t h e  s t u d e n t  

e x p e r i e n c e s  t h e  n u r s h g  program h a s  a l o t  t o  d o  w i t h  how 

t h e  s t u d e n t  views h i m s e l f / h e r s e l f  a s  p e r s o n  and a l e a r n e r ;  .( 
T h e  s t u d e n t  has  chosen a  p r o f & s i o n ,  an  e x p r e s s i o n  of  an  

t 

i m p o r t a n t  l i f e  g o a l .  It fo l lows  t h a t  t h e  s t u d e n t ' s  self- 

concept  i s  l i n k e d  c l o s e l y  t o  h i s / h e r  a b i l i t y  t o  accompl ish  

and succeed i n  t h e  n u r s i n g  program. The e x p e r i e n c e s  t h a t  

t h e  s t u d e n t  n u r s e  h a s  d u r i n g  t h e  program w i l l  n o t  b e  t a k e n  - 
l i g h t l y .  , 

A s  much a s  w e  do  n o t  l i k e  t o  admit  it, some 

e x p e r i e n c e s  are h u r t f u l  f o r  s t u d e n t s .  When s t u d e n t s  a r e  

h u r t ,  t h e  conseqaences a r e . g r e a t  i n  terms o f  how t h e y  see 

themse lves  a s  peop le  ( lowered s e l f - e s t e e m )  and how t h e y  

f u n c t i o n  a s  l e a r n e r s  (dec reased  academic and c l i n i c a l  
- - - - - - - 

achievement) .  Converse ly ,  some e x p e r i e n c e s  a r e  r i c h  and 

constructive for st-ts. A s  a crcmseqnence, s t~ck!rn ts  

l e a r n  t h a t  t h e y  c a n ,  t h a t  t h e y  a r e  a b l e ,  t h a t  t h e y  are - 



persons  dese rv ing  of r e s p e c t ,  t h a t  t hey  have r i g h t s ,  

t h a t  t h e y  a r e  valued a s  .people .  What do t e a c h e r s  do t h a t  

h e l p  s t u d e n t s  t o  f e e l  b e t t e r  about  themselves a s  people  

and a s  l e a r n e r s ?  Research, summarized i n  Gazda, r e v e a l s  

s u b s t w a l  evidence t h a t  t h e  t e a c h e r ' s  l e v e l  of  i n t e r p e r s o n a l  

func t ion ing  has s i g n i f i c a n t  e f f e c t s  upon t h e  s t u d e n t  and 

t h e  l e a r n i n g  process .  How t h e  t e a c h e r  i n t e r a c t s  w i th  

s t u d e n t s  ha3 a  g r e a t  d e a l  t o  do wi th  he lp ing  and h u r t i n g .  

'HOW t h e  t e a c h e r  i n f e r a c t s  wi th  t h e  s t u d e n t s  c o n t r i b u t e s  

- g r e a t l y  t o  p o s i t i v e  and nega t ive  a t t i t u d e s  toward l e a r n i n g .  

United F e a t u r e  synd ica t e  ,.- Inc .  

1 "S tuden t s  a r e  HUMAIJ be ings .  " 1 





K W ,  DON'T 5MOKE, 
FRMT, SMILE A LOT; EAT 
SENSirBLq, Awl0 CA~ITIES ANP 
MARK 'IWR BALLOT CAREFULLY,.. 

y 1 9 6 9  United Feature Syndicate, Inc. 

/ - 

I 
4 

"Adv is ing  . . . i n b i b i t s  t h e  l earn ing  process". 
f 

\ ,-' 
\ 

On the other haad, some teachers wish to l$e helpful . 

to students but lack skill or know-how. Their interaction 

strategies are inconsistent w i t h  their goals. As a result, 

in spite of attempts tb interact facilitatively, their 

interactionrskills reveal a majority of directing and 
J - agvising and questioning behaviorsfLrather than facilitative 

behaviors. I n  other. words, in the absence of specific - - 

training in facilitative functioning, many teachers do not t 

have the understanding or the skills to iqteract facilitatively. - 



P o t e n t i a l  B e n e f i t s  of I n t e r p e r s o n a l  S k i l l s  T r a i n i n g  

. I n t e r p e r s o n a l  s k i l l  t r a i n i n g  w i l l  a s s i s t  n u r s e  

e d u c a t o r s  t o  grow i n  t h e i r  a b i l i t y  t o  i d e n t i f y  more a c c u r a t e l y  

j u s t  how t h e y  a r e  a c t u a l l y  i n t e r a c t i n g  w i t h  t h e i r  s t u d e n t s ,  

T r a i n i n g  w i l l  a l s o  a s s i s t  n u r s e  e d u c a t o r s  t o  i n c r e a s e  

t h e i r  i n t e r p e r s o n a l  e f f e c t i v e n e s s  d u r i n g  i n t e r a c t i o n s  w<th 

s t u d e n t  n u r s e s .  

,4 

However, t h e  p o t e n t i a l  b e n e f i t s  of  t r a i n i n g  ' 
f o r  n u r s i n g  f a c u l t y  a r e  more expansive .  Tha ,nurse  

t 
e d u c a t o r ' s  a b i l i t y  t o  f u n c t i o n  f a c i l i t a t i v e l y  w i l l  i n c r e a s e  

t h e  s t u d e n t  n u r s e ' s  self-esteem and promote s p e c i f i c  

l e a r n i n g  outcomes. I n  a d d i t i o n ,  t h e  s t u d e n t s '  a c q u i s i t i o n  

o f  i n d e r p e r s o n a l  ; k i l l s  w i l l  b e  enhanced s i g n i f i c a n t l y .  

Modeling ( p r o v i d i n g  t h e  s t u d e n t  w i t h  an example f o r  
I 

i m i t a t i o n )  p l u s  e x p e r i e n t i a l  e f f e c t s  ( t h e  s t u d e n t  

e x p e r i e n c e s  t h e  c o n s t r u c t i v e  p e r s o n a l  e f f e c t s  o f  f a c i l i t a t i v e  

f u n c t i o n i n g  f i r s t  hand) w i l l  i n c r e a s e  d r a m a t i c a l l y  t h e  

s t u d e n t ' s  development o f  i n t e r p e r s o n a l  s k i l l s  which w i l l  - 
r e a l l y  make a  d i f f e r e n c e  when s t u d e n t  n u r s e s  i n t e r a c t  w i t h  

p a t i e n t s .  

1 

I n t e r p e r s o n a l  s k ' l l  t r a i n i n g  f o r  n u r s i n g  e d u c a t o r s  
k. has  impor tan t  b e n e f i t s ' f o r  p  \ t i e n t s  and s t u d e n t  n u r s e s  p l u s  

t h e  more p e r s o n a l  b e n e l i t s 2 l e a r n i n g  s k i l l s  t h a t  f a c i l i t a t e  - ;.; 
l i v i n g  e f f e c t i v e l y  w i t h  o n e ' s  s e l f  and o t h e r s .  

L 

! t 



An Overview of the Interpersonal Skills y rain in^ Program 

e, 

The t'rainihg program will focus on the 

--b acguisition of the interpersonal skills of Empathy, 
Respect and Genuineness. Within a group setting, the $en 

training sessions will -follow a series of step-by-step( 
L 

reinforcement exercises. A brief outline of the training 

program follows: 

SESSION I Introduction and discussion of two 
interaction styles. 

SESSION II Perceiving the affective component in 
? helpee statements. 

SESSION I11 Perceiving the content component in 
helpee Statements. 

SESSION IV Rating responses for Empathy. 

SESSION V Practice in empathic sharing and responding. 

SESSION VI Formulating empathic responses and 
identifying appropriate themes for self- 
disclosure. 

SESSION VII Practice in empathic interactions. 
v 

SESSION VIII Practice in empathic interactions. 

SESSION IX Rating responses for Respect and Genuineness. 

SQSSION X Practice in responding with Empathy, Respect, 
and Genuineness. 



\ 
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SESS-ION I1 Perceiving the Affective ~okt~onent in 

Helpee Statements - % 

0 
, - 

Objectives 

-' - Trainees will gain skill in identifying the surface 
feeling in' written communication. 

- Trainees will use a "crude" coding system to 
rate responses. 4 

> 

Training ' 

- Trainer and trainees discuss their reactions to 
Session I. Session I1 is outlined by the trainer. 

- Trainees work in small groups, preferably trios, 
on the worksheet, "Exercise in the ~iscrimination 
of Feelings". Trainees share and discuss their 
choices in the large group. 

- Trainees work in pairs on the exercise, "Perceiving 
Feelings". Their formulations are shared in the 
large group. Trainees use the following three-point 
coding system to rate the affective components 
identified 'by each other in the helpee statements. 

Level 1 - Feeling identified is6not close to a- 
surface feeling for the statement. 

Level 2 - Feeling identified is close to a surface 
feeling for the, statement. 

Level 3 - Feeling identified is a surface feeling 
for the statement. 

The trainer offers ratings with explanations when 
appropriate. 

Remarks 

- It is important that the initial group sharing 
allow trainees ample opportunity for expressing 
concerns and exploring their'reactions to the training. 
The trainer is also afforded an opportunity to 
model high levels of facilitative skills. D 

- Much of the training will occur in small groups. The 
small group work sets the stage for future dyad 
and trio practice sessions. 

- The traingr models acceptance of the trainees' - 

discriminations qqing the group sharing of formulations.. $ 

The trainer also &ares and explains her own A 

discriminations. t 



EXERCISE I N  THE DISCRIMINATION OF FEELINGS 

8 

Direc t ions :  C i r c l e  t h e  two or t h r e e  a d j e c t i v e s  which b e s t  
i d e n t i f y  t h e  speaker 's .  most obvious f e e l i n g s  

. i n  t h e  fo l lowing  statements:. 

Nurse educator  t o  nurse  e&cator :  

"These workshop s e s s i o n s  have r e a l l y  been g r e a t .  I 
enjoy my work s o  much more. I am t a l k i n g  more d i r e c t l y  
and s e r i o u s l y  t o  t h e  s tuden t s  now. Wow, t h e r e  i s  j u s t  
s o  much more meaning i n  my teach ing ."  

This  probably f e e l s  : 

a )  cau t ious  b )  s G P a t h e t i c  c )  e x c i t e d  d )  a l i v e  

e )  perplexed f )  good 

Student nurse  t o  nursk educator :  

"No ma t t e r  how hard I t r y ,  I j u s t  c a n ' t  concen t r a t e  on 
my s t u d i e s .  I s i t  down with  a l l  my books and nothing 
happens. I j u s t  d o n ' t  know what t o  do." 

  his person probably f e e l s :  
C 

a )  worried b )  s t r o n g  C )  u n c e r t a i n  

d )  depressed e) uncomfortable f) enraged 
\ .  

Student  nurse  t o  nurse  educator :  

"This p l ace  bugs me! The i n s t r u c t o r  i n  t h e  l a b  t e l l s  m e  
t o  g ive  an i n j e c t i o n  one way. Now t h a t  I ' m  i n  t h e  
c l i n i c a l  a r e a ,  you t e l l  m e  how t o  do it another  way." 

This  person probably f e e l s :  . 

d) laughed at el h u r t  f) annoyed 



4 .  Student  nu r se  t o  nu r se  educa tor :  

"Guess what! My e v a l u a t i o n  t h i s  term went b g t t e r  t h a n  
I e v e r  expected.  I always knew t h a t  I could  do w e l l  i n  
h u r s i n g .  I worked hard  and it r e a l l y  p a i d  o f f . "  

Th is  person probably  f e e l s :  

a )  , s k e p t i c a l  b) competent c )  s a t i s f i e d  d )  p a t i e n t  

e) vu lne rab l e  f )  t o l e r a n t  

5 .  Nurse educa to r  t o  nurse  educator :  

"Poor James. I should never  have ass igned  him t o  such 
a d i f f i c u l t  p a t i e n t .  The medicat ion e r r o r  is an i n d i c a t i o n  
of  j u s t  how overwhelmed James became i n  t h e  s i t u a t i o n ;  
I f e e l  s i c k . "  i 

4 

Thi s  person probably f e e l s :  

a )  a r r o g a n t  b )  m i se r ab l e  c )  u p s e t  . d )  lov ing  .. 

e') s p i t e f u l  f )  r e s p o n s i b l e  

6. S t a f f  nu r se  t o  nu r se  educa tor :  . 
"I 'vebeen working h e r e  f o r  f o u r  y e a r s  now. I t ' s  n o t  
t h a t  I d i s l i k e  it, b u t  t h i n q g o  on t h e  same f5,om day t o  
day,  week t o  week." 

Th is  pe rson  probably f e e l s :  

a )  r e l axed  b )  inadequate  c) u n f u l f i l l e d  d )  bored 

e)  ind ignan t  f )  listless 

7.  Nurse educa to r  t o  nu r se  educa tor :  

" I ' v e  f i n a l l y  m e t  a f e l l o w  who is genuine and lets  m e  
be  mysel f .  I can c a r e  about  him deep ly  and he  ca res -ahout  a 

m e  wi thou t  making himself  my p r o t e c t o r .  I t ' s  a good s o l i d  7- 
ir 

f e e l i n g .  -We've been t h i n k i n g  about  g e t t i n g  mar r ied . "  

Th is  person probably  f e e l s :  f 
a)  f o r g i v i n g  b)  a t  peace 

\ 
c )  sympathet ic  

d )  i n t e r e s t e d  e) c o n t e n t  f) loved 



Student nurse  t o  nurse  educator :  
t .  

"I d o n ' t  know what I ' m  doing *re. ' This cou r se  i s  j u s t  a " 
no t  what I hoped it would be. I t ' s  a waste of 9our  
t ime and mine f o r  m e  t o  be .ge re . "  % 

I 

This  person probably f e e l s  : r 
I 

a )  unloved b)  loa thed  c ) ,  , f r igh tened  -,. ., 

d )  u n s a t i s f i e d  e l  neglected f )  i t l q  f u t i l e  

Nurse educator  t o  nurse  educator :  
0 

"Why i s  t h e r e  always s o  much work? I can hard ly  brea the .  
There i s  no t i m e  t o  schedule  fun.  My family  a r e  beginning* 
t q  t h ink  t h a t  I a m  a boarder i n  my own home." 

This  person probably f e e l s :  

a )  -empty b )  r e s e n t f u l  c )  pu l l ed  t o  p i e c e s  

d )  scof fed  a t  e )  overbugdened f )  underest imated 

Student  nurse  t o  nurse  educator :  

"You asked m e  t o  be r e spons ib l e  f o r  t h e  group a c t i v i t y  
tomorrow wi th  t h e  p a t i e n t s ,  b u t 1  c a n V t , d o  it. I 
have done my planning b u t  t h e r e  i s  no way t h a t  I can 
a c t u a l l y  do it. p lease  g e t  somebody else. " 

a) .wor r i ed  b )  f r i gh t ened  c )  impat ien t  

d )  r e b e l l i o u s  e )  perplexed 'f ) overwhelmed 



d' 

PERCEIVING FEELINGS 

D i r e c t i o n s :  Work wi th  a  p a r t n e r  on t h i s  e x e r c i s e  and 
I d e c i d e  on a  one-word d e s c r i p t i o n  of t h e  

s u r f a c e  f e e l i n g  expressed  i n  each he lpee  
s t a t ement .  - 

Student  n u r s e  tcPhnurse educator :  
2 

"Why do w e  have t o  t a k e  a  course  i n  Eng l i sh  f o r  our  
n u r s i n g  diploma? I g e t  t h e  f e e l i n g  t h a t  t h e y  a r e  j u s t  
t r y i n g  t o  t o r t u r e  us  w i t h  t h e s e  u n r e l a t e d  c o u r s e s . "  

Surf ace f e e l i n g  : 

2.  Admin i s t r a to r  t o  n u r s e  educator :  

"I j u s t  had a  ve ry  unhappy s e s s i o n  w i t h  one of  our  
b e s t  s t u d e n t s .  S h e - i s  withdrawing from t h e  course .  
This  is  t r u l y  a  l o s s  f o r  u s . "  

' s u r f a c e  f e e l i n g :  

3 .  Student  n u r s e  t o  n u r s e  educator :  . 
'i - 

" F i n a n c i a l l y  t h i n g s  have been p r e t t y  rough. The c o s t  
of l i v i n g  keeps going up and I j u s t  d o n ' t  know how I 
can ever  make ends meet." 

.& -- Sur face  f e e l i n g :  

4 .  Newly graduated  n u r s e  t o  nurse  educa to r :  

"I c a n ' t b e l i e v e m y g o o d  f o r t u n e .  I j u s t g o t a  job  
one t h a t  I r e a l l y  wanted." 

i 

Surface  f e e l i n g :  
i 

- - 

5. Nurse educa to r  t o  nurse  educa to r :  
i 3 

-- 

"I 'm so mad a t  myself! I was s o  u p s e t  and t i r e d  and I 
blew up a t  one of my s t u d e n t s  f o r  no reason  a t  a l l .  
I know he f e l t  h u r t . "  

Surf ace  f e e l i n g :  



6 .  Secretary t o  nurse educator: 

"ITrn,so f a r  behind today. I don't know how I am . 
ever goin? t o  f i n i s h  a l l  t h i s  work by 4:30.  On top 
of everything e l s e ,  our other secretary jus t  went 
home s i c k . "  

Surface f ee l ing:  



SESSION I11 Perce iv ing  t h e  Content component i n  
Helpee Statements 

Objec t ives  

- Tra inees  w i l l  ga in  s k i l l  i n  i d e n t i f y i n g  t h e  main 
con ten t  i n  w r i t t e n  communication. 

- Tra inees  w i l l  use  a  "crude" coding system t o  
rate responses .  

'9, -.-. 

Tra in ing  i*b 

- Tra ine r  and t r a i n e e s  d i s c u s s  t h e i r  r e a c t i o n s  t o  
Sess ion 11. The sha r ing  o f  problems, concerns and 
o t h e r  h i g h l i g h t s  i s  encouraged. The t r a i n e r  responds 
f a c i l i t a t i v e l y  t o  t h e  t r a i n e e s  and sha re s  he r  own 
r e a c t i o n s  t o  t h e  group t r a i n i n g .  Sess ion  I11 i s  
ou t  l i ned .  

- 

- Tra inees  work i n  t r i o s  on t h e  paper and p e n c i l  
worksheet,  "Exerc i se  i n  t h e  Discr imina t ion  of  
Content".  The i r  s e l e c t i o n s  a r e  shared i n  t h e  l a r g e  
group. Tra inees  use  t h e  fol lowing three-pd"int 
coding system t o  r a t e  t h e i r  s e l e c t i o n s .  - 

Level 1 - < o n t e n t  i d e n t i f i e d  is  no t  c l o s e  t o  - 
r e f l e c t i n g  what t h e  person is  saying.  

Level 2 - Content i d e n t i f i e d  i s  c l o s e  t o - r e f l e c t i n g  
what t h e  person is  saying.  

v e l  3 - .Content  i d e n t i f i e d  i s  a good r e f l e c t i o n  
of what t h e  person is  saying.  

- The e x e r c i s e ,  "Perceiving Content" i s  d i s t r i b u t e d  
f o r  home completion. 

Remarks 
. - 

- The i n i t i a l  group sha r ing  is  an important  a spec t  
of each t r a i n i n g  sess ion .  I s sues  and concerns a r e  
sometimes expressed.which must be  d e a l t  w i th  before  
formal t r a i n i n g  can continue.  

- The t r a i n e r  accep t s  t h e  responses and ana lyses  
made by t r a i n e e s  and, a t  t h e  same t i m e ,  s h a r e s  and 
exp la ins  her  own when appropr ia te .  I n  t h i s  regard ,  , 
a  d e l i c a t e  balance e x i s t s  because t h e  development 

, of t h e  t r a i n e e s '  exp Io ra t ion  and autonomy can be 
i n h i b i t e d  by too much t r a i n e r  shar ixq .  bn the o t h e r  T 

hand, t r a i n i n g  ga ins  can be diminished if t h e  
t r a i n e r  sha re s  t o o  l i t t l e ,  f 

i 
j 
: 



Direc t ions :  These are t h e  same s ta tgments  as i n  a  previous  
e x e r c i s e ,  " ~ x e r c i s e  i n  t h e  Discr imina t ion  of 
Fee l ingsn .  This  t i m e ,  pircle t h e  s ta tement  

/ 

which b e s t  r e f l e c t s  what t h e  pergon i s  saying.  

/1 
1. Nurse educator  t o  nurse  educator :  

"These workshop s e s s i d n s  have r e a l l y  been g r e a t .  I 
enjoy my work so much more,. I am t a l k i n g  more d i r e c t l y  
and s e r i o u s l y  t o  t h e  s tuden t s  now. Wow, t h e r e  i s  j u s t  
s o  much more meaning i n  my teach ing ."  

You f e e l  a l i v e  and exc i t ed :  - - 

a) because t each ing  has s o  much t o  o f f e r  you now. 

b)  but  you a l s o  know t h a t  you have t o  be cau t ious .  

c )  because you always know t h a t  t h e r e  w i l l  be  workshops 
, t o  h e l p  you. 

d )  b e ~ a u s e ~ t e a c h i n g  i s  s o  much more meaningful now - 
f o r  you and f o r  t h e  s tuden t .  

2. S tudent  nurse  . t o  nurse  educator :  

"No matter how hard I t r y ,  I j u s t  c a n ' t  concen t r a t e  on 
my s t u d i e s .  I s i t  down with  a l l  my books - a  
happens. I j u s t  d o n ' t  know what t o  do." 

Right now you ' re  p r e t t y  worried:  
/ 

a) because your attemp&o &udy have Peen unsuccess fu l  .' 
How you w i l l  eve r  manage i s  a l l  s o  unce r t a in .  

b )  because you j u s t  can ' t -make yourse l f  s tudy  hard enough. 

C )  because you r e a l i z e  t h a t  t h e  work i s  beyond your - .  i 

c a p a b i l i t i e s  and you don't- know how to- cope-with i 

t h a t  r e a l i z a t i o n .  f 
- --- - - - -- 

d )  bu t  you a l s o  know t h a t  you must s tudy s u c c e s s f u l l y  
X I. 

i n  o rde r  t o  pas s  your course .  A 
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3! Student nurse t o  nurse  educator:  

- "This p lace  bugs me! The i n s t r u c t o r  i n  t h e  l a b  t e l l s  
me.,to give  an i n j e c t i o n  one way. Now t h a t  I ' m  i n  t h e  -?-, 
c l i n i c a l  area,. you t e l l  me how to' do it another  way." 

I i 

*You a r e  very angry: 

' 

a )  t h a t  t h e r e  i s  more than one c o r r e c t  method f o r  
g iving an i n j e c t i o n .  - 

-. 
b) \because i n s t r u c t o r s  a r e  making it more d i f f i c u l t  

f o r  you by teaching more than one method of giving 
e 

an i n j e c t i o n .  . I  

c )  t h a t  i n s t r u c t o r s  c a n ' t  g e t  toge ther  and teach  ju.st r 

one method-for g iv ing  i n j e c t i o n s .  .5: ,2, - 

d )  because t h e  i n s t r u c t o r s  a r e  un•’air< 

Student nurse t o  nurse educator:  

"Guess what! My evaluat ion t h i s  term went b e t t e r  
I ever expected. I always knew t h a t  I could do we 
i n  nursing.  I worked hard and i t . r e a l l y  paid  o f f . "  

So now you f e e l  competent and s a t i s f i e d :  

a )  because you showed yoursel f  a  t h i n g  o r  two. 
4 

b) because you d i d  b e t t e r  than t h e  o t h e r s  and t h a t  i s  
alw ? ys a  good f e e l i n g . .  

1 
c )  because you r e a l l y  pu t  your mind t o  it -and made th ings  - 

t u r n  o u t  well . ,  
t 
f 

d l  because you l i ved  up t o  your own expec+ations. . ,  
- .  e 

? 

- - - -  - - 

- pp - 



5 .  Nurse educator  t o  nurse .  educator : 

"Poor James. I should never have assigned him t o  such 
a d i f f i c u l t  p a t i e n t .  The medication e r r o r  i s  an i n d i c a t i o n  
of j u s t  how overwhelm~d James became i n  t h e  s ikua t ion .  
I f e e l  s i ck . "  

. * 
You're f e e l i n g  p r e t t y  miserable:  - 

k p o s i t i v e l y  and t r y  t o  s ee  t h a t  James and 
learned something from t h i s  i nc iden t .  

b )  th ink ing  t h a t  misjudging James a b i l i t y  has l ed  t o  a 
very unfor tuna te  occurrence f o r  James, t h e  p a t i e n t  
and your se l f .  4 

C )  b u t  you've r e a l l y  learned a goo4 lesson  and t h a t ' s  
what c o u n t s .  

J 
d )  because you goofed. 

6.- S t a f f  nurse  t o  nurse  educator:  

"I've been working he re  f o r  four  years  now. I t ' s  not  
* 

t h a t  I d i s l i k e  it, b u t  t h i n g s a g o  on t h e  same from day 
t o  day, week t o  week. 

L You' re bored: 
/ .. 

a )  and you'd l i k e  t o  ge t  i n t o  .something new. 

b) hecause t h e r e  d o e s n ' t  seem t o  be much t o  i n v e s t  
yoursel f  i n .  

C) because t h e  job i s  no longer perceived a s  chal lehging.  

d)  because you ' r e  i n  a rut. 



7. Nurse educator to nurse educator: 
I 

"I've finally met a fellow who is genuine and lets me 
be myself. * I can care about him deeply and he cgres 
about me without making himself my protector. It's . 
a good soled feeling. We"ve been thinking about 
getting married. 

Y.ou seem at peace and content: 

. a)  because there is a mutual caring without over- 
protectiveness. < 

? 

- b) because you've been wanting to get married for a 
+ long time. 

C )  because you've found a winner. 
- - - -  - - -- - 

d) because here is an honest non-possessive 
relationship. 

L, 8. Student nurse to nurse educator: 

"I don't know.what I'm doing here. This course is 9ust 
not what I hoped it would be. It's a waste of your time 
and mine for me to be here. " 

You feel that this is futile: 

a) but maybe you .should try once more. 

b) , because this course doesn't meet your specifications. 

c) and question why you would continue to spend time 
on a course which doesn't aome close to meeting 
your expectations, 

d) because it is certainly a complete waste for you 
and me to spend' time dn something which doesn't a appear relevant to you. 

I 



9 .  Nurse educator t o  nurse educator:  
- t  8 

"Why i s  t h e r e  always so  much work? I can hardly  breathe .  
There i s  no t ime t o  schedule fun. My family a r e  beginning 

i 

t o  th ink  t h a t  I am a  boarder i n  my own home." 
* 
? 
a: 

You f e e l  overburdened : P 

a )  bu t  you have no one t o  blame b u t  you r se l f .  You 
knew j u s t  what t o  expect when you accepted t h i s  
new pos i t i on .  

b )  being i n  t h e  middle of s o  many demands. 

c )  being t r e a t e d  a s  a  boarder i n  your own family.  

d )  being o v e ~ l o a d e d  by work t o  such a  degree  t h a t  t h e r e  
is  no t i m e  f o r  anything e l s e  i n  your l i f e .  

1 0 .  Student n u r s e L t o  nurse educator: 

"YOU asked m e  t o  be respohs ib le  f o r  t h e  group a c t i v i t y  
wi th  t h e  p a t i e n t s  tomorrow, b u t  I c a n ' t  do it. I have 
done my planning bu t  t h e r e  i s  no way t h a t  I can a c t u a l l y  
do it. Please  g e t  somebody e l s e . "  

You're s o r t  of a f r a i d :  3 1 - 
a) %hat the  p a t i e n t s  won't  respond t o  w u r  ideas  

p o s i t i v e l y .  

b )  because you might f a i l .  

c) but  you must r e a l i z e  t h a t  t h e  Course ob jec t ives  
r equ i r e  t h a t  you assume t h i s  r e s p o n s i b i l i t y .  

t 
a <- 

d )  t o  accept  t h i s  r e s p o n s i b i l i t y  - it looks l i k e  i 
more than you can handle. 



Directions: Work with a part-rEB.qn this exercise and 
complete thearespons& by adding an accurate 
description ofcthe content contained in the - 

helpee statements. 

1. Student .nurse to nurse educator: 

"Why do we have to take a course in English for our 
nursing diploma? I get the feeling that they are just 
trying to torture us with ~these"unre1ated courses." 

Response: You're really indignant 

2. Administrator to- nurse educator: 

"I just had a very unhappy session 
students. She is withdrawing from 
is truly a loss for us. " 

our best 
This 

with one of 
the course. 

Response: You're feeling sad 

- 
,=- 

. 
3. Student nurse to nurse educator: 

"Financially things have been pretty rough. The cost of 
living keeps going up - and I just don't know how I can 
ever make ends meet. " - -- - 

Respanse : You' re pretty worried -- - - :__ - - -- 



4 .  Newly graduated nurse  t o  nu r se . educa to r :  

" I  c a n ' t  b e l i e v e  my good fo r tune .  I j u s t  g o t  a job - 
one t h a t  I r e a l l y  wanted. . - -  

I~ Response: YOU ' re  very  exg i t ed  

5. Nurse educa tor  t o  nurse  educator :  

"I'm so  mad a t  myself! I was s o  upse t  and t i r e d  and I 
blew up a t  one of my s tuden t s  f o r  no reason a t  a l l . .  
I knew he f e l t  h u r t . "  

a 
Response: You're very  d i s t r e s s e d  

6.  Sec re t a ry  t o  nurse  educator :  ! 

"I 'm s o  f a r  behind today. I d o n ' t  know how ? am ever  
going t o  f i n i s h  a l l  my work by 4 :30  p.m. On t o p  of 
every th ing  e l s e ,  our  o t h e r  s e c r e t a r y  j u s t  went home 
s i c k .  " 

Response: You're f e e l i n g  overwhelmed 



SESSION IV. Responding Facilitatively - The ~mplications 
for Nurse Educators 

Objectives 

- Trainees will understand'the nature and appropriateness 
of interpersonal< skills training in the facilitative 
conditions of Empathy, Respect and Genuineness. 

5 - Trainees will explore their own feelihgs and 
perceptions of the facilitative response, 

- Trainer and trainees discuss their reactions to 
Session 111. Session IV is outlined. 

"- Trainees read and discuss Part I1,of the instructional 
handbook, "Interpersonal Skills Training Program". 
The trainer reiterates important points and draws 
the trainees' attention to specific sect4ons in 
the handbook -- "Perceiving and Responding with 
Empathy", "Helping You to Perceive and Respond with 

J Empathy", and "Scale 1 - A Scale for Nurse Educators, 
- Responding with Accurate Empathy". 
- Trainees are allowed sufficient time to discuss 
this material, especially its relevance to their 
present modes of responding during interactions ̂  

with students. 
P 

Remarks b 

- The original outline for this session includes the 
rating of a demonstration videotape on the Empathy 
scale: The outline is altered because the training 
group requires more time to discuss the material 
presented in the handbook, especially as the material 
relates to their past interactions with students. 
The trainer acknowledges their concerns fa ilitatively + + and provides additional information when appropriate. 
This discussion is particularly significant for 
trainees who are already members of helping - 
professions. 



INTERPERSONAL SKILLS TRAINING PROGRAM 

Responding with Accurate Empathy 

Respect and Genuineness 

MINI HANDBOOK ,..z 
Y 



INTERP-ERSONAL SKILLS T R A I N I N G  PROGRAMe 
I 

The I n t e r p e r s o n a l  S k i l l s  T ra in ing  Program w i l l  

focus  on t h e  f a c i l i t a t i v e  cond i t i ons  i d e n t i f i e d  by Rogers: 

accu ra t e  empathy, r e spec t  and genuineness.  The major 

focus  w i l l  be on only one of t h e  core  c o n d i t i o n s  i n  i n t e r -  

persona l  r e l a t i o n s h i p  - t h a t  of examining and enhancing 

l e v e l s  of empathic responses  t o  s tuden t s .  Because of t i m e  

c o n s t r a i n t s ,  two a d d i t i o n a l  cond i t i ons ,  r e s p e c t  and 

genuineness w i l l  r e c e i v e  less a t t e n t i o n .  

Empathy: When t h e  t e r m  empathy i s  used,  it means 

t h e  a b i l i t y  t o  a c c u r a t e l y  perce ive  what ano ther  person i s  , 

saying - and t h e  a b i l i t y  t o  communicate t o  t h a t  person t h a t  

you have heard and understood bo th  t h e  con ten t  and t h e  

s u r f a c e  f e e l i n g s  t h a t  a r e  being expressed.  I t  means " t h e  ' 
a b i l i t y  t o  pu t  yourse l f  i n  another  p e r s o n ' s  shoes" ,  and, 

what ' s  more, " t o  communicate t o  him t h a t  you have done so." 

, Empathy i s  t h e  working f o r c e  of any he lp ing  r e l a t i o n s h i p .  

It  i s  t h e  c o r e  cond i t i on  through which t h e  growth of  s e l f  
s d 

t a k e s  p lace .  When a t e a c h e r  responds wi th  high l e v e l s  of 

empathy, t h a t  t e a c h e r  i s  a b l e  to,communicate t o  t h e  s tuden t  

t h a t  he/she has  both  heard and understood what t h e  s tuden t  

has s a i d .  I n  e f f e c t ,  t h e  t eache r  communicates: 

" I  hear  what you a r e  saying:"  o r  

" I  can understand t h e  f e e l i n g s  you a r e  I 

express ing:"  o r  
* 

rC 

"I can f e e l  how it must f e e l  t o  be  i n  your - 
space" ". -7 

r t  



A t e a c h e r  responding wi th  low l e v e l s  of  empathy d o e s n ' t  

pe rce ive  what t h e  s t u d e n t  i s  say ing  o r  f e e l i n g .  Frequent ly ,  

t h a t  t e a c h e r  i s n ' t  f u l l y  l i s t e n i n g .  The t eache r  may no t  be 

g e t t i n g  t h e  s t u d e n t ' s  message: o r  he/she may be m i s -  

i n t e r p r e t i n g  what t h e  s t u d e n t  i s  saying.  More o f t e n  than  

n o t ,  t h e  low l e v e l  empathic t eache r  w i l l  g i v e  advice ,  moral ize ,  

preach,  o r  t e l l  t h e  s t u d e n t  what t o  do. The low l e v e l  

H empathic response  communicates t o  t h e  s t u d e n t  t h a t  "nobody 

unders tands  how I f e e l  "and t h e  impact i s  s u b t r a c t i v e  i n  t h e  

i n t e r p e r s o n a l  r e l a t i o n s h i p .  For t h e  nurse  educa tor ,  

t h e r e  i s  ano the r  a s p e c t  t o  cons ider .  An oppor tun i ty  

t o  be a  ' l i v i n g  example' of behavior which a  s t ~ d e n t  i s  

expected t o  l e a r n  and s k i l l f u l l y  use i s  l o s t .  
- 

e B 
High l e v e l  empathy i s  a d d i t i v e ;  it b u i l d s  i n  

t h e  human r e l a t i p n s h i p .  Low l e v e l  empathy i s  d e s t r u c t i v e ;  

it s u b t r a c t s  from t h e  human r e l a t i o n s h i p .  

i 
,The major g o a l s  of l e a r n i n g  t o  empa th i c&Ly  a r e :  

i 
a )  t o  h e l p  you grow i n  your -bb i l i t y  t o i g e t  a  1 

i more r e a l i s t i c  i d e a  o f - h o  you a c t u a l l y  respond t 
t o  o t h e r s  \ 

b )  t o  i n c r e a s e  your a b i l i t y  t o  respond w5@ accu ra t e  

empathy 

c)  t o  become a  source  of re inforcement  f o r  t h e  

s t u d e n t ' s  development of empathic s k i l l s .  

Th i s  means you w i l l  have-developed your own 

i n n e r  e a r  t o  hea r  your se l f  more accu ra t e ly .  T h i s  means 

t h a t  when a s t u d e n t  comes t o  you exp res s ing  a ' f e e l i n g ,  a 

concern,  a  d i f f i c u l t y ,  an anx ie ty ,  a  f e a r ,  you w i l l  be a b l e  

t o  respond i n  h e l p f u l  ways; i n  ways t h a t  make t h e  s tuden t  



f e e l  b e t t e r  about himself  a s  a person and a  . l e a r n e r ;  - i n  

ways t h a t  w i l l  t e l l , h i m ,  "I hea r  you and I unders tand."  

Th i s  means t h e  s t u d e n t  w i l l  exper ience  f i r s t  hand how it ' 
f e e l s  t o  be understood and w i l l  be provided wi th  a  model 

who ' l i v e s '  what i s  t a u g h t  ... i n c r e a s i n g  t h e  c r e d i b i l i t y  

of t h e  nu r s ing  program from t h e  s t u d e n t ' s  pe r spec t ive .  

175 BEEN NICE KNOldING 
WU, TOO, ROV .... HAVE A 
6000 TRIP HrnE.. 

C 

WHAT AN 
ACCOMPLISHMENT! 

FOR THE FIRST TIME- IN MY I 

@ 1 9 6 5  United Fea tu re  Syndicate ,  Inc .  

, ] "Rasponding w i t h  empa thy  ik v e r y  s a t i s f y i n g "  I 
[' Cg 



Respect:  High l e v e l s  of r e s p e c t  e s t a b l i s h  

t rust  i n  t h e  r e l a t i o n s h i p  between s tuden t  and t eache r .  

High l e v e l s  of respect communicate a  b e l i e f  i n  t h e  va lue  

a n d j p o t e n t i a l  o f  t h e  s t u d e n t ;  a ' p r i z i n g '  of  t h e  s t u d e n t  

an& what he/she says ;  a  wam'acceptance  and c a r i n g  df t h e  
2 

s t u d e n t .  Moreover, f e e l i n g s  of regard a r e  c l e a r l y  

communicated t o  t h e  s t u d e n t ,  " t h e  t eache r  r e a l l y  c a r e s  about 

me", i s  t h e  message conveyed by high l e v e l s  of r e s p e c t .  

I THE TUO MEN 13HO WORK 
rJIW HIM ARE NICE TO ME,mO.. I 

A W  SMILES LdHW I 
60 IN, M D  #&, " HI '! 

@ 1 9 6 8  United Fea tu re  ,Syndicate, Inc .  

"It f e s l s  g r e a t  to be regaadrd" 
t 



A teacher communicating low levels of respect 

is highly evaluative and.highly judgmental. The teacher 

frequently expresses dislike and disapproval; warmth is 

expressed selectively and oniy when the student is seen as 

"deserving". student is, 

*"She only likes me if ... The ,teacher is viewed by the 

C 
student as judgmental. 

Genuineness: The condition of genuineness . 

'is most basic to the relationship. The teacher communicating 

bigh levels of genuineness is seen as 'authentic'; 
d 
'congruent'; 'integrated'. This teacher is openly and 

honestly himself/herseld and therefore, becomes a ' real 
person' in relationships with students. An 'authentic' - 
teacher is aware of his/her attitudes and 'in touch' with 

his/her own feelings. Interactions are straightforward, 

uncomplicated and more fitting. $here is congruence between 

the teacher's expressions and feelings. High levels of 

genuineness may require the teacher to give negative 

feedback to the student. When negative feedback is ' 

necessary, the teacher tries 'to take out the hurt. , 

Genuineness is never used to hurt or,punish the student. 

=r. 

The absence o&~enuineness communicates an 
a 

artificiality. *The teacher operating at low levels of 
4' 

genuineness responds in a 'professional' manner that has a 

rehearsed quality. At even lower levels of &uineness the 

teacher expresses feelings defensively. This, in effect, 

punishes the student rather than using the reaction as a 

basis for potentially valuable inquiry into the relationship. 



The impactqof low level genuineness on students is, "Wow, ' 

what a-phony!" The teacher is considered 'condescending.'; 

'detached'; 'defensive'. 

- 

NEE0 THAT THUMB 

FROM NOW WEN YOOR 
KIND HAS PASSED ROM THE 
KEN€, THUMBS AND BWKETS 
rill& STILL BE ARWNP! 

- -- 

0 1965 United Featureesyndicate, Inc. . 
'b 

'WhiZe genu inenegs  i s  hard t o  
d e f i n e , .  i t s  absence  i s  h u r t f u l " .  A 



Perceiving and Responding with  Empathy 

The two main components i n  empathy t r a i n i n g  a r e  

perceiving ( o r  d i sc r imina t ing)  and responding (communicating). I 
Perceiving t h e  bkhavior of another means- t h a t  t h e  t eache r  2 

q .  

i s  ' tun ing  i n '  t o  t h e  s t u d e n t ' s  words and behavior. The 

t e a c h e r ' s  a b i l i t y  t o  respond accura te ly  depends 

considerable  ex t en t  upon t h e  a b i l i t y  t o  

b Responding wi th  ccu ra t e  empathy i s  a'ssessed 

on a 5-point s c a l e  (Carkhuff, 1 9 6 9 )  which moves from t h e  

of t h e  condi t ion  ( l e v e l  1) t o  i t s  f u l l  

P 

Level 1 : s-ubtractive ( i r r e l e v a n t ,  h u r t f u l )  . 3 

Level 2: su#ractive ( s u p e r f i c i a l  awareness) , 
;. Level- 3 : minimally f a c i l i t a t i v e  ( in terchangeable  . 

response) 4 

Level 4: a d d i t i v e  (adds new dimension) 

' Level 5: a d d i t i v e  (expression of deeper ,  under- 
l y ing  f e e l i n g s )  - f 

- 

3 

A t  low l e v e l s  of accura te  empathy, t h e  t eache r ' s  

. -lack of awareness and understanding i s  unmistakably c l e a r .  

Responses a r e  sub t r ac t ive  i n  t h a t  they do not a t t end  t o  

t h e  s t u d e n t ' s  i deas ,  express ions  o r  f e e l i n g s .  

F 3 - 

/ 
At f a c i l i t a t i v e  l e v e l s  of accura te  empathy,, 

t e message,. "I am with  youn,  is unmistakably c l e a r .  The 

t e a c h e r ' s  responses w i l l  f i t  p e r f e c t l y  o r  be in terchangeable  

- " A t  h i m  l e v e 3 ; s ~ e t , - - ~ - ~ f f e ~ - ~ ~ -  - - 

w i l l  be Additive; they w i l l  serve  t o  expand t h e  s t u d e n t ' s  * 
explora t ion  of h i s /her  i deas ,  opinions o r  f ee l ings .  

* 



A more detailed explanation of'each level 

f l  provides further :illustration. 
\ 

v 
r *, * * * * * * * * * * * * * * * ' *  

r" - % 7 - ? 

. i 

LEVEL I 

The teacher's response ignores the student's 
. feelings. 

The response is insensitive to the most obvious - 
. feelings. . - ,- 

The xesponse is irrezevan critic ; judgmental, 1 $ devaluing;' The response is hurtful; r'diculi - 
rejecting. 

U e a l i t y  . The response denies the studen 
The teacher dominates the conversation. 

> 

The effect is subtractive; one of - detracting 

significantly from the relationship. 

Example : 

T - Jane, why haven't you handed in your 
assignment? 

I '  
i 

J I don't know. 1 don'-t seem tose a l e  r, 

to concentrate. I've been having a 
really bad time. 

T - Look, don't give  me ,that. You ' re always 
full of excuses. .If you just put your 

- - 

mind to it and stop day-dreaming you'd 
get it done. -I t8 .s  no wonder yotr-are - - - 

- 

failing this course. 



LEVEL 2 

The t e a c h e r ' s  response shows a p a r t i a l  awareness of 3 
obvious f e e l i n g s ,  but denies s tudent  t h e  r i g h t  t o  f e e l  t h a t  f 

S 

way. 
The teacher  disal lows s tuden t ' s  f ee l ings .  
The t eacher  moralizes,  sermonizes. 

-The teacher  g ives  advice; t e l l s  t h e  s tudent  what t o  do. L ; 

The t eacher  t e l l s  t h e  s tudent  how he ( the  teacher)  
> f e e l s .  's 

The t eacher  asks s tup id  quest ions.  - -  , 

The teacher  asks f o r  more information. 
- 

The teacher  responds i n  a casual  o r  mechanical way. , 

Offers  c l i ches .  
The teacher  r e f l e c t s  content only,  ignoring s t u d e n t ' s  

f ee l ings  . 
The teacher  o f f e r s  a r a t i o n a l  excuse f o r  not h e l p h g .  . 

- 

The e f f e c t  i s  sub t rac t ive .  
Q 

I 

Example: + 

Jane,  why haven't  you handed i n  your 
assignment? *. i 

I don ' t  know. I dog ' t  seem t o  be a b l e  t o  
concentrate .  I ' v e  been having a r e a l l y  . 

4 
i 

time. - A 

Well, don ' t  f e e l  t o o  bad about it. You can 
hand it i n  tomorrow 

! 

You know i f  ydu wouldn't worry about t h e  
d e t a i l s  s o  much, you might have f in i shed  
t h e  assignment on time. 

Where do you seem t o  be having t rouble?  



LEVEL 3 

The teacher ' s .  response r e f l e c t s  t h e  s t u d e n t ' s  sur face  
f e e l i n y s  . 

The conten t  of t h e  response is  interchangeable  wi th  
t h e  obvious feelings/meaning expressed by t h e  s tudent  

'w The e f f e c t  i s  f a c i l i t a t i v e ;  one of sus t a in ing  
t h e  r e l a t i o n s h i p .  

'Example: B 

T - Jane ,  why haven ' t  you handed i n  your 
assignment? 

J - I d o n ' t  know. .I don ' t  seem t o  be a b l e  t o  
concent ra te .  I ' v e  been having a r e a l l y  
bad time. 

T - Things seem t o  be going wrong f o r  you and 
you a r e  having a tough-t ime c o n ~ e n ~ r a t i n g  
on your work. You geem p r e t t y  upset  about 
it. 



LEVEL 4 
- 

  he, teacher's response jdentif ies an underlying 
meaning not expressed by the student, but is clearly 
related to the student's statzments. 

The response identifies what the student meant 
but was unable .to say for himself. - 

The response enables the student to examine a 
new dimension of his expression. 

The effect is additive. 

Example : 

T - ~ane, Why haven't you handed in your 
assignment? 

J - I don't kno'w. I don't seem to be able 
to concentrate. I've been having a really 
bad time. 

T - ~hese assignments don't seem to have much 
meaning for you when your head is occupied 
with more pressing matters. 

LEVEL 5 

The teacher's response prabes at possible underlying 
feelings. 

The response attempts to disclose a feeling beneath 
the sur'face of-what the student is saying.. 

The response understands and communicates the 
"hidden message" which the student is sending. 

+ 

The effect is additive. 

Example : 

T - Jane, why haven't you handed in your 
assignment? 

J - I don't know. I don't seem to be able to 
concentrate. I 've bem--havhg it redly 
bad time. 

- 

T - It may be that you're feeIinigullfTab= 
leaving your child to go to school while 
he has been ill these last two weeks. 
Maybe that's related to the troubles you 
have been experiencing. 



7 
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Helping You t o  Perce ive  and Respond wi th  Empathy 

I n  t h i s  t r a i n i n g  program it i s  expected t h a t  you 

w i l l  master  t h e  a b i l i t y  t o  respond a t  t h e  ' i n t e r changeab le '  
- 

l e v e l  -- i n  'a genuine and n a t u r a l  way. That  means you wil.1 

be a b l e  t o  respond r e f l e c t i v e l y  i n  ways which communicate 

accu ra t e  unders tanding of t h e  s t u d e n t ' s  
3' " 2 <, 

H e r e  a r e  some g u i d e l i n e s  which may be h e l p f u l  

i n  g e t t i n g  you s t a r t e d :  

A .  Concentkate f i r s t  on ve rba l  behavior  

-- L i s t e n  t o  what t h e  s tuden t  i s  say ing  

t -- L i s t e n  f o r  tone  of vo ice ,  r a p i d i t y  
of  speech,  nuances of express ion .  

-- Try t o  i d e n t i f y  t h e  s u r f a c e  f e e l i n g  
being expressed.  

-- T r y  t o  i d e n t i f y  t h e  obvious c o n t e n t  o f  
t h e  s t u d e n t ' s  message. 

-- Try t o  formula te  a response  which r e f l e c t s  
back t o  t h e  s t u d e n t  t h e  obvious f e e l i n g  
and meaning of  h i s  s ta tement  -- a l e v e l  3 
response.  

-- P r a c t i c e  doing t h i s  many t i m e s , .  
i 

"Concentrate in tenseZy  on 
t h e  verbaZ and nonverbal -. f 

behavior .  " 



155 . 
B .  Conaentrate next  on 'non-verbal behavior 

-- Look a t  pos ture ;  placement of hands and f e e t .  4 

-- Watch f a c i a l  express ions  -- t i g h t e n i n g  o r  
r e l a x i n g  of muscles, mouth, eyes ,  forehead 
furrowing. 

-- Observe phys io log ica l  r e a c t i o n s  such a s  
f l u s h i n g  o r  p e r s p i r i n g ,  f a c i a l  t ics.  

-- Watch body responses .  

-- Observe eye con tac t .  

A s  you work i n  your p r a c t i c e  s e s s i o n s ,  t r y  - 
. t o  aremember t h e  fol lowing t 

a )  Concentra te  i n t e n s e l y  on v e r b a l  and non-verbal 
cues. 

J 

b)  Concentrate i n i t i a l l y  on responding a t  l e v e l < 3  
t o  t h e  conten t  and su r f ace  f e e l i n g .  

c )  P r a c t i e e  responses  which t r y  t o  cap tu re  t h e  
c r i t i c a l  meanings of t h e  s t u d e n t ' s  message. t 
Good r e f l e c t i v e  responses used r epea t ed ly  w i l l  
h e lp  i n  bu i ld ing  a good r e l a t i o n s h i p .  

d )  Formulate responses  i n  t h e  s t u d e n t ' s  language. 
U s e  t h e  language t h a t  t h e  s tuden t  i s  most l i k e l y  
t o  understand.  

4 e)  U s e  a  t one  of vo i ce  t h a t  i s  compatible w i t h  t h e  
s t u d e n t ' s  tone  of vo ice .  

f )  Concentrate on t h e  poss ib l e  hidden messages 
t h e  s tuden t  i s  sending.  

g )  ,Try t o  r e t a i n ' d a t a  from t h e  in terchange.  This  
may be of some use  i n  f u t u r e  responses.  

h )  Concentra te  on t h e  s t u d e n t ' s  r e p l y  t o  your 
response.  Th i s  w i l l  h e lp  you t o  e v a l u a t e  your 
e f f ec t ivenhss .  

i) Only a f t e r  a r e l a t i o n s h i p  has been e s t a b l i s h e d  
should you a t tempt  t o  inc rease  th-e level of 
your response t o  4 .  



Three Important Messages For Trainees  

1. I t  i s  s t rong ly  advised t h a t  you not  respond 
a t  l e v e l  5 u n t i l  you have " e a r n e n h e '  r i g h t "  
t o  do  so. Probing a t  underlying f e e l i n g s  can 
be very r i s k y  f o r  a  s tudent .  Unless t h e  
teacher  has b u i l t  a  Gealthy and e f f e c t i v e  * 

r e l a t i o n s h i p  wi th  t h e  s tudent  (which comes 
, about a f t e r  many l e v e l  3 responses over a  

long per iod of t i m e ) ,  and u n t i l  t h e  teacher  
has acquired a  l o t  of d a t a ,  s e n s i t i v i t y  and 
s k i l l ,  t h e  t e a c h e r w a d v i s e d  not  t o  t r y  t o  
respond a t  l e v e l  5. A m i s - f i r e d p r o b e  
( l e v e l  5 )  becomes a  l e v e l  2 response and i s  
s u b t r a c t i v e  i n  t h e  r e l a t i o n s h i p .  Moreover, 
i f  t h e r t e a c h e r  maintaims t h e  response a t  
l e v e l  3 throughgut t h e  r e l a t i o n s h i p ,  t h i s  
can be a  powerfully e f f e c t i v e  response. 

-- . ? 

__*_ . 
9 t -- 

2 .  Some t r a i n e e s  i n i t i a l l y  have d i f f i c u l t y  wi th  
. tbe c ~ ~ e ~ . - o f  responding r e f  l e o t i v e l y  . Their  , I 

-. ?-*oneern is-wat:-a verbatirq r e f  f e c t i o n  of a  - ,' 

s t u d e n t ' s  message would most l i k e l y  " t u r n  t h e  
s tudent  o f f " .  

Sh l ien  t e l l s  u s  t h a t  " r e f l e c t i o n  can be,  i n  
t h e  hands of an imi t a t i hg  novice,  a  d u l l ,  
wooden, machine-like response. On paper ,  it. 
o f t e n  looks p a r t i c u l a r l y  so .  Yet, it can 
a l s o  be a  profound, i n t ima te ,  empathically 
understanding response,  r equ i r ing  g r e a t  s k i l l  
and s e n s i t i v i t y  and in tense  involvement". ". 
k e r e i n  l ies t h e  d i f fe rence?  It  i s  no t  suggested 
t h a t  t h e  t eache r  repea t  back p r e c i s e l y  what 
t h e  s tudent  i s  saying i n  a  r o t e ,  mechanical 
manner. Rather,  t h e  teacher  w i l l :  

a )  l i s t e n  s e n s i t i v e l y  t o  t h e  f e e l i n g s  and 
message t h a t  i s  being conveyed, and - 

- ! 
b )  respond i n  a  way t h a t  accura te ly  r e f l e c t s  

those  feelizxgs and t h a k  message, and 1 
- j 

C )  do t h i s  genuinely,  with an absence of 
s t i f f n e s s  and a r t i f i c i a l i t y .  

4 
3 

I 
d 



. How does t h i s  come about? . It is understood 
t h a t  t h e  a c q u i s i t i o n  of a s k i l l  t akes  t h e  l ea rne r  

- 

through s e v e r a l  s t ages  of development. There 
i s  f i r s t  of a l l  t;he beginner,  o r  novice s t age ,  
where t h e  t r a i n e e \ t r i e s  out  t h e  sk i l , l s  f o r  t h e  
f i r s t  t i m e .  ~ a t u & @ l ~ ,  l i k e  s i t t i n g  behind t h e  
wheel of a c a r  f o r  "the f i r s t  d r i v i n g  lesson ,  , 
t h e  t r a i n e e ' s  ac t ions  a r e  s t i f f  and mechanical. - 

A s  t h e  t r a i n e e  increases  h i s  understanding and 
h i s  s k i l l s  begin t o  improve, he moves t o  an 
in termediate  l e v e l  of funct ioning.  Again, l i k e  
t h e  beginning d r i v e r ,  he, .may show t i m e s  .of 
g r e a t  performance a s  wel l  a s  t imes of awkwardness. 
H i s  performance i s  incons i s t en t  and sometimes 
shaky. b .  - 

A s  t h e  t r a i n e e  moves i n t o  t h e  advance6 s t age  of 
development, he w i l l  func t ion  more s m ~ o t h l y  and 
more n a t u r a l l y  and w i l l  perform s k i l l f u l l y  
mo,st of t h e  t i m e .  A t  t h i s  s t a g e ,  he has i n t eg ra t ed  
t h e  s k i l l  so  w e l l  t h a t  he begins t o  t ranscend 
t h e  t r a i n i n g  and begins t o  l i v e  it. A s  you 
r e f l e c t  on your dr iving.  behavior now, and compare 
it t ~ . y o u r  beginner l e v e l  of performance, you 
w i l l  begin t o  understand about t h e  progress ion 

. . . through t_he learn ing  s t ages ,  of kesponding 
. I  . - b l  empath&a$ly. 

2 &$- -. + 
+ - 2- - 

* 

* 1 
- /  - *  

3. It is  very d i f f i c u l t  f o r  some teachers  t o  
maintain a pos i t i on  of f a c i l i t a t o r  i n  a % ?  

t 
helping r e l a t i o n s h i p .  There i s  o f t e n  a g r e a t  ' 

temptat ion t o  l eap  i n  and t r y  t o  ' so lve '  t h e  
s t u d e n t ' s  d i f f i c u l t y  f o r  him. That type  of U 
i n t e rven t ion  i s  genera l ly  borne more ou t  of 3 

t h e  t e a c h e r ' s  need t o  be perceived a s  e f f e c t i v e .  
This can happen q u i t e  e a s i l y  -- t h e  workload 1 

f o r  t eache r s  i s  demanding; t h e  s t u d e n t ' s  concern 
so  acu te ;  an overwhelming f e e l i n g  a r i s e s ,  
" I ' v e  go t  t o 5 d o  something t o  he lp  t h i s  poor ' 
s o u l ,  r i g h t  now". 

1 
The f a c i l i t a t o r ' s  r o l e  i s  t o  p_r_ovide t h e  @Lieu 
i n  which t h e  s tudent  l ea rns  how t o  d e a l  wi th  
t h e  problem himself .  The f a c i l i t a t o r  he lps  -- 
b u t  p r imar i ly  by serving a s  a VeXTcle wklch 
increases  t h e  s t u d e n t ' s  own understanding and 
h i s  subsequent a b i l i t y  t o  d e a l  with h i s  own 
dilemma. 



Beware thenK of your own needs. When you see 
yourself dirscting, pushing, asking for more 
information, giving advice, interpreting and 
probing, try to find out why you seem to be 
manifesting the need to take the responsibility 
for getting the other person to work through 
his problem at your pace. . , 

The t r u e  f a c i t i t a t o r ,  aZZows t h e  

hetpee  t o  go a t  h i s  own pace. 

t 

What's more, t h e  t r u e  f a c i l i t a t o r  

a t tows  t h e  bat2  t o  remain i n  t h e  

hetpee  ' 8  c o u r t .  

I P i n a t t y ,  t h e .  t r u e  f a c i z i t a t o r  can 

1 main ta in  h i s  f eez ings  of  acceptance 

I and regard i n  t h e  dissonant  environment 

o f  t h e  heZpeers  unresoZved problems. 



3 tke following pages, individual 
c' scales empathy, respect and genuine 

are presented totillustrate the 5 levels of 

responding- for each conditibn. -Originally developed 

by Carkhuff, these scales have been modified to make 

them more meaningful Eor nurse educators. 



\ SC& 1 - A SCALE FOR NURSE EDUCATORS 
* " 

RESPOYDING WITH ACCURATE -THY , 

."flone of t h e  s t u d e n t 4  i n  my c l i n i c a l  
*group w i $ l  t a t k  t o  me. T5ey sesm t o  
d e l i g h t  i n  G r i n g  me. " 

' P 

.IGNORES STUDENT ' S FEELINGS : " i 

Insensitive to m s t  ,/ "Why don't you help me 
obvious feelings. / carry these films back 

+! ' to the library?" , 
A c 

s a t 9  topic away from - "The term is almost 
student's concern. over anyway. " 
.Irrelevant response. 

, Criticizes; is judgmental, "If you wouldn't dominate 
. '  hurtful, devaluing, the conversation, maybe 
3 ,ridiculing, rejecting, the students would be 
%onfronting Z %ore willing to talk to .- 

s >  
you." 

1 
/ ou did something 

. * to "Maybe provo 5~ e them." 
"Why do you always come 
to dme with your complaints?" 

* +  
"What you need is to be 
a little less sensitive 
and a lot more assertive." 

Challenges accuracy of "Are you sure you aren't 
studhnt's perceptions, making it worse than it 
denies studant's reality. really is?" 

Dominates' the conversation. 

E f f e c t :  t e a c h e r  ' 8  t a c k  of underatandCng 
i a  s o  compLata t h a t  r e l a t i o n a h t p  
i s  damegad. 



Nature of Response Examples of Response Leve 1 

SHOWS PARTIAL AWARENESS OF OBVIOUS FEELINGS: 

Denies s tudant  t h e  r i g h t  
t o  f e e l  t h a t  way. 

"Oh, don ' t  worry so  
much. I t ' s  nothing t o  
ge t  so  worked up about.  " 

"Don't f e e l  bad. Lots 
of s t u d e n t 3  have the  
same problem." , . 

Disallows s tudent ' s  
fee l ings .  

* 
"You j u s t  wait-& qe!e. ' 
One day soon the  same 
t h ing  w i l l  happen t o  one - 

of them. Then t h e y l & l  . . 
know how you f e e l . "  

MoraJizes, sermonizes. 

" I f  you would make a * * * .  

very s e c i a l  e f f o r t  t o  , ' .-2 

s e e  a out a t  c o f f e e  - - 
a C- 

* . 7  
t ime, they wohld taLk t o  
you. " 

- a  -4 

' I  - -.$- 
" I  know how t h a t  @ e l ~ .  ' 
I had the  same probleni .' 
when I f i r s t  s t a r t e d  t o  
teach hare. ~ t ' l u n c h  time, 4 
no one would t a l k  t o  me." 5 

~ i v &  advice; t e l l s  
s tudent  what t o  do. A 

-Tel l s  the s tudent  how 
he/she ( teacher)  f e e l s .  

"Where did thii a l l  happen?' . i 
"What could you do in order  ' . % 7 

t o  ge t  them t o  t a l k  with 
YOU?" .a 
"Oh, I ' m  sor ry  t o ' hea r  t h t t .  

3 
I hope thin?s ge t  be t t e r .  ? 

+ 1 .  
. . 

, $ 
"You wish someone y u l d  
converse with you. 

4 
3. 7 

i 
" (h 

3 
" I ' d  be glad t o  t a l k  t o  you . . ' * .  
about this when I have more 1 - . ii 

~ s k s  s tupid questions; 
asks f o r  .more inf onnation. 

Responds in casual  o r  
mechanical way. Offers 
c l iches .  \\ 
h t l e c t s  contant onl;5\, 
ignoring student ' s 
fee l ings  . . - ,> 
Offers r a t i ona l  excuse 
fo r  not helping. 

t i m e .  " 

a. 

Effect :  t o a c k o r  ' 8  incompLsta 
u n d o r e t a n d i n g  impedsa t h e  
r o t a t i o n a h i v .  L. 



- 
Level Nature of Response 

- 

Examples of Response 

ReFLeCTS BACK SURFACE FEELINGS: 

Includes content of "You're p r e t t y  angry a t  
s t uden t ' s  statements and t h e  way your classmates 
at tends t o  surf  ace t r e a t  you." 
fee l ings  . 

" I t ' s  very upse t t ing  when 
your classmates are so  
inconsiderate  of you." 

" I t ' s  i n f u r i a t i n g  when your 
classmates i n t en t iona l ly  
make you f e e l  unwelcome." 

EFFECT: communicates  t o  s t u d e n t  
t h a t  t e a c h e r  has heard 
what  s t u d e n t  l a  s a y i n g .  
Bui Lds t h o  re l a t i o n s k i p .  

-- 

1 

and communicates  t h o  k i d d o n  
massage o h i c h  t h o  s t u d o n t  

COKl!XINS ALL ELEMENTS OF LEVEL 3 AND: 
Z 
Adds a new meaning "Not only do they r e f r a i n  
(thought) which is re la ted  from speaking t o  you, they 
t o  s tuden t ' s  statement. appear t o  enjoy excluding 

you from the group. I t ' s  
r e a l l y  important f o r  you 
t o  be included and be one 
of t he  group." 

EFFECT: anabEes s t u d o n t  t o  s zamins  
a new dfkons ion  of h i s / h e r  

. s z p r e s s i o n .  

CONTAINS ALL ELEHENTS OF &ETEL 3 AND: G' &. 

Adds a  probe towards " I t ' s  r e a l l y  humiliating 
d isc los ing  the  s tudent ' s  t o  be s ingled  out  by your 
underlyicg feel ings.  classmates l s  a  not 

worthy 'of t h e i r  a t t en t ion .  
That r e a l l y  hurts .  " 



. 
Leve 1 

RESPONDING WITH RESPECT 

Nature of Response Examples of Response 

"None of the s t u d e n t 8  i n  my c 5 i n i c a Z  
group w i l l  t a l k  to me. They seem 
to d o t i g h t  ~ g n o r i n g  ma. " 

- - 
Ea51ici t  evideice of "Why do you always-bring 
re jec t ion .  your complaints t o  me? 

Figure it out  f o r  yourself ."  

Puts down ; s a r c a s t i c ,  ,"If you had something 
dameaning, devaluing. pos i t ive  t o  say,  maybe they 

wouldn't ignore you." 

"I'm a teacher ,  not a . 
counselor. I don ' t  have 
time t o  discuss your personal 
problems. " 

Teacher impresses h i s  "This is  what you should do 
ideas (values) on the t h e  next the. You t e l l  , 
student .  Te l l s  the tfrose s tudents  where t o  
s tudent  what would be ge t  o f f .  " 
' b e s t '  f o r  him. 

Teacher challenges "Oh, come on, It c a n ' t  be 
accuracy of student ' s t h a t  bad. They're r e a l l y  
perceptions. a very nice group of students.". 

Dominates conversation. "That happened t o  m e  l a s t  
Saturday a t  a conference. 
Let m e  t e l l  you about 
it .... " 



Level Nature of Response Examples of Response 
I 

SUBTLY C O ~ X C A T E S  NEGATIVE REGARD: 

"I'm r e a l l y  sorry  but I 
c a n ' t  t a l k  r i g h t  now. Talk 
t o  me l a t e r  about it. " 

Diverts  from what the  'Where d i d  a l l  t h i s  happen?" 
student is saying. 

Ftesponyas p r e  mechanical, "oh, t h a t ' s  too bad." 
casual  o r  passive; teacher 
withholds himself/herself " I t ' s  r e a l l y  samething the  
from involvement. way students can be so c rue l  

t o  one another. " 

"flve had t h a t  happen t o  
me before. " 

Declines t o  become "Please don l t . a sk  me t o  get  
involved as  a helper..  mixed up in t h i s .  I_'d l i k e  

t o  help you but I jus t  c a n ' t .  " 

Cormmvlicates r e spons ib i l i ty  "I want you t o  g e t  along" 
f o r  the  student.  with the  o ther  students."  

COMMUNICATES UNCOWDITIONAL REGARD: 

Teachar is  non-evaluative, 
encouraging student t o  
express s e l f  more fu l ly .  
An openness t o  involvaumnt 
is comunicated: 

1) oveYtly: teacher t e l l s  "That 's  hard t o  take.  Would 
the  student. '- you ca re  t o  say a l i t t l e  more 

about i t ?  
" I t S s  very upset t ing when 
your classmates a r e  so 
inconsiderate of you. Le t ' s  
talk about i t . "  

2 )  i nd i rec t ly :  respect  
is i m p l i e d  by l i s t en ing  
i n  a ?on-judgmental way. 
A commttmant t o  under- 
stand is  demonstrated 
by giving the student 
undivided a t tent ion.  
Response is very s imi la r  
t o  l e v e l  3 on Empathy - 
Scale. 

"You're p r e t t y  angry a t  the  
way your classmates t r ea ted  
you." 



Level: Sature  of Response Examples of Response 

Tspcher develops pos i t ive  
reqard ( r e c d n i z i n g  the- -, - student as a person of 
worth, capable of ac t ing 

, const ruct ively)  by, 
providing conditions t h a t  
w i l l  allow tke stuc?ent 
t o  reveal  s e l f .  

A c w m i t m q t  t o  become 
involved. is canrmunicated : 

1) directl.y : beacher " I t  upsets.  you :cry much 
t e l l s  s tudiy~t-he/she  i s  t h a t  the  students exclude 
wi l l ing  to W e  the you. You w a n t  t o  be a pqr t  
risk of helping. . of t h e  group. I ' d  l i k e  t o  

help. " 
LI 

2 )  i n d i r e e l y :  ar. "You're r e a l l y  angry a t  
additive% res'ponse, + your classmates f o r  
s imi la r  t o  l eve l  4 on purposefully leaving you out  
m a t h y  Scale,  indicates  of the  group. I t ' s  important 
invblvcment as  teacher t o  you to ,be  accepted by 
has 'gone beyond' t h e  the  group. 
interchazzgeable response,. 

COMMrmICXTZS TOSITntE REGARD: .. 
2 A 

Teacher comrrmnicates the " I t ' s  r e a l l y  humiliating 
FAghest l eve l  of respect  - to  be excluded -from 'she a 
when gennhe  and group. It 5ur t s  t o  see 
spontaneous. .Xa share t h i s  happening- t o  you. " 
tu l l  range o t  A i n g s  
with t..e student.  

TEE 3 A T I X G  OF X RESPONSE ON THE -9ESPECP , 
SCbtE .XAY 'ZCEIVE A DIFFERENT RATING ON 
THE ZZQATEN AND GENIIINE?JESS SCALZ. 



SCALE' 3 - A SCALE FOR NURSE EDUCATORS 

F3SPONDING WITH GENUINENESS 

Nature of Response Examples of Response Level 

rf80ne of the s tudents  i n  my oZinicaZ 
g r o u p  w i l t  to me. They seem 
to d e t i o h t  i n  i i nor ing  me. " 

OVERTLY COMMUNICATES ABSENCE OF GEMJINENESS: 

Teacher conmrunicates 
considerable incongruence 
between fee l ings  experienced 
and the verbal  and/or non- 
verbal  expressions. 

Defensive: teacher unaware "Now, now. I know t h a t  you 
of fee l ings .  don ' t  mean what you're saying." 

Deceitful: communicates "Well, I r a  c e r t a i n l y  i n t e ~ e s t e d  
fee l ings  t i a t  teacher is i n  hearing more about it. 
p la in ly  not experiencing. Non-verbal behavior: teacher 

d i a l s  phone. 

Punitive: teacher uses "You never have anything t o  
own fee l ings  t o  punish say. I t ' s  no wonder tha t  
the  student.  your classmates avoid you." 

Role-played: responds "As a teacher i n  t h i s  nursing 
according t o  perceived program, I assure you t h a t  
ro le .  I w i l l  do a l l  I can t o  help 

you. " 

"You must have had a d i f 5 i c u l t  
" day. I ' n  sure t h a t  things 

w i l l  be b e t t e r  tomorrow." I 



Nature of Response Examples of Response 

COMMUNICATES AN OPENNESS TO EXPRESSING GENUINENESS: 

T'he student's concern is "You're really angry at 
reflected with essential your classmates insensitivity 
honesty. No positive to you. You're wondering 

- cues of teacher's how I might be able to help." 
genuine feelings are 
offered. 

COMMUNICATES CONTROLLED EXPRESSION. OF GENUINENESS : 

The teacher's expressions "Being excluded from the 
are congruent with hisher group has caused you a great 
feelings although somewhat deal of hardship and anger. 
hesitant about expressing It's important for you to 
them fully. be a part of the group. It 

makes me feel very angry 
to hear that you have been 
treated in this way." 

COMMUNICATES GENUINENESS E'ULLY AND COMPLETELY: 

Teacher is spontaneous "You are very angry with 
and fully congruent. your classmates. They are 
Verbal and non-verbal humiliating you and I sense 
messages (positive or that you would like to punish 
negative) are congruent them. Th4.s upsets me. I 
with how teacher feels. would like to help you find 

other ways of dealing with 
the situation if you think 
this is possible." , 

UOTE: THE OF A RESPONSE ON THE GENUINENESS SCALE 
.WY RECEIVE A DEFERENT RATING ON THE EXPATBY A'TD 
AF.ES?ECT SCALE. 
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"Empathy, R e s p e c t ' a n d  Genuineness  a r e  v i t a l l y  
Zmportant 2ntera&<w s k t t b  . . . t++e-s&edd--- 
and used  a p p r o p r i a t e l y  from many t y p e s  o f  

r e s p o n s e s .  



SESSION V Rating Responses for Empathy . ,, l 

Objectives 

- Trainees will understand the five levels 
of responding on the coding schedule for 
Empathy. 

- Trainees will gain initial skill in rating 
responses for Empathy. 

Traininp 

- Trainer and trainees discuss their reactions 
to Session IV. Session V is outlined. 

- The ten-minute videotape demonstrating a A 

'high" level helper, shown previously in 
Session I, is viewed once again. Transcrip- 
of this interaction are distributed. Trainees 
work in pairs, rating the helper's responses 
on the Empathy scale. Ratings are shared 
and discussed in the large group., 

Remarks . , 

- It is important that the trainees share and 
discuss their ratings of the helper's responses 
in the videotaped interaction. The accuracy 
of their discriminations will be reflected 
in their future formulations of empathic 
responses. 

- At this stage of training, trainees may 
r"* exert considerable resistance toward acceptance 

of the empathic response. The trainer's 
ability to respond facilitatively is a critical 
factor at this time. 
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SESSION V I  P r a c t i c e  i n  Empathic Sharing and ~ e s p o n d i n g  

Objectives 

- Trainees w i l l  ga in  experience i n  t h e  i n t e r a c t i o n  
r o l e s  of  he lper  and helpee. 

- Trdinees w i l l  tape-record t h e i r  i n t e r a c t i o n s  i n  
t h e  r o l e s  of he lper  and helpee. 

- ~ r a h e e s  w i l l  ga in  s k i l l  i n  r a t i n g  w r i t t e n  responses 
f o r  t h e  l e v e l  of Empathy. 

Training 

- Af te r  t h e  i n i t i a l  group shar ing  of t h e i r  r e a c t i o n s  
t o  Session V,  Session V I  is  ou t l ined .  

- + T r i o s  a r e  formed i n  which one t r a i n e e  assumes t h e  
r o l e  of helpee and shares  his /her  f e e l i n g s  about 
t h e  t r a i n i n g .  Two t r a i n e e s  respond i n  t h e  h e l p e r ' s  
r o l e ,  a t tempting t o  formulate empathic responses.  
The i n t e r a c t i o n  i s  tape-recqrded. A t  t h e  end of  
t h e  i n t e r a c t i o n ,  t h e  t r a i n e e s  d i scus s  t h e  s e s s ion  
and t h e  responses,  p laying back t h e  t ape  if they  wish. 
Roles a r e  switched and t h e  shar ing  cont inues  u n t i l  
each t r a i n e e  has b e e n ' i n  t h e  he lpee ' s  r o l e .  

- Trainees m e e t  and d i scuss  t h e  i n i t i a l  recording 
sess ion  with  s p e c i a l  emphasis on ind iv idua l  f ee l ings .  
The tapes  a r e  no t  shared unless  a s p e c i f i c  request  
is  made by a t r i o  t o  do so. 

- Trainees  w r i t e  responses t o  t h e  "Perceiving Contenttt  
worksheet on t h e  board. Trainees s e l e c t  responses 
t h a t  most accu ra t e ly  perce ive  t h e  conten t  i n  t h e  
he lpee ' s  s ta tements .  Emphasis i s  placed on formulating 
good l e v e l  3 .0  r6sponses. 

- Trainees work i n  t r i o s  and complete t h e  worksheet, 
"Perceiving mpathy" .  The t r a i n e ~  c i r c u l a t e s  among 
t h e  groups t o  d i scus s  and c l a r i f y  concerns t h a t  
t r a i n e e s  experience dur ing  the  exerc i se .  

- The booklet ,  "Self-Disclosure f o r  Trainees:  A Search 
- f o r  Themes" i s  d i s t r i b u t e d  f o r  home completion p r i o r  
- t o  t h e  next sess ion ,  Trainees  a l s o  r ece ive  handouts 

e n t i t l e d ,  "Vocabulary of Affecfiive Adject ives"  and 
"Communication Leads". 

Remarks 

- An opportuni ty  is provided f o r  trainees t o  p r a c t i c e  
l i v e  respcinding and t o  become f a h i l i a r  wi th  t h e  t ap ing  
of t h e i r  i n t e r a c t i o n s  i n  a r e l a t i v e l y  non-threatening 
environment, 

- The r e s p o n s i b i l i t y  of t h e  t r a i n e r  t o  model t h e  
f a c i l i t a t i v e  s k i l l s  is  i n  con;flict wi th  her r e s p o n s i b i l i t y  
t o  provide eva lua t ive  feedback t o  t r a i n e e s .  The t r a i n e r  
reduces her  eva lua t ive  funct ion by encouraging t h e  $ 
t r a i n e e s  t o  provide each o the r  wi th  feedback. 

7 
i 
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PERCEIVING 'ENPATHY 

In this pencil and paper task, you are asked to code a 

number of helper responses to several different helpee 

statements. 

Using Scale 1, Responding with Accurate Empathy as a guide, 

rate each response, remembering that a level 3-response 

normally contains elements of reflection of content - and 

surface feeling. 

Complete Helpee Situation $1 first and check your responses 

with the answer key on the last page of the exercises. I t .. 
Before going on to Situation #2, make sure you understand 

the reasons behind any discrepancy between your ratinq and 

the one on the answer key. Then go on to complete the 

exercises. 



I 

. HELPEE SITUATIO~ , I # I 

i .  
. . 

Student nurse to nurse educator:  
' 

. , 

I 've been looking •’&ward tg t h e  grad dinner  and 
" 

dance ever s i n c e  I was i n  f i r s t  year ,  and now it looks l i k e  
I won't be.  a b l e  t o  go. It b o i l s  down t o  a lack .of money,' 
s ince  t h e r e  i s  no way I can a f fo rd  t h e  admission and a ha l f  

. decent d ress .  < 

1: How Unfortunate.  Maybe you could borrow money 
from somebody. 

5 

.2. You're f e e l i n g  p r e t t y  downhearted because t h e  
money p ~ o b l e m  might cause you t o  m i s s  t h e  grad 
d inner  and dance. 

I ) 

3 .  I ' m  sorry._ T h e  grad dinner  and dance meant a 
- l o t  t o  you. 

' 4 .  Is t h e r e  some way I could he lp  you a f f o r d  t h i s ?  
Are you working? 

5, I know .howLyou f e e l .  

6. A part- t ime job would probably provide enough 
mpney f o r  youp needs. 

7. You a r e  disappointed because you c a n ' t  a f fo rd  
t o  go €a t h e  g rad  d inner  and dance. You have 
always be l ieved t h a t  somehow you would manage 
t o  g e t  t h e r e  bu t  now t h e  s i t u a t i o n  looks q u i t e  
hopeless.  

I 

8 .  - What happened. t o  a l l  t h e  m ~ n e ~ = ~ o u  made l a s t  summer? 
t 

9>. I t ' s  very humil ia t ing  t o  be t h e  only person who 
c a n ' t  a t t e n d  t h e  grad dinner  and dance. You 
even f e a r  t h a t  t h i s  w i l l  r e s u l t  i n  classmates 
.os t r ac iz ing  jlou 'from t h e  group. . 

10. It serves you r i g h t !  G 0 i n g . t ~  Hawaii a t  spr ing  
break  wa'sn't such a smart idea.  .- ' - 3  

" 

- 11. ~t i s  u p s a t &  t6 f l i i n i  you-s-mis~-~he-~=i&~ - 4 'p- 
d,inner and dance because you don't  hdire enough 
5imiey- €o-gOT - - -  - -  - -  ---- 

- 
12- Don't .you have a f r i e n d  )rho could lend you enough 

money u n t i l  you f i n d  work and ea rn  enough t o  pay 
her back? I _ , - * - 

I 

0 ,  t 
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HELPEE SITUAT_ION # 2  

Student  nurse  t o  nurse  educator :  

I g e t  s o  angry1 Each t eache r  wants m e  t o  spenq 
a l l  my t i m e  on her course.  They f o r g e t  t h a t  I have a - 

of courses ,  and a whole bunch of assignments,  whole bunch 
and a whole bunch of exams. I ' m  no t  a robot  - I ' m  a person! 

Oh, it c a n ' t  pos s ib ly  be t h a t  bad. You're - ,  

exaggerat ing.  % 

You a r e  mad1 The expec t a t i ons  of  each t eache r  
seems extremely u n r e a l i s t i c  t o  you. 

Not t o  worry! You're g e t t i n g  yourse l f  s o  upse t .  
You've g o t  t o  r e l a x .  

You're f u r i o u s l  You expect  yourse l f  t o  o b t a i n  good 
grades  but  t h e  overwhelming cou r se  demands a r e  
t h rea t en ing  your a b i l i t y  $0 m e e t  t h e s e  expec ta t ions .  

You have a l o t  of  concerns.  Can you poss ib ly  
come back tomorrow when I have t i m e  t o  d i s c u s s  
them? 

You're s o  angry t h a t  you could explode! Only 
a machine could m e e t  t h e  unreasonable denlands 
t h a t  t e a c h e r s  expect  of  you. 

J u s t  be  thankfu l  t h a t  t h e  course  i s  almost  over.  

You're f e e l i n g  kind of f r i gh t ened  t h a t  you might 
no t  measure up t o  a l l  t h e  expec ta t ions .  The 
p o s s i b i l i t y  of f a i l i n g  i s  very  real t o  you. 

You want t h e  t e a c h e r s  t o  be m o r e  r easonable  about 
how much they can expect  from one person.  

You're enraged t h a t  t eache r s  can be s o  unreasonable 
about how much they  can expect  from one person. 
I n  p a r t i c u l a r ,  I ' d  b e t t e r  hear  your message very  
c l e a r l y  because you are e s p e c i a l l y  upse t  about 
t h e  expec t a t i ons  i n  my course .  

- -- - - - - -- - 

Look, you decided t o  become a nurse .  Now you 
have discovered that-it-rixrxdxes a q h a r u m r k +  

You're very angry. The p re s su re s  c r ea t ed  by a l l  
t h e  t e a c h e r ' s  demands are s o  g r e a t  t h a t  your family  
l i f e  has  begun t o  s u f f e r .  



HELPEE SITUATION # 3 - - - # - * 

Student nurse to nurse.,ed&ator:. 

- "I just hate to go home on weekends. My parents 
beg me to come,' bat there is so much fighting, especially 
after my father starts to dtink. It's always so uncomfortable 
at home.". - ,  

25. Perhaps ybur father should attend Alcoholic ' s 
Anonymous. It might be helpful. . . 

- > 26. Oh, for heaven's sake, stop complaining.  he^- 
love you. What more - can you expect? 

1 27. It's hard to cope with the constant fighting in 
9 your home, yet you don't know what you can do - 

a50u t it . 
28. Why do you think there is so much fighting? 

* 

29. You really despise going home because you feel 
+_- so distressed as a result of all the fighting. 

ou do something which provokes your father 3 0 .  bIaybe + 
to drin 

31. You feel obliged to go home but the constant 
fighting is getting increasingly difficult for you. - 

You are caught in a conflict. 9 

32. It's upsetting to spend your weekends with your 
family where the fighting creates such uncomfortable 
tension for you. 

You are feeling angry and guilty about all the 
fighting in your home. You may be thinking that 
somehow you are responsible for what is happening. 

It's dissatisfying to go home to such conflict. 

You hate going home to an atmosphere filled with 
harsh words and tension. You'd just l5ke to 
feel that you coard go home aneenjoy lzhcwekerrds 
with your parents in peace and mutual caring for 
one anether. - -  -- -- 

I'm sure that it will be better this weekend. 



ANSWER KEY 
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A SEARCH FOR THEMES 

'. 
M 

- I n  p r a c t i c e  sess ions  you, a s  a  t r a i n e e ,  w i l l  a c t  

a s  both 'a hklper  and a helpee.  When you a r e  t h e  helpee,  
L 

what ~ h o u l d ' , ~ o u  t a l k  about? There a r e  two genera l  . 

. p o s s i b i l i t i e s :  6 

a) you can ro le-p lay ,  that i h ~  , pretend t o  have 
c e r t a i n  problems, o r  

b )  you can d i scuss  your own r e a l  problems. a 

Role-playing, while  n o t  easy ,  i s  s t i l l  less personal ly  

demanding than  d i scuss ing  your own problems i n  p r a c t i c e  

sess ions .  Some ro le-p laying  might be u s e f u l  a t  t h e  beginning 

of t h e  t r a i n i n g  process  s i n c e  it i s  less th rea ten ing  and - < a  
allows you t o  ease  yourse l f  i n t o  t h e  r o l e  of helpee.  

Ult imately,  it may be more h e l p f u l  t o  use t h e  t r a i n i n g  process  
4, 

t o  look a t  r e a l  problems i n  your l i f e ,  e s p e c i a l l y  problems 

o r  c h a r a c t e r i s t i c s  of in te rpe r sona l  s t y l e  which might i n  3 r f e r e  

wi th  your e f f e c t i v e n e s s  a s  a teacher .  For example, i f  you 
w 

f i n d  it r e a l l y  d i f f i c u l t  t o  a s s e r t  y o u r s e l f ,  then you may wish 
Q 

t o  examine t h i s  behavior ,  e s p e c i a l l y  i t s  relevance t o  your 

p o s i t i o n  a s . a  teacher  i n  - a nursing program. By dea l ing  with 

r e a l  problems, you w i l l  experience more i n t i m a t e l y  how it ++ 

f e e l s  when someone empathizes with you. 

However, i f  you do choose t o  d e a l  wi th  your own - 
problems dur ing  p r a c t i c e  s&sions ,  it is  impdrtant t h a t  you 

choose wisely what you a r e  prepared t o  d i scuss .  Without 

iud ic ious  choice,  you might f&dpyourself  -- - t a l k i n g  - about - -- - -- 

s u p e r f i c i a l  concerns,  d r  t a l k i n g  about th ings  you had no . 

7 i p t e n t i o n  o f  reveaIf  ng . This  + - c ~ s - n n ~ t r i n s  'a l i s t  oi 



17 t o p i c s  which may serve  a s  suggest ions o E  pcs$-ible - 

problem a reas .  The l i s t  i s  not  exhaust ive.  The l i s t  may 

se rve  a s  a b a s i s  f o r  helping you t o  i d e n t i f y  problems which 

a r e  r e l e v a n t  t o  your own personal  needs, and which a r e  

n e i t h e r  t o o  s u p e r f i c i a l  nor t o o  s e n s i t i v e .  
1 

ri 

+ 

A s  you b u i l d  r appor t  with your  fe l low t r a i n e e s  and 
7 

, 

r e a m - t o  t r u s t  one another  more deeply (and t r u s t  one : 

ano the r ' s  developing s k i l l ) ,  you can move from role-playing - 
t o  dea l ing  wi th  somewhat more personal  problem a r e a s .  

se l f -d i s8 losure  should always remain appropr ia t e  t o  

t h e  goals  of t r a i n i n g .  T b e  pukpose of t h i s  e x e r c i s e  i s  not  - - 

t o  fo rce  you i n t o  secret-drbpping o r  dramatic  s e l f - d i s c l o s u r e .  

I n  f a c t ,  t h i s  e x e r c i s e  i s  designed t o  avoid t h a t .  While it 

i s  t r u e  t h a t  a n d e f f e c t i c e  he lper  i s  a person who d e a l s  

with t h e  problems i n  h i s / h e r  l i f e ,  s t i l l  t h e  person i n  

should decide which problems a r e  a p p r o p r i a t e r t o  t h e  t r a i n i n g  

*group and which problems should be handled i n  another  forum. 

This  e x e r c i s e  sah~uld he lp  you- choose problem a reas  

which a r e  capable of some extended development so  t h a t  you d P 

can avoid having t o  f i n d  a 'new' problem everytime you assume 1 5 

t h e  r o l e  of helpee.  

Below i s  a l G i t e d  sample of t h e  kinds o f  problems 

o r  c h a r a c t e r i s t i c s  of i n t e r p e r s o n a l  s t y l e  which $night serve 

a s  t h e  content  of p r a c t i c e  sessibns:  
I 

Lt  - 
- 3 

. .. + - I am not  a s s e r t i v e  enough. Sometimes I ' f i n d  ~ 

myself agreeimp wkth  the ~tajority -j3dst-hiftt-------- a 
7 

I am a f r a i d  t o  voice m y  opinions.  - 
- I am i n t e l I e c t u z i T I y ~ I a z y  % -rearIy-*- - 

t o  become e n t h u s i a s t i c  about plahning my own 
P professiona2' development. .@ 

- I have a g r e a t  need t o  f e e l  l iked .  A s  a r e s u l t  
I)* , 1. w i l l  seldom do anything which- w i l l  o f f  end 

s tuden t s  o r  my col leagues .  p 



- I am overly controlled. I do not let my emotions 
show. Sometimes I even hide them from myself. 

- I am an overly critical person. Frequently I 
look for the negative in a situation, rather than 
the positive. 

, I am an' over-lflanxi6us person, especially in 
teaching situations. I do not know why I m like 
that. 

. -  I am judgmental at times. Once I form an impression 
of-a person, I find it really difficult to alter. 

- I do not deal directly with conflicts, either 
between myself and a colleague or student. I. get 
anxious and retreat or I discuss it with an 
ouninvolved person. Either way; the conflict is 
never resolved and I harbor these feelings-toward 
the involved person. 

- I am stubborn and rigid. I am opinionated and am 
. ready to argue. I, therefore, don't listen ts 
-other people's ideas. This puts them off. 

- I get so involved with my work that sometimes, 
quite3unintentionallyr I disregard a student's 
emotional life. Sometimes I appear callous and 
unfeeling to a troubled student. 

- find it difficult to get along with those in 
- authority. I always have to show that I am free 
and an individual in my own right. 

- I get angry very easl"ly and let my anger spill out 
in inappropriate places.. 

- I like to control everything that. the students do, 
but I do it in subtle ways. I want - to stay in 
charge at all times. 

- I am shy, This means that I don't reveal myself 
and I prefer to work on my own, rather than in 
groups. 

- I wo&y too much when I'm ik the clinical area. 
Because I fear some great calamity, I hover over 
the students too much. 

- I work too hard. 'I: am becoming compulsive in this 
respect. Idon t f=eT coBfor€abTeetfrires sI-take * 

--- - 

work home to complete during the evening hours or 
on t h e  w-. -- -- 



-- ----- -- 
- - - - I am too  demanding of ochers - students,  colleagues 

and support s t a f f .  I ge t  rather 'huffy' when my 
requests are not f u l f i l l e d  exact ly  a s  I wish. 

This list is  not exhaustive. Hopefully, it w i l l  
stimulate your thinking about yourself i n  ways related t o  

F 

the goals  of training.  ' 



APPROPRLATE SELF-DISCLOSURF' FOR TRAINEES : 

A SEARCH FOR THEMES 
' I 

Tee?, w i l l  be  &ked t o  a c t  bo th  a s  h e l p e r s  and  

he lpees  d i n g  the t r a i n i n g  s e s s i o n s .  It i s  t r u e  that 1 

t r a i n e e s  could  ro l e -p l ay  a v a g i e t y  of problems. However. 

a  more e f f e c t i v e  k ind  of  t r a i n i n g  occu r s  when t h e  t r  i n e e  J re' d e a l s  wi th  real  problems i n  h i s /her .  own - l i f e .  - >f t 

t r a i n e e  i s  t o  u s e  - 4 

s e s s i o n s ,  he/she 

d i scussed .  

on h i s / h e r  

should no t  

t r a i n i n g  s e s s i o n s  d i s r u p t i v e .  The re fo re ,  t h e s t r a i n e e  

s h h d  i n  some way p repa re  what he/she i s  going t o  say.  + 

  his e x e r c i s e  i s  designed t o  h e l p  t h e  t r a i n e e  do  p r e c i s e l y  

t h a t .  

- 
F i r s t  o f  a l l ;  - b r i e f  12 list 'as many o f  ~ o h r  

d i s s a t i s f a c t i o n s ,  problems,  unused pe r sona l  r e sou rces  a s  

p o s s i b l e .  
'7 





CHOOSING THE ISSUES YOU WISH TO DISCUSS 

ta 
\ 4 

X ' Place  an X through the'numbers of t h e  i s s u e s  you - 
t h i n k  are-too s e n s i t i v e  t o  d i s c u s s ,  i s s u e s  which 
a r e  n o t  app rop r i a t e  f o r  t he  t r a i n i n g  group (o r  t h i s  
s t a g e ) ,  o r  i s s u e s  you simply do no t  want t o  d i scus s ,  

( 1 Place b racke t s  around t h e  numbers of  t h e  i s s u e s  you 
t h i n k  t h a t  you might be w i l l i n g  to  d i s c u s s  i n  t h e  
p r a c t i c e  s e s s i o n s  .' 
Place  an F i n  f r o n t  of t h e  numbers of  t h e  i s s u e s  you 
t h i n k  migEt a f f e c t  your func t ion ing  Bs a t eache r .  

T - Place  a T i n  f r o n t  of t h e  numbers of . those i s s u e s  -2 
which a r e  capable  of  some themat ic  development, t h a t  i s ,  
problem a r e a s  o r  areas o f  concern which might be a b l e  c 
t o  be explored a t  some length .  

A s  t h e  t r a i n i n g  programproceeds ,  you may wish t o  add 

o t h e r  i s s u e s  o r  change your mind wi th  r e s p e c t  t o  t h e  i s s u e s  

you want o r  do no t  want t o  di$cuss:PThe purposd of t h i s  
* 

e x e r c i s e  is  t o  he lp  you d i scover  some s u b s t a n t i a l  a r e a s '  

which you f e e l  r e l a t i v e l y  comfortable d i scuss fng .  



A l is t  could look l i k e  t h i s :  

T F  1 .  ) I have mixed emotions about t each ing .  
Sometimes I want t o  be a p r a c t i t i o n e r  once 
again .  

b 

F ( 2. ) I am ove r ly  concerned about what t h e  s t u d e n t s  
t h i n k  of me.  

T F ( 3 .  ) I complain a  l o t  about t h e  way t h e  programz 
i s  run,  b u t  I don ' t  t r y  t o  n e g o t i a t e  changes. 

T F ( 4 . '  ) I ah ove r ly  anxious,  e s p e c i a l l y  i n  a t each ing  
s i t u a t i o n .  

f i  ( 5. ) I need t o  s t o p  smelting. 

T F B. I r e f r a i n  from conf ron t ing  o r  exp lor ing  
my prejudkces  concerning c e r t a i n  s tuden t s .  

* 

O , F  k, 7.  ) I have d i f f i c u l t y  speaking o u t  du r ing  s t a f f  
meetings.  I f ee l -  t h r ea t ened ,  

F 8 I sometimes f i n d  myself bored wi th  t h e  
s tuden t s .  

2 I r e s e n t G o r i t y .  1 d i s t r ' u s t  t h e  
es tab l i shment .  

T ] F  . { -  
c h a l l e n g e  myself by t a k i n g  o  

and d i f f e r e n t  r e s p o n s i b i l i t i e s .  

t r a i n 6 e t s  judgments may change over  t h  

course  of t h e  t r a i n i n g  per iod .  For i n s t apce ,  a s  t r u s t  deve l  

i n  t h e  t r a i n i n g  group, he/she may inc lude  more s e n s i t i v e  

i s s u e s .  However, t h e  t r a i n e e ' s h o u l d  be i n  command of h i s /he r  - 

own s e l f - d i s c l o s u r e s  and n o t  be pressured by o t h e r s .  .Each 
- - 

t r a i n e e ' s  l i s t  should provide him/her w i th  some T I  F ,  ( 

. a reas  wi th  .which t o  start wi th  r e l a t i v e  comfort.  
' .  

. C 
F- 

/ 

, 



. / ' 

- . . 
Needless t o  sa;, it. i s  most es&;tial that, each.' , -  

trainee .value 'the self-disclo&es o i  fellow tr9inees with 

great respect kind confidentiality . - 



V O ~ U U R Y  OF AFFECTNE ADJECTIVES' 
6 4 f 

This l i s t  of ad jec t ives  was developed, t o  help tke  user  f ind  the  most 
description of percieved feel ings.  No attempt has been made 

words in terms of t h e i r  dkgree of in tens i ty .  

Note tha t  by simply preceding lhany of thesePadjectives with appropriate 
adverbs, you can cont ro l  t he  in tens i ty  c$ your communication. For example: 

t 
You f e e l  SOM?3WHAT angry with your teacher f o r  scolding xdL 
You f e e l  QUITE a ry with your teacher f o r  scolding you. =% You f & e l  VERY ang with your teacher ' for scolaing you. - ,. . 
You f e e l  EXTREMELY angry with your teacher f o r  scoldiqg you. 

PLEASANT AFFECTNE STATES 
. / 

( ~ o v e ,  Affection, concern) ' ( 
$ 
! 

courteous humane. ,pleasant 
w9 

admired 
adorable 

- affectionate 
agreeable 
a l t r u i s t i c  
amiable 
benevolent 
benign , 

big-hearted 
brotherly 
caring 
chari table  
Christian 
comfort ing 
congenial 
conscientious 
considerate 
cooperatrive 
cord ia l  - 

(Elat  ion, JOY) 

. amused ' 

a t  ease 
b l i s s f u l  
b r i l l i a n t  
calm 
cheerful 
comical. 
contented 
delighted 
e c s t a t i c  
e la ted  
elevated 
enchanted 
enthusiast ic  

dedicated 
devoted 
easy-going 
empatiie t i c  

f a i r  - 
f a i t h f u l  
forgiving 
f r iendly  
generous 

ored 
good-natured 
he lp fu l  
hone st 
honorable 
hospitable 

exalted 
excellent 
exci ted 
f an ta s t i c  
fine 
f i t  

- 

gay: 
glad 
glorious 
good 
grand 
g ra t i f i ed  
great 
happy 

in teres ted  
jus t  
kind I 

kindly 
kind-he art e d 
lenient  
lovable 
loving ' 

mellow 
miad 
moral 
ne ighbo rky 
nice 
o b l i g i n g  
open 
opt imist ic  
patient ' 

peace- 

humorous , 

inspired 
in* high s p i r i t s  
j o v i d  I 

Joyful 7- 
jubilant 
maignif icant 
majestic 
marvelous 
overjoyed 
pleased 

-pleasant . L 

proudq 
sa t i s f ied .  

p o l i t e  
reasanable 
receptive 
r e l i ab le  
respe8t ful 
responsible 
sensi t ive 
sympathetic 
sweet . 
tender 
thoughtful 
t o l e  rant  
t r u t h f u l  

w a r m .  
wann-heart ed 
well-meaning 

serene \\ 

splendid 
superb 
t e r r i f i c  

turned on i i 
vivacious 

4 
witty 
wonderful i 

1 



( Pot enty ) 

able 
adequate 
assured 
authori ta t ive 
bold 
brave 
capable 
competent 
confident 
courageous 
daring 
determined 

durable - , inf luent ial  
dynamic intense ., 
effective lion-heart ed 
energetic ' mhadly , ' 

d @ t y  fearless' . 
firm powerful 
forceful robust - 
g a l l m t  secure 
hardy self -confident . healthy sklf-reliant 

sharp heroic 
. 

import an t  s W f u l  

. I 

~ ~ m C T I v E  STATES 

sp i r i ted  
stable 
stouthearted 
strong 
sure 

well equipped 
w e l d  put together 

/I 

abandoned 
a l i e n  . 
al ienated 

&sPisf 
despon ent 
destroyed / 

. horrible 
humiliated 
hurt 

pathetic 

rebukea 
regretifif' 
rejected 
reprimanded 
rotten 
ruined 
run down 
sad 
s t r y d e d  
tear= 
t e r r i b l e  
~ P P Y  
unloved 
vaSuele s s  
washed up 
whipped 
wor th l e  sk 
wrecked 

alone 
annihilated 
awful 
battered 
below par 
blue 
burned 
cast  off 
cheapened 
crushed 
debased 
defeated 
degraded 
dejected 
demolished 
depressed ' 

desolate 
despair 

. discourage d 
disfavor? 
dismal , 
done f o r  
downcast 
downhearted 
downtrodden 
dreadfU 
estranged 

m excluded 
forlorn 
forsaken * ' 

'Q. gloomy ' 

g l u m  
giiim J 
hated 
hopeless 

in the dumps 
jilt- 

lonesome 
a 1 0 ~ ~  

low 
miserable 
mishandled 
a s t r e a t e d  
moody' 
mournful - 

c 

obsolete 
ostracised ;B 
out of sor t s  
overlooked 

A 

a f f l i c t e d  
anguished 
at  the  feet of 

- at the mercy of 
awkward 
baffled 

. bewildered 
\ blameworthy 

clumsy 
confused "/ * 

C 
constrained 
disgusted 
disliked 

los t  
nauseated 
off ended 
pained 
'perplexed, 
puzzled 
ridiculous 
sicktked 
s i l l y  
skeptical 
speechlegs 
s t  rained 
suspicious 

swamped 
the playth& of 
the puppet of 
'tormented 

. touchy 
ungainly 

. unlucky 
unpopular ,' 
unsatisfied 
, Unsure 

i- 

displeased , 

dissa t i s f ied  
d i s t r u s t M  
disturbed 
doubtful 
f oblish 
f u t i l e  
grief 
helpless 
hindered 
impaired 
impatient 
imprisoned 



shy 

tense 

I 

afraid 
agit$;ted 
alarmed 
anxious 
apprehensive 
bashful 
desperate 
dread 
embarrased t 

fear fu l  
f idgity 
frightened 
hesitant 

j i t t e r y  
JWY 
nervous 
on edge . t e r r i f i e d  

horr i f ied 'overwhelmed terror-stricken - 
. panice  t i d d  

insecure res t less  uncomfortable . I 
scared uneasy 
a & Y  .worrying . I .  u 

( ~ e l i t t l i n g ,  criticism, scorn) ' 

abused . 

be l i t t l ed  
branded 
carped a t  
caviled at 
censured * 

cr i t ic ized  
defamed 
deflated - 
degce cated 
depreciated 

t derided 

.minished  
discret  i t ed  
disdained 
disgraced 
disparaged 
humilia'ted 
ignoreQ 
jeered 
lampooned 
laughed a t  

"iibeled 
made l ight  of 

maligned scoffed ah 
minimized scorned 
mocked shamed , 

neglected slammed LC I .  

not taken seriously- klandeaed ( , 
overlooked . slighted 
poked fun. at tho-t nothing of - - 

pooh-poohed rinderest-ihated 
pulled t o  pieces underrated -1 i 

put down 
riaiculed - 
roasted 

' (Impotency, ~nadequacy) 
C 

unable 
u n m e d  - 1- 

uncertain 
unf i t  
unimportant . 
unq+ified 
unsound 
unsubstantial 

' b e l e s s  

I 

anenic . 

broken 
broken down 
chic&en-hearted 
cowardly 
crippled 
debili<ated 
ds f e c t  ive 
deficient 

4 
demoralized 
disabled 
effeminate 
exhausted 
exposed 
feeble 

flimsy 
f rag i le  
frail 
harmless 
helple 8 s 
impotent , 

'inadequate 
incapable 
k 6 3 q e t e n t  . 
indef ensi%le 
ineffective 
inefficient 
inept 
infer ior  
inf i n n  

insecure 
insufficient 
lame - 
maimed 
meek 
nerveless 
paralyzed 
powerless 
P ~ Y  
shaken 

- shaky 
sickly 

' s m a u  
s t  rengthless 
t r i v i a l  

k 
(Anger, h t i l i t y , *  Cruelty) 

-- - 
7- 

callous . i 

cold-blooded 
combative 
conf ankerous 

, contrary 

4 
4' a 1 
i 

> , wi ta t ed  
aggravated 
aggressive ' 

.- anger 
annoyed 

antt&piist i c  
arrogant 
austere 
bad tempered 
beligerent 

+-- 
bigoted . 
biting 
bloodthirsty 
blunt = 

bullying 



. .  . 

cool 
corrosive 
cranky 
crit i-cdl . 

a q o s s  
* crue l  

deadly 
d i c t a t o r i a l  
disagreeable 
discontented 
dogmatic 

* - ,  envious 
f i e r c e  

, Curious 
pl I 

gruesome ' 
hard f\ 

hard-hearted 
harsh . . 
hatefu l  - * 

. hear t less  
h e l l i s h  
hideous 
hos t i l e  
h y p v c r i t  i c a l  
ill-tempered 
impatient 

. inconsiderate: 
inhuman + 
insensi t ive 
in to lerable  a 
intolerant  
i r r i t a t e d  

?mad 

mhicious , 

mean 
murderous 
nasty 
obstinate 
opposed 
oppressive 
out raged 
perturbed 
poisonous 
prejudiced 
pushy 
rebellious - 
reckless 
r e  sent f ul 
revenger u l  
rough 

sadis t ic  
savage 
severe 
sp i te fu l  
s te rn  
stormy 
u n f e e l i n ~  
unfriendly 
unmerciful 
unruly, 
vicious 
vindict  ive 
violent 

, wrathful 

(Gazda et al, 1975, pp.  -- 



COMMUNICATION LEaIJS 
0 .. 

P 

Phrases t h a t  a r e  u s e f u l  when you a r e  having some d i f f i c u l t y  
pe rce iv ing  c l e a r l y ,  o r  it seems t h a t  t h e  helpee might n o t  be 
recep t iv& t o  your communications : . 

* 
Could i t  be t h a t .  . . 
I wonder i f . . .  

. I ' m  n o t  s u r e  i f  I ' m  wi th  you, but.. .  
Would you buy this idea. ' . .  . a - What I guess I ' m  hear ing  is... 
~ o r r e c t ' + m e  i f  I 'm wrong, but. .  . < - 

* 

Is it .poss ib le  t h a t . .  . 3 - 

Does it sound reasonable  t h a t  "you.,. . 
Could t h i s  be what ' s  going dn,. you... 
From where I s t and  you.,: 
This i s  what I hea r  you saying ... 
You appear t o  be f e e l i n g  ... 
It gppears t o  you. . . 
Perhaps you ' re  f e e l i n g  ... ' 
-1 somehow sense  t h a t  maybe you f e e l .  .. Y 

Is the re  any chance t h a t  you.. . 
Maybe you f e e l  ... 
Is it conceivable t h a t .  .. 
Maybe I ' m  o u t  t o  ' lunch, but . . .  
Do you f e e l  a l i t t l e  ... A 

' - Maybe t h i s  is.  a longshot ,  ,but..  . 
I ' m  n o t  s u r e  I ' m  wi th  you; do you mean... ( I ' m  n o t  su r e  I h d e r s t a n d ;  you ' re  f e e l i n g .  . . 
I t  seems t h a t  you.. . . I% - .  

As I hear  it, you... 
... is t h a t  t h e  way it i s ? .  
,..is th'at what you mean? . . .is t h a t  t he  way y o u  f e e l ?  . L e t  m e  see i f  I understand;  you.. . 
L e t  m e  see  i f  I ' m  wi th  you; you.. . 
I g e t  t h e  impression t h a t .  :. 
I .guess t h a t  you ' re. . . 

(Gazda - e t  - 9  a1 1975, p .  222) 
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SESSION V I I  P r a c t i c e  i n  Empathic 
- f "  . A 

, . 9 . 
,- 

Objec t ives  
t 

- 4 r a i n e e s  w i l l  g a in  s k i l l '  i n  responding wi th  
Empathy i n  w r i t t e n  and l i v e  in te rac t io r f .  - 

. -  Tra inees  w i l l  ga in  s k i l l  i n  r a t i n g  respons,es. 
f o r  Empathy. 

T ra in ing  
*& - 

A - Tra inees  m e e t  and review t h e  t r a i n i n g  up t o  t h i s  
po in t .  The s h i f t  i n  t h e  f o c u s  for31 "perceiving" 
t o  "responding" i s  acknowledged and t h e  t r a i n e r  
sugges t s  t h a t  t h e  t r a i n e e s  a r e  now ready t o  develop 
more s k i l l  i n  fo rmula t ing  w r i t t e n  and l i v e  responses.  - Tra inees  work i n  t r i o s  on t h e  worksheet,  "Responding 
wi th  Empathy". Upon c o m p l e t i o ~  of  f i v e  responses ,  
s e v e r a l  t r a i n e e s  vo lun tee r   to w r i t e  t h e i r  responses  
on t h e  board. Tra inees  a s s e s s  t h e  responses  f o r  
t h e  accuracy of f e e l i n g  and con ten t  a t  an  i n t e r -  - changeable l e v e l .  The t r a i n e r  a l s o  prov ides  
feedback when requi red .  

- Tra inees  are int roduced t o  t h e  purposes and 
of t h e  "Empathy Ring". ,Tra inees  s i t  i n  

one t r a i n e e  vo lun tee r s  t o  share'some 
Subjec t  mat te r  may be from t h e  
i f  t h e  helpee i s  w i l l i n g .  The 

helpee sha re s  f o r  t h i r t y  t o  f o r t y  seconds and then  
s tops .  Each person i n  t h e  c i r c l e  a t t empt s  t o  
respond empathical ly  a t  an in te rchangeable  l e v e l .  
A t r a i n e e  s t a t e s  "pass" i f  he/she does  no t  wish "to 
respond a t  t h i s  t i m e .  A l l  responses  are o f f e r e d  
without  r e p l y  from t h e  helpee.  A f t e r  t h e  r i n g  of 
responses  i s  qpmplete, t h e  h e l p e e  sha re s  h i s /her  
r e a c t i o n s .  The t r a i n e r  and t r a i n e e s  d i s c u s s  r a t i n g s  
f o r  some of t h e  o f f e r i n g s .  

- I f  t i m e  p e r m i b ,  the*aEmpatqRing" i s  repeated.  
The r i n g  of responseq"4is tape-recorded and replayed.  .- 

- Tra inees  s h a r e  t h e i r  r a t i n g s  f o r  each response.  
L Feedback from t h e  helpee v e r i f i e s  t h e  accuracy of 

t h e  r a t i n  s P-; 
/ 

Remarks \ 
- 

d i s c u s s  t h e  "passesn a t  t h e  
respmses. * 

a s  a f u l l  member o f  t h e  - The 
i n  t u rn .  

f o r  t r a i n e e s  t o  p a r t i c i p a t e  more 
can genera te  s t r o n g  emotional  r e a c t i o n s .  

a s s i s t  t r a i n e e s  t o  express  t h e s e  - 



Direc t ions  :" --- A 

+- This  e x e r c i s e  w i l l  provide p r a c t i c e  i n  w r i t i n g  responses  t o  

helpee . s ta tements .  When responding', work a t  i e f  letting back, ' 

t o  tpe heJpee -/ t h e  f e e l i n g s  and conten t  he/she has  expressed.  

A t  t h i s  p o i n t  i n  your t r a i n i n g  the  goa l  i s  t o  fbrmulate  an - n 

in te rchangeable  response.  This would b e  r a t e d  as a l e v e l  3 

Eesponse on t h &  Accurate Empathy s c a l e .  - '  

4 
' Q  

Read -the s t imulds  s i t u a t i o n  c a r e f u l l y ,  t h e  s u r f a c e  

and under lying f e e l i n g s .  Choose a word o r  two which b e s t  

summarizes t h e  s u r f a c e  f e e l i n g s  a i d  a g h o r t  statement. &which 
3 

' b e s t  summarizes khe con ten t .  . F i l l  i n  t h e  b lanks  i n  the '  

sentences  below t h e  s i t u a t i o n .  
* .  /" . 

D 

When you hqve w r i t t e n  t h e  f o  responses f o r  each s i t u a t i o n , .  
m 

w r i t e  a n a t u r a l  respofise f o r  each. The n a t u r a l  response 

should conta in  t h e  same elements a s  t h e  formula response bu t  

should express  them i n  gbod conversa t iona l  s - ty le . ,  
. . 

These formula ' responses  t end  t o  sound mechanical.  However, . . 
beginning i n  t h i s  way w i l l  h e lp  you t o  concen t r a t e  on 

choosicg words t h a t  a = c u r a t e l y  r e f l e c t  t h e  f e e l i n g s .  and c o d e n t  . 
B 

With p r a c t i c e ,  it becomes easier t o  s t a t e  t4e response-wi th  .- 
more sponta'neity and f reshness .  The formula response a 9  t h e  

n a t u r a l  response would technically g e t  t h e  same r a t i n g ,  bu t  

i n ' t h e  f u t u r e  you may f r y  t o  s t r i v e  f o r  t h e  more n a t u r a l  
> 3 

and s t i m u l a t i n g  way of responding. - -- - - i 

C 

- - 
Y 

- - - - - -  - + 



SITUATION 1 

, ' Student nurse  to n u k e  educator :  ' - 

' ve  been ass igned td a r e a l l y  s i c k  person today.  J u s t  
3 e  thought t h a t  he might . d i e  dur ing  my s h i f t  t e r r i f i e s  me. ' 

Helper Responses: 

Formula: You f e e l  - 

. s 
Natural  : r 

SITUATION 2 

nurse educator t o  'nurse educator :  

' 3 " J u s t  because- the  p a t i e n t s  on t h e  ward a r e  o r g a n i c a l l y  
* i hpa i r ed ,  ~ t a f f  t r e a t  therti a s  second c l a k s  c i t i z e n s .  What - 

. a  s e t t i n g  f o r  educa t ing  s t u d e n t  nurses!" 
I 

Helper ~ e s ~ o n s e s :  
L 

,' 

I . .  

Formula: You f e e l  

because d r b - 
J 

.. 
Nqtural  : x 



SITUATION 3 

Studen t  nu r se  t o  nu r se  eduEator:  

"There are t i m e s - I  c a n ' t  s t a n d  coming t o  the  c l i n i c a l  a r e a ,  
b u t  t h e r e  a r e  t i m e s  I Love it. Tf I . o n l y  knew how I might ' 

l i k e  working a s  a nu r se  a f t e r  I graduate ."  
/ 

* 

Helper Responses: 

- Formula: You f e e l  

because 

7 
3 

Natura l  : 

- 
& 

, b 

SITUATION* 4 I 

Studen t  n u k e  to nur se  educa tor :  

'2-211 don ' t ' unde r s t and  how you can mark-Sam's q u e s t i o n  r i g h t  
and mine wrong. A s  f a r  a s  I ' m  concerned I used s l i g h t l y  
d i f f e r e n t  words t o  say t h e  same t h i n g .  I t ' s  j u s t  n o t  f .air. l l  

Helper Responses: 
8 

Formula: You f e e l  . U  

- ,  



SITUATION 5 

Student  nurse  to nurse educator :  - 

" I ' v e  rkwer had a t eache r  l i k e  you 'before .  You a c t u a l l y  
seem t o  c a r e  about how I f e e l .  It  r e a l l y  doe3 help ."  

Helper Responses: 
B 

L? 

Formula: You f e e l  

because / /- 

i Natural : .  

SITUATION 6 

Adminis t ra tor  t o  nurse  eduiator,: 

"I have some d i s t r e s s i n g  news. Our o f f i c e s  w e r e  broken . i n to  
l a s t  n igh t - and  some of t h e  f i l i n g  c a b i n e t s  w e r e  opened. - 

' Some c o n f i d e n t i a l  documents on s tuden t s  and s t a f f  were s t o l e n . "  - 

Helper Responses: * .  

Formula: You f e e l  

because - 

1 
Natural  : 



< 

- 

- - -  

SITUATION 7 w 0 

Student nurse t o  nurse educator: - 
\ - 

"My f a t h e r  and I have always bben very c l o s e .  Mow he i s  i n  
t h e  hosp i t a l  and it i s  j u s t  a matter of time before he d ies . "  

Helper Responses : 

Formula: You f e e l  - 
' I 

because - - 

Natural : - -. 

t o  nurse educator : Nurse educator 

"I have a new c l a s s  t o  teach t h i s  term. The subjec t  aeea i s  
so v a s t  and I have so  l i t t l e  time t o  g e t  prepared f o r  i,t. 
I j u s t  wonder .how it i s  going t o  t u r n  out ."  

 elp per Responses: D - 

Formula : 

- $ 

? 

You f e e l  
K' 

f 

because I i 



SITUATION d f4 
Recept ion is t  t o  nurae/educator: 

/ 

/ "There w a s  an important  phone c a l l  f o r  'you today.  . I t r i e d  
. and t r i e d  t o  reach  you. Don't you have your beeper * o ~ a y ? "  

Helper , ~ e s ~ o n s e s j :  

Formula: You f e e l  

because 
t d 

, -  
Natural  : 

d 

/ 

SITUATION 10 " 

Student  nurse  to nurse  educator :  . 

'$1 r e a l l y  l i k e  t h i s  s u b j e c t  bu t  L'm t i r e d  of a l l  t h e  group 
d i scuss ions .  Can9.t we" do something ' e l s e  f o r  a change?" 

Helper ~ e s p o n s e $  : +? 

' 

Formula : .You ' f e e l  

3 ,because 

2' 

Natural  : 



SESSION V1,II Practice in Empathic ~nteractions 
- -  L 

Objectives 

- Trainees practice and gain skill in responding 
with Empathy in live settings. 

- Trainees gain skill in coding live'responses 
for Empathy. 

Training. . . 

- Trainer and trainees share' their reactions to 
- Session VII.. Session VIII is outlined. 

3 - Trios are formed in which one trainee takes 
the role of helpee and explores a theme area. 
Two trainees respond empathically in-the helper's 
role. A five to ten-minute session is tape- 
recorded. The tape is replayed and coded by < 

the trio. A coding schedule for Empathy is 
provided. This process is-repeated until each 
trainee has been in the helpee's role. A 
segment of one of the tapes is chosen for group 
sharipg. ' 

- Reactions to the task are discussed in the large 
group. Trios play their segments for 4gromp 
comment and rating feedback. 4 - 

. . 

Remarks 

- The training group has now deyeloped a trust 
and cohesiveness which allows trainees to 
disclose personally relevant material. The 
resistance encountered at earlier sessions 
has steadily disappeared as trainees work 

* toward the acquisition of skills. 
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SESSION IX Rating Responses for ~espe'ct and 

Genuineness " ' BP 

Objectives 

- Trainees will understand the five levGls of 
. responding on the coding schedules for Respect 

and- Genuineness. 

- Trainees will gain skill in rating responses for 
Empathy, Respect and Genuineness. 

Training 

- Trainer and trainees discuss their reactions - .  
to Session VIII. Session IX is outlined., 

- The rating scaies for Respect and Genuineness 
are discussed. Coding schedules for Empathy, 

', Respect and Genuineness are distributed. 

- Audiotaped segments from Session VIII are played. 
In addition to the rating for Empathy, the levels 
of Respect and Genuineness are discussed during 
the rating analyses. 

" - Traihees are asked to prepare an audiotape with 
an individual or small group of student nurse 

requested to preselect a one to two-minute 
4 prior ts the next training session. They are 

segment from their audiotapes- for gro,up sharing 
C 

at the final training session. s 

Remarks 

- This constitutes the first formal practice and 
coding session for Respect and Genuineness , . 

. although reference tothese skills has occurred 
consistently throughout'thd training program. 

/ 

- 

, - An alternate exercise •’0 LJ his " session is the 
rating of the demonstration videotape, previously 
shown in Session I and Session IV, for Respect 
and Genuineness. An "Empathy Ring" can also be 

ucted. The responses to the helpee are x for Respect and Genuineness by the trainer 
and trainees. 



(Name ) 2% (Date) 

CODING ' 2  S ET FOR RESPECT 
t 

1 - Overtly communica$es negative regard LEVEL 

Explicit evidence 
Sarcastic, demeani 
Tells student what 
Challenges accurac 

of rejection 
ng , _devaluing 
wqu'ld be 'best' for him 
y of student's perceptions 

Dominates conversation . . 

Total. Level 1 kesponse; 

2 - Subtly communicates negative regard, LEVEL 

Puts student off \ 

Diverts from what student is saying 
Mechanical, passive responses 
Declines to become involved 
Communicates responsibility for the student 

Total Level 2 Responses 

LEVEL 3 - Communicates &conditional regard 
L 

Directly: Communicates an openness to become 
involved by informing the sfudent. Attentive 
non-verbal behaviors 

Indirectly: Actively 
Listening attentive1 
to Level 3 on Empathy scale 

Total Levec3 Responses* 
0 

4 - Communicates positive regard 
-, 

0 

LEVEL 

Directly: Communicates a commitment to be 
involved 

Indirectly: ~dditive response similar to 
Level 4 on Empathy scale. 

Total Level 4 Responses - 
7- 

5 - Communicates posit'ive regard 
1 i 

LEVEL 

Genuine, spontaneous response; may share 
full range of feelings with studeyt 

Total Level 5 Responses + 



(Name ) (Date) 

CODING SHEET FOR GENUINENESS 
a- . . 

P LEVEL 1 - Overtly communicates absence of hi 

Defensive 
Deceitful: communicates feelings tHat teacher 
is plainly not experiencing, 

Punitive: teacher uses own feelings to punish 
student s 

I 

Total ~evel 1 pesponses 

LEVEL 2 - Subtly communicates absence of genuineness 
Role-played: responds accoqding to 

\ 

perceived role 

Total Level 2 Resp,onses d 

LEVEL 3 - Communicates an openness to expressing genuineness 
- > 

student ' s concern .is reflected with honesty. 
No.positive cues of teacher's genuine feelings 
are offered 

t d  

Total Level 3 Responses 

LEVEL 4 - Communicates controlled expression of genuineness 
"ir 

Teacher's expressions are congruenthith feelings 
although hesitant about expressing them 
fully 

* % - 

V~tzi@%evel 4 Responses 

LEVEL 5 - Communicates genuineness fully and congruent 
Verbal and 
negative 
feelings 

non-verbal messages (positive -and 
) are congruent with teacher's 

Communicates hurtful responses construc'tively 

Total Level 5 Respon'ses 



SESSION X Practice in Responding with Empathy, Respect 
and Genuineness 

- 

Objectives 

- T*ainees will*gain skill in coding responses 
for Empathy, Respect, and Genuineness. 

- Trainees will gain skill in responding with 
Empathy, Respect and Genuineness. , I 

< .  * 

Training . 

Trainer .and trainees discuss their reactions 
to Session IX. Session X is outlined. 

The coding schedules for Empathy, Respect 
and Genuineness are distributed and reviewed. 

Each,trainee shares.a one to two-minute 
segment of his/her audiotape. Trainees assign 
rati* for Empathy, Respect and Genuineness. 
The ratings are sharsed arid :'discrepancies 
discussed. 1 

The final session concludes with adiscussion' 
of the impact of the training program upon 
individual grainees. 

Remarks 

- The trainer shares her reactions to the 
training experience and offers concluding remarks 
to the trainees. 



APPENDIX B 
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TO F.ROM JOAN ANDERSON b 

, I  

? 
4 z 

Your a t tendance i s  reques ted  on August 29th a t  1130 h r s .  i n  
Room 2N 412 .  This s e s s i o n  w i l l  mark t h e  commencement of  t h e  
r e sea rch  p r o j e c t  ,designed t o  s tudy t h e  e f f e c t  of an  i n t e r p e r s o n a l  
s k i l l s  t r a i n i n g  program. A t  t h i s  t ime,  consent  forms w i l l  b e '  
s igned  and p re - t e s t i ng  d a t a  w i l l  be c o l l e c t e d .  The,sess ion w i l l  
r e q u i r e  approximately one hour. 

A s  agreed upon e a r l i e r ,  t h e  f a c u l t y  m&mbers -in Term I and Term 11 
w i l l  compfise t h e  exper imental  group. Eaculty members i n  Term I11 
and Term I V  w i l l  be des igna ted  t h e  con t ro l  group. 

- 
-_f 

- 
- 

Tra in ing  se s s ions  for t h e  experimental  group w i l l  be conducted - - -  'P- 

o n a t e n  consecut ive  Wednesdays, commencing September 5 between 
1430 and 1630 h r s .  P r i o r  t o  t h e  f i r s t  s e s s ion ,  participants w i a l  
be informed i n  regards  t o  t h e  l oca t ion  of t h e  meeting place .  .= 

Following a p o s t - t e s t i n g  s e s s i o n  f o r  a l l  
p r o j e c t  w i l l  be he ld  on November 14 th  

a t  1130 h r s .  i n  Room 2N 412. a .3 

I f  you wish t o  c o n t a c t  m e  p r i o r  t o  August 29th,  p l e a s e a f e e l  f r e e  
I 

t o  con tac t  me a t  my home, 929-5744. Also, I would app rec i a t e  
%knowing i f  you a r e  not  a b l e  t o  a t t e n d  t h e  i n i t i a l  t e s t i n g  se s s ion  i - 

s o  t h a t  an a l t e r n a t i v e  ar&ngements could* be planned. 

. Thank you f o r  your i n t e r e s t  i n  t h e  p r o j e c t .  

Joan Anderson 



Consent P q r m  

,. 
1. I understand that this research project is 

designed to study the effect'of an inter- - 
'personap skills train'ng program. 

? '  2. 'MY con;ists of* answering a 
questionnaire, In additionl I will complete 
pretest% prior to the training progry and 
posttests following its conclusion. On both 
occasions I yill-complete a written test and 
submit a 5 minuteGaudio.taped segment of inter- ;. 

, a  action between a student nurse and myself. 

3 .  I\ understand that all' data will becst'rictly 
'confidential and will be used for research 
purposes %only. - ,' 

* 4. If I am designated as a member of the experi- 
mental group, I)will attend a 10 week inter- 

- . personal skills training program designed and 

/ 
2 

conductkd by the researcher, Joan Anderson. 

5. 1 am fr'ee to discontinue my' participation at 
any time. 

6. Results of the study will be made availablG.to 
me following its completion. At thi's time the 
researcher will contact the Psychiatric Nursing 

-k * <  faculty at B.C.I.T. of which I am a member. 
/ 

My sigriature below certifies that I consent to .\ 
. - ,  the experimental conditions outlined in this : 

document. 
1 

Date . 'Signature 



You a r e  a  p d r t i c i p k t  i n  a  research  study which wid1 examine 

- *  t h e  e f f e c t  ' 0 5  an i n t e r p e r s o n a l  s k i l l s  t r a i n i n g  program. It 
)i - i s  necessary t o  c o l l e c t  i n i d m a t i o n  which desckibes 
f -* 

each p a r t i c i p a n t  i n  the  study. The c o n f i d e n t i a l  n a t u r e  of t h e  
k 

completed ques t ionna i re  will Be c a r e f u l l y  maintained. 
u 

i 
- .  -3 

INSTRUCTIONS:  P lease  complete t h e  ques t ionna i re  by checking 

t h e  box oppos i te  t h e  answer which desc r ibes  daha r e l e v a n t  t o  

you. C - - t 
I, 

2 

Nurnber : _ 

1. Please i d e n t i f y  your .sex. 

% A .  0 Fe'male 

B. a Male 
-', 

P 
2 .  What i s  your age g r o u ~ ?  Please  check t h e  appropr ia te  

response. 

A. SO Under 30 

B. 0 30 - 39 \ 

C. a 4 0  - 49 

D. 0 Over 50 

3. P lease .  check any combination of responses t h a t  desc r ibes  

your academic. prepara t ion .  * 
-- / I  

,' / 

A. 0 Eegistered Psych ia t r i c  Nurse 

B, a I g i s t e r e d  ' ~ u r s e  

c h e l o r ' s  degree i n  nursing 

D. " *"% a Ba h e l o r ' s  degree (o the r  than nursing)  , 
E .  a Master 's  degree  i n  nursing 

F. a M'aster' s degree ( o t h e r  than nursing)  



1 

. 
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e d u c a t i o n a l  b a s i s ,  have you p a r t i c i p a t e d  

s p e c i f i c a l l y  des igned  t o  deve lop  

i n t e r p e r s o n a l  s k i l l s ?  \ 

'L " 
5 .  If  you answered YES t o  q u e s t i o n  ' # 4 ,  p l e a s e  i n d i c a t e  t h e  

i n t e r p e r s o n a l  s k i l l s  t r a i n i n g k o g r a m ( s )  i n  which you 
,' 

S y s t e m a t i c  human r e l a t i d n s  model (Gazda, . 
. 

Carkhuf f )  

B. a M i c r o c q u n s e l l i n g  ( I v e y )  

C. 0 S e n s i t i v i t y  o r  se l f -awareness  groups  

D. a T r a n s a c t i o n a l  a n a l y s i s  

* *  , 
E. 0 I n t e r p e r s o n a l  P rocess  R e c a l l  

F. 0 Other :  p l e a s e  s p e c i f y  
* 8 

6 .  How many y e a r s  o f  c l i n i c a l  n u r s i n g  e x p e r i e n c e  have  you had? 

A .  0 1 - 3 y e a r s  

B. 0 4 - 6 y e a r s  L 

C. 0 7 - 9 y e a r s  

D. 1 0  - 1 2  y e a r s  

E .  Over 12 y e a r s  

7. How many y e a r s  o f  t e a c h i n g  e x p e r i e n c e  i n  n u r s i n g  programs 

have you had? 

A. a 1+ - 3 y e a r s  

B. 0 4 - 6 years 

C. 0 7 - 9 y e a r s  
B \ 

D. 0 1 0  - 12 y e a r s  * 1 
E.  0 Over 12  y e a r s  - 

8.  P t e a s e  describe the o v e r a l l  characteristics of Fhel c o u r s e  
I \ 

c u r r e n t l y  t a u g h t .  

,A. 0 Genera l  n u r s i n g  c o n t e n t  

B. 0 P s y c h i a t r i c  n u r s i n g  c o n t e n t  - 
i 



CARXHUFF'S INDEX OF COMMUNICAT~ON I 

- The following excerpts represent 16 helpee stimulus 
expressions: that is, expressions by a helpee of 
feeling and content in different problem areas. 
"Helpee" designates a person seeking some kind of 
assistance. In this case the same helpee is involved 
in all instances. 

You may conceive of th'is helpee not necessarily as a 
formal client buqsimply as a person who has come to 
you in a time of The helpee, for example, may 
be a student from of your classes. We would like 
you to respond as you would if someone came to you 
seeking assistance in a time of distress. In form- 
ulating your responses keep in mind those that the 
helpee can use effectively in his own life. 

I 

The following range of helpee expressions can easily 
come in the first contact or first few contacts; i 

however, do not attempt to relate any one expression 
to a previous expression. Simply try to formulate a 
meaningful response to the helpee's i ediate 
expression. Write it on the response qeet provided. 



Excerpt  I 

BELPEE: I don't know if I am right or wrongvfeeling 
. the way I do. But I find myself withdrawing 

from people. I don!t seem to socialize and 
play their stupid little games any more. I 
get upset and come home depressed and have 
headaches. It seems all so superficial. 
There was a time when I used to get along 
with everybody. Everybody said, "Isn't she 
wonderful. She gets-along with everybody. 
Everybody likes her." I used to think that 
was something to be really proud of, but that 
was who I was at that time. I had no depth. 
I was what the crowd wanted me to be--the 
particular group I was with. 

E x c e r p t  2 

HELPEE: I love'my children and my husband and I like 
doing most househol'd things. They get boring 
at times but on the whole I think it can be 
a very rewarding thing at times. I don't 
miss working, going to the office every day. 
Most women complain of being just a housewife 
and just a mother. But then, again, I wonder 

- if there is more for me. Others say there 
has to be. I really don't know. 



Excerpt 3 * 3 .- 

H ~ L P E E :  sometimes I question my adequacy of raising 
three boys, especially the baby.. I call him 
the baby--well, he is the last. I can't have 
any more. So I know I kept him a baby longer 
than the others. He won't let anyone else do 
things for him. If someone else opens the 
door he says he wants Mommy to do it. If he 
closes the door, I have to open it. I 
encourage this. I do it. I don't know if 
this is right or wrong. He insists on sleeping 
with me every night and I allow it, And he 
says when he grows up he won't do it any more. 
Right now he is my baby and I don't'discourage 
this much. I don't know if this comes out of 

- niy needs or if I'm making too much out of the 
/ situation or if this.wil1 handicap him when he 

goes to school--breaking away from   am ma. Is 
it going to be a traumatic experience for him? 
Is it something I'm creating for him? I do 
worry more about my children than I think most 
mothers d%. 

HELPEE : It's not an easy thing to talk about. I guess 
the heart of the problem is sort of a sexual 
problem. I never thought I would have this 
sort of problem. But I find myself not getting 
the fulfillment I used to. It's not as enjoyable 
--for my husband either, although we don't . 
discuss it. I used to enjoy and look forward 
to making love. I used to have an orgasm but 
I don't any more. I can't remember the last 
time I was satisfied. I find myself-being 
attracted to other men and wondering what it 
would be like to go to bed with them. I don't 
know what this means. Is this symptomatic of -A 

our whole relationship as a marriage? Is - 
something wrong with menor us? 



Excerpt 

HELPEE : G e e ,  t h o s e  people!  Who do t h e y  t h i n k  t h e y  . 
a r e ?  I- just  c a n ' t  s t a n d  i n t e r a c t i n g  w i t h  t h  m \9, any more. J u s t  a bunch of phonies .  They l e a  
m e  s o  f r u s t r a t e d .  They make m e  s o  a n x i o u s ,  I 
g e t  angry  a t  myse l f .  I d o n ' t  even want t o  be 
bo the red  w i t h  them any more. I j u s t  wish  I 
cou ld  b e  h o n e s t  w i t h  them and t e l l  them a l l  t o  
go t o  h e l l !  But I guess  I justF c a n ' t  d o  it. 

\ 

Excerpt 6 

HELPEE: They wave t h a t  d e g r e e  up l i k e  i t ' s  a p o t  of  
go ld  a t  t h e  end of  t h e  rainbow. I used t o  t h i n k  
t h a t ,  t o o ,  u n t i l  I t r i e d  it. I ' m  happy be ing  
a housewife;  I d o n l t  c a r e  t o  g e t  a degree .  But 
t3e peop le  I a s s o c i a t e  w i t h ,  t h e  f i r s t  t h i n g  
t h e y  a s k  is  where d i d  you g e t  your degree .  I 
answer, "I don '  t have a degree .  " C h r i s t ,  t h e y  
look a t  you l i k e  you a r e  some s o r t  o f  a f r e a k ,  
some backwoodsman your husband p icked  up a l o n g  

. t h e  way. They a c t u a l l y  b e l i e v e  t h a t  peop le  w i t h  
d e g r e e s  a r e  b e t t e r .  I? f a c t ,  I t h i n k  t h e y  a r e  
worse.  I ' v e  found a 1 t of peop le  w i t h o u t  4 d e g r e e s  t h a t  a r e  a he1  &of a l o t  s m a r t e r  t h a n  
t h e s e  people .  They t h i n k  t h a t  j u s t  because t h e y  
have d e g r e e s  t h e y  a r e  something s p e c i a l .  These 
poor k i d s  t h a t  t h i n k  t h e y  have t o  go t o  c o l l e g e  

. . o r  t h e y  a r e  r u i n e d .  It seems t h a t  w e  a r e  t r y i n g  
. t o  p e r p e t r a t e  a f r a u d  on t h e s e  k i d s .  I f  rio 

d e g r e e ,  t h e y  t h i n k  t h e y  w i l l  end up d i g g i n g  
& i t c h e s  t h e  rest  o f  t h e i r  l i v e s .  They a r e  looked 
down upon. Tha t  makes m e  s i c k .  . , 



Excerpt 7 

HELPEE: I g e t  s o  f r u s t r a t e d  and f u r i o u s  wi th  my 
daughter.  I j u s t  d o n ' t  know what t o  do wi th  

A 

her .  She is' b r i g h t  and s e n s i t i v e ,  bu t  damn, 
she has  some c h a r a c t e r i s t i c s  t h a t  make me so  
on edge. I c a n ' t  han l e  it sometimes. She 
jus t - - I  f e e l  myself g t t i n g  more and more angry! 
She won't do what you t e l l  he r  t o .  She tests . ::i l i m i t s  l i k e  mad. I cream and y e l l  and l o s e  

. c o n t r o l  and t h i n k  t e r e  i s  s o ~ e t h i n g  wrong wi th  
m e - - I ' m  not  an unde tanding mother o r  something. 
Damn! What p o t e n t i a l .  What she could do wi th  
what she  has.  There a r e  t imes she d o e s n ' t  need 
what s h e ' s  go t .  She g e t s  by t o o  cheaply.  Z 
j u s t  d o n ' t  know what t o  do wi th  her .  Then she 
can be s o  n i c e  and then ,  boy she  can be a s  
o rnery  a s  sftqe can be. And then  I scream and 
y e l l  and I ' m  about ready t o  slam h e r  a c r o s s  t h e  
room. I d o n ' t  l i k e  t o  f e e l  t h i s  way. I d o n ' t  
know-what t o  do wi th  it. 

i 
Excerpt 8 

HELPEE: He i s  r i d i c u l o u s !  Everything has  t o  be done 
when he wants t o  do it. The way he  wants it 
done. I t ' s  a s  i f  nobody e l s e  e x i s t s .  I t ' s  
every th ing  he wants t o  do. There i s  a range 
of t h i n g s  I have t o  do. Not j u s t  be a house- 
w i f e  and t a k e  c a r e  of t h e  k ids .  Oh no, I have 
t o  do h i s  typing*-for him, e r rands  f o r  him. I f  
I don ' t  do it r i g h t  away, I ' m  stupid--I 'm not  
a good wife  o r  something s t u p i d  l i k e  t h a t .  I 
have an i d e n t i t y  of my own and I ' m  no$ going 
t o  have it wrapped up i n  him. I t m a k e s  me-- 

\ it i n f u r i a t e s  me!  I want t o  punch him r i g h t  
i n  t h e  mouth. What am I going t o  do? Who 
does he t h i n k  he i s ,  anyway? 

3 



HELPEE: I f i n a l l y  found somebody I can r e a l l y  g e t  
a ldng  with .  There i s  no prel?entiousness about 

4 

them a t  a l l .  They a r e  r e a l  and they  understand 
m e .  I can be myself wi th  them. I d o n ' t  have 
t o  worry about what I say and t h a t  they  might 
t a k e  m e  wrong, because I do sometimes say 
t h i n g s  t h a t  d o n ' t  come out  t h e  way tpt I want 
them to .  I don ' t  have t o  worry t h a t  t hey  a r e  
going t o  c r i t i c i z e  m e .  They a r e  j u s t  marvelous 
people! I j u s t  c a n ' t  wai t  t o  he w i t h  them. 
For once I a c t u a l l y  enjoy going o u t  and i n t e r -  
a c t i n g .  I d i d n ' t  t h i n k  I could ever  f i n d  
people l i k e  t h i s  again .  I can r e a l l y  be myself.  
I t ' s  such a wonderful f e e l i n g  not  t o  have 
people c r i t i c i z i n g  -you f o r  every th ing  you say 
t h a t  doesn ' t  agree  wi th  them. They a r e  warm 
and understanding and I j u s t  love  them! I t ' s  

i 'l 

j u s t  "marvelous. u 
'3 \ 

Excerp t  2 0  

HELPEE: I ' m  r e a l l y  exc i ted!  W e  a r e  going t o  C a l i f o r n i a .  
I ' m  going t o  have a second l e a s e  on l i f e .  I 
found a marvelous % I t ' s  g r e a t !  I t ' s  s o  
g r e a t ,  I c a n ' t  b e l l e v  i t ' s  t r u e - - i t ' s  s o  g rea t !  
I have a s e c r e t a r i a l  job. I can be a moBher 
and can have a p a r t  t i m e  job which I t h i n k  I 
w i l l  enjoy very much. I can be home when t h e  
k i d s  g e t  home from school.  I t ' s  t o o  good t o  
be t r u e .  I t ' s  s o  e x c i t i n g .  New hor izons  ar"e 
unfolding.  I j u s t  c a n ' t  wai t  t o  g e t  s t a r t e d .  
I t ' s  g r e a t !  * 

' * 



Excerpt Z Z 

HELPEE: I ' m  s o  p leased  wi th  t h e  k ids .  They* a r e  doing 
j u s t  marvelously. They have done s o  w e l l  a t  
school  and , a t  home; they g e t  a long tog,e ther .  

' I t ' s  amazing. I never thought t hey  would. 
They seem a l i t t l e  o lde r .  They p l ay  toge the r  
b e t t e r  and- they  enjpy each o t h e r  and I enjoy . , 

them. L i f e  has become so'much e a s i e r .  I t ' s  
r e a l l y  a  joy t o  r a i s e  t h r e e  boys. I d i d n ' t  
t h i n k  it would be. I ' m  j u s t  so  p leased  and 
hopeful  f o r  t h e  f u t u r e .  For  them and f o r  us .  
I t ' s  j u s t  g r ea t !  I c a n ' t  b e l i e v e  it. I t ' s  
marvelous. 

Excerpt 22 

H E L P E E ~  , I ' m  r e a l l y  e x c i t e d  t h e  way t h i n g s  a r e  going 
a t  home wi th  my husband. I t ' s  j u s t  amazing. 
W e  g e t  a long g r e a t  t oge the r  now. Sexua l ly ,  
I d i d n ' t  know we could be t h a t  happy. I 
d i d n ' t  know anyone could be  t h a t  happy. I t ' s  ' 

j u s t  marvelous! I t m  j u s t  s o  p leased ,  I d o n ' t  . 
know what e l s e  t o  say.  

- 
Excerpt 1 3  

HELPEE: I ' m  s o  t h r i l l e d  t o  have found a  counselor  
l i k e  you. I d i d n ' t  know any ex i s t ed .  You 
seem t o  understand fie s o  w e l l .  I t ' s  j u s t  
g r ea t !  I f e e l  l i k e  I ' m  coming a l i v e  again .  
I have n o t  f e l t  l i k e  t h i s  i n  so  long.  



Excerpt  2 4  

HELPEE: S i l e n c e .  (moving a b o u  i n  c h a i r )  

Excerpt  15 

HELPEE: G e e ,  I ' m  s o  d i s a p p o i n t e d .  I though t  w e  cou ld  
g e t  a l o n g  t o g e t h e r  and you*cou ld  h e l p  me .  

- W e  d o n ' t  s e e m t o l i e g e t t i n g  anywhere. You 
d o n ' t  unders tand  m e .  You d o n ' t  know I ' m  he re .  

1 I d o n ' t  even t h i n k  you c a r e  f o r  m e .  You d o n ' t  - 
h e a r  m e  when I t a l k .  Yo.u seem t o  be  somewhere 
else. Your responses  a r e  independent  o f  a n y t h i n g  
I have t o  say .  I d o n ' t  know where t o  t u r n .  

' I ' m  j u s t  so--doggone it--I d o n ' t  know what I ' m  - 
h n g  t o  d o ,  b u t  I know you c a n ' t  h e l p  m e .  
There  j u s t  i s  no hope. 

Excerpt  26  

HELPEE: Who do you t h i n k  you a r e ?  You c a l l  y o u r s e l f  
a t h e r a p i s t !  Damn, h e r e  I am s p i l l i n g  my g u t s  
o u t  and dl you d o  i s  look a t  t h e  c l o c k .  You 
d o n ' t  h e a r  what I say .  Your r e s p o n s e s  a r e  n o t  
a t t u n e d  t o  what I ' m  say ing .  I never  heard  of  
such the rapy .  You-are  supposed t o  b e  h e l p i n g  
m e .  You a r e  s o  wrapped up i n  your -wor ld  you 
d o n ' t  hear,  a  t h i n g  I ' m  say ing .  * YouPdon't9give 
m e  t h e  t i m e .  The minute  t h e  hour  i s  up  you 
push m e  o u t  t h e  doop whether I have something 
i m p o r t a n t  t o  s a y  o r  no t .  I --ah-- i t  makes m e  s o  
God damn mad! d 
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TO FROM 
JOAN ANDERSON 

I .  

The resea rch  p r o j e c t  involv ing  t h e - P s y c h i a t r i c  Nursing f a c u l t y  
i s  nearing i t s  f i n a l  phase.  Upon dompletion of  t h e  t r a i n i n g  
sess ion  o n d v e m b e r  7 t h ,  t h e  focus w i l l  s h i f t  t o  t h e  
c o l l e c t i o n  of  p o s t - t e s t i n g  d a t a .  

On ~ovember  7 t h ,  an audiotape w i l l  be d i s t r i b u t e d  t o  each 
par t ic ipant . .  P l e a s e  t a  e another  five-minute i n t e r a c t i o n  - -  K with s tuden t  n u r s e ( s )  o  a  t o p i c  l i k e l y  t o  genera te  a  l o t  
of f e e l i n g s .  I f - i t  i s  n o t  convenient ' to t a p e  record.  a  sess ion  
involv tng  s tuden t  nurses ,  'p lease record  an i n t e r a c t i o n  wi th  
another  person i n  your work gr home s e t t i n g .  It is ,  however,' 
very important'thajz t h e  audiotape be completed by November 14th.  

A p o s t - t e j t i n g  s e s s i o n  f o r  a l l  p a r t i c i p a n t s  w i l l  be held on 
November 14th a t  1130 h r s .  i n  Room 2 N  4 1 2 .  The w r i t t e n  past- 
test  w i l l  be completed d u r i n g f t h i s  per iod .  The s e s s i o n  w i l l  
r e q u i r e  approximately one hour.  P lease  submit t h e  completed 
audiotape a t  t h i s  t ime. 

1 - 

C 

p lease  inform Be i f  you a r e  n o t  a b l e  t o  a t t e n d  t h e  f i n a l  
t e s t i n g  sess ion  s o  t h a t  an a l t e r n a t e  arrangement. could be pla&ied 
~ r $ o r  t o  ~ o v e m b e r  14th .  My phone number i s  929-5744. 

The r a t i n g  o f  t h e  d a t a  w i l l  -.commence i&edia$ely fo l lowing the 
p o s t - t e s t i n g  sess ion .  Thus, t h e  c o l l e c t i o n  of t h e  p o s t - t e s t i n g  
d a t a  must be complete by November 14th'. I would t r u l y  a p p r e c i a t e  
y w r  he lp  i n  t h i s  regard .  

I 

Thank you f o r  your p a r t i c i p a t i o n  i r f  t h e  r e ska rch  p r o j e c t .  In  
f a c t ,  my ' thank you' c a n ' t  be b ig  enough. 

f .  

Joan Anderson 
9 

I - # 
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POST-DATA: ,NURSE EDUCATOR BACKGROUND INFORMATION 

Jnstructions: As a supplement to the qdestibnnaire . 

completed previou;ly at the pretesting session, please 

an.mer the following questions. Once again; the 

confidentiality of the completed questionnaire will 

be $arefully maintained. 
x 

2. Please indicate if you had any knowledge or 

experience with the Gazda/Carkhuff model of systematic 

interpersonal' &ill development prior to the commencement 

of the-Nurse Educator Research Project. , 

A. 

3 .  If you answe;ed YES to question #2, please describe 

briefly your contact with the Gazda/Carkhuff model. 



\ 

: APPENDIX C 



DISCRIMINATION INDEX 

HELPEE SITUATIQN %1 

%&dent 'nurse  t o  nurse  educator :  

I ' v e  been looking forward t o  t h e  grad d inne r  and 
dance ever  s i n c e  I was. i n  f i r s t  yea r ,  and now it looks l i k e  
I won't  be a b l e  t o  go. It b o i l s  down t o  a l ack  of money, 
s i n c e  t h e r e  is  no way I can a f f o r d  t h e  admission and a h a l f  , 
decent  d re s s .  - 

1. How unfor tuna te .  ,Maybe you could b ~ r r o w  moneyq 
from somebody. 
i 

2. You're f e e l i n g  p r e t t y  downhearted because t h e  
* .  money problem might cause  y o u ' t o  m i s s  t h e  grad  i 

d inne r  and dance. 
t 

3.. I ' m  so r ry .  The grad d inner  and dance meant a 
l o t  t o  you* 

4.  Is t h e r e  some way I could he lp  you a3ford  t h i s ?  

f 
Are you working? 

5. I.know how you f e e l .  

6.  A par t - t ime job would probably provide enough 
money f o r  your needs. 

- 7 .  You a r e  disappointed because you c a n ' t  a f f o r d  - 
t o  go t o  t h e  grad d inner  and dance. You haGe 
always be l ieved  t h a t  somehow you would manage 
t o  g e t  ' t h e r e  b u t  now t h e  s i t u a t i o n  looks  q u i t e  
hopeless.  

* 
8 .  What happened t o d l  t h e  money you made l a s t  summer? 

b 

t o  be t h e  on ly  person who 
d inne r  and dance. ,You 

r e s u l t  i n  c lassmates  
o s t r a c i z i n g  you from t h e  group. 

. * 
$0. It serves "ypu r i g h t !  Going t o  Hawaii a t  s p r i n g  

break wasnt t  such a szart idea .  
I 

11. It is u p s e t t i n g  t o  t h i n k  you might m i s s  th -e  qraa T 
i 

d inne r  and dance because you d o n ' t  have enough 
i 

IIlQney t o  go. - 
B 
1 

12, Don't yo0 have a f r i e n d  who could lend you enough i - money u n t i l  you f i n d  work and ea rn  enough t o  pay - i 
her  back? 1 



t'- 2 2 1  

HELPEE SITUATION # 2 

Student nurse t o  nurse e 

- I g e t  s o  angryk a n t s  m e  t o  spend 
B a l l  my t i m e  on.her cours - t h a t  I have a 
%i- whole bunch of courses ,  of assignments, 

and a whole bunch of  exa b o t  - I ' m  a person! 
X 8 

13. Oh, it c a n ' t  a t  bad. You're 
exaggerating; 

k A 1 4 .  You a r e  mad! The expecta t ions  of each teacher  
seems extremely u n r e a l i s t i c  t o  you. 

15. Not t o  worry! You're g e t t i n g  yourse l f  s o  upset .  
You've g o t  t o  r e l ax .  

16. You're fur ious!  You expect yourse l f  t o  ob ta in  good 
t grades but  t h e  overwhelming course demands a r e  

th rea ten ing  your a b i l i t y , t o  meet t h e s e  expecta t ions .  

17. You have a l o t  of concerns. Can you poss ib ly  
come back-tomorrow when I have t i m e  t o  d i scuss  
them? 

18. You're so angry t h a t  you could explode! Only 
a machine could meet t h e  unreasonable demands 
t h a t  teachers  exp f you. 

19. J u s t  be thankful  t h e  course i s  almost over. - 

20, You're f e e l i n g  kind of f r igh tened  t h a t  you might 
not  measure up t o  a l l  t h e  expecta t ions .  The 
p o s s i b i l i t y  of f a i l i n g  i s  very r e a l  t o  you., 

21. YOU want t h e  t eachers  t o  be more reasonable about 
how much they can expect from one person. 

22.  You're enraged t h a t  t eachers  can be s o  unreasonable 
about how much they can expect from one person. 
I n  p a r t i c u z a r ,  I ' d  b e t t e r  hear  your message very 
c l e a r l y  because you a r e  e s p e c i a l l y  upset  about 
t h e  expectatiofis innmy course.  

23.  Look, you decided t o  become a nurse.  Now you 
have discovered t h a t  it involves a l o t  of hard work. 

24. You're very angry. The p ressu res  c rea ted  by a l l  
t h e  t e a c h e r ' s  demands a r e  s o  g r e a t  t h a t  your family 
l i f e  has begun t o  s u f f e r .  r 



IIELPEE SITUATION $ 3  

Student n r s e  t o  nurse educator:  .? 
"I j u s t  h a t e  t o  go home on weekends. My pa ren t s  

beg me t o  come, b u t t h e r e  is  s o  much f i g h t i n g ,  e s p e c i a l l y  
a f t e r  my f a t h e r  s t a r t s  t o  d r ink ,  It 's always s o  uncomfortable . 
a t  home. " ' 

B 

25. Perhaps.your f a t h e r  should a t t e n d  ~ l c o h o l i c ' s  
Anonymous. . It might be he lp fu l .  

26.  Oh, f o r  heaven's sake,  s t o p  complaining. They 
love you. What more can ypu expect? - 

27.  I t ' s  hard t o  cope with t h e  cons tant  f i g h t i n g  i n  
your home, y e t  you don ' t  know what you can do 
about it. 

28. Why do you th ink  t h e r e  i s  s o  much f i g h t i n g ?  

29: You r e a l l y  despise  going home because you f e e l  
s o a d i s t r e s s e d  a s  a r e s u l t  of a l l  t h e  f i g q i n g .  

30. Maybe you do something which provokes your f a t h e r  
t o  dr ink .  

31, You f e e l  obl iged  t o  go home buC t h e  cons tan t  
f i g h t i n g  i s  g e t t i n g  inc reas ing ly  d i f f i c u l t  . f o r  a you- 
You a r e  caught i n  a c o n f l i c t -  

32. I t ' s  u p s e t t i n g  t o  spend your weekends wi th  your 
family where t h e  f i g h t i n g  c r e a t e s  such uncomfortabLe 
t e n s i o n  f o r  you. 

33. You a r e  f e e l i n g  angry and g u i l t y  about a l l  t h e  
fgght ing i n  your home. You may. be th ink ing  t h a t  
somehow you a r e  respons ib le  f o r  what i s  happening. 

3a .  I t ' s  d i s s a t i s f y i n g  t o  go home t o  such c o n f l i c t .  

35.- You ha te  going home t o  an atmosphere f i l l e d  wi th  
harsh words and tens ion .  -You'd j u s t  l i k e  t o  
feel t h a t  you could go home an6 enjoy &he weekends 
y i t h  your pa ren t s  i n  psace and mutual c a r i n g  f o r  

36. I'm s u r e  t h a t  it w i l l  be b e t t e r  t h i s  weekend. 

A 

6 i 



22 3 
R a t e r ' s  Modified Global S c a l e  f o r  ~ a t i n ' g  Helper Resppnses- 

s 
NOT HELPFUL: HURTFUL 

Attends t o  n e i t h e r  t h e  c o n t e n t  nor  t h e  s u r f a c e  f e e l i n g s .  

D b c r e d i t s ,  devalues ,  r i d i c u l e s  o r  s c o l d s  t h e  he lpee .  

Imposes h i s  b e l i e f s  and v a l u e s  on t h e  he lpee .  

Dominates t h e  conversa t ion .  

Challenges t h e  accuracy of  t h e  h e l p e e ' s  pe rcep t ions .  

. C r i t i c a l .  

Shows a l a c k  of c a r i n g  f o r ,  o r  b e l i e f  i n  t h e  he lpee .  . 
T r i e s  t o  h i d e  his f e e l i n g s  o r  uses  them t o  punish  
t h e  he lpee .  

I 

- - 

NOT HELPFUL: INEFFECTIVE 

P a r t i a l  awareness of h e l p e e ' s  s u r f a c e  f e e l i n g s  o r  
d i s t o r t s  what he lpee  communicates. 

Withholds himself  from involvement wi th  t h e  he lpee  by 
d e c l i n i n g  t o  h e l p .  

Responds i n  a c a s u a l  way. 

Gives premature o r ' s u p e r f i c i a l  advice .  

Asks q u e s t i o n s  t o  g a t h e r  more d a t a .  

: Behaves i n  a m a n n e r  congruent  w i t h  some preconceived 
r o l e  he  is  t a k i n g .  

3 I 



HELPFUL: FACILITATIVE 

Reflects accurately and completely the face feelings 
'and does not distort the content. 

I, Communicates his openness to entering a elping 
relationship .' - 
Recognizes helpee as a person of.worth, capable of 
thinking and expressing himself and acting 
constructively. 

Shows no sign of phoniness. No incongruence abetween - . 
expression end •‹feelings. 

HELPFUL: ADDITIVE 

Adds a new meaning (thought)-which is related to the 
helpee's statement. 

Demonstrates a willingness to be a helper. 

Shows a controlled expression of feeling so as to 
facilitate the development of the relationship. 

HELPFUL: INCFIEASINGLY ADDITIVE 

Accurately perceives and responds to underlying feelings 
and meanings. 

Shows a genuine congruence between his feelings (whether 
they be positive or negative) and his overt behitv-iuur. 
Communicates these feelings in a way that strengthens 
the-relatiohship. 



K 
f 

Rat ing  Helper Responses on The Global  Scale i 225 

Levels  1 . 0  and 2.0; A s  i l l u s t r a t e d  on t h e  s c a l e ,  t h e r e  a r e  many' 

ways t o  g i v e  h u r t f u l  and i n e f f e c t i v e  responses .  

L 

Level  3.0 : There i s  a  more s p e c i f i c  and l i m i t e d  way of  

g i v i n g  a  f a c i l i t a t i v e  response .  

It  communicates: 

a )  a c c u r a t e  and complete r e f l e c t i o n  of 

s u r f a c e  f e e l i n g s  ( l e v e l  3.0 Empathy) , 

b)  acceptance  of t4e helfiee a s ;  a  person 

of worth ( l e v e l  3.0 Respect )  , ' 

C )  absence of  de fens iveness ,  phoniness 

o r  incongruence ( l e v e l  3.0 Genuineness) .  

Levels  4 . 0  and 5 .0 :  There a r e  s e v e r a l  ways t o  g i v e  a d d i t i v e  

responses .  These responses  go beyond what 

t h e  he lpee  has  expressed ,  adding t o  t h e  

h e l p e e ' s  s t o r e  of informat ion  about  h imse l f .  . 

I n  t h e  c o n t e x t  of t h e  modif ied g l o b a l : s c a l e ,  

a d d i t i v e  responses  r e v e a l  h i g h e r  l e v e l s  of 

Empathy, Respect and Genuineness. Rarely 

a r e  a l l  c o n d i t i o n s  o f f e r e d  a t  h igher  l e v e l s  

i n  a  s i n g l e  response .  Therefore ,  t h e  r a t e s  

must be guided by t h e  l e v e l  (s) of t h e  s p e c i f i c  

c o n d i t i o n ( s )  o f f e r e d  i n  t h e  h e l p e r ' s  response .  

Addi t ive  responses  must b e  preceded by a t  

l e a s t  one f a c i l i t a t i v e  r e s p o n s e .  I n - t h e  c a s e  

of an i n i t i a l  response  a t  l e v e l  4 . 0 ,  f o r  

example, the response  must f i r s t  c o n t a i n  a  



good l e v e l  3 .0  s ta tement .  This  i s  followed 
4 

by a  s ta tement  conta in ing  a  h ighe r  l e v e l  of 

a p a t h y ,  Respect and/or Genuineness. I n  an 

. ,extended i n t e r a c  i on ,  t h e  f a c i l i t a t i v e  6 
cond i t i ons  may no t  be i d e n t i f i e d  i n  each 

a d d i t i v e  respon'se . However ,> they should have 

been p r e s e n t  i n  t h e  contex t  j u s t  p r i o r  t o  t h e  

a d d i t i v e  m a t e r i a l .  
. - 

b -- 
i 



RATERS' SHORT FORM FOR RATING EMPATHY, 
RESPECT AND GENUINENESS 

EMPATHY 

Ignores f e e l -  
ings 

- c r i t i c a l  
- s h i f t s  from"\ 
o r  denies 
rea l  i ty) 

P a r t i a l  aware- 

- d i  s a l l  ws 
-moral i  es ness i 
-advises . 

-questions 
- t e l l s  how he 
th inks  and 
f e e l  s 

Communicates t h a t  
helpee has been 
heard 

- r e f l e c t s  surface 
f e e l i n g  and 
content 

-not. h u r t f u l  
nor  he lp fu l  

Adds new 

1 

RESPECT 

Over t l y  _comuni - 
cates *negat ive 
regard 

- r e j e c t s  
-demeans 
-imposes 
.-chal l enges 

Subt le negat ive 
regard 

-puts o f f  
- d i v e r t s  
-withholds s e l f  
-communjcates 
responsi b,i 1 i t y  
f o r  helpee 

I n t e r e s t  

-minimal warmth. 
-no negat ive 

regard 
-open 

Recognizes worth 
and/or w i l l  enter  
he1 p ing  
r e l a t i o n s h i p  

Phony 

-detached 
- r o l e  played . 

Not phony o r  
defensive 

-open 
-no demonstrated 

incongruence 
between expressions 

- and feel3ngs 

Control  1 ed expressior 

-shares s e l f  bu t  
does n o t  express 
f e e l  ings which 
cduld impede 
the  r e l a t i o n s h i p  



Acknowl edges 
' hidden 
message' 

EMPATHY 
1 

Probes a t  . 7 

under ly ing 
feel ings 

RESPECT 

Spontaneous 
sharing 

- he1 pee a1 1 owed 
t o  be h imsel f  

GENUINENESS 

F u l l  expression 

-spontaneous 
- h u r t f u l  responses 

communicated 
cons t ruc t i ve l y  



, 
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