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' . S Abstract

T - PNem e C ’ . e e

iDifferential Indian/White perception of soc1o—political competency was

investigated through a survey questionnaire administered to 37 native Indian

AT

' and 333 White adolescents attending an integrated junior secondary -school on. o

v, '1

V»Vancouver Island.' The'Indian youths personal and school experienceshwere

thought likely to have 51gnificant 1mpllcations for their avowed nelatlons

w1th the wider social System It was expected that relative to White peers-
s -

*the Indian students would perceive themselves less personally efficaCious ia

.
A

S

reflecting native people s heritage of 5001al/political impoverishment

v
¥’ W I3

;" Measures asse551ng the following dimensions were incorporated in'the.‘

guestionnaire: ‘self esteem, interéersonal trust, perception of school power ¥

structure, political efficacy, political trust, politfcal change,‘political

<

involvement; perceived life chance;/and ideals. Personal data obtained

—.,»

included age.,. sex,rsocio;economic. tatus,, Scholastic Aptitude Test/score

) N ~ " ’ l
&Pitial analysis considered the appropriateness of scales selected/frgm
previoﬁf research for the study population. Based upon item statistics and
factor'analyﬁic results,.questions not contributing to internal consistency

Y

were excluded to merove the quality of. the measures. These,resultant’compo-

‘nentfs were verified by a factor pattern‘whlch maximized scaie distinctiveness.

Although both groups of students expressed equlvalent support for the

political norms of trust andaefflcacy, the Indian students dénied the

 worth of their personal political participation. Compared to White respon- (

dents, the Indian 'students were more likely to express an egalitarian school

decision-making perspective, assignihg»significantly less influence to
A P )

:‘ t
.
¥

iii



Lfthé,schdol board and priﬁcipq}, greater tb‘théﬁsélvesf’"Pﬁrélléiiﬁéftﬁeff’"ﬂ:*’"”*’;m

. . . - . .
L] . o ° f . . rd - N

'Qﬁektreme differencesﬁin the two groups ' social (SEé) and schsbl:(SGAT GPA)

},sfandlnps ‘the Indlan youth’ expressed 51gn1f1cantly lower self-ésteem
: sc0res and 1ower class occupatlonal asplratlons e

»

irf‘Dlscrlmlnant analys1s 1nd1cated grade p01nt a;erage political parti-
c1pat10n,‘gEA< score, polltlcal trust, soc1al status personal trust e ;t

' fr1end~as best source of" polltical~aﬂv1ce, and demonstratlons as best -method* fj““r%r

» . »

of pollt!cal change to be optlmal»varlables in dlfferentlatlng ggpup member—,

/ ship: The sallence of these constructs was further valldated by multlplew

N i

regre551on analysis. N K o
3 ;“z . .' . . . B ) L . o . .

> Political socialization research has traditionally emphasized the

’ & t. ’ . LV ' o : o P

process of positive adJustéent‘and incorﬁoratichﬂinto the existing social -
system, neglecting differences r sultihg‘from,sﬁbculture membership. The

project represents a first attempt at 'nvestigating socio-political orien—"

b

tations of some native Indian adolesce?EST‘ The fiﬁdings identify critical

areas for further investigation in foséering an'qnderétanQ}ng of the’

Canadian Indian experience. . N ) - .

-

Ll

B
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Chapter 1: Introductlon,

éocialization "the whole prdcess by which an individual developsp..

speCiflc patterns of SOCially relevant behav1or and experience (Zigler

o

L& Child l969 o hTh), has been a persistent concern of perso trylng

to understandfhuman functioning Its successful conveyance is ﬂbought

L)

v_critical to thé maintenance and perpetuation of a stable social'afder

B ST S U e

‘of culturally prescribed soc1&l roles fa01litates the 1ndiv— ,

idual's integratibn within_the,existing community structure. One dimension
of thé*socializatidn ﬁrocess eonce{ns‘the child's introduction,to'the,'

nationastate, the intergenerational transmission- of, politically relevant
knowledge, attitudes, and values. : ’ .

Evolution of political socialization inquiry = = -+ =

The historical.foundations of interest in civic education reside
within the discipline‘of nolitieal philosophy.L Beth Plata andrnrismetle
recognized. the inﬁortance of effectivércitizenship trainingiin promoting
- system stability (Dawson & Preuitt,.l9g9). Rousseau's coneern fer civic,"
enucation-led to his examination of the role of’senSOry, intellectual,'and‘;
7moral components of the developmentaliprocess in fpstering political
~ partic¢ipation (Andrain, 19?1), Practical concerns:of;immigrant_aﬁsimilation:

in 20th century Notth America precipitated a rekindling of interest in

" .«itizenship*education. Published in 1931,‘Charles EiﬁMerriam's The Making

2

- of Citizens: .8, Comparative Study .of Methods in Civic Trainihé is’¢OHSiaér§a'"”""'"7

-

the earliest systematic 1ﬁvestigation of’politi al Tearn ng Tﬁe'reiatiéﬁi”f

syt s

ship of personallty variables to polltlcalization evolved from post World
‘Wér II interest i%'distinctive national character types and their develop-

" mental origins., iYet, not until the late 1950's was political‘socialization

-



P

[

. " ) 2 '
- recognized as a distinct'areadefrinquify {Greenstein; 1968). ‘
R It is ironical that while studies of socializetion and .
" learning are exceedingly promanent in sqcial psychology, p
attention glven to politics as a consequence ‘of 50c1aln ’ ///
ization is almost completely lacking.... One searches T /// '

‘therefore for psychélogical studies whlch will establish ///
the beginning of political behavior in pre-adult life,

the process by which it emerges, and the subsequenﬁ e
change in the course of further experlmentatlon ///
(Hyman, 1959, pp. 25-26), 3 = -

. /i-r

Hyman (1959) proposed the term polltlcal soc1avlzat10n to descrlbe -

- e

"the individual's learning of sdbial'patterns cgr?esponding to his societal
position as mediated through variouS‘agenc;éé of society" (p. 25) enphasizing

P

/

}%aggggéjmioftance of attitude develepment‘end consequent political implications,

~o

.

Ty T 3 . - -
i.e. systeﬁéﬁﬁintenance. Early empirical investigation beginning with Green-

P .
Y

 stein's New Haven Study’ (1965) followed by the "Chicago" studies.ef Hess and

Terney (1967) and Easton and Dennis (1969) employed survey,resegrch strate-

gies in describing'childfen‘s‘political attitudes and developmental patterns .

=

of acquisition. _Subsequent research has expanded populations and variables

of concern, whilesgaintaining allegiance to early egﬁsggished assumptions.
Rl . — A *

Political socialization inquirv is intrinsically ettacﬁea to the

I3

psychoanalytic tenet that "the chlld is father of the man' n2 (Riccards 1973).

Ty,
4As youthful learning is thought. to be extremely re51stant to later experi- " _ -

- / a

,,,,,,

o

believed likely to persevere in later years, influencing subsequent atti-

tudes and behaviour.r The effectiveness of the political socielization
process in establishing basic shdred orlentatlons is thought critlcal to
.@ T . S

Js?stem support and censéﬁuent regime maintenance. Establishment interests

.are thus promoted by the active inculcation ‘of appropriate orientations in a

2. This quote is more properly attributed to William Wordsworth, "My
heart leaps up when I behold." .
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EN

polity's youthful members. This is accomplished both throuéh manlfest and

latent polltlcal indoctrination (Greenberg, l970a)

-~ e . 3 @

'Resea/Eh strategies

It is belleved that the systematlc study of chlldhood polltlcallzatlon

s both furthers a general understanding of the dynamics of attitude acqulsltlon
S

¢

and provides specific insight into the formation of adult political orienta-
: P . e .

tions and their behavioural consequences (Greenberg, 1970b). The execution
of t, s‘lnquiry requires defining tﬁe'limits of eoncern;k One's research

,/6/gect1ves are intrinsically tied to the spec1f1c conceptualization of the '~

//// dlsc1p11ne

Barly ré%earch definitions. empha51zed “the cognltlve content of acqulred

'orientations and conformity to the'estabﬁished'political culture. Almond

(1960)'Epecified polltical socialization to be "the process of induction into

k ]

the political cnlture, Its endin;oduct is a set of attitudes, cognitions,
value standards and feelings toward the political.system,lits varioue roles
and role lncumbents"‘(pp.'27a28). Research generated from this perspective
emphasized1a systems—orlente?ﬁanalysis>of>politicél socialization. Such’
definitions, however, QereqfoénﬁglnappropriateLﬁor ;ocusing on the individual
dynamics of the political socialzation process. Expansion of concerns of
inquiry nequired fedefining;the bounds of the discipli;e. Greenstein £l968)

»

proposed that political socialization be considered "all political learning,

’

formal and informal, aeliberate,and unplanned, at everyfstage of the life
cycle, including not only exp11c1tly polltlcal leernlng but also nominally )
nonﬂgolltlcal learnlng of - polltlcally relevant social attltudes and the
acquisition of pOllth&lly relevant personalltv characterlstics " (p. 551);
The proliferation of defimitions, however prompted Greensteln (l970) to
?comment, 'there is little to be said for attemptlng to establlsh an

oy . \
A4 - . f
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orthodox usage of the term [political,s’ocializatiorl; the main thing is to

be clear  about one'é‘meaning in pérticular contexts and to get on with the

task of enunciating theoretically interesting hypotheses and testing them."

£ .
s Py

(P-_ 976)~ : : ) . o - - ] @

The present investigation will consider political socialization  to be
- . : . - - e

"thosefdévelopmental procésses through which persons acquire political

aientations and patterns of behaviour" (Easton agd-Dénnisg 1969, p. 7).
Such a perspective neithei stresses conformity to an established pélitical

Sy

-

£ .
culture nor imp;iesfa static unitary process of socialization. Knutson

(1974) has Suggested that developmentally this process requires both the

individual's accommodation to and ‘assimilation of politicall§ relevant

éultural themes. A preex%@ting Weltanschauung requires the matﬁring o
N . “‘k‘:'»r_}_ o . -
citizen's active participation in processing socially transmitted politltal
information. An appreciation of the dynamics of the political socialization
process thus demands a multidimensional conceptualization. One such model
. g Cog ,

has been proposed by Knutson (see Figure 1). Such an interactionist strategy N
3 - ’ - =%, :

emphasizing individual interdynamics has not, however, permeated tragitiodal

political sgcialization research orientations.

3

”n;(basic personality needs)>-

bl "’«,3

[

N idiosyncratic belief system regarding self, others, and causalitizy
.. 1idiosyncratic coping and expressive modes '
f@:’*
social-cultural learning (values, ' situational and
roles, beliefs which may or may | experiential
not become internalized) ' factors 7
FORMAL ‘ INFORMAL®

(Political Ideology and Political Activity)

Figure 1. A multidimensional model of political socialization (Knutson, .
, , 1974).
W »

& .
e



Review.of past reseaxch -~ - o e

Whilg'notigg that although no one methodological stange/éan characterize

the study of pokitical”socialization,YGreenstein.(l9§80 maintained that most

-
3 )

research has been directed towards the "investigation of one or more dimen-

sions of Lasswell's communication paradigm: (a) Who (b) learns what
, e i

(c¢) from whom . (d) under what circumstances (e) with what effects? -
. 7 : : :

.Each of these will be discussed/ih turn to proyide an organizational S
o . : ’ ’ . e
framework for examining pgsf research findings.

-

Who. The invesjiéation of the personal‘charécteristics of the indiv-

iduals studied/héé emphasized the importance of demographic variatbles
e

in affecting the socialization experience. Variables of past consideration
. - ~ . -

3 . //'/ o e - 'A . ok‘ . ) 71 L !
include age, sex, socio-economic status, IQ, education, religion, ‘and

- - : . ! o .
/éeographical location. Of relevance to the present investigation are

s

studies documenting the differential"effects of sex and social claSs.

Campbeilfs (1966) findings4thgt, compareqhto mén, women were les;s
poéed tow;rd political invoivement, felt less leitically efficacious, ;
expressed 1iftlevconcern for iséueé, were lesé tolerant of nonéonformity; oo
and mére,interested in local ‘than national concerns ied him to conclﬁde that
‘the socialization of appropriate sex role behaviour requiped femaie
‘chiﬁ?ren's adoption, of a passive political orientation.

Political socialiiétioh theories‘have emphasized the importance’of role
modeling'and culturally’préscr%bed behaviour expectations in influeﬁcing’the

process of political learning. The effecpé of such learning include boys'

expfggsigg”greater %nterest in political news and "men" in public office -
(Hyman, 1959), boys' being more knowledgeable, interested and active in

politics (Greenstein, 1961, 1965), and girls' greater agreement with parents

-and friends, reflecting their supposed lesser sense of autonomy and reduced



(Jennings & Niemi, 197h) Other researches howeﬁer%%;eport no con51ste

significant patterng of difference between boys and glrls iEaston & Dennls

¥ “= r

1967-~Mere1man 1971: Orum, Cohen, Grasmuck % Orum 197&). Subcultural

varlatLons to the tradltlonal theme of male ?ﬁperlorltv in political orien-

~ oo

» . . DR

‘tation hpve also been reported (lesch €&971)

o X § o2

uuch flndlngs require the con51deraﬂ;

el

Y

standipg women's exclusion from the polit;éagyarena. Although male a?é

female children may be exposed to equivalent sources of politicalization,
the impetus for invéivementggpd opportunities for politicalvexpfession are

L o

likely diminiShed by the circumstances of wéﬁgnge gocially prescribed role.

The process of cultural- change neqes31tates longltudlnal 1nvest1gat10n in
; e 5'&4@‘ s

understandlng the respectlve”contrlbutlons of early learnlng and’ part1c1pa-
2,

tory induction in the soc1al mllleu (Orum‘et al., 197L).

Much of adult polltlcal and soc1al behav1our is thought to be related

to social class through its. influence upon ihdividual'mq}ives, goals,
éhd needs. Higher class adults are more disposed toward active particiba-'-»
tion 'in politics. Lower class persons have been found to be less inter-

ested in news and international affairs, less politically ihformed, more

reticent to criticize pubiic policy, generally indifferent to voting, but

more dissatisfied with their lives and inclined to support "socially

J

.
"radical" legislation (Knupfer, 19uT).

. A :
Precursors of adult behavioural effects are class related differences
in the political orientations of young children, Higher class ehildren :

gxpress greater interest in polft&cs and are concurrently more politically

knowledgeable and active (Greenstein, 1965; Hirsch, 1971). ‘Altheugh perceiv-

ing themselves to be less personally and politically efficacious, lower

‘ofesituational factors inljfdef—-'
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class children are more apt to idealize political authorities (Easton &

.

Dennis, 1967; Greenstein, 1965; Stevens, 1970). Additionally, the‘estab--s

e
hid

lished superiority 1n verbal and scholastic ability of upper status children

“a, .
(Greensteih 1970) likely prov1des‘conf1dence for their significantly

higher occupational aspirations (Knupfer 19h7)
’ @%
Child" rearing practices are thought to establish psvchological dlspOSl-
2 . . .

tions toward part1c1oatory citizenship. Exploration, scholastic achievement

e B

"and emotional and 1ntellectual-expres51on are encouraged less in lower class

%

¥

families (Stevens;g}970). iThe middle class family's tolerance for divergent

opinions and preference forgﬁemocratic decision- making 1n1t1ally structures

o . . ‘y o . N
the child (S perception of authority and power relationships in a way con-

»

“ducive to participatorv involvement (Riccards, 1973)." N ’

-

Learns what. The con %ent of political soc1alization includes the ac-
quisition of both_politically relevant personality characteristics and poli—
tically specific attitudes and orientations. Froman (l96l) Proposed that

psychological dispositions,;beliefs and attitudes need be” con31dered as

1nterven1ng variables in conceptualizing political Socialization As
ev1denced by Dawson s (1966) review of the discipline, this position
received equivocal‘reception.

There is now extensive writing about personality and
political behaviour that reveals disagreement on the
utility of personality explanations of political phenomena.
The evidence that personality is a key variable in
explaining political behaviour or in analyzing the
development of political orientations is still not ,

very convincing. Particularly little evidence supports -._-~
the use of personality as a major independent variable ‘
as Froman proposes. Consequently, we do not use it as g
major variable im our conceptualization of political
socialization. (p. 21) :

. Recently, however, Renshon (1975) has proposed that personality be

reconsidered as "the crucial link' between the individual and the political

- N y
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o . ¥ we«‘FA
:SOcialization process. He suggested that w1thin the chlld s social’ cdntext

a fundamental world view is establlshed ‘The chlld's>early env1ronmental

interactions are thought to structure subsequent perceptions of physical*
. : ) o

reality, beliefs about the possibilities for-controlling one's fate, .eval—
’ | - . e .. . e

uationsvconcerning the nature of ‘the world anﬁiits‘people, and a/concept*Of

1

self worth The content of such belief structﬁres rather than rudlmentary
o

polltlcal attitudes is des1gnated the prlnc1pal childhood determlnant - -

.

of adult polltlcal behav1our.
Some empiricalvevidence supports this position. In addition to being

S BPORE _ o , ' '
linked to socio-economic‘st";"ftindicators (Campbell, 1972), personal -

®

5

competence is related toga %elief-in personal political inflnence and a
controllable external‘reality (Rotter, 1962). Functioning additively with a
bélief in political,competence,'arsense of personal efficacy predicts ﬁhe “
| likelihood of Subjectively projected political participation kJennings & -
Nlemi, l9Th). A complementary cogcept self esteem, is related to 1nterest
in civic affairs (Rosenberg, 1965} and pers;;Zl bellef in political potency

. A
(Kvaraceus, 1965). Persons w1th high self estEem are more tolerant and less //
threatened by nonconformity (Knutson, l9Th). Low self esteem persons are in -
more likely alienated, personally dissatisfied,‘and‘lacking in feelings of’
oersonal control (McClosky &_Schaar l965) Riccardsi(l973) maintained
that personal efflcacy, self esteem, and env1ronmental trust operate 1nter—
actlvely in fostering a psychological disposition conducive to polltlcal

4

participation. Dennis (1973) cautioned that although the existence of

v

specified psychological variables may be neoessary concomitants of the

. performance of political behayfours, independently they are not sufficient

t

as causes. Situational constraints serve to modify the attitude-behaviour

'relationship.

s
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Throggﬂﬁspec1flc polltlcal learnlng, the child,igrmulatgs ognitive and

.vﬁ N .
affectlve conceptlons of civ1c a ﬂ‘drlty, natlonal symbols , publlc off1c1als,-

»Q\ -

Y
—L

.government structure and citlzenship réspOnsibility (Greenstein 1968) . The

z

inductibn of c1tlzens into a part1c1patory polltlcal culture demands both- %? § '

- <

acégﬁgﬁﬁ;ahof "the rules of the game , ..the conventlons establlshed for'J

orderly" poiiﬁ%cal a8t1v1ty (Easton, l96h), and incorporation of orientg}ioﬁs

@onduc1ye to ggllplcal involvement, e.g. an interest in politics, a sense Qf ‘
_political responsi%ility,‘a belief in*the utility of political participation,

an inherent trust in the sysﬁém and its executors, and a feeling of social

inclusion (Milbrath, 1965). . Such constructs have been operatiohalized to

facilitate the empirical investigation of the process of politicalization.

o

rom whom. Within the child's environment, persons and institutions

transmit overt and implicit political ressages. In North America the

~

prihcipal agentsléf sociaiization are genefallyﬁconceded to be .the family,

educational system, peer group,wana mass'media. : i e—
"The family‘incubates political man" (Lane, 1959, p: 204). The famiiy

has béen thoughtfpreeminent in influencing the poiitical development of the

child (Greenstein, 1965; Hyman, 1959; Langton, 1969). As a role model, the .

family establishes acceptable behavioural alternatives and transmits poli--
tically relevént cultural values: The home environméﬁtfdifferentially

provides a range of political stimulation both through the availability

of overtly political materials and the latent political content of family

structure and interaction patterns (Jennings & Niemi, 197L). Functioning ’

essentially as a conservative force, the bias of family. originated sociali-

zation is toward systeh'perpetuatiod through its pyomotion'of early

attachment ?Sdphe polity (Dawson & Prewitt, 1969) .

\ ‘ . 4
Empirical validation for the impact of the family has geen principally o
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. ; v
found in documentlng chlld/parent agreement in pOlltlcal attltudes and .

! ‘ I
values. Con51stentlv, childxen have been found to adopt -the politlcal pa;;y

1dent1f1catlon of their parents (Campbell Gurln & Miller, 195b Converse .

i
“75 4..4-

% Dupeux 1962 Hess & rr‘orney, 19673, Jennlngs & Niemi, 1968b). Whlle the .

mother's potentially unique attributes in transmitting political orientations’

[

"have been continually negﬁecte& (Jennings & Niemi, l97h), several studies
have noted 1dlosyncrat1c effects related to father\absence Jaros, Hirsch,
and Fleron (1968) found this family structure related to a marked non-rela-

tionship between family and child poli#tical values. Other studies have
reported father-absent boys expressing less interest in nolitics and

e
=

epressed levels of political efficacy (Langton & Karns, 1967; Hess &

Tornt%,}iéﬁ?), perhaps reflecting an increased maternal,inf;nenge; Hirsch

1971) proposed that father‘absence&inflates the role of other agents of

4

T socialization.
Aside from party identification, however, sUpport'for directkparent/ .

b

~ e ax .
Chlld transm1551on of polltleal attltudes is equivocal Flndlng a.consistent

pattern ofrlow w&fhin family similarity but high between generation corres-
pondence in: a review of studies comparing political and social opinions of

parents and children from 1930 to 1965, Connell (1972) concluded that,

’

processes within the famlly have beer*;largely irrel-
-7 evant to the formation of- ‘Specific opinions. = It appears
. that older and younger generations have developed their
[\ opinions in parallel rather than in series, by similar
\ experiences in a common way of life (p. 330)

& . , : ) ,
S\ ' It appears from a substantial body of evidence that
A

This position receives support from Martinussen (1972) who found little"

agreement between parents and children for indicaﬁors,of”civie~competence;
political knowledge, ideoiogy; interest, and efficacy. He perceived an
. N individual's daily life experiences to be more influential in determining
e ¥ p , 1ing

poiiticalkorientations than explicit parental instruction.

L]
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Such evidence does not however, neces51tate abandonment ¢ of fam111al
>

'socialization's importance. Although the famlly s relevance to specific

political,qoestions may be negllglble it has been proposed that 1ts struc-
turing of -the child's social ahdvpsychologlcﬁd env1ronment’may have profound
consequences for the occurrence and interpretation of later soqialiiation

: . - - . a R

experiences (Bandura & Walters, 1963 Riccards, l973); s
. ° I3 [

The educatlonal system is thought to be the maiornﬁormal 1nst1tutlon

of American political socialization (Almond,& Ee; &a 1965 Daﬁson & Prewitt,

. 1969; Easton % Hess, 1962; Greenstein, 1965 ‘Hess & Torney, 1967).
Emphasizing 1ts closer prox1m1ty in- V1me and structure to actual political

'experience, Martlnussen (1972) proposed that the school may exert a gredter .

& .

3

effect on civic development?thanﬂless salient primary groups such as the

family. The exposure to overtly political curricula, classroom ritual, and

A %‘

'~\,,,the role ‘of teacher serve to prov1de a formal 1nductaon to the operatlons

w

of the polltlcal system (Dawson & Prewitt, 1969). The eonscious indoctrina-

@

LY

tion of system support'is evidenced by Riccard's (1971) content analysis .
v‘_‘ - . . ) ) . ) . - . . ,"{"TQ(T': . .
‘of major U.S. textbooks. T ‘.i'

e It was found that chlldren were taught that they
should be guided by the public interest, obev the
rules of the political game, and accept the major-
itarian principle. Children must respect the )
government for what it does for them in the way of
providing schools, parks and police and fire
protection. (p. 230)

a

Classroom life is thought to convey '"the lessons of Obedience" through
its emphas1s on compllance to rules and authority. flgures;(Dawson & Prewitt,

1969). This passive orlentatlon toward c1t1zensh1p may be somewhat eountered ’

by “opportunity to‘participate in school discusslon«and decision maklng,

i

thoughtwto promote civie competence -in adult lifex(Dawson, 1966). Ekpectéf

tions of the classroom reinforce the community climate of opinion by -
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entrenching cultural values such as competiveness and success._ _As a commun- =~
JE TRALELE e

>

" ity representative, the teacher functions primarily as a "conveyor of ..

<

%pﬁgensus values" (Dawson & Prewitt, 1969).

2 ' . .
' Although the importance df‘the school as an égent ofrsocialization‘is
primarily speéﬁlaiive, a few studies provide documentation for its supposed .
effect.- Favourable daily contact witﬁ teachgrs and adminiétrators has been
found to prghofe trust of national polifical figufes (Jennings & Niemi,
197h). Involvemgnt in school'actiVitiés and clubs is related to inter—

N
personal competence (Knutson, 197h), a belief in personal politica} effica-

s

cy, interest in politiéal’éé;airs, and poéition support for issues of

national concern (Hess & Torney, 1967.). Fowlkes (19TL) found social insti-
tutions such as the school more influential than the family in the acquisi-

va‘e;:'e" . 7 L : .
tion of political_a&éQeness, trust, and future activism. Working class

o

- o

students in a heterogeneous school'environment have evidenced a tendency

=%

to move toward the norms of their higher class peers becoming more

o .

"politicized", democratic in orientatiqn, supportive of civil liberties
1Y ’ \ s - ’

o]

disposed toward voting, and economically conservative (Langton & Karns®
1967). Civics class attendance for poverty subculture children in

Appalachia'resulted in a sighificant increase in their political knowledge

and interest (Hifsch, 1971).  For adults, level of education is related to

a sense 6f civie duty, belief in political efficacy, active involveément -

and interest in politics "(Dawson & Prewitt, 1969). -

There is:, however, little conclusive evidence linking adult'poiitical o

attitudes and behaviours directi&vtoithe school experience. - Noting that

"students are remarkably resilient[§ic to conventional modes of teaching," -

Jennings and Niemi (197L) ﬁaintained thatkcivicfeduc&tion>wbﬁld‘only become .
o . ‘,‘“ 1 : - P ' B .

effective with substantial modifications in "goals, course content,

1
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rpedagbgical methods, tiﬁing of eiibéﬁré, teacbér‘tréiniﬁg,,ahd échobl envir-

2 @

onmental factors" (p. 206). Massialas (1972) proposed that a politically

-

relevant education program requires.the opportunity for critical examination

of social issues and active participation in school governance. The most

pervasive lessons taught by the school are perhaps thdse which are least

--overtly p;litical} The structure of the school community’is thought .\\v
potentially more influential than formal instruction (Merelman, 1971) in
éssigning and validating one's social position.

One of the principal roles of school in relation to-society
is to serve as an agency of allocation of people among
the various positions in the social system .... The fact
that the role is performed primarily through the
stratification system that develops within the school
itself has less frequently been recognized. To a
certain extent it is by finding their position in
the school stratification that adolescents find their
‘position in the socio-economic system of the society.

. The sources of stratification in a school are
social, cultural, and academic. (Breton, 1970, p. 18)

By.adolescence, peer groups are thought to be the principal influence in
. . M K >

S

structuring the childfs political socialization experience (Dawson &
Prewitt, l96§; Harvey, 1972; Hirsch, 1971). As a_focgl point of so¢ial life,
‘ thé adolescent's network of ffienés actively transmits prescribed cultural
expectations and valueS'(Langton & Kagns, 196T; Riccards, 1973): There is,
howgver; little’systematic1investigation directgd toward understanding the
’félafionship between fhe adolescent's sociai ;nd civie culture,

Although friendship and. group membership apbear less relatéd té polif
t{cal considefationsvthan to social values (Harvey, 1?72; Sebert} 197h), the
political orienfatiOQ§'of adolescents reportihg friendship are remarkably
similar (Jennings & Niemi, 197h4). Except for partisan issues, students have

beenrfound more similar to friends than to parents in their political

attitudes and opinions (Sebert, 197L). Males and lower intelligent students

'

. -



appear most susceptible -to the effects of peer«o-

— - e T T e - o .
< - . -

IntenSity of peer group 1nvolvement has been found to. correlate posltively
J— D . - o _ N

) — iy , N

wﬁth political knowledge belieﬁrin'the ,nt's relevance, commitmen?"

to civic duty, a sense of political efficacy, llkelrhOOd”Of political parti—

-

cipation, and reduced expresSton‘of W,cil coris€ "Vatism (Harvey, 1972)

I

Espou31ng ideals of c1tizenship, formal yﬂuth organizations e. g Scouts.

~and YMCAX are thought to promote both system supportive attitudes. (Hirsch,

\«/ T _

1971) and interest in political participation (Hess & Torney, 196T).

a

Supporting empiricel evidence,}ﬁo;EVEf, is not conclusive. Although Lewis
(1962) reported participation in high school extracurricular activities to
be related to a belief in personal political efficacy, assent to the

legitimacy bf the government and projected polltical participation

\\ﬁennings and Niemi (197k) found ggoup involvement a poor predictor of

student's political vfau%L Further 1nvestigation is' clearly required to

.,
delineate the relevant ;?henSionsfof peer group political influence.

\"

Until the 1970's little consideratiom was given to mass communication

)

as -an agent of political socielizationﬁ Social learning theorists
(Bandura & Walters,vl963) have proposed that the symbolic modelS'presented
‘ d . ; S B

" in media may "play a major part in-ehaping behavior and in modifying social

~

norms and thus exert a strong influence on the behavior’of children and —

adolescents™ (p. 49). Ample opportunity for this occurrence is provided by

—

the North American child's exposure to television. Chlldren between 6 and

1T watch television approx1mately ks hours per day , accounting for aS'much‘

+

or more time than their total school experience (Kraus, 1973) The eﬁerage .

child has watched between 12,080 and 15,000 honrs'of television by age

16 (Bronfenbrenner, 1970). T

The few studies considering mass.communication as a variable lend




© . particularly television, to be the dominant gbﬁf&é of learning about war,

T15°

credence to the importance of its further investigation. Finding media,

o

o

Hollander (1971) concluded "the new 'parent' is mass media" (p. 479).

Chaffee, Ward, and -Tipton (1970), Dominick (1972), Hirsch (1971), and

- —— <

Johnson (1970) all found media to be the dominant source offgﬁildren's; _
political information. Total hours of exposure rather than any manifest

political content incorporated in programming appeared most salient to the

impact of mas
Issues of agency interaction remain unanswered. Contradictions of

successive socializing agerits are particularly problematic. Orientations

based -on highly congruent messages .of socialization are probosed to be more

—

stable than belief structurés,Hiffe:entially influencéd (Dawson, 1966). The

socializiné influences most often estigated by no means exhaust the range

Sf relevant variables. Of)conéiderable importance is the relationship

e

between the agent and the environmental context, reguiring the consideration

 of situational factors (Gustafsson, 1974; Jaros et al., 1968). 1In addttion,

-the inclusion of individual personality characteristid¢s in mediating agency

-~ .
T .

influence on particular orientatioms significantly increases output possi-
vilities (Hirsch, 1971; Jennings & Niemi, 197h; Riccards, 1973). The -
runsystematic nature of socializing agents' intrusion permitsgconsiderable

opportunity for the individual's experience of reality £o¢significant1y

modify engendered orientations. Additional longitudinal, observational, and -

experimental studies are required to understand the dynamics of agency

*influence (Jennings & Niemi,il97ﬁf1

Under what circumstances. An understanding of the circumstances of

v

politicai socialization requires consideration of both the individual's

cognitive- development and the environment's situational determinants.  .»
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W1thfn the polltlcal maturation pfocéss %he 1nd1v1dual s simultaneous ’ @

- ©ot

engagement in self-structured/other initiated soclallzatlon,experlenpes An-

-
o - T LS

s B * Y
volves dual adoptlﬁn of rec1p1ent/agent roles (Dawson & Prew1tt 1960)

Bellef in the perva51ve 1nfluence of youthful learning in structurlng

possibilities.for adult behaviOurs and attltudes has led ‘to an emphas;s
on the importance of early experience in political socializatﬂ%na,ﬁ//’ T -
Political orientations learned during the initial school
years or the late preséhool years often have a greater
impact on the individual's adult polltlcal behaviour
«than do orientations that are learned later in life...
“ The concepts, infofmation, and feelings that are first
v acquired serve as '"filters" through which later
. perceptions must pgss;§..ﬂ Agult orientations that have-
- their roots in early learnlnz and have, therefore, been
adopted without conscious con51derat10n of slternatives,
are -likely to have unquestloned character that makes _
them both influential for behaviour and resistant - - ~ -
to change. (Grgenstein 1968 pp. 55kL- 555)

The extent of the child's awareness and conceptu zatlon -of the pOll—
ﬂf

tical realm, however Ts dependentd@b@n the development of age approprlate
- ‘ : e
cogﬁitive capacities. From a Plagetlan perspective, political learnlng is

vromcted by the child's experientially based involvement in assimilating
politfcal phenomeria while accommodating previously formulated cognitive
. ~ ) -t
. ' , re
structures to new realities (Rosenau, 1375).

Peflecting_?iaéeg's stages of cognitive development, the child

Fa
-

tetween 7 énd“ll yearslexpresses a concréte, egocentrggﬁgfientation towards
" - - e
politics, unable to transcend personal‘experience-and“overtly perceived
: . e : -
governmental functions. The cognitive fdsk of“the adolescent, occurring
_ T g T :

approximately between ages 11 and 15, regquires the mastery of,formel,

operations expressed through tne ability to think ebstﬁsetlvjrreason

5 -

hypotheticallv adop? a soc1o centrlc perspectlve .and establish principles

based upon & sense of nast and future historical developments (Adelson L

'Neil, -1966). Atiitudinal correlates of adolescept intellectual growth

¢

: | o ’
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inc}ude the developmrent of a sense of community, a decline in authoritarian- E

ism, an appreciation for the social consequences of government activity

(Adelson & O'Neils 1966), an increase in political knowledge and intereét, a
greater dieposition to adopt a political party distinct from parental affil-

iation (Jehnings & Niemi, 1968b), ‘expanded utilization of media for politi-

cal information (Jennings & Niemi, 1968a), and more frequent political dis-

- B . e ! . . . ’ ya
cussions with friends’ {Hyman, 1959). The traditional political Socializa~ ! .
. ) . //
tion;perspective proposes that the majorzcomponents of the political self
are consolidated by early adolesceﬂﬁe u%$ v . ///
e . 3 o
<& = By the time yéﬁths enter 9th grade, most of :

them caq,respond meaningfully to & variety of

political questions, have an intuitive grasp of

what is politicalsaind nonpolitical, have engaged

in some low~-level-political activity, express

preference for Dolltlcal partles and candidates,

and have established what, are presumably stable

» opinions about the nation and political system .
s in Whlch they live. (Jennings & Niemi, 197k, p. 251)

Investlgaﬁ&on'of post-adolescent politicalization, ‘however, suggests

the need for théﬂ Fialization experience to be viewed as a cumulatlve
ra -

ra&herﬁphan finaliagd process, recbgnizing the existence of growth poten-
: 3 . ‘ '

tial throughout the life spen. Results from a survey of 2?296%Ruerto'Rican_/

?

AElementary, secondary, and college students  led eranda %Pﬁggda l9Th) ga/

conclude ''rapid developments and change do occur during adolescence and

ea;ly-adulthood in five basic Qrientations— knowledge about thefparty Sys-
tem, political interest, political participation,.political mass media,_and
conceptions of political authority. v

Jennings and Niemi (1974) have documented the non-conformance of sev-

eral oriehfations to the expected pat%ern of steble formatiqn during the

elementary years. Adults, like young children, related citizenship to ,per-

B s

sonal qualities while older elementary and high school children agsigned

, 1
~the good citizen distinctively political characteristics. Politichl

Rl
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cyncism was found to be progressive, occuring least in young children and

greatest in adults with the most markgd change in the post-adolescent period.

Although rapidly increasing’ during élemeﬁtary school yearg, political effi-
cacy decreésed‘from the tempbrafily stabilized high school level duringﬁ N
adult middle ye€ars.

The eventual outcome of cdgnitive gfowth is pervasively influenced by

. situational constfainté. Jahoeda (1962) found the prevading bolitical cli-
mate instrumental in structuring the ‘development of concepfs of nationality.
I;olatingvthe effeét of historical context Ey.a grade across time design,k
Sigel and Brooks (19Tﬁ) founa civic interest and confidence in the govern-

ment to be affected by political events. Pammett (1971) proposed that

Canadian/United States pOlitical structures should be consfMered in ex- '

- R 7 ; .
plaining the differences observsﬁhin children's response patterns, i.e.

Canadian's slower acquisition of political knowledge, reduced personaliza—

tion of government, lower levels of political information and interest,
- lesseried understanding of party differences, and reduced tendency to party
commitment . C .

\

- With what effect. The effects of political socialization are ulti-

mately expreésed through citizen behaviours and resultant systemic .conse-
quences (Greenstein, 19€8). The character of a specific political culture
is determined by the collective expression of individually ascribed psycho-

lbgicalforientatioqs defining thescitizen/governmént relationship, i.e.. the

proportional representation of barochial (absence of a political role), sub-

ject (passive political relationship), and participant (explicit involve-
: ; ; 7 .

ment) civic cultures within a prescribed polity (Almond & Verba,}l965

Transcending distinctively individual socialization patterns is believed a

%

pervisive orientation toward political compliance. Such/gn/g;;ly estab-
- : : : _

/

-

i . ) . p
‘ e
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iished.diffuse suppqrt'fosters adultvéystem allegianée despite exposure to

potentially disillusioning political experiences (Sigel & Brooks, 19Tk).

\ﬁThe\expgnsive longitudinal investigétions réquired to.Verify such conten-

7 Tl

. T e
tions are, however, non-ekxistent.
c oA .

Ethnicity and political socialization

" L

The exclusion of ethnicity in the previously cited studies reflects an
early established direction of political socialization research.

To date, the major research thrust in the study
‘of political socialization has been focused on'
identifying the political information and orien-
tations among elementary and, to a lesser degree,
- high school children, especially those who are
white, American, middle and working class, and
reside im urban areas. (Schwartz & Schwartz,

1975, p. 3)

- " s S
- o "

- Landmark studies documenting’the existence of a "homogenous, consenual, -

supportive socializ;tigg process in the United States” are characterized by

. . 7 - ‘ : .
consistent neglect of the social reality of potential within nation cultural

variability (Greenberg, 1970b). Although noting the past absence of minor-

\

ity group cons1deration Hyman (1959) defended his similar omissi by the
= on

limits of his alleged concern, "a general formulation of political sociali-
zation and the supporting evidence." Similarly, Hess and Torney (1967),

proposing to establish a "Dese line of socializationf postporied consideration

of subcultural group membership. The limited representatidh of minority‘

group persons in early study populations precluded their independént atten—’
tion in data analysis (Greenberg, 1969). Within Greenstein's (1965) s

of 659 réspondénts, only 33 black .children were represented. The/szte of

y

L

the discipline prompted Jaros (1966) to lament that "péiiticalfétudies which
differentiate their findings by race are rare. Politiéal'socialization

studies which do so are non-existent” (p. 98).
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”éuéh inattention to cultﬁfal diversity.is inherently problematic. Ex-
clusion of sub- add éross;cultural pépﬁlﬁtions reqﬁires}questioning‘the
generaiizability df‘éétgﬁliéﬁédi;éééé;ch findings; the "overwhelming posi-

tive disposition’ of children toward the government.may in actuality be a

qulturé—boupﬁ phenomenon. Theoretically, viewing the convefanée of the

-
%

"social category system' as one dimension of socialization requires consid-

T

eration of the child'svgﬁbgroup identity as an essential component of the

“political self. An understanding of'political $ocial{fition‘must therefore

I .

include the impact of a cultural group's potential for selective value
transmission (Dawson & Prewitt, 1969).
Recent interesf, however, in the minority person's socializatiofi exper-

ience has been generafed less by theoretical concern than by the social.

reality of overtly expressed dissatisfaction’with system functioning by

adult Blaék Americaﬁs. Such activity, if founded in substantive disagreement.
with basic consensual beliefs, is peréé&ved as potentiaily threateping to

the stabil%ty of the established polipical order.

A polity that finds major segments of its popu-
lation in disagreement over the very nature of

the political order will be more unstable than a
polity where 1such fleavages exist. Only by
sharing certaifminimal but nonetheless basic
orientations can a political system maintain it-
self without excessive reliance on other devices -
such as coercion and intimidation. (Greenberg, >
1969, p. 13) .
Socially and economically excluded fromefull/ﬁarticipation in the domi- o

nant culture, minority persons are provided limited accessibility to system
rewards and consequently reduced inducement for system attachment. As a
result ‘of emergent ethnic and‘pblitical consciousness, minority groups have

. . e N .
experienced a ''revolution of rising expectations'" questioning su t for a
P pecta pP

social order that requi;g&utheir deprivation (Greenberg, 1969). In such a
”Efgﬁ .
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context of personal exverience of social inequities an

-

“likely early exposure
to divergent political perspectives, the sdcialization'prGGess of the minor-

ity child may likely provide early foundation for éystem non-support. Vali-

N

dation for such differential expression of pblitical orientations by minority

group children hfs been empirically,documented in recent research. o
. . s - - » ' v‘ .
educational and occupational considerations for a U.S: nation-

wide sample of 1669 high school seniofs and their parents, Mgrtinussen (1972)
found ra;e to exert the most pronounced effegtsﬂof status indicators in de- |
pressing self perceived civic competence, assessed by measures of political
knovledge, ideological sophistication, political efficacy, and political
interest. Numerous studies have demonstrated black children's reduced gx;
pressionshof political effectiveness and heiéhtenedﬁlevels of political cyni-
cism compared to their white Eounterparis (Dennis, 1969; Greenberg, 1969;

N . @ . : A
‘Laurence, 1970; Lyons, 1970)." ; R ‘ e A

Such results, howevef, vaf& cbnsiderably with the pdiitical milieu. )
Although both the findings of Langtén and Jénnings"(1968) national saméle )
of high school seniors and Kenybn's (1970) 878 grad¢'8, 10, and .12 students
in Brooklyg showed significqﬁiﬁy lower political efficacy scores, for biéck
respohdents,vneither demonstrated any corresponding effect in political
trust measures. Rogers and Taylor's (1971) Charleston; South Carolina, 12th
erade sample also showed no significant racial difference in expressed feel-
ings of cynicism. Responding simiiarlybto Northern inner city.biacks,‘both
black ana vhite school childreﬁ in économically depressed North Carolina
evidenced low efficacy high‘cygicisi scdres when compared to'a'Toledo, Ohio,
sample (Rogers, 197L4). Jones (1966) found black grade 8-12 studenté per-

ceiving themselves somewhat more politically efficacious in predominantly

black Lake County, Indiana, than did their white peers./



"It is frequently proposed that black children evidence a “subject” as -
. . . ) 7 ’/' .

opposed to a ”narticipant”-orientation towardvgoyernmeng:(Greenberg@ 1970b) ,
perpetuating the adult blach Americ;n's‘reduced sense of civic/éuty and con;
comitant lessened politicalhinvolvement (Camnbell Converse Miller & Stokes,

, lgﬁd)., Indicating a.passive political stance 1s black children s enpha51zin;fibz

'( PR R 3 - y\k"\ P T g

loyalty 1n'conceptuallzing‘a'g00&feltizen-(Jennings V] Nlemlb l97h) and“f.f“

ch0081ng fear of authority as the princ1pal 1mpetus toward political compli— S

Y

ance (Clarke, 1973). Based on evidence accrued, Stevens (1970) concluded
that black ch1ldren 'do not accept the principlé of participatory democracy."

The population specificity of these findings however is suggested by
o
studies reporting anomalous results. Although black children consistently

expressed'perﬁasive~system estrangement in Orum and Cohen's 973) sample of

¢

2,365 grade L4-12 children from Illinois, they were simpltaneously more dis-

posed than white children to be politically involved as indicated by measures

©

of political knowledge, discussion, expected participation, and party prefer-

ence. Similar findings were noted by Ehman ( 969) and Rogers (197TL4). 7
7 ~_

‘Laurence»(l970)/;roposed that black and white children may be: equally politi—

cized but to quite divergent orientations relevaht to their respective reali-

ties. Finding that older black children within the oacramento City Unified

School District 1ncreas1ngly rejected traditional//odes of. polltical partic1—
-

pation in favor of the more radical alternatives of Black Power, bloc véting,

violence, separatism, and war resistance, she concluded that black chil-

dren s attitudes reflect a.potentially adaptive stanceafor their given soc1al

circumstances.

Cross sectional data indicate a pattern oftpfbgresSive deterioration in

the formation-of black childrenis political orientations. Within Greenberg's

(1969, 1970a, 1970b) population of grade 3-9 schoolchildren, the highly posi-~
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A'between black and whlte chlldrén 1ncr asxng w1thvage E&oﬁs‘(l9qoxjiaéntﬁ;_

% affect, as.crucial for mirority children.

P
ot

-Detrait high school; Ehman’ {19 9) found increased politi weicism, rediced = -
" civiec duty, efficacy, and expected participation fog both racial groups .

-

1Laurence (l970)wand Jennings anleiemi (197k) found‘attitgdinal differg@gé;~_{:;iT

23

tive diffuse support:of”phe ybung black children suffered a gradual but{

persistent decline with increasing grade level. The greéfést reduction was

4

evidenced by children most cognizant of racé relation issues. Similarly,

u

12

2 & oy " ' ' ‘1 H\;.,
fled the hlgh scﬁool years, marked by rapld er051on of p031t1ve polltlcal

i : ‘ e

The ,school experience itself has been proposed .as particularly critical

in structuring black youths' political disﬁositions; Exposure to civics
. - /, ' .
course éurriculum content was found to exert a racially specific effect,

v

increasing black stuaents' feelings of efficacy, political knowledge, civic

tolerance, and system loyalty (Langton & Jennings, l968). Rogers ﬁl9?h)
found significgnt positive correlations between black students' participa- L

-

tion in civics courses in btoth integrated and segregated schools and

. ) . .
expressions of political interest and knowledge. However, while the cynicism

?‘ ores of both groups of black students correspondingly increased, the dele-
terious effect of the civies currlculum on political efficacy and participa~
. 3 )

tion was observed oniﬁ in integrated schools.

In investigating the relationship between exposure to\controversial
. . \

issues, classfoom climate, and olifiééi}attitudgs inman:urban integrated

ry

controversial issues were presented in a closed classroom environment. A . 7
. . / -

racially distinet pattern emerged with issue éxposure‘ih'gn open éIéésroomrh Z

with political trust and efficacy,simultaneously increasing for white stu-

dents while dgcreasing for blacks. o . -

Alpggygﬁ/zzzzz;ement in Projéct Beacon, a Rochester, New York, grade 2-8
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programrstructuredvto improve black children's self concepts, resulted in

increaged’?éelings of political efficacy and reduced idealism toward politi-
- : v : . . - ' :

o7
1)

’////ical leaders, the effects quickly diminished with-gtudénts' withdrawl’from (
- "7§h§s§r§gram~(ﬁiebégputz &'Niemi)'lQYE). Sc@oolAengendéred'consequences mey .
: Beﬁaéfvgriedfas:the institupi@ns theméélfes.iVSchOOIS?have been‘bdihwprgiééd

My R

A ?of’p;omoffng black students' political involvement (Huff, 1975) and in-
dicted for_entfenﬁﬁ?ﬁg the prevailing norm of non-participation for minority

T TT—persons (Kvéracéus, 1965; Rogers, 197L). e

Pra—

Aithough such‘studies have led to a consensus that‘;he political sociali-
zation experience of black children ié distinct from'that of the majority
_culture, considerablewvariability chara;terizes proposed explanatory thepries.
Psycho-dynamic approaches principaliy inve tigate,the'réléﬂiohship between |

+

self and world perceptions.

In short, America has traditionally been a/hostile
maturation environment -for blacks, an en
within which black people have been foyced into

socially stigmatized rolfs, an environment so pro-
foundly racist that it has led to the internaliza-

tion of black inferiority formulated and promul-

gated by whites,” The environment of blacks #nithe -
U.S. can be seén as a gigantic and perverse mecha- -
nism to teagh black people to despise and disparage
themselveg and their fellows. (Greenberg, 1972, p. 229)

Numerots stﬁdies have document@ﬂ'the prevalence of low self esteem and
. § o . .
feelings of p Ve}lessness'in both black adults and children (Ausubel, 1958;

Clark & ClarK, 19UT; Coleman, 1966; Davis % Dollard, 1940; Goodman; 1952%

Gurin, Gurin, Lao;i& Beattie, 19693 Pettigrew, 196L; Proshansky & Newton,

1968; Bosenterg, 1965; Stevensoh & Stewart, 1958; Williams & Byars, 1968). °

Providing additional support for the relationship between black splf evalua-
tion and the political climate, Greenberg (1972) suggested the black libera-
tion movement as resﬁonsible for engendering the positi#e self imaeges and

‘Teelings of environmental control recenfi?fgvidenceq%py black children in

~ ppa—

T
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Phlladelphla and Plttsburg The context of a "black revolution”'providgs

opportunlty for outward exnre551ons of rage thought prev1ously ﬁo-be 1nter— s

e “4_#‘

nallzed in péychological self destructlon ;'qlmllarly, Bauphman (lQ?lP has,' 

& S‘Sl

Q&.—“argued the potentlal of the black prlde movement for enhanclng Negro self

S R N

Intrinsically related to the development of black children's concep-

[

tions of self and their consequent political implications is the color-caste

nature of the American social-structure, Isolated‘by céste membership,

#5lack Americans arg both removed from the norms of the white core culture so-

v

. ciety add denied ‘the rewards inherent in their compliance.

If a taste situation may be defined as that set of
- social relations in which a culturally or racially
defined, self-conscious group is subjected to se-
vere deprivation relative to other members of soci-
ety; where membership in the stigmatized group is .

gained by ascriptive criteria; and by the éxistence

of severely sanctioned marriage endogamy, then ,
fmerica is indeed a caste society since it{?s clearly
characterized by such arrangements. (Greenberg,
1972, p. 29k4) :

.

The digtinctive influence of ethnicmgSEPership overrides socio—ecOnomiC'

considerations in affectlng polltlcakyattltudes of black Amerlcaﬁs* WHilé
? 4 . :
oplnlons of white Americans are con31stently found to be distinguishable by-

——
0

social class, the dominant variable for all strata of blacks remains race

(Stevens, 1970). Racial differences have been found to remain constant
despite the iﬁtfoaﬁction of éontrolé for social class (Dreger & Millé},
1960) . | )

Both social-psychological and political dimensions of oppressionrare
considered in Abramson's (1972) summation of alternative explénafions for

racial-differences in political attitudes: social deprivation, i.e."struc-

tural conditions that contribute to low feelings of self competence," vs.

political reality, i.e. reduced system responsiveness resﬁlting from

A .
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vr€?§¢§l pérspectives,{Abrhmson concédédvthe”pbssibilityiof.én‘éventﬁél higher-

P'ofder'position,'acknowledging the mutual contributions of social, psychologi-

" subjected to similar gocial: and political ostracism.

~
<

cal, and political variables..
The evidence chronicling the political socialization exreriénce of black -
. Americans demands the‘rebdgnition»of subcultural variations in patterns of

politiéal learning. It isfapparent that ethnic group membership operates as
a signifiéagﬁ,influence in shaping political orientations. This effect is -
not/lfggi; specific to btlack Americans. Other non;wﬁitexminprity groupé are

Py

\
Insofar as Puerto Ricans, Mexican-Americans,
Japanese-Americans, Chinese-Americans,. and .
American Indians, to cite‘qome.hramatic examples;“
also occupy unique positions within this society,
it is predicted that each of tsbsg groups is.also

. undergoing selective political socialization.
(Laurence, 1970, pp. 191-192)

Recent investigatlon of Mexican—Ameri;hn yoﬁths sﬁpppfts this belief.
In comparing Chicano and’Angio pfade 3;"5, T, and 9 California public school
. ¢hildren, Garcia (1973) found both racial groups of younger children shéring
positive orientﬁtions'towards éovernment. With age and hypothsized accumu-"
lated.negative experience, however, the Chicano childréﬁ“evidénced increaé-
ingly negative political disposition. Highlighting the;draﬁatic detepioration
of system allégianée was the.compgrisop to the most positive g;ade 3 group,
. lower classkChicanoslvgith their grade:9 counterparts, found to be ast sup-
portive. While overall,-both Chicéﬁo and Anglo stp@ent; were equally trust-

ing and accepting of democratic values, the-overall response pattern of the

Chicano children was thought 0 €§§iéss a more passive political stance: a

~ :

reduced sense of pol{tical efficacy and civic obligation with a significantly

lessened inclination to view voting as important, to participate actively, or

diminishéd personal resources. Citing numerous studies support&hg both theo- -
R . & . -~ v ;

-
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“/Relevance of tﬁeiC&nadiéh Indian éxpérienceb
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lhiﬁb‘péfbéive the U.S. as a aémocfatic geaiityg ' .
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To date, no equivalent studies exist for native North American Indians.

This omission is considered serious in view of related research findings.

Native people hold the dubious but well documented distinction of being the

mosf economically disadiantaged minority g:ggp in North America. Represen-

. . . -F B
ting 2% @f the Canadian population, approximately 224,000 registered Indiens

are ascribed membership in 561 federally recognized bands; 85% of these per-
i - 4

sons reside on the 2,241 Canadian-reéerves.‘ Additionaliy, the Indian off-

-
-

s -

o

reserve population is augmented by 200,000 non-registered bersons of Indian

descent, i.e. non-status Indians. If measured in ‘numbers, the "Indian prob-

—_—

is g;bﬁfﬁgf\‘Tﬁéifndian*popui&tionfisﬁigQpeasing_at'auratefoffh%; 1%

lem"

above the general pOpulationg potentiaiiy doublingrlndians in’number_within
25 years (Hawthorn, 1967; Lazure, 1973).
Thought to includé within its boundaries 40% of all native people of

Canada previous to Europear settlement (before 1800), British Columbia con-

tinues tdkreflect in population statistics a concéntration of Indian people.

- To_date, the 51,805 registered B.C. Indians represent 2.5% of the provincial

£

population. In addition to the_eétimated 50,000-60,000 non-status Indians
already li&ing in B.C. éommunitigs,.a stead}ly inereasing number of regis-
£ered Indians (from 15% in the mid 60'é'fé;35%'in the?ﬁid T0's) reside off-
reserve, . ' ' |

The current population répresents a slow recévery from aﬁ historical
decline. Diminished by the "penefits" of European civilization (smallpok,
méasles, igfluenza, tuberculosis, veneral disease, and alcohol relaﬁed
deaths), the B.C. Indian population decreased from approximatley 80;006 in

1800 to a recorded low of 22,604 in 1929. The growing population of B.C.



. ' , 28
‘Indians continues a trend begun in 1939, Currently, the birth rate for
“Indian people is 2% times B.C.'s noq;;ndian population; 8.0 children are born

to the average Indian woman compared to 3.9 as a provfﬁcial'norm (Dﬁff, 1965;.

Wee, 1975).

Despite increaéing numbers, the native Indian's economic resources re-
maih depres;ed. In actuality, é'growing and coﬁseéuently youthful and unem-
pioyable population antriButgs to poverty. VWhile overall lessktﬁan 50% of
Canadians arevunder 25, within the Ipdian population 57% are under 21
(Hawthofn} 1967). More recent B.C. demography parallels national trends ;.

42% of B.C. Indians arelunger 15 compargd‘to 28% in the general population.
For every 100 working age B.C, indian ggréons between 15 and 6L there are T8
children and 7 aged persons compa;ed to hslchildrén and 15 aged~for(non-'
Indians (Wee, 1975)- ;

Relative to provingial norms the average B.C. Indian family is both
iarger (5.1 vs. 2.7 family members) and less endowed ($5,750 vs. $11-,200
annual income)fﬁhan itg non-Indian counterpart. 3By federally gstgblished
'standards the ave;age B.C. Indian is in fact impoverished. In 1970, 32% of
_§-‘\§\Q;\£?serve Indian families had annual incomes less than $3,0001 while only

14% had incomes excgéding $ld,000. Welfare depeﬁdency is inlfaét increasing;

Afrom'1967 to 1975 welfare recepients rose from 28% to 35% of the B.C. reserve
popgiation (Wee, 1975). For both on- and off-reserve Indians pﬁblic assis~--
tance is approximately & times the provincial éveraée (Stanbury, 197h).

The Indian people's culture of poverty is evidenced both in their re- "
duced'likelihood to share in the symbols of Canadian affluence such as medi-
cal and life insurance,.credit cards, bank acéounts, telephone’rental,

possession of driver's licence, car and television ownership (Stanbury, 1974)

and their increased disposition to suffer®medical problems. A native Indian
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person is twice as likely to require hOSpitalizaiibﬁ°tﬁﬁh,other Can;diéns.
- Additionally, the mortality rate although decreasing since 1960 (Wee; 1975)
‘has long been substantially h}gher for all groups of-Iﬁdians— 8'times‘the

national average for preschool children; 3 times the average“for school age
”children, 2% times the average for teéﬁggers, and 3% times for adults

(Lazure, 1273). The social risk of poverty is further indicated in the over
representafion of persons of natiQé'ancestry in the Canadian penitentiary
system, 5 times more per capita than non-Indians (Hawthorn, 1967).

Consideration of Indian people's unique political position is critical

-

to gn understanding of their economic plight.

The essence of the Indian's problem is that they
lack. the power to act in their own behalf. Their
powerlessness derives’ in part from lack of numbers

" and in part from their unique legal status....
While Indians are citizens, they are also dealt
with, insofar as tribal lands and tribal rights are
concerned, as members of a conquered nation, whose
rights can be expanded, contracted, or otherwise
modified as the conquerdr sees fit. (Howard, 1970,
pp. 1h-15) -

7Aithough this statement was made in reference to the U.S. situation; the

Canadian context is markedly similar. Native Indians remain legally distinct

from other Canédian citi;ens in sevérél significant areas- their Jjurisdiction

under special legislatioh, thé Indian Act;-the resulting frgnsaction of their

official business by the govérnmént's Iﬁdian Affairs Branch; the'pogsegsion

(but not control) of reserve lands; énd the federal rather rathe; than pro- j
. - :

vincial provision of social services (Duff, 1965).

\

The historical antecedents "of this éondition are exéeedingly complex.

Before Furopean settlement, an absence of formal political institutions ~\\

characterized native North American culture. Instead, social control and

d » - 3 ‘w [ . )
eclslon making were accomplished thirough an elaborate system of conventions

b

‘established by kinship and rank. Effective management of native people,

1

N
N

e
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however, reguired the-European's imposition of an organized. structure, i.e.

v : . ‘\‘&

o~

- : . i N B
the artifactual creation of btands and agencies. In addition/to the Inditrfs"

i P &
R
unfamiliar confinement within predetermined boundaries, .-rigid rules were

established tb restrict band mémbershigwand reserve usage. Although lacking -

any real power,'band councils, modelled after European village gbvernments,

H

were organized to teach principles of democratic governance. The foundfpg

! e

s

condifions;of restricted mobility and unadaptability have continued to
chaxacteri%e the reserve system (Duff, 1965; Hawthorn, 1967).°

Tfeaty conventions initially established the governmentfé paternalistic.,
crientation toward native people. Similér to colonial re;ationships, Indian
tribes received use of feserve land and "additional benefits” iﬁ return for
their surrender of aboriginal interests. Perpetuating dependeﬁcy; resefvesff
havé'functioned principally thrgugh government Subsid§'Vith little ;egaf§;”

given economic development (Duff;llgssg Hawthorn, 1967). ‘ ‘ ;Q

- The.dndian people's eventual incOrporatibn into Canadian society yas' '

~ &F s -

espoused as government policy as eérly éé 1847. While Indian stétus fpitial-

i1y excluded native persons from rights and services accorded other_citizens;'

through "enfranchisement,” the relinquisﬁing of status and treaty rights,

Indians could become legally ”ﬁhiteﬁ and eliéible~to vote as Canadians. Few

" native persons considered this an advantage.' The franchise prohibition per-

hars best illustrates native people's institutionalized inferior status and
consequent exelusion from the Canadian community. Previous to 1960, 60,000

Indians were prohibited from voting in féderal’éiections by previous legisla-

tion rquiring'either abdication of treaty privileges,?f special government

dispensation (Duff, 1965; Hawthorn, 1967).

r

A graduél shift in government pdlicy in neceﬁt-years proposés Indian

-status as conferring supplementary privileges without any concomitant loss of

- -

»
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[

rights and reSponsibilities ordinarily accrued through Canadian citizenship._‘\

The government 's long term 1ntegration objective foresees the551mu}taneous

Lo g

>

perpetuatlon of natlve culture and the full part1c1pat10n of Indian people in

Canadian society through the 1ncrea51ng development of reserve resources and

N . )/

eventual Indlan control of band management (Hawthorn 1967). . The' White Paper

(Chretien 197?,,iadvocat1ng the gradual removal of speCial cons1derations

(3

afforded native persons, reflects the continuing controversy COncerning the

optimal strategy for the incorgbration of Indian people into Canadian soci- ////
' S - . E S N ‘ Ie
ety. ., v’

»Thérimplementation of the goverdment’siespoused Indian policyiis best

evidenced through an evolutionary perspective of its orientation tovard

Indian education, traditionally theprincipal venicle for transmitting to

native people their position in Canadian society. Assuming responsibility

£
for the’ education of reglstered Indians under terms of the British North

America Act of 1867, the federal government initially funded and consequently

Fd

fostered denominational re51dential schools which served to segregate ‘and

brotect'native children from the "corruptions" of both their own and

P

European cult ures.

The'l950's heralded the governmentfs.realizétiOn of the political iméli—
cations of tne”unexpected expansion of the Indian populationvand resultiné:‘
establishment of a school program designed to promote}the social-integration
of Indians within mainstream Canadian culture.. The sdcéesSfullyreducated

Indian was to become "independent, self sdfficient, and able to function

without confliet in both Anglo and Indian icultu;fes " (MacLean, 1973), i.e. to .

&7

maintain an Indian ethnic identity while adapting his/her behaviours;to,'”

conform with values of white society. The changing government poliey is
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/réf ected in- the increasfng numbersgbf{lndian children sttending integrated

) : o } - . : v
o schools through federal}cqst sharing arrangements with provincial governments

~ and local schooi boardé. intiQMSQless than lOb Indian chiidren.attend{d.
integrated schools; in” 1964 LO% of the Indﬁan school population was repre-
sented; in 1967 50% of native children attended jointAschools;»and in 1972
60% of Indian children were enrollea inrprovincialhschoois (Haﬁthorﬁ, 1967;
MacLean, 1973). |

Unfortunately fbr the majority of Indian children education has not.

> #

proven to be the expectedw”key to the full realization of self determination -* =

. and mutual-self respect for the heritage and culture of Indian and non- . o

Indian" (Joint Committee of the Senate and House of Commons on Indian -

Affairs, 1961, as cited by Hawthorn, 1967). Nor has-the educatibnalAsystem

oétensibly’met'its more. prosaic objective "to -assist the Indian pqoplé’in

“bridging the socio-economic gap between Indian and non-Indian in Canaaa;

and to provide each—child withjthe education and traihihg necessary for
economic competence" (The Administration of Indian Affairs as quoted'byi

Hawthorn, 1967). In fact, by any'humber of available criteria, the educa-

t

tion of the Indian child is generally coﬁceded to be an unmitigated
failure. A'patterh.ofvunderenrollmént, underachievement , and high dropout
incidence characterizes the Indian child's educational profile. ) o

~ The 12,893 Indian studéhfsEenrolled iﬁ B.C. elementary and secondary

schools in 1970 are thought to represent Qﬁ;y%2/3 of potential school aged
: ok o

children between 6 and 16 (Sawadsky & Landon,970). Historically,

, - : - . \
however, this represents a significant improvement in school ‘attendance, as

indicated by earlier Canadian étaﬁistics which report 15.4% enrollment

of Indian children in 1939-40, increasing to 27.1% in 1963-64 (Lazure, 1973).

Success, however, is not guaranteed for school attenders; of these children

L \
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approximately 80% nationwide repeatrfirét grade. By 8th grade the average

'Indian'student is 2.5 years behind the natiohal'average (Hawthorﬁ, 1967) .

 Nor does initial enrollment ensure eventual school completion; more. typically

o

the Indian student responds to academic defeat by dropping out. Of 8,7@5 R
Canadian Indian children who entered grade 1 in 1351, .only 3Ll reachqq.gra@eJQ

12; of these students 1Ll completed high schobl (Hawthorn, 1967). Within

-

Eritish Columbia, 1t is estimated that less than 10% of Indlan chlldren ;
beglqung grade one achieve hlgh SChool graduation compared to the Prov1nce 's

- 80% non-Indian completlon rate«(Sawadsky & Landon,\lQYO).> As would be
L - oL , Ea
expected, 'the net result is an extremely’low incidenc€ of formally educated

-

native pébple. In 1961 lS 4% of B.C. reserve Indians 15 and over had no
schooling; 66% of this population had only an elementary education; and
only .06%, 12 B.C. native persons, possessed a ﬁni&ersity degree

(Stanburv, 1973).

N Ax,

- Tt is frequently hypoth651zed that the failure of natlve Indlan educa-

&£

tion is principally attributable to cultural ~and soc1ql/factors The Indian
child's initial indudtion to,the school culture/is/characterized by a marked
discontinuity of expectations established im the home environment.

For very many Indian children there are similarities

of orientastion and knowledge, ones which are different

from wvhat the school expects and requires.... the o
qualities of indeperidence, self reliance, and non- ’
competi%eness which he commonly brings to school...

do not fit well in a contempcrary Canadian school

and the child's lack of many items of knowledge

‘possessed by the ordinary white child is very

unfitting in that context. ({Hawthorn, 1967, pp. 6-T)

In addition to the lack of childhood ekperfences c@gducive to later academic
o — o A
achievement, the Indian child may be further handicapped by language disabil-

ities ranging from differentiai manipulation of verbal symbols (Philion &

Galloway, 1972) to totalfunfamiliarity with both spokeh and written Engliéh.
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Although it is superf1c1ally laudable that facilities, curriculaPl and‘

quality of 1nstructlon for Indlan students are ba51cally equlvalent to those

-
i

provided white chlldren, such similarity in 1tself denles both the recogni=.

tion of andﬂreSponsiveness to the distinct éducational requirements of

In teachers and in schools, a continuing and serious
: problem is preJudlce agalnst difference, the doctrine
of equallty through conformity. This accounts for
persistence in efforts . to control and mould .to -
standards set by the larger society which are incom-
A ~patible to segments thereof. (Lane, 1972, p. 359)~

Fisher (1972) has proposed that the school functlons as a rlte of pass-

vage for middle claszCanadian society. The school's emphasis on rules,

property rights, schedules, deferred gratification, and the'promise of future

success socializes its charges to assume their assigned roles in urban,

,iﬁduStrialized Canada,. Whlle for the white child thls represents only a

formal induction to & pre—establlshed belief structurew for the Indian Chlld

it often constitutes a major conflict.with community values ‘and previous

R,

‘lesrning. ‘Additionally, the Indian child perceives native people relegated

to low status marginal positions within the social order proposed and

perpetuated by the school; academic and subsequent occupational success

requires the adoption of white role models and the denial of one's Indian-

‘ — <
ness. Likely reinforced by the frustrations of a cumulative learning

deficit, this persistent assault on the native child's self perception creates

a double bind dilemma, requiring psycholoéical and ultimately physical

Lo
E BN

withdrawal. <

Evidence supporting and ekps;ding these contentions can be found in

“ the myriad empirical investigations focusing on the native Indian-student.

o~

Relevant areas of study include cognitive oapacities, values, attitudes, and -

personality characteristics distinguishing North American Indians.
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Hiégérically,,maJor geseérch consideration has been given to éssessing.the
innafe intellectual capacities of_native people. Previous to 1935, it was
generally;éoqcluded from'resulpsvof'papér/pencil IQ tests thantndiéﬁ child~
req\were inherently less»intelliéent than‘theif white counterparts. Hoﬁéver,,A
later iﬁvestigatién employing "culture-free' measures with greatiy‘reduced
“v;rbal emﬁhasié,‘e.g. Pfogreséive‘Matrices and the Gooaénéugﬁ Draﬁ-A—Man-Teét,
indicated an equivlent range of intellectual abiiitiestamong both’groubs of
children (Havighurst, 1957). This pattern has been substantiated to the
present with recent representative studies including the Canadian Mackenzie
District Norming Project (MacArthur, 1968) and‘the U.5. Office of Fducation
National'Study of Américan Indian Education (Fuchs)& Havighurst, 1972). |

Such findings have supﬁqrted the cultural factors theory.in explaining
the native ;y{IETs dcademic deficits. Similarly, Coleman's Equality of
Educational Opportunity study (1966)lhighlighte§ the home environment's
importance in determining future academic success; '"one implicationkstands
out above all--that schools bring little influence to bear on a child?s

1

achievement that is fﬁd@pgnééﬁt of his background and general social

[y

context" (p. 325). Poor, iliiterate, anﬁigﬁﬁturally distinct, the Indian
family is not prepared to provide sensory- otor learning experiences which

have proven conducive to the growth of %hose cognitiveﬁégpacities valued by

-

the school. o
The nen-Indian child who has blocks to play with

learns to discrfiminate spacially, and to distin-

guish colours and size.... Tactile discrimination is
alsb,léﬁrned through familiarity with a number

0f toys, and direct teaching of the parents....

Sudck skills help immeasurably when the child

learns to read and write. And such skills are

assumed by the schools as being possessed by all

children on entry. (Hawthorn, 1967, p. 11k)

The intellectual demands of initial school attendance are frequently



45 36
compounded by inadeguate food, clothing, supplies,.ajéess to resource mater-

ials;, and study space; furthér contributing to the observed pattern of pro-

gressive deterioration. of academic achievement, Additionally, it is frequent-

ly asserted that the cultural context of the Indian c¢ d's home environment

-traditionally promotesvan informal orientation towafds ducation, thus
failing to ‘provide psychological support for academic accomplishment.
Zentner (1962}, however, found grade 9-12 Indian students in Alberta

—

and Oregon expressing positive dispositions toward high school graduation.
M . - . r,."- ﬁa . \

As expected, samples of U.S. and Canadian white students and their parents
comparativef& expressed somewhat greater scholastic(cohcern, more frequently

reporting themselves "very disappointed” and "very upset," yhen hypotheti- .
cally confrontéd b; the prospect of failure to grédﬁate. Fuchs and Havig-
Havighurst (1972) characterized,Indqanvstudehts' attitudes toward school
ds an institution to be "mildly favourableh but acCompaniéd by academié
apathy. This seeminglcontradiction ﬁhey explained asW@Bflecting the
school's social 5enefits but educational irrelevance as'pérceived b& native
students. The'greaﬁer the concentration of Indiaﬁ pupils within a school,
the more positive were their expressed attitudés. The least critical views
were expressed by ﬁarents and students attending isolated non-integrafed
schools; the greates¥’ criticism was correspondingly directed at prédominantly
white schools in urban settings. Ironicglly, while increased core culture
céntact was once thought to facilitate'scﬁool performance (Havighurst, 1957) ,
ﬁanKWOfth (1970) more recently found Indian gtudent's dcademic retardation
diregtly related to the extent of?exposﬁre'to'the dominant culture.

Closely related to interest in school achievement is the rela£ionship

of education to native students' future employment expectations. In inter-

viewing Indian youth, Hawthorn (1967) found a large discrepancy, progressively

§
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increasing with age, between ideal and expected vocational. aspiration’s,

¢

‘e.g. doctor vs. logger. The students' occupational realities réflected an

acceptance of "typically Indian" areas of employment.
Their stated verbal aspirations reflect internalized
middle-class.goals but immediate and more realistic
choices are made on the basis of personal experience
and perceived opportinity. The array of occupational
roles within the Indian community is limited and the
perception of possibilities for success in the White
community is’low.-~ Therefore, occupational choices
remain restricted to non-skilled. and semi-skilled
categories of work. (Hawthorn, 1967, p. 143).

r

Abu-Laban-(1966) propcsed thaf Indian students' enrollment in integra-
tgd schéois’promotes the%r a@oétion of majority values.‘ Wi}hin a desepre-
gated Canadian high schaéi, he found both Indian and white ﬁale children of
manual workers likely to select similarly categorized occupations; both

Indian and white female children of manual workers clustered with children

of non-manual workers in seleqting non-physical future occupations. Acagémic
difficulty fungf}oned as an intervening variable differentially deé}@ssiﬁg |
the aspirations of males more than females, children of manualrworkers more
than non-manual, and Indians more than whites. Although restricted by a
relatively unrefined classification systeg (manual vs. non-manual) and a
limited Indian sample (1 non-manual father), Abu-Laban's findings lend some
support to Bean's (1966) contention that Indian students' occupatiénal goals
ére not unique but in fact typical of low éocio—economic'groups in genéral.
That the Indian situation is not strictly anélogéﬁs to that of other /1/~‘”)
depressed Canadians however, ig indicated by Fisher's (19#2) evidence that
for native people the educational achievgmeht/occupational attainmentirela—
tionship, a Canadian fruism, is normatively not applicable.

The Indian student's reduced educational aspirations and subsequent

depressed occupational attainment has been linked to the psychological

~



38

construct "need achievement' as an explanatory concept. As expected, .

Cameron and Storm (1965) found British Columbia Indian and working class

white children eviden Eng»lé/s achievement motivation than middle class

white children. 'Similarly, Kerckhoff (1959) found fewer instances of need

acheivement in stories of grade 5-8 Chippewa Indians-in Wisconsin coﬁpared
.to white pupils. Within this Indian sample, the greatest incidence of need
achievement was expressed by children‘characteriied by their predominant

white identification, a medium amount was expressed@ﬁﬁﬁgndian orientated -\

children, and the least achievement motive was expressed by children defined
N ) 5

‘as having mixed or ambivalent identities. Kegskhoff éo@blgded that social ™ -
discorganization reduces the likelihood of early indepeﬁdance training and -
consequently the development. of need to achieve, -

Having predicted that Navajo high school and Junior collegé students

would be less achievement oriented than neighbouring'white‘college students,

2

_ Reboussin and Goldstein (1972) initially explained their contrary results’
by the sélectivity of the Indian:ﬁamplei Upon;further idves;igétién, they
rejected their anthropologically bgged previously held bel&ef in low Indién
achievemen£ motivation, instead professing fheir findings to reflect a |
Navajo cultural value historically sfifled by lack of opportun;ty for
expression. The inhefent ethnocentric bias Qf achievement motivation

research demands caution in extrapolating these findings.

I do not want to be an Indian because when we play
games I always have to be killed - Indian child.
(Robertson, 1972, p. 411)

Both contributing to and reflecting the Indian child's social reality,
self image is inextricably linked to academic achievement and occupatiopal /// ’

goals. Identity and related personality variables have received considerable

attention in psychological studies of native Indian youth. Abu-Laban (1965)
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“"hypothesized that the 7% Indian population of a suburban Edmonton, Alberta,

high, school would both maintain their ethnic identity/and in-group inter-
personal orientation. LWithin théir 10 statement’responées'fgaZhe question
"Who Am I?", 60% of Indian students referred to social éroup membership
compared to 7% of non—Ind;ans; Interéstingly, 25% of Indian students in-
éluded mention of ‘aspirational upyﬁrd mobilify (e.g. college), wh;le only one
of the non-Indian respondents replied similarly. Whgn asked to identify
an admired peréon, Indian students tended to choosélfriends and ﬁrofessiondi,
persons (e.g. teachers ana clergy);'non—lndian stﬁdents were more disposed
to select family members or military'and political figures. In a measgre
.1_of selgétive association, both liked dnd diéliked choices of white stﬁdents
.were ingroup diregtéd; Iﬁdiag studgnts, however, selected ingroup members
as liked persons, outgfoup members as dislikedl

Fuéhs and Havighurst’(1972) found Indian adolescents generally -

perceiving'thgmselves to be competent persons. When matched by soglgrecon- o

omic status, Indian boys were equivalent to Anglo—American'bﬁys im self

esteem scores; self'ébaluations of Anglo girls, however, were statistically

higher than ratihgs of Indian girls. Within the Indian sample,'studeﬁts

attending preddminantly white schools reported lower self esteem than
rs . . T

students enrolled in Indian schools. A related pattern of correlations was
found between self esteem and attitudes toward whiteraqd Indian culfures:

for isolated Indian students a positive relationship was consistently found

~

between self esteem and attitudes toward both white and Indian cultures;

for urban Indians, the relationship was maintaipéﬁ“for Indian culture but

not for white, paradoxically indicating greater white cultural isolation
~NG

with increased geographic proximity.

Wintrob and Sindell (1972) proposed dual socialization to be
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potentially destructive to identity deveiggmenfrbased on results of their
Adolescent Adju;£ment Interview admini;tefed during the Cree'Developﬁental$
Change Project. Of 109 gesidential elementéry and secondary students from
the Mistassini and Waswanipi bénds, 427 evidenced identity conflict and‘lh%’
idén£ity confusion. Direction of rasolu£ion was found reiated to persenal

commitmeént to white educational pursuits.

Numerous other'examples of psychological dysfunctioning are found in

the literature. .Frequently cited is the supposedly inflated svicide rate for .

persons of Indian descent. U.S. figures indicate that alﬁhough the total

difference between Indians and other Americans in suicide incidence is not

in fact significant, important“distinctioﬁs e%ist with respect to age and

sex. The lower Indian suicide rate for persons over 45 is balanced by the

higher Indian figures for adolescents and. young adults. Similarly, the -

¢

significantly reduced female incidence in Indians is countered by an
: ' 0 ’ : . . . K

extremely inflated male rate, most critical between the .ages 15-and 4k,

Correlates of Indian suicide attempté héve been found to include alcéholism,

family difficulties, and death of.a friend or relative (Fuchs & Havighurst,

&

In a study of mental health of natlve Indlan boardlng school chlld—

ren, Krush, Bjork , Sindell, and Nelle(1966)‘admini5téred a(battery of stan-
s . u : . o
> | x | | o )

dardized psychological tests to residents Qf the Flandreau'Iﬁdian Vocational -

High School, a population representing 600 students from 18 tribes and 5

>

states. In coméarisonvto a 9th grade Minnesoté normative sample, MMPI scores

were significantly highef hi‘:Ol)vfor bbth male and female Indian fespoﬁ—

dants on 10 of the 13 subscaleé.; The Flandreau sample was™also reported as

#

ev1den01ng 51gn1f1cant negatlve dlfferences compare? to Gough's high school

norms on 15 ~of the Callfornla Psychologlcal Inventofv s 18 1tems A On the

)

»
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‘and sﬁbcultural delinquency, the Flandreau students scored similarly t6.
instituﬂionalized delinquents. Additionally, stuaents differed from thé%g%;
staff en the Kluckhorn Value Orienﬁation Scale in their selection of E
Collaﬁeral, Subjecﬁion té lature, and Fresent oriéntations as oppésed to
the Staff's preferenge for Individualistic,'Mastery over Hature and Future
perspectives. In explanation, Hrush et al. proposed a causal configuration
of sﬁudents' frequent physical mobility resulting in‘}gpeated exposufe to
changing expectations ultimately promoting personality disquaniiation
and value confusion.

Other studieé report/yafious degfees of éimilarities and/or differences
tq,gg?e-culture value oriéntaiiéns in expreséed étfitudes of natiye Indian
st;é%2£§}- In employing a chi—sqﬁare.item ghélysis to compare selecfeé
éttitudés\of Indisn and non-Indian grade 9-11 stu@ents in Sauit Ste.

Marie, Ontario, Bean (1966) reported signifipant,diffenences, with Indian
étudgnt; expressing less deﬁocratic atti@gdes, dchigvement orienﬁation, tol-
éfance of ambipuity, and interest in post—secohdary education, but greater.
concern for the futufe? willingness'to share, and oﬁpositidn to bdssing.
v7While no£ significant, a tendency was noted fér Indian- students to eypréss
reduced occupational aépirations ana a less positive ;eif image, Although
‘Bean commentéd on the education;l sigﬁificancé’of dif;éfences decreasing

with age, other studies (Gue., 1971) indicate the adoption of core culture

values to;be potentially a try out phenomenon rather than any real commit-

-

ment to white belief systems. “ i J

P

Using a questionnaire initially designgd to measure values of Mexican-
American youth, Friesan (1974) found significant differences on T of the

instrument's 12 scales when comparing grade 6-9 Blackfoot and Stony Indian

P
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students with non-~Indian peers in Calgary, Alberta. Indians scored lower in
their expressed self esteem, belief in the rewards of education, interest in
planning for the future, and faith in human nature; higher Indian scdres
N - .- ¢ N ) ‘.*'“"‘ .
were reported for independence from peers, respect for family authority, and
faith in occupational rewards. Within the Indian_sample,‘students1attending

integrated schools expreséed’greater faith in human na@ufe and acquiescence

to school expectations, but reduced belief in occupational rewards and the

‘authority of the fa@ily.

. Within the six.subscalesAOf‘Gordon's Survey of Inferpersonai\yalués
(supporf, conformity, recognition, independence, benevolénce, leadership)
Goody (1972) found scores of Indian students enrolled in Bureau of Indian
Affairs schools in Oregon, Utah; Arizona, and California differing signifi-
éantly\frpm established nbrms in five categories. Males cénformed to non-
Indian'ﬁérms only in leedership, feméles in benevolence, |

. . . s
In an area of research dominéted by findings of différences between

.Indians and non-Indians, Zentner's study (1963) of Alberta Bloodyand Black~ "
foot Indian adolescents ,epérts strikingly anomélous results. .Compared to
335 non—indian-Cardston, Alberta, high scthl students, phe 115 dendmina—
tional and public school Indian students were more, likely t§ endorse core
culture "bositive” values of rational?ty, calculation, and reserve. The
"negative" values of isolation, withdrawal, and resignation were uniformly

rejecked Dy both populations. Zentner's conclusion that from én attitudinal

perspective, the Indian student sample evidenced an adaptive stance to the

urban white environment requires cautious consideration in light of a strong

possibility of an acquiescence biag inherent in his methodology.
The recurring documentation of Indian people's self-estrangement,

family disopganization, high mobility, school failure, value conflicts,
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unemployment,wdisqrépancy between espoused cultural goals and 0pportun;§3§s

for attainment, psycholégical éysfunetioning, and social pathology has led to
frequent consideration of‘alienation as an fntegrating:explanato;y modél.

-One of ‘the outstanding themes of Indian youth

is the sense of alienation they feel with regard to
their own culture and also to non-Indian culture....
One is forced to .conclude that the majorify of

them live in a no-man's land from which they have B
no escape. (Hawthorn, 1967, p. 116)

At@emptsvat_this construct's empirical validation hayeuegggndergd L R

equivocal results. Using Kolesar's Alienation Questionnaire, Franklyn

‘ (197h) found no overall main effect in alienation from school when compéripg
Indian Metis and non-Indian étudents in the Mackenzie bistrict of the North-
west Territories. However, indépéénent-cdnsideration of éubscales revelged“A
a stgtisbiqally'significant difference on‘tﬁe Normiessness vériable, indica-
ting Inéian studentg' greater approval of the usé offillegitimate means to //
achieve school géals. ?ranklyn concluded that haithqugﬁ [ﬁhe Indianﬁstudenﬂ
may HaveraSsimilated some aspect# of institutipnal expectation goals, he may
not have équélly internalizéd'the institutitional horms géverniné the wéys
_and meang for attainment" (pi 166).

nyde (1970) propo§ed alieﬁé%ibn as the unifying principle in explain-
ing MMPI pérson;lity,profilé aeviations of Pine Ridge Reserve OgaiaVSngx(

high school students, figzd to be: characterized by feeliﬁgs of depression,

rejection, alienation f{" self and others, anxeity, withdrawal, and

paranoia. Within the student population, Bryde identifiéd a negati#ekrela—
tionship between”ﬁT{ination and edgcaﬁioﬁal.achievgﬁént; the greatest
pathology being'evidénced b& recent dropdﬂts,vthe éreatesi adjustmiétbby
'12th graders. Ec@oing‘earlief sentiments of Parsons anéAShils‘(lQSh)

Bryde hypothesized a causal relation between conflicting value expectations,

personality deviations (role diffusion -and alienation), and academic

©
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schievement.
The potential inflhénéé;bf the dominant gfoupﬁin sffuctufing a minnnify's
experience of alienatiqn'hés:béén démonstfated by;Tefft,K1967)., Althqugﬁ',

both ‘the Arapaho and Shoshone students enrolled in'the’inteérated Wind River,

oo

Wyoming, hiéh.school appeared objectively equivalent in expésure to educa-

tional and occupational barriers3 the Arapszho youth evidenced significantly
greaté?“despai}'and disillusionment as measured by the Srole Anomy Scale.

- +

The Harvnrd Value Study Questionnaire indicated that both.Indian g}ouné wvere 'ﬁ‘

similar to white peers in value orientation; however, the Arapaho students

N 3

showed less agreement in rank ordering their choices. The major factor dis-
. X ’ [

tinguishing the Indian groups appeared to be the whitevsthdents"gfeater

approval toward the Shoshone, considering them to be "progressive

Indians...more like us."

Although both Indian groups desired positive white.
evaluation, nnly 9§§of the Arapaho s%hdenté fel% approved compared to 75%

of Shoshone ntudenté. Tefft concluded that for thé?Arapaho rejection;by k
the dominant Yhite groups resnlted'in reduéea ingroup identification, in—
creééed value conflict; and  conseguently tneir expression of social alien-~
ation. Similarly; Hawthorn (1967) found' educational achievement, oécupaa
tional, aspirations, and self %mage directly related to cnmmunity attitudes
towgrd native Indian residgnts. ) |

Implici£ in the frequent citation of value confiict is~the un&erlying

assumption that Indian children ane socinlized to traditional nayé at‘the
expense of their acconmodagion tn the demands of the dnminant society. In
suestion is the nature of this aboriginal culture and its peréistenne in view .

cof apparen\\inadaptability. Despite extensive intertribal variability,

considerable attention has béen given to the identification of commonal%}ies ’

I

. ‘ Tyt :
thought universally characteristic. of Horth American native people,

L
/



f/ s
SN S o ' ‘
e.g. harmony with nature, a present time emphasis, and a coopefative orienta-
tion. Based uponypsycho-cultural studies, Spindler and Spindler (1957) have
catalogued traits most indicative of such cultural “omogeneity}

nondemonstrative emotionality and reserve accomperied
by a high degree of control over interpersonal aggresgion
...a pattern of generosity...autonomy of the vindividugl...;
- ability to endure pain, hardship, hunger, and frustratiion
without external evidence of discomfort; a positive
evaluation of bravery and courage:; # generalizaed fearj of o,
the world as -dangerous; a 'practical joker" strain; atkention
to the concrete’ realitles of the present...in contrastjto..:
long-range g~oals; a dependence upon supernatural powey-
outside one's self-pover that determines one's fate. (p. 1u8) .

While Spindler and Spindler ceution emphasizing generalitiés at the

“ B - . X . . . ' ) t ) ,
expense of the more meaningful study of individual variation, the dysfunc-

tional continuance of historically founded behaviouf patterns in view of’
théksocial, psychological, and economic disruption engendered by radical
culture change requires considerition. Both the isolation inherent in the

o

resef?atioﬁ syéiem (Bean, 1966) &and the lack of’meaningful rewards for
~cultural adaptationr(Spindler % Spindler, 1957) have beeg postulatedAas
cqﬁtributing to the'perpetuation of a ﬁraditionally Indian wor%d viéw.

Fo—~ -he rresent day Indian addlescent, ﬂowever, an expanded }epertoire
‘of new léarning is often reqpired to effectively cope in a white dominated

world. - Despite the systematic enculturation of educational programs,

Sebald (1968) proposed that "in essence the contemporary Indian teenager

A}

3 .

‘may not ke apprecistly different from his forefathers in his outlook on
life" (p. 313). Modified ver§iéns of traditional attitudes and behaviours
are found utilitarian in reordering social reality.

The Indian youth adopting both the materialiséic goals of the core | b
culture and the inherently ompetitive individualistic social roles of that '

system remains excluded from white society by virtue of'minority

<
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identi(fcation while simultaneously risking’personal rejection from the ’
native oommunity for this defection. Like Spindler and Goldschmidt's (1952)
transitiona%‘type5 the Indiqn adolescent is in a state of»suopension,
neither thte nor Iﬁdian, a marginal being, a peroonal‘testimoﬁy to social
disorganization}

The slow change of the psychological structure of the
Indian teenager is usually due to circumstances that
neither sociocultural system--neither the white nor
the Indian culture--is fully meahingful and acceptable
to ‘contemporary Indian youth. As a sult, the Indians

' as a distinct minority group are notZEy any means
vanishing or becoming absorbed....they are Yecoming
an increasingly problematic minority group whose pfob-
lems will continue to vex both the defipant society
and each new generation of Indians. #tSebalﬁ* 1968 p. 319)

."\

Not unexpectedly, the Indian perceptlon of thelr situation is qulte .
distinct from that of the government; ironically, the government's "Indian
problem" is conversely the Indians' 'government problem'. Of paramount

concern is the government's:eventual recognition;of the right of Indian

R . . /'/ - . . s
people to the self determination required 'te effect their continued existence
as a distinct unit. Deébite espoused benevolent intentions, the government's
N ndian mmnagement‘programs have been ill-received by native veople:

- People think that the Indian has or can develop no
way of his own, better suited to his spirit and his
traditions. Consequently, consciously or unconsciously,
almost all proposals in the past have been aimed at
the absorption of the Indian into the white community
- with the resultant destruction of the Indian people.
The Indian has lost his lands, he has been deprived
of his traditional means of livelihood; his spirit
has been broken down; he is losing his language and
his culture; he is being wiped out by assimilation.
(Statement of the Cariadian Home and School and Parent-
Teacher Federation, 1964, quoted by Hawthorn, 1967, pp. hk8-49)

Drawn together by the common threat of cultural annihilation, Indian

people have coalesced 1nter—tr1balig\form1ng organizations to promote 1nfor- .
BN
matton *®xchange and provide publlc f. Additionally, the focus on Indian

o
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identity has prompted the growth of nativistic movements and increased
) interest in the education of the native Indian child.

The time has come for a radical change in Indian
education. Our aim is to make education relevant
- to the philosophy and needs of the Indian people. . ///
We want education to give our children a strong
N sense of ideritity, with confidence in their S/
personal worth and ability. (National Indian
Brotherhood, 1972, p. 3) ) )
, /
Believing the traditional public school perception of the Ind;én child as

experientially deficient and requiring social and cognitivg/remediation
to be destructive both to the child and the native commuhity,-lndian people
propose an alternative curriculum -orientation recoggizing‘the validity of
the Indian way of life, i.e. the. inclusion of Indian culture, the use of
‘pedagogical methods appropriate to Indian learning stvles, and the eventual
realization of the -child's potential through the development‘of appropriate
occupational and social skills (Lazure, 1973).
Education is but one dimension of an awakening Indian interest-in

restructuring their heritage of political powerlessness:

It is exceedingly important that we organize and B

unite as a'racial group and that we operate from a

base of po;iticgl‘power. Only then can we function

as a pressure group in society.... Of course this

means becaming involved in polities, that is, becoming

" aware. of the political situation around us. (Adams,
1972, p. Lko)

S
o n

a

Historically, socially and economically impoverished minority groups have
been excluded from significant}politicai influence. For Indian people, how-
ever, the implementation of self defined priorities demands a responsive
government. The task of the native electorate is to become a politiéally
relevant constituency, i.e. to formulate/;; effectivé strategy.fof acquiring

political power (Hawthorn, 1967). Indian awareness of their political man-

date is evidenced by Geofge Manuel's address to the B.C. Native Indian

¢
-

o
¥
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Teachers Association, as preqident of tﬁe”ﬁational Indian Brotherhood.

P
i

What I say 1is that 'the @iﬁé is now, when Indians
with confidence and goﬁviction‘must'stand up and
be counted, must pe/éeen and heard br government,
by the public and by other Indians across Canada.
('Indians Need More Say', 197k, p. 92)
While the syéiematic inhorporation of Indian citizens within the
politica;/sﬁhere would strengthen Canadian unity, Indian activists in recent

-

years have presented an increasinsly militant response to the frustrations
of .minority status positions in politics. The ineffectiveness of the ballot
box has led to reliance on @ontraditional forms of political expression,

e.g. nighway blockades, demanstrations, and occupations of government

buildings. The one moderating influence of a eonservative Indian leadershiﬁ

is being overturned.

In the case of social wrongs and deeply felt
concerns time is of the essence...if for much
longer the rights are not noticed, needs not met,
or aspirations not fulfilled, then no one...can be
assured that the rank and file will continue to
accept such paciﬂic conduct from its leaders.
(Citizens Plus, 1972, p. L439)

/

The present investigatioﬂ

The present study %epresents a prelimina?y attempt at iﬁ?estigaﬁing
the poiitical sociali%étion experience of Indian youth. The unigue ﬁolitical
position of Canada's!ﬁat’ e people, the inherent. inequities of the Indian's
social standing, and/the reawakening of interest in the preservation of a
unique Indian identity require the systematic investigaﬂion of the Indian
child's politicalization. Theoretically, the reESEPeAly demonstrated cult-
ural specificity of political socialization findings demands the independent
consideration of distinct minority populations. Practically, such accrued
knowledge is critical for sqciety's ﬁaximizing opportunities fbr equitsble -

incluysion of its minority members and for native Indian peoplefs

effective organization of social/political activity.
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It is expected that the Canadian Indian's heritage of social/political

S | impoverishment will be reflected in the espoused attitudes of Indian youth,
i.e. the Indian students will perceive themselves less personally competent
~ than’other Canadian youth.
Hypothésis 1: The.Indian adolescent's inferior social position, as indigated
by socio—economic‘status, will be parallelled by feelings of lowér seif
esteem, igferior performance on assessménts of scholastic achievement, and
reduced occupgtional aspirations in relation to core culture youth.
Hypothesis 2: The'quian student's political peréebtidns will be character-
. iéed by a passive political orientation, i.é. disinterest ihrpﬁlitiéal
participation and low levels of political tfust and efficacy.
llypothesis 3: Indian adolescents will expréss feelings of interpersonal
distrust and personal impotence in school décision makiny.'
Hypothesis 4: Compared to wﬁite addlescenté, the évailability of role

models will be significantly reduced for Indian students.

Choice of methodology
| Survey research is the most éommonly e%ployed research stra£égy in

the investigation of peolitical attitudes. Qith recent methodological
advancement in guestionnaire construction, %ampling pro;edures, and tech-
niques of analysis, the possibilities for jés application are seemingly 7
limitless. Unfortunately, many investigators provide ample Jjustification
for Abrsham Kaplan's law bf instrument: gi%e a child a hammer and s/he will
find that ev;rything requires pounding. With completely unquestioned and
possibly unwarranted total reliance on thié approach, there is some danger
that eQuaIiy valid but "unscientific" personal impressions and observations

B

‘ t
are frequently neglected:
IK



as thought

Despite these reservations, a questicnnaire strategy
& )

appropriétF;in the present context of pilot, descriptive research for a

e

e

previously unexplored investigative doma;nf//The critical assumption that
- ) P . .

L

- ~ -
students would understand the itqms/ﬁas of considerable cancern. Although

L

° - : o
suspected to be linguistigaliy disadvantaged compared to white students, the:

“Indian youths' enrgliﬁént in an integrated public school, membership in

P

bands known/bé/be politiéally active, and sophistication resulting
. " A

#rom‘pfégiﬁity to an(urban center, Victoria, B.C., provided some justi-
fication for the usqsof questions previously utilized fgrlpopulations Of',
voung persons. Additionally, teachers of the Indian students expressed
the belief that questionnaire completion would be feasible for most of the
children.

‘Although not overtly included in the structure of the presént investigé—
tién, the eventual interpretatién of results is influenced by the author's
residence in the community during the four mqnth period of questionnaire
‘modification and administration. Fer husband's presencé as a student teacﬁer
iﬁ the study school provided further opportunity to xnow the children
as people rather than merely as experimental subjects. Th? author feels
this experience conveyed a far greater personal appreciation for the

culture of Indian youth than is possible to convey within the constraints

of an empirical investigation. T
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Chapter 2: Method

Pretest

Subjects

The pretest questionnaire was administered to

o grade 9 cla§ses,

selected yy'the principal for scheduling convemience, at Royal Oak Junior in“”' —

Secondazf/Schbol in Distriet 63, Saanich, Vancouver Island. This population
of LL students included 18 males{ mean age 14.0, and 26 females, mean age

13.8. No native Indian s ents were enrolled at the school.

Development of t ‘pretest questionnaire

est questionnaire (Appendix A) was constructed by selecting

items &nd scales appropriate to the proposed hypothesés, the abilities of the

///éémple population, and the characteristics of testing situations. Certain

items were modifiedto comply with these considerations. The indices reflect

" a continuum from personal to social/political components of the subject's

perceived life space. Subsections of the questionnaire were designed to —
measure socioeconomic status, self esteem - environmental control, school.
power structure, political efficacy, political trust, poli%ical participation,

sssessment of the government's role, life goals, and ego/world ideals.

e

Meésu%es of each of these variables will be diécuésed in turn.

Socioceconomic status. Two indices of socioeconomic status were included

in the pretest questionnaire: pérent's occupation and a h#usehold item in-
ventory. Hess and Torney (1967) employed occupational status ratings as an
acceptably accurate estimate for assigning children to social status group-
ings. However, du? to a suspected high concentration ofw}ow status occupa-
tions among parents of native Indian children, such an index might prove L

inappropriate in this context. As Greenberg (1970b) has suggested, ethnf//// |
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group membership may necessitate occupational meening distinct from white
‘society as a consequence of unequal educatlonal opnentunities,and a separate
social milieu. A life etyle indicaton,,the Household Item Intentory" .
(Coleman, 1966)? was selected as a sunplementary secioeconomic status “index

for thelstudy‘population. (Pretest questionnaire, page 2)-*

Self&esteem - environmental control. The questions comprising the self

esteem - environmental control index (pretest questionnaire, page 3) were

—_—

9

U S. Department of Health Educatlon, and\ Welfare (Coleman, l966). Within ~

the 13 item seale,’COlemen employed three questions to assess academic

self concept or self confidence (brightness compared to other-students,

-

and three ques sure the child's feelings of control over the

N
ability to learn, school performance related to perceived speed of teifher)

work, possibilities for getting ahead). All 13 items were incorporated

-
within the study questionnaire.

School power structure. Students' Qerceptionnofwthei;:;§ﬁpolgppwer

———

structure hierarchy has been hypothesized as a contrlﬁﬁting.factor in foster-

ing tne establishment of belief in ifdternal or external environmental

control (Wittee, 1972) . The ‘school p ¥ struct st uestion- -

naire, page 4) was included to assess- the'relationshlp between dlfferentlal’ ‘»-wll

perception of the school organization and soc1al/polit1cal vﬂrigbles. Stu-
Y

dents were asked to evaluate the: degree of 1n§&uence (llttle or- no, some,

'"moderate,Aconsiderable, a great deal) that verieuslgroups;actually have in

e
deciding what happens in their school.

Political efficacy. A children's modification of the Survey Research

Center's political efficacy scale was adopted for use in the questionnaire

,uselected from the Equallty of Educational Opportunlty stud?hgiensored”by*thegn‘n»a‘af

/
environment (chance to be successful,,respeetive importanc . hard

e
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(pretest Quesfionnaire,’pageVS). DeSigned to measure subjlective interpreta-
. T .

‘ tion of political competence, the extent to which the government-is responsive-
to individual needs and opinions, the scale has demonstrated high correla-

tions with measures of_political participation‘(Campbell, Gurin, & Miller,

195k},

Fa

Politicél trust. The political trust items utilized in the questionnaire

(pretest questionnairé, page 6) vere selected from the Survey Research

‘o

Center's attitude toward government scale, developed for use in their 1964

election study. Widely uséd as a measure of political confidence for both

children and adults, the index reflects the degrei to which one believes
f

that the government acts in the best interests o he people. Independently,

A‘T;_di5§;g§§qhgs>been utilized to predict adult voting patterns (Aberbach, 1969).

Assessment of the government's role. To measure appfoval of established

government functioning, children were asked to agree or disagree with state-

f‘“-—-~—~;;men3§_£§££E§gEE§EEYe of its authority (pretest questionnaire, page T). The

extent of agreement with -existing government roles reflects an acceptance

of the legitimacy of the political system (Easton & Dennis,

Political involvement. An indication of political gémmitment may be

evidenced by asking children to ‘declare intended political activities. In-

~ dices of preference for method of political change and future voting behaviour

—_— .

are therefore included in the questionnaire (pretest questionnaire, page 7).
Choices—of tradltional (voting, letter writing) and nontraditional (demonstra-
tions, doing nothing, 'something else') political activities are presénted
as alternatives for facilitating change in the government. 7Quest}ons con=

cerning future voting behaviour (will you vote, does it matter which pa;iy

wins, who would/yoﬁ ask how to vote) were selected from Greenstein's Civic

Responsibility Interview (1965).
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Goals and ideals. One's personalized political system functions as a
. i .

mediator between the inner demands~of the self and the imposed constraints 6§\Q\v//

society. A harmonious relationship between the individual and the social
strUcturé demands the system's recognition of and provision for the sati%fac-

tion of human needs. Within the dquestionnaire, this construct is opera¥i§n-
: S B )
alized by indices of perceived life chance and ego/wgrld ideals (pretest

questionnaire, page 8). A significant concern of the Perceived Life Chance

Index (Jessor, Gravés, Henson, & Jessor, 1968)‘15 the d;::;ggsﬁcy between

the individual's desired goalsland the actual expectations of achieving them

(the Job you'd like to have vs. the Job you expect to have). This inconsis-

o T
tency, the "life chance disjunction" has been proposed as a measure of
’

alienation appropriate for high school students. The ego ideal items re-

éuest the ‘respondent to name "a famous person you want to be like" and

“"a famous person you don't want to be like" (Greenstein; 1965). In addition

to -indicating a role model (Hymén, i972), the questions provide a measure .of
self estrangement, "the discrepancy between the ideal and the actual self"
(Seeman, 1972). The final question concerns fhe child's perception of modi-
fications necessary for pérfepting the_world order, "if you could change

the world ..." (Greenstein, 1965). _Proposed changes reflect both the child's

world view and a personal hierarchy of social concern.

Procedure

The experimenter was introduced to the students by the classroom

" teacher, who explained that s/he would not be present that period. Preceding

3

questiongaire distribution, students were told that they.were participating

in a research project at Simon Frgser University to learn QEout how Jjunior

<&

2

secondary .students feel they can influence the world. Students were

&
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instructed to read tne instructions carefully; to work quickly.and’indepen-
dently, to answer all questions,vto-selecf‘the fesponse choice most like their .
ewn feelings, and to reise fheir hands if confused on finisned. Stqdenfs, |
'whose§completed questionnairesbwere individually\colleéted, were then reques-
ted to ?eed qu%etly at their desks until all class nembers were finished.
Completion times ranged from 20 to 30‘minutes.i’During the remainder of the

class period, the experimenter discussed with the students the questionnaire

and their feelings about school and politics.

Results of the pretest: revision of the gyestionnaire
Based on results of the pretest sample, selected revisions were
incorporated in the final draft of the questionnhire (Appendix B),

Deletion: Socioeconomic status. A lack of variance in the pretest

K

sample's responses to the Household Item Inventory resulted in its
exclusion from the revised form of the questionnaire. It was decided

to employ only father's occupation (ﬁother'q employment was considered

only for instances of father absence) in assigning social status, rec-

«

ognizing the interpretifejlimitations this choice imposed.

Deletion;, Assessment of the government's role. The eftempt‘in the

pretest to measure cognitive'dispositions by assessing approval of
established government functioning resulted in a tendency towgﬂg
;generalized endorsement by the sample population. HThought to be of

%t_limited informational value, these items were not included in the ‘final
A . S : -

g%}aft of the questionnaire.

2iiddition: Interpersonal trust. The deletion of these pretest items

~

permitted the addition of a scale designed to measure intenpersonal

trust without significantly increasing the time required for
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quesfionnaire complétioqu! ﬁosénberé]s Faith in Péoplé Scale (fiﬁéi
questionnairé,_pagé'é) "atteapts to assess one's degrée'of confiéenpe in
the trust%ofthineés, hpnesty, éoodness, genefosity, and brbthérlinesé pf 
‘ pe;ple in éénerai"‘ MUse by, the Survey Research‘Centerrin_the 196h
éléctibﬁ';thy indiéated a ﬁositive relatidnship between interperéonai'
truéﬁ aﬁd at£itudes’towérd government. Trust in péople items were
found fo correlate .24 with trust in government, ;23 with‘beligf’in ﬁ
‘responsive government, .25 with politieal éfficacy,‘ahd .28 with per-
‘sonal competence~(RoBinth,'Rusk, £ Head, 1968). Rosenberg (1956)

had previouély found that persons who professed low faith in people

also expressed low trust in government.

Main Study
.~Sub]ecté
hDuring an extended home room period for the entire school populaﬁign,
370 érade 8-10 students at‘Mount Newton junior Sechdary School in'DiStrict
63,ASaanich) Vancouver)Island, completed the final revised form of the
questionnaire. This populaéion included 37 native Indian childreﬁ_frpm
the Tsartlip and Tsawout Bandé. ‘Tﬁe’identification of Indiaﬁ students was
accomplished through the assistance of échool persohnel. Relevant pergonal
characteristics for the sample subjects are gymmarized in Taﬁle 1.

Subjects include incomplete questionnaire respondents (determined by no

responses attempted on last or previous questionnaire pages)‘for 8% of the

native Indién students and 5% of the other students). - _
Procedure 7 o : | 5
Subjects were administered the study questionnaire by their home room

teachers. An explanation letter (Appendix C) requested teachers‘to'read



Table 1

Subject Characteristics of Native Indian and Other Students

% Ss % Ss Mean® Mean® “Mean® + Mean®
Male Female = ~Age SES SCAT » GPA
Indian Students ko 60" Wy 5.5 2.1 3.2
| - (12-17) (D) (c-)
Other Students ~ 53 - - A7 13.9 2 k2 k6
' (12-18) (c) ~(c+)

aNumbers in parentheses 1nd1cate the range of ages represented

Soc1oeconom1c status is based on Blishen's (1967) 6 point scale

Scholastlc Aptitude Test score and cumulative grade point average are -
adjusted to an equivalent 7 point scale (A, B, C+, C, C-, D, E)
- the questionnaire's cover page instructions to their students, emphasizing .
the importance of reading directions, working quickly and independently,
answering all questions, and selecting the'reSpgnﬁg\alternative that is
‘closest to one's actual feelings. To prevent discussion biasing responses,.
teachers were asked to answef»questions concerning terminology briefly, as-
the students' opinions did not neé&d-te.be based on extensive factual infor-
mation. Approximately one-half hour was allotted for completion of the Quesf
tionnaire. Additional classroom time was given to 9 of the 37 Indian

students (24%) to finish the questionnaire.

In addition to personal data requested onuthe cover -page of the

4

questionnaire (name, age, sex, and parents' occupatlons), accees to the
‘school's permanent record flles permitted ca£:siazf2)ﬁkf“ﬂﬁ£ﬁlat1ve grade

point average and obtaining Scholastic Aptitude Test scores. Efforts at

acquiring a school adjustment conflict measure (e.g. eitizenship cards,

principal reports, or teacher ratings) were opposed by the school



'édministration for reasons of confidentiality.

Data analysis
Ail data manipulations reported were'accompiished by utiiizing programs

drawn from the Statistical Paékage for the Social Sciences (Nie, Hull,

~ Jenkins, Steinbrenner; & Bent, 1975).

Séale Construction

The. appropriateness of scales selected from previous studies was in-
vestigated for the present sample. Based upon item statistics and factor
,TanaiyLic,results, scale items not contributing to internal consistency were

excluded to improve the quality of the originally selected measures. These

resultant components were verified by a factor pattern vhich maximized scale' .

- differentiation. Internal consistency coefficients (Cronbach's alpha) and

factor loadings for indices incorporated in the final data analysis are
T :

summariged;in Table 2.

~—

e

No gﬁpirical Justification was indicated for the Coleman self esteem -

environmental control scale's bi-dimensionality. In the reconstructed

- scale, eight of the original 13 items, producing acceptable internal consis-

8

tency (Cronbach's alpha = .63) and a clearly delineated factor structure,
were employed as an indicator of self concept. A selection of four of the

six original interpersonal trust items resulted in a maximum Cronbach's alpha

of .46 and only moderate factor loadingé, generating‘somg doubtlconcerning
the scale's internal consistency. For the school power structure hierarchy,
the factor pattern imdicates two distinet dimensions; distant power (the

school board, superintendent, the principal) and near power (the teachers,j

L3

-the students; yourself)- combined; the‘scale's' internal consistency coeffi-

3
kS

cient is expeétedly low, .39. Eliminating three of.the‘original nine

; DN

r
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Table 2

Varimax Factor ﬁbadings for Scale Items

59

06

Scaje Item - Factors
(Alphd) I II  III 1Iv v o vI
o . 3 tfy to get shead .bo .07 .07 .01 .20 .00
. 6 make any sacrifice .30 .08 .09 .07 .06 .02
T if I could change .36 .05 .01 .02 .06 .08
L 8 Jjust can't learn L& .05 .07 .00 .05 .12
¥ = Self concept 9 do better in school I7. .09 .08..09 .03 .03
(.63) 10. chance to be successful .Eg .07 .05 .02 .01 .10
.12 -jo many things well .30 .07 .03 .05 .19 L1k
13 how bright are you .71 .03 .0k .00 .02 .07
1 people can be trusted .16 .10 .03 .11 .21 .Ok
Interpersonal 2 people try to help .13 .07 .07 .01  .6L
trust 3 people take advantage - bk ,10 .1k .08 k9 .20
= (.k6) " 6 teachers treat everyone same .19 .20 /;Eg//<0§/‘{g_. .ok -
1 board .14 .03 .15 .64 - .06
distant Z? superintendent .05 .08 .06 .EI' Oh .06
School 3 principal’ .36 .14 bk 39 .06 .18
power k  teachers .15 .12 .48 .20 .12 .09
(.39) i5 students o .01 .02 .520 .22 .03 .05
near {6 you .21 .06 .75 .15 :02 .15,
1 - voting is only say .05 .09 .08 .09 .00 .3k
. - . 4 government men don't care 06 .hko .13 .ok .1k .Ei
Political .' . . 5=family doesn't have say 08 .21 .03 .02 .02 .32 -
gfficacy + +%° T “think government cares .01 .27 .10 .03 .20 .35
(.54) v, 8 citizens don't have say .00 .01 .02 .18 .0k .37
«¥® " 9 average person decides laws .08 .06 .10 .00 23? ok
.’ 1 government people are crooked .00 .45 .0k .06 .03 .11
2 government people waste money .01 .48 .08 .0k .06 .00
Political =~ 3 government does right .24 .60 .11 .02 .01 .09
trust L government people know jobs .22 .58 .02 .06 .09 .10
(.71) 5 government. is run for. .12 .50 .01 .16 .06 .1k
‘ 6 governmagt pays attention .01 .50 .qg .10 .27 .03
Political 1 will you vote .20 .1k .02 .13 .13 .19
part%cip?tion 2 does winner make dlfference .EE C.1T7. .02 A 13 .11
.40 . )
R )
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.political qffiéacy items resulted in a final internal consistency of .5k

and a reléﬁively disti&5£ facth pgttern, Evidencing a strong uni-dimen~
sionality; the si¥‘original poj;%icalt;ust items had an internal consistency-
of .71 and ;onsistently strong faétor'loadiﬁgs. The combining of two_ . |
political ihyolvement items (will you vote, does it matter which party wins)
as ;n indication‘of prpjected political participation was Justified in the
,interéét-of data simplification and theiy Lo Cronbach's alpha, dgggi}gmphé:
lack of.facfo; homogeneity.

iﬁdépendentbanalygis for the Indian‘popdlatién indicated some variation
from fhé scale structure generated by the en£ire sample. The cbmpar;tively
small number éf Indian subjects and a generally perceived similarity in view
of expected differences precluded eﬁtensive consideration\of this issue.
-All'other variables wefe considered independently és items fof purposes‘

) }
of data analysis. :
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Chapter 3:D,Rgii%ts

‘The Pearson product moment correlation r was employed to measure the

PR
1

v

ted variables drawn from the guestionnaire. The results of this analysis,.

i.e. correlation coefficients and their respective levels of significance,
are summarized in Tdble 3. Negative values indicate a lower sqepre for
Indian responaents for all variables, excluding positive and negative ideals

el

where the direction reflects native students' greater disposition towards

choosing same sex and different race models,

3

Table 3

Pearson Correlations Between Group Membership and Questionnaire Variables

< - -
Variables ’ - r Probability
L4 ‘

Socio-Economic Status -.2536 .001
Scholastic Aptitude Test Score  -,3835 ' .001
Cumulative Grade Point Average  -.4053 .001
Self Concept -.2563 .001
Interpersonal Trust 0725 n.s.
Near School Power . .1020 .026
Distant School Power -.1387 .004
Political Efficacy .0700 n.s.
Political Trust 053k n.s.
Political Change-Letter to MP  -,104L8 ’ .02k
Political Change-Demonstrations .0805 n.s.
Political Participation C-.2377 ' .001
Political Advice-Friend J11k2 o .016
Political Advice-Teachers L0672 - n.s,
Desired Occupation (SES) -.1855 - .001
Expected Occupation (SES) -.1hk39 ' .011
Life Chance Disjunction -.0375 n,s. :
Sex of Positive Ideal - .0508 : n.s. :
Sex of Negative Ideal 093k . , .036 \l
Race of Positive Ideal -.5193 ‘ .001 ;
Race of Negative Ideal -.8876 ‘ .001 .

stréngth of the relationship between Indian/White group membership and selec- .

.

e
PRI
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‘Hypothesis 1: The Indian adolescent's inferior social
position, as indicated by socio-economic status, will

be paralleled by feelings of lower self esteem, inferior
performance on assessments of-scholastic achievement.
~and reduced occupational aspirations in relation to

core culture youth, ' Ll

As expected for Indian youth, group membgrship was significéntly 2
»reléteg to low social stgnding, reéuced feelings of selfiﬁgteem, inferior.
performance on assessments of academic achievement, and lg; status occupa-
tional aspirations compared to white peers. 'However,-as both groups
selected slightly lower status expectea occupations, no significant diff-

erence was evidenced for the’desired)expected employment discrepancy,
indicated by life chance disjunction. (See Table 3)
Hypothesis 2: The Indian student's politicel perceptions
will be characterized by a passive political orientation,
i.e. disinterest in political participation and,low levels
of political trust and efficacy.
Mixed findings characterized native youths' political orientations.
Both groups of-students expressed equivalent support for the pg}ifical dems
of trust andfefficacy. Only minor differences were evidenced in choices of
political change and advice, with Indian youths sqmeﬁhat less disposed fb
write letteérs to MPs and slightly more inc};néd'to ask friends for voting
advice. The native students, however, reported a significantly greater
disinterest in their personal political participation. (SeesTable 3)
Hypothesis 3: Indian adolescents will express
feelings of interpersonal distrust and personal
impotence in school decision making.
Noteworthy are the unexpected response patterns of the interpersonal
trust and school power variables. Although both groups expressed equivalent
belief in people, the Indian students' perception of the school power hierar-

chy was quite distinct. Perceiving the near power triad as more powerful and

the distant power triad as less powerful (see Table 3), the Indian students'
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respoﬁses reflect d a marked egalltarlan school de0151on ma;—}g perspective.

These flndlngs are presented graphlcally in Figure 2.

Great Deal 1}
. : o : h Indians
Considerable 2F ' ‘ ———-—-—-3——b——Wh1tes
T t— e
Moderate 3 Y
Some 'Y S , :
Little, No '~ s ////
1 A | L y ' !
School _Super- Prin- Teachers Students You
Board intendent cipal '
Means (Indian) 2.7 2.7 2.9 2.8 3.0 3.4
Means (White) 2.2 2.7 2.3 2.9 3.4 3.9
t 2.02. , A7 2.36 62 1.31 +2.15
p .05 n.s. .02 n.s. n.s. .0k

Fiéure 2. Mean scores of Indian/White school power hierarchy responses

Hypothesis L: Compared to white adolescents, the

availability of role models will be greatly reduced

for Indian students.
Requiring written responses, positive and negative ideals were character-
"~ ized by considerable missing data. Non-respondents included 30% of Indians

and 29% of Whites for positive ideal, 38% of Indians and 25% of Whites for

negative ideal. The potential population specificity of subjects
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completing these items requires cautious consideration of their data. White

students consistently selected persons of the same racial background for

both positivé (97%) and negative (99%) ideals. While comparatively lacking

-in same race rple models (see Table 3) Indian students more frequéntly selec-

-

i? ted a native person as a positive (50%) than as a hegative (15%) ideal. The

significant sex of negative ideal relationship (see Table 3) results -from

/

white females' greater tendeﬁcy to selec}/male peréons.

- Due to a lack of refinement in thé categorization system employed for

positive and negative ideals, these findings are presented only by percentage
endorseme?t in Table 4. White sfudents were more inclined to ghoose athletes
and ente%%ainers as positive ideals, while Ipdian youth indicated a somewhat
greater gieference for relatives. For negative ideals, White; evidenced a
greater ten&éncy to choose historical and government figufes (especially

Richard’Nixon), while the Indian students were more disposed towards

. . oot TR
/§Qlégfing athletes and local persons. 4

e

/ ‘
- : Table k

Positive and Negative Ideals Chosen by Indian and White Respondents
Positive Ideal’: Negative Ideal
Indian White Indian White
Categories (N=26) (N=238) (N=23) (N=251)
Government figure 3.8%(1) 2.9%(7) 13.0%(3) Lk .2%(111)
Athlete - 3.8%(1) 12.2%(29) 13.0%(3) 2.0%(5)
Entertainer 19.2%(5) 26.0%(62) 30.47(7) 25.9%(65)
Historical Figure  11.5%(3) 6.7%(16) 8.7%(2) 11.2%(28)
Relative - 11.5%(3) 3.8%(9) 4.3%(1) 1.2%(3)
Local Person 3.8%(1) LL7(1) 17.4%(k) 2.0%(5)
No one 23.1%(6) 18.1%(k43) 13.0%(3) 8.0%(20)
Self 19.2%(5S) 20.2%(48) = emmmmee- L4%(1)
Other 3.8%(1) 9.7%(23) = —emmeee- 5.2%(13)
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Discriminant analysis is a statistical technique for determining the
maximum diffe;entiation of several groups for a specific criterion, through
tHe construction of a linear combination of yariables which are weighted
according to their relative éontributions. /As,iﬂdicateﬁ by disériminant
cogfficients presented in Table 5, grade point average, political participa-
tion, SCAT spore; political trust, éocio—economic status,. interpersonal
trust, friénd as best source of political advice, and demonstrations as best
method of pblitical.change were found to be optimalvvariables in differen-
tiating4group membership, i.e. race as a criterion. A prediction system
including all questionnaire variables, except goals and ideals excluded for
missing data considerations, correctly classified 89.2% of the Indian
subjects and 88.9%7 of the White subjects. When applied to only complete data

subjects, it correctlyridentified 95.2% of Indians (N=21) and 92.3% of

Whites (§=207) .

The salience of those variables ascribed importance by discriminant

analysis was validated by multiple regression, the statistical identification
- . 8 - - -

5

of the smallest set of predictors accounting for the largest proportibn of
the variance for a giyen criterion. Based:on complete data subJects;‘a pre-
diction equation including grade point average, socio-economic stat&s, friend
as best source of political advice, political trust, politiqal participafion,
SCAT score, teacher as best source of political advice, and intéfpersonal
trust explains 32% (R2=.3158) of the variation in group membership. On the
average, predicted group membership scores (l-Indian/2-White) would'vagy by

.25 units as indicated by the standard error of estimate. A detailed

description of this analysis is presented in Table 6.



Table 5

Staﬁd&mdlzed Discriminant Function Coeff1c1ents foeruestlonnalre Variables

AR , Included in Discriminant Analysis
g
Variables Discriminant Coefficient

Age 0.070

= - Sex 0.089

" Socio-Economic Status 0.206
Scholastic Aptitude Test Score -0.267
Cumulative Grade Point Average -0.L460
Self Concept 0.070
Interpersonal ‘Trust -0.195 .
Near School Power '-0.018
Distant School Power 0.055
My School Power (Students-You) -0.08k4
Political Efficacy -0.076- ;
Political Trust —6/?19 —
Political Change-Letter to P.M. —0.030
Political Change-Demonstrations -0.130
Pnlitical Change-Letter to M.P. -0.008
Political Change-Vote . 0.069
Political Change-Something Else -0.097
Political Participation 0.338
Political Advice-Friend -0.13h
Political Advice-Brother, Sister -0.060
Political Advice-Father : r 0.067
Political Advice-Mother -0.019
Political Advice-Teacher . -0.098
Political Advice-Somecne Else 0.100

Table 6

Ve

Summary Table for Multiple Regression Analysis

of} Group M;mbé;ship

Variable - Multiple R R2 Simple R F
Grade Point Average ' L6 .1950 .hh16 9.2
Socio-Economic Status LT60 .2266 -.2hk82 5.2
Political Advice-Friend L1951 2451 .1784 5.9
Political Trust .5132 .263h .0428 7.0
Political Participation .532k .2835 -.2861 9.8
SCAT Score : .5513 .30k0 .3902 6.2
Political Advice-Teacher 5570 _.3102 .096k 2.5
Interpersonal Trust .5620 .3158 T L0050— —— - —2.0__

8 AnF of 3.9 is significant at the

.05 probability level
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. , tor B
Sex differences as assessed by the Pearson product moment correlation

r are reported in Table 7. Negative values indicate a lower sebré for male

respondents for all variables excluding ideals, where positive‘scores reflect

females' disposition‘tdward responsés coded "different'" (e.g., ideals of

opposite sex) and negative scores their increased likelihood in choosing

responses

coded "

Table T

same" (e.g. ideals of same race).

Pearson Correlations Between Sex' and Questionnaire Variables.

“RaCE‘oiLNega%ivevldealﬁﬁg;‘;;;;iigélﬁA“v‘E;%L_n

Variables Whites Indians
'r Probability r Probability = =
Socio-Economic Status -.0694 n.s. .2293 n.s
Scholastic Aptitude Test -.0Th2 n.s. .2228 n.s
Grade Point Average -.2197 .001 -.0919 n.s..
___ Self Concept .1000 .0kl .3242 .038
“Interpersonal Trust . -.0k65 n.s. -. 4308 .005
Near Power ‘ -.0893 .05k L1679 n.s
Distant Power — ' =.0779 n.s. .0586 n.s.
Political Efficacy - L0661 n.s. .0287 n.s
Political Trust L0700  mis. - -.0222 n.s
Political Change-Voting .0921 .0ko CT=.26L6 n.s.
Political Change-Something [ -
Else -.0517 n.s. L4110 .008 h
Political Change-Nothing -.1221 —01b ~~.Q3hh n.s
Political Participation .0833 n.s. .0219 n.s
Political Advice-Friend -.1161 .019 .2017 n.s
 Political Advice-Brother/ » ,
Sister -.0927 .0k9 .0296 n.s.
. Political Advice-Father -.1604 .002 -.0129 nfjg
Political Advice-Mother -.1171 .018 -.03Lb n.s.
Political Advice-Teacher 1277 .011 .1k13 n.s.
Political Advice-Someone
‘ Else -.1057 .030 L2814 .053.
Desired Occupation ~.1103 .031 -.2539 n.s
Expected Oceupsation -.0172 n.s. -.1817 n.s
Life Chance Disjunction. -.1007 n.s. .0681 n.s.
Sex of Positive Ideal .1252 - .011 -, 4513 .003
Sex of Negative Ideal Y § .001 -.5623 .001
Race of Positive Ideal - -.1650 .011 -.6124 .002
n.s
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For White subjects, the significant differenceS—result,fom,males'
lower grade point avefage, higher self cdncept, reduced neaf power evalua-

tion, increased endorsement of voting and fejection of doing nothing to

. promote political change, greater disposition to ask a teacher as opposed

gﬁ’% %
advice, lowey status desired occupation, increased choice of same sex
i BN .

to a frieﬁd, brother/sig?g;i,father, mother, or someone else for politicél‘
positive and negative ;aeais, and greater selection of diffefenf;race,
positive ideals (e.g. black American sports fiéures). \5\\;\“
Significant male/female ‘Indian differences are indicative of Indian
males' higher self concept, lower interpersonal ffust, grester selection of
the "something else" and "someone else" alternatives for political change-
and advice, and more frequent selection of different race ideals. The
negative sex of ideals correlation results from Indian females' choice of

B

same sex models. As evidenced from'the data presented, the smaller N of
the Indian sample requires correlations of far greatér'ﬁagnitude to reach

significance. Of some interest is the lack of sex differences for most

of the overtly political variables.
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Chapter 4: Discussion

v

' In generating some evidence for the proposed hypogheses, the results .
R - 7; T »ki ) .

* support the contention that Canadian Indian youth likely perceive themselVQ§£-

{ * \

to be less socially and politically competent fhan their’core culture peers.

" The deletérioﬁs effect of culture conflict for the Indian édolescent is

demonstrated by those findings viewed as suggestiyerof accomodation to—a—- e

state of dual marginality, i.e. acculturated but not assimilated native
youth neither ascribe:tottraditional ways nor are incorporated within white

society,

Hypothesis 1: A pattern of low social standing, reduced éelf esteem,

- IO
Y

academic difficulty, and limited desired and eipected occupational aspira-

tions provides dubious foundation for future efficacious social interaction.

-
-

Inherent in adopting a white value system is the personal écceptance of a

*

negative identity for Indian people. The low sel% esteem scéres of the ;f
R At &,

Indian adoles®ent is of particular interest in view of the school's espoused
efforts to provide a "meaningful"” education for Indian youth through the

replacement of Social Studies 9 and 20 by Nétife\Studiés, attended by 6L7%

. of Indian students completing the questionnaire.

T T By providing Indian students with an Qppbrtunity to
- study more of their own history and culture and by

- presenting them with contemporary and historical
" material of a more relevant nature, it is hoped to
increase the self esteem of these students, thereby
making their schooling more rewarding and productive.
(Taylor, 197k, p. 3) -

That the native child might be in greater difficulty without this
special provision is a recognized possibility (as is the equally realistic

option, "too littleigg%;late").- However, the principal'srbelief'thqt his

Indian studentsawill "survive and prosper" (Taylor, 19Tk, p. 3) is not

oot
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'overwhelmingly supported bthhejdaté céliected. ”Tﬁe éiﬁE;Qé ééadéﬁigrrﬁﬂ
distress and frequéntly éited loﬁ sfatus désifed'and eipected bcéuﬁations,
e.g. salesglerky'segretary,ghamberma%d,féhipyard worker, carpenter,
k{ovide little evidence for expanded life option poséibilitiés.

Hypofhgsis 2: The Indian students'.lack of interest in acéively
participating in the politic%l process, despite an avowed subscriptién»fo
. core culture political values,:may reflec£ both.the realization of the
futility(of minorit? poiitics‘ahd'a.goﬁééquent 1a§k of belief in the
pgrsonal felevancé of théfpblitiéalrsyéfem. The fndian adoiescéﬁts'
equivalent normative éupport forrpoiiﬁical tfust“gnd efficacyris perﬁaps
indicative of the school's partial succeés in transmittipg éﬁltufdl
values to minority groﬁp members.

\

,iggpothesis 3: Several explanations might’possibly account for the

~ar

Indian students'vegalitarian perception of the. school power structure. The .

[y

democratic decisioﬁ making orientation of the band polity mey be trans-
ferred to the students' own social milieu. Conversely, the IndianQStudents

may‘be denying £h¢ influence which distant power authority figures. have in
determining théir lives. ‘School staff members provfded_ahécdotal supportf
for this positionl The'uneXpécted subécfiption to belief in people;s; | |
inheren£ goodness may reflect both a tradition;i Indian and Western
cultural expectation. However; adverse experience in the wider social

structure could eradicate this belief.

.-

a3

r

tive lack of same race role models for Indian atudents, greater significance

is attached to_the greatly increased choice of native persons as positive

than negative ideals, qgought indicative-of affirmative identification with

native people. Additionally, the extreme ethnocentric bias of the white

\

Hypothesis b: Alﬁhough statistical verification éupports the compara-

4
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students is not considered totally desirable in an ‘ostensibly pluralistic

society. .,

[y

-

As Indian faciglrmembers ip is'by sOTeal: -definition instixutipnalizé&

-~

inferiority, it is not surprising that patterns observed for natife'étudénts}

o~
; @

parallel trends documented for lower class school children -

[they] do not learn subjéct matter as well, are less .
successful in passing examinations and ether performance

o tests, do not attain as high a grade level, do not

T remain in school as long, have lower educational L
and occupational aspirations. Pupils from Zower o
class families™also participate less in extracurricular
activities...{and] in sgcial affairs. (Jones & Selby,
1972, p. 115)~" S

The issue of sqcial status, however, has nét beenvpursued in this analysis.
While it cannot be disputed that In?ighness is éonfoundéd with low socio-
ecénomic standiﬁg, until equi;alent opportunities exist for nativé'indian
peaple it wpuld not reflect gézial ;ealityvto aﬁiempt to isoiate this
~effecﬁ. ,Adégtionglly,the issue of "multicollihearity", fﬂe likgliho;d bf
"§&m§1iﬁé ergorigi&ification;of partial slopes and ﬁartialxcérrelations whe?
Pgsed uﬁon intercorrelated independ%nt variableé,‘rendgrs éuéstionagle the
s#atistical4advisability of controlling the influence of social‘class

" (Blalock, 1970).. Distinguishing°Ind;anness through matched grouping by
_rélevant descriptive variables (age, sex, SES, GPA, SCAT) was notvfeééible
due to;the inadequate availability‘of appropriateiy disadvantaged wﬁite‘

students; . ' . v \*

Additional mgthodq}ogical issues require consideration. Though of

value as exploratory, descriptive research in providing an initial data base

and direction for further investigation, this study's findings need be

substantiated through cross validation samples to avoid poséfﬂi& unwarranted

w
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generalization. The measures' validity, reliébility;7éﬁadép§fd§£iateﬁess to’

* . Indian youth are in need of further verification; the results of papér/pepcil .
" N ‘ P v L

*

tests are inherently suspect whén administered to persons culturally distinct

. from the éonStrﬁction‘sample. The assumptions that the students" responses'
indicate actual opinions and are reflections -of like%g%ﬁehaviours may not be

8
totally Justified. .

’
«

», WhHat Indian .students put down on paper is more often -
) than not belied by subsequent behaviour. No matter
’ how similar the expressed attitudes may appear to
those -of white students after such testing, they
still back off from the white world and do not reflect
° its attitudes in their conduct. {(Bryde, 1971, p. 29)

Theidemaﬁd characteristics of a testing situation necessitate the »

o

.application of alternative approaches in supportiﬁg questionnaire generated

--findings, Assessment from an individualistic perspective, e.g. observations
and interviewg, would additionally provide insight into the intré«gs&chic

prbcesse§ of the Eocialization experience. The relationship of youthful'

)

attitudes to later adult behﬁyiours will only be understood through extensive
: ; e . ] )

@ longitudinal investigatiqn} As researéh with Biaék Americdans has indicated
that race of experimepter, quéstionnaire g@ministrator, or intefviewérvcan'
significantl& affect £he measurement of both attitudeg andicognitive
éonstructs;'e.gtmIQ, (%atson,.l973), tﬁe active ig§olvement of’hgtive
persens in such research is imperétive.m

-

These questions relate to larger issues of considerable importance to

any study within the domuin of political socialization, Detrimental to theo-

- # .

retical advancement, politica¥ socializaﬁidn:research has traditionally em-
. A ’ ' !

phasized content, what political éttiﬁudes children learn; to the neglect of

process, how these'bel;gfs are acquired. :

» -



If we focus our studies on what children learn rather than

how they learn it, our interpretation of our findings

must remain conjectural. By contrast, attention to

the dynamic models of socialization processes can <

lead to explanations of how, and why political social-

ization occurs and can assist us. to test propositions

concerning the centrality, stability, and relevance

Ce " for behaviour of acquired political orientations.
(Schwartz & Schwartz, 1975, p. 11)

- . N

The validity of developmental trends inferred from commonly employed cross

sectional desighs is Questionable;'such findings may more accurately refleet e

- ~.<

the effects of change in the social enviromment. To dateg<pfocess assump-

tions, e.g. the persistence of political dispostions from youth to adulthood

~

and their relation to behaviour, have not been supported by empirical data.

The verification of such speculation requireé longitudinal investigation

including an expanded age range frqm young children to aged adults. A
processg orientation ought to recdgnize the individual's active role in the

socialization process, the continuous nature,of social learning, and the time

P

°

and place specig;gity of research findings, e.g. attitude variation as a
function of cultural diversity. Additionally, the past aggregate response

research emphasis has neglected documentation of political socialization's

-assumed effects .on the politiéal system and consideration of the : S

- potentially unique attributes of the individual.

Besides indictment by omission, questionnaire based studies are further

T~

chﬁrged with internal deficiencies."ﬁécent studies questioning both the

o

validity (Lynch, 197L) and re%iabiliéy (Asher, 19Tk) of the Survey Research

Center's political effiégLyrscale'have highlighted the danger of the

unquestioned use of meésures supported by folklore rather than fact. Sources
of invalidity are thought to include the 6versimplificatioﬁ of cbnstfucts_and
~the use of artificial categorization schemes inéppropriately impbsed on’

compleiabélief:systems. Kolson and Green (1970) have_experimgnta}ly‘

.
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.verified,tne operetion of three types of response sets confounding gues-
rtionnaire’responsest; "a tendency to gamble,” i.e. answers- based on no
‘knowledge; "an'acquiescence'response set," i.e. reluctance tovrespond nega-
tively;ﬂend "an agreement response set," i.e. responSes cued by gquestion
fornat. Riccards (1973) propqsed that children may respond to\glestion-
,K‘ naires frivolously or, gonversely, as a testfrequiringltheir selection of
J} "right" answers- : 'px . .
Pecent 1nvest1gatlon of test- retest iability have ev:denced a low
incideng!<;f response stablllty for both questlonnalre items and indices. *in
_fa study of 9- to lS-year—old San Franc1sco BaxlArea children, Vaillancourt
(1973) founé higher‘stability-ooefficients for factual questions as opposed
to opinion, over a two month interval instead of a 6 monfﬁl for older chil-
dren rather than younger for high 10 ehildren vs., low, for white and high

3 BES chlldren as opposed to black and low status chlldren She cautioneé
P _

that studies reporting group St&blllt and systematlc dlfferences may in

fact be repdrting random error, and that such flndlngs may more llkely be
) , o :

indicative of a lack of attitudes., : T - S
In some situations, where ''non-attitudes” are the-
cause of low stability of children's political
orientations, it is possible that the political
socialization researcher...creates attitudes

.. instead of measuring existing cause. "

. (Vaillancourt, 1973, p. 376)

Such flndlngs suggest ‘the need for methodologlcal modlflcatlons including

.ie sﬁ%les and rellablllty checks w1th1n questlonnalres increased use of
- g - . : i -

n-ehded questions and in%erviews, supplemented by researchaexamining the

o
FON

saliehce bf/Politics for children. R . : e

. ¢ : . kY ' ' J
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Although constrained by méthodolopical liritations, th¢ present study
‘is thought tg'supplement related research in identifying problematic areas

prohibiting the system integraéion of persons socially

A%

diéenfranchised by

. o . . iy
minority' group membership.

Of conside¢rable importanée is the need to improve/educational opportun-
ities for native Indian children. School success igjcritical as & foundation
for social eff%%%iveness and political competences The pervasive signifi-
cance of the school in providing life choice options has prompted Franklyn
(197L) to support the independent use of school achievement as an indication
of adolescent alienation.

It is evident that, in our modern technological

society, access to socially valued and personally

satisfying goals is coming to depend more and more

on the level of academic and vocational training. : &
In fact, access to valued status other than by way \

of formal education and training has become . \
almost impossible. (p. 160)

Saciéty's successful incorporation 6f Inéfgn persons requires signifi-
c;ht eaucational innovations. Without such changé, schools will likely‘ré—
~main incomﬁatiblé for natfve students; resultihg in continued low achievement,
Knowiedge of Indian'studéﬁts' attitudes will assist in plénnipg appropriate ‘\\\\\
" instructional prbgramé designed to maximize the personal, social, and cogni-
tive growth potential of Indian youth.rlIn addition to the modification éf
existing curricula in accordance‘wifh the Indian child's cognitive style,
intere;ts, and experiences, structured pre-school programs are essential in
vfcstering the—devélopment of readiness skills necessary for academic
success. |

w\&gfvéluatiqn of e;rly stimulation progrémé are op%imistic in reporting

initial short term effects. Grade 1 Indian graduates of an Alberta
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language arts focused kindergarten program were both assessed by their

teachers as comparatively advantaged and evidenced an:increased class aver-

age IQ score (Leviston, 1966). Native children enrolled in a Vancouver

Island preschool language enrichment program evidenced advancement as

measured by pre- and post-progfam tests\(Mickelson and Galloway, 1969).
‘However, the absence of longitudinal studies prohibité extrapolating

implications for subsequent academic performance.

] ’ \\ .

The low self concept of Indian students is ¥hought consolidated both
by the manifest and latent content of the school communication network. In
& content analysis of California public school textbooks, Reynoids and
Reynolds/fi??h) found accounts of native Indians basicallfxinaccurate, with
wide discrepancies between 'factual" information presented and accepted
ethnographic data. Recurring themes included the superiority of white
culture, the Indians' receptiveness to cultural replacement, the benevolence
of white Europeans in improving the qualif§“of-lqgjan life, and a pervasive
we (the discoverers of our land)/they (Indian as alien) dichotomy. As a
result of such distortions, Reynolds and Reynolds propoée that,

The Indian will develop a false self image of inferiofity

. while the false self image of the white will be that he
is superior to the American Indian.., The textbooks foster
a paternalistic attitude of whites towards Indians and
a reciprocal feeling among Indians of passivity and
dependency on whites...tolerance and acceptance of cultural
diversity is discouraged... There is but one way of doing
things, the white way. The textbooks commit
"culturecide”. (p. 525) -

Past studies foecusing on student characteristics such as self concept
have neglected the interactive nature of the school experience. In addition

to the problems founded in mutual student/teacher role confusions, teacher

expectations are thought to influence students' self perceptions, attitudes,

/
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and behaviours. It is therefore not surprising that,
Research data indicate the typiEal vhite classroom
teacher perceives lower class and deprived children
.1in accordance with the stereotypes traditionally

ascribed these groups: poor intellectual ability,
lazy, disruptive, and so on. (Samuda, 1975, p. 80)

4

The benefits of integrated éducatioﬁ are eroded by such systematic destru§~
tion of Indian childrens' belief in the’wortﬁyof themselves and their
culture. The inclusion of native Indian persons in schqﬁl staffs ﬁould\both’
increase the sensiﬁivity of white teachers and provide personally
identifiable role models for Ihdian‘étudents.

Although the present study's focus on youth precludes extensive consi-
deration of adult political behaviours, it .is predicteqrthat without extensive
system adaptatio; the expaﬁding disconéent, identity consciousness, and pol-

itical sophistication of native persons will result in increased social con-

flict. The task of the researcher is to recognize the potential implications

‘ ‘ .
of academic studies for service either to a dominant culture orientation and
i

continued "paralysis through analysis" (Citizens Plus, 1970) or to native

people's right to gself determination by providing greater understanding
o .

promoting social cé@hge;

Go in ‘search of the people

Live with the people

Léarn from them

Love them

Serve them

Make plans together with the people

Begin with what they know

Build on what they have. :
(Introduction to a proposal by the Standing Ma
Committee for an Office of Economic Opportunity
community development project, quoted by Wax
& Wax, 1972, p. 180)



Appendix A —

Pretest Questionnaire o

»

By answerinérthis questionnaire,&giu will be pérticipating in a research
project at Simon Fraser University. We're interestgdvin learning about how
Junior Sécondary students feel they can influence the world. The success of
the study depends on your aﬁsweripg the questions as carefully as possible. |
If you do nbt understand somethiné,rraise your hand for help. Please, follow.

‘instructions and try to answer all the qd%stions. Information about you

will be considered confidential and will be used only in analyzing the data

-

collected. ' ) .

’ )
v
Name \
(First name) - (Last name)
, ¢
Age
Male Female + (check one)

Father's Occupation

Mother's Occupation
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Directions: The items below are things your family may have. Check A if

¢

your family has it. Check'B if your family does not have it.

1. Television set
(A) yes o
{B) no , &

2. Telephome
(A) yes
(B) no ’

3. Record player, hifi, or stereo
(A) yes
(B) no

4, Electric or gas refrigerator ' ‘ » o

(A) yes
(B) no

5. Dictionary _
(A) yes -
(B) no

6. Encyclopedia
(A) yes
(B) no

7. Automobile
(A) yes
(B) no

8. Vacuum cleaner
(A) yes
(B) no

9. Daily newspaper
(A) yes
(B) no
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Directions: Do you agree or disagree with the following statements?
Circle ONE answer for each statement.

1. PFPeople who accept their condition in llfe are happier than those who try
to change thlngs

agree ) disagree
2. Good luck is more important than hard work for success.
‘ agree ' disagree
3. Every time I.try to get shead, something or somebody stops me.
agree' . disaéree o
L, If a person is not successful in ;ife, it is his own fault.
agree ' disagree )

5. Even with a good education, I will have a hard time getting the right

kind of Jjob. ]
agree N disagree
€. I would make any sscrifice to get ahead in the world. ; .
agree disagree .

7. If I could change, I would be someone different from myself.

agree disagree

Q20

T sometimes feel I just can't learn.

agree . disagree
9. I wculd do better in school if teachers didn't go so fast.
agree disagree

10. People like me don't have much of a chance to Tte successful in life.

agree disagree
11. The tougher the Jjob, the harder I work. .
agree disagree

12, I am able to do many things well.
agree disagree

13. How bright do you think you are in comparison with the other
students in your grade? (Check one)

among the brightest
above average
average

below average

among the lowest

TN TN T A N
® o o
NP
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Directions: How much influenée 46 you think the following persons actually
have in deciding what happens in this school? Please rate their actual
influence over the way your school is run. Indicate your choice by
marking an "X" in the appropriate box.

a. the school board ’ —
little or no ' some moderate ~ considerable - a great deal of
influence influence influence influence ——_ influence

- = - . ———

b. the superintendent

little or no =~ seme moderate considerable - - g great deal of
influence influence influence influence influence

c. thevprincipal

[~

little or no some moderate  considerable a great deal of
.influence influence influence influence influence

d.’ your teéchers

f

little.or no some - moderate considerable a great deal of
influence influence influence influence influence

e. %he students

little or no some i moderate considerable . a great deal of
influence infduence influence influence : influence
f. you - v - -
little or no ome moderate considerable a great deal of
influence infTuence influence influence . influence
X .
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Directions: Please check ONE answer below each of the following statémbnts\\\\
To indicate your answer er mark an "X" in the box most like your feellngs- )
(for example, choose the big box if you feel strongly). :

1. Voting is the only way people llke my father.and mother can have any say
about how the government runs things. /

MEERS= NoQJ “NO

2. uometlmes I can't understand what goes on in t e government,

) JES NO ] \O i’.%’

3. What happens in the'government will happen no matter what people do.
It's like the weather there is nothing people can do about it.

JEST] ysn . wog . NO

L, There are some big powerful men in the government who are running the
whole thing. They do not care about us ordinary people. =

JED ysg noo NO

5. My famlly doesn't have any say about what the government does.

y 12 3 IR e e YO \O

6. The political views of studen

JOOM v vom. NOI

7. I don't think the government what people like Ty
family think. .
8. Citizens don't have a chancé to say what they ;1nk about running e
government.

JEO L] v nil NO|
9. The average person helps consi erably in dégz'lng which laws ar
made for the country

j S Soysa NoO I\O

L

1)
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Directions: For each of the following questions choose the part which you
" believe is more true. There are no right or wrong answers. Read all
parts of each question. - Then circle the letter for the part you believe

72 _
is more true. ; : o

1. Do you thlnk
-a, auite a few people running the government are a little crooked
b. some of the people runnlng the government dre a llttle crooked

c. hardly any people- runnlng theigovernment are crooked at all

A2; Do you thlnk people 1n the. government
g. waste a lot of money we pay 1n taxes
¥. waste some of the;money we pay in taxes
c. don't waste very much money we pay in taxes
3. How much time do you thlnk you can trust the government to do what is
right?-+ :
a. most ofkthe time ST B

b. some of ﬁhe time -«

>

c. none of the time ) ‘ , . , ) gg#
L, Do yon‘feel that almost all thevpeople running the government are
a. people who usually know what they are doing

b. people who sometimes know what they are doing

c. people who don't seem to know what they are doing

-

5. Would you say the government is
a. run for a few big people looking out for themselves -
b. run sbme for big important people some for average people

~c. run for the benefit of aLl‘fﬁi people

6. Do\}an(think the government in detiding what to do
a. _pays a lot of attention to what people think o
b. pays some attention to what people-think

c. pays no attention to what_people think
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Directions: Do you agree or disagree with the follow1ng statements
Circle ONE answer for each statement, -

@ Yo E‘ . T i
The government interferes too agree . -disagree ..
much with our private lives. - . : g
S 5" . - . - ¥
The gove;nment usually knows e agree . disagree Tt L.
what is best for the people. . i ‘ . o
& ‘e P - K}
- The government eught to give money .. agree, . disagree - *
and food to people out of work . ' ’ .
The ‘government should have ‘ agree ’ -disagree . ’ o

more power over the people . : . e

v ) X . v «

493

Directions: Please select ONE answer and indicate your choice with an” "X".

The best way to change thing in the government is to-

-1, write a letter to the prime minister

2. take part in a demonstratlon or protest o e a- -
3. write a letter to your MP . ) ' R
i. vote in the next election .

there would not be anything that you could do

-

do somethlng else.. What? -

Not everyone who is 19 votes at election time. Wil you vote when you are }9?’

B

yes no (cheek,one) ’ ' ’ +

Do you think it makes much difference which party wins an election?

yes  no (check one) .

If you.were to vote, who would be the best person to ask how you should vote?
(check one) \ g
‘a friend your own age K> : . R
brqther or sister s

father

mother , )

teacher - , S
someone else Who? - -
nobody

HHHI*

-

et
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Directions: Almost everyone spends. Some time thinking about whet'life will .

¥

-as honestly as: you can,

- - N

1. VWhat job, would you like to have when you are aﬁbut 25 years 01d?

Give the name of a’'job and say what you d be.d01ng

be like for them. Please answer these questlons about ™ your o future -

L

*

2. Taklng account of thlngs that,mlght,keep you from. gettlngfthe j@b
~would llke to have wh Job do you really gge&t to ‘have when you ar 'e
257 Agaln glve the name of the Job and say what you will be doing.

L T

.

>

Name a famous person you want to be like
L

(1)

a

Name a famous person you don't want to be like

If you could change the worid iniany way you wanted, what ehange would

you mske? o ' . iy

?

Thank you for your help in this project.
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By'answering this quesfionnéire, you will be participating in’a research -

project at Simon Fraser University.

N Final Questionnaire - "~ y

e

We're interested in learning‘about how

4

-

,Junior Secondan& students feel they can‘influenceethe world. The‘success

.

of the study depends on your'answering the questlons as carefully as -

possible.

If you- do not understand,somethlng,Aralse your hand for help

Please follow instructions and try to answer all the questions. Information

about you will be considered confidential and will beeueed only in

analyzihgythe data collected.

Name

“

N

(First name)

- Male -

Female

Name

What

‘Name

What

of Father's Occupation’

- (Last name)

(check one)

does he do in this job?

¥

of Mother's Occupation

does she do in this job?

A z\\AﬁeDdixB R |



Dlrectlons. Do you-agree. or dlsagree with the leLGW}ng—statements9—f'— o e

-

Clrcle ONE answer for each statement.

y1. People who accept thelr condition in life are happIer than those who try
to change things. . = N } , .
e . agree , : dlsagree ‘
2. Good luck is more- 1mportant than hard work for success.,
agree o '{ ~disagree
. <)
3. Every tlme I trv to get ahead sBmething‘or&somebody stops me.
agree c ’ disagree
L, If a person is not successful in lifej it is his own fault.
. y
“agree Sisagree ‘
>. Even with a good educatlon I will have s hard time)gétting the right
k1nd of job . N ' ' .
agree: T ~disagree
6. I would make any sacrifice to get ahead in the world.
' -~ agree disagree < &

T: If I could change, I would be someone differerit from myself,.

agree dlsagree
- . : : ) 3 )
8. *I sometimes feel I just can't learn. ‘ ' .
. agree disagree .

9. I would do better in school if teachers didn't go so fast, ,
-agree disagree o e
- 10, People like me don't hawve much dﬁ a chance to Be‘euéceeeful-in life.
f agree l w“~dlsagree ~

11.¥ The tougher the Jjob, the harder I work. "

agree . disagree

12. I am able to do maﬁy things;well.

g agree : disagree . .

A

13. How bright do youithinkfyou are in comparison with the other students ih
your grade? _{CTheck one) . a -

W

(a) among the brightest o ' )

(b) above average . \ . . o
(c) average -~

(d) below- average

(e) among the lowest

«
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Directions:

1.

2.

3.

5.

6.

‘a. most people can be trusted

Y

T

believe is more true. ; _ e A

Generally speaking would you say that: o N

or . o _ , -

P

b. you must be very careful in deallng wlth people

&
@

88

For each of the following questions, choose the~ pﬁrt’mhith you - T
believe is more true. There are no rlght or wrong answers. Read both )
- parts of each question. Then c1rcle the ‘letter for the bart you

wOuld you say that~
4. -most of the time people try to be helpful ' BRI

or

b. people areﬁmostly just looking out for themselves 1 i’

1

Do yoﬁf/Llnk most people .
a. would tny to take advantage & you if they got a chance
: or - . , .
b. would try to be fain: 
DO yoﬁibe;ieVe'that:
a. no one cares much what happens to you
or

b. people are generally congerned about you

Would you'séy that: ’ . e
a. humanjnature is fun@émentally cooperative
- or

b. human nature is mostly competitive

Do you think: : IR .

Al »

a. teachers treat everyone the same -~ : Gy

. : . A
or ’ :

»

b. teachers do not treat eyeryo’gﬁ}ﬁiiiz—;d//—; o ' ':j"”fi -



89 -

. T e
v T ) . - o o e - NN

Directions: How much influence do vou think the fdlléwing pe}sonsAactdaILy'i"”‘

have in deciding what happens in this school? Please rate thiéfwééfﬁﬁifiifx‘\'

influence over the way your school is run. Indicate your.choice by

marking»an'”x” in the appropriate box. S T A

-

a. ‘the school board

* - ° . . . € 7

1

littIe or no some moderate - considerable a great deal of
influence- ~ influerice influence ‘influence : * influence e

B

b. superintendent =~ - -

.

little or no "some ° ©  moderate -. considerabMe,  a great. deal of

influence |, influence | influence influence influence
_ gt ;V’) v S . ¢ ) S
c. the principa ' ' N |

rd

little or no . some -moderate “considerable a great deal of

influence influende influence influence - - influence

, ; ol '
d. your teachers
- - ._ . —V * -' 4

little or no some . moderate’ considerable a great deal of

influence | influence . influence . influence : influence

ST . v . i, N ’ . .
e. the students X ] o
! ek ~
L) . ) N :

little.or no some moderate considerable- a great deal of

influence - influence influence " influence ‘ influence’
f. you .

pg
V.‘

little or no some moderate considerable a great deal of

influence influence -influence influence influence

Y
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Directions: Please check ONE answer below each of. the follow1ng statements.
’ To indicate your answer mark an "X" in the box mest- llkeeyeurfﬁeeilngsmé—447f¥7
(for example choose the big box if you’' feel strongly) e

Voting is—~the only way people llke my father and mother can'have any say
about how the government runs things. - - '

YES o o NOO

'2. Sometlmes I can't understand what goes on 1n the government. e R

ESTT v wom NO

\\xhhat heppens in the govermment-will happen no matter what people do. -
It s like the weather. there is nothing people can do about it.

jES o nvon NO 1

4, There are some big powerful men in the government who are running the
whole thing. They do not care about us ordlnary pe0ple.

JESTT "yem won NOL .

5. My family doesn't have any say about what the government does,

JESO yESO NOCT Nr@

6. The political views of st nts are very. 1mportant

7ES COYES NOOO NO

7. I don't think the government cares much about what people like my
'family think.

JESO s i\ ANO NO

8. Citizens don't have a chance, K to say. what they thlnk about runnlnz the
government » . ,

JESIT yso wom NO

9. The average person helps con51derably 1n decldlng which laws are
made for the country /

ESU yso wem NO

D




¢
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. Direction35 For each of ‘the following questlons choose the part whlch you

bellkve is more true. There are_no,rlght ‘Qr_wrong answers,. Read all

parts of each questlon - Theqloirecle the letter for the part you

belleve is- ggrg.true. ‘

1. Do you think 'i S | . -
a. quite a few people runnlng the government are a llttle crooked,

.’ h. some of the people running the government are a llttle crookedk

‘c. hardly, any people runnrng the government are crooked.at all

2. Do you thinkﬁpeople in the'gorernment S T S
v‘a. waste a 16t of money we pay in taxes o

b. waste some of the moqey Wwe pay in taxeé

.C. don't waste very much money we pay in taxes h”k »:;‘g
3. How much time do you think you can trust the government to do what is

right? ' .

most of the time
b. some of the time

c. none of the time
!

L. Do-you feel that almost all the people running theAgovernment are .
a. people whb usually know what they are doing '
b. people who sometimes know what the‘r are doing

c. people who don't seem to know what they are doing

Would you say the government is ) .

N

a. run for a few big people looking out for themselves
‘b. ‘run some'for big importent people some for average pedple ¢

c. run for the benefit of all the people'

6. Do you think_the government in deciding what to do
a. pays a lot of attention toiwhat pecople think
b. pays some attention to what people'thigk -

c. pays fo attention to what people think .
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- Pirections:

Please s/iect one ‘answer fOr tﬁ\\foIlow1ng questions and

indicate your choice with an "X".

- °

The best waylﬁo chahge]things.in the government is to

. do somethlngvelse, What?

(2NN, T — SV R R

;%te a letter to the prime minister
tafe part in-a- demonstratlon or. protest
wrlte a_letter to your MP

vote in the next “election

-
X

f —
there would not be anything that you could- do

a , 4
N

.

Not everyone who is 19, votes at electlon time. Will you vote when you,

are 197

yés : ' no » " (check one)

o

Do you think it makes much difference which party wins an electioﬁ?

If you were to vote, who'would be the best person to ask how you should vote?

a friend your own age.

yes 3 . . no- {check one)

¥

brother or sister o ‘

father

mother

teacher
_someone else. Who?

“nobody




: (1)

»

Eiréctipns?. Almost everyone spends somé-tim@ thinkingnahout_ﬂhaiolife will

e like’for them ; Please answer these questions about your own futune

‘as honestlv as you can.

-

S o Ty

1. Vhat job would you llke to have when you are about 25 years 0ld?

{
Give the name of a 1ob and say what you d be d01ng . B L

Taklna account of th1ngs~that n1ght keephfou from pettlng the Job you -

e

"~ would like to have

“ 25? Agaln

‘what Job do jou really eerct to have when you &re,

glve the name of the Job and say what Vou will be doing

N

“Name a famous person you want to be like -

Name .a famous person you don't want to be like

(2)

»

If you could change the world in any way you wanted, what change would
you make? ‘ ‘

-~

1

Thank “you for vour help in this project.

. k\\;', - - : I« &



Appendix C

| - . : .
Instructions given to teachers . ’

M Ne@ton téachers:

tion of the study questionnaire in your home. room classes. on. November. 8. . . . .

An analysis of the students' responses will be utilized as data for my
master's thesis. I am intérested in adolescents' perception of their
relatlonshlp to society, the extent to which young people feel effic
in shaping thelr future.

The actual completion of the test should requlre approximately %
hour. Please read the covef page instructions to your students, emphasiz1ng
the 1mportance of reading directions, working quickly and independently,
answering all questlons and respondlng most like one's actual feelings.
Please explaln any questions concerning terminplogy briefly as the students'
opinions need not be based on extensive factual information. . =

Results of the study will be available to you through Mr. Tgylor. I
hope the information might prove useful both in possible incorporation in
“relevant subject areas and in furthering your understanding of the students.
I would be most interested in discussing my findings with anyone concerned
Qﬁth this area of research and may be contacted through Patrick Palmer or
the psychology department at Simon Fraser University.

s

- Thank you sgain for your help.

Sincerely,
Nancy Maloney
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