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Abstrac t  
-a 

- i C .  i . - .. 
* D i f f e r e n t i a l  ~ n d i . a n / ~ i t e  percept ion  of s -oc io -po l i t i ca l  cbmpetency was 'I ' 

.I ' i n v e s t i g a t e d  through a survey ques t ionna i re  administered t o  37 n a t i v e  'Indian :. 
I B 

- and 333 % i t e  ad6lescents  a t te i id ing an i n t e g r a t e d  J u n i o r  secondary school  on,  
- . . 

4 ,  

Vancouvir I s l and .  The Indian youths '  pe r sona l  and school  exper iences  were 

- thought l i k e l y  t o  have s i g n i f i c a n t  i m p l i c a t i ~ n s  f o r  t h e i r  a v o w e d ~ m l a t i q n s  
. . 

w i d  t h e  wider s o c i a l  s p t e ; .  . It w a s  -expected t h a t  r e l a t i v e  t o  White p e e r s *  
s 

I - 
,' D L  f 

"the 1ndi 'm &udents would percei,ve themselves l e s s  p e r s o n a l l y  e f  f  icayious:,  
' "  

TJ . . 
---+ - - - - -- 

' - ' r e f l e c t i n g  'nas ive  people ' s h e r i t a g e  of s ~ c i a l / ~ o l i t i c a l  impoverishment. 
r C  

:- ~ e a s b e s  a s sess ing  t h e  fol lowing dimensi40ns- w e r e  incdrpora ted  i n  the. . . v 

I 
ques t ionna i re  : " s e l f  esteem, in te r$e r sona l  t r u s t ,  percept ion  o f  school  power? 

, s t r u c t u r e ,  p o l i t i c a l  e f f i c a c y  , p o l i t i c a l  t r u s t  , po l i t ?ca l  change ,' p o l i t i c a l  

involvement, perceived l i f e  chance, /and i d e a l s .  Personal  d a t a  obta ined .. 

included age,  sex ,  socio-economic. Scho las t i c  Apti tude Test /  score' ,  
--* -<* . . 

I 

and cumulative grade po in t  average.  , 

I .  
I 

1n i t ; a l  a n a l y s i s  considered t h e  apprdpri$eness of s c a l e s  se1ected:frgm 
1 rp, 

. '9 
i, 

prev io  s research  f o r  t h e  s tudy p o p l a t i o n .  Based upon i tem ' s t a t i s t i c s  apd 
I 

f a c t o r  analy t i -c  r e s u l t s ,  ques t ions  not  con t r ibu t ing  t o  i n t e r n a l  ~ o n s i s t e q c y  

were excluded t o  improve t h e  q u a l i t y  oc t h e  measures. These r e s u l t a n t  compo- 
* / * 

' nen s were v e r i f i e d  by a f a c t o r  p a t t e r n  "which maximized sca le .  d i s t i n c t i v e n e s s .  P \ Although both grbups of s t u d e n t s  expressed equivalent  support  f o r  t h e  

1 po l t i c a l  norms of  t r u s t  and e f f i c a c y ,  t h e  '1ndian s tu l lents  dbnied t h e  

worth of t h e i r  personal  p o l i t i c a l  p a r t i c i p a t i o n .  Compared t o  White respon- 

/' 
d e n t s ,  t h e  Indian  s t u d e n t s  were more l i k e l y  t o  express  an e g a l i t a r i a n  school  

decision-making p e r s p e c t i v e ,  ass ign& s $ g n i f i c a n t l y  l e s s  in f luence  t o  
. 3 + -  - 

I . .  



* .' 
. ' L the  school  board and p r i n c i p a l ,  g r e a t e r  t o  themhelves; ~ ~ r ~ 1 1 & I Z & ~ ~  - -' pp-- - - 

=& '. ~. - .  - + 
&f " 'Cxtreme d i f f e r e n c e s  "in t h e  two ' s o c i a l  ( ~ E S )  and sch6ol  '(SCAT, GPA) 

3: - - 
' ,  

-:% sfandings ,  %he Indian  youth expressed s i g n i f i c a n t l y  l o v e r  self-esteem ' 

'. - 
&ores And lower c l a s s  occupat ionai  a s p i r a t i o n s .  < 

, 
1 .  ~ i s c r i m i n a n t  a n a l y s i s  i n d i c a t e d  grade po in t  aGerage, p o l i t i c a l  p a r f i -  

Y 
c i p a t i o n  score ;  p o l i t i c a l  t y u s t ,  - s ~ c i a l  s t a t u s ,  pe r sona l  t r u s t ,  y 

of p o l i i f c a l  change t o  be  op t imql iva r i ab les  i n  d i f f e r e n t i a t ~ i n ~  , ~ u p  member- 
/ ,  

0 ' 

shf p: The s a l i e n c e  of t h e s e  c o n s t r u c t s  *as , f u r t h e r  v a l i d a t e d  by mul t ip le  
_ * 

. . \ I  

r egressfon a n a l y s i s .  , P . < 

:- P o l i t i c a l  s o c i a l i z a t i o n  research  has tradition'izlly emphasizes t h e  
b i I 

process of p o s i t i v e  adjustment and incarpioration ' i n t o  t h e  

system, neglec t ing  d i f f e r e n c e s  r e s u l t i n g  from G b c u l t u r b  membership. The , 

\- p r o j e c t  r ep resen t s  a  f i r s t  at tempt a t  n v e s t i g a t i n g  s o c i o - p o l i t i c a l  orien-  
4 \ ,  4- 

t a t i o n s  of some n a t i v e  Indian  adolesce The f inrdinRs i d e n t i f y  c r i t i c a l  1". 
C 

\ 

a reas  f o r  f u r t h e r  i n v e s t i g a t i o n  i n  fos  e r i n g  an'understan$ing o f  t h e  
I 

7 Canaaian Indian exper ience .  



* * 
i 

LEAF v NOT FICROFILMED 
. 

Q 

4 
w 

16- FOF?R~ASONS OF CO-PYRIGHT. ' - -. 
* " 

L 
- - - + -  A A~~ 2- --A a " .  

0 
~ + 

" - 
I . < 

A -4 poem w r i t t e n  by a ,young ~ a v a j ;  h i g h  school s tudent .  
1 .  

I I -- i " - 

F; 

* 

I 

4 s. 

L 
- , . 

Y * - r- i 
PLEASE CONTACT THE > UNIVERSITY FBR-FURTHER INFORMATION AT - 

f t  AssCstgnt f o r  Theses 
0ffi;e of the  Dean o f  Graduqte Studies 
~i rnok;  F rase r  U n i v e r s i t y  
Burn,aby'g B. C .  , Canada 
V5A IS6 

s 

P .  . - 
I 

1 



d 

Acknowledgements 

- 
- - - Pp- -- - - LA 

I w i s h  t o  thq& t h e  members of  my committee, e s p e c i a l l y  E l i n o r  Pmes 
. 1 

1. 
1.- and Lorne Kendail ,  f o r  t h e i r  t ime,  dJrect ' ion, and' encouragement, and Marian *. ----_" _ . 

\I -. 
S i l v e r  f o r  h e r  p a t i e q t  and t r i l l i n g  s t a t i s t i c a l  and c o l ~ p u t e r  . a s s i s t ance .  I 

* * 
- a  am most &%teful  t o  Ronni Richards and P a t r i c k  P O e r  f o r  t h i i r  typ ing ,  

*- ' f r i e n d s h i p ?  &d suppor t .  I am p a r t i c u l a r l y  indebted  t o  Zhe p r i n c i p a l  and 

pup i l s  of M t  . Newton School f o r  without  their cooperat ion t h i s  p r o j e c t  I 

- -- 
-P A- -- - -  A A PA 

. -woad not  have been p o s s i b l e .  
\ ' / 

\ * 

b 

3 
'1 , 

. < 
f l  

s * .  

4 
I .  . 

* 

> .  



U 

~ i b l e  , o f '  Contents  
4 I .  

L L . .  ' -_ 2 

1 , . 
, .. . 

i b s t r a c t  . - .  iii 
* .  " ' *  . . . 

L ,  

/ '  
L i s t  of Tables  , 

v , v i i i  , 
/ 

L i s t  of F igures ,  f i x  

I n t  roauc t  i o n  
.. 

1 ' 

Evo lu t i sn  & poLTt ica l  Lsacil"alization inpafry- .- - - -- f - - - - a "  

Research s t r a t e g i e s  . L 3 
Feview of  p a s t  r e s e a r c h  - T '  5 .  
~ t h n i c i t v  and p o l i t i c a l  s o ' c i a l i z a t i o n  19 
Relevance of tY Canadian Ind ian  exper ience  * ' 27 
The p r e s e n t  i n v e s t i g a t i o n  . I *  'X 8 
Choice of methodology A x 4 9 

Chapter  1: 
- , 

Chapter  2 :  Meth'oG , 

P r e t e s t  
Sub jec t s  ' a I 

~ e v e l o p m e n t  of t h e  p r e t e s t  q u e s t i o n n a i r e  
Procedure - 
R e s u s s  o f  t h e  p r e t e s t  : r e v i s i d n o  of '  t h e  ' 
Main.. s tudy  
'Subjects 

, i 

~ r o ' c e ~ u r k  . - 
Data Analys is  \ 

Sca le  c o n s t r u c t  i on  
I 

Chapter  3: R e s u l t s  . , 61 
1 ,  

' ' 
Chapter  h : ~ i s ' c u s s i o n  4 

5 69 
3 

. % 

Appendices:'Appendix A - P r e t e s t  Ques t ionna i r e  J 78 
Appendix B - F i n a l  Ques t ionnai re  86 
Appendix C - I n s t r u c t i o n s  given. t o \ t e a c h e r s  9 4 

Re'ferences , v 95 
L 

. . i 



\ 

Table 2 Varimax F a c t o r  Loadings ' for  Sca l e  I tems " 59 

Table 3 Pearson C o r r e l a t i o n s  between Group Membership rt\ - 6 1  
g and Q u e s t i o n n a i r e  Var i ab le s  1 

f * 

6 4 Table 4 P o s i t i v e  and n e g a t i v e  I d e a l s  C h o ~ e n  by InBian ' 

and !dhite ~ e s p o k l c 5 i i s  a -- - - 

-, 

i able 5 S tandaadized  ~ i s c r i m i ~ a n t  Funct ion C o e f f i c i e n t s  @ , 

f o r  Q u e s t i o n n a i r e  Va,riables Inc luaed  i n  
I -  

D iscr iminant  A n a l y g l s  " 
1 - i 

Table. 6 Table  (or  f h l t i p l e  Regression Ailalysis 
a o f  Group Membership 

Table 7 Pearson C o r r e l a t i o n s  Between Sex and 
&ues t i onnai r e  Var i ab le s  



L i s t  of  Figures 

-- ~ ~- --- - 

< 9 .  

. . 
Page 

Figuit'e 1 A m u l t i d i ~ e n s i o n a l  model o f  p o l i t i c a l  
s o c i a l i z a t i o n   nutson on , 1974) 4 

a 

Mean scores  of Indian/White school  power , Figure 2 
h ie ra rchy  responses 



. pL -- - - - - - -- < 

Chapter 1: Int roduct ion , 
9 

I *  

S o c i a l i z a t i o n  , "the whole process by which an individual .  develops . . . 
-- 

s p e c i f i c  p a t t e r n ~ ~ o f  s o c i a l l y  re levan t  behavior and e x p e r i e n c e l ' , ( ~ i g l e r  

& Child ,  1969., p. 4 ~ 4 1 ,  has been a p e r s i s t e n t  concern of  pe r so  s t r y i n g  . 

i .*- 
$0 understand human func t ion ing .  , I ts  success fu l  eonveykce is'. &ou@t * '# 
c r i t i c a l  t o  t h P  maintenance and perpetuat ion of a s t a b l e t  s o c i a l  

B 

e - ,  . - - -  --  - - -  - A- - - -- 8- -- QFaer -. 
. 
. a  

f c u l t u r a l l y  p resc r ibed  s o c i a l  r o l e s  f a c i l i t a t e s  t h e  indiv- 
4' \ 

atpon wi th in  t h e , e x i s t i n g  community s t r u c t u r e .  One dimension 
L 

of  t h e  soc ia l4za t ion  process  concerns the d h i l d ' s  introduction t o  t h e  
\ I  

* \ 

na t ion  *st a t e ,  t h e  in tergehe. ra t ional  t ransmiss ion df. p o l i t i c a l l y  re levan t  , 

knowledge , a t t i t u d e s  , and values . 

Evolution of p o l i t i c a l '  s o c i a l i z a t i , o n  inquiry  9 , 

The h i s t o r i c a l  foundations of i n t e r e s t  i n  c i v i c  education r e s i d e  
5 + 

within  t h e  d i s c i p l i n e  of p o l i t i c a l  philosophy. Both P l a t o  and A r i s t o t l e  

recognized t h e  importance of e f f e c t i v e  c i t i z e n s h i p  t r a i n i n g  i n  promoting , 

s y s t e h  s tab"i1i ty  ( ~ a w s o n  & Prewit t  , 1969) . Rousseau's concern f o r  c i v i c  
.... 

education - l ed  t o  h i s  examination of t h e  r o l e  of sensory ,  i n t e l l e c t u a l ,  and ., 

moral components of t h e  developmentaJ process i n  f o s t e r i n g  p o l i t i c a l  

p a r t i c i p a t i o n  ( ~ n d r a i n  , 1971) . P r a c t i c a l  concernsh of immikrant a ss imi la t ion .  
' 

(. * 

JI 

i n  20th centui-y Noffth America p r e c i p i t a t e d  a  kekindling of i n t e r e s t  i n  . 
d i t i z e n s h i p 3  education.  Published i n  1931, Charles E . Merriam' s The Making 

;i * 
* of Ci t i zens  : .a, Comparative Study of .Metho& i n  Civic    raining i s  consider-ed 

-, (. 
t h e  e v I i e s t  .system@Sc ' iyex$Tga%ion 6 f p o I i t i  &I & l a t i o ~ - - - - ~  

* *  : 3 . 4  0 3 
-4 

sBip of b e r s o n i l i t y  v a < i $ ~ l e s  t o  p o l i t i c a l i z a t k n  evolved from post  W m  

Wdr I1 i n t e r e s t  i n  d i s t i n c t i v e  n a t i o n a l  charac te r  types  and t h e i r  develop- 
! 

', mental o r i g i n s .  ' Yet, not u n t i l  t h e  l a t e  1950's w a s  p o l i t i c a l - s o c i a l i z a t i o n  



. 2  
- - - - -- - - - 

Be 
- r e c o ~ i z e d  a s  a d i s t i n c t  a r e a  of inqu i ry  f ~ r e e n s t e i n ;  i 9 6 8 ) .  

I d 
- 

' - r  
It i s  i r o n i c a l t h a t  while s t u d i e s  of  s o c i a l i z a t i o n  and . / 
l e a r n i n p  a r e  exceedingly prominent i n  s q c i a l  psychology, 
a t t e n t i o n  given $0 , p o l i t i c s  a s  a consequence 'of s o c i a l -  / 

e Z - ~  i z a t i o n  is' almost completely lacking. .  . . One searches  
/ 

+ +  t h e r e f o r e  f o r  psychti logical  s t u d i e s  which w i l l  e s t a b l i s h  /' 
t h e  beginning o f  p o l i t i c a l  behavior  i n  pre-adult  l i f e ,  , /" 
t h e  process  by which it emerges, and t h e  -subsequent' , / 
change i n  t h e  course  o f  f u r t h e r  g p e r i m e q t a t i o n .  1' 

(Hymn, 1959, pp.  25-26], 9- . @ 

.:e%y.*\- / // 

- 4 .  
L 

r- .. " , s. * A ,.- - - -- - 

Hyman (1959) proposed t h e  term politic&-soci<L"i&on t o  desc r ibe  

.''the i n d i v i d u a l ' s  leaxninp of s & i a l  p a t t e r n s  cofresponding t o  h i s  S o c i e t a l  
/" , 
,' .. 

p o s i t i o n  as  mediated through var ious  agenci&/'of s o c i e t j "  ( p .  2 5 )  e h h a s i z i n g  

S'3 % / 

==+rA importance o f  a t t i t u d e  development. and consequent p o l i t i c a l  impl ica t ions  , . % 

t, 4- - 
i . e .  syst&ntenance. Ear ly  empir ica l '  i n v e s t i g a t i o n  beginning wi th  Green- 

* " 

s t e i n ' s  Nzw Haven Study (1965) followed by t h e  "Chicago" stuclies o f  Hess and 

Torney (1967) and Easton and ~ e n n i i  (1969) employed survey resea rch  s t r a t e -  

g i e s  i n  desc r ib ing  c h i l d i e n ' s  . p o l i t i c a l  a t t i t u d e s  and developmental p a t t e r n s  * 

V 
% 

of a c q u i s i t i o n .  Subsequen t  r e sea rch  has expanded popqla t ions  and v a r i a b l e s  

* 
& 

k, 
of concern, ~ h i l e ~ m i n t a i n i n g  a l l e g i a n c e  t o  e a r l y  e$ablished assumptions. . - - * --%.* 

-8. 
P o l i t i c a l  s o c i a l i z a t i o n  i n q u i r y  i s  i n t r i n s i c a l l y  a t t ached  t o  t h e  

1 2  - psychoanalyt ic  t e n e t  t h a t  " the chi&$ ib f a t h e r  of t h e  man (Riccards , 1973) . 
--%A "- * 

As you th fu l  l e a r n i n g  i s  thought- to be extremely r e s i s t a n t  t o  l a t e r  exper i -  - 
A. 

P '  

e n t i a l  sources  o f - e x t i n c t i o n ,  civic-Et&hment f&ndod i n  childhood is  
4 

0 

be l i eved  l i k e l y  t o  persevere  i n  l a t e r  y e a r s ,  in f luenc ing  subsequent a t t i -  

t u d e s  and behaviour.  The ef fec t ivene ' ss  of  t h e  p o l i t i c a l  s o c i a l i z a t i o n  
7 

process  i n  e s t a b l i s h i n g  b a s i c  shared  o r i e n t a t i o n s  i s  t h o u g h e c r i t i c a l  t o  
* - -. 

.-93 
,system support  and c o n s e u e n t  regime maintenance. Establ'ishment i n t e r e s t s  

,are t hus  promoted by t h e  a c t i v e  i n c u l c a t i o n ' o f  appropr ia t e  o r i e n t a t i o n s  i n  a , 

JOI - 

2. This  quote i s  more p roper ly  a t t r i b u t e d  t o  W i l l i a m  Wordsworth, "MY 
h e a r t  l eaps  up when I behold.," 



p o l i t y ' s  youthful  members. This  i s  accomplished both throug3 manifest  and 
< 

, 1 

l a t e n t  p o l i t i c a l  i n d o c t r i n a t i o n  ( ~ r e e n b e r ~ ,  1970a).  - 
> 

/ d 
' ~ e s e & h  s t r a t e g i e s  

It i s  bel ieved t h a t  t h e  sys temat ic  s tudy o f  childhood p o l i t i c a l i z a t i o n  

' both f u r t h e r s  a genera l  understanding of t h e  dynamics of  ~ t t i t u d e  a c q u i s i t i o n  '. 1 

and provides s p e c i f i c  i n s i g h t  i n t o  t h e  formation of a h u l t  p o l i t i c a l  o r i en ta -  
/' 

- 

behavioura l  consequences ( ~ r e e n b e r ~ ,  l970b ) . The execution - , 
r e q u i r e s  de f in ing  tRe l i m i t s  o f  concern. Onels research 

4 

i n t r i n s i c a l l y  t i e d  t o  t h e  s p e c i f i c  conceptual iza t ion of  t h e  ' -  

, d i s c i p l i n e .  

,/ \ Early  research d e f i n i t i o n s  emphasized-the cogh i t ive  * content  of  acquired 

o r i e n t a t i o n s  and conformity t o  the, es tabbished p o l i t i c a l  c u l t u r e .  Almond 

(1960) s p e c i f i e d  p o l i t i c a l  s o c i a l i z a t i o n  t o  be  "the process of induct ion i n t o  

= /  
t h e  p o l i t i c a l  c u l t u r e .  Its end product i s  a set of" a t t i t u d e s ,  cogn i t ions ,  

b 

value s tandards  and f e e l i n g s  toward t h e  p o l i t i c a l  sys tem,  i t s  var ious  r o l e s  

and r o l e  incumberlts" , (pp .' 27-28) . Research generated from t h i s  perspect ive  

emphasized a 

d e f i n i t i o n s ,  

systems-orientqa a n a l y s i s  of p o l i t i c k  s o c i a l i z a t i o n .  'such 
r i 

-2 
however, were f o k d  inappropr ia te  f a r  focusing on t h e  ind iv idua l  

dynamics of t h e  p o l i t i c a l  s o c i a l z a t i o n  process.  Expansion of  concerns of 
C .  

inquiry  required  r e d e f i p i n g 5 h e  bounds o f  t h e  discipli;e.  ~ i e e n s t e i n  (1968) . 
proposed t h a t  p o l i t i c a l  s o c i a l i z a t i o n  be considered " a l l  p o l i t i c a l  l e a r n i n g ,  

/ 

formal and informal ,  d e l i b e r a t e  ,and unplanned, a t  every s t age  of t h e  l i f e  
- 

c y c l e ,  inc luding not only e x p l i c i t l y  p o l i t i c a l  l ea rn ing  bu t  a l s o  nominally 

no i t i c a l  l ea rn ing  of  p o l i t i c a l l y  re levan t  s o c i a l  a t t i t u d e s  and t h e  
' 

a c q u i s i t i o n  of p o l i t i c a l l y  re levan t  pe r sona l i ty  c h a r a c t e r i s t i c s  ," ( p  . 551) . 
4 

The p r o l i f e r a t i o n  of d e f i n i t i o n s  , 'however, prompted i re en stein (1970) t o  , 

- 
.ficomment, " there  i s  little t o  be s a i d  f o r  at tempting t o  e s t a b l i s h  an 



orthodox usage o f  t h e  t e r m b o l i t i c a l  s o c i a l i z a t i o 2 ;  t h e  main t h i n g  i s  t o  

be c l e a r  about one's 'meaning i n  p a r t i c u l a r  contexts  and t d  geb on wi th  t h e  
, 

t a s k  of enuncia t ing  t h e o r e t i c a l l y  i n t e r e s t i n g  hypotheses and t e s t i n g  them." ' 

The present  i n v e s t i g a t i o n  w i l l  cons ider  p o l i t i c a l  s ~ c i a l ~ z a t i o n  t~ be 
/ 

"those developmental processes  through which persons acqu i re  p o l i t i c a l  , 

mien ta t ions  and p a t t e r n s  o f  behaviourt t   asto ton q d  ~ d n n i s  , 1969, p .  7 ) .  

Such a  pe r spec t ive  n e i t h e r  s t r e s s e s  conformity t o  an  e s t a b l i s h e d  p o l i t i c a l  
?. ' t 

c u l t u r e  nor impJies a s t g t i c  u n i t a r y  process o f  s o c i a l i z a t i o n .  Knutson - 

(1974) has suggested t h a t  developmentally t h i s  process  r e q u i r e s  both t h e  

i n d i v i d u a l  's accommodation t o  and a s s i m i l a t i o n  of  p o l i t i c a l l y  rk levan t  

4' c u l t u r a l  themgs. A p r e e x ' k i n t r  Weltanschauung r e q u i r e s  t h e  maturing - 

b. %. . 
c i t i z e n ' s  a c t i v e  p a r t i c i p a t i o n  i n  process ing s o c i a l l y  t r a n s m i t t e d  poli%&&al 

I 
P P - l  " 

information. A; apprec ia t ion  of  t h e  dynamics-of t h e  p o l i t i c a l  s o c i a l i z a t i d h  
h 

process thus  dgmands a  mult idimensional  ~ o n c e p t ~ y a l i z a t i o n .  One such model . 
i. 

s. 

has been proposed by Knutson ( s e e  Figure 1 ) .  Such an i n t e r a c t i o n i s t  s t r a t e m  ' 

J 4. - 

emphasizing i n d i v i d u a l  interdynamics has n o t ,  however, permeated t r q i t i o n k l  . - -. 

p o l i t i c a l  s Q c i a l i z a t i o n  resea rch  o r i e n t a t i o n s .  

b a s i c  p e r s o n a l i t y  needs) 
/ 

b e l i e f  system regarding s e l f ,  o t h e r s ,  and c a u s a l i t  
i d i o s y n c r a t i c  coping and express ive  modes - 

s o c i a l - c u l t u r a l  l e a r n i n g  ( v a l u e s ,  s i t u a t i o n a l  and \ 
r o l e s ,  b e l i e f s  which may o r  may e x p e r i e n t i a l  
not  become i n t e r n a l i z e d )  f a c t o r s  " 

FDRMAL INFORMAL ' 

I o ~ i t i c a $ ~ d e o l o  

Figure 1. A multidimensional  model of  p o l i t i c a l  s o c i a l i z a t i o n   nutson on , 
I 

1974) .  
/ 

- r  il 
*- 

u 



Review, of  p a s t  r e s e a ~ c h  , 
I .  

While n o t i a  t h a t  a l though no one methodologica l  s t a n p  can c h a r a c t e r i z e  , 

/ 
/ 

t h e  s tudy  of  p o w t i c a l  socia l iza t ion, ' :Greenste in  1196%) m a i ~ t a i n e d  t h a t  most * 

I 
%US 

+By > /i' 
r e s e a r c h  has been d i r e c t e d  towards t h e  investigation of one o r  more dimen- 

/ 
/ 

s i o n s  o f  Lasswe l l ' s  communication p a r a d i g ~ r  ( a )  Who (b) l e a r n s  what 

/' 
(c) from whom ( d )  under  what cfrcums;t;ances ( e l  w i th  what e f f e c t s ?  

/ - * 
- EBch of t h e s e  w i l l  b e  d i s c u s s e h i n  t u r n  t o  proV5de & o r g a n i z a t i o n a l  -*- 

/' *% 
@amework f o r  examining p a s t  r e s e a r c h  f i n d i n g s .  

Who. The i n v e s t i g a t i o n  of  t h e  p e r s o n a l  c h a r a c t e r i s t i c s  of  t h e  ind iv -  - 
i d u a l s  studied,Kas emphasized t h e  importance o f  demographic v a r i a b l e s  

, 

i n  affect/g t h e  s o c i a l i z a t i o n  expe r i ence .  ' Ja r iab les  of  p a s t  conq ide ra t ion  
\ 

i nc lude  age ,  s e x ,  socio-economic s t a t u s ,  IQ, e d u c a t i o n ,  r e l i g i o n ,  arid 
/ 

&eopraphica l  l o c a t i o n .  Of r e l evance  t o  t h e  p r e s e n t  i n v e s t i g a t i o n  a r e  
/ 

/ 

/' s t u d i e s  documenting t h e  d i f f e r e n t i a l  e f f e c t s  of s e x  and s o c i a l  c l a s s .  
/' P 

Campbell 's  (1960) f i n d i n g s  ' t h a t ,  compared t o  men, women were 

posed toward p o l i t i c a l  involvement ,  f e l t  l e s s  p o l i t i c a l l y  e f f i c a c i o u s ,  I 

expres sed  '1it t ; le .concern f o r  i s s u e s ,  were l e s s  t o l e r a n t '  o f  nonconfornlity,  

and more, , interested i n  l o c a l  than n a t i o n a l  concerns l e d  him t o  conclude t h a t  

' the  s o c i a l i z a t i o n  of  a p p r o p r i a t e  s e x  r o l e  behaviour  r e q u i r e d  female 
3 

' c h i S 8 r e n ' s  adop t ion ,o f  a p a s s i v e  p o l i t i c a l  o r i e n t a t i o n .  
- 

P o l i t i c a l  s o c i a l i z a t i o n  t h e o r i e s  have emphasized t h e  importance of  r o l e  

a modelinp and c u l t u r a l l y  p r e s c r i b e d  behavfour e x p e c t a t i o n s  i n  i n f l u e n c i n g  t h e  

p roces s  of p o l i t i c a l  l e a r n i n g .  The e f f e c t s  of  such l e a r n i n g  i n c l u d e  boys t  
m 

expr%s'3i-q$ g r e a t e r  I n t e r e s t  i n  p o l i t i c a l  news and "men" i n  p u b l i c  o f f i c e  - 

( H s a n  , 1 9 5 9 ) ,  boys ' b e i n g  more knowledgeable,  i n t e r e s t e d  and a c t i v e  i n  

p o l i t i c s  (Greens t e in ,  1961,  1 9 6 5 ) ,  and g i r l s f  g r e a t e r  agreement wi th  p a r e n t s  

-and f rPends ,  r e f l e c t i n g  t h e i r  supposed l e s s e r  s ense  of autonomy and reduced 



i n c l i n a t i o n s  toward syn thes iz ing  

(Jennings  & Xieni ,  1974) .  Other 

s i g n i f i c a n t  pa t terns ,  of d i f f e r e n c e  petween boi; and g,irls*-<$aston k ~ e n n i s ,  
i . a 

-5*f 1967 ; ?kre lman,  1971 ; O r u m  , C&@n, Grasmuck , k Orum, 1974 ) . Subcu l tu ra l  

v a r i a t i o n s  t o  t h e  t r a d i t i o n a l  theme of male r n p & i o r i t y  i n  p o l i t i - c a l  or ien-  

t a t i o n  ?yve a l s o  been repor ted  ( ~ i r s c h  ,&%71) . - .I- - 
1 - y -  

SuVh f ind ings  r e q u i r e  t h e  cons i d e r a  of  s i t u a t l o n d  f a c t o r s  
--- 

" t !  

s t  andine women 's exclus ion from t h e  polii?5@ arena.  Although male 
r' 

female c h i l d r e n  may be exposed to equivale* sources of p o l i t i C a l i z a t i o n ,  
r 

t h e  impetus f o r  involvement, agd o p p o r t u n i t i e s  f o r  p o l i t i c a l  express ion a r e  - v 
I I ., 

l i k e l y  diminished by t h e  circumstances o f  w 4 ~ ~ s  s o c i a l l y  p resc r ibed  r ~ l e .  - 'r .z ,- 
-P "2' 

- ,  
The process  of c u l t u r a l  change* n e q e s s i t a t e s  ' l ong i tud ina l  i n v e s t i g a t i o n  i n  *. 

a - 
*.<& r 

understanding t h e  r e s p e c t i v e  c o n t r i b u t i o n s  of e a r l y  l e a r n i n g  and p w t i c i p a -  
J 

I 

, L 

* t o r y  induct ion  i n  t h e  socia l .  m i l i e u  (0rum. e t  a l . ,  1974) .  
-. + 

Much o f  a d u i t  p o l i t i c a l  and social_ b@haviour i s  thought t o  be  reiated 
B 

t o  s o c i a l  c l a s s  through i t s  in f luence  upon i n d i v i d u a l  motives,  g o a l s ,  

akd nesds.  Higher c l a s s  a d u l t s  a r e  more disposed toward a c t i v e  p a r t i c i p a -  

t i o n  i n  p o l i t i c s .  Lower c l a s s  persons have been found t o  be  less i n t e r -  
+ 

e s t e d  i n  news and i n t e r n a t i o n a l  a f f a i r s ,  l e s s  p o l i t i c a l l y  informed, more 

r e t i c e n t  t o  c r i t i c i z e  pub l i c  p o l i c y ,  genera l ly  i n d i f f e r e n t  t o  v o t i n g ,  b u t  
? 
more d i s s a t i s f i e d  with t h e i r  l i v e s  and i n c l i n e d  t o  suppor t  " s o c i a l l y  

j 

32%- 

r a d i c a l "  l e g i s l a t i o n  ( ~ n u p f e r  , 1947) .  
d 

'%& Precursors  of a d u l t  behav ioura l  e f f e c t s  a r e  c l a s s  r e l a t e d  d i f f e r e n c e s  
5 " 

1 
i n  t h e  p o l i t i c a l  o r i e n t a t i o n s  o f  yowg c h i l d r e n ,  Higher class children 

w r e s s  g r e a t e r  i n t e r e s t  i n  and a r e  concurrent ly  more p o l i t i c a l l y  

knowledgeable and a c t i v e   reen en stein, 1965 ; Hirsch , 1971) . Although ~ e r c e i v -  

ing  themselves t o  be  l e s s  pe r sona l ly  and p o l i t i c a l l y  e f f i c a c i o u s ,  lower A- 



, % - . 
c l a s s  ch i ld ren  a r e  more apt  t o  i d e a l i z e  p o l i t i c a l  a u t h o r i t i e s   a as ton k 

* - 
Dennis , 1967 ; Greens te in ,  1965 ; Stevens ,  1970 ) . Addi t iona l ly ,  t h e  .estab- 

,". 
4 e 

l i s h e d  s u p e r i o r i t y  i n  v e r b a l  and s c h o l a s t i c  a b i , l i t y  of upper s t a t u s  c h i l d r e n  
@& 

( ~ r e e n s t e i f z ,  1970) l i k e l y  provides confidence f o r  t h e i r  s i g n i f i c a n t l y  
4 - 

h i ~ h e r  o c c b ~ a t i o n a l  a s p i r a t i o n s  ( ~ n u ~ f e r ,  1947) . 
< 

"6"+ 
Q 

Child-:.rearing p r a c t i c e s  a r e  thought  t o  e s t a b l i s h  psychologica l  d i spos i -  
2 I 

t i o n s  toward p a r t i c i ~ a t o r y  c i t i z e n s h i p .  Explor'ation , s c h o l a s t i c  achievement, 
- -A 

".. . X * .  \ 

and emotional  and i n t e l l e c t u a l  express ioq a r e  encouraged less i n  lower c l a s s  

f a m i l i e s  ( s t e v e n s ,  -J&'/o) . - ~ h k  middle c l a s s  f ami ly ' s  t o l e r a n c e  f o r  d ivergent  
" '4% 0 . 4, 3-4- 

opinions and pre fe rencq"  f o ' ~ e m o c r a t i c  decis ion  making i n i t i a l l y  s t r u c t u r e s  
Y' 

*' =g . 
t h e  c h i l d ' s  percept ion  of:au$Kority and power r e l a t i o n s h i p s  i n  a way con- 

ducive t o  pa r t i c ' i pa to ry  irpolvement ( ~ i c c a r d s  , 1973) . ' 
* 

4•‹F- Learns what. The con 'ent of p o l i t i c a l  s o c i h i z a t i b n '  .includes t h e  ac- 
&. 

q u i s i t  ion  of both - p o l i t i c a l l y  r e l e v a n t  p e r s o n a l i t y  c h a r a c t e r i s t i c s  and p o l i -  

t i c a l l y  s p e c i f l c  a t t i t u d e s  and o r i e n t a t i o n s .  Froman ( 1961) proposed t h a t  

psychologica l  d i s l jos i t ions  , be l i e ' f s  and a t t i t u d e s  need be considere'd a s  

in te rven ing  v a r i a b l e s  i n  conceptual izing p o l i t i c a l  s o c i a l i z a t i o n .  A s  

evidenced by Dawson 's (1966) review of  t h e  d i s c i p l i n e ,  t h i s .  p o s i t i o n  

rece ived equivocal  r ecep t ion .  

There i s  now ex tens ive  writ in^ about p e k o n a l i t y  and 
p o l i t i c a l  behavi our t h a t  r evea l s  disagreement on t h e  
u t i l i t y  of p e r s o n a l i t y  explanat ions  o f  p o l i t i c a l  phenomena. 
The evidence t h a t  p e r s o n a l i t y  i s  a key v a r i a b l e  i n  
exp la in ing  p o l i t i c a l  behaviour o r  i n  analyzing t h e  
development o f  p o l i t i c a l  o r i e n t a t i o n s  i s  s t i l l  not  
very convincing. P a r t i c u l a r l y  l i - t t l e  evidence suppor ts  J '  

t h e  use of  p e r s o n a l i t y  a s  a major independent v a r i a b l e  
a s  Froman proposes.  Consequently, we do not  use it as < 
major v a r i a b l e  in our  conceptual iza t ion  of p o l i t i c a l  
s o c i a l i z a t i o n .  ( p .  21) 

, Recently,  however, Renshon (1975) has proposed t h a t  p e r s o n a l i t y  be  

reconsidered  as " the  c r u c i a l  l i n k "  between t h e  i n d i v i d u a l  and t h e  p o l i t i c a l  
, 



soc i  a l i z a t i o n  process .  He suggested t h a t  wi th in  t h e  c h i l d ' s  s o c i a l  cdrI,text' 
- - 

a  fundamental world, view i s  e s t a b l i s h e d .  The c h i l d ' s  early environmental 

i n t e r a c t i o n s  a r e  thought  t o  s t r u c t u r e  subsequent pe rcep t ions  o f  phys ica l  
1 

r e a l i t y ,  b e l i e f s  about t h e  p o s s i b i l i t i e s  f o r ' c o n t r o l l i n g  one's f a t e ,  -e*al- =%a 

* 
<\ - - " ,. 

, ua t ions  concerning t h e  n a t u r e  of  'the world an& i t s  people ,  and a-concgpt o f  *< 
s e l f  worth., "The content  of such b e l i e f  s t r u c t 4 r e s  r a t h e r  than, rudimentary 

o/ 

p o l i t i c a l  a t t i t u d e s  i s  des ignated  t h e  p r i n c i p a l  childhood determinant  ~ - 
- -- - 

of a d u l t  p o l i t i c a l  behaviour.  \ 1 

I 

Some empi r i ca l  evidence suppor ts  t h i s  p o s i t i o n .  I n  a d d i t i o n  t o  being . I: 
l i n k e d  t o  socio-economic s i n d i c a t o r s  (campbell ,  1972) , persona l  

p -  

competence i s  r e l a t e d  t o p  b e l i e f  i n  personal  p o l i t i c a l  in f luence  and a  . 

c o n t r o l l a b l e  e x t e r n a l  r e a l i t y   o otter , 1962) . Functioning addJtively with a  

b e l i e f  i n  po l i t i ca l . compe tence ,  a sense  of  pe r sona l  e f f i c a c y  p r e d i c t s  t h e  

l i k e l i h o o d  of  s u b j e c t i v e l y  p ro jec ted  p o l i t i c a l  p a r t i c i p a t i o n  ( ~ e n n i n ~ s  & 

a Niemi, 1974) .  A complementary c o p e p t ,  s e l f  esteem, i s  r e l a t e d  t o  i n t e r e s t  
Z & 

i n  c i v i c  a f f a i r s  ( ~ o s e n b e r g ,  1965). and per&haL '4 b e l i e f  i n  p o l i t i c a l  potency 
J I 

( ~ v a r ~ c e u s ,  1965) .  Persons with high s e l f  estgem a r e  more t o l e r a n t  and l e s s  

th rea tened  by nonconformity  nutson on, 1974) .  Low s e l f  esteem persons a r e  

more l i k e l y  a l i e n a t e d ,  pe r sona l ly  d i s s a t i s f i e d ,  and lacking i n  f e e l i n g s  of 

pe r sona l  c o n t r o l  ( ~ c ~ l o s k ~  & Schaar , 1965) . Riccwds  (1973) maintained 

t h a t  pe r sona l  e f f i c a c y  ; s e l f  esteem, and environmental t r u s t  ope ra te  i n t e r -  . 

0 

a c t i v e l y  i n  f o s t e r i n g  a psychologica l  d i s p o s i t i o n  conducive t o  p o l i t i c a l  

p a r t i c i p a t i o n .  Dennis (1973.) cautioned t h a t  al though t h e  ex i s t ence  of  

s p e c i f i e d  psychologica l  v a r i a b l e s  may be necessary concomitants of  t h e  

performance of p o l i t i c a l  behaviours ,  independently t h e y  a r e  not  s u f f i c i e n t  

as causes.  S i t u a t i o n a l  c o n s t r a i n t s  se rve  t o  modify t h e  a t t i tude-behaviour  + 

r e l a t i o n s h i p .  . 



- ~ h r o g w - $ ~ e c i f  i c  p o l i t i c a l .  l e a ~ n i n g .  t h e  c h i l d  formula tes  cogn i t ive  and 
.. . %$ 
.$' 

a f f e c t i v ~ c o n c e p t i o n s  o f  c i v i c  n a t i o n a l  symbols, pub l i c  o f f i c i a l s ,  
-7. * I  . D - d 

' r ,  4 3 
.government s t r u c t u r e ,  and c i t i z e n s h i p  r e s p o n s i b i l i t y   reen en stein, 1968'). w e  - ,  

induct ion  of  c i t i z e n s  i n t o  a  p a r t i c i p a t o i y  p o l i t i c a l  c u l t u r e  demands both 
a,* -- - * . . A  5 

acc=*-of :'the r u l e s  of t h e  game ," i . e .  t h e  conventions e s t a b l i s h e d  f o r  
"1, +B 

- " ,* 
0 r d e r l ~ ~ ~ 6 ~ ~ ~ a ~  & t i v i t y   asto ton , 1964) , and incorpa ra t ion  $ ,  of o r i e g t a t  ion3 

>, 

conducive $ o l i t i c a l  involvement, e .g .  an i n t e r e s t  i n  po l i t i c ; ,  a sense  o f  % * 
- 

p o l i t i c a l  respons. ;bi l i ty,  a  b e l i e f  in+the u t i l i t y  o f  p o l i t i c a l  p a r t i c i p a t i o n ,  . ' ,. 

an inheren t  t r u s t  i n  t h e  system and i t s  execu to r s ,  and a  f e e l i n g  of  s o c i a l  . ' 

i n c l u s i o n  ( ~ i l b r a t h  , 1965) . Such c o n s t r u c t s  hav-e-en o p e r a t i o n a l i  zed t o  

/ 
f a c i l i t a t e  t h e  empi r i ca l  i n v e s t i g a t i o n  of t h e  process of p o l i t i c a $ i z a t i o n .  

Y 

Y L o r n  whom.. Within t h e  c h i l d ' s  environment, persons" and i n s t i t u t i o n s  

t r ansmi t  over t  and i m p l i c i t  p o l i t i c a l  r e s s a g e s .  I n  North America t h e  - 
< 

\ p r i n c i p a l  agents  of s o c i a l i z a t i o n  a r e  gene=ally conceded t o  be t h e  f ami ly ,  

educa t iona l  system, pee r  group, and mass media. 
. - - 

"The family ' incubates  p o l i t i c a l  mant1 ( ~ a n e  , 1959, p  . 204 ) . The family 

has been thought preeminent i n  in f luenc ing  t h e  p o l i t i c a l  development of t h e  

c h i l d   reen en stein, 1965 ; Hyman, 1959 ; Langton, 1969) . ' A s  a  r o l e  model, t h e  . 
- 

family e s t a b l i s h e s  acceptable  behavioura l  a l t e r n a t i v e s  and t r a n s m i t s  p o l i -  

t i c a l l y  r e l e v a n t  c u l t u r a l  va lues .  The home environment d i f f e r e n t i a l l y  

provides a  range of  p o l i t i c a l  s t imula t ion  both through t h e  a v a i l a b i l i t y  
- --- 

of o v e r t l y  ' p o l i t i c a l  m a t e r i a l s  and t h e  l a t e n t  p o l i t i c a l .  content  of family - 
stru-cture m d  i n t e r a c t i o n  p a t t e r n s  (Jennings  & Niemi, 1474) .  Functioning ' 

e s s e n t i a l l y  a s  a conservat ive  f o r c e ,  t h e  b i a s  of family o r i g i n a t e d  , s o c i a l i -  , 

. 
- _ Zation is toward system perpetuat ioA through i ts  promotion of  e a r l y  

- 

P 
attachment t o  t h e  p o l i t y  ( ~ a w s o n  & P r e w i t t ,  1969).  

/ 

~ m ~ i r i c a l  v a l i d a t i o n  f o r  t h e  impact of the'  family has  been p r i n c i p a l l y  
'1 

4; 



found i n  documenting chi+d/parent  agreement i n  p o l i t i c a l  a t t i t u d e s  and - . 
2 - -- - - - -- - - - 

values .  Cons i s t en t ly ,  chi ld+en have been found t o  adopt t h e  p o l i t i c a l  pa 9 . y  

i d e n t i f i c a t i d n  of  t h e i r  pa ren t s  ( ~ q n p b e l l ,  ~ u r h ,  & M i l l e r ,  1954; Converse . 

h Dupeux, 1962; Hess h Torney, 1967;. ~ e n n i n g s  & Iiemi, 196811). While t h e  - 
'. x ' 7  < !-- .- 4 

mother 's  p o t e n t i a l l y  unique a t t r i b u t e s  i n  t r a n s m i t t i n g  p o l i t i c a l  o r i e n t a t i o n 3  

have been con t inua l ly  n e l l e c t e d  ( ~ e n n i n g s  8 Niemi , 1974 , s e v e r a l  s t u d i e s  

@: 
have noted i d i o s y n c r a t i c  e f f e c t s  r e l a t e d  t o  f a t h e 6  a b g y c e .  J a r o s ,  H i r ~ c . h ,  

5 

and Fleron (1968) found t h i s  family s t r u c t u r e  r e l a t e d  t o  a  marked non-rela- 

t i o n s h i p  between family and c h i l d  poli$t lcal  va lues .  (%her s t u d i e s  have 
O .  

r epor ted  fa ther-absent  boys e x p r e s s i n g . l e s s  i n t e r e s t  i n  p o l i t i c s  and 

( ~ a n ~ t o n  k Karns, 1967; Hess & 

creased materqal  in f luence .  Hirsch 

-- - 
l a t e s  the  r o l e  o f  o t h e r  akents  of  

s o c i a l i z a t i o n  . F 

, 
Aside from p a r t y  i d e n t i f i c a t i o n ,  however, support  f o r  d i r e c t  pa ren t /  

r 
c h i l d  t ransmiss ion of p o l i t i c a l  a t t i t u d e s  i s  equivocal .  Finding - q F F z n s i s t e n t  - --- - -- 

- - - 

p a t t e r n  of  low v h i n  family s i m i l a r i t y  but  high between genera t ion  corres-  

pondence in-  a  review of  s t u d i e s  comparing p o l i t i c a l  and s o c i a l  opinions of  
.* 

paren t s  and ch i ld ren  from 1930 to -1965 ,  Connell (1972) concluded t h a t ,  

It appears from a s u b s t a n t i a l  body of  evidence t h a t  ' 

processes  wi th in  t h e  family _have beexfdargely-  i r r e l -  
evant t o  t h e  formation of Bpeci f ic  opinions .  It appears 
t h a t  o l d e r  and younger genera t ions  have developed t h e i r  
opinions i n  p a r a l l e l  r a t h e r  than i n  s e r i e s ,  by s i m i l a r  
exper iences  i n  a common way of l i f e .  ( P .  330) 

This  p o s i t i o n  rece ives  suppor t  from Martinussen (1972) who found l i t t l e  

agreement between pa ren t s  ,and c h i l d r e n  f o r  i n d i c a t o r s  of  c i v i c  competence, 

I 1  

p o l i t i c a l  knowledge, ideology,  i n $ e r e s t ,  and e f f i c a c y .  He perckived an 

- - i n d i v i d u a l ' s  d a i l y  l i f e  exper iences  to .be more i n f l u e n t i a l  i n  determining - --- 
p o i i t i c a l  o r i e n t a t i o n s  than e x p l i c i t  p a r e n t a l  i n s t r u c t i o n .  

Q 



Such evidence does n o t ,  - however, n e c e s s i t a t e  -- - - abandonment -- of f a m i l i a l  
- - - - - - * 

s o c i a l i z a t i o n  ' s impor;tance. Although t h e  f m i l y  ' s re levance  t o  s p e c i f i c  

p o l i t i c a l ,  ques t ions  may -be ~ e g l i g i b l e ,  it has been proposed t h a t  i t s  s t r u c -  

t u r i n g  of t h e  c h i l d ' s  s o c i a l  and psychologicM environment may have profound 

consequence; f o r  th,e occurrence and i n t e r p r e t a t i o n  of later s o c i a l i z a t i o n  
0 

' 

exper iences  ( ~ a n d u r a  & Walters , 1963 ; Riccards , 1973) . , 
. ' 

The educa t iona l  system i s  thought  t o  be t h e  rna&r3,%omal i n ~ d i t u t i o n  
m 

A C .,+ 
B:- ,, 

of American s o c i a l i z a t i o n  ( ~ p o n ~  k l$$ba$1;965; ?la&on 6 P r e w i t t ,  
.A' s 

"_ " 

1969; Easton & Hess , 1962; Greens te in ,  1965; Hess b Torney, 1967). 

Emphasizing i t s  c l o s e r  proximity i n  $ime and s t r u c t u r e  t o  a c t u a l  p o l i t i c a l  
f 

exper ience ,  Martinussen (1972) proposed t h a t  t h e  school  may e x e r t  a g r e a t e r .  
5 -  , 

e f f e c t  on c i v i c  developmentT'than l e s s  s & e n t  primary groups such as t h e  

fami ly .  The exposure t o  o v e r t l y  poli t -Scal  c u r r i c u l a ,  classroom r i t u a l ,  and 
1 -r 

t h e  - r o l e  'of t eacher  se rve  t o  *ro;ide a formal inducttion t o  t h e  opera t ions  
- 

of t h e  p o l i t i c a l  system ( '~awson & P r e w i t t ,  1969) .  The sonscious  indoc t r ina -  
2 C. 

t i o n  of system support  i s  evidenced by Riccard ' s  (1971) content  a n a l y s i s  ' " 

of major U .  S . tex tbooks .  

It was found t h a t  c h i l d r e n  were taupht . ' that  .t@ey 
should be guided by t h e  pub l i c  i n t e r e s t ,  obey t h e  
r u l e s  of t h e  p o l i t i c a l  game, and accept  t h e  major-  
i t a r i a n ,  p r i n c i p l e .  Children must r e spec t  t h e  
government f o r  what it does f o r  them i n  t h e  way of 
broviding schoo l s ,  parks and p o l i c e  and f i r e  
p r o t e c t i o n .  (P .  230) 

Classroom l i f e  i s  thought t o  convey " the  l e s sons  o f  obedience" through 

i t s  emphasis on compliance t o  r u l e s  and a u t h o r i t y  f i g u r e s  ( ~ a w s o n  & Prewi t t  , 

1969).  This  pass ive  o r i e n t a t i o n  toward c i t i z e n s h i p  may be somewhat e o w t e r e d  ' 
- - - 

- - - -  
---  

by o p p ~ r t ~ i t y  t o  p a r t i c i p a t e i n  sc i -ool  discussiori- and dec i s ion  making, 

t h o u g h t  t o  promote c i v i c  competehce - in  a d u l t  l i f e  ' ( ~ a v s o n  , 1966)'; ~ x ~ e c t n - ,  

t i o n s  of t h e  classroom r e i n f o r c e  t h e  community c l imate  6f opinion by 



, ent renching c u l t u r a l  v a l u e s  such as  competivene& and s u c c e s s .  A s  a comun- 
5 > 

i t y  r e p r e s e n t a t i v e ,  t h e  t e a c h e r  funct ions  p r imar i ly  a s  a  "conveyor of . 

. . 
consensus values"  ( ~ a w s o n  & Prewi t t  , 1969) . 

9 

Althouph t h e  importance of  t h e  school  as  an agent  o f  s o c i a l i z a t i o n  i s  
. . 

pr imar i ly  s p e c u l a t i v e ,  a few s t u d i e s  provide documentation f o r  i t s  supposed- 

e f f e c t .  Favourable d a i l y  con tac t  with t eachers  and admin i s t r a to r s  has b&n 

found t o  pr&ote t r u s t  o f  n a t i o n a l  p o l i t i c a l  f i g u r e s  ( ~ e n n i n g s  & Nierni, . 

1974) .  Involvement i n  school  a c t i v i t i e s  and c lubs  i s  r e l a t e d  t o  i n t e r -  
'h 

persona l  competence (Knutson, 3.9741, a  b e l i e f  i n  pe r sona l  p o l i t i c a l e f f i c a -  
1. 

cy ,  i n t e r e s t  i n  and p o s i t i o n  suppor t  f o r  i s s u e s  
b 

n a t i o n a l  concern ( ~ e s s  & Torney, 1967.). Fowlkes (1974) found s o c i a l  i n s t i -  

- t u t i o n s  such a s  t h e  s ~ b p o l  more i n f l u e n t i a l  than t h e  fami ly  i n  t h e  acqu i s i -  
* ?  , 

L 

t i o n  of  p o l i t i c a l -  avareness ,  t r u s t ,  and f u t u r e  ac t iv i sm.  Working c l a s s  

s tuden t s  i n  a  heterogeneous school  environment have evidenced a tendency 
D 

I_ 

t o  move toward t h e  norms of t h e i r  h igher  c l a s s  peers  b e c o m i n ~  ,more I 
f r  

" p o l i t i c i z e d " ,  democratic i n  o r i e n t a t i ~ n ,  suppor t ive  o f  c i v i l  l i b e r t i e s ,  

disposed toward vo t ing ,  and economically conservat ive  ( ~ a n ~ t o n  k ~ a r n s :  

1967) .  Civics c l a s s  at thndance f o r  poverty subcu l tu re  c h i l d r e n  i n  

Appalachia r e s u l t e d  i n  a  s i g n i f i c a n t  inc rease  i n  t h e i r  p o l i t i c a l  knowledge . 
and ' i n t e res t  ( ~ i r s c h ,  1971) .  For a d u l t s ,  l e v e l  of education i s  r e l a t e d  t o  

a  sense  of  c i v i c  du ty ,  b e l i e f  i n  p o l i t i c d  e f f i c a c y ,  a c t i v e  involvenient - 
and i n t e r e s t  i n  p o l i t i c s  "(~awson E Prewi t t  , 1969).  

There i s ,  however, l i t t l e  conclusive evidence l i n k i n g  a d u l t - p o l i t i c a l  

a t t i t u d e s  and behaviours d i r e c t &  t o  t h e  school  exper ience .  A Noting t h a t  

"s tudents  a r e  remarkabLv r e s i l i e n t c s i c ]  t o  conventional  modes of  teaching,"  
> 

Jennings and N i e m i  (1974) mqintained t h a t  c i v i c  education would only become 
A \ 

e f f e c t i v e  w i t h  s u b s t a n t i a l  modif ica t ions  i n  "goals , course c o n t e n t ,  



pedagogical  methods, tkming of exposure,  t eacber  t r a i n i n g ,  and school  e n f i r -  
a 

.3 

onmental f a c t o r s "  ( p .  2 0 6 ) .  Massialas (1972) p r o p p e d  t h a t  a  p o l i t i c a l l y  

r e l e v a n t  education program r e q u i r e s , t h e  oppor tuni ty  f o r  c r i t i c a l  examination 
\ - 

of s o c i a l  i s s u e s  and a c t i v e  p a r t i c i p a t i o n  i n  school  eovernance. The most 
.* 

pervas ive  lessons  t augh t  by t h e  school  a r e  perhaps those  which a r e  l e a s t  

~ v e r t l y  p o l i t i c a l .  The s t r u c t u r e  of  t h e  school  community i s  thought ., 
p o t e n t i a l l y  more i n f l u e n t i a l  than  formal i n s t r u c t i o n  ( ~ e r e l m a n ,  1971) i n  

." 
ass igning and v a l i d a t i n g  one ' s  s o c i a l  p o s i t i o n .  

One of  t h e  p r i n c i p a l  r o l e s  of school  i n  r e l a t i o n  t o  s o c i e t y  
i s  t o  se rve  as an agency of  a l l o c a t i o n  o f  people among 
t h e  var ious  p o s i t i o n s  i n  t h e  s o c i a l  system .... The f ~ c t  
thak t h e  r o l e  i s  perfdrmed p r imar i ly  through t h e  
s t r a t i f i c a t i o n  system t h a t  develops wi th in  t h e  school  
i t s e l f  has l e s s  f r equen t ly  been recognized. To a 
c e r t a i n  e x t e n t  it i s  by f i n d i n g  t h e i r  p o s i t i o n  i n  
t h e  school  s t r a t i f i c a t i o n  t h a t  adolescents  f i n d  t h e i r  
- p o s i t i o n  i n  t h e  socio-economic system of t h e  s o c i e t y .  
.... The sources  of  s t r a t i f i c a t i o n  i n  a  school  a r e  
s o c i a l ,  c u l t u r a l ,  and academic.  reto ton, 1970, p .  18) 

By adolescence,  pee r  groups a r e  thought t o  be t h e  p r i n c i p a l  inf luence  i n  
' . 

s t ruc3ur ing  ehe c h i l d ' s  p o l i t i c a l  s o c i a l i z a t i o n  experience ( ~ a w s o n  & * 

P r e w i t t ,  1969; Harvey, 1972; Hirsch ,  1971) .  As a f o c a l  po in t  of  s o c i a l  l i f e ,  

t h e  ado lescen t ' s  network of f r i e n d s  a c t i v e l y  transmits p resc r ibed  c u l t u r a l  

expe&ations and values  ( ~ a n ~ t o n  k K a ~ n s  , 1967 ; Riccards , 1973) .   here i s ,  

however', l i t t l e "  sys temat ic  i n v e s t i g a t i o n  d i r e c t e d  toward understanding t h e  
* 

'& la t ionsh ip  between t h e  ado lescen t ' s  s o c i a l  and c i v i c  c u l t u r e .  

Although f r i e n d s h i p  and group membership appear l e s s  r e l a t e d  t o  p o l i -  

t i c a l  cons ide ra t ions  than  t o  s o c i a l  va lues  ( ~ a r v e y  , l972 ; S e b e r t ,  1974 ) , t h e  

p o l i t i c a l  o r i e n t a t i o n s  of  adolescents  r e p o r t i n g  f ~ i e n d s h i p  are remarkably - 

- - 

' 9. 

similar ( ~ e n n i n ~ s  h Niemi , 1974) . Except f o r  p a r t i s a n  i s s u e s ,  s tuden t s  have 
b 

been found more s i m i l a r  t o  f r i e n d s  than t o  pa ren t s  i n  their p o l i t i c a l  

a t t i t u d e s  and opinions ( ~ e b e r t ,  1974) .  Males and lower i n t e l l i g e n t  s t u d e n t s  
R v 
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ap6ear most s u s c e p t i b l e  -to- t h e  e f f e c t s  -of peer-  - i n f lyeuce  . ( J-Iaf0vey ,Q 19.72 ) . 
- -- 

I n t e n s i t y  of peer  &oup invol-vement has been found to. co r re la t*  gmsif ive ly  - .<> 

D Q". 2 - 

w k h  p o l i t i c a l  knowledge, b e l i e f  i n  t h e  n t  ' s re levance  , comm tmenF - * 
0 -  - 

'- 

t o  c i v i c  du ty ,  a sense  of p o l i t i c a l  e f f i c a c y ,  l ' l k e l f i ~ q d - o f  p o l i t i c a l  p a r t i -  
> i j  0 - 0 "  

4 . - - 
c i p a t i o n ,  and reduced expr- o f  Q n c o r b ~ a t i s m  ( ~ a r v e y  , 1972) . 

- 

Espousing i d e a l s  o f  citize-fiship, formal $uih o rgan iza t ions  e .g .  ~ c o u t s '  
- - - - 

and YMCA\ a r e  thought t o  promite both  sys tern suppor t ive  a t t i t u d e s  ( ~ i r s c h  , 
-/-- - 

1971) and i n t e r e s t  i n  p o l i t i c a l  p a r t i c i p a t i o n  ( ~ e s s  b Torney , 1967) .  

Supporting empi r i ca l  evidence,  - , i s  not conclus ive .  Although Lewis 

(1962) r epor ted  p a r t i c i p a t i o n  i n  high school  e x t r a c u r r i c u l a r  a c t i v i t i e s  t o  \- 2 
be r e l a t e d  t o  a b e l i e f  i n  personal  p o l i t i c a l  e f f i c a c y ,  a s sen t  t o  t h e  

legi t imacy bf t h e  government, and p ro jec ted  p o l i t i c a l  p a r t , i c i p a t i o n ,  
- - 

- 

b e n n i n g s  and Niemi (1974) found roup involvement a poor p r e d i c t o r  of 
01 . P4; 

s tbdent  's  p o l i t i c a l  t h e r  i n v e s t i g a t i o n  is' c l e a r l y  r equ i red  t o  

+ ??- 
d e l i n e a t e  t h e  r e l e v a n t  dimensions of peer  group p o l i t i c a l  in f luence .  

' *  

4 
U n t i l  t h e  1970's l i t t l e  d ~ n s i d e r a t i o m w a s  given t o  mass communication . 

as  an agent of p o l i t i c a l  s o c i a l i z a t f  on'. S o c i a l  l e a r n i n g  t h e o r i s t s  

( ~ a n d u r a  & Walters ,  1963) have proposed t h a t  t h e  symbolic models presented  '. 
i n  media m4v "play a mayor p a r t  i n  shaping behavior  and i n  modifying s o c i a l  

. 
norms and thus  e x e r t  a s t r o n g  in f luence  on t h e  behavior  of c h i l d r e n  and - 

a d o l e ~ c e n t s " ~  ( p .  49) . Ample oppor tuni ty  f o r  t h i s  occurrence i s  provided by 

t h e  North American c h i l d ' s  exposure  t o  t e l e v i s i o n .  Children between 6 and 
. . 

i 

1 7  watch t e l e v i s i o n  approximately 4% houPs p e r  d&, account@ f o r  4s 'fpucfi' 
1 - - 

L "  . & - 
o r  more t ime than t h e i r  t o t a l  school  experience ( ~ r a u s ,  1973) .  - .@e &erqge - L 

- L.. 4- 

-- 
c h i l d  has watched between 12% end 15,000 hours of t e l e v i s i o n  by age 

- - - - - - - - 

16 (Bronfenbrenner , 1970 ) . 
The few s t u d i e s  cons ider ing  mass~cornmunication a s  a variabLe lend 



credence t o  t h e  importance of i t s  f u r t h e r  i n v e s t i g ~ t i o n .  Finding media, 
- - - -- -- -- - -- - - - - - - - - - 

-, p a r t i c u l a r l y  t e l e v i s i o n ,  t o  be t h e  dominant source of l e a r n i a g  about war, 
-- 3 

Hollander ( 1971) concluded "the new 'parent  ' i s  mass media" ( p .  479) . 
Chaffee , Ward, and -Tipton (1970) , Dominick (1972) , Hirsch (1971) ,  and 

F - .-. 
Johnson (1970) a l l  found media t o  be t h e  dominant spurce o f  c h i l d r e n ' s  . 

p o l i t i c a l  information.  T o t a l  hours of exposure r a t h e r  than  any mani fes t ,  

p o l i t i c a l  content  incorpora ted  i n  programming appeared most s a l i e n t  t o  t h e  - 
-- - 

impact of mass communication. - 
I s s u e s  of  agency i n t e r a c t i o n  remain unanswered. Con t rad ic t ions  of 

success ive  s o c i a l i z i n g  agePnts+ a r e  p a r t i c u l a r l y  problemat ic .  O r i e n t a t i o n s  
n 

based -on h igh ly  congruent messages ._of s o c i a l i z a t i o n  are proposed t o  be  more - 
s t a b l e  than  b e l i e f  s t r u c t u r &  ' d i f f e r e n t i a l l y  , inf luenced ( ~ a w s o n  , 1966) . The 

' 
s o c i a l i z i n g  in f luences  most o f t e n  *tigated by no means exhaust  t h e  range - 

. df r e l e v a n t  v a r i a b l e s .  Of ,  conkiderable importance i s  t h e  r e l a t i o n s h i p  
1 * 

between t h e  agent and t h e  environmental con tex t ,  r&pa i r ing  t h e  cons ide ra t ion  
, . 

of s i t u a t i o n a l  f a c t o r s  ( ~ u s t a f s s o n ,  1974; J a r q s  e t  a l .  , 1968) .  I n  a d d f t i o n ,  

' 
- t h e  inc lus ion  of i n d i v i d u a l  p e r s o n a l i t y  c h a r a c t e r i s t i d s  i n  mediat ing agency 

in f luence  on p a r t i c u l a r  o r i e n t a t i o n s  s i g n i f i c a n t l y  i n c r e a s e s  output  poss i -  

B i l i t i e s  ( ~ i r s c h ,  1971; Jennings & Niemi, 1974; Riccards ,  1973) .  The - 

unsystematic na tu re  of s o c i a l i z i n g  agen t s '  i n t r u s i o n  permi ts ,cons iderable  (a 

-& 

oppor tuni ty  f o r  t h e  i n d i v i d u a l  's experience of r e a l i t y  to* s i g n i f i c a n t l y  . 

modify engendered o r i e n t a t i o n s .  Addi t ional  l o n g i t u d i n a l ,  o b s e r v a t i o n a l ,  and . 

experimental  - s t u d i e s  a r e  r equ i red  t o  understand t h e  dynamics of agency 
4 . 

" i n f l u e n c e  (Jennings Ec Niemi, 1974); 

Under what circumstances.  An understanding of t h e  circumstances of 

p o l i t i c a l  s o c i a l i z a t i o n  r e q u i r e s  cons ide ra t ion  o f  both  t h e  i n d i v i d u a l ' s  

cognit ive-  development and t h e  environment's s i t u a t i o n a l  de terminants .  A 
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WithQn t h e  p o l i t i c a l  matura t idn  p ~ o c G s ; , ~ h e  i n d i v i d u a l ' s  simultaneous ' " 
. . 

engagereelit i n  self-structured/other_initiated s n c i a l i z a t i a n  ,experi&ces i n -  
> )  > / - '  ? . . a 2 a 

vo ives  dua l  *tidopt&h ok r e c i p i e n t / a g e n t  r o l e s  ( ~ a w s o n  & ~ r e h t t ,  1969) .  
? -- 

,. 

Be,&i& i n  t h e  i n f l ~ e ~ c e  of  you th fu l .  l e a r n i n g  i n  str.uc'turing 

- J  

p o s s i b i l i t i e s  f o r  a d u l t  behaviours and a t t i t u d e s  h a s  l e d  t o  an emphasis a 

v .  7 
P 

on t h e  importance of  e a r l y  experience i n  p o l i t i c a l  s o c i a l i z a t i % n :  
... 

Pol i ' t i ca l  o r i e n t a t i o n s  l ea rned  during t h e  i n i t i a l  school  
yea r s  o r  t h e  l a t e  preskhool  yea r s  o f t e n  have a  g r e a t e r  
?&%kt on t h e  i n d i v i d u a l  ' s a d u l t  p o l i t i c a l  behaviour 

- 

than  do o r i e n t a t i o n s  t h a t  a r e  Iearned l a t e r  i n  l i f e . ,  . 
' The concepts , infd'ation , and f e e l i n g s  t h a t  a r e  f i r s t ,  

acquired s e r v e  as " f i l t e r s "  through which later 
a- percept ions  must p%s . . . . A a ~ l t  o r i e n t a t i o n s  $ha t  have- 

t h e i r  r o o t s  i n  e a r l y  l e a r n i n ~  and have, t h e r e f o r e ,  been 
adopted wi thout  conscious cons ide ra t ion  of a l t e r n a t i v e s ,  
a r e  = l i k e l y  t o  have unquestioned charac te r  t h a t  makes 
them both  i n f l u e n t i a l  f o r  behaviour and r e s i s t a n t  . 
t o  change. ( ~ r ~ e n s t e i n ,  1968, pp. 554-555) 'is -. 

;q 
The e x t e n t  o f  t h e  c h i l d ' s  awareness and . . concept  tion on of t h e  pol iZ 

" h. 
4e.f 

ti ca l  realm, however 2; depend&t . & . t h e  developmett of  age appropri 'ate ' 
.A 

-r 
I;s+ 

c o z i t i v e  c a p a c i t i e s .  Prom a p i a p e t i &  p e r s p e c t i v e ,  p o l i t i c a l  l e a r n i n g  i s  
* 

promdted by t h e  c h i l d  ' s -  e x p e r i e n t i a l l y  based involvement i n  a s s i m i l a t i n g  

p o l i t i . c a l  phenomeria whi le  accommodating previous ly  formulated cogn i t ive  
> 

a 
s t r u c t u r e s  t o  new r e a l i t i e s  ( ~ o s e n a f i ,  1975 f. 

F e f l e c t i ? g A P i a g e t t s  s t a g e s  of  cogn i t ive  development, t h e  c h i l d  

between 7 and 11 y e a r s  expresses  a  concre te ,  e g o c e n t r i . ~  o r i e n t a t i o n  towards' . 
2 ;- 

p o l i t i c s ,  unable' t o  t ranscend persondl  experience and"overt1y perce ived - .  . . 
-e 

g ~ v e r n m e n t a l  func t ions .  The c o g n i t i e  Tdsk o f ' t h e  ado lescen t ,  occurr ing  , 

. *-%.# 

appreximately between ages 11 and 1 5 ,  r e g u i r e s  t h e  mastery o f  formal 

opera t ions  expressed through t h e  a b i l i t y  t o  t h i n k  a b s t ~ a c t l y ,  reason - 
r 

k y p o t h e t i c a t l y  , adop t  a soc io -cen t r i c  - perspec t ive ,  and e s t a b l i s h  p r i n c i p l e s  
i r -  X 

'R , * -.+ 9.7 

besed upon a  sense qf p a s t  and futur-e - h i s t o r i c a l  developments ( ~ d e l s o n  k 
i .  

C' l l e i l ,  1966).  A t i i t u d i n a l  c o r r e l a t e s  of  adolesce t i n t e l l e c t u a l  growth ' f < 



. * 
1 7  - x .  

- - i n c l u d e D t h e  development b f  a sense  o f  community, a d e c l i n e  i n  a u t h o r i t a r i a n -  - - .  -- 
i s m ,  an a p p r e c i a t i o n  f o r  t h e  s o c i a l  consequences of  povernment a c t i v i t y  

I 

( ~ d e l s o n  & OINei l ;  . ~ 9 6 6 & ~ a n  i n c r e a s e  i n  p o l i t i c a l  knowledge and i n t e r e s t ,  a 

g r e a t e r  d i s p o s i t i o n  t o  adopt  a p o l i t i c a l  p a r t y  d i s t i n c t  from p a r e n t a l  a f f i l -  

i a t i o n  ( Jennings  & Niemi , 19681; ) , 'expanded u t i l i z a t i o n  of  media f o r  ~sl i t i-  

c a l  i n fo rma t ion  ( ~ e n n i n g s  k Niemi , 1968a)  , and more f r e q u e n t  p o l i t i c a l  d i s -  
Q - / 

cuss ions  wi th  f r i e n d s *   man, 1959) . The t r a d i t i o n a l  p o l i t i c a l  2 o c i a l i z a -  / , . / 

/ 
t i o n -  p e r s p e c t i v e  proposes t h a t  t h e  major~components  o f  t h e  p o l i t i c a l  s e l f  , 

a r e  c o n s o l i d a t e d  by e 

% &4= 
By t h e  t lme 9 t h  g r a d e ,  most of  

lep. 
them caG'respond meaningful ly t o  a v a r i e t y  o f  
p o l i t i c a l  q u e s t i o n s ,  have an i n t u i t i v e  g r a s p  of  
what i s  p o l i t i c a  nd n o n p o l i t i c a l  , have engaqed 
i n  some l o w - l e ~ e l ~ ~ ~ o l i t i c a l  a c t i v i t y ,  exp res s  
p re fe rence  f o r  ~ o l i t i c a l  p a r t i e s  and c a n d i d a t e s ,  
and have e s t a b l i s h e d  w h a L a r e  presumably s t a b l e  

a opin ions  about.  t h e  n a t i o n  and p o l i t i c a l  system b 

i n  which t h e y  l i v e .  ( J enn ings  k Niemi , 1974, p .  251)  

lnvest ig&on of pos t -adolescent  p o l i t i c a l i z a t i o n ,  houevgr,  sugges t s  
. 

t h e  need f o r  tx 
-r 

i a l i z a t i o n  expe r i ence  t o  be viewed a s  a cumulat ive 
J 

r&l&er~than f i n a l i w d  p r o c e s s ,  recopniz ing  t h e  e x i s t e n c e  of  growth poten- 
f 

t i a l  throughout  t h e  l i f e  span .  R e s u l t s  from a su rvey  of  2 296-&erto Rican 
=* +-3F 

%lernentary, secondary ,  and c o l l e g e  s t u d e n t s  l e d  ~ i ra?dap&;a  (1974) $0 

conclude " r ap id  deve1o"pments and change do occur  du r ing  adolescence  and 

e a r l y  adul thood i n  f i v e  b a s i c  o r i e n t a t i o n s -  knowledge about  t h e  p a r t y  sys-  

tem, p o l i t i c a l  i n t e r e s t ,  p o l i t i c a l  p a r t i c i p a t i o n , .  p o l i t i c a l  m a s s  media,  and 

,' 
concept ions  o f  p o l i t i c a l  a u t h o r i t y .  

Jennings  and Niemi (1974) have documented t h e  non-conformance of sev- 
- 

e r a 1  o r i e n t a t i o n s  t o  t h e  expec ted  pac t e rn  o f  s t a b l e  format ion  du r ing  t h e  

e lementary  y e a r s .  A ~ U I ~ S ,  l i k e  young c h i l d r e n ,  r e l a t e d  c i t i z e n s h i p  t o - a e r -  
t / 

s o n a l  q u a l i t i e s  wh i l e  o l d e r  e lementary and h igh  schoo l  c h i l d r e n  

t h e  good c i t i z e n  d i s t i n c t i v e l y  p o l i t i c a l  c h a r a c t e r i s t i c s .  



cyncism was found t o  be p r o g r e s s i v e ,  occur in^ l e a s t  i n  young c h i l d r e n  

g r e a t e s t  i n  a d u l t s  w i t h  t h e  most marked change i n  t h e  pos t -adolescent  

Although r a p i d l y  i n c r e a s i n g  du r ing  elementary school  p o l i t i c a l  

18 

and 

p e r i o d .  

e f f i -  

cacy decreased'ifrorn t h e  t empora r i l y  s t a b i l i z e d  h igh  schoo l  l e v e l  dur ing  . 
a d u l t  middle y e a r s .  

The e v e n t u a l  outcome of  c o g n i t i v e  growth i s  p e r v a s i v e l y  i n f l u e n c e d  by 

s i t u a t i o n a l  c o n s t r a i n t s .  Jahoda ( 1962) found t h e  prevading  p o l i t i c a l  c l i -  

mate i n s t r u m e n t a l  i n  s t r u c t u r i n g  t h e  'development o f  concepts  of  n a t i o n a l f t y  . 
I s o l a t i n p  t h e  e f f e c t  of h i s t o r i c a l  con tex t  by a g rade  a c r o s s  t ime des ipn ,  

S i p e l  and Brooks t197d) found c i v i c  i n t e r e s t  and confiddnce i n  t h e  govern- 

ment t o  be a f f e c t e d  by p o l i t i c a l  e v e n t s .  Pammett (1971) proposed t h a t  
•÷ 

9 

Canadian/United S t a t e s  p o l i t i c a l  s t r u c t u r e s  should  be condklered i n  ex- 

I' 

p l a i n i n g  t h e  d i f f e r e n c e s  i n  c h i l d r e n  ' s response  p a t t e r n s ,  i . e  . 
Canadian 's  s lower a c q u i s i t i o n  of  p o l i t i c a l  knowledge, reduced pe r sona l i za -  

- 

t i o n  of  government, lower l e v e l s  of p o l i t i c a l  i n fo rma t ion  and i n t e r e s t ,  . C 

t 

l e s sened  unders tanding  of  p a r t y  d i f f e r e n c e s ,  and reduced  tendency  t o  p a r t y  
.. 

commitment. u 

With what e f f e c t .  The e f f e c t s  of p o l i t i c a l  s o c i a l i z a t i o n  a r e  u l t i -  

mately expreksed through c i t i z e n  Gehaviours and r e s u l t a n t  sys temic  conse- 

quences  reen en stein, 1 9 6 8 ) .  The c h a r a c t e r  of a s p e c i f i c  p o l i t i c a l  c u l t u r e  

i s  determined by t h e  c o l l e c t i v e  exp res s ion  of i n d i v i d u a l . 1 ~  a s c r i b e d  psycho- 

l o g i c a l  o r i e n t a t i o n s  d e f i n i n g  t h e  ~ i t i z e n / ~ o v e r n m e n t  r e l a t i o n s h i p ,  i . e  ., t h e  

p r o p o r t i o n a l  r e p r e s e n t a t i o n  o f  b a r o c h i a l  (absence of  a p o l i t i c a l  r o l e ) ,  sub- / 
- 

7 /' J e c t  ( p a s s i v e  p o l i t i c a l  r e l a t i o n s h i p ) ,  and _p$rticilpant ( e x p l i c i t  involve-  

ment) c i v i c  c u l t u r e s  w i t h i n  a p r e s c r i b e d  p o l i t y  ( ~ l m o n d  & Verba, 

Transcending g i s t i n c t i v e l y  i n d i v i d u a l  s o c i a l i z a t i o n  p a t t e r n s  i s ,  

f pervgs ive  o r i e n t a t i o n  toward p o l i t i c a l  compliance. Such 
3'- - -- 

//' 
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1 i s h e d . d i f f u s e  support  f o s t e r s  a d u l t  system a l l e g i a n c e  d e s p i t e  exposure t o  

p o t e n t i a l l y  d i s i l l u s i o n i n g  p ~ l i t i ~ a l  exper iences  ( s i g e l  & Brooks, 1974) .  
- -- . ---_ 

T b - e @ e n s i v e  l o n g i t u d i n a l  i n v e s t i g a t i o n s  requi red  t o  v e r i f y  such conten- 
I -1 . 

t i o n s  a r e ,  how&er , non-ekistent  . 
.b 

E t h n i c i t y  and p o l i t i c a l  s o c i a l i z a t i o n  '. * 

The exclus ion of e t h n i c i t y  i n  t h e  previous ly  c i t e d  s t u d i e s  r e f l e c t s  an 
- 

e a r l y  e s t a b l i s h e d  d i r e c t i o n  of  p o l i t i c a l  s o c i a l i z a t i o n  resea rch .  

To d a t e ,  t h e  major research '  $ G u s t  i n  t h e  s tudy _I. 
of p o l i t i c a l  s o c i a l i z a t i o n  has been focused on' 

, 

i d e n t i f y i n g  t h e  p o l i t i c a l  information and or ien-  
t a t i o n s  among elementary and, t o  a l e s s e r  degree ,  
h igh school  c h i l d r e n ,  e s p e c i a l l y  those  who a r e  
whi te ,  American, middle and working c l a s s ,  and 
r e s i d e  i n  urban a r e a s .  ( ~ c h w a r t z  E Schwartz , 
1975, p .  3)  

3 .  -, 
/ 

Landmark s t u d i e s  doc&entisg t h e  ex i s t ence  of a '.'homogenous, consenual ,  
/ 
/ 

suppor t ive  s o c i a l i z d n  process  ' in  t h e  United S t a t e s "  a r e  cha rac te r i zed  by 
/ 

c o n s i s t e n t  neg lec t  o f  t h e  s o c i a l ' r e a l i t y  of p o t e n t i a l  wi th in  n a t i b n  c u l t u r a l  

v a r i a b i l i t y  (  ree en berg , l970b ) . Although n o t i ~ g  t h e  p a s t  absence bf minor- 

i t y  group cons ide ra t ion ,  Hyman (1959) defended h i s  s i m i l a r  omissiop by t h e  
/ - / 

l i m i t s  of  h i s  a l l eged  concern,  "a genera l  formulat ion of p o l i t i c a l  s o c i a l i -  

za t ion  and , t h e  suppor t ing  evidence.  " S i m i l a r l y ,  Hess and Torney ( 1967) , 
-2 

proposing t o  e s t a b l i s h  a " b s e  l i n e  of  s o c i a l i z a t i o n f 1  postporfed cons ide ra t ion  / 
of s u b c u l t u r a l  group membership. The l i m i t e d  r e p r e s e n t a t i o n  of  minor i ty  

48. 

group persons i n  e a r l y  s tudy popula t ions  precluded t h e i r  independent a t t e n -  
. /  

t i o n  i n  d a t a  g m l y s i s   reen en berg , 1969) .  Within Greens te in ' s  (1965) sample 
/ 

of 659 r&ipond&nts,  only 33 b l a c k c h i l d r e n  were represented .  The &ate of 
/ . 

t h e  d i s c i p l i n e  prompted J a r o s  (1966) t o  lament t h a t  " p o l i t i c a l  s t u d i e s  which 
1 

-. 
d i f f e r e n t i a t e  t h e i r  f ind ings  by race  a r e  r a r e .  p o l i t i c a l  s o c i a l i z a t i o n  

s t u d i e s  which do s o  a r e  non-existent"  ( P .  9 8 ) .  



such i n a t t e n t i o n  t o  c u l t u r a l  d i v e r s i t y  i s  i n h e r e n t l y  p rob lema t i c .  Ex- 

c l u s i o n  of  sub- and c r o s s - c u l t u r a i  popu la t ions  r e q u i r e s  q u e s t i o n i n g . t h e  . - UU u -  

- g e n e r a l i  z a b i l i t y  of * e s t a b l i s h e d  rese"qrch f i ng ings  ; t h e  "overwhelming pos i -  
, -4 

1 P a a  _ - L- - t i v e  d i s p o s i t i o n 1 '  o f  c h i l d r e n  toward t h e  government may i n  a c t u a l i t y  b e  a 

c u l t u r e - b o u n ~  phenomenon.  heo ore tit all^, viewing t h e  conveyance of  t h e  

" s o c i a l  ca tegory  sys  teml' as one dimension o f  s o c i a l i z a t i o n  r e q u i r e s  c o ~ s i d -  

e r a t i o n  of  t h e  c h i l d ' s  subgroup i d e n t i t y  as an e s s e n t i a l  component of  t h e  

, , G , p o l i t i c a l  s e l f .  An unde r s t and inp  of  p o l i t i c a l  s o c i a  i z a t i o n  must t h e r e f o r e  

,/ 

C 
i nc lude  t h e  impact o f  a  c u l t u r a l  g roup ' s  p o t e n t i a l  f o r  s e l e c t i v e  va lue  

t r ansmis s ion  ( ~ a w s o n  k P r e w i t t  , 1969) // 
Recent i n t e r e s t ,  however, i n  t h e  minor i ty  p e r s o n ' s  s o c i a l i z a t i o  i exper-  L 

i ence  has  been gene ra t ed  l e s s  by t h e b r e t i c a l  concern t h a n  by t h e  s o c i a l  

r e a l i t y  of o v e r t l y  expressed  d i s s a t i s f a c t i o n  wi th  system f u n c t i o n i n g  by 

a d u l t  Black Americans. Such a c t i v i t y ,  i f  founded i n  s u b s t a n t i v e  disagreement ,  

wi th  b a s i c  consensua l  b e l i e f s ,  i s  perke ived  a s  p o t e n t i a l l y  t h r e a t e n i n g  t o  

t h e  s t a b i l i t y  of t h e  e s t a b l i s h e d  p o l i t i c a l  o r d e r .  

A p o l i t y  t h a t  f i n d s  major segments of  i t s  popu- 
l a t i o n  i n  disagreement  over  t h e  very  n a t u r e  o f  
t h e  p o l i t i c a l  o r d e r  w i l l  be  more u n s t a b l e  t han  a 
p o l i t y  where such f l eavages  e x i s t .  Only by 
s h a r i n g  c e r t a i  % minimal b u t  none the l e s s  b a s i c  
o r i e n t a t i o n s  c a n - a  p o l i t i c a l  system ma in ta in  it- 
s e l f  wi thout  exces s ive  r e l i a n c e  on o t h e r  dev ices  - 
such a s  coe rc ion  and i n t i m i d a t i o n .  ( ~ r e e n b e r ~  , 
1969,  p .  13) 

S o c i a l l y  and economicalJy excluded from f u l l $ a r t i c i p a t i o n  i n  t h e  domi- 
.6' 

nant  c u l t u r e ,  minor i ty  pe r sons  a r e  provided  l i m i t e d  a c c e s s i b i l i t y  t o  system 

rewards and consequent ly reduced inducement f o r  system a t tachment .  A s  a 

r e s u l t  -of emergent e t h n i c  and p o l i t i c a l  consc iousness ,  m i n o r i t y  proups have 

-\ 
exper ienced  a  " r e v o l u t i o n  of r i s i n g  expec ta t ions"  ques t ion ing  s u p p q t  f b r  a 

s o c i a l  o r d e r  t h a t  r e q u i r e ;  t h e i r  d e p r i v a t i o n   h re en berg, 1 9 6 9 ) .  I n  such a  
- tb , 

, 



>, 2 - 2;- ' 
qs*. 

con tex t  of pe r sona l  expe r i ence  o f  s o c i a l  i n e q u i t i e s  apd l i k e l y  e a r l y  exposure 
* < 

t o  d i v e r c e n t  p o l i t i c a l  p e r s p e c t i v e s ,  t h e  s o c i a l i z a t i o n  p roces s  of  t h e  minor- 

i t y  c h i l d  nay l i k e  e a r l y  foundat ion  f o r  system non-support.  Vhli-  

d a t i o n  f o r  such expres s ion  o f  p o l i t i c a l  o r i e n t a t i o n s  by minor i ty  - 
group c h i l d r e n  ken e m p i r i c a l l y  documented i n  r e c e n t  r e s e a r c h .  

I 
0 

i 

I n c  t i o n a l  and occupa t iona l  c o n s i d e r a t i o n s  f o r  a  1J.S. na t ion -  

wide s a n p l e  of 1669 h i g h  schoo l  s e n i o r s  and t h e i r  p a r e n t s ,  M ~ r t i n u s s e n  (1972)  

found r a c e  t o  e x e r t  t h e  most pronounced e f f e c t s  o f  s t a t u s  i n d i c a t o r s  i n  de- 

p r e s s i n g  s e l f  pe rce ived  c i v i c  competence, a s s e s s e d  by measures of p o l i t i c a l  

knowledpe, i d e o l o g i c a l  s o p h i s t i c a t i o n ,  p o l i t i c a l  e f f i c a c y ,  and p o l i t i c a l  

i n t e r e s t .  Numerous s t u d i e s  have demonstrated b l ack  c h i l d r e n ' s  reduced ex- 

, 
p r e s s i o n s  o f  p o l i t i c a l  e f f e c t i v e n e s s  and he ightened  l e v e l s  o f  p o l i t i c a l  cyni -  

cism compared t o  t h e i r  wh i t e  c o u n t e r p a r t s  ( ~ e n n i s  , 1969 ; Creenberg,  1969 ; 

8 
/ Laurence,  1970 : Lyons, 1970 ) . ' 

Such r e s u l t s ,  however, va ry  cons ide rab ly  wi%h t h e  p o l i t i c a l  m i l i e u .  - 
Although bo th  t h e  f i n d i n g s  of Langton and Jenn ings '  (1968) n a t i o n a l  sample 

of  h igh  schoo l  s e n i o r s  and Kenfin's (1970) 878 grade  8 ,  1 0 ,  a n d , l 2  s t u d e n t s  
>.o 

i n  Brooklyn showed s i g n i f i c a n t l y  lower p o l i t i c a l  e f f i c a c y  s c o r e s . f o r  b l ack  

r e spohden t s ,  n e i t h e r  demonstrated any cor responding  e f f e c t  i n  p o l i t i c a l  

d t r u s t  measures.  Rogers and T a y l o r ' s  (1971) Cha r l e s ton ,  South C a r o l i n a ,  1 2 t h  

, grgde sample a l s o  showed no s i g n i f i c a n t  r a c i a l  d i f f e r e n c e  i n  expressed  f e e l -  

i n e s  o f  cynicism. Responding s i m i l a r l y  t o  Northern i n n e r  c i t y  b l a c k s ,  bo th  

b l ack  and wh i t e  s choo l  c h i l d r e n  i n  economical ly depressed  North Caro l ina  

evidenced low e f f i c a c y  h igh  cynicism s c o r e s  when compared t o  a  Toledo,  Ohio, . 

sample ( ~ o g e r s  , 197L) . Jones  (1966) found b l a c k  m a d e  8-'12 s t u d e n t s  per-  

c e i v i n g  themselves somewhat more p o l i t i c a l l y  e f f i c a c i o u s  i n  predominant ly 

b lack  Lake County, I n d i a n a ,  t h a n  d i d  t h e i r  wh i t e  peers . '  



. It i s  f r e q u e n t l y  proposed t h a t  b l ack  c h i l d r e n  ev idence  a " sub jec t "  a s  
/ 

opposed t o  a  " p a r t i c i p a n t "  ' o r i e n t a t i o n  toward goyernment ( ~ r e e n b e r y ,  l970b ) , 
-z 

I 

p e r p e t u a t i n g  ,the a d u l t  b l a c k  American's reduced s e n s e  o f  c i v i c k u t y  and con- 
< / 

comit a n t  l e s s e n e d  p o l i t i c a l  involvement (campbel l ,  Converse,  M i l l e r  k S t o k e s ,  

,. . * t - 
1960) . I n d i c a t i n g  a p a s s i v e  p o l i t i c a l  s t a n c e  i s  b l a c k  c h i l d r e n ' s  emphasizing 

b i 4  ' 
l o y a l t y  i n  concep tua l i z ing  a  gooa c i t i z e n  ( ~ e n n i n g s  & Nierni, 1974) an'd * 

choosing f e a r  o f  a u t h o r i t y  a s  t h e  p r i n c i p a l  impetus,toward p o l i t i c a l  compli- 

ance ( ~ l a r k e ,  1973) .  Based on ev idence  acc rued ,  S tevens  (1970)  concluded 

t h a t  b l ack  c h i l d r e n  "do n o t  accept  t h e  p r i n c i p l e  o f  p a r t i c i p a t o r y  democracy." 

The popu la t ion  s p e c i f i c i t y  of  t h e s e  f i n d i n g s ,  however, i s  supges ted  by 
7. 

s t u d i e s  rep0rt in .g anomalous r e s u l t s .  Although b l ack  c h i l d r e n  c o n s i s t e n t l y  
i 

expressed  pe rvas ive  system estrangement  i n  Orum and Cohenf&973) sample of 

2,365 grade  4-12 c h i l d r e n  from I l l i n o i s ,  t h e y  were s imp l t aneous ly  more d i s -  

posed than  whi te  c h i l d r e n  t o  be  p o l i t i c a l l y  involved  a s  i n d i c a t e d  by measures 

o f  p o l i t i c a l  knowledge, d i s c u s s i o n ,  expec ted  p a r t i c i p a t i o n ,  and p a r t y  p r e f e r -  
// 

ence .  S i m i l a r  f i n d i n g s  were noted  by Ehman ( 1969) and Rogers (1974) . / 

.2p \. 
'Laurence (1970) proposed t h a t  b l ack  and wh i t e  c h i l d r e n  may b e  e q u a l l y  p o l i t i -  

c i z e d  b u t  t o  q u i t e  d ive rgen t  o r i e n t a t i o n s  r e l e v a n t  t o  t h e i r  r e s p e c t i v e  r e a l i -  

- t i e s .  F inding  t h a t  o l d e r  b l ack  c h i l d r e n  w i t h i n  t h e  Sacramento C i t y  Uni f ied  

School  D i s t r i c t  i n c r e a s i n g l y  r e j e c t e d  t r a d i t i o n , % d o d e s  , of  p o l i t i c a l  p a r t i c i -  ' 
/- 

p a t i o n  i n  f a v o r  o f  t h e  more r a d i c a l  a l t e r n a t i v e s  of  Black Power, b l o c  d t i n g ,  

v i o l e n c e ,  s e p a r a t i s m ,  and war r e s i s t a n c e ,  she  concluded t h a t  b l ack  c h i l -  A 

P 
- 

dren ' s  a t t i t u d e s  r e f l e c t  a , p o t e n t i a l l y  adap t ive  sta,ncef_or t h e i r  piven s & a l  
4 2  

/ 
. - 

c i rcumstances .  

1 
Cross s e c t i o n a l  d a t a  i n d i c a t e  a p a t t e r n  ofl--pf(o$ressive d e t e r i o r a t i o n  i n  

t h e  format ion  of b l ack  c h i l d r e n  ' s  p o l i t i c a l  o r i e n t a t i o n s .  Within ~ r e e i b 6 r ~ ' s  

(1969,  19708, 1970b) popu la t ion  o f  grade  3-9 s c h o o l c h i l d r e n ,  t h e  h i p h l y  pos i -  



t i v e  d i f f u s e  suppo4-t of t h e  young b l ack  c h i l d r e n  s u f f e r e d  a p a d u a l  but 

p e r s i s t e n t  d e c l i n e  w i t h  i n c r e a s i n e  grade  l e v e l .  The g r e a t e s t  r educ t ion  was - 
evidenced by c h i l d r e n  most cognizant  of r a c e  r e l a t i o n  i ssues , .  S i m i l a r l y ,  

Laurepce (1970 ) and J e ~ n i n g s  and N i q i  x (1974) found- a t t i t p d i n a l  d i f f e r e n c e s  -< 

, 
I 

&. + * , ' 
between W l a +  and white> . ch i ld ren  i i d c r  as ind '  wjth-  ape.  U .  ~ k o n s  (1970) i d e n t i -  

.o % ? , *  

5 f i e d \ t b e  hi@ scYiwi y e a r s ,  ,rn&rked Qyb. rap ia  e r o s i o n  o f  p o s i t i v e  - - p o l i t f c a l  ' 

d 1 - 
'8 - 

- _ I  - -  - 
- 

t a f f e c t ,  as c r u c i a l  f o r  minor i ty  c h i l d r e n .  - 

T h e ~ s c h o o l  expe r i ence  i t s e l f  h a s  been groposed .as  p a r t i c u l a r l y  c r i t i c a l  

i n  s t r u c t u r i n g  b l ack  y o u t h s '  p o l i t i c a l  d i s p o s i t i o n s .  Fxposure t o  c i v i c s  
i 

course  Curriculum con ten t  was found t o  e x e r t  a r a c i a l l y  s p e c i f i c  e f f e c t ,  
. 5 

i n c r e a s i n g  b l ack  s t u d e n t s  ' f e e l i n g s  of e f f i c a c y ,  p o l i t i c a l  knowledge, c i v i c  
-d+" 

t o l e r a n c e ,  and system l o y a l t y  ( ~ a n g t o n  6 Jennings  , 1968) . Rogers ( 1974) . 
feud s i g n i f i c q n t  p o s i t i v e  c o r r e l a t i o n s  between b l ack  s t u d e n t s  ' par t ic ipa :  * 4 

t i o n  i n  c i v i c s  cour-ses i n  bo th  i n t e g r a t e d  and seg rega ted  schoo l s  and 
1 

expres s ions  o f  p o l i t i c a l  i n t e r e s t  and knowledge. However, wh i l e  t h e  cynicism 

Scores  of  both groups of  b l a c k  s t u d e n t s  cor respondinglv  i n c r e a s e d ,  t he '  de l e -  
/ 
t e r i o u s  e f f e c t  of  t h e  c i v i c s  cur r icu lum on p o l i t i c a l  e f f i c a c y  and a p a r t i c i p a -  

t i o n  was observed on&$ i n  i n t e g r a t e d  schoo l s .  

I n  i n v e s t i g a t i n g -  t h e  r e l a t i o n s h i p  between exposure ' to ]  \ c o n t r o v e r s i a l  

i s s u e s ,  c lassroom c l i m a t e ,  and o l i t i c a 3  a t t i f u d e s  i n  an urban i n t e g r a t e d  

I P f D e t r ~ i t  h igh  schoo1:'~hrnan" (19 9 )  found i n c r e a s e d  p 

P 

c i v i c  d u t y ,  e f f i c a c y ,  and expec ted  p a r t i c i p a t i o n  f o  --_ 
- d - 

c o n t r o v e r s i a l  i s s u e s  were p re sen ted  i n  a c losed  classroop,  ' /  environment.  A 

r a c i a l l y  d i s t i n c t  p a t t e r n  emerged wi th  i s s u e  exposure i n  an ppen cTassroom - 

- - -- 9 

w i t h c p o l i t i c a l  t r u s t  and e f f i c a c y  s imul taneous ly  i n c r e a s i n g  f o r  wh i t e  s t u -  

d e n t s  wh i l e  dec reas ing  f o r  b l a c k s .  

Al tho  2d'- involvement i n  P r o j e c t  Beacon, a Roches t e r ,  New York, g raae  2-8 



progrm s t r u c t u r e d  t o  improve b l ack  c h i l d r e n ' s  s e l f  concep t s ,  r e s u l t e d  i n  

i n c r e a s e H f e e l i n p s  o f  v o l i t i c a l  e f f i c a c y  and reduced idea l i sm toward p o l i t i -  , 

/" 
f 

c a l  l e a d e r s ,  t h e  e f f e c t s  qu ick ly  diminished wi th  s t u d e n t s '  withdrawl from 
I 

1 I 

. \  

- 
' t h e  progrom (~ri.-ebschutz & Niemi , 1971-11). Schoo l - en~ende red  consequewes  may . 

. i  
*, b - < 

b e  as v a r i e d  a s  t h e  i n s t i t u t i o n s  themselves .  Schools  have been both  praisd;d: 
1 

-- 
L 

% 
\ 1 

d '  

f o r  promoting b l ack  s t u d e n t s  ' p o l i t i c a l  involvement ( ~ u f f  , 1975 ) aqd i n -  - ,- C 

d i  c t e d  f o r  en t r encbMg t h e  p r e v a i l i n g  norm of n o n - p a r t i c i p a t i o n  f o r  minor i ty  

---- ( ~ v a r a c e u s ,  1965;  Rogers,  1374) .  -- 
Although such s t u d i e s  have l e d  t o  a consensus t h a t '  t h e  p o l i t i c a l  s o c i a l i -  

z a t i o n  exper ience  o f  b l a c k  c h i l d r e n  i s  d i s t i n c t  f r o m ' t h a t  o f  t h e  m a j o r i t y  

c u l t u r e ,  cons ide rab le  v a r i a b i l i t y  c h a r a c t e r i z e s  proposed e x ~ l a n a t o r y  t h e o r i e s .  

Psycho-dynamic approaches p r i n c i p a l l y  inv9{$ignte t h e  r e l a t i o n s h i p  between 

s e l f  and world p e r c e p t i o n s .  
Ll 

I n  s h o r t ,  America has  t r a d i t i o n a l l y  
matura t ion  environment f o r  b l a c k s ,  
wi&,hin which b l ack  
s o c i a l l y  , 
foundly r a c i s t  t h a t  it has  l e d  t o  t h e  i n t e r n a l i z a -  ,. 

i o r i t y  formula ted  and promul- 
gnvironment of blacksA?nl t h e  - a 

g i g a n t i c  an3  pe rve r se  mecha- 
t o  d e s p i s e  and d i spa rage  

(Greenberg,  1972,  p .  229) 

/ 
Numerotls s t h d i e s  have document@-the preva lence  of  low s e l f  esteem and /' B 

f e e l i n g s  o f  q&erlessness  i n  both b l ack  a d u l t s  and c h i l d r e n  ( / \ u m b e l ,  1958; 

\ 
Clark & e l 6  1947; Coleman, 1966; Davis & D o l l a r d ,  1340; Goodman, 19525 0 

--- - - 

Gurin,  Gur in ,  Lao, &  eatt tie, 196% P e t t i g r e w ,  1964;  Proshansky & Newton, 

&enberg ,  1965; ~ t e v e n s o i a  & S t e w a r t ,  1958; Williams & Ryars ,  1968) .  ' 
196R; B B 

Provid ing  a d d i t i o n a l  suppor t  f o r  t h e  r e l a t i o n s h i p  between b l ack  s e l f  eva lua-  

t i o n  and t h e  p o l i t i c a l  c l i n a t e ,  Greenberg (1972) sugges ted  t h e  b l ack  l i b e r a -  

t i o n  movement a s  r e s p o n s i b l e  f o r  engendering t h e  p o s i t i v e  s e l f  images and 

d 
f e e l i n g s  o f  environmental  c o n t r o l  recent?>-$videnced - by -- b lack  c h i l d r e n  i n  



P h i l a d e l p h i a  and P i t t s b u r g .  The con tex t  of  a "black r e v o l u t i o n "  p rov ides  

' Q  oppor tun i ty  f o r  outward expres s ions  of rage  thought  p r e ~ i o u s l y  t q b e  i n t e r -  ' 

b -%# 
Fa* / L .  n a l i z e d  i n  p sycho log ica l  s e l f  d e s t r u c t i o n .  s i m i l a r l y ,  8fiughman' .( 1971.r" has' k 

. \ e. " 
8 -  

, .& 
-areued t h e  p o t e n t i a l  o f  t h e  h.la"ck p r i d e  mou&ment i o r  enhanci& ~ e ~ r o  self 

I 

* 
imape . 

- - .  & 

I n t r i n s i c a l l y  r e l a t e d  t o  t h e  development o f  b l ack  c h i l d r e n ' s  concep- 

t i o n s  of s e l f  and t h e i ;  consequent p o l i t i c a l  imp l i ca t ionsA i s  t h e  co lo r - cas t e  

n a t u r e  of  t h e  American s o c i a l ,  s t r u c t u r e :  I s o l a t e d  LY c a s t e  memb,ership-, 

*@ black  Americans bo th  removed from t h e  norms o f  t h e  wh i t e  co re  c u l t u r e  so- 

. " c i e t y  ahd denied t h e  rewards i n h e r e n t  i n  t h e i r  compliance. 

I f  a  e a s t e  s i t u a t i o n  may b e  de f ined  a s  t h a t  s e t  o f  

,' 
s o c i a l  r e l a t i o n s  i n  which a c u l t u r a l l y  o r  r a c i a l l y  
d e f i n e d ,  s e l f - consc ious  group is  s u b j e c t e d  t o  s e -  
v e r e  d e p r i v a t i o n  r e l a t i v e  t o  o t h e r  members o f  s o c i -  
e t y ;  where membership i n  t h e  s t i g m a t i z e d  group i s  
gained by a s c r i p t i v e  c r i t e r i a ;  and by t h e  Gxis tence  
of  s e v e r e l y  s a n c t i o n e d  marr iape  endogamy*, t en P -- 

America i s  indeed  a c a s t e  s o c i e t y  s i n c e  it i s  c l e a r l y  
c h a r a c t e r i z e d  by such arrangements .  ( ~ r e e r ) b e r ~ ,  
1972,  p .  294) 

The d i . s t i n c t i v e  i n f l u e n c e  of  o t h n i ~ b e r s h i p  o v e r r i d e s  socio-economic ' 

c o n s i d e r a t i o n s  i n  a f f e c t i n g  p o l i t i c a ~ ~ ~ t t i t u d e s  o f  b l ack  A m e r i e w ,  _ While 
d 

r: 

op in ions  o f  whi te  Americans a r e  c o n h i s t e n t l y  found t o  be d i s t i n p u i s h a b l e  by 
# 

s o c i a l  c l a s s ,  t h e  dominant v a r i a b l e  f o r  a l l  s t ra ta  of  b l a c k s  remains r a c e  

( s t e v e n s ,  1970) .  R a c i a l  d i f f e r e n c e s  have been found t o  remain cons t an t  

d e s p i t e  t h e  i n t r o d u c t i o n  o f  c o n t r o l s  f o r  s o c i a l  c l a s s  ( ~ r e g e r  & ~ i l l e ; ,  

1960) . 
P 

Both soc i a l -psycho lo@ica l  and p o l i t i c a l  dimensions o f  oppress ion  a r e  
. . 

cons ide red  i n  Abramson's (1972 )  summation of a l t e r n a t i v e  e x p l a n a t i o n s  fo r  

r a c i a l -  d i f f e r e n c e s  i n  p o l i t i c a l  a t t i t u d e s :  s o c i a l  d e p r i v a t i o n ,  i . e . " s t r a c -  - 

t u r a l  cond i t i ons  t h a t  c o n t r i b u t e  t o  l* f e e l i n g s  of  s e l f  competence,' '  v s .  
t . . 

politics; r e a l i t y ,  i . e .  reduced system respons iveness  r e s u l t i n g  from 



k 

diminished pe r sona l  r e s o u r c e s .  C i t i n g  numer,oQ~ s t u d i e s  suppor t ing  both  theo-  - 
* 

. I_ 1-9; . ~ r s p e c t i i e $ ,  I b r m s o n  conceded t h e  p o s s i b i l i t y  of an e v e n t i a l  h i p h e r *  

o r d e r  p o s i t i o n ,  acknowledping t h e  mutual c o n t r i b u t i o n s  o f  s o c i a l ,  psycholopi-  
\ ,  

c a l ,  and p o l i t i c a l  v a r i a b l e s .  

The evidence c h r o n i c l i n g  t h e  p o l i t i c a l  s o c i a l i z a t i o n  ex7.eri&nce of  b l ack  

Americans demands t h e  re-copnit ion of s u b c u l t u r a l  v a r i a t i o n s  i n  p a t t e r n s  o f  

p o l i t i c a l  l e a r n i n g .  It i s  'apparent  t h a t  e t h n i c  group membership o p e r a t e s  a s  

a  s i g n i f i c a n t  i n f l u e n c e  i n  shaping  p o l i t i c a l  o r i e n t a t i o n s .  Th i s  e f f e d t  i s  

not&{ L p e c i  f i c  ' t o  b l ack  Americans.' Othe; non-white m i n o r i t y  proups a r e  
, 

s u b j e c t e d  t o  similar s o c i a &  and p o l i t i c a l  0-stracism. 
\ . 

I n s o f a r  a s  .Puer to  Q i c a n s ,  Pexican-Americans, 
Japanese-Ameri c a n s ,  Chinese-Ame~icans , and 
American I n d i a n s ,  t o  c i t e  spme' dramat ic  examples,  
a l s o  occupy unique p o s i t i o n s  w t h i n  t h i s  s o c i e t y ,  
it i s  p r e d i c t e d  t h a t  each o f  t h  e  groups i s  a l s o  

( ~ a u r e n c e  , 1970,  pp. 191-192) 

t 
, undergoinq s e l e c t i v e  p o l i t i c a l  s o c i a l i z a t i o n .  

Z 

Recent i n v e s t i e a t 4 o n  o f  ~ e x i c a n - ~ r n e r i c - a n  youths  suppor t s  t h i s  b e l i e f .  

I n  comparing Chicano and Anglo m a d e  3,?  5 ,  7 ,  and 9 C a l i f o r n i a  p u b l i c  s choo l  

. c h i l d r e n ,  Garc ia  (1973) found bo th  r a c i a l  proups o f  younger c h i l d r e n  s h a r i n p  

p o s i t i v e  o r i e n t a t i o n s  towards povernment. With age and hypothes ized  accurnu- 

l a t e d  n e g a t i v e  e x p e r i e n c e ,  however, t h e  Chicano c h i l d r e n  'evidenced i n c r e a s -  

i n g l y  n e g a t i v e  pol i t i . .cal  d i s p o s i t i o n .  H igh l igh t ing  t h e  dramat ic  d e t e r i o r a t i o n  

o f  system a l l e g i a n c e  was t h e  comparison t o  t h e  most p o s i t i v e  grade  3 group,  
- 

lower c l a s s  ~hicano; ,  y i t h  t h e i r  grade 'g  c o u n t e r p a r t s ,  found t o  be  a s t  sup- 4 * 
P p o r t i v e .  While o v e r a l l ,  bo th  Chicano and Pnplo  s t u d e n t s  were e q u a l l y  t r u s t -  

ing  and accep t ing  of democrat ic  v a l u e s ,  t h e  o v e r e l l  response  p a t t e r n  of t h e  

Chicano ch i ld ren -was  thought  t o  e x J r e s s  a more p a s s i v e  p o l i t i c a l  s t a n c e :  a 
/' 

2 
reduced s e n s e  of  p o l i t i c a l  e f f i c a c y  and c i v i c  o b l i g a t i o n  wi th  a s i g n i f i c a n t l y  

l e s s e n e d  i n c l i n a t i o n  t o  view v o t i n g  as impor t an t ,  t o  p a r t i c i p a t e  a c t i v e l y ,  o r  
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1 

- f o  ~ e r c e i v e  t h e  U.S. as a democra t ic  r e a l i t y .  . a. i . - 
i .  

. r~e l evance  o f  t h e  Canadian Ind ian  expe r i ence  

To d a t e ,  no e q u i v a l e n t  s t u d i e s  e x i s t  f o r  n a t i v e  North American I n d i a n s .  

Th i s  omission i s  cans ide red  s e r i o u s  i n  view o f  r e l a t e d ,  r e s e a r c h  f i n d i n g s .  

Nat ive people  ho ld  t h e  dubious b u t  w e l l  documented d i s t i n c t i o n  of  be ing  t h e  

most economical ly d isadvantaged  minor i ty  p m p  i n  North America. Represen- =: 
P 

t i n p  2,% ,of t h e  Canadian popu la t ion ,  approximately 224,000 re .g is te red  1n&ans 

a r e  a s c r i b e d  membership i n  561 f e d e r a l l y  recognized  bands ;  35% of  t h e s e  per -  
4 

sons r e s i d e  on t h e  2 ,241  Canadian r e s e r v e s .  A d d i t i o n a l l y ,  t h e  Indian  o f f -  
d .  4)---c 

r e s e r v e  popu la t ion  i s  aupmented by 200,000 non- reg i s t e r ed  persons  o f  Ind ian  
4 

d e s c e n t ,  i . e .  non-s ta tus  I n d i a n s .  I f  measured i n  'numberas, t h e  "Indian prob- 
\ --- _ _  
lem" i s  growing. ~ e ~ I ~ ~ ~ a n ~ ~ l a t i e ~ i - s - - i p ~ ~ e a ~ - i n f :  a t  'a-rate  of- 4%, 15 

above t h e  pene ra l  p o p u l a t i o n ,  p o t e n t i a l l y  d o u b l i n g  Ind ians  i n  number w i t h i n  - ' \ .  
25 y e a r s  ( ~ a w t h o r n  , 1967 ; ~ k z u r e  , 1973) . 

~ h ? u ~ h t  t o  i nc lude  w i t h i n i t s  boundar ies  40% o f  a l l  n a t i v e  people o f  
b 

canadaprev ious  t o  European s e t t l e m e n t  ( b e f o r e  18@0), B r i t i s h  Columbia con- 

t i ~ i u e s  t h e f l e c t  i n  popu la t ion  s t a t i s t i c s  a  c o n c e n t r a t i o n  o f  Ind ian  people .  

To-da te ,  t h e  51,805 r e g i s t e r e d  B . C .  I nd ians  r e p r e s e n t  2.5% o f  t h e  p r o v i n c i a l  
c 

popu la t i9n .  I n  a d d i t i o n  t o  t h e  e s t i m a t e d  50,000-60,000 non-s ta tus  Ind ians  

a l r e a d y  l i v i n g  i n  B .C .  communities,  a s tead- i ly  increas ing;  number of  r e g i s -  

t e r e d  Ind ians  (from 15% i n  t h e  mid 6 0 %  SO .35% i n  t h e  h i d  7 6 ' s )  r e s i d e  o f f -  

r e s e r v e .  

The c u r r e n t  popu la t ion  r e p r e s e n t s  a  slow recovery  from an h i s t o r i c a l  

d e c l i n e .  Diminished by t h e  " b e n e f i t s "  of  European c i v i l i z a t i o n  ( smallpox,  

meas l e s ,  i n f l u e n z a ,  t u b e r c u l o s i s ,  v e n e r a l  d i s e a s e ,  and a l c o h o l  r e l a t e d  

d e a t h s ) ,  t h e  B .C .  I nd ian  popu la t ion  decreased  from approximatley 80,000 i n  

1800 t o  a  recorded  low of 22,604 i n  1929. The growing popu la t ion  of B . C .  



Indians continues a t r e n d  begun i n  1939. Cur ren t ly ,  -- t h e  b i r t h  r a t e  f o r  

Indian people i s  2'5 times B.C.  ' s  non$ndian populat ion ; 8.0 childben a r e  born 

t o  t h e  average Indian  woman compared t o  3.9 a s  a provificial 'norm ( ~ u f f ,  1965; 

Wee, 1975) .  

Despite  inc reas ing  numbers, t h e  n a t i v e  I n d i a n ' s  economic resources  r e -  

main depressed.  In  a c t u a l i t y ,  a growing and consequently you th fu l  and unem- 

ployable populat ion c o n t r i b u t e s  t o  p o v e ~ t y .  While o v e r a l l  l e s s  than 50% of 

~ a n a d i a n g  a r e  under 25, wi th in  t h e  Indian  popula t ion  57% a r e  under 21  

( ~ a w t h o r n ,  1967) .  More recen t  B .C .  demoeraphy p a r a l l e l s  n a t i o n a l  t r e n d s ;  

42% of B.C. Indians  a r e  under 15 conpared t o  28% i n  t h e  genera l  popula t ion .  
Q 

For every 100 working age B.C. Indian  eerkons between 15  and 64 t h e r e  a r e  78 
--', 

ch i ld ren  and 7 aged persons compared t o  h5 c h i l d r e n  and 15 aged f o r  non- 

i 

Indians  (wee, 1975 ) . 
Rela t ive  t o  p r o v i n c i a l  norms t h e  average B.C. Indian  family  i s  both  

l a r g e r  ( 5 . 1  vs .  2.7 family members) an$ l e s s  endbwed '($5,750 vs . $12-,200 

annual income) :than i t s  non-Indian coun te rpa r t .  By f e d e r a l l y  e s t a b l i s h e d  

s tandards  t h e  average B.C. Indian  i s  i n  f a c t  impoverished. I n  1970, 32% of 

r e se rve  Indian f a m i l i e s  had annual incomes less than  $3,000, while only 1. 
14% had incomes exceeding $10,000. Welfare dependency is  i n  f a c t  inc reas ing ;  

from '1967 t o  1975 we l fa re  r ecep ien t s  rose  from 28% t o  35% of t h e  B.C. r e se rve  
'*T ,. -- 

popula t ion  (wee, 1975) .  For both on- and off - reserve  Indians  pub l i c  a s s i s - -  

t ance  i s  approximately 8 t imes  t h e  p ~ o v i n c i a l  average ( s t anbury ,  1976).  

The Indian people ' s  c u l t u r e  of  poverty i s  evidenced both  i n - t h e i r  re- 

duced l i k e l i h o o d  t o  sha re  i n  t h e  symbols o f  Canadian a f f l u e n c e  such a s  medi- 

c a l  and l i f e  insurance ,  c r e d i t  c a r d s ,  bank accounts ,  te lephone r e n t a l ,  

possess ion of d r i v e r ' s  l i c e n c e ,  c a r  and t e l e v i s i o n  ownership ( s t anbury ,  1974) 

and t h e i r  inc reased  d i s p o s i t i o n  t o  suffer 'medical problems. A n a t i v e  Indian  



person i s  twice  as l i k e l y  t o  r e q u i r e  h o s p i t a l i z a t i o n  than  o t h e r  Canadians, 

Addi t ional ly ,  t h e  m o r t d i t y  rate although decreas ing since 1960 ( k e y  3975) 

has long been s u b s t a n t i a l l y  h igher  f o r  a l l  groups of Indians-  3 , t imes  t h e  
, 

n a t i o n a l  average f o r  preschool  c h i l d r e n ,  3 t imes t h e  average f o r  school age 

' c h i l d r e n ,  21/, t imes t h e  average f o r  tee$Zgers, and 3% t imes f o r  a d u l t s  
c? 

\ 

( ~ a z u r e ,  1373).  The s o c i a l  r i s k  of poverty i s  f u r t h e r  inclicated i n  t h e  over . - . 
represen ta t ion  of  persons of n a t i v e  ances t ry  i n  t h e  Canadian p e n i t e n t i a r y  

s y s t e m ,  5 t imes more p e r  ~ a p i t a  than  non-Indians ( ~ a w t h o r n  , 1967).  

Considerat ion of  Indian people ' s  uhique p o l i t i c a l  p o s i t i o n  i s  c r i t i c a l  

t o  qn understanding of t h e i r  economic p l i g h t .  

The essence o f  t h e  I n d i a n ' s  problem i s  t h a t  they  
lack. t h e  power t o  a c t  i n  t h e i r  own b e h a l f .  T+ir 
powerlessness de r ivesJ  i n  p a r t  from lack  of  numbers 

" 
and i n  p a r t  from t h e i r  unique l e g a l  s t a t u s . .  . . 
While Indians a r e  c i t i z e n s ,  they  a r e  a l s o  d e a l t  
w i t h ,  i n s o f a r  a s  t r i b a l  lands  and t r i b a l  r i g h h  a r e  
concerned, as  members of a conquered na t ion  ,' whose 
r i g h t s  can be expanded, con t rac ted ,  o r  otherwise 
modified as t h e  conquerar s e e s  f i t .  ( ~ o w a r d ,  1970, 
PP. 14-15) 

4 

Although t h i s  s tatement was made i n  re fe rence  t o  t h e  U . S .  s i t u a t i o n ,  t h e  

Canadian context  i s  markedly s i m i l a r .  Native Indians  remain l e g a l l y  d i s t i n c t  

from o t h e r  Canadian c i t i z e n s  i n  s e v e r a l  s i g n i f i c a n t  areas-  t h e i r  j u r i s d i c t i o n  

under s p e c i a l  l e g i s l a t i o n ,  t h e  Indian Act; t h e  r e s u l t i i g  t r a n s a c t i o n  of t h e i r  
. . 

o f f i c i a l  .business by t h e  government's Indian A f f a i r s  Branch; the ,possess ion  \ 
(bu t  not  c o n t r o l )  of  r e se rve  lands  ; and t h e  f e d e r a l  r a t h e r  r a t h e r  than pro- 

* 
v i n c i a l  provis ion of s o c i a l  s e r v i c e s  ( ~ u f f ,  1965) .  

The h i s t o r i c a l  antecedents  of  t h i s  condi t ion  a r e  exceedingly complex. 
-- 

Before European s e t t l e m e n t ,  an absence of formal p o l i t i c a l  i n s t i t u t i o n s  \ 
charac te r i zed  n a t i v e  North American c u l t u r e .  Ins tead ,  s o c i a l  c o n t r o l  and - dec i s ion  making were accomplished through ari e l a b o r a t e  system of conventions 

', 
e s t a b l i s h e d  by k insh ip  and rank. E f f e c t i v e  management of  n a t i v e  people, 

\ 
'4, 

"8 
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& - 
however, r equ i red  the-European's~imposition of an organized s t r u c t u r e ,  i . e .  

P 
*a 

t h e  a r t i f a d t u a l  c r e a t i o n  of  bands and agencies.  I n  addi t iogLto  
s && .3 5, 

unfami l i a r  confinement w i t h i n  predetermined boundar ies ,  r i g i d  r u l e s  were 
> - 

e s t a b l i s h e d  t o  r e s t r i c t  band membershigand rese rve  usage. Although l ack ing  . 

any r e a l  power, band c o u n c i l s ,  modelled a f t e r  European v i l l a p e  governments, 
1 i 

1 
vere  o ~ a n i z e d  t o  t each  p r i n c i p l e s  o f  democratic governance. The foundcng _%.= 

, 
, -2- _/I 

condi t ions  of r e s t r i c t e d  mobi l i ty  and u n a d a p t a b i l i t y  have continued t o  

c h a r a c t e r i z e  t h e  r e se rve  system (Duff ,  1965; Havthorn, 1967) 

Treaty  convent ions  i n i t i a l l y  e s t a b l i s h e d  t h e  government! s p , a t e r n a l i s t  i c  . . 

or ien ta tkon  toward n a t i v e  people.  S i m i l a r  t o  c o l o n i a l  r e l a t i o n s h i p s ,  Indian  

t r i b e s  rece ived use o f  r e s e r v e  land and "add i t iona l  b e n e f i t s "  i n  r e t u r n  f o r  

t h e i r  su r render  of  a b o r i g i n a l  i n t e r e s t s .  Pe rpe tua t ing  dependency, r e se rves  
a 

have funct ioned p r i n c i p a l l y  through government subsidy wi tb  l i t t l e  regard  

given economic development (Duff , -1965 ; Hawthorn, 1967) . 
The-gndian peop le ' s  even tua l  incorpora t ion  i n t o  Canadian s o c i e t y  w a s  

- -7 r * 

espoused 9s government p o l i c y  a s  e a r l y  as 1847. 
? 

While Indian  s t a t u s  f n i t i a l -  

. 
>J excluded n a t i v e  persons from rights and s e r v i c e s  accorded o t h e r - c i t i z e n s ,  

through "enfranchisement ," t h e  re l inqu i sh in lT  o f  s t a t q s  and t r e a t y  r i g h t s ,  ' 

Indians  could become l e g a l l y  "white" and e l i g i b l e  t o  vote  as Canadians. Few 

n a t i v e  persons considered t h i s  an advantage. The f r a n c h i s e  p r o h i b i t i o n  per- - - 

h a ~ s  b e s t  i l l u s t r a t e s  n a t i v e  peop le ' s  i n s t i t u t i o n a l i z e d  i n f e r i o r  s t a t u s  and 

consequent exclus ion from t h e  ~ a n a d i ' a n  community. 

InZians were prohiBited from vo t ing  i n  f e d e r a l  e l e c t i o n s  by previous l e g i s l a -  

t i o n  r e q q i r i n g  e i t h e r  abd ica t ion  of  t r e a t y  p r i v i l e g e s , o r  e s p e c i a l  government 

A g radua l  s h i f t  

- s t a t u s  a s  confe r r ing  

i n  government 

supplementary 

r 
C 

po l i cy  Fn r ecen t  yea r s  proposes Indian  - . 

pr iv i l eges .wi thou t  any concomitant l o s s  o f  
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3 1 

r i g h t s  and r e s p o n s i b i l i t i e s  o r d i n a r i l y  accrued  through Canadian c i t i z e n s h i p .  1 
The government "s l ong  term i d t e g r a t i o n  o b j e c t i v e  f o r e s e e s  thel5imuJtaneous \ 

. 1 + /  '\ 
~ e e e t u a t i o n  of n a t i v e  c u l t u r e  and t h e  f u l l  p a r t i c i p a t i o n  o f  Tndian people  i n  i 

- -  \ 
Canadian s o c i e t y  t h r o u ~ h  t h e  i n c r e a s i n g  development of r e s e r v e  r e sou rces  and 

\ 

-. 
>,/. 

e v e n t u a l  Indian  c d n t r o l  o f  b d  management ( ~ a w t h o r n  , 1967) . The' White Paper  

( ~ h r e t i e n  , * 1972) , ,advocat ing t h e  g r a d u a l  removal o f  s p e c i a l  c o n s i d e r a t i o n s  

a f f o r d e d  n a t i v e  p e r s o n s ,  r e f l e c t s  t h e  con t inu ing  con t rove r sy  concerning t h e  

op t ima l  s t r a t e g y  f o r  t h e  i n c o & o r a t i o n  oY Ind ian  people i n t o  Canadian s o c i  

i. ' 
/ . 

e t y .  , / 

A Tk6 implementat ion of  Yne government 's espoused Ind ian  p o l i c y  

evi.denced through an e v o l u t i o n a r y  p e r s p e c t i v e  of  i t s  o r i e n t a t i o n  t o  a r d  
/ .  

Ind ian  e d u c a t i o n ,  t r a d i t i o n a l l y  t h e ' p r i n c i p a l  v e h i c l e  f o r  t r a n y d f t t i n g  t o  

n a t i v e  t h e i r  p o s i t i o n  i n  Canadian s o c i e t y .  Assuming r e s p o n s i b i l i t y  
d 

f o r  t h e  educa t ion  o f  r e g i s t e r e d  Ind ians  under terms o f  t h e  B r i t i s h  North = 

America o f  1867,  t h e  f e d e r a l  government i n i t i a l l y  funded and consequent ly 
, 

f o s t e r e d  denomina t ihxd  r e s i d e n t i a l  s choo l s  which se rved  t o  s e g r e p a t e  and 
. ~ 

p r o t e c t  n a t i v e  c h i l d r e n  from t h e  "co r rup t ions"  of  bo th  t h e i r  own an'd 

Europe an c u l t u r e s  . 
~ h e ' 1 9 5 0 ' s  h e r a l d e d  t h e  government 's r e a l i z a t i o n  o f  t h e  p o l i t i c a l  impl i -  

I 

c a t i o n s  o f  t hepunexpec ted  expansion o f  t h e  Ind ian  popu la t ion  and r e s u l t i n g  

e s t ab l i shmen t  o f  a s c h o o l  program des igned  t o  promote t h e  s o c i a l  i n t e g r a t i o n  

of  Ind ians  w i t h i n  mainstream Canadian c u l t u r e .  The s u c c e s s f u l l y  educated 

Ind ian  was t o  become "independent ,  s e l f  s G f f i c i e n t ,  and a b l e  t o  f u n c t i o n  - 

without  c o n f l i c t  i n  bo th  Anglo and Ind iap  ~ u l t u i f e s "  f Macfiegn, 1973) ,  i .e. t o  

m a i n t a i n  an Ind ian  e t h n i c  i d e n t i t y  wh i l e  adap t ing  h i s / h e r  behaviours  t o  

confo,rm wi th  v a l u e s  of wh i t e  s o c i e t y .  The changing gove~nment  p o l i c y  i s  



(I 

i n  t h e  i n c r e a g i n a  numbers 'of Ind ian  c h i l d r e n  a t t e n d i n g  i n t e g r a t e d  

'T 

schoo l s  th rough f e d e r a l ? c o s t  s h a r i n g  arrangements  wi th  p r o v i n c i a l  governments - /' 

// i n t e g r a t e d  s c h o o l s ;  i n -  1964 40% o f  t h e  Ind5an schoo l  popu la t ion  w a s  r ep re -  

s e n t e d ;  i n  1 9 6 ~  50% of n a t i v e  c h i l d r e n  a t t ended  j o i n t  s c h o o l s ;  and i n  1972 

60% o f  Indian  c h i l d r e n  were e n r o l l e d  i n  p r o v i n c i a l ' s c h o o l s  ( ~ a w t h o r n ,  1967.; 

MacLean, 1973) . , 

Unfor tuna te ly  f o r  t h e  m a j o r i t y  p f  Ind ian  c h i l d r e n  educa t ion  has  not  
, ' I  

proven t o  be  t h e  expec ted  "key t o  t h e  f u l l  r e a l i z a t i o n  of  s e l f  de t e rmina t ion  - - - -  

... and mutual s e l f  r e s p e c t  f o r  t h e  h e r i t a g e  and c u l t u r e  o f  Ind ian  and non- 
C 

Indian"  ( ~ o i n t  Committee of  t h e  Senate  and House of Commons on Ind ian  

A f f a i r s ,  1961,  a s  c i t e d  by Hawthorn, 1967) .  Nor h a s ,  t h e  educa t i30nal  system a 

o s t e n s i b l y  met i t s  more p r o s a i c  o b j e c t i v e  " t o  assist t h e  Ind ian  people i n  

b r i d g i n g  t h e  socio-economic gap between Ind ian  and non-Indian i n  Canada 
r m 

and t o  provide  each c h i l d  w i t h  t h e  educa t ion  and t r a i n i n g  necessgry  f o r  

/ 
economic competence"  he Adminis t ra t ion  o f  Ind ian  A f f a i r s  a s  quoted by 

Hawthorn, 1967) .  I n  f a c t ,  by any number of a v a i l a b l e  c r i t e r i a ,  t h e  educa- 
8 

t i o n  o f  t h e  Ind ian  c h i l d  i s  g e n e r a l l y  conceded t o  be an unmi t iga ted  

f a i l u r e .  A p a t t e r n  of  underenro l lment ,  underachievement,  and h igh  dropout 

 incidence^ c h a r a c t e r i z e s  t h e  Ind ian  c h i l d ' s  e d u c a t i o n a l  p r o f i l e .  
,,A' 

/ 
The 12 ,893  Ind ian  s t u d e n t s  e n r o l l e d  i n  B . C .  e lementary  and secondary 

-. 

schoo l s  i n  1970 a r e  thought  t o  r e p r e s e n t  on$yb2/3 a dl of  p o t e n t i a l  s choo l  aged 
F *: 

c h i l d r e n  between 6 arrd 16 (~aw'adsky k  ando on :%TO). - H i s t o r i c a l l y ,  

1' 

however, t h i s  represents ,  a s i g n i f i c a n t  improvement i n  s choo l  a t t endance ,  as 

i n d i c a t e d  by e a r l i e r  Canadian s t a s s t i c s  which r e p o r t  15.4% enro l lment  

," 
o f  Ind ian  c h i l d r e n  i n  1939-40, i n c r e a s i n g  t o  27.1% i n  1963-64  a azure , 1973) . 

Success ,  however, i s  n o t  guaranteed  f o r  school  a t t e n d e r s ;  o f  t h e s e  c h i l d r e n  



app,roximately 808 na t ionwide  r e p e a t  f i r s t  p rade .  By 8 t h  grade  t h e  everage. 

I n d i a n  s t u d e n t  i s  2 .5  y e a r s  behind t h e  n a t i o n a l  average ( ~ a w t h o r n  , 1967) .  

Nor does i n i t i a l  en ro l lmen t  ensure  e i e n t u a l  school  comple t ion ;  more t y p i c a l l y  
# 

P i  

t h e  Ind ian  s t u d e n t  respond6 t o  academic d e f e a t  by dropping  o u t .  Of 8 , 7 6  
'I 

Canadian Ind ian  c h i l d r e n  who e g t e r e d  grade  1 i n  1951,  ,only 341 I '  reachead _ grace 

1 2 ;  o f  t h e s e  s t u d e n t s  1 4 1  completed h igh  sch6ol  ( ~ a k . t h o r n ,  1 9 6 7 ) .  Within 

< 
C r i t i s h  Columbia, it i s  e s t i m a t e d  t h a t  l e s s  t h a n  105 of 1ndian  ~ h i l d $ e n  I 

beginr  i n g  grade one ach ieve  h igh  schoo l  praduat ion  compared t o  t h e  p rov ince ' s  

8 0 h o n - 1 n d i a n  completion r a t e  (sawadsky h Landon, 1 9 7 0 ) .  A s  would be 
B 

expec ted ,  t h e  n e t  r e s u l t  i s  an ex t remely-  low inc idence  o f  f o h n a l l y  educated 

n a t i v e  peop le .  I n  1961,  . l5 .4$ o f  B.C. r e s e r v e  Ind ians  15 and ove r  had no 

schoo l iny ;  66% of  t h i s  popu la t ion  had only  an elementary e d u c a t i o n ;  and 

o n l y  .06$, 12 B . C .  n a t i v e  p e r s o n s ,  possessed  a  u n i v e r s i t y  degree 

\  tanbu bury, 1973) .  
'a. - 

It i s  f r e q u e n t l y  hypothes ized  t h a t  t h e  f a i l u r e  o f  ' na t ive  Ind ian  educa- 
& 

/ 
t i o n  i s  p r i n c i p a l l y  a t t r i b 6 t a b l e  t o  c u l t u r a l  and s o c i a ; U f a c t o r s .  The Ind ian  

c h i l d ' s  i n i t i a l  i n d u e t i o n  t o  t h e  schoo l  c u l t u r e  i s ' c h a r a c t e r i z e d  by a  marked 

d i s c o n t i n u i t y  of e x p e c t a t i o n s  e s t a b l i s h e d  i n  t h e  home environment .  ._ 
For very  many Ind ian  c h i l d r e n  t h e r e  a r e  s i m i l a r i t i e s  

5 

of o r i e n t a t i o n  and knowledge, ones which a r e  d i f f e r e n t  
from what t h e  school  expec t s  and r e q u i r e s .  . . . t h e  
q u a l i t i e s  of  indeperfdence, s e l f  r e l i a n c e ,  and non- . 

competi;eness which he  commonly b r i q g ~  t o  s choo l . .  . 
do not  f i t  w e l l  i n  a contevpcrary  Canadian schoo l  
and t h e  c h i l d ' s  l a c k  of many i tems  of  knowledge 
posses sed -by  t h e  o r d i n a r y  whi te  c h i l d  i s  d r y  
u n f i t t i n g  i n  t h a t  c o n t e x t .  ( ~ a w t h o r n ,  1967,  pp. 6-7) 

In a d d i t i o n  t o  t h e  t a c k  of chi ldhood expe r i ences  1 -  &ducive t o  l a t e r  academic 
\ \ , 

achievement ,  t h e  Indian  c h i l d  may be f u r t h e r  handic-apped by langwage d i s a b i l -  

i t i e s  ranking  from d i f f e r e n t i a l  manipula t ion  o f  v e r b a l  symbols' ( p h i l i o n  & 

/ 
Galloway, 1972) t o  wi th  both spoken and w r i t t e n  Eng l i sh .  
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A l t h o w h  it i s  s u p e r f i c i a l l y  l audab le  t h a t  f a c i l i t i e s  , c u r r i c u l a ~ n d '  

q u a l i t y  of  i n s t r u c t i o n  f o r  Ind ian  s t u d e n t s  a r e  b a s i c a l l y  equ iva l en t  t o  t h o s e  . 
r 

p r o v i l e d  whi te  c h i l d r e n ,  such s i m i l a r i t y  i n  i t s e l f  den ie s  both  t h e  recogni -  .. 
t i o n  o f  a r r$~~respons iveness  t o  t h e  d i s t i n c t  e d u c a t i o n a l  requi rements  o f  

,- K, 

-- n a t i v e  people .  : P .  - ..l"e 

5- I n  t e a c h e r s  and i n  s c h o o l s ,  a. con t inu ing  and s e r i o u s  
pro61em i s  p r e j u d i c e  a g a i n s t  d i f f e r e n c e ,  t h e  d o c t r i n e  
of e q u a l i t y  through conformi ty .  This  accounts  f o r  

3. p e r s i s t e n c e  i n  e f f o r t s , t o  c o n t r o l  and mould t o  

\ 
s t a n d a r d s  s e t  by t h e  l a r g e r  s o c i e t y  which a r e  incom- 

\ p a t i b l e  t o  segments t h e r e o f .  ( ~ a n e  , 1972, p .  359) - , 

F i s h e r  (1972) has  proposed t h a t  t h e  school  f u n c t i o n s  a s  a r i t e  o f  pass-  

%e f o r  middie c l a s s ~ T a n a d i a n  s o c i e t y .  The s c h o o l ' s  emphasis on r u l e s ,  

p r o p e r t y  r i g h t s ,  s c h e d u l e s ,  d e f e r r e d  g r a t i f i c a t i o n  , and t h e  promise of  f u t u r e  

i _  ' succes s  s o c i a l i z e s  i t s  charqes  t o  assume t h e i r  a s s i ~ n e d  r o l e s  i n  urban ,  

/ 
i n d u s t r i a l i z e d  Canada. While f o r  t h e  whi te  c h i l d  t h i s  r e p r e s e n t s  on ly  a 

/ formal  i nduc t ion  t o  a pre-estab1;shed b e l i e f  s t ruc tu re , ,  f q  t h e  Indian  c h i l d  

it o f t e n  c o n s t i t u t e s  a major  c o n f l i c t  w i t h  community v a l u e s  and previous  
-q. 

l e a r n i n g .  A d d i t i o n a l l y ,  t h e  Ind ian  c h i l d  p e r c e i v e s  n a t i v e  people  r e l e g a t e d  

t o  low s t a t u s  margina l  p o s i t i o n s  w i t h i n  t h e  s o c i a l  o r d e r  proposed and- 

pe rpe tua t ed  by t h e  s c h o o l ;  academic and subsequent  o c c u p a t i o n a l  succes s  

r e q u i r e s  t h e  adopt ion  of  wh i t e  r o l e  models and t h e  d e n i a l  o f  one ' s  Indian-  
'. 

n e s s .  L ike ly  r e i n f o r c e d  by t h e  f r u s t r a t i o n s  of a cumulat ive learn in^ I 

d e f i c i t ,  t h i s  p e r s i s t e n t  a s s a u l t  on t h e  n a t i v e  c h i l d ' s  s e l f  pe rcep t ion  c r e a t e s  

\ ?' a  double b ind  dilemma, r e q u i r i n g  psycho log ica l  and u l t i m a t e l y  p h y s i c a l  

- - withdrawal .  
. - &, 

Evidence s u p p o r t i n e  and expanding t h e s e  c o n t e n t i o n s  can be  found i n  

t h e  myriad e m p i r i c a l  i n v e s t i g a t i o n s  focus ing  on t h e  n a t i v e  I n d i a n - s t u d e n t .  
. .  . 
h 

Relevant  a r e a s  of  s tudy  i n c l u d e .  c o g n i t i v e  c a p a c i t i e s ,  v a l u e s ,  a t t i t u d e s ,  and 

p e r s o n a l i t y  c h a r a c t e r i s t i c s  d i s t i n g u i s h i n g  North American I n d i a n s .  



H i s t o r i c a l l y ,  ,major r e s e a r c h  c o n s i d e r a t i o n  has been piven t o  a s s e s s i n g  t h e  

i n n a t e  i n t e l l e c t u a l  c a p a c i t i e s  o f  n a t i v e  peop le .  P rev ious  t o  1935, i t  was 

g e n e r a l l y ' c o q ~ l ~ d e d  from r e g u l t s  of pape r /penc i l  IQ t e s t s  t h a t  1ndian  c h i l d -  

r e q  were i n h e r e n t l y  l e s s  i n t e l l i g e n t  t han  t h e i r  wh i t e  c o u n t e r p a r t s .  However, 

ii - ,  
l a t e r  i n v e s t i g a t i o n  employing "cu l tu re - f  r e e "  measures wi th  g r e a t l y  reduced 

v e r b a l  emGhasis, e  . g . Progres s ive  Matr ices  and t h e  Goodenough Draw-A-Van ~ e ; t  , 

i n d i c a t e d  an e q u i v l e n t  range  o f  i n t e l l e c t u a l  a b i l i t i e s  amone both  groups of  

c h i l d r e n  (Havighurs t  , 1957) . Thi s  p a t t e r n  has  been s u b s t a n t i a t e d  t o  t h e  

p r e s e n t  wi th  r e c e n t  r e p r e s e n t a t i v e  s t u d i e s  i n c l u d i n g  t h e  Canadian Mackenzie 

Distr..ict Norming P r o j e c t  ( ~ a c ~ r t h u r ,  1968) and t h e  17.S. O f f i c e  of Fducat icn 

:Jat ional  Study of  American Ind ian  Educat ion ( ~ u c h s  & Havi phur s t  , 1972) . 
such f i n d i n g s  have suppor ted  t h e  c u l t u r a l  f a c t o r s  t h e o r y  i n  explain in^ 

t h e  nat-ive c  I d ' s  academic d e f i c i t s .  S i m i l a r l y ,   olem man's E q u a l i t y  of Y- 
Educa t iona l  bppor tun i ty  s tudy  ( 1966) h i g h l i g h t e d  t h e  home envi ronment ' s  

importance i n  de te rmining  f u t u r e  academic s u c c e s s ;  "one i m p l i c a t i o n  s t a n d s  

out  abo ie  a l l - - t h a t  s choo l s  b r i n g  l i t t l e  i n f l u e n c e  t o  b e a r  on a  c h i l d ' s  

achievement t h a t  i s  h ? n t  o f  h i s  background and g e n e r a l  s o c i a l  

,context"  (-p. 3 2 5 ) .  Poor ,  i l l i t e r a t e ,  and c i l t u r a l l y  d i s t i n c t .  t h e  Indian  
t 

fami ly  i s  n o t  prepared t o  provide  expe r i ences  which 

have p h v e n  conducive t o  t h e  growth of t h o s e  c o g n i t i v e  c a p a c i t i e s  valued by 

, t h e  s choo l .  

Tne non-Indian c h i l d  who has  b locks  t o  p l a y  wi th  
I-earas t o  d i sc ramina te  s p a c i a l l y  , and t o  d i s t i n -  
e u i s h  c o l o u r s  and s i z e  .... T a c t i l e  d i s c r i m i n a t i o n  i s  
a l so ,  L&rned through f a m i l i a r i t y  w i t h  a number 
w f  toys,  ~ n d  d i r e c t  teach in^ of  t h e  p a r e n t s , .  . . 
S&h s k i l l s  h e l ~  immeasurably when t h e  c h i l d  
l e a r n s  t o  r ead  and w r i t e .  And such s k i l l s  a r e  
assumed by t h e  schoo l s  as be ing  possessed  by a l l  
c k i l d s e n  on e n t r y .  (Hawthorn , 1967,  p. 114) 

The i : ~ t e l l e c t u a l  demands of  i n i t i a l  school  a t t endance  a r e  f r e q u e n t l y  



compounded by inadequate  food ,  c l o t h i n g ,  s u p p l i e s ,  a 4 Cess t o  r e sou rce  mater- 

i a l s ,  and s tudy  s p a c e ,  f u r t h e r  c o n t r i b u t i n e  t o  t h e  observed p a t t e r n  o f ' p r o -  

g r e s s i v e  d e t e r i o r a t i o n  o f  academic achievement.  A d d i t i o n a l l y ,  it i s  f r equen t -  

l y  a s s e r t e d  t h a t  t h e  c u l t u r a l  con tex t  o f  t h e  Indian  c  d ' s  home environment ---I 
. . 

t r a d i t i o n a l l y  promotes an informa> o r i e n t a t i o n  t o u a r d s k d u c a t i o n ,  t h u s  

f a i l i n g  t o  "provide psycho log ica l  suppor t  f o r  academic accomplishment. 

Zentner  (19621, however, found grade  9-12 Ind ian  s t u d e n t s  i n  A lbe r t a  
, 

and Oregon expres s ing  p o s i t i v e  d i s p o s i t i o n s  toward h i ~ h  schoo l  g radua t ion .  
..+ i 

A s  expec ted ,  samples of U.S. &d Canadian wh i t e  s t u d e n t s  and t h e i r  p a r e n t s  

comparat ively expressed  somewhat g r e a t e r  s c h o l a s t i c  (concern ,  more f r e q u e n t l y  

r e p o r t i n g  themselves "very d i s a p p o i n t e d v  and "very upse t  , I '  when hypo the t i -  
il 

c a l l y  confronted  by t h e  p rospec t  of f a i l u r e  t o  g radua te .  Fuchs and H a v i p  ' 

Haviehurs t  (1972) c h a r a c t e r i z e d  Indilan s t u d e n t s  ' a t t i t u d e s  toward school  , 

5s an i n s t i t u t i o n  t o  be  "mildly favourable"  b u t  accompanied by academic 

apa thy .  T h i s  seeming c o n t r a d i c t i o n  t h e y  exp la ined  a s m f l e c t i n g  t h e  

s c h o o l ' s  s o c i a l  b e n e f i t s  b u t  e d u c a t i o n a l  i r r e l e v a n c e  a s  pe rce ived  by n a t i v e  

s t u d e n t s .  The g r e a t e r  t h e  c o n c e n t r a t i o n  o f  Indian  p u p i l s  w i t h i n  a  s c h o o l ,  

t h e  more p o s i t i v e  were t h e i r  exp res sed  a t t i t u d e s .  The l e a s t  c r i t i c a l  views 

were expressed  by p a r e n t s  and s t u d e n t s  a t t e n d i n g  i s o l a t e d  non- in tegra ted  

schools  ; athe g r e a t e s y  c r j t i c i s m  was cor respondingly  d i r e c t e d  a t  predominant ly 

wh i t e  s choo l s  i n  urban s e t t i n g s .  I r o n i c a l l y ,  wh i l e  i n c r e a s e d  core  c u l t u r e  

con tac t  was once thought  t o  f a c i l i t a t e  s choo l  performance ( ~ a v i ~ h u r s t ,  1 9 5 7 ) ,  

Dankworth ( 1970 ) more r e c e n t l y  found Ind ian  s t u d e n t  's academic r e t a r d a t i o n  

d i r e c t l y  r e l a t e d  t o  t h e  e x t e n t  o f  %exposure t o  t h e  dominant c u l t u r e .  
1 

Close ly  r e l a t e d  t o  i n t e r e s t  i n  s choo l  achievement i s  t h e  r e l a t i o n s h i p  

of educa t ion  t o  n a t i v e  s t u d e n t s '  f u t u r e  employment e x p e c t a t i o n s .  I n  i n t e r -  

viewing Ind ian  y o u t h ,  Hawthorn (1967)  found a  l a r g e  d i sc repancy ,  p r o g r e s s i v e l y  -~: 



i n c r e a s i n g  wi th  a g e ,  between i d e a l  and expected v o c a t i o n a l  aspirat ion 's ,  

e .  p. d o c t o r  v s .  l o g g e r .  The - s t u d e n t s  ' ' occupa t iona l  r e a l i t i e s  r $ f l e c t e d  an 

acceptance of " t y p i c a l l y  Ind ian"  a r e a s  o f  exploynent  . 
T h e i r  s t a t e d  v e r b a l  a s p i r a t i o n s  r e f l e c t  i n t e r n a l i z e d  
middle-c lass  g o a l s  bu t  immediate and more r e a l i s t i c  
choices  a r e  made on t h e  b a s i s  o f  pe r sona l  expe r i ence  
and pe rce ived  oppor thn i ty  . The a r r ay  o f  occupa t iona l  
r o l e s  w i t h i n  t h e  Ind ian  comrnuhity i s  l i m i t e d  and t h e  
pe rcep t ion  o f  p o s s i b i l i t i e s  f o r  succes s  i n  t h e  White 
community i s "  low: T h e r e f o r e ,  occupa t iona l  cho ices  
remain r e s t r i c t e d  t o  non-sk i l led  and semi - sk i l l ed  
c a t e g o r i e s  o f  work. (Hawthorn,  1967,  p .  1 4 3 ) .  

Abu-Laban (1966) propcsed -tha,t Ind ian  s t u d e n t s '  enro l lment  i n  i n t e q r a -  

t ed  schoo l s  promotes t h e i r  aqopt ion  of  m a j o r i t y  v a l u e s .  Within a d e s e p e -  * 
, . 

gated Cmadian h igh  schd61,  h e  found both Indian  and whi t e  $ a l e  c h i l d r e n  o f  

manual workers l i k e l y  t o  s e l e c t  s i m i l a r l y  c a t e g o r i z e d  occupa t ions ;  bo th  

Indian  and wh i t e  female c h i l d r e n  of  manual workers c l u s t e r e d  w i t h  c h i l a e n  

o f  non-manual workers i n  s e l e c t i n g  non-physical  f u t u r e  occupa t ions .  Aca mic 
@ 

. / d i f f i c u l t y  func t ioned  a s  an i n t e r v e n i n g  v a r i a b l e  d i f f e r e n t i a l l y  dep>ssinp 

t h e  a s p i r a t i o n s  of  males more than  f ema les ,  c h i l d r e n  of  manual workers more 

t h a n  non-manual , and I n d i a n s  more than  wh i t e s .  Although r e s t r i c t e d .  by a 

r e l a t i v e l y  un re f ined  c l a s s i f i c a t i o n  system (nanua l  v s  . non-manual) and a  

l i m i t e d  Indian  sample (1 non-manual f a t h e r ) ,  Abu-Laban's f i n d i n g s  l e n d  some 

suppor t  t o  Bean's (1?66)  con ten t ion  t h a t  Ind ian  s t u d e n t s  ' occupa t iona l  g o a l s  

a r e  not  unique bu t  i n  f a c t  t y p i c a l  o f  low socio-economic groups i n  g e n e r a l .  

That t h e  Indian  s i t u a t i o n , i s  no t  s t r i c t l y  analogous t o  t h a t  of o t h e r  \ 
depressed  Canadians however, i s  i n d i c a t e d  by F i s h e r ' s  (1972 )  evidence  t h a t  

f o r  n a t i v e  people t h e  e d u c a t i o n a l  achievement/occupational a t t a inmen t  r e l a -  
, < 

t i o n s h i p ,  a Canadian t r u i s m ,  i s  normat ive ly  not  a p p l i c a b l e .  

The Ind ian  s t u d e n t  I s  reduced e d u c a t i o n a l  a s p i r a t i o n s  and subsequent  

depressed  o c c u p a t i o n a l  a t t a inmen t  has  been l i n k e d  t o  t h e  psycho log ica l  



11 / c o n s t r u c t  need achievement" as an explar&tory concept .  As expec ted ,  

C - 
Cameron and Sto'iyr~ (1965) found B r i t i s h  'Columbia Ind ian  and working c l a s s  

9 .  r - ,  
white  c h i l d r e n  ev iden  i n g  l e s s  achievement mot iva t ion  than  middle c l a s s  

3 f a 

whi te  c h i l d r e n .  S i m i l a r l y ,  Kerckhoff (1959) found fewer i n s t a n c e s  b f  need 

acheivement i n  s t o r i e s  o f  g rade  5-8 Chippewa I n d i a n s - i n  Wisconsin compared 
* - 

. t o  wh i t e  p u p i l s .  Within t h i s  Ind ian  sample,  t h e  g r e a t e s t  i nc idence  o f  need 

achievement was eqpressed  by c h i l d r e n  c h s r a c t e r i z e d  by t h e i r  predominant - 

whi te  i d e n t i f i c a t i o n ,  a medium amount was expressed  &#<Indian o r i e n t a t e d  - . 
L 

c h i l d r e n ,  and t h e  l e a s t  achievement motive w a s  exp res sed  by c h i l d r e n  de f ined  
L 

"I 
i - 

- - 

-as having  mixed o r  ambivalent  i d e n t i t i e s .  Ke ckhoff  oo&cluded t h a t  s o c i a l '  ' \ 
d i s o r g a n i z a t i o n  reduces  t h e  ' l i k e l i h o o d  o f  e a r l y  indepe&dance t r a i n i n g  and 

consequent ly  t h e  development o f  need t o  ach ieve .  a 

Having p r e d i c t e d  t h a t  Navajo h igh  school  and j u n i o r  c o l l e g e  s t u d e n t s  

would be  l e s s  achievement o r i e n t e d  t h h  ne ighbour ina  wh i t e  c o l l e g e  s t i d l e n t s ,  
I 

Reboussin and Go lds t e in  (1972) i n i t i a l l y  exp la ined  t h e i r  c o n t r a r y  r e s u l t s  
( 5 

/ by t h e  s e l e c t i v i t y  of t h e  lndian)ample*. Upon , fu r the r  i r i v e s t i g a t i d n ,  t h e y  

'g, r e j e c t e d  t h e i r  a n t h r o p o l o g i c a l l y  b a  d  p rev ious ly  h e l d  b e l i e f  i n  low Indian  

achievement mo t iva t ion ,  i n s t e a d  p r o f e s s i n g  t h e i r  f i n d i n g s  t o  r e f l e c t  a  
, . 

Navajo c u l t u r a l  va lue  h i s t o r i c a l l y  s t i f l e d  by l a c k  o f  opportun j t y  f o r  

exp res s ion .  The i n h e r e n t  e t h n o c e n t r i c  b i a s  o f  achievement mo t iva t ion  

L 
r e s e a r c h  demands c a u t i o n  i n  e x t r a p o l a t i n g  t h e s e  f i n d i n g s .  

_, ' 

I do no t  want t o  be  an Ind ian  because when we p l a y  
games I always have t o  be k i l l e d  - Ind ian  c h i l d .  
(Rober t son ,  1972,  p .  4 1 1 )  

Both c o n t r i b u t i n g  t o  and r e f l e c t i n g  t h e  Ind ian  c h i l d ' s  s o c i a l  r e a l i t y ,  

s e l f  image is i n e x t r i c a b l y  l i n k e d  t o  academic achievement and occupa t iona l  
% /" 

g o a l s .  I d e n t i t y  and r e l a t e d  p e r s o n a l i t y  v a r i a b l e s  have r e c e i v e d  cons ide rab le  
* 

a t t e n t i o n  i n  p sycho log ica l  s t u d i e s  o f  n a t i v e  Ind ian  youth .  Abu-Laban (1965) 



3 .'p- 
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* 

, 'hypo$hesized t h a t  t h e  7% Ind ian  popu la t ion  of  a suburban Edmonton, A l b e r t a ,  

high&school would bo th  ma in t a in  t h e i r  e t h n i c  i d e n t i t y  and in-group i n t e r -  
>- 

p e r s o n a l  o r i e n t a t i o n .  Within t h e i r  10 s t a t emen t  r e s p o n s e s , t o  t h e  q u e s t i o n  

"Who Am I?" ,  60F o f  Indian  st;dents r e f e r r e d  t o  s o c i a l  group membership 

compared t o  7% of non-Indians.  I n t e r e s t i n g l y ,  25% o f  Ind ian  s t u d e n t s  i n -  

c luded mention of  a s p i r a t i o n a l  upward m o b i l i t y  ( e  .g .. c o l l e g e )  , whi le  only  one 

. of t h e  non-Indian respondents  r e p l i e d  s i m i l a r l y .  When asked t o  i d e n t i f y  

an a3mired pe r son ,  Ind ian  s t u d e n t s  tended t o  choose f r i e n d s  and p r o f e s s i o n a l  
. , 

persons  ( e . g .  t e a c h e r s  and c l e r q ) ;  non-Indian s t u d e n t s  were more d isposed  

t o  s e l e c t  fami ly  members o r  m i l i t a r y  and p o l i t i c 8 1  f i p u r e s .  In  a measure 

/ 
of  s e l e c t i v e  - a s s o c i a t i o n ,  bo th  l i k e d  and d i s l i k e d  cho ices  of  whi te  s t u d e n t s  

.were ingroup d i r e c t e d ;  Ind ian  s t u d e n t s ,  however, s e l e c t e d  ingroup members 

a s  l i k e d  pe r sons ,  outgroup members a s  d i s l i k e d .  

Fuchs and Havighurst  (1972) found Ind ian  a d o l e s c e n t s  g e n e r a l l y -  

p e r c e i v i n g  themselves t o  be competent persons .  When matched by 

omic s t a t u s ,  Ind ian  boys were e q u i v a l e n t  t o  Anglo-American b 6 p  

esteem s c o r e s  ; s e l f  .evaluat ions of  Anglo g i r l s ,  however, were s t a t i s t i c a l l y  

h i g h e r  t han  r a t i n g s  of I n d i a n  g i r l s .  Within t h e  Ind ian  sample,  s t u d e n t s  
-- 

a t t e n d i n g  predominant ly wh i t e  s choo l s  r e p o r t e d  lower s e l f  esteem than  
, > 

\ 
s t u d e n t s  e n r o l l e d  i n  Ind ian  schoo l s .  A r e l a t e d  p a t t e r n  of  c o r r e l a t i o n s  was 

found between s e l f  esteem and a t t i t u d e s  toward wh i t e  q d  Ind ian  c u l t u r e s :  
. . 

. f o r  i s o l a t e d  Ind ian  s t u d e n t s  a  p o s i t i v e  r e l a t i o n s h i p  w a s  c o n s i s t e n t l y  found 

J 

between s e l f  esteem and a t t i t u d e s  toward 30 th  k h i t e  and Ind ian  c u l t u r e s ;  

f o r , u r b a n  I n d i a n s ,  t h e  Y e l a t i o n s h i p  w a s  ma in t a i e& f o r  Ind ian  c u l t u r e  b u t  

"-.. no t  f o r  w h i t e ,  p a r a d o x i c a l l y  i n d i c a t i n p  g r e a t e r  wh i t e  c u l t u r a l  isolat i -on 

wi th  i n c r e a s e d  geographic  proximi ty .  
-- 

Wintrob and S i n d e l l  (1972) proposed d u a l  s o c i a l i z a t i o n  t o  b e  



, - 4 0  

p o t e n t i a l l y  d e s t r u c t i v e  t o  i d e n t i t y  develoiment based on r e s u l t s  of  t h e i r  

b 

Adolescent Adjustment In t e rv i ew admin i s t e r ed  d a r i n g  t h e  Cree Developmental * I 

Change P r o j e c t .  Of 103  r e s i d e n t i a l  e lementary and secondary s t u d e n t s  from - 

t h e  M i s t a s s i n i  and Waswan,ipi bands ,  42% evidenced i d e n t i t y  c o n f l i c t  and 14% 
e 

i d e n t i t y  confus ion .  D i r e c t i o n  of  r e s o l u t i o n  was found r e l a t e d  t o  pe r sona l  

a- 

commitment t o  wh i t e  e d u c a t i o n a l  p u r s u i t s .  

Numerous o ther ' examples  o f  psycholo&ica l  dys.funct ioning a r e  found i n  

t h e  l i t e r a t u r e .  + Frequen t ly  c i t e d  i s  t h e  supposedly i n f l a t e d  s u i c i d e  r a t e  f o r  

persons  o f  Indian  descen t .  U . S .  f i g u r e s  i n d i c a t e  t h a t  a l t h o u ~ h  t h e  t o t a l  

d i f f e r e n c e  between Ind ians  and o t h e r  ~ m e r i c a n s  i n  s u i c i d e  inc idence  i s  n o t  

i n  f a c t  s i g n i f i c a n t ,  i m p o r t a n t * d i s t i n c t i o &  e x i s t  wi th  r e s p e c t  t o  age and - 

sex .  The lower Ind ian  s u i c i d e  r a t e  f o r  person's over  45 i s  ba lanced  by the. 
- 

h i g h e r  Indian  f i g u r e s  f o r  a d o l e s c e n t s  and young a d u l t s .  S i m i l a r l y ,  t h e  

s i g n i f i c a n t l y  reduced female inc idence  i n  Ind ians  i s  coun te red  by an 
0 

ext remely  i n f l a t e d  male r a t e ,  most c r i t i c a l  'between t h e  ages  15. and 44. - .  

C o r r e l a t e s  of 1ndiah  s u i c i d e  a t t empt s  have been found to  inc lude  a l coho l i sm,  

fami ly  d i f f i c u l t i e s ,  and dea th  o f .  a  f r i e n d  o r  r e l a t i v e  (F'uchs & Havighurst  , 
5 .  & 

1972) . 
d 

I n  a s tudy  o f  m$nt& h e a l t h  o f  n ~ t i - v e  lnd i+bda rd ing  schoo l  c h i l d -  

/) - 
r e n ,  Krush, ~ ' j o r k ,  S i n d e l l ,  and ~ e l l e ( 1 9 6 6 )  admin i s t e r ed  a b a t t e r y  ~f s t a n -  . 

~ 3 

4 d a r d i z e d  psychologica l .  t e s t s  t o  r e s i d e n t s  ~ f  t h e  Flarrdreau ' ~ n d i a n .  Vocat iona l  

High s c h o o l ,  a r e p r e s e n t i n g  600 s t u d e n t s  from "18 t r i b e s  and 5  
. . 1 

s t a t e s .  I n  comparison t o  a 9 t h  grade  Minnesota q o r m a t i ~ e ~ s a m p l e ,  MMPI s c o r e s  

were s i g n i f i c a n t l y  h i g h e r  ( p . ~ ' . ~ l )  f o r  bo th  male and female Ind ian  respon- 

dan t s  on 10 of tRe 13 subsca les .  The Flandreau sample was"a1so r e p o r t e d  as 
- 

\ 

evidencing  s i g n i f i c a n t  nega t ive  d i f f e r e n c e s  compaTe t o  Cough's h igh  school  P 
norms on 15  -of t h e  C a l i f o r n i a  Psycho log ica l  ~ n v e n t o $ ~ ' s  18 i t ems .  On t h e  



G u a y - P ~ t e r s o ~ i  Three Fac to r  E c a l c ,  a  measure of psychopathi r, neurotic-3 y - .., . ,.-- A 
and s u b c u l t u r a l  deiS nquency , t h e  v landreau  students sco red  s i x i l a r l y  t o  

? 

ri- 

i o s t i t u t i o n a l i ~ e d  d e l i n q u e n t s .  G d l i t i o h s i ~ ~ ,  s t u d e n t s  d i f f e r e d  frorr the?& 
, x % .& 

s t a f f  en t h e  Kluckhorn Value O r i e n t a t i o n  Sca le  i n  t h e i r  s e l e c t i o n  of 

C o l l a t e r a l ,  SubJec t ion  t o  Ya tu re ,  and F resen t  o r i e n t a t i o n s  as opposed t o  

t h e  s t a f f ' s  p re fe rence  f o r  I n d i v i e u a l i s t i c ,  Mastery ove r  IJature and Future  

p e r s p e c t i v e s .  I n  e x p l a n a t i o n ,  Erush e t  a l .  proposed a c a u s a l  c o n f i p u r a t i  on 

o f  s t u d e n t s '  f requent  p h y s i c a l  m o b i l i t y  r e s u l t i n g  i n  rcpea ted  exposure t o  

c h a n ~ i n p  e x p e c t a t i o n s  u l t ixxa te ly  promoting p e r s o n a l i t y  d i s o r ~ a n i z a t i o n  

and va lue  confusiqn . 

Other  s t u d i e s  r e p o r t , H r i o u s  degrees  of k i m i l a r i t i e s  and/or  d i f f e r e n c e s  
/ .  

t n  core  c u l t u r e  va lue  o r i e n t a t i d n s  i n  expressed  a t t i t u d e s  of n a t i v e  Ind ian  
3 

r *# 

studkb;tg. In  employ in^ a  ch i -square  . i tem & a l y s i s  t o  comnare s e l e c t e d  

a t t i t u d e s . o f  I n d i ~ n  and non-Indian grade  9-11 s t a e n t s  i n  S a u l t  S t e .  

Marie ,  O n t ~ r i o ,  Bean ( 1966 ) r e p o r t e d  s i g n i f i c a n t  d i f f e r e n c e s ,  wi th  Ind ian  
+ 

s t u d e n t s  exp res s ing  l e s s  democrat ic  a t t i t u d e s ,  achievement o r i e n t a t i o n ,  t o l -  
3 

e rance  of ambigui ty,  and i n t e r e s t  i n  post-secondary e d u c a t i o n ,  b u t  g r e a t e r  

concern f o r  t h e  f u t u r e ,  w i l l i n p n e s s  t o  s h a r e ,  and o p p o s i t i o n  t o  boss ing .  

SJhile no t  s i g n i f i c a n t ,  a tendency w a s  no ted  f o r  Ind ian  s t u d e n t s  t o  exp res s  

reduced occupa t iona l  a s p i r a t i o n s  m d  a  l e s s  p o s i t i v e  s e l f  i m a ~ e .  Although 

Eean commented on t h e  e d u c a t i o n a l  s i g n i f i c a n c e  o f  d i f f e r e n c e s  dec reas ing  

wi th  age ,  o t h e r  s t u d i e s  ( ~ u e .  1971) i n d i c a t e  t h e  adopt ion  of  co re  c u l t u r e  . 

va lues  to-  be p o t e n t i - a l l y  a t r y  out phenomenon r a t h e r  t han  any r e a l  commit- 

ment t o  wh i t e  b e l i e f  sys tems.  j 

p C .  

Using a ' q u e s t i o n n a i r e  i n i t i a l l y  designed t o  measure v a l u e s  of Mexican- 

Ameriaan youth ,  ~ r i e s a n  (1974) fohnd s i g n i f i c a n t  d i f f e r e n c e g  on 7  of t h e  
: 

i n s t r u m e n t ' s  12  s c a l e s  when comparing grade 6-9 c lack foot and Stony Indian 



s t u d e n t s  w i th  non-Indian p e e r s  i n  Calgary ,  A lbe r t a .  Ind-ians s c a r e d  lower i n  

t h e i r  expressed  s e l f  es teem,  b e l i e f  i n  t h e  rewards o f  e d u c a t i o n ,  i n t e r e s t  i n  
4 

planning  f o r  t h e  f u t u r e ,  and  f a i t h  i n  human n a t u r e ;  h i ~ h e r  Ind ian  s c o r e s  
a - 

were r e p o r t e d  f o r  independence f ro& p e e r s ,  respec't  f o r  f a m i l y  a u t h o r i t y ,  and 

f a i t h  i n  occupa t iona l  rewards.  Within t h e  Ind ian  sample,  s t u d e n t s  a t t e n d i n g  

i n t e g r a t e d  schoo l s  exp res sed  g r e a t e r  f a i t h  i n  human n a t u r e  and acquiescence  

t o  s choo l  expec ta t ions ,  b u t  reduced b e l i e f  i n  occupa t iona l  rewards and t h e  

a u t h o r i t y  of  t h e  f a m i l y .  
-- . , 

Within t h e  s i x  s u b s c a l e s  o f  Gordon's Survey of Interpersona1,Value's 

: s u p p o r t ,  conformity,  r e c o g n i t i o n ,  independence,  benevolence ,  l e a d e r s h i p )  

Goody (1972) found s c o r e s  of 1ndian s t u d e n t s  e n r o l l e d  i n  Bureau of Ind ian  

A f f a i r s  kchools  i n  Oregon, Utah,  Ar izona ,  and ~ a l i f o r n i a  d i f f e r i n g  s i g n i f i -  
- 

 cant^^ from e s t a b l i s E e d  norms i n  f i v e  c a t e g o r i e s .  Males conformed t o  non- 

Indian  norms only  i n  l e a d e r s h i p ,  females  i n  benevolence.  
2 - < .  

I n  an a r e a  of r e s e a r c h  dominate+d by f i n d i n g s  o f  d i f f e r e n c e s  between 

I n d i a n s  and non-Indians,  Z e n t n e r ' s  s tudy- (1963)  o f  A l b e r t a  Blood and Black- " 

f o o t  Ind ian  a d o l e s c e n t s  E e p o r t s  s t f i k i n g l y  anomalous r e s u l t s .  Compared t o  .., - 
,'Y 

335 non-Indian Cards ton ,  A l b e r t a ,  h igh  schoo l  s t u d e n t s ,  t h e  115 denomina- y$gi 
4 

-2" 

t i o n a l .  and p u b l i c  s choo l  Ind ian  s t u d e n t s  were more. l i k e l y  t o  endorse  co re  

c u l t u r e  " p o s i t i v e "  va lues  o f  r a t i o n a l i t y ,  c a l c u l a t i o n ,  and r e s e r v e .  The 

"negat ive7 '  v a l u e s  of  i s o l a t i o n ,  wi thdrawal ,  and r e s i g n a t i o n  were uniformly 

reje-oth populat. ions . Zentner  's conclusi.on t h a t  from an a t t i t u d i n a l  

p e r s p e c t i v e ,  t h e  Ind ian  s tu t jen t  sample evidenced an a d a ~ t i v e  s t a n c e  t o  t h e  \ 
* 

urban wh i t e  environment r e q u i r e s  c a u t i o u s  c o n s i d e r a t i o n  i n  l i g h t  o f  a s t r o n g  

p o s s i b i l i t y  o f  an acquiescence  b i a s  i n h e r e n t  i n  h i s  methodology. 

The r e c u r r i n g  documentation of  Ind ian  p e o p l e ' s  s e l f - e s t r angemen t ,  

f ami ly  d i s o r g a n i z a t i o n ,  h igh  m o b i l i t y ,  school f a i l u r e ,  value c o n f l i c t s ,  
k 



4 3 
< 

unemployment, d i sc repancy  between espoused c u l t u r a l  g o a l s  and o p p o r t q a i t i e s  --- - 
f o r  a t t a i n m e n t ,  p sycho log ica l  dys func t ion ing ,  and s o c i a l  pa thology has  l e d  t o  

f r e q u e n t  c o n s i d e r a t i o n  o f  a l i e n a t i o n  as an i n t e g r a t i n g  exp lana to ry  model. 

One o f ' t h e  o u t s t a n d i n g  themes of  Ind ian  youth  
i s  t h e  s e n s e  o f  a l i e n a t i o n  t h e y  f e e l  wixth r e g a r d  t o  
t h e i r  own c u l t u r e  and a l s o  t o  non-Indian c u l t u r e  .... 
One i s  fo rced  t o  .conclude t h a t  t h e  majorifx-  o f  
them l i v e  i n  a no-man's l a n d  from which t h e y  have 5 

no escape .  ( ~ a w t h o r n ,  1967,  p .  116) , 

d 

Attempts a t  t h i s  c o n s t r u c t ' s  e m p i r i c a l  v a l i d a t i o n  have engendered -- 

equ ivoca l  r e s u l t s .  Using K o l e s a r ' s  A l i ena t ion  Q u e s t i o q n a i r e ,  Franklyn 

(197h) found no o v e r a l l  main e f f e c t  i n  a l i e n a t i o n  from s c h o o l  when comparing 

Ind ian  Metis and non-Indian s t u d e n t s  i n  t h e  Mackenzie D i s t r i c t  o f  t h e  North- . 
west T e r r i t o r i e s .  However, indepednent- c o n s i d e r a t i o n  of  s u b s c a l e s  r e v e l a e d  - . 

a s t a t i s t i c a l l y  s i p n i f i c a n t  d i f f e r e n c e  on t h e  Normlessness v a r i a b l e ,  i nd i ca -  
1 

t i n y  Ind ian  s t u d e n t s '  g r e a t e r  approval  oP t h e  u s e  o f i i l l e g i t i m a t e  means t o  

/ 
I i /' 

achieve  s c h o o l  g o a l s .  'Franklyn concluded t h a t  ' 'although [the Ind ian  s tudent)  

may have a s s i m i l a t e d  some a s p e c t s  of i n s t i t u t i o n a l  e x p e c t a t i o n  g o a l s  , h e may 
I 

no t  have e q u a l l y  i n t e r n a l i z e d  t h e  i n s t i t u t i t i o n a l  norms governing t h e  ways 

and means f o r  a t t a inmen t ' '  ( p .  166) .  

Bryde (1970) prdposed a l i en -a t ion  a s  t h e  unif 'ying p r i n c i p l e  i n  exp la in -  
> ' 

i n g  b n P I  p e r s o n a l i t y .  p r o f i l e  d e v i a t i o n s  o f  P ine  Ridge 3ese rve  Ogala Sioux ' 

1 

high  schoo l  s t u d e n t s ,  t o  be  c h a r a c t e r i z e d  by f e e l i n g s  o f  dep res s ion ,  
C 

r e j e c t i o n ,  a l i e n a t i o n  s e l f  and o t h e r s ,  a n x e i t y  , withdrawal ,  and 

p a r a n o i a .  Within t h e  s t u d e n t  popu la t ion ,  Bryde i d e n t i f i e d  a nega t ive  r e l a -  

t i o n s h i p  between and e d u c a t i o n a l  achievement ;  t h e  g r e a t e s t  

pa thology be ing  evidenced by r e c e n t  dropduts ,  t h e  g r e a t e s t  adjustm n t  by 't 
1 2 t h  g r a d e r s .  Echoing e a r l i e r  s en t imen t s  of  ,Parsons and S h i l s  (195k) 

I 

Bryde hypothes ized  a c a u s a l  r e l a t i o n  between c o n f l i c t i n g  va lue  e x p e c t a t i o n s ,  

p e r s o n a l i t y  d e v i a t i o n s  ( r o l e  d i f f u s i &  &d a l i e n a t i o n )  , and academic 

0 



The p o t e n t i a l  i n f l u e n c e  o f  t h e  dominant group i n  s t r u c t u r i n p  a  m i n o r i t y ' s  

expe r i ence  of a l i e n a t i o n  has been demonstrated by T e f f t  6 1967) .. 

bgth t h e  Arapaho and Shoshone i t u d e n t s  e n r o l l e d  i n  t h e - i n t e p r a t e d  Wind River;  
h-. - . , 

Wyomin~, h i &  school  appeared o b j e c t i v e l y  e q u i v a l e n t  i n  expbsure t o  edbca- 
. 

t i o n a l  and occupa t iona l  b a r r i e r s ,  t h e  Arapaho youth evidenced s i g n i f i c a n t l y  

d e s p a i r  and disillusionment a s  measured by t h e  S r o l e  Anorny S c a l e .  
t 

P i e  i iarvard Value S t u * ~  q u e s t i o n n a i r e  i n d i c a t e d  t h a t  bo th  I n d i a n  groups were 
- 

s i m i l a r  t o  wh i t e  p e e r s  i n  va lue  o r i e n t a t i o n ;  however, t h e  Arapaho s t u d e n t s  * 

s h ~ w e d  le is  agreement i n  rank o r d e r i n g  t h e i r  cho ices .  The major  f a c t o r  dis- ,  

t i n p i s h i n g  t h e  Ind ian  groups appeared t o  be  t h e  w h i t e  s t u d e n t s '  . g r e a t e r  
* 

approval  to&rd t h e  Shoshone, cons ide r ing  them t o  be  "p rog res s ive  
1 

I n d i a n s .  . .nore  l i k e  u s .  " Although bo th  Ind ian  groups d e s i r e d  p o s i t i v e  w h i t e .  L 
e - r a lua t ion ,  on ly  9&0f t h e  Arapaho s i u d e n t s  f e w  approved compared t o  75% I 

of  Shoshone s t u d e n t s .  T e f f t  concluded t h a t  f o r  the' Arapaho r e j e c t i o n  by 

t h e  dominant wh i t e  groups r e s u l t e d  i n  reduced ingroup i d e n t i f i c a t i o n ,  i n -  . 
c reased  va lue  c o n f l i c t ,  a n d  conseauent ly  t h e i r  exp res s ion  o f  s o c i a l  a r i e n -  

a t i o n .  S i m i l a r l y ,  Eawthcrn (1967) found e d u c a t i o n a l  achievement ,  occupa- 

t i o n a 2 - a s p i r a t i o n s ,  and s e l f  inage  d i r e c t l y  r e l a t e d  t o  community a t t i t u d e s  

toward n a t i v e  Ind ian  r e s i d e n t s .  o 

I m p l i c i t  i n  t h e  f r e q u e n t  c i t a t i o n  of  va lue  c o n f l i c t  i s  t h e  under ly ine  

~ssa?z? t ion  t h a t  Ind ian  c h i l d r e n  are s o c i a l i z e d  t o  t r a d i t i o n a l  ways at t h e  

expense of  t h e i r  accommodation t o  the demands o f  t h e  dominant s ~ c i ~ e t y .  

q t e s t i m  i s  t h e  nature o f  this a b o r i g i n a l  c u l t u r e  and i t s  p e r s i s t e n c e  i n  view 

cf apparen i n a d a p t a b i l i t y .  Desp i t e  e x t e n s i v e  i n t e r t r i b a l  v a r i a b i l i t y ,  t 
c o n s i d e r a b l e  a t t e n t i o n  has been g iven  t o  t h e  i d e n t i f i c a t i o n  o f  corpmonal&ties 

thzmght l i n i v e r s a l l y  c h a r a c t e r i s t i c  of Ilorth Firerican n a t i v e  peop le ,  
3 

/ 
, 



\ 
e . g .  harmony wi th  *. n a t u r e ,  _. a  p r e s e n t  t ime eEphas i s ,  and a coop a t i v e  o r i e n t a -  

-- + 
r- < % 

t i o n .  Based upons$~ycho-cul tural  s t u d i e s ,  S p i n d l e r  and r (1957) have 

ca ta l&ued t r a i t s  most i n d i c a t i v e  of  such c u l t u r a l  bioroogeneity I 
nondemonstrat ive e m o t i o n a l i t y  and r e s e r v e  accompanied 
by a  h igh  degree  o f  c o n t r o l  over  i n t e r p e r s o n a l  aggres  
. . . a  p a t t e r n  o f  g e n e r o s i t y . .  .autonomy o f  th .  - ind iv idu  

Q- a b i l i t y  t o  endure p a i n ,  h a r d s h i p ,  hunger ,  and f r u s t r a  
wi thout  e x t e r n a l  ev idence  of discomfort  ; a  p o s i t i v e  
e v a l u a t i o n  of  b rave ry  and courage ; # wenera l i  zaed f e a  

f 

* 
t h e  world a s  dangerous ; a " p r a c t i c a l  joker"  s t r a i n ;  a 
t o  t h e  conc re t e*  r e a l i t i e s  o f  t h e  p r e s e n t .  . . i n  c o n t r a s  
lonp-ranpe v o a i s ;  a  dependence upon s u p e r n a t u r a l  powe 

.- o u t s i d e  onc ' s  self-power t h a t  de te rmines  one ' s  f a t e .  ( p .  >LC?) 

While Zpindler  and S p i n d l e r  c ~ u t i o n  ernphasizinc g e n e r a l i t i e s  a t  t h e  
b 

expense of t h e  more meaningful  s tudy  of  i n d i v i d u a l  v a r i a t i o n ,  t h e  dysfunc- 

/ t i o n a l  cont inuance o f  h i s t ~ r i c a l l y  founded behaviour  p a t t e r n s  i n  view o f  

t h e  s o c i a l ,  p sycho log ica l ,  and economic d i s r u p t i o n  engendered by r a d i c a l  

c u l t u r e  change r e q u i r e s  c o n s i d e r a t i o n .  Both t h e  i s o l a t i o n  i n h e r e n t  i n  t h e  
a 

r e s e ~ v a t i o n  system ( ~ e a n ,  1966) h d  t h e  l a c k  of  meaningful  rewards f o r  

c u l t u r a l  a d a p t a t i o n  ( ~ p i n d l e r  5 S p i n d l e r ,  1957) have been p o s t u l a t e d  a s  

c o n t r i b u t i n g  t o  t h e  p e r p e t u a t i o n  of  a  t r a d i t i o n a l l y  Ind ian  wor d view. t 
Fo-- h e  - r e s e n t  day Ind ian  a d o l e s c e n t ,  however, an expanded r e p e r t o i r e  

of new l e a r n i n g  i s  o f t e n  requi ' red t o  e f f e c t i v e l y  cope i n  a  wh i t e  d o k n a t e d  

world.  Despi te  t h e  s y s t e m a t i c  e n c u l t u r a t i o n  of  e d u c a t i o n a l  programs, 

Sebald (1968)  proposed t h a t  " i n  essence  t h e  contemporary Ind ian  t eenage r  
\ 

i 

r%ay not  be apprec i ab ly  d i f f e r e n t  from h i s  f o r e f a t h e r s  i n  h i s  ou t look  on 

' l i f e "  ( p .  313) .  Modified verg ions  of  t r a d i t i o n a l  a t t i t u d e s  and behaviours  

a r e  found u t i l i t a r i a n  i n  r e o r d e r i n g  s o c i a l  r e a l i t y .  

The Ind ian  youth adop t ing  bo th  t h e  m a t e r i a l i s t i c  goa l s  of t h e  co re  

c u l t u r e  and t h e  i n h e r e n t l y  ompe t i t i ve  i n d i v i d u a l i s t i ?  s o c i a l  r o l e s  of  t h a t  c, 
system remains excluded from whi t e  s o c i e t y  by v i r t u e  o f  minor i ty  



i d e n t i  i c a t i o n  whi le  s imu l t aneous ly  r i s k i n g  p e r s o n a l  r e j e c t i o n  from t h e  f 1 

\ 
n a t i v e  community f o r  t h i s  d e f e c t i o n .  Like S p i n d l e r  and Goldschmidt ' s  (1952) 

t r a n s i t i o n a l  t y p e ,  t h e  Indian  ado le scen t  i s  i n  a s t a t e  of suspens ion ,  

n e i t h e r  wh i t e  no r  I n d i a n ,  a margina l  b e i n g ,  a  p e r s o n a l  tes t imony t o  s o c i a l  

d i s o r g a n i z a t i o n .  

The slow change o f  ' t h e  p sycho log ica l  s t r u c t u r e  o f  t h e  
Ind ian  t e e n a g e r  i s  u s u a l l y  due t o  c i rcumstances  t h a t  
n e i t h e r  s o c i o c u l t u r a l  system--nei ther  t h e  wh i t e  nor  . 
t h e  Ind ian  c u l t u r e - - i s  f u l l y  meaningful and a c c e p t a b l e  
t o  contemporary Ind ian  youth .  As a  s u l t  , t h e  Ind ians  
a s  a  d i s t i n c t  minor i ty  group a r e  no t  
van i sh ing  o r  becoming absorbed . .  . . t h  
an i n c r e a s i n g l y  p rob lema t i c  minor i ty  group w'hos'e p?ob- 
lems w i l l  con t inue  t o  vex bo th  t h e  dr@$&?nt ( s o c i e t y  
and each new g e n e r a t i o n  o f ,  I n d i a n s .  ?&ebeB, 1968, p .  319) 

.+4 - *?, 

Not unexpected ly ,  t h e  Ind ian  pe rcep t ion  of t h e i ; u s i t u a t ~ ~ n  i s  q u i t e  

d i s t i n c t  from t h a t  of  t h e  government ; i r o n i c a l l y ,  t h e  government 's "Indian 

problem" i s  converse ly  t h e  Ind ians  ' "government problem". Of paramount 

7 concern i s  t h e  government 's  e v e n t u a l  r ecogn i t i on  - of  t h e  r i g h t  o f  Indian  

1: / 

people t o  t h e  s e l f  de t e rmina t ion  r e q u i r e d  1 6  e f f e c t  t h e i r  cont inued  e x i s t e n c e  

h 
as a d i s t i n c t  u n i t .  Desp i t e  espoused benevolent  i n t e n t i o n s ,  t h e  government 's 

-'"d-, 

4 - '3 V n d i a n  management programs have been i l l - r e c e i v e d  by n a t i v e  people : , 

- People t h i n k  t h a t  t h e  Ind ian  has  o r  cam develop no 
way of  h i s  own, b e t t e r  s u i t e d  t o  h i s  s p i r i t  and h i s  
t r a d i t i o n s .  Consequent ly,  consc ious ly  o r  unconsc ious ly ,  
almost a l l  p roposa l s  i n  t h e  p a s t  have been aimed a t  
t h e  abso rp t ion  of  t h e  Ind ian  i n t o  t h e  wh i t e  community 
wi th  t h e  r e s u l t a n t  d e s t r u c t i o n  of  t h e  Ind ian  people .  
The Ind ian  has  l o s t  h i s  l a n d s ,  he has  been depr ived  
o f  h i s  t r a d i t i o n a l  means o f  l i v e l i h o o d ;  h i s  s p i r i t  
has  heen broken down; he i s  l o s i n g  h i s  language and 
h i s  c -d&e;  he  i s  be ing  wiped out  by a s s i m i l a t i o n .  
( s t a t emen t  o f  t h e  Canadian Home and School  and Pa ren t -  - Teacher  F e d e r a t i o n ,  196-4, quoted by Eawthorn , 1967,  pp. h8-49) 

Drawn t o g e t h e r  by t h e  common t h r e a t  of  c u l t u r a l  a n n i h i l a t i o n ,  Ind ian  

people have coa lesced  i n t e r - t r i b a -  forming o r g a n i z a t i o n s  t o  promote i n f o r -  
-=? 

m a t m x c h a n g e  and provide  p u b l i c  s. A d d i t i o n a l l y ,  t h e  focus on Ind ian  



i d e n t i t y  has  prompted t h e  growth o f  n a t i v i s t i c  movenents a d  i n c r e a s e d  
I '  

i n t e r e s t  i n  t h e ' e d u c a t i o n  of t h e  n a t i v e  Ind ian  c h i l d .  

The t ime has come f o r  a r a d i c a l  change i n  Ind ian  
educa t ion .  Our a i m  i s  t o  make educa t ion  r e l e v a n t  
t o  t h e  phi losophy and needs of t he  Ind ian  peop le .  
We want educa t ion  t o  g ive  our  c h i l d r e n  a s t r o n g  . sense  of i d e n t i t y ,  wi th  confidence i n  t h e i r  
pe r sona l  worth and a b i l i t y .  ( r a t i o n a l  Ind ian  
Brotherhood,  1972,  p. 3) 

/ 

Bel i ev ing  t h e  t r a d i t i o n a l '  p u b l i c  s c h o o l  pe rcep t ion  of  t h e  I n q m  c h i l d  as 

e ~ p e r ~ i e n t i a l l y  d e f i c i e n t  and r e q u i r i n g  s o c i a l  and c o ~ n i t i v y  remedia t ion  

t o  be d e s t r u c t i v e  bo th  t o  t h e  c h i i d  and t h e  n a t i v e  comml-lnity, Ind ian  people 

propose an a l t e r n a t i v e  c u r r i c u l u m ~ o r i e n t a t i o n  r ecogn iz inp  t h e  v a l i d i t y  of  

t h e  Ind ian  way of l i f e ,  i . e .  t h e  i n c l u s i o n  of IndSan c u l t u r e ,  t h e  use  of  

pedagogica l  methods a p p r o p r i a t e  t o  Ind ian  l e a r n i n g  s t y l e s ,  and t h e  e v e n t u a l  

r e a l i z a t i o n  of  t h e  c h i l d ' s  p o t e n t i a l  through t h e  development o f  a p p r o p r i a t e  .r 
occupa t iona l  and s o c i a l  s k i l l s   azure , 1973) . 

Educat ion i s  b u t  one dimension of an awakeninp Ind ian  i n t e r e s t a i n  

r e s t r u c t u r i n g  t h e i r  h e r i t a g e  of p o l i t i c a l  power lessness :  

It i s  exceedingly  impor tan t  t h a t  we o rgan ize  and - 

u n i t e  a s  a ' r a c i a l  group and t h a t  we opera tecf rom a  
base  of  p o l i t i c a l  power. Only then  can we f u n c t i o n  
as a  p r e s s u r e  group i n  s o c i e t y . .  . . Of course  t h i s  
means bec&ina involved  i n  p o l i t i c s ,  t h a t  i s ,  b e c o m i n ~  
aware- of dhe p o l i t i c a l  s i t u a t i o n  around u s .  si dams , c ' 
1972, p .  440) 

H i s t o r i c a l l y ,  s o c i a l l y  and economical ly impoverished m i n o r i t y  groups have 

been excluded from s i g n i f i c a n t  p o l i t i c a l  i n f l u e n c e .  For  Ind ian  peop le ,  how- / 

e v e r ,  t h e  implementat ion o f  s e l f  de f ined  p r i o r i t i e s  demands a respons ive  

government. The t a s k  of  t h e  n a t i v e  e l e c t o r a t e  i s  t o  become a p o l i t i c a l l y  
., 

r e l evanb  c o n s t i t u e n c y ,  i . e .  t o  formula te  an e f f e c t i v e  s t r a t e g y  f o r  a c q u i r i n g  

p o l i t i c a l  power ( ~ a w t h o r n  , 1967 ) . Indian  awareness o f  t h e i r  p o l i t i c a l  man- 

d a t e  i s  evidenced by ~ e o r ~ e  Manuel's add res s  t o  t h e  B.C. Nat ive  Ind ian  
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Teachers  A s s o c i a t i  on,  as p r e s i d e n t  of t k e  Ka t iona l  Ind ian  Brotherhood. 
, 

' \ , ha t  I say  i s  t h a t  ; t h e  t jme is  now, when Ind ians  
with confidence and co-riviction must s t a n d  up and 
be counted ,  must be seen and heard  b:. government,  
by t h e  p u b l i c  <and by o t h e r  Ind ians  ac ros s  Canada. 
( ' I nd i ans  :Teed Mom s ; ~ '  , 1974,  p .  92 )  

I 

While t h e  sys t ema t i c  i n c o r p o r a t i o n  of  Ind ian  c i t i z e n s  w i t h i n  t h e  
,/ 

p o l i  t ical,-$$here would s t r e n e t h e n  Canadian u n i t y ,  Ind ian  a c t i v i s t s  i n  r e c e n t  

, 
y e a r s  have presented  an i n c r e a s i ~ q l y  m i l i t a n t  response  t o  t h e  f r u s t r a t i o n s  

o f  minor i ty  s t a t u s  pos i t i ons '  i n  p o l i t i c s .  The i n e f f e c t i v e n e s s  of t h e  b a l l o t  

box ha,s l e d  t o  r e l i a n c e  on q o n t r a d i t i o n a i  forms o f  p o l i t i c a l  e x p r e s s i o n ,  

e . e .  h i ~ h w a y  b lockades ,  demans t r a t ions ,  and occupat ions  of  government 

b u i l d i n g s .  The one moderat ing i n f l u e n c e  of  a m n s e r v a t i v e  Ind ian  l e a d e r s h i p  

i s  be ing  ove r tu rned .  

I n  t h e  case  o f  s o c i a l  vrongs and deeply f e l t  
concerns t ime i s  of  t h e  e s sence  ... i f  f o r  much 
longe r  t h e  r i y h t s  a r e  not  n o t i c e d ,  needs no t  met ,  
o r  a s p i r a t i o n s  no t  f u l f i l l e d ,  t hen  no one . . . c an  be  
a s su red  t h a t  t h e  rank  and f i l e  w i l l  cont inue  t o  
accept  such p a c i f i c  conduct from i t s  l e a d e r s .  
( c i t i z e n s  P l u s ,  1972, p .  439) 

/ 

The p r e s e n t  i n v e s t i g a t i o d  
i 

1 

The p r e s e n t  s tudy ie:,resents a  p re l imina ry  qt tempt  a t  i n v e s t i g a t i n g  
1 .  

I 
t h e  p o l i t i c a l  socializ/at-ion expe r i ence  o f  Indian  youth .  The unique p o l i t  

I > 
p o s i t i o n  of  Canada's n a t h e  peop le ,  t h e  inhe ren t  i n e q u i t i e s  of  t h e  Ind ian  

i c a l  

' s  

s o c i a l  s t a n d i n g ,  a n d ' f h e  reawakening of  i n t e r e s t  i n  t h e  p r e s e r v a t i o n  of a  , 

unique 1ndia.n i d e n t i t y  r e q u i r e  t h e  sys t ema t i c  i n v e s t i q a t i o n  of  t h e  Ind ian  

c h i l d ' s  p o l i t i c a l i z a t i o n .  T h e o r e t i c a l l y ,  t h e  r e p e a t e d l y  demonstrated c u l t -  - 
u r a l  s p e c i f i c i t y  of  p o l i t i c a l  s o c i a l i z a t i o n  f i n d i n g s  demands t h e  independent  

c o n s i d e r a t i o n  o f  d i s t i n c t  minor i ty  popu la t ions .  P r a c t i c a l l y ,  such accrued 
i_ 

knowledge i s  c r i t i c a l  f o r  s o c i e t y ' s  maximizing o p p o r t u n i t i e s  f o r  e q u i t a b l e  

i n c l u s i o n  of i t s  minor i ty  members and f o r  n a t i v e  Ind ian  p e o p l e ' s  

e f f e c t i v e  o r g a n i z a t i o n  o f  s o c i a l / p o l i t i ' c a l  a c t i v i t y .  



It is  expected t h a t  t h e  Canadian I n d i a n ' s  h e r i t a g e ,  o f  s o c i a l / p o l i t i c a l  

/ impoverishment w i l l  b e  r e f l e c t e d  i n  t h e  espoused a t t i t u d e s  o f  Indian  you th ,  
/ 

i.e. t h e  Indian  s t u d e n t s  w i l l  p e rce ive  themselves l e s s  p e r s o n a l l y  competent 

than  ' o t h e r  Canadian youth .  

Hypothesis  1: The Ind ian  a d o l e s c e n t ' s  i n f e r i o r  s o c i a l  p o s i t i o n ,  a s  i n d i c a t e d  

by socio-economic s t a t u s ,  w i l l  be p a r a l l e l l e d  by f e e l i n k s  of lower s e l f  

e s t e e r  , i p j e r i o r  per fornance  on assessments  of s c h o l a s t i c  achievement ,  and  

reduced occupa t iona l  a s p i r a t i o n s  i n  r e l a t i o n  t o  core  c u l t u r e  youth .  , 

Hypothesis 2 :  The Ind ian  s t u d e n t ' s  p o l i t i c a l  p e r c e p t i o n s  w i l l  be c h a r a c t e r -  

1 i z e d  by a  pas s ive  p o l i t i c a l  o r i e n t a t i o n ,  i . e .  d i s i n t e r e s t  i n  p o l i t i c a l  

p a r t i c i p a t i o n  and low l e v e l s  o f  p o l i t i c a l  t r u s t  and e r f i c a c y .  

Eypothes is  3: Indian  ado le scen t s  w i l l  express  f e e l i n g s  of i n t e r p e r s o n a l  

d i s t r u s t  and pe r sona l  impotence i n  s choo l  d e c i s i o n  makinv. 

f iypothesis  4 :  Compared t o  wh i t e  a d o l e s c e n t s ,  t h e  a v a i l a b i l i t y  of  r o l e  / 

models w i l l  be  s i g n i f i c a n t l y  reduced f o r  1ndian s t u d e n t s .  

Choice of methodology 

Survey r e sea rch  i s  t h e  most commonly employed r e sea rch  s t r a t e a  i n  

t h e  i n v e s t i g a t i o n  of p o l i t i c a l  a t t i t u d e s .  With r e c e n t  methodological  

advancement i n  q u e s t i o n n a i r e  c o n s t r u c t i o n ,  Sampling p rocedures ,  and tech-  

n iques  o f  a n a l y s i s ,  t h e  p o s s i b i l i t i e s  f o r  i t s  a p p l i c a t i o n  a r e  seemingly ' 
i i m i  t l e s s  . Unfor tuna te ly ,   any i n v e s t i g a t o r s  p rov ide  ample j u s t  if i c a t i o n  

f o r  Abraham Kaplan 's  l a w  of  i n s t rumen t :  g ive  a  c h i l d  a hammer and s / h e  w i l l  
7 

f i n d  t h a t  eve ry th ing  r e q u i r e s  poundinp. With completely unquest ioned and 

p o s s i b l y  unwarranted t o t a l  r e l i a n c e  on t h i s  approach,  t h e r e  i s  some danper 

t h a t  equal& v a l i d  b u t  " u n s c i e n t i f i c "  impress ions  and obse rva t ions  

a r e  f reque  t l y  neg lec t ed :  a I 



V 
- 

D e s p i t e  t h e s e  r e s e r v a t i o n s ,  a q u e s t i t  n n a i r e  s 't" 
a p p r o p r i a t e ' i n  t h e  p r e s e n t  c o n t e x t  o f  p i l o t ,  r e s e a r c h  f o r  a  

< .h 

/' 

/ 
p r e v i o u s l y  unexp1,ored i n v e s t i p a t i v e  dornal>< The c r i t i c a l  a ssumpt ion  t h a t  

,/ a 

/ 

s t u d e n t s  would u n d e r s t a n d  t h e  items'was o f  c b n s i d e r a b l e  con-cern. A l t h o u ~ h  
/' ,' 

s u s p e c t e d  t o  tie l i n , p i s t i / c a L l y  d i sadvan tager?  compared t o  w h i t e  s t u d e n t s ,  t h e  - 
/ 

' I nd ian  y o u t h s '  e n r o l l m e n t  i n  an  i n t e g r a t e d  p u b l i c  s c h o o l ,  membership i n  

bands  known,~a't.e p o l i t i c a l l y  a c t i v e ,  and s o p h i s t i c a t i c n  r e s i l l t i n y  
/ * * 

/ 

._ t rom pfoxil ; l ty t o  an u rban  c e n t e r ,  V i c t o r i a ,  G .C . , p r o v i d e d  some J u s t i  - 
" 

f i c a t i o n  f o r  t h e  usej o f  q u e s t i o n s  p r e v i o u s l y  u t i l i z e d  f o r ,  p o p u l a t i o n s  o f  

young p e r s o n s .  A d d i t i o n a l l y ,  t e a c h e r s  o f  t h e  I n d i a n  s t u d e n t s  e x p r e s s e d  

t h e  b e l i e f  t h a t  q u e s t i o n n a i r e  comple t ion  would be f e a s i b l e  f o r  most o f  t h e  

c h i l d r e n .  

' A l t h o u ~ h  n o t  o v e r r l g  i n c l u d e d  i n  t h e  s t r u c t u r e  o f  t h e  p r e s e n t  i n v e s t i g a -  

t i o n ,  t h e  e v e n t u a l  i n t e r p r e t a t i o ' n  o f  r e s u l t s  i s  i n f l u e n c e d  by t h e  a u t h o r ' s  

r e s i d e n c e  i n  t h e  community d u r i n g  t h e  f o u r  month p e r i o d  o f  q u e s t i o n n a i r e  

m o d i f i c a t i o n  and a d m i n i s t r a t i o n .  Fe r  husband ' s  p r e s e n c e  a s  a s t u d e n t  t e a c h ~ r  

i n  t h e  s t u d y  s c h o o l  p r o v i d e d  f u r t h e r  o p p o r t u n i t y  t o  know t h e  c h i l d r e n  

as p e o p l e  r a t h e r  t h a n  mere ly  as exper imenta .1  s u b j e c t s .  The a u t h o r  feebls 

t h i s  e x p e r i e n c e  conveyed a f a r  g r e a t e r  p e r s o n a l  a p p r e c i a t i o n  f o r  t h e  // 
c u l t u r e  of I n d i a n  y o u t h  t h a n  i s  p o s s i b l e  t o  convey w i t h i n  t h e  c o r i s t r a i n t s  ,i/ 



', 

Chapter 2 :  

P r e t e s t  

> 
Subjects  

The p r e t e s t  ques t ionna i re  was 
. 

s e l e c t e d  4y the p r i n c i p a l  f o r  scheduling a t  Royal Oak J u n i o r  -- ._ 

C School i n  D i s t r i c t  63, Saani Vancouver'Island. T h i s  populat ion 

of 4 4  s t u d e n t s  included 18 males mean age 14 .0 ,  and 26 females ,  mean age 
/' 

13.8.  No n a t i v e  Indian s e n t s  were e n r o l l e d  a t  t h e  schoo l .  F 
Development of tjE"&etest ques t ionna i re  

/ 

The p&st ques t ionna i re  ( ~ p p e n d i x  A )  was cons t ruc ted  by s e l e c t i n g  

items and s c a l e s  appropr ia t e  t o  t h e  proposed hypotheses,  t h e  a b i l i t i e s  of  t h e  /' 
/ 

,/Sample popula t ion ,  and t h e  c h a r a c t e r i s t i c s  of t e s t i n p  s i t u a t i o n s .  Cer ta in  
,,/ - 

i tems were modi f i ed to  comply with t h e s e  cons ide ra t ions .  The i n d i c e s  r e f l e c t  
/' 

/' 
a  continuum from persona l  t o  s o c f a l / p o l i t i c a l  components of  t h e  s u b j e c t ' s  

perceived l i f e  space .  Subsect ions of t h e  ques t ionna i re  were designed t o  

measure socioeconomic s t a t u s ,  s e l f  esteem - environmental c o n t r o l ,  school  

power s t r u c t u r e ,  p o l i t i c a l  e f f i c a c y ,  p o l i t i c a l  t r u s t ,  p o l i k i c a l  p a r t i c i p a t i o n ,  

assessment of t h e  government's r o l e ,  l i f e  g o a l s ,  and ego/world i d e a l s .  
I ,i@ 

~ e g s u k e s  of each of t h e s e  v a r i a b l e s  w i l l  be d iscussed i n  t u r n .  

~ o c i o e c o n o m ~ c  s t a t u s .  Two i n d i c e s  of socioeconomic s t a t u s  were included 

i n  t h e  p r e t e s t  ques t ionna i re :  p a r e n t ' s  occupation and a  hqusehold i tem in-  

ventory .  Hess and Torney (1967) employed occupat ional  s t a t u s  r a t i n g s  a s  an 

acceptably  accura te  e s t ima te  f o r  a s s ign ing  c h i l d r e n  t o  s o c i a l  s t a t u s  gro9p- 

ings .  However, du t o  a suspected  high c o n c e n t r a 6 o n  of low s t a t u s  occupa- 7 
t i o n s  among pa ren t s  of  n a t i v e  Indian c h i l d r e n ,  sueh an index might prove / 

/ 

d' i nappropr ia t e  i n  t h i s  con tex t .  A s  G~eenberg  (1970b) has  sugges ted ,  e t h  c  
I 



group membership m a y  n e c e s s i t a t e  occupat ional  meaning d i s t i n c t  from white 

s o c i e t y  a s  a  consequence of unequal educa t iona l  oppor tu r f i t i e s  and a s e p a r a t e  

s o c i a l  mi l i eu .  A l i f e  s t y l e  i n d i c a t o r ,  t h e  Household I t e m  Inventory 
0 

  olem man, 1 9 6 6 ) ,  was s e l e c t e d  a s  a supplementary socioeconomic s t a t u s  i n d e x  

f o r  t h e  s tudy popula t ion .  ( p r e t e s t  ques t ionna i re ,  page 2 )  1 

C 

S e l f  esteem - ,envi ronmenta l  c o n t r o l .  The qu6st ions  comprising t h e  s e l f  

esteem enutronmental-control index ( p r e t e s t  q u e s t i o n n a i r e ,  page 3 ) were --- 
A s e l e c t e d  from t h e  Equa l i ty  o f  Education s p o n s o r e T 3 r t k - -  - -  

B 

U . S .  Department of Hea l th ,  Education,  1966) . Within 

t h e  13 i tem s e a l e ,  Coleman employed t h r e e  ques t ions  t o  assess academic 
- 

-- s e l f  concept o r  s e l f  confidence (b r igh tness  compar=Cto ather-&u&ents, 
I -- __ 

- 
a b i l i t y  t o  l e a r n ,  school  pe r fomance  r e l a t e d  t o  perce ived 

- -- 
and t h r e e  ques t ions  +A measure t h e  c h i l d t s ~ & n g s  ~f 

--_ -- 
% 

environment (chance t o  b e  s u c c e s s f u 1 , ~ r e s p e ~ t i v e  importance u; p.-k v s .  hard  

work, p o s s i b i l i t i e s  f o r  g e t t i n g  ahead) . Al! 13 items were incorpora ted  
- 

w - 
within  t h e  study ques t ionna i re .  

. . 
School power s t r u c t u r e .  S tudents  ' percep t i cm a$ -theirr_ school  power - ---- --- 

\ 

s t r u c t u r e  h ie ra rchy  has been hypothesized as a c o n t r i b u t i n g  f a c t o r  i n '  f o s t e r -  

ing  t h e  es tabl i shment  o f  b e l i e f  i n  g t e r n a l  or  e x t e r n a l  environmental 
- 

c o n t r o l  ( ~ i t t e s  , 1972).  The sch&~-strut-r -- (nretqs t quest ion- 

n a i r e ,  page 4 ) was included tcr assess l-tke r e h t  ionship  between d i f  fefentia-l- - - --- 
*>;\% 

percept ion  of  t h e  school  o rgan iza t ion  and s o c i a l / p o l i t i c a l  v&i%bles. Stu- " z>w 

dents  were asked t o  eva lua te  t h e  degree o f  inhmeace  ( l i t t l e  o r  no, some, - - -- -- -- - - - ,  - _ 
moderate ,em8%&ab&e,  a, p e a t  d e a l )  that v a r i o u q r c n x p a c t u e N y  have I n  

decid ing what happens i n  t h e i r  school .  

P o l i t i c a l  e f f i c a c y .  A c h i l d r e n ' s  modif ica t ion  of  t h e  Survey Research 

Cen te r ' s  p o l i t i c a l  e f f i c a c y  s c a l e  was adopted fo r  use i n  t h e  ques t ionna i re  



 retest ques t ionna i re ,  page 5 ) . D e s i ~ n e d  t o  measure subJect ive  i n t e r p r e t a -  
' \  

t i o n  of  p o l i t i c a l  competence, t h e  e x t e n t  t o  which t h e  government-is responsive-  

t o  i n d i v i d u a l  needg and opinions ,  t h e  s c a l e  has demonstrated high cor re la -  
% 

t i o n s  with measures o f  p o l i t i c a l  p a r t i c i p a t i o n  (Campbell, Gurin, & M i l l e r ,  
2. 

~ o l i t i c h  t r u s t .  The p o l i t i c a l  t r u s t  i tems u t i l i z e d  i n  t h e  ques t ionna i re  

( p r e t e s t  ques t ionna i re ,  pape 6) were s e l e c t e d  from t h e  Survey Research 

Cen te r ' s  a t t i t u d e  toward government s c a l e ,  developed f o r  use i n  t h e i r  1964 
--- 

e l e c t i o n  s tudy.  Widely used a s  a measure of p o l i t i c a l  confidence f o r  both 

c h i l d r e n  and a d u l t s ,  t h e  index r e f l e c t s  t h e  degr t o  which one b e l i e v e s  A "\ 
t h a t  t h e  government a c t s  i n  t h e  b e s t  i n t e r e s t s  o f  k h e  people.  Independently,  

-----&:sSttrust -- has been u t i l i z e d  t o  p r e d i c t  a d u l t  vo t ing  p a t t e r n s  ( ~ b e r b a c h  ; 1969 ) . 
--- -- 

Assessment of t h e  government's r o l e .  To measure approval  of  e s t a b l i s h e d  

government func t ion ing ,  c h i l d r e n  were asked t o  agree  o r  d i sagree  with s t a t e -  

ments r e p r e s e n t a t i v e  o f  i t s  a u t h o r i t y  (pretes*t  q u e s t i o n n a i r e ,  paRe 7 ) .  The 

e x t e n t  of agreement wi th  e x i s t i n g  government r o l e s  r e f l e c t s  an  acceptance 

of t h e  legi t imacy of  t h e  p o l i t i c a l  system  asto ton & Dennis, 1": - -- -- - 
P o l i t i c a l  involvement. An i n d i c a t i o n  of  p o l i t i c a l  mmitment may be  

, . 
evidenced by asking c h i l d r e n  t o  -declare intended p o l i t i c a l  a c t i v i t i e s  . In- 

-- ----- - -- 

E c e s  -oT-preference f o r  method of  p o l i t i c a l  change and f u t u r e  vo t ing  behaviour 

a r e  t h e r e f o r e - i n c l ~ u d ~ i i n  t h e  ques t ionna i re  ( p r e t e s t  ques t ionna i re ,  page 7 ) .  

Choices-of t r a d i t i o n a l  ( v o t i n g ,  l e t t e r  w r i t i n g )  and n o n t r a d i t i o n a l  (demonstra- 

t i o n s ,  doing nothing,  "something e l s e " )  p o l i t i c a l  a c t i v i t i e s  a r e  presented  

a s  a l t e r n a t i v e s  f o r  f a c i l i t a t i n g  change i n  t h e  government. Ques t ions  con- 

cerning f u t u r e  v o t i n ~  behaviour ( w i l l  you v o t e ,  does it 
- 

-%---_ I 

wins,  who would you ask h i w  t o  v o t e )  were s e l e c t e d  from 

Respons ib i l i ty*  In terview (1965) . 

h 

mat te r  which pa%y 

Greens te in ' s  Civic  



Goals and i d e a l s .  One's personal ized  p o l i t i c a l  system func t ions  a s  a  
+ 

mediator  between t h e  inner  demands*of t h e  s e l f  and t h e  imposed c o n s t r a i n t s  % 
s o c i e t y .  A harmonious r e l a t i o n s h i p  betyeen the  i n d i v i d u a l  and t h e  s o c i a l  

s t r u c t u r e  demands t h e  system's  r ecogn l t lon  of and provis ion  f o r  t h e  sati fac -  S 
1 t i o n  of human needs. Wi'thin t h e  4ues t ionna i re ,  t h i s  cons t ruc t  i s  operat ion- 

* 
a l i z e d  by ind ices  of  perce ived l i f e  chance and ego/w&ld i d e a l s  ( p r e t e s t *  

ques t ionna i re ,  page 8 ) .  A s i g n i f i c a n t  conc'ern o f  t h e  Perceived L i f e  Chance 
J 

Index ( ~ e s s o r ,  Graves, Hanson, IE . ~ e s s o r ,  1968) i s  t h e  
S 

t h e  i n d i v i d u a l  ' s des5red g o a l s ,  and tRe a c t u a l  expect  a t  ions  of  achieving then! - 
( t h e  job you'd l i k e  t o  have vs .  t h e  job you expect  t o  have) .  This  incons i s -  

9 
t e n c y ,  t h e  " l i f e  chance d i s junc t ion"  has been proposed a s  a  measure of 

/ 

a l i e n a t i o n  appropr ia t e  f o r  high school  s tudgn t s .  The ego i d e a l  items re -  

ques t  the- respondent  t o  name "a famous person you want t o  be l i k e "  and 

' "a famous person you don 't want t o  be l i k e "   r re en stein , 1965 ) . I n  a d d i t i o n  

t o  i n d i c a t i n g  a r o l e  model ( ~ y m a n ,  19721, t h e  ques t ions  provide  a measure -of 

,, s e l f  estrangement,  " the discrepancy between t h e  i d e a l  and t h e  a c t u a l  s e l f "  
8 

(seeman, 1972).  The . f i n a l  ques t ion  concerns t h e  ch iad ' s  pe rcep t ion  o f  modi- 

f i c a t i o n s  necessary f o r  p e r f e c t i n g  t h e  world o r d e r ,  " i f  you could change 

t h e  world . . . I '   reen en stein, 1965).  Proposed changes r e f l e c t  both t h e  c h i l d ' s  

world view and a pe r sona l  h ie ra rchy  of s o c i a l  concern. 

Procedure 
w 

The experimenter w a s  in t roduced t o  t h e  s t u d e n t s  by t h e  classroom 

e 
-, r 
-I 

t e a c h e r ,  who expla ined t h a t  s /he  would not  be p resen t  t h a t  pe r iod .  Preceding 

A w. 

ques t ion  a i r e  d i s t r i b u t i o n ,  s t u d e n t s  were t o l d  t h a t  theyq-were p a r t i c i p a t i n g  
c 7 

a. 

n -  

i n  a  research  p r o j e c t  a t  Simon Frase r  Univers i ty  t o  l e a r n  about how jun io r  , 

Z 
secondary ,s tudents  f e e l  they can in f luence  t h e  world. S tudents  were 



instructed to read the instructions carefully, to work quickly. and indepen- 

dently, to answer all questions, to select the response choice most like their 

own feelings, and to raise their hands if confused or finished. Students, 

. whose completed questionr&re.s were individually colle&,ed, were then reques- . 

ted t6 Yead quietly at their desks until all. class mernbkrs wece finished. 
4 

Completion times ranged from 20 to 30 minutes: During the rehknder of'the 

class period, the experimenter discussed with the students the questionnaire 
. a 

and their feelings about kchool and politics. 

Results of the pretest: revision of the questionnacre . 
2 

Based on results of the pretest sample, selected revisions were 
' 

incorporated in the final draft of the questionnaire (~ppendix B ) .  

Deletion: Socioeconomic status. A lack of variance in the pretest 

sample's responses to the Household Item Inventory resulted in its 

exclusion from the revised o m  of the questionnaire. It was decided . B 
to employ only rathert$ occup&ion (mother's employment was considered , 

only for instances of father absence) in assigning social status, rec- 
LT 

ognizing the interpretive limitations this choice imposed. 

Deletion:, Assessment of the aovernment ' 9  role. The &tempt in the 

pretest to measure cognitive dispositions by assessing approval of 
r 

established government functioning resulted in in tendency &owaAd 

,generalized endorsement by the sample population. Thought to be of 

32% 
limited informational value, these items were not included in the 'final 

.'*;%t 

-aft of the questionnaire. 
ti- , - -" s " 

-Addition: Interpersonal trust. The deletion of these pretest items 
L 

permitted the.addition of a scale designed to measure inte&ersonal 

trust without significantly increasing the time required for 
- - -  



ques t ionna i re  completion.. . - kosenbergj s Fa i th  i n  People S c a l e  ( f i n a l  
1 

ques t ionna i re ,  page '3) "at tempts t o  a s s e s s  one ' s  degree of  confidence irk 

t h e  t r u s t w o r t h i n e s s ,  honesty, goodness, g e n e r o s i t y ,  and b r o t h e r l i n e s s  o f  

people i n  general" .  Use by t h e  Survey Research Center  i n  t h e  1964 
", 

. . 
e l e c t i o n  s tudy i n d i c a t e d  a  p o s i t i v e  r e l a t i o n s h i p  between i n t e r p e r s o h a l  /C 
t r u s t  and a t t i t u d e s ,  toward government. Trus t  i n  people i tems were 

' 

L 

found t o  c o r r e l a t e  .24 with  t r u s t  i n  'government, .23 with b e l i e f  i n  a  
. * 

responsive government, .25 wi th  p o l i t i c a l  e f f i c a c y ,  and .28 with per- 

sona l  competence , ( ~ o b i n s g n ,  .Rusk, & ,Head, 1968) . Rosenberg (1956) 

had previous ly  found t h a t  persons who professed low f a i t h  i n  people 
, . 

a l s o  expressed low t r u s t  i n  government. 

Main Study 

Sub jec t s  
7 

During an extended home room per iod  f o r  t h e  e n t i r e  school  popula t ion ,  

370 grade 8-10 s t u d e n t s  at Mount Newton j u n i o r  Secondary School i n p i s t r i c t  

63, Saanich ,  Vancouver I s l a n d ,  completed t h e  f i n a l  r e v i s e d  form of t h e  

ques t ionna i re .  This  popula t ion  inc luded 37 n a t i v e  Indian  c h i l d r e n  from 

t h e  T s a r t l i p  and Tsawout Bands. The i d ' e n t i f i c a t i o n  of Indian  s t u d e n t s  w a s  

accomplished through t h e  a s s i s t a n c e  o f  school  personnel .  Relevant pe r sona l  

c h a r a c t e r i s t i c s  f o r  t h e  sample s u b j e c t s  a r e  w a r i z e d  i n  Table 1. 

Subjec t s  inc lude  incomplete ques t ionna i re  respondenGs (determined by no 
I f 

responses at tempted on l a s t  o r  previous ques t ionna i re  pages) f o r  8% of t h e  ' 

n a t i v e  Indian  s tuden t s  and 5% o f  t h e  o t h e r  s t u d e n t s ) .  - 

Procedure a 

Subjec t s  were adminis tered  t h e  s tudy ques t ionna i re  by t h e i r  home room 

t e a c h e r s .  An exp lana t ion  l e t t e r  ( ~ ~ ~ e n d i x  C )  reques ted  t e a c h e r s  t o  r ead  



Table 1 

Subject  C h a r a c t e r i s t i c s  of Native Indian and o t h e r  Students 

% Ss % Ss ~ e a n ~  Mean 
b  c c - - Mean Mean 

 ale Female - Age SES SCAT GPA 

Indian Students 4 0 60" 1 4 . 4  5.5 ' 2 . 1  3.2 
j .  (12-17) ( D  (.c-1 \ *  

- - -- 

Other Students 5 3 4 7  13.9 4 .2  11.6 
(12-18) (C (c+) 

%umbers i n  pareqtheses  i n d i c a t e  t h e  range of ages represented 

b ~ o c i o e c o n & i c  s t a t u s  i s  based on Bl ishen 's  (1967) 6 poin t  s c a l e  

C ~ c h o l a s t i c  Apti tude Test  score  and cumulative grade po in t  sver8ge a r e  - - 

adjus ted  t o  an equivalent  7  po in t  s c a l e  ( A ,  B,  C + ,  C ,  C-, D ,  E )  

t h e  q u e s t i o n n a i r e ' s  cover page i n s t r u c t i o n s  t o  t h e i r  s t u d e n t s ,  emphasizing 

' t h e  importance of reading d i r e c t i o n s ,  working quickly  and independently,  \ -  >te rna t ive  t h a t  i s  
answering a l l  ques t ions ,  and s e l e c t i n g  t h e  respon 

c l o s e s t  t o  one 's  a c t u a l  f e e l i n g s .  To prevent  d iscuss ion b i a s i n g  responses ,  

t eachers  were asked t o  answer ques t ions  concerning terminology b r i e f l y ,  as 

t h e  s$udents t  opinions d i d  not ne-based on ex tens ive  f a c t u a l  in fo r -  

mation. Approximately one-half hour w a s  a l l o t t e d  f o r  completion of  t h e  ques- 

t i o n n a i r e .  Addi t ional  classroom time w a s  given t o  9 of t h e  37 Indian 
, 

s t u d e n t s  (24%)  t o  f i n i s h  t h e  ques t ionna i re .  

I n  add i t ion  t o  pe r sona l  d a t a  reques ted  o n e t h e  cover page of  t h e  
r 

- -  - - - 

ques t ionna i re  ( m e ,  age ,  sex ,  and p a r e n t s '  occupat ions) ,  access  t o  t h e  
- - --  

schoo l ' s  permanent r ecord  f i les  permit ted  c a l c  u l a t  i v e  grade 

po in t  average and ob ta in ing  Scho las t i c  Apti tude Test  scores .  E f f o r t s  at  

acqu i r ing  a  school adfustment c o n f l i c t  measure ( e  .g. c i t i z e n s h i p  c a r d s ,  

p r i n c i p a l  r e p o r t s ,  o r  t eacher  r a t i n g s )  were opposed by the  school  , <' 



' 

administrat ion f o r  reasons of con f iden t i a l i t y .  
L * 

- 

Data ana lys i s  

~ i l  da ta  manipulations reported were accomplished by u t i l i z i n g  programs ' , 

d r a m  from t h e  S t a t i s t i c a l  Package f o r  t h e  Social  Sciences ( ~ i e ,  Hull, - sad 

@ 

s+- 

Jenkins ,  Steinbrenner ; h Bent, 1975) . 

Scale Construction 
- 

T h d  appropriateness of s ca l e s  se lec ted  from previous s tud i e s  was in-  , a 

ves t iga ted  f o r  the  present sample. Based upon item s t a t i s t i c s  and f ac to r  

m~Ivt,ic r e s u l t s ,  s ca l e  i t e n s  no tscont r ibu t ing  t o  i n t e r n a l  consistency were 

exc4uded t o  improve t h e  qua l i t y  of t h e  o r ig ina l ly  s e l ec t ed f l ea sups .  These 

r e su l t an t  components were v e r i f i e d  by a f a c t o r  pa t te rn  which .maximized sca l e  . , 

d i f f e r en t i a t i on .  I n t e r n e  consistency coef f ic ien ts  ( ~ r o n b a c h ' s  a lpha)_and  

f ac to r  loadings f o r  indices  incorporated i n  t h e , f i n a l  data ana lys i s  a re  
- ,*t"" -- \ 

summarized:in Table 2.  
-, 

No $mpirical  j u s t i f i c a t i o n  was indicated fo r  t h e  Coleman s e l f  esteem - 

environmental control  sc'ale's b2-dimensionality.. In t he  reconstructed 
0 .  

sca l e ,  e igh t  of t he  o r i g i n a l  1 3  i tems, producing acceptable i n t e r n a l  consis- 3 ,  

tency ( ~ r o n b a c h ' s  alpha = -63) and a c l ea r ly  del ineated f ac to r  s t r u c t u r e ,  

were employed a s  an i nd i ca to r  of s e l f  concept. A se l ec t i on  of four  of t h e  

s i x  o r i g i n a l  in terpersonal  t r u s t  items resul te t l  i n  a maximum Cronbach's a lpha 

. of -46 and only moderate f ac to r  loadings ,  gene ra t i ng  some doubt concerning 
. 

- 

t h e  s e a l e ' s  i n t e r n a l  consistency. For t h e  school power s t ruct i i re  hierarchy,  

,*arrt-pu~ertmr - --- - 
Lhe f a c t w  paktern idieetes %we d&inee & h m s b m r  

school board, superintendent,  t h e  p r inc ipa l )  and near power ( t he  teachers ,  * 

B 

t h e  s tudents ,  yourse l f )  ; combined, thez sca le t  s i n t e r n a l  consistency coeff i -  -Si 
t 2 - 

1 

c i en t  i s  expe&edly low, .39. Eliminating t h r ee  of t h e  o r i g i n a l  nine 
3 

a: 



Table 2 

Varimax Factor Ikadings f o r  Scale  Items 

b* 

W i , * 
3 ' te t o  ge t  a e a d  - 1 

-*- 6 make any s a c r i f i c e  
7 i f  I could change 

-= 8 j u s t  can ' t  l e a rn  
' 3e;i"f concept 9 do b e t t e r  i n  school 

( -63)  10 chance t o  be successful  
12 $0 many th ings  wel l  
1 3  how' b r i gh t  a r e  you 

1 people can be t r u s t e d  .16 . l o  .03 .11 .21 .04 
In te rpersona l  2 people t r y  t o  he lp  .13 .07 .07 .01 .a .06 

t r u s t  3 peopie t ake  advantage .14  .10 1 .08 .@ .20 
( .46)  6 tkachers  t r e a t  everyone same .19 .20 -.z .04 

1 ,- board 
superintendent 

School 3 pr inc ipa l  
power 4 teachers  
( .39) 5 s tudents  

1 vot ina  is only say 
- 4 government men don 't care  

P o l i t i c a l  - .- 5- , fmi ly  - doesn' t  have say . 
eff icacy I :-Fr 7 l t k ink  government cares  

8 c i t i z e n s  don ' t  have say (34) .I- +p 
= 9 average person decides laws 

1 government people a r e  crooked .OO .45 .04 .06 .03 .11 
2 government people waste money .01 .68 .08 .04 .06 .00 " 

P o l i t i c a l  3 government does r i g h t  .24 . .11 .02 . O 1  .09 
t r u s t  4 government people know jobs .22 .%. - .02 .06 .a9 .10 
( .71) 5 governmentL i s  run f o r .  . . 2 SO - .01 .16 .06 .14 

9 

6 governmvt pays a t t e n t i o n  -01 .E .o> . lo  .27 .03 

P o l i t i c a l  1 w i l l  you vote  .20 .14 .02 .13 .13 .19 
p a r t i c i p s t i o n  2 does winner make d i f fe rence  .E .17 .02 1 .13 .11 

( . 4 0 )  * 
--i 

1 



p o l i t i c a l  e f f i c a c y  i t e m s  r e s u l t e d  i n  a f i n a l  i n t e r n a l  consisten_cy_ o f  ,5b 
r t ,: 

and a r e l a t i v e l y  d i s t i a c t  f a c t o r  p a t t e r n .  Evidencing a s t r o n g  mi-dimen- 
t 

s i o n a l i t y  , t h e  s i x  o r i g i n a l  p o & & i c a t ; u s t  i t ems  had an i n t e r n a l  cons i s t ency  
I 

o f  .71 and c o n s i s t e n t l y  s t r o n g  f a c t o r - l o a d i n g s .  The combining o f  two 

--  
p o l i t i c a l  involvement i tems  ( w i l l  you v o t e ,  does it matter which p a r t y  wins)  

as an i n d i c a t i o n  o f  p r o j e c t e d  p o l i t i c a l  p a r t i c i p a t i o n  was j u s t i f i e d  i n  t h e  

i n t e r e s t  o f  d a t a  s i m p l i f i c a t i o n  and t h e i y  -40 Cronbach's a l p h a ,  d e s p i t e  t h e  
- -- - 

' l a c k  of f a c t o r  homogeneity. 

Independent a n a l y s i s  f o r  t h e  Ind ian  popu la t ion  i n d i c a t e d  some v a r i a t i o n  

from t h e  s c a l e  s t r u c t u r e  gene ra t ed  by t h e  e n t i r e  sample. The compara t ive ly  

s m a l l  number o f  I n d i a n  s u b j e c t s  and a g e n e r a l l y  pe rce ived  s i m i l a r i t y  i n  view 

' of expec ted  d i f f e r e n c e s  prec luded  e x t e n s i v e  c o n s i d e r a t i o n  o f  t h i s  i s s u e .  

A l l  o t h e r  v a r i a b l e s  were cons ide red  indepenaent ly  a s  i t ems  f o r  purposes 
1 

o f  d a t a  analysis ' .  P 

# 



Chapter  3: e s u l t s  

-4, 
The Pearson product  moment c o r r e l a t i o n  2 was employed t o  measure t h e  

1 

str&&h o f  t h e  r e l a t i o n s h i p  between Indian / t Jh i te  group membership and s e l e c -  
2 .. 

t e d  v a r i a b l e s  drawn from t h e  q u e s t i o n n a i r e .  The r e s u l t s  of  t h i s  a n a l y s i s ,  r 
i . e .  c o r r e l a t i o n  c o e f f i c i e n t s  and t h e i r  r e s p e c t i v e  leve'ls o f  s i g n i f i c a n c e ,  

Q l e  3. Negat ive va lues  i n d i c a t e  a lower sCgCe f o r  a r e  summarized i n  T 

Ind ian  respondeqts  f o r  a l l  v a r i a b l e s ,  exc lud ine  p o s i t i v e  and nega t ive  i d e a l s  
.jr 

where t h e  d i r e c t i o n  r e f l e c t s  n a t i v e  s t u d e n t s '  g r e a t e r  d i s p o s i t i o n  towards 
4 

c h o o s i n ~  same sex  and d i f f e r e n t  r a c e  models. 

Table  3 

Pearson C o r r e l a t i o n s  Between Group Membership and Q u e s t i o n n a i r e  Var i ab le s  

--- 

-4 . 
Var iab le s  - - r P r o b a b i l i t y  

a 

Socio-Economi c S t a t u s  
@ h o l a s t i c  A-ptitude T e s t  Score 
~ u m u l a t i v e  Grade P o i n t  Average 
S e l f  Concept 
I n t e r p e r s o n a l  T r u s t  
Near School  Power 
D i s t a n t  School  Power 
P o l i t i c a l  {Ef f i cacy  
P o l i t i c a l  T r u s t  
P o l i t i c a l  change-Let ter  t o  
P o l i t i c a l  Change-Demonstrations 
P o l i t i c a l  P a r t i c i p a t i o n  
P o l i t i c a l  Advice-Friend 
P o l i t i c a l  Advice-Teachers 
Des i red  Occupation (SES) 
Expected Occupation (SES) 
L i f e  Chance DYsjunction 
Sex o f  P o s i t i v e  I d e a l  
Sex o f  Megative I d e a l  
Race o f  P o s i t i v e  I d e a l  
Race of  Negative I d e a l  



Hypothesis 1: The Ind ian  a d o l e s c e n t ' s  i n f e r i o r  s o c i a l  
p o s i t i o n ,  a s  i n d i c a t e d  by socio-economic s t a t u s ,  w i l l  
b e  p a r a l l e l e d  by f e e l i n g s  o f  lower s e l f  es teem,  i n f e r i o r  
performance on assessments  o f . s c h o l a s t i c  achievement .  
and reduced occupa t iona l  a s p i r a t i o n s  i n  r e l a t i o n  t o  
core  c u l t u r e  youth .  d 

A s  expec ted  f o r  Ind ian  you th ,  group membership w a s  s i g n i f i c & t l y  
* & 

r e l a t e d  t o  low s o c i a l  s t a n d i n g ,  reduced f e e l i n p s  of s e l f  ,@%teem, i n f e r i o r  

performance on assessments  o f  academic achievement ,  and low s t a t u s  occupa- 

t i o n a l  a s p i r a t i o n s  compared t o  wh i t e  p e e r s .  Powever . -as  bo th  groups 

s e l e c t e d  s l i g h t l y  lower s t a t u s  expec ted  occupa't ions,  no s i g n i f i c a n t  d i f f -  

e r ence  was e v i d e n c e d - f o r  t h e  des i r ed / expec ted  employment d i sc repancy ,  

i n d i c a t e d  by l i f e  chance d i s j u n c t i o n .  ( s e e    able 3)  

Hypothesis 2: The Ind ian  s t u d e n t ' s  p o l i t i c a l  p e r c e p t i o n s  
w i l l  be c h a r a c t e r i z e d  by a p a s s i v e  p o l i t i c a l  o r i e n t a t i o n ,  
i . e .  d i s i n t e r e s t  i n  p o l i t i c a l  p a r t i c i p a t i o n  and , low l e v e l s  
o f  p o l i t i c a l  t r u s t  and e f f i c a c y .  

Mixed f i n d i n g s  c h a r a c t e r i z e d  n a t i v e  you ths '  p o l i t i c a l  o r i e n t a t i o n s .  

Both groups of s t u d e n t s  expressed  e q u i v a l e n t  suppor t  f o r  t h e  p p i t i c a l  norms 
/' 
/ 

of  t r u s t  and e f f i c a c y .  Only minor d i f f e r e n c e s  were ev ideaeed  i n  choices  o f  

p o l i t i c a l  chanpe and a d v i c e ,  w i t h  Ind ian  youths  somewhat l e s s  d i sposed  t o  

w r i t e  l e t t e r s  t o  W s  and s l i g h t l y  more i n c 3 n e d . t o  ask f r i e n d s  f o r  v o t i n p  
, 

, adv ice .  The n a t i v e  s t u d e n t s ,  however, r e p o r t e d  a  s i g n i f i c a n t l y e g r e a t e r  

d i s i n t e r e s t  i n  t h e i r  p e r s o n a l  p o l i t i c a l  p a r t i c i p a t i o n .  ( s ee -Tab le  3 )  , 

Hypothesis  3: Ind ian  a d o l e s c e n t s  w i l l  exp res s  
f e e l i n g s  of  i n t e r p e r s o n a l  d i s t r u s t  and p e r s o n a l  
impotence i n  s choo l  d e c i s i o n  making. 

Noteworthy a r e  t h e  unexpected response  p a t t e r n s  o f  t h e  i n t e r p e r s o n a l  

t r u s t  and schoo l  power v a r i a b l e s .  Although both groups expressed  e q u i v a l e n t  
? . 

b e l i e f  i n  peop le ,  t h e  Ind ian  s t u d e n t s '  pe rcep t ion  of  t h e  schoo l  power h i e r a r -  

chy was q u i t e  d i s t i n c t .  Pe rce iv ing  t h e  n e a r  power t r i a d  as more powerful  and 

t h e  d i s t a n t  power t r i a d  a s  l e s s  powerful  ( s e e  Table 3 ) ,  t h e  Ind ian  s t u d e n t s '  



responses  re f lecYed a marked e g a l i t a r i a n  s c h o o l  d e c i s i o n  maki p p e r s p e c t i v e .  

These f i n d i n g s  a r e  p r e s e n t e d  qra+phica l ly  i n  F ipu re  2.  

a 

Great  Deal 
- * '  

Considerable  

Mode r a t e  

Some 

L i t t l e ,  No 

Means ( ~ n d i a n )  
Means ('($bite) 

School Super- P r in -  Teachers  S tuden t s  You 
Board i n t e n d e n t  c i p a l  

F igure  2 .  Mean s c o r e s  o f  Indian/White s choo l  power h i e r a r c h y  responses  

Hypothesis  4:  Compared t o  whi te  a d o l e s c e n t s ,  t h e  
a v a i l a b i l i t y  o f  r o l e  node l s  w i l l  b e  g r e a t l y  reduced 
f o r  I n d i a n  s t u d e n t s .  

Requi r ing  w r i t t e n  r e s p o n s e s ,  p o s i t i v e  and nega t ive  i d e a l s  were character- 

i z e d  by cons ide rab le  mi s s inp  d a t a .  Non-respondents i nc luded  30% o f  Ind ians  

and 29% of  Whites f o r  p o s i t i v e  i d e a l ,  38% o f  I n d i a n s  and 25% o f  Whites f o r  
i 

n e g a t i v e  i d e a l .  The p o t e n t i a l  popu la t ion  s p e c i f i c i t y  o f  s u b j e c t s  

? 



b 
complet ing t h e s e  i tems  r e q u i r e s  c a u t i o u s  c o n s i d e r a t i o n  o f  t h e i r  d a t a .  White 

s t u d e n t s  c o n s i s t e n t l y  s e l e c t e d  persons  o f  t h e  same r a c i a l  background f o r  

both p o s i t i v k  (97% ) a n d  n e g a t i v e  (99% ) i d e a l s .  While compara t ive ly  l a c k i n g  a 

. i n  same r a c e  np le  models ( s e e  Table  3) Ind ian  s t u d e n t s  more f r e q u e n t l y  s e l e c -  

t e d  a n a t i v e  person  as a p o s i t i v e  (50%)  than  as a n e g a t i v e  (15%)  i d e a l .  The *= 

s i p n i f i c a n t  s e x  o f  n e g a t i v e  i d e a l  r e l a t i o n s h i p  ( s e e  Table  3 )  r e s u l t s  ,from 
* / , 

whi te  females  ' g r e a t e r  t e n d e i c y  t o  se lecJ 'male  pe r sons .  
/ 

Due t o  a l a c k  of  re f inement  i n  t h e  c a t e g o r i z a t i o n  system employed f o r  

p o s i t i v e  and nega t ive  i d e a l s ,  t h e s e  f i n d i n g s  a r e  p r e s e n t e d  on ly  by pe rcen tage  

endorseme t i n  Table  4 .  White s t u d e n t s  were more i n c l i n e d  t o  choose a t h l e t e s  a 
and e n t e  4 t a i n e r s  a s  p o s i t i v e  i d e a l s ,  wh i l e  Ind ian  youth i n d i c a t e d  a somewhat 

1, 

g r e a t e r  p j e fe rence  f o r  r e l a t i v e s .  For nega t ive  i d e a l s ,  m i t e s  ev idenced  a 
h 

g r e a t e r  tendhncy t o  choose h i s t o r i c a l  and government f i g u i e s  ( e s p e c i a l l y  

Richard ~ i x o n ) ,  wh i l e  t h e  Ind ian  s t u d e n t s  were more d i sposed  towards 

sal/ecting a t h l e t e s  and l o c a l  p e r s o n s .  
/ 

," 
/' Table 4 

/ 
P o s i t i v e  and Negat ive I d e a l s  Chosen by Ind ian  and White Respondents 

P o s i t i v e  Ideal : :  Negat ive I d e a l  
Ind ian  d t e  Ind ian  White 

Ca tegor i e s  (g=26) ( ~ = 2 3 8  - ( ~ = 2 3  ) - ( ~ = 2 5 l )  - 
Government f i g u r e  
A t h l e t e  
E n t e r t a i n e r  
H i s t o r i c a l  F igure  
R e l a t i v e  . 

Local  Person 
No one 
S e l f  
Other  



,/ \ 

//' 
Discr iminant  a n a l y s i s  i s  a s t a t i s t i c a l  t echn ique  f o r  de te rmining  t h e  

/ 

maximum d i f f e r e n t i a t i o n  of s e v e r a l  groups f o r  a  s p e c i f i c  c r i t e r i o n ,  t h r o u i h  

t h e  c o n s t r u c t i o n  o f  a  l i n e a r  combination of v a r i a b l e s  which a r e  weighted 

accord ing  t o  t h e i r  r e l a t i v e  c o n t r i b u t i o n s .  A s  i n d i c a t e d  by d i s c r i m i n a n t  

c o e f f i c i e n t s  p re sen ted  i n  Table 5 ,  g rade  p o i n t  averape ,  p o l i t i c a l  p a r t i c i p a -  

t i o n ,  SCAT s c o r e ,  p o l i t i c a l  t r u s t ,  socio-economic s t a t u s ,  i n t e r p e r s o n a l  

t r u s t ,  f r i e n d  a s  b e s t  sou rce  of  p o l i t i c a l  adv ice ,  and demonst ra t ions  a s  b e s t  

method of  p o l i t i c a l  change were found t o  be  op t ima l  v a r i a b l e s  i n  d i f f e r e n -  

t i a t i n g  group membership, i . e .  r a c e  as a e i t e r i o n .  A p r e d i c t i o n  system 

i n c l u d i n q  a l l  q u e s t i o n n a i r e  v a r i a b l e s ,  excep t  g o a l s  and i d e a l s  excluded f o r  

miss ing  d a t a  c o n s i d e r a t i o n s ,  c o r r e c t l y  c l a s s i f i e d  89.2% o f  t h e  Ind ian  

s u b j e c t s  and 88.9% of t h e  White s u b j e c t s .  When a p p l i e d  t o  on.& complete d a t a  

s u b j e c t s  , it  c o r r e c t l y r i d e n t i f i e d  95.2% o f  Ind ians  ( ~ = 2 1 )  and 92.3% of - 
Whites ( ~ = 2 0 7 ) .  - 

The s a l i e n c e  o f  t h o s e  v a r i a b l e s  a s c r i b e d  importance by d- i scr iminant  

a n a l y s i s  w a s  v a l i d a t e d  by m u l t i p l e  r e g r e s s i o n ,  t h e  s t a t i s t i c a l  i d e n t i f i c a t i o n  
B 

of t h e  s m a l l e s t  s e t  o f  p r e d i c t o r s  account ing  f o r  t h e  l a r g e s t  p ropor t ion  o f  

t h e  v a r i a n c e  f o r  g given  c r i t e r i o n .  Based on complete d a t a  s u b j e c t s ,  a pre-  

d i c t i o n  equa t ion  i n c l u d i n g  g rade  p o i n t  average ,  socio-economic s t a t u s ,  f r i e n d  

a s  b e s t  sou rce  o f  p o l i t i c a l  a d v i c e ,  p o l i t i c a l  t r u s t ,  p o l i t i c a l  p a r t i c i p a t i o n ,  

SCAT s c o r e ,  t e a c h e r  as b e s t  sou rce  o f  p o l i t i c a l  a d v i c e ,  and i n t e r p e r s o n a l  

t r u s t  e x p l a i n s  32% ( R ~ = .  3158) o f  t h e  v a r i a t i o n  i n  group membership. On the 

ave rage ,  p r e d i c t e d  group membership s c o r e s  (1-1ndian/2-White) would v a r y  by 

-25 u n i t s  as i n d i c a t e d  by t h e  s t a n d a r d  e r r o r  o f  e s t i m a t e .  A d e t a i l e d  

d e s c r i p t i o n  of  t h i s  a n a l y s i s  i s  p re sen ted  i n  Table 6 .  



Table 5 

~t&?I~dized Discriminant Function coefficient; for Questionnaire Variables 
-s Included in Discriminant Analysis 

-4 

Variables Discriminant Coefficient 

Age 
Sex 
Socio-Economi c Status 
Scholastic Aptitude Test Score 
Cumulative Grade Point Average 
Self Concept 
Interpersonal Trust 
Near School P-ower 
Distant School Power 
My School Power ( Student s-You ) 
Political Efficacy 
Political Trust 
Political Change-Letter to P.M. 
Political Change-demonst rat ions 
Political Change-Letter to M.P. 
Political Change-Vote 
Political Change-Something Else 
Political Participation 
Political Advice-Friend 
Political Advice-Brother, Sister 
Political Advice-Father r 
Political Advice-Mother 
Political Advice-Teacher 
Political Advice-Someone Else 

a 

Table 6 

Summary Table for Multiple Regression Analysis of&Group Membership 

- 

Variable Multiple R R Simple R Fa 

Grade Point Average 
Socio-Economic Status 
Political Advice-Friend 
Political Trust 

I 
Political Participation 
SCAT Score 
Political Advice-Teacher 
Interpersonal Trust 

a An F of 3.9 is significant at the .05 probability level 



9 
r 

Sex dif ferences  a s  assessed by the  Fearson product moment cor re la t iqn  -- 
- 

r a re  reported i n  Table 7. Negative values ind ica te  a lower seore f o r  male - - 

respondents f o r  a l l  var iabfes  excluding ideals,where pos i t i ve  scores r e f l e c t  

females' d i spos i t ion  toward responses coded "d i f fe ren t"  ( e . g . ,  i dea l s  of 

opposite sex)  and negative scores t h e i r  increased l ikel ihood i n  choosing 

responses coded "same" (e .g. i dea l s  - of same r a c e ) .  

Table 7 

Pearson Correla t ions  Between Sex and Questionnaire Variables 

Variables \ Whites I n d i d s  

' r Probabi l i ty  - 
5 

r Probabi l i ty  - 
-- - - 

Socio-Economic S t  a tus  -.0694 
Scholas t ic  Aptitude Test  - ,0742 
Grade point7  Average - .2197 

--I.- Self  Concept .lo00 
%~er sona l  Trust  - .0465 

- ,0893 
Distant  Power - -0779 
P o l i t i c a l  Efficacy -0661 
P o l i t i c a l  Trust  .0700 
P o l i t i c a l  Change-Voting .0921 
P o l i t i c a l  Change-Something 

Else - ,0517 
P o l i t i c a l  Chhge-Nothing - .1221 
P o l i t i c a l  Pa r t i c ipa t i on  .0833 
P o l i t i c a l  Advice-Friend -. 1161 
P o l i t i c a l  Advice-Brother/ 

S i s t e r  - .0927 
P o l i t i c a l  Advice-Father - ~ 6 0 4  
P o l i t i c a l  Advice-Mother - .1171 
P o l i t i c a l  Advice-Teacher .I277 
P o l i t i c a l  Advice-Someone 

Else - .lo57 
Desired Occupation -. 1103 
Expected Occupation - .0172 
Life  Chance Disjunction - - - .lo07 
Sex of Posi t ive  Idea l  .1252 
Sex of Negative Idea l  .33?+ 

- -- 

Race of Pos i t ive  Ideal - 

-- - 

-. 1650 -- 

- ~ a r t ~ ~ +  -Iden1 - .0614 



Fpr White s u b j e c t s ,  t h e  s i g n i f i c a n t  d i f fe rences  r e s u l t  from males' 

lower grade po in t  average,  h igher  s e l f  concept ,  reduced near power evalua- 

i 

t i o n ,  increased endorsenent of vo t ing  and r e j e c t i o n  of doing nothinp t o  

promote p o l i t i c a l  change, g r e a t e r  d i s p o s i t i o n  t o  ask a  t eacher  a s  opposed 

t o  a  f r i e n d ,  brother/sis!p...$', f a t h e r ,  mother, o r  someone e l s e  f o r  p o l i t i c a l  
* 

T - z .-y 

-3% 
advice ,  low<' s t a t u s  de-sed occupation,  increased choice of  same sex  

, 
4 - % 

p o s i t i v e  and negative i d e a l s ,  and g r e a t e r  s e l e c t i o n  of  d i f f e r e n t  r ace  

p o s i t i v e  i d e a l s  ( e  .g. b lack American s p o r t s  f i g u r e s  ) . 
S i g n i f i c a n t  male/female Indian d i f fe rences  a r e  i n d i c a t i v e  of  Indian 

males'  h igher  s e l f  concept ,  lower i n t e r p e r s o n a l  ' t r u s t ,  g r e a t e r  s e l e c t i o n  of  

t h e  "something e l s e "  and "someone e l s e "  a l t e r n a t i v e s  f o r  p o l i t i c a l  change 

and advice ,  and more f requent  s e l e c t i o n  of d i f f e r e n t  r a c e  i d e a l s .  The 
/ 

negat ive  sex of i d e a l s  c o r r e l a t i o n  r e s u l t s  from Indian females '  choice of 

same sex  models. A s  evidenced from t h e  d a t a  presented,  t h e  smal le r  N of - 
t h e  Indian sample r e q u i r e s  c o r r e l a t i o n s  of f a r  g r e a t e r  magnitude t o  reach 

s ign i f i cance .  ' O f  some i n t e r e s t  i s  t h e  l ack  of sex  d i f f e r e n c e s  f o r  most 

of t h e  o v e r t l y  p o l i t i c a l  v a r i a b l e s .  



Chapter h :  Discussion 

In  genera t ing  some evidence f o r  t h e  proposed 
b 

" support  t h e  content ion  t h a t  Canadian Indian youth l i k e l y  perce ive  themselvesr/ 
'\ 

t o  be l e s s  s o c i a l l y  and p o l i t i c a l l y  competent than t h e i r  'core c u l t u r e  pee r s .  

The d e l e t e r i o u s  e f f e c t  of c u l t u r e  c o n f l i c t  f o r  t h e  Indian  adolescent  i s  
i 

demonstrated by t h o s e  f ind ings  viewed as  sugges t ive  of  accem&&Sm *a-- - 
- -- 

s t a t e  o f  dual  m a r g i n a l i t y ,  i .e  . a c c u l t u r a t e d  h u t  no t  a s s imi la ted  n a t i v e  

youth n e i t h e r  a s c r i b e  t o  t r a d i t i o n a l  ways nor a r e  incorpora ted  wi th in  white 

s o c i e t y .  

Hypothesis 1: A p a t t e r n  of  low s o c i a l  s t and inp ,  reduced s e l f  esteem, 
.. ? ' 

academic d i f f i c u l t y ,  and l i m i t e d  des i red  and ejrpected occupat ional  a s p i r a -  

t i o n s  provides dubious foundation f o r  f u t u r e  e f f i c a c i o u s  s o c i a l  i n t e ~ a c t i o n .  

Inherent  i n  adopting a  white va lue  system i s  t h e  pkrsonal  acceptance of  a  
-$ 

* ,  

nepat ive  i d e n t i t y  f o r  Indian people.  The low s e l f  esteem s c o r e s  of t h e  
2; *: 

Indian a d o l e s - m t  i s  of p a r t i c u l a r  i n t e r e s t  i n  view of t h e  s c h b o l ' s  espoused 

e f f o r t s  t o  provide a "meaningful" educat ion  f o r  Indian youth through t h e  

replacement of S o c i a l  S tud ies  9 and 3 0  by Native. s t u d i e s .  a t tendeh.  by 64% 
_---- 

-/ "' .-&*&an stmhnt s  complF€in~ x e p q L e s t  ionna i re  . 
- -  

=.*.,a/ By providing Indian  s tuden t s  with an opportunLty t o  . 
s tudy more of t h e i r  own h i s t o r y  and c u l t u r e  and by 

.. presen t ing  them with contemporary and h i s t o r i c a l *  
m a t e r i a l  of a more r e l e v a n t  n a t u r e ,  it i s  hoped t o  
inc rease  t h e  s e l f  esteem of t h e s e  s t u d e n t s ,  thereby 
making t h e i r  school ing  more rewarding and product ipe .  . 
(Taylor ,  1974, p .  3)  

That t h e  n a t i v e  c h i l d  m i ~ h t  be i n  g r e a t e r  d i f f i c u l t y  withoug t h i s  
2~ - - 

s p e c i a l  p rov i s ion  is a recognized p o s s i b i l i t y  ( a s  i s  t h e  equa l ly  r e a l i s t i c  

o p t i o n ,  "too l i t t l e  ~ ~ ~ ~ ~ l a t e " ) .  However, t h e  p r i n c i p a l ' s  b e l i e f  t h a t  h i s  

Indian s t u d e n t s  w i l l  "survive and prosper" (Tay lo r ,  1974, p .  3) i s  not  



i 

- - 

overwhelmingly supported by t h e  d a t a  c o l l e c t e d .  The e&k academic 

d i s t r e s s  and f requen t ly  y i t e d  low s t a t u s  d e s i i e d  and expected occupat ions ,  

e  .g. s a l e s  c lerkg s e c r e t a r y ,  zhambermaid, sh ipyard  worker, c a r p e n t e r ,  

Arovide l i t t l e  evidence f o r  expanded l i f e  op t ion  p o s s i b i l i t i e s .  . . 

Hypothesis 2:  The Indian  s t u d e n t s ~ ~ l a c k  o f  i n t e r e s t  i n  a c t i v e l y  
u 

p a r t i c i p a t i n w  i n  t h e  p o l i t i c a l  proces%, d e s p i t e  an avowed s u b s c r i p t i o n  t o  

core c u l t u r e  p o l i t i c a l  v a l u e s ,  may r e f l e c t  both.  t h e  r e a l i z a t i o n  of  t h e  

f u t i l i t y  of minor i ty  p o l i t i c s  and a consequent l ~ c k  o f  b e l i e f  i n  t h e  . 

P 
personal  relevance o f  t h e  p o l i t i c a l  system. The Indian  ado lescen t s '  

equivalent  normative support  f o r  p o l i t i c a l  t r u s t  and e f f i c a c y  i s  perGaps 

i n d i c a t i v e  of t h e  s c h o o l ' s  p a r t i a l  success  i n  t r a n s m i t t i n p  c u l t u r a l  
b 

ya lues  t o  minor i ty  group members. . ._ . ' 

d ~ p o t h e s i s  3: Severa l  exp lana t ions  might poss ib ly  account f o r  t h e  
1 

\ 

Indian  s t u d e n t s '  e g a l i t a r i a n  percept ion  of t h e ,  school  power s t r u c t u r e .  The 
. , 

democratic dec i s ion  making o r i e n t a t i o n  o f  t h e  band p o l i t y  may be trans- 

f e r r e d  t o  t h e  s t u d e n t s  ' own s o c i a l  mili'eu. Conversely, ' the  ~nd&uden t s  
* 

may be denying t h e  in f luence  which d i s t a n t  power a u t h o r i t y  f i g u r e s  have i n  

determining t h & r  l i v e s .  School s t a f f  members provihed.  anecdota l  support  ' 
, . .  

f o r  t h i s  p o s i t i o n .  The unexpected subsc r ip t ion  t o  b e l i e f  i n  people ' s  

-. 
i nhe ren t  goodness may r e f l e c t  both a  t r a d i t i o n a l  Indian  and Western 

c u l t u r a l  expecta t ion .  However, adverse experience i n  t h e  wider s o c i a l  

s t r u c t u r e  could e r a d i c a t e  t h i s  b e l i e f .  
' I  

Hypothesis 4 :  ~ l & , o u ~ h  s t a t i s t i c a l  v e r i f i c a t i o n  suppor t s  t h e  compara- 

t i v e  l ack  of same r a c e  r o l e  models f o r  Indian  s,tudents , g r e a t e r  s i g n i f i c a n c e  

is  a t t ached  to-the g r e a t l y  inc reased  choice of  n a t i v e  persons a s  p o s i t i v e  
r 

than  negat ive  i d e a l s ,  thought i n d i c a t i v e  -of a f f i r m a t i v e  i d e n t i f i c a t i o n  with 
91 

n a t i v e  people.  Add i t iona l ly ,  t h e  extreme e thnocen t r i c  b i a s  of  t h e  white 



- 
s t u d e n t s  is not  cons idered  t o t a l l y  d e s i r a b l e  i n  an b s t e n s i b l y  p l w ~ a l i s t i c  

- &  

s o c i e t y .  , 

. I 

i n e r i o r i t y ,  it i s  not. surpr- is ing.  t h a t  p a t t e r n s  ob~erGed  f o r  naYive'&udents ' 
* 

p a r a l l e l  t r e n d s  documented f o r  lower class' .  school  chil'dren - 
./ # 

[they] do not  l e a r n  s u b j e c t  m a t t e r  as w e l l ,  a r e  Less 
successfwl i n  pass ing  examinations and o t h e r  performance 
t e s t s ,  do not  a t t a i n  a s  high a  grade  l e v e l ,  do not  
remain i n  schooi  as l ong ,  have lower educa t iona l  
and occupat ional  a s p i r a t i o n s .  Pup i l s  from Tower 
c l a s s  f a m i l i e s k l s o  p a r t i c i p a t e  l e s s  i n  e x t r a c u r r i c u l a r  
ac t iv i t ies . .+ .  . [and] a f f a i r s .  in ones h Selby , " 

1972, P.  115)~' L1 

The i s s u e  of  s o c i a l  s t a t u s ,  however, has not  been pursued i n  t h i s  a n a l y s i s .  

While it cannot be d i spu ted  t h a t  Indianness i s  confounded wi th  low socio-  
9 .  

economic s t and ing ,  u n t i l  equ iva len t  o p p o r t u n i t i e s  e x i s t  fb; n a t i v e  Indian 

. a ,  peosJe it uld-  not  r e f l e c t  &id ; e a l i t y  t o  a t tempt  t o  i s o l a t e  t h i s  

e f f e c t .  ~ d i i t i o n @ l y ,  t h e  i s s u e  o f  " m u l t i c o l l i n e a r i t y " ,  t h e  l i k e l i h o o d  o f  
.. - 

sampling e r r o r  ' f  F e a t i o n - o f  p a r t i a l  s lopes  and p a r t i a l  c o r r e l a t i o n s  rhe: 

based upon in te r ' co r re la t ed  independent v a r i a b l e s ,  renders  ques t ionable  t h e  - - 
s t a t i s t i c a l  a d v i s a b i l i t y  of  c o n t r o l l i n g  t h e  i n f l u e n c e  o f  s o c i a l  c l a s s  

 lalo lock , 1970).  Dis t ingu i sh ing4  Indianness through matched grouping by 

r e l e v a n t  d e s c r i p t i v e  v a r i a b l e s  ( a g e ,  s e x ,  SES, GPA, SCAT) w a s  not  f e a s i b l e  

due t o  t h e  inadequate a v a i l a b i l i t y  of  appropr ia t e ly  disadvantaged white 

students.  \ 
Addi t ional  methodological i s s u e s  r e a u i r e  cons ide ra t ion .  Tho- of  

va lue  a s  exp lo ra to ry ,  d e s c r i p t i v e  r e sea rch  i n  providing an i n i t i a l  d a t a  base 

and d i r e c t i o n  

s u b s t a n t i a t e d  

f o r  f u r t h e r  i n v e s t i g a t i o n ,  t h i s  s t u d y ' s  f i n d i n g s  need be 
> .  

- .  
through c r o s s  v a l i d a t i o n  samples t o  avoid poss ib ly  unwarranted 
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g e n e r a l i z a t i o n .  The measures1 v a l i d i t y ,  r e l i a b i l i t y ,  and t ippropriateness t o '  

' , I n d i a n  youth a r e  i n  need of f u r t h e r  v e r i f i c a t i o n ;  t h e  r e s u l t s  o f  paper /penc i l  , 
I 

tests a r e  inheren t ly  suspect  when administered t o  peryons c u l t u r a l l y  d i ' s t inc t  
. , 

' from t h e  konst ruct  ion'  sample. The a s  surnptions t h a t  t h e  s t u d e n t s  '' responses 

' i n d i c a t e  a c t u a l  opinions  and a r e  r e f l e c t i o n s  .of like-$! behaviours may not  be  

% 
t d - t a l ly  j u s t i f i e d .  

f * 
-- 

,' What I r rd ian  . s tudents  put  down on paper i s  more o f t e n  
1 than  n o t  b e l i e d  by subsequent behaviour.  No mat te r  

how similar t h e  exuressed a t t i t u d e s  may appear  t o  
t h o s e . o f  white s t u d e n t s  a f t e r  s,uch t e s t i n g ,  they  

- s t i l l  back o f f  from t h e  white world w d  do nnt  r e f l e c t  
" i t s  a t t i t u d e s  i n  t h e i r  conduct ., f ~ r y d e ,  1971, p .  29) 

The demand c h a r a c t e r i s t i c s  of  a  t e s t i n g  s i t u a t i o n  n e c e s s i t a t e  t h e  Q 
, . r 

a p p l i c a t i o n  of a l t e r n a t i v e  approaches i n  support i n e  ques t ionna i re  generated * -  

~ f i n d i n p s .  Assessment from an i n d i v i d u a l i s t i c  p e r s p e c t i v e ,  e . p .  observat ions- '  

/ 
and in te rv iews ,  would a d d i t i o n a l l y  provide ins'ipht i n t o  t h e  intr 'a-psychic 

processes  of t h e  s o c i a l i z a t i o n  exper ience .  The r e l a t i o n s h i p  o f  you th fu l  

a t t i t u d e s  t b  l a t e r  a d u l t  beh2viours w i l l  only be understood through ex tens ive  
I 

l o n g i t u d i n a l  i n v e s t i p a t i o n .  As resea rch  with s l a c k  Americans has i n d i c a t e d  @ 

t h a t  r a c e  of experimenter,. qyks t ionna i re  a d m i n i s t r a t o r ,  o r  in te rv iewer  can 

s i g n i f i c a n t l y  a f f e c t  t h e  m e a s u r e ~ e n t  of both  a t t i t u d e s  and c o q i t i v e  . 

\ 
c o n s t r u c t s ,  e.p:.IQ,  atso son, 1973).  t h e  a c t i v e  involvement o f  n a t i v e  

persons i n  such resea rch  i s  impera t ive .  

- - -  

These ques t ions  r e l a t e  t o  l a r g e r  i s s u e s  of cons iderable  importance t o  
d-r -- 

m y  within W e  a m ~ ~ &  of ~ ~ c a T s o c i a l . i z a t i o n .  U e t r i ~ e n t a l  t o  theo- 
1 

r e t i c a i  advgncement, p o l i t i c a l ?  s o ~ i a l i z a t i o n ~ r e s e a r c h  has t r a d i t i o n a l l y  em- 
\ . . 

phasized con ten t ,  what p o l i t i c a l  a t t i - ~ d e s  ch i ld ren  l e a r n ,  to t h e  neg lec t  o f  
. . 

process ,  how these ' b e ~ e f s  are acau i red .  

3 - ,  

P -  
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# 

If we focus our  s t u d i e s  on what ch i ld ren  l e a r n  r h t i e r  th-an 
how they l e a r n  i t ,  our i n t e r p r e t a t i o n  of our f ind ings  

P must remaln c o n j e c t u r a l .  By c o n t r a s t ,  a t t e n t i o n  t o  
t h e  dynamic models of s o c i a l i z a t i o n '  processes  can "- 

l ead  t o  exp lana t ions  of how,and why p o l i t i c a l  s o c i a l -  
i z a t i o n  occurs and can a s s i s t  us t o  t e s t p r o p o s i t i o n s  

: concerning the' c e n t r a l i t y ,  s t a b i l i t y ,  and re levance  ? :.. ' f o r  behaviour o f  acquired  p o l i t i c a l  o r i e n t a t i o n s .  
(Schwart z & Schwart z , 1975, p .  11) 

The v a l i d i t y  of  developmental t r e n d s  i n f e r r e d  from commonly employed c ross  

s e c t i o n a l  designs i s  ques t ionab le ;  such f ind ings  may more a c c u r a t e l y  refleek 
-. 

i h e  e f f e c t s  of change i n  t h e  s o c i a l  environment. To dateL,  ,process assump- - 

t i o n s ,  e . g .  t h e  p e r s i s t e n c e  of  p o l i t i c a l  d i spos t ions  from youth t o  adulthood 

and t h e i r  r e l a t i o n  t o  behaviour ,  have not  been supported by empi r i ca l  d a t a .  

The v e r i f i c a t i o n  o f  such specu la t ion  r e q u i r e s  l o n g i t u d i n a l  i n v e s t i g a t i o n  

inc lud inc  an expanded age ranpe from young c h i l d r e n  t o  aged adult-s .  A 
* 

process o r i e n t a t i o n  ought t o  recoenize  t h e  i n d i v i d u a l ' s  ac t ive .  r o l e  i n  t h e  

s o c i a l i z a t i o n  p rocess ,  t h e  continuous n a t u r e , o f  s o c i a l  l e a r n i n g ,  and t h e  t i m e  
I 

/ and p lace  soecif"i ty o f  r e s e i r c h  f i n d i n g s ,  e .g .  a t t i t u d e  v a r i a t i o n  a s  a 
& / + rJ funct ion  b f  c u l t u r a l  d i v e r s i t y .  Add i t iona l ly ,  t h e  p a s t  aggregate  response, 

r e sea rch  emphasis has neglec ted  documentation o f  p o l i t i c a l  s o c i a l i z a t i o n ' s  
d 

.hssumed e f f e c t s  o n  t h e  p o l i t i & i l  system and cons ide ra t ion  o f ' t h e  

u 

- p o t e n t i a l l y  unique a t t r i b u t e s  o f  t h e  i n d i v i d u a l .  
0 

Besides indictment by omission, ques t ionna i re  based s t u d i e s  a r e  f u r t h e r  
- -c ~. 

chkrged wi th  i n t e r n a l  d e f i c i e n c i e s .  Recent s t u d i e s  ques t ioning both  t h e  

v a l i d i t y  ( ~ y n c h ,  19-74) and r e l i a b i l i t y  ( ~ s h e r ,  1974) of t h e  Survey Research 

Cen te r ' s  p o l i t i c a l  e f f  ica)y s c a l e  have h igh l igh ted  t h e  danpcr o f  t h e  
* A - -- -- - - -- 

unauestioned use of  measures supported b y ' f o l k l o r e  r a t h e r  t h a n  f a c t .  Sources 

of i n v a l i d i t y  a r e  thought t o  inc lude  t h e  o v e r s i m p l i f i c a t i o n  of c o n s t r u c t s  and 

_ t h e  use  o f  a r t i f i c i a l  c a t e g o r i z a t i o n  schemes inappropr ia t e ly  imposed on '  

complex'belief , s y s t e m .  Kolson and Green (1970) have experimentaf l3r 
- "? 



v e k f i e d  t h e  o p e r a t i o n  o f  t h r e e  types  of  response  s e t s  confounding ques- 

I1 t i o n n a i r e  Tesponses  :- a tendency t o  gamble, i . e  . answers .  based  on no 

'knowledge; "an acauiescence  response  s e t , "  i . e .  r e l u c t a n c e  t o  respond nega- 

t i v e l y ; , , a n d  "an agreement response  s e t , "  i . e .  responses  cued by ques t ion  

format .  Riccards  (1973) prop s e d  t h a t  c h i l d r e n  may respond t o  P 
. , n a i r e s  f r i -vo lous ly  o r ,  conve r se ly ,  a s  a  t es t  r e q u i r i n g  t h e i r  s e l e c t i o n  o f  

3 
" r i q h t "  answeGs. 

Fecent  i n v e s t i g a t i o n  o f  t e s t - r e t e s t  i a b i l i t y  have evidenced a low 

/- I .  

i n c i d e n  o f  response  s t a b i l i t y  f o r  both q u e s t i o n n a i r e  i t ems  and i n d i c e s .  In 

. a s tudy  of  9- t o  15-year-old San F ranc i sco  Bay Area c h i l d r e n ,  V a i l l a n c o u r t  

(1973) found h i p h e r  s t a b i l i t y  c o e f f i c i e n t s  f o r  f a c t u a l  q u e s t i o n s  a s  opposed 

t o  op in ion ,  over  a  two'month i n t e i v a l  i n s t e a d  of  a 6 n o i d ,  f o r  o l d e r  c h i l -  

d ren  r a t h e r  t han  youqger ,  f o r  h igh  I4 c h i l d r e n  vs. low, f o r  wh i t e  and h iph  

SES c h i l d r e n  as opposed to b l a c k  and low s t a t u s  c h i l d r e n .  She caut ioned  - 
% 

,' 

t h a t  s t u d i e s  r e p o r t i n g  group s t a b i l i t , ,  and s y s t e m a t i c  d i f f e r e n c e s  may i n  
. \ 

f a c t  be  r e p d r t i n p  random e r r o r ,  and t h a t  such f i n d i n g s  may more l i k e l y  be  
-a 

i n d i c a t i v e  o f  a  l a c k  o f  a t t i t u d e s .  

In  some s i t u a t i o n s ,  where "non-a t t i tudes"  are t h e  . 
cause o f  low s t a b i l i t y  o f  c h i l d r e n ' s  p o l i t i c a l  
o r i e n t a t i o n s ,  it is p o s s i b l e  t h a t  t h e  p o l i t i c a l  
s o c i a l i z a t i o n  r e s e a r c h e r  ... c r e a t e s  a t t i t u d e s  
i n s t e a d  o f  measuring e x i s t i n g  cause .  
( ~ a i f  l a n c o u r t  , 1973 ,, p  . 376) 

Suck f i n d i n g s  sugges t  t h e  need f o r  methodologica l  m o d i f i c a t i o n s ,  i n c l u d i n e  

and r e l i a b i l i t y  checks w i t h i n  q u e s t i o n n a i r e s ,  i n c r e a s e d  u s e  o f  
- 

q u e s t i o n s  and i t e r v i e w s ,  supplemented by rese&choexamining t h e  "t, 
f o r  c h i l d r e n .  G 



P-lthouqh c o n s t r a i n e d  by  methodolop i c a l  liri t a t i o n s  , t h $  p r e s e n t  s tudy  

,is thought  to, supplement r e l a t e d  r e s e a r c h  i n  i d e n t i f y i n g  p rob lema t i c  a r e a s  

p r o h i b i t i n g  t h e  system i n t e g r a t i o n  o f  persons  s o c i a l l y  d i s e n f r a n c h i s e d  by 
* .?' 

m i n o r i t y '  group memberoship. 

Of cons id+rab le  importanke i s  t h e  need t o  improve e d u c a t i o n a l  opportun- 

1 

i t i e s  f o r  n a t i v e  Iqd ian  c h i l d r e n .  School succes s  is,  c r i t i c a l  as a foundat ion  
i 

f o r  s - o c i a l  e f  veness  and p o l i t i c a l  cornpetenc p e r v a s i v e  s i g n i f i -  

cance of t h e  schoo l  i n  p rov id ing  l i f e  choice  o p t i o n s  has  prompted Franklyn 

(197b)  t o  suppor t  t h e  independent  u s e  o f  school  achievement as an i n d i c a t i o n  

of ado le scen t  a l i e n a t i o n .  

I t  i s  e v i d e n t  t h a t ,  i n  ou r  modern t e c h n o l o g i c a l  
s o c i e t y ,  a c c e s s  to s o c i a l l y  valued and p e r s o n a l l y  
s a t i s f y i n g  g o a l s  i s  cominc t o  depend more and more 
on t h e  l e v e l  o f  academic and v o c a t i o n a l  t r a i n i n g .  an 

I n  f a c t ,  a cces s  t o  va lued  s t a t u s  o t h e r  t h a n  by way \ , 
o f  formal  educa t ion  and t r a i n i n g  has  become ., 
almost  imposs ib le  . ( p .  160 ) 

\ 
\ 

S o c i e t y ' s  s u c c e s s f u l  i n c o r p o r a t i o n  o f  Ind *I an persons  r e q u i r e s  s i g n i f i -  

c a h t  e d u c a t i o n a l  i nnova t ions .  Without such  change,  s choo l s  w i l l  l i k e l y  re- '. \ 
I 

main incompat ib le  f o r  n a t i v e  s t u d e n t s ,  r e s u l t i n g  i n  cont inued  low achievement.  
'\ 

Knowledge of  Ind ian  s t u d e h t s '  a t t i t u d e s  w i l l  assist i n  p l ann ing  a p p r o p r i a t e  \ 
i n s t r u c t i o n a l  programs des igned  t o  maximize t h e  p e r s o n a l ,  s o c i a l ,  and cogni- 

t i v e  growth p o t e n t i a l  o f  Ind ian  youth .  ' In  a d d i t i o n  t o  t h e  mod i f i ca t ion  o f  

e x i s t i n g  c u r r i c u l a  ip accordance wi th  t h e  Ind ian  c h i l d ' s  c o g n i t i v e  s t y l e ,  

i n t e r e s t s ,  and e x p e r i e n c e s ,  s t r u c t u r e d  pre-school  programs are e s s e n t i a l  i n  

f o s t e r i n g  t h e  development of r e a d i n e s s  s k i l l s  n e c e k a r y  fer aca&ariz 

succes s .  

 valuation o f  e a r l y  s t i m u l a t i o n  programs are o p t i m i s t i c  i n  r e p o r t i n g  
'%j 

i n i t i a l  s h o r t  t e rm e f f e c t s .  Grade 1 Ind ian  g radua te s  of  an  A l b e r t a  



language a r t s  focused  k i n d e r g a r t e n  p r o g r m  were both a s s e s s e d  by t h e i r  

t e a c h e r s  a s  compara t ive ly  advantaped and evidenced a n . i n c r e a s e d  c l a s s  aver -  

age IQ s c o r e  ( ~ e v i s t o n ,  1966) .  Nat ive  c h i l d r e n  e n r o l l e d  i n  a Vancouver 

I s l a n d  p re schoo l  language enrichment  p r o p a m  evidenced advancement a s  

" 

measured by pre-  and post-progr 'm t e s t s  ' ( ~ i c k e l s o n  and Galloway, 1969 ) . 
B 

However, t h e  absence o f  l o n g i t u d i n a l  s t u d i e s  p r o h i b i t s  e x t r a p o l a t  i n p  

i m p l i c a t i o n s  f o r  subsequent  academic performance. 
, \ 

The low s e l f  concept  of Ind ian  s t u d e n t s  is bhought c o n s o l i d a t e d  bo th  

by t h e  man i f e s t  and l a t e n t  con ten t  of  t h e  s c h o o l  c o m u n i c a t i o n  network. I n  
n 

\ 

a c6n tgn t  a n a l y s i s  o f  C a l i f o r n i a  p u b l i c  s choo l  t e x t b o o k s ,  Reynolds and 

Reynolds /' (1974) found accounts  o f  n a t i v e  I n d i a n s  b a s i c a l l y  i n a c c u r a t e ,  wi th  

wide d i s c r e p a n c i e s  between " f a c t u a l "  i n fo rma t ion  p r e s e n t e d  and accepted 

e thnographic  d a t a .  Recurr ing  themes inc luded  t h e  s u p e r i o r i t y  of wh i t e  

- i 

c u l t u r e ,  t h e  I n d i a n s '  r e c e p t i v e n e s s  t o  c u l t u r a l  rep lacement ,  t h e  benevolence * 

of w h i t e  Europeans i n  improving t h e  qua l i ty '6 f  - 1 n c a n  l i f e ,  and a pe rvas ive  - - 
- 7  

we ( t h e  d i s c o v e r e r s  o f  - our l a n d ) / t h e y  (1ndian  as a l i e n )  dichotomy. A s  a  

r r e s u l t  o f  such d i s t o r t i o n s ,  Reynolds and Peynolds propose t h a t ,  

The Ind ian  w i l l  develop a f a l s e  s e l f  image o f  i n f e r i o r i t y  
wh i l e  t h e  f a l s e  s e l f  image of t h e  wh i t e  w i l l  be t h a t  he 
i s  s u p e r i o r  t o  t h e  American I n d i  a n . . .  The t ex tbooks  f o s t e r  
a  p a t e r n a l i s t i c  a $ t i t u d e  of  wh i t e s  towards Ind ians  and 
a r e c i p r o c a l  feding among I n d i a n s  o f  p a s s i v i t y  and 
dependency on wh i t e s  ... t o l e r a n c e  and acceptance  of  c u l t u r a l  . 
d i v e r s i t y  i s  d iscouraged  ... There i s  b u t  one way of  doing 
t h i n g s ,  t h e  w h i t e  way. The t ex tbooks  commit 
" c u l t u r e c i d e "  . f p .  5 2 5 )  - 

P a s t  s t u d i e s  f e u s i n g  on s t u d e n t  c h a r a c t e r i s t i c s  such as s e i f c c m c e p t  
I 

heve neg lec t ed  t h e  i n t e r a c t i v e  n a t u r e  o f  t h e  schoo l  expe r i ence .  I n  a d d i t i o n  

t o  t h e  problems f01mdGd i n  mutual  s t u d e n t / t e a c h e r  r o l e  con fus ions ,  t e a c h e r  

e x p e c t a t i o n s  a r e  thought  t o  i n f l u e n c e  s t u d e n t s '  s e l f . p e r c e p t i o n s ,  a t t i t u d e s ,  



and behaviours  . It i s  t h e r e f o r e  n o t  s u r p r 5 s i n p  t h a t ,  

The b e n e f i t s  

Research d a t a  i n d i c a t e  t h e  t y p i b a l  wh i t e  classroom 
t e a c h e r  p e r c e i v e s  lower c l a s s  and depr ived  c h i l d r e n  
i n  accordance wi th  t h e  s t e r e o t y p e s  t r a d i t i o n a l l y  
a s c r i b e d  t h e s e  groups : poor i n t e l l e c t u a l  a b i l i t y ,  
l a z y ,  d i s r u p t i v e ,  and s o  on. ~ a m u d a ,  1975,  p . 8 0 )  

of i n t e g r a t e d  educa t ion  a r e  eroded by such s y s t e m a t i c  des t ruc -  

t i o n  o f  Ind ian  , c h i l d r e n s t  b e l i e f  i n  t h e  worth o f  themselves  and t h e i r  

c u l t u r e .  The i n c l u s i o n  o f  n a t i v e  Ind ian  pe r sons  i n  s c h o o l  s t a f f s  would\both - 

i n c r e a s e  t h e  s e n s i t i v i t y  of wh i t e  t e a c h e r s  and p rov ide  p e r s o n a l l y  

i d e n t i f i a b l e  r o l e  mo'dels f o r  1ndian  s t u d e n t s .  

Although t h e  p r e s e n t  s t u d y ' s  focus  on youth p rec ludes  e x t e n s i v e  cons i -  

d e r a t i o n  of  a d u l t  p o l i t i c a l  behaviours  , it . i s  p r e d i c t e d  t h s t  wi thout  e x t e n s i v e  

system a d a p t a t i o n  t h e  expanding d i s c o n t e n t ,  i d e n t i t y  consc iousness ,  and pol-  

i t i c a l  s o p h i s t i c a t i o n  of n a t i v e  persons  w i l l  r e s u l t  i n  i n c r e a s e d  s o c i a l  con- 

/+'--- - 
f l i c t .  The t a s k  o f  t h e  r e s e a r c h e r  i s  t o  r ecogn ize  t h e  p o t e n t i a l  i m p l i c a t i o n s  

t 

of  academic s t u d i e s  f o r  s e r v i c e  e i t h e r  t o  a dominant c u l t u r e  o r i e n t a t i o n  and 
I 

con t inued  " p a r a l y s i s  through ana lys i s ' '  ( c i t i z e n s  P l u s ,  1970) or t o  n a t i v e  

people  's r i g h t  t o  g e l f  de t e rmina t ion  by p rov id ing  g r e a t e r  unders tanding  
,?;, $i 

promoting s o c i a l  c  
- 

Go i n  , s ea rch  of t h e  people  
Live w i t h  t h e  people  

'3 

LParn from them 
Love them 
Serve them 
Make p l a n s  t o g e t h e r  w i t h  t h e  people  
Begin w i t h  what t h e y  know 
Bui ld  on whet t h e y  have. ' 

( ~ n t r o d u c $ i o n  t o  a p roposa l  by t h e  S tanding  Man 
C o r n i t t e e  f o r  an O f f i c e  of Economic Opportuni ty 
community development p r o j e c t ,  quoted by Wax 
k W a x ,  1972, p .  180) 



Appendix A - 
* P r e t e s t  Q u e s t i o n n a i r e  

By answering t h i s  q u e s t i o n n a i r e ,  you w i l l  b-e p a r t i c i p a t i n g  i n  a r e s e a r c h  L 
p r o j e c t  at Simon F r a s e r  U n i v e r s i t y .  We're i n t e r e s t e d  i n  l e a r n i n g  about  how 

J u n i o r  Secondary s t u d e n t s  _ f e e l  t h e y  can  i n f l u e n c e  t h e  wor ld .  The succes s  o f  

t h e  s tudy  depends on your  answering t h e  ques t ions  as c a r e f u l l y  as p o s s i b l e . .  

If you do not unders tand  something,  r a i s e  your  hand f o r  h e l p .  P l e a s e . f d . 1 ~ ~  - 
> i n s t r u c t i o r i s  and try t o  ansye r  a l l  t h e  q$estions.  Informat ion  about  you 

w i l l  be cons idered  c o n f i d e n t i a l  and w i l l  b e  used on ly  i n  ana lyz ing  t h e  d a t a  

c o l l e c t e d .  

\ 

Name 

( F i r s t  name) - ( Las t  name ) 

Male Female v (;heck one)  

F a t h e r  '-s Occupation 

Yothe'r ' s Occupation 



your family has i t .  Check'B i f  your family does not have i t .  - 

1. Telev i s ion  s e t  
( A )  yes 
f ~ )  no 

2 .  Telephone 
(A') yes  
( B )  no 

3. Record p l a y e r ,  h i f i ,  o r  s t e r e o  
( A )  yes  , 

( B )  no 

4. E l e c t r i c  or gas r e f r i g e r a t o r  
(A) yes  
( B )  no 

5 .  Dict ionary  
( A )  yes  - 
(B) no 

6 .  Encyclopedia . ' 

( A )  yes  
(B) no 

7 .  Automobile 

8. Vacuum c leaner  
( A )  yes  
( B )  no 

9 .  Dai ly  newspaper 
( A ) .  yes 
( B )  no 



D i r e c t i o n s :  Do you a g r e e  o r  d i s a g r e e  wi th  t h e  fo l lowing  s t a t emen t s?  

C i r c l e  ONE answer f o r  each s t a t emen t .  - 
1. People who accep t  t h e i r  c o n d i t i o n  i n  l i f e  a r e  happ ie r  t han  t h o s e  who t r y  

t o  change things. 

ag ree  d i s a g r e e  

2 .  Good luck  i s  more impor tan t  than  ha rd  work f o r  s u c c e s s .  
1 

ag ree  d i s a g r e e  
.< 

3 .  Every tiine 1 3 r y  t o  g e t  shead ,  something o r  somebody s t o p s  me. 

ag ree  disagree -- -.- 

L .  I f  a person i s  n o t  s u c c e s s f u l  i n  l i f e ,  it i s  h i s  own f a u l t .  

agree  d i s a g r e e  

5. i v e n  wi th  a good e d u c a t i o n ,  I w i l l  have a ha rd  t ime g e t t i n g  t h e  r i g h t  
kind of job.  

yree d i s a g r e e  

6 .  I would nake any s a c r i f i c e  t o  g e t  ahead i n  t h e  wor ld .  

ag ree  d i s a g r e e  

7. I f  I could  change,  I would be someone d i f f e r e n t  from mysel f .  

ag ree  d i  s a ~ r e e  

8. I sometimes f e e l  I j u s t  c a n ' t  l e a r n .  

ag ree  . d i s a g r e e  

9. I wculd do b e t t e r  - in  s choo l  if t e a c h e r s  d i d n ' t  go s o  f a s t .  

ag ree  d i s a g r e e  

10. People l i k e  me d o n ' t  have much o f  a chance t o  be s u c c e s s f u l  i n  l i f e .  

a g r e e  d i s a g r e e  

Il. The tougher  t h e  j o b ,  t h e  h a r d e r  I work. 

ag ree  d i s a g r e e  

12. I a m  a b l e  t o  do many t h i n g s  w e l l .  

ag ree  d i s a g r e e  

13 .  How b r i g h t  do you t h i n k  you a r e  i n  comparison wi th  t h e  o t h e r  
s t u d e n t s  i n  your  grade?  (check one)  

( a )  among t h e  b r i g h t e s t  
( b )  above a v e r q e  
( c )  average 
( d l  below average  
( e l  among t h e  lowes t  
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D i r e c t i o n s :  How much influ-ce $0 you t h i n k  t h e  fo l lowing  persons  a c t u a l l y  
have i n  dec id ing  what happens i n  t h i s  school?  P l e a s e  r a t e  t h e i r  a c t u a l  
i n f l u e n c e  over  t h e  way your  , school  i s  run .  r n d i c a t e  your  cho ice  by 
marking an "x" i n  t h e  a p p r o p r i a t e  box. - 

a. t h e  schoo l  , * , ' , rl- IIo 
l i t t l e  o r  no some moderate cons ide rab le  a g r e a t  d e a l  o f  

i n f l u e n c e  i n f l u e n c e  i n f l u e n c e  i n f l u e n c e  - i n f l u e n c e  -- 

b .  t h e  super i f i tendent  

0 
l i t t l e  o r  no s.me cons ide rab le  a g r e a t  d e a l  o f  

i n f l u e n c e  i n f l u e n c e  i n f l u e n c e  i n f l u e n c e  i n f l u e n c e  

c .  t h e  p r i n c i g a l  
0 

moderate considerable 1 a a r e a t  d e a l  of  - 
i n f l u e n c e  i n f l u e n c e  i n f l u e n c e  i n f l u e n c e  i n f l u e n c e  

d .  your  t e a c h e r s  

O n  o n I 
l i t t l e  o r  no some - moderate c o n s i d e r a b l e  a m e a t  d e a l  of  

i n f l u e n c e  i n f l u e n c e  i n f l u e n c e  i n f l u e n c e  
- 
i n f l u e n c e  

e .  &he s t u d e n t s  

l i t t l e  -or  no some 
i n f l u e n c e  infiluence 

f .  you 

r U  
l i t t l e  o r  no &O*me 

i n f l u e n c e  i n f f i e n c e  

mode r a t e  cons ide rab le  
i n f l u e n c e  i n f l u e n c e  

moderate cons ide rab le  
i n f l u e n c e  i n f l u e n c e  

a g r e a t  d e a l  o f  
i n f l u e n c e  

1 a g r e a t  d e a l  of  

, i r i f luence  



~ i r e c t i o k  : p l e a s e  check - ONE answer 
, To i n d i c a t e  your  answer mark an 

\ 
\ 

\ 
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below each o f  t h e  fo l lowing  staternbnts\ ,  
"XI' i n  t h e  box most l i k e  your f e e l i n e s  - 

( f o r  example, choose t h e  b,g box i f  you f e e l  s t r o n g l y )  . 
Voting i s  t h e  only  way people l i k e  my f akhe r  and mother can have any say  
about  how t h e  government runs  t h i n g s .  

Y ESO rEm No R NOO - 
Sometimes I c a n ' t  unders tand  what goes on i n  t e government. YESn Y E S 4  NO U NOD 
What h a p ~ e n s  i n  the7government  w l l l  happen no m a t t e r  what people  do. 
I t ' s  l i k e  t h e  weather  t h e r e  i s  no th inp  people  can do about  i t .  

YESU Y W  No Q NO U 
There a r e  some b i g  powerf'ul men i n  t h e  governmen who are running t h e  s 

whole t h i n g .  They do no t  c a r e  about us  o rd ina ry  peop le .  

Y E l  I? rrsa N O n  
My f a m i l y ' d o e s n ' t  have any say  about what t h e  government does.  

YESO  YES^ NOF 
The p o l i t i c a l  n e w s  of  s tuden  s a r e  very  impor a n t  

YES4 rEso NOL! 
I d o n ' t  t h i n k  e government c a r e s  much about  w at peopie  l i k e  
fami ly  t h i n k .  

H ES O YES o No 4 
8. C i t i z e n s  d o n ' t  have a chance t o  s ay  what t h e y  t ink  

aovernment . - 

YESO r t s g  
9 .  The average perso?  h e l p s  cons1 e r a b l y  i n  which l a w s  a r e  

made f o r  t h e  coun t ry .  

YESO xsn No, NOU. 



Direc t ions :  For each of  t h e  collowing ques t ions  choose t h e  p a r t  which you 

- - b e l i e v e  i s  more t r u e .  There a r e  no r i g h t  o r  wrong answers. Read a l l  

p a r t s  of each ques t ion .  Then c i r c l e  t h e  l e t t e r  f o r  t h e  p a r t  = b e l i e v e  - 
.'-Y 

is more t r u e . .  - * .  - 

1. Do you th ink  

a. a u i t e  a few people running t h e  government a r e  a l i t t l e  crooked 

b .  some of t h e  people h h n i n p  t h e  government &re a l i t t l e  crooked 
- 

c .  hardly  any people running the<government a r e  crooked a t  a l l  
, % 

. 
3. 

2 .  Do you t h i n k  people id t h e  government . 
- 

a. waste a l o t  of  money we pay i n  t a x e s  

. waste some of the-,money we pay i n  t axes  
\ - 

c .  don 't waste very  much money we pG i n  t a x e s  

3. How much t i m :  do you t h i n k  you can t r u s t  t h e  government t o  do what i s  
. r i g h t ? .  

a .  most of , t h e  t ime 

b .  some of t h e  t ime . , 
, , 

c .  none of t h e  t ime P- 
4. Do you f e e l  t h a t  almost a l l  t h e  people running t h e  government a r e  

a. people who u s u a l l y  know what they  a r e  doing 

b .  people whp sometimes know what they  a r e  doing 

c .  people who don ' t  seem t o  know what they a r e  doing 

5 .  Would you s a y  t h e  government is 
C 

a .  .run f o r  a few b i g  people lookin@: out  f o r  themselves 

b .  run sbme f o r  b i g  important  people some f o r  average people 

c . run f o r  t h e  b e n e f i t  of aL.1 q e  people 

L 6 .  D o L t h i r i k  t h e  government i n  de i d i n g  what t o  do 

a: .pays a l o t  o f  a t t e n t i o n  t o  what people t h i n k  

b ~ .  pays some a t t e n t i o n  t o  what people- th ink  

, . c .  pays no a t t e n t i o n  t o  what .people t h i n k  



rn C 
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Direc t ions  : ~d you agree  o r  d i sagree  with t h e  fol lowing i t a t ements  ., 
C i r c l e  - ONE answer f o r  each s t a t ement .  P 

k . a  - ti 

The governrhent i n t e r f e r e s  t o o  agree -d i sagree  0) 

much with our  p r i v a t e  l i v e s .  
I i . 3  

- 
The u s u a l l y  knows - f8 agree , d i sagree  * = + 

what i s  b e s t  f o r  t h e  people.  q I> , . ' t r * .  - - 1  . . - - 
* * 

& d i s a g r e e  c -   he government bught t o  g ive  money agree, 
9 - r 

and food t o  people out  o f  work 
d 

- - -. Cr - -  
, a 

,-- A< - -- 

The government should  have agree . dis'a'gree w .  

more power" over t h e  people ' 
s 

, b 

- Direc t ions  : Please  s e l e c t  ONE answer- and i n d i c a t e  your choice  wi th  &I* "x" . 
The b e s t  way t o  change t h i n g  i n  t h e  government is 60 

1. wl'ite a l e t t e r  t o  t h e - p r i m e  m i n i s t e r  - 
2. t a k e  p a r t  i n  a demonstration o r  p r o t e s t '  3 - - -+- 

3. w r i t e  a l e t t e r  t o  your rjrp P 
0 - 

. vote  i n  t h e  next  e l e c t i o n  - - 
5 .  do something e l s e  .- What? 

L, - 

6 .  t h e r e  would n o t  be  anything t h a t  you could, do , 

Not everyone who i s  19 vo tes  at  e l e c t i o n  t ime.  ~ i i l  you v o t e  when you a r e  +9?' 

yes no (check one) + 

Do you t h i n k  it makes much d i f f e r e n c e  which p a r t y  wins ah e l e c t i o n ?  

yes no (check one) 

If you were t o  v o t e ,  whb would be  t h e  b e s t  person t o  ask how, you Should v&e? 
(check one) t 

# ' xi, f r i e n d  your own age 
bro_ther o r  s i s t e r  
f a t h e r  - *  

- mother 

i 
I 

t e a c h e r  

- someone e l s e  Who? 
L -- - - nobody ' d  



P 
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, Direct ions :  Almost everyone spends Some time th ink ing  about what l i f e  w i l l  '-: - 

1 
- 

be l i k e  f o r  them. - Please  answer these  ques t ions  a b o u t ~ y ~ u r  q r e  - 

+as honest ly  a s  %you can. 
? 

I L 

, F 

* * 

What job.wo8ld you l i k e  t o  havd when you a r e  abet 25.yea1-S old?  
Y * . "  

Give t h e  name of a ' j o b  and say  what you'd be, doing. - 

Takihg account of th ings  khat might ke@ "you -from g e t t i n g  tbc-$qb,-y&--- 

would l i k e  t o  have, wh job do you r e a l l y  expeet  t o  have when you are '  - 3 -  '-* 

25? Again, give th'e , -  name of +he job' and sk$ ;hat you w i l l  be doing. . - 

~ a k e  a famous person you want t o . b e  l i k e  

ti) 

Name a famous person you don ' t  want t o  be l i k e ,  
j - 

1f you could change t h e  worid i n  any way you wanted, what chanpe would 

you make? 

Thank you f o r  your h e l p  i n  t h i s  p r o j e c t .  



1. 

By answering t h i s  q u e s t i o n n a i r e ,  ydu w i l l  be  p a r t i c i p a t i n g  i&. a researoh' 
*, 

p r o j e c t  at Simon Frase r  Unive r s i ty .  We're i n t e r e s t e d  i n  learninpS,about  how 
P 

J u n i o r  Secondaxy s t u d e n t s  f e e l  they  can ' inf luence  t h e  world. The success 

of t h e  s tudy depends on your'answering t h e  ques t ions  a s  c a r e f u l l y  a i  

p o s s i b l e ,  If you, do n o t  undersltand something, r a i s e  your h@nd f o r  h_clpl + 
-A - 

Please  fo l low i n s t r u c t i o n s  and t r y  t o  answer a l l  t h e  ques t ions .  Information 

about you w i l l  be considered c o n f i d e n t i a l  and w i l l  be -used  only i n  

a n a l y z h g - t h e  d a t a  c o l l e c t e d .  

.t < 

Name - 

Female (check one) 

Name 

What 

M ame 

What 

", 

c 

of Father  ' s Occupation 

does he do i n  t h i s  job? 

/ 

of Mother's Occupation 
.% 

does she do ,in t h i s  Job? - 



. , 
,' 
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Di rec t ions  : Do you-agree o r  d i sagree  w i t h  t h e  fpl-he &&emen%s? - 
? 

-~ircle:ONE answer f o r  each s ta tement .  - 
9 1 .  People who accept  t h e i r  condi t ion  i n  l i f e  a r e  happier  than those  who t r y  

t o  change t h i n g s .  - 
d ae ree  dj s agree 

/ > <  4 8 
2 .  Good luck is more- important  than hard work f o r  success .  

- agree -. d i sapree  
a. 

3. Every t ime .1  t r y  t o  g e t  ahead, something sr-somebody s t o p s  me. 
J r 

agree  d i sagree  
- - - 

4. I f  a person i s  .not s u c c e s s f u l  i n  l i f e  ' i t  i-s h i s  own f a u l t .  I 8 
agree  d i sagree  

5. Even with a good educa t ion ,  I w i l l  have a hard  time' g e t t i n g  t h e  r i g h t  
k ind of job .  ' 

agree  b diqagree  

6 .  I Gould make any s a c r i f i c e  t o  g e t  ahead i n  t h e  world. 

.u agree  
.: d i sagree  

7;  I f  I could change, I wduld be someone d i f f e r e n t  from myself .  

agree  d i s a g r e e  
a 

8. "1 sometimes f e e l  I j u s t  c a n ' t  l e a r n .  

Z agree  d i sagree  

9 .  I would do b e t t e r  i n  school  i f  t eachers  d i d n ' t  

agree d i sagree  

10.  People l i k e  me don ' t  have much 03 a chance t o  

g o  s o  f a s t .  

i > 

be success fu l*  i n  l i f e .  

agree  - d i sagree  

11.- The tougher t h e  job ,  t h e  ha rde r  I work. - 
i 

apree  d i sagree  

12.  I am a b l e  t o  do many t h i n g s  w e l l .  
f agree d i sagree  . 

13.  How b r i g h t  do you. t h i n k -  you are i n  comparison wi th  t h e  o t h e r  s tuden t s  
your grade? ,,&heck one) - 

\ - 
(a) among t h e  b r i g h t e s t  - . 
( b )  above average ' 

( c )  a m a g e  =. ; 
( d )  below- average 
( e l  among t h e  lowest 
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1 

Direc t ions :  For each o f  t h e  forlowi2g ques t ions ,  choose the-pm%wkirhrhyou------ 
b e l i e i e  is more t r u e .  They* are no r i g h t  o r  wrong answers. Read both  
p a r t s  of each ques t ion .  . Th,en c i r c l e  t h e ' l e t t e r  f o r  the-  b a r t  you 

' . 
+ b e l i e v e  is  nore  t r u e .  ; -J - <  o 

eh  

1. General ly speaking would you say  t h a t :  

\ a .  most people can be  t r u s t e d  

c * ' - ' L  

b.  you must be ve ry  c a r e f u i  i n  dea l ing  with people , 
- - 

b -- - -- A - - - - - - - - 
2 .  Would you say t h a t  : 

< 

< -  I a. -most of t h e  t ime people t r y  t o  be  h e l p f u l  

. o r  

b .  people a r e  "mostly j u s t  looking out  f o r  themselyes 

3, Do y o d h i n k - m o s t  pedple : 
% 

ii a .  would t r @ r  t a  t a k e  advantage 6f you i f  t h e y  got  a chance . \ 

b .  would try t o  be  f a i n  J'- 

4 .  ~ ' o  yod be4ieve t h a t  : 

f P a .  no one ca res  much what happens t o  you 4 

* -9 
- 

o r  f 
b .  people a r e  genera l ly  concerned about you c 

5 .  Would you say  t h a t :  

a. human n a t u r e  is  fundamentally coopera t ive  - 

,.- o r  

b .  human n a t u r e  . i s  mostly competi t ive -. , ' t 

Do you t h i n k :  

a .  t eachers  t r e a t  everyone , t h e  same ' 

b .  t e a c h e r s  do n o t  treat 

- 1 '  



1, 
D i r e c t i o n s :  How much i n f l u e n c e  do y0.u t h i n k  t h e  fo l lowing  

h a v F l n  dec id ing  what happens in t h i s  s'chool? P l e a s e  
persons  a c t u a l l y  " -- - 
r a t e  t h i e r  a c t u a l  1 ' ; ' 

i n f l u e n c e  over  t h e  way,your  s c h o o l  i s  run .  I n d i c a t e  your  choice  by 
i marking an '"x" i n  t h e  a p p r o p r i a t e  box. 4 

a 

a .  t h e  s choo l  board 

' n 
l i t t l e  o r  no some 

i n f l u e n c e  i n f l u e n c e  
moderate 
i n f l u e n c e  i n f l u e n c e  " i n f l u e n c e  

E'T b . s upe ri&-enden t 

l i t t l e  o r  no some c o n s i d e r a b k *  
i n f l u e n c e  

, a  g r e a t  d e a l  of 
in ' f luence i n f l u e n c e  , i n f l u e n c e  

I D  
c .  t h e  p r i n c i p a l  

, ; i n f l u e n c e  
.. 

0 moderate n - .  I D  
l i t t l e  o r  no , some 

i n f l u e n c e  i n f l u e n e e  
* - 

.C- 

a  p e a k  d e a l  o f  
i n f l u e n c e  i n f l u e n c e  i n f l u e n c e  

d .  your  t e a c h e r s  . 

El moderate  

i n f l u e n c e  

e .  t h e  s t u d e n t s  

moderate cons iderable-  
a 

l i t t l e .  o r  no 
n s ome 

a g r e a t  d e a l  of 
influent< i n f l u e n c e  i n f l u e n c e  " i n f l u e n c e  

0 

f .  you 

moderate cons ide rab le  l i t t l e  o r  no some 
in f luence  i n f l u e n c e  i n f l u e n c e  i n f  h e n c e  i n f l u e n c e  



Direct ions  : Please check - ONE answer' below kach o f  t h e  fol lowing s ta tements .  - 
To in&icate your answer mark an "Xu i n  tpe- box most like-youzyfed;iags -- 

( f o r  example, choose t h e  b i g  box i f  y o u _ f e e l  s t r o n g l y ) .  

1. Voting i s - t h e  only way people l i k e  my f a t h e r .  and mother can *have any 
about how t h e  government runs ' th ings .  . . 

Y ESO xio NO 0 NOD 
2. sometimes I c a n ' t  understand what goes on i n  t h e  government. 

\YESQ xsn / NOD NOEI 
3. ' at b ~ p e n s  &FI e govemen-aL happen no m a t t e r  what _pe@e- do, 

I t ' s  l i k e  t h e  weather t h e r e  i s  hothing people can do about it. 

J Y ESU r m  Nou NOc i ,  
4. There are some b i g  powerful' men i n  t h e  government who a r e  running t h e  

f a m i l y  th ink .  - 

Y E 5  U r ES a - Nos 
8. Ci t i zens  don ' t  have a chance, t o  s.ay what they t h i n k  about runnina t h e  

3 

government . ., 

B N O 0  NO 0 
9 .  The average person he lps  considerably i n  decidlng which l a w s  are 

made f &  t h e  country.  - ,/ 

Y E 5  O ' ~ S I ?  Nan NOU .+ &- 



* 
Dire;tions : - For each of  t h e  fo l lowing  qubs t i%s .  choase 't'he p a r t  which you 

b e l i a v e  is more true. T@ere a r e  no r i g h t  o r w r o n n  answers ,Jead a l l  
C, 

p a r t s  o f  each q u e s t i o n . _  
The\ 

c i r e c l e  t h e  l e t t e r  f o r  t h e  p a r t  yqu - 
Gel i eve  i s  more true. 

I 

1. Do xou t h i n k  4 

a .  q u i t e  a few peop le  running  t h e  government a r e  a l i t t l e  crooked 

b. some of t h e  peopJe running  t h e  government a r e  a l i t t l e  crooked 

c .  ha rd ly ,  any people  running t h e  government a r e  crook.& . a t  - a l l  
. . 

2. Do you t h i n k  peep-lq &-n t h e  government Y 

-- - - a A - A - 

a. waste  a - l o t  of money* we pay i n  t a x e s  

b. waste  same of  %he rnoqey ,we pay i n  t axed  . 
8 

c .  don ' t  waste  very  much money we pay i n  t a x e s  * '-- 

3. How much t ime do you t h i n k  you can t r u s t  t h e  povernment t o  do what is 
r i g h t ?  

a .  most of t h e  t ime ' 

b .  soxe of t h e  t ime v c .  none of t h e  t ime ' - 
J .  1 s 

1 .  Do you f e e l  t h a t  a lmost  a l l  t h e  people running t h e  government a r e  

a.  people wh) u s u a l l y  know what t h e y  a r e  doing ' 

5.  people  who sometimes knsw what' the:. x e doing 
> .  

c .  people who d o n ' t  seem t o  know what t h e y  a r e  doing 

Would you say  t h e  government i s  

a .  run f o r  a few b i g  people  looking  out  f o r  themselves 

b. run some f o r  b i g  i m p ~ r t a n t  people some f o r  average people  

c .  run f o r  t h e  b e n e f i t  o f  a l l  t h e  people 
. \ 

Do you t h i n k  t h e  government i n  dec id ing  what t o  do 

a .  pays a l o t  o f  a t t e n t i o n  to3Fthat people t h i n k  

b. pays some a t t e n t i o n  t o  what people t h i n k  

c .  pays Ao a t t e n t i o n  t o  what people t h i n k  



- DirectTons: 
i n d i c a t  

- 
Please  A l e c t  one answer f o r  e T o I I o i i i n g  q k e s t i o G  .GdL - 

e your  cho ice ,  with a i  "x". "2 
The b e s t  way 3'0 change th ings  i n  t h e  government i s  t o  

"4 t e  a l e t t e r  t o  t h e  prime, m i n i s t e r  

t e p a r t  i n  a demgnstration .or p ~ o t e s t  + > 

w r i t e  a - l e t t e r  t o  your MP 
---A- u - --- 

voSte ' in t h e  n e x t L e l e c t i o n  tp - 

do seething e l s e ,  Wha$? 
1 

_there would not  be anything t h a t  you could do 

d 

Not everyone who i s  l 9 _ v o t e s  at  e l e c t i o n  time. W i l l  you vote  when you 
4 

P 

a&e 19? 
b 

yes , no (check one) - 

Do you th ink  it makes much d i f f e r e n c e  which p a r t y  wins an e l e c t i o n ?  

a 4- 

yes . no (check one) 

I f  you were t o  vote,  who would be t h e  b e s t  person t o  ask how you should vote?  
'p 

0 

a f r i e n d  ?our own age 
-- , . * 

b r o t h e r  o r  s i s t e r  

f a t h e r  

mother 

t eacher  
1 

someone e l s e .  Who? 

, nobody 



be  l i k e  ' f o r  t h e n .  F l e a s e  
I * 

a s  h o n e s t l y  a s  you can. 

1. What job would you l i k e  li t o  

Give t h e  name of a job an.d 

answer t h e s e  q u e s t i o n s  about  your  own futu* 

- 

have w>eK yo? a r e  about  25 y e a r s  o ld?  i 

r 
h 

say what you 'd  be doing .  
' a' '_ 

e 

$ 6 '  
A - - L A  - - 

- A - ---- A -  

. T&ine account  of t h i n g s  + t h a t  n i g h t  keep you from c e t t i n p  thme ~Jbb you 
-3- 

would - l i k e  t o  have ,  what job do you r e a l l y  expec t  t o  have when you a r e  
-r 

25?  pain, d i v e  t h e  - name of t h e  job an3 lay v h a t  you w i l l  be doir;. 

Name a famous person you want t o  be  l i k e  

Naxe .a fmIous person you d o n ' t  want t o  be like 

If you could  change t h e  world i n  any way you wanted,  what change would . 
/ 0 

you make? I 

Thank you f o r  your  h e l p  i n  t h i s  pro jec t ,  



9 11 
- 

Appendix C -- t- -- - 

1 i 
I n s t r u t t i o n s  g i v e n  t o  ' t ekchers  

~t Newton tGachers : 

November 

Thank you f o r  a s s i s t i n g  i n  my resea rch  by superv i s ing  t h e  
ti on of  t h e  s t udy q h s k i a n q a i r e  in your home room c l a b  on. 
An a n a l y s i s  o f  t h e  s t u d e n t s '  responses w i l l  be u t i l i z e d  a s  d a t a  f o r  my 
mas te r ' s  t h e s i S .  I p int&rested i n  ado lescen t s '  percept ion  of  t h e i r  
r e l a t i o n s h i p  t o  s o c i e t y ,  t h e  e x t e n t  t o  which youn@; people 
i n  shaping t h e i r  f u t u r e .  

The a c t u a l  completion of  t h e  t e s t  shobld r e q u i r e  approximately % 
hour. P lease  read  the coveF page i n s t r u c t i o n s  t o  your s t u d e n t s ,  emphasizing 
t h e  importance of  reading d i i -ec t ions  , working quickly  and independently 

f' answering - a l l  q i e s t i o n s ,  and responding most l i k e  o n e ' s  a c t u a l  f e e l i n g s .  
P lease  exp la ia  any ques t ions  concerning terminglogy b r i e f l y  a s  t h e  s t u d e n t s '  
opinions need not  be based on 'extens ive  f a c t u a l  informat ion .  4 

- .  

~ e s u l t s  of  t h e  s tudy w i l l  be a v a i l a b l e  t o  yo; through M r .  Taylor .  I 
hope t h e  information might prove u s e f u l  both i n  p o s s i b l e  incorpora t ion  i n  ' 

re4evant  s u b j e c t  a r e a s  and i n  f u r t h e r i n g  your understanding of  t h e  s t u d e n t s .  
I would be  most i n t e r e s t e d  i n  d i scuss ing  my f ind ings  wi th  anyone concerned 
g t h  t h i s  a r e a  of r e sea rch  and= may be  contac ted  through P a t r i c k  Palmer o r  
t h e  psychology department a t  Simon Frase r  Unive r s i ty .  

Thank you again f o r  your . h e i p .  

S i n c e r e l y ,  
Nancy Maloney 
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