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ABSTRACT ii i 

The e d u c a t i o n a l  techniques  of Caleb Gattegno, h i s  b a s i c  philosophy 

known a s  'The Subordina t ion  of Teaching t o  Learn ing '  and i t s  r e l a t e d  methods, 

a r e  p r e d i c a t e d  upon many of t he  same assumptions a s  found i n  psychotherapeut ic  

work. The succes s  of Gat tegno's  techniques  may b e  seen  a s  a  func t ion  of t h e  

way i n  which h i s  methods address  t h e  pr imary p roces ses  of l e a r n e r  

development. 

Af t e r  a  b r i e f  overview of Gat tegno ' s  primary educa t iona l  philosophy and 

the  r e l a t e d  approaches t o  s p e c i f i c  s u b j e c t s  - mathematics,  reading  and 

fo re ign  languages - t h e  processes  of e a r l y  i n f a n t  development a r e  explored,  

and p o s s i b l e  f a i l u r e s  t h a t  may h inde r  c o g n i t i v e  and emotional development 

a r e  examined. Analogies  a r e  drawn between good p a r e n t i n g  and good teaching ,  

and between psycho the rapeu t i c  r e h a b i l i t a t i o n  of emot iona l ly  damaged c h i l d r e n  

and t h e  educa t iona l  n u r t u r i n g - a n d  r e p a r a t i o n  of i n t e l l e c t u a l l y  thwarted 

ch i ld ren .  

The i n f a n t ' s  e a r l y  pe rcep tua l  o r g a n i z a t i o n  and h i s  g radua l ly  

developing c o g n i t i v e  awareness i s  seen  t o  have a  p a r a l l e l  i n  t h e  s tudent  

l e a r n e r ,  and Ga t t egno l s  l e s son  o r g a n i z a t i o n s  f o r  teaching  fo re ign  languages , 

a r e  shown t o  b e  p a t t e r n e d  accord ing  t o  t h i s  assumption. P o s i t i v e  teaching  

p r a c t i c e s  t h a t  a r e  seen  t o  u se  t h e  same q u a l i t i e s  d i sp l ayed  by t h e  average 

good mother towards h e r  c h i l d  i n  t h e  i n i t i a l  developmental s t a g e s  a r e  shown 

t o  be  e s s e n t i a l  q u a l i t i e s  needed i n  t e a c h e r s  i n  a l l  subsequent l ea rn ing  

exper iences ,  q u a l i t i e s  which Gattegno's  methods enhance. J u s t  a s  t he  c h i l d ' s  

r e s u l t i n g  a b i l i t y  o r  i n a b i l i t y  t o  p lay  i s  a  good measure of t hese  n u r t u r i n g  

t r a i t s  i n  bo th  mother and t eache r ,  so  t h e  t each ing  environment e s t ab l i shed  

by Gattegno i s  seen  t o  b e  e s s e n t i a l l y  p l a y f u l  i n  n a t u r e .  



  he no me no logical and b e h a v i o r i s t  approaches t o  l e a r n i n g ,  and t h e i r  

consequences f o r  t h e  classroom a r e  c o n t r a s t e d  and Gat tegno ' s  use  of G e s t a l t  

psychology i s  d i scussed .  The g e s t a l t  concept  of f i gu re lg round  perceptua l  

o rgan iza t ion  f i n d s  p a r a l l e l s  i n  Gat tegno ' s  i n s t r u c t i o n a l  techniques  and 

these  i n  t u r n  a r e  seen a s  s i m i l a r  t o  m e d i t a t i v e  frames of mind i n  t h e  way 

they f a c i l i t a t e  t ransformat ion  and change. F u r t h e r ,  ~ a t t e g n o ' s  way of 

t a i l o r i n g  i n s t r u c t i o n  t o  s tuden t  need, because i t  u s e s  complete g e s t a l t s  

of exper ience ,  i s  a c c e s s i b l e  t o  more than  a  c o g n i t i v e  l e v e l .  

J u s t  a s  h e a l i n g  o r  r e p a r a t i o n ,  a s  e x p l i c a t e d  by Melanie Kle in ,  

Margaret Mahler and R.D. Laing, is an e s s e n t i a l  s t e p  and goal  i n  

psychotherapy, Gat tegno ' s  l e s s o n  p r e s e n t a t i o n  s t y l e  r e p l i c a t e s  i n  t h e  

educa t iona l  environment,  those  cond i t i ons  which p r e c i p i t a t e  a  h e a l i n g  

exper ience .  

F i n a l l y ,  s p e c i f i c  examples of Gat tegno ' s  teaching  approaches a r e  

o f f e r e d  a s  conc re t e  evidence of t h e  t h e o r i e s  proposed, and f u t u r e  avenues 

of s tudy f o r  f u r t h e r i n g  an  unders tanding  of h o l i s t i c  and hea l ing  educa t ive  

processes  a r e  suggested.  



"All the humans, like the honey bee... 
are pre-programmed with ... intuition, 
curiosity, hunger, thirst, and an urge 
to demonstrate competence". 

Buckminster Fuller, And It Came to Pass - ----- 
Not To Stay, (New York: McMillan, 1976), - -- 
p. 66. 
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CHAPTER ONE: INTRODUCTION 1 

There was a  t i m e  i n  t h e  h i s t o r y  of thought and s c i e n t i f i c  development 

when-men bel ieved thought was s p l i t  from r e a l i t y .  It was bel ieved everything 

could be known i n  terms of sub jec t  and ob jec t .  A t  t h i s  point  t h a t  view of 

the world breaks down. 

c a r e f u l  a n a l y s i s  of the  process of observat ion  i n  atomic 
physics has  shown t h a t  the  subatomic p a r t i c l e s  have no 
meaning a s  i s o l a t e d  e n t i t i e s ,  bu t  can only be understood a s  
in terconnect ions .  Quantum theory r e v e a l s  a  b a s i c  oneness of 
the universe.  It shows t h a t  we cannot decompose t h e  world 
i n t o  independently e x i s t i n g  smal l e s t  u n i t s .  A s  we pene t ra te  
i n t o  mat ter ,  n a t u r e  does no t  show us  any i s o l a t e d  bu i ld ing  
blocks, but  r a t h e r  appears a s  a  complicated web of r e l a t i o n s  
between t h e  va r ious  p a r t s  of a  whole. These r e l a t i o n s  
always inc lude  the  observer  i n  an e s s e n t i a l  way. The human 
observer c o n s t i t u t e s  a  l i n k  i n  t h e  chain  of observat ional  
processes and t h e  p r o p e r t i e s  of any atomic o b j e c t  can only be 
understood i n  terms of t h e  o b j e c t ' s  i n t e r a c t i o n s  wi th  the  
observer. This means t h a t  a  c l a s s i c a l  i d e a l  of an ob jec t ive  
desc r ip t ion  of n a t u r e  ?s no longer v a l i d .  I n  atomic physics 
we can never speak about n a t u r e  wi thout ,  a t  the  same time, 
speaking about ourselves". l  

The impact of phys ic ' s  r a d i c a l l y  a l t e r e d  pe rcep t ion  of the  universe 

gradually began t o  r e g i s t e r  i n  neighboring d i s c i p l i n e s .  Whereas, p r i o r  t o  

the R e l a t i v i t y  theory " . .psychologists  and b i o l o g i s t s  move(d) toward reducing 

t h e i r  d i s c i p l i n e s  t o  the  physica l  sc iences . . "  wi th  the  s c i e n t i s t  i n  the r o l e  

of impar t ia l  observerl ' . . the mind of t h e  observer  emerged a s  a  necessary 

. element i n  the  s t r u c t u r e  of ( t h e i r )  theor ies" .2  Indeed, the  l i n e  between the  . 
physical event and t h e  content  of t h e  mind was now found t o  be t h e o r e t i c a l l y  

imperceptible. I n v e s t i g a t i v e  focus f o r  t h e  study of r e a l i t y  s h i f t e d  from a  

point of assumed permanence t o  a  s tudy of changes a f f e c t i n g  the  

11 i n t e r p r e t a t i o n  of even t s ,  t h a t  i s ,  t h e  sc ience  of consciousness". 

Although E i n s t e i n ' s  theory a l t e r e d  the  way r e a l i t y  was perceived, the  

fundamental changes t h a t  might l o g i c a l l y  have developed i n  d i s c i p l i n e s  other  

than physics have been slow t o  m a t e r i a l i z e .  I n  Education f o r  example, a  

I I t o  explanat ions  and research  t h a t  g ives  no evidence of a  search", 



remains, "what prevents  t h i s  paradigmatic switch from taking hold i n  every 

f i e l d  and provoking immediate, r a d i c a l  change?'13 I n  " Ins igh t ,  Knowledge, 

science , and Human Values", David Bohm d e s c r i b e s  how, because Newtonian 

thought was based on previous ly  e x i s t e n t  knowledge t h a t  had worked so well  in 

the  pas t ,  "the e n t i r e  s t r u c t u r e  of Newton's thought on the  sub jec t  

4 
(was deemed) an abso lu te  t ru th" .  It appears a  human p r o c l i v i t y  t o  lean  

toward simple so lu t ions .  The premature c l o s u r e  of t h i s  t i d y  world view, 

which guarantees a  measure of psychologica l  s e c u r i t y ,  was threatened by the  

new paradigm promising uncer t a in ty .  A s  Bohm says ,  we form mental b a r r i e r s  i n  

our thinking which ". .hold us  i n  r i g i d  compartmental izat ion of funct ions  and 

ideas,  and make u s  extremely r e l u c t a n t  t o  g ive  up our b e l i e f s  i n  c e r t a i n  

5 
universal  not ions  of order". Often we become inc reas ing ly  a t tached t o  our 

theor ies ,  c o n s t r a i n t s ,  explanat ions ,  t h a t  even tua l ly  bind our ongoing 

experience. Only a dramatic, spontaneous mental event ,  " insight",  can 

d issolve  these  b a r r i e r s ,  by l e t t i n g  i n  an expanded awareness of r e a l i t y .  The 

only way t o  sever these  perceptual  c o n s t r a i n t s  i s  t o  prepare,  through some 

form of education,  t h e  ground f o r  a  spontane&s, r eve la to ry  experience, f o r ,  

11 . l i k e  the  g e s t a l t  switch. . the new paradigm i s  n o t  ' f igu red  o u t '  but  suddenly , 

seen". 6 

According t o  P e l l e t i e r ,  i t  i s  t h e  f a i l u r e  of c l a s s i c a l  physics and 

modern behaviorism t o  appropr ia t e ly  inc lude  a s p e c t s  of mind i n  t h e i r  study of 

r e a l i t y  t h a t  has  necessa r i ly  l e d  t o  the  burgeoning i n t e r e s t  inl 'consciousness". 

In con t ras t  t o  the  r e d u c t i v i s t  p r a c t i c e s  of bo th  t h e  c l a s s i c a l  and 

d i sc ip l ines  i n  order  t o  meet t h e  chal lenges  of t h e  now expanded r e a l i t y  

concept. 

Reluctance t o  exchange a compartmentalized pe r spec t ive  f o r  a  dynamic, 



0 

transformative i n t e r p r e t a t i o n  of l i f e  has  been a l l  too  apparent  i n a r e a s  of 

therapy and education.  A b l u r r i n g  of sub jec t /ob  j e c t  d i s t i n c t i o n s  is still 

apparent i n  p r a c t i t i o n e r s  of both f i e l d s  who don' t  a l low the  influence of 

psychotherapist Jay Haley no tes  t h a t  evidence of an emphasis on dynamic 

rec ip roc i ty  i n  human r e l a t i o n s h i p s  i s  r e l a t i v e l y  new i n  t h e  f i e l d  of 

psychotherapy. He says  : 

"Only r e c e n t l y  have p s y c h i a t r i s t s  begun t o  include themselves 
in  t h e i r  d e s c r i p t i o n  of a  p a t i e n t .  Obviously they base t h e i r  
diagnosis  upon how t h e  p a t i e n t  responds t o  them, y e t  the  
repor t  they w r i t e  w i l l  only inc lude  i n f e r r e d  processes wi th in  
the ~ a t i e n t " . ~  

In the s p i r i t  of a  more i n c l u s i v e  outlook Haley asks ,  "What was the  

psych ia t r i s t  d ~ i n g ~ w h e n  the  p a t i e n t  behaved i n  such a way t h a t  the  

psych ia t r i s t  i n f e r r e d  he was delus ional?"  

A s imi la r  r e luc tance  can be observed i n  teachers  who do no t  admit t o  

the possible in f luence  they have on t h e i r  s tuden t s .  To exemplify, using an 

experience r e l a t e d  by educator  Constance Kami: 

11 I have observed many f i r s t - g r a d e  classrooms i n  which the  
chi ldren  were working on a r i t h m e t i c  worksheets. When I 
stopped t o  ask  ind iv idua l  p u p i l s  how they a r r i v e d  a t  
p a r t i c u l a r  answers, t h e i r  t y p i c a l  response was t o  reach 
f o r  an e r a s e r  and s t a r t  e r a s i n g  madly, even when t h e i r  
answers were p e r f e c t l y  c o r r e c t  ! "8 

Prof. Kami i s  concerned t h a t  a r i t h m e t i c  programs pretend t o  teach problem 

solving s k i l l s ,  while the  behavior evidenced i n  the  above repor tedexper ience  

indicates s tuden t s  a r e  not  working on t h e i r  own answers t o  problems but  a r e  

working ins tead  on t h e  r i d d l e  "what does teacher  want?" I f  behavior i n  the  

above example i s  a norm, then the  f u n c t i o n a l  d e f i n i t i o n  of l ea rn ing  i n  t h i s  

and s imi lar  i n s t r u c t i o n a l  s i t u a t i o n s  obviously excludes the  n e c e s s i t y  of 

engaging ch i ld rens '  minds. In he r  summary comments, Prof .  Kami s u g g e s t s t h a t  

a ' '**fundamental r econcep tua l i za t ion  of ob jec t ives"  be undergone i n  education 



on a s c i e n t i f i c  t heo ry  t h a t  r ecogn izes  logico-mathematical knowledge 

9 
as being c o n s t r u c t e d  from within".  P ro fe s so r  Kami's conclus ions  r e f l e c t ,  i n  

a spec i f i c  form, Gat tegno ' s  g e n e r a l  concept ion of l e a r n i n g ,  which says ,  i n  

essence, t h a t  a l l  l e a r n i n g  e x i s t s  on ly  a s  a n  inward p roces s ,  an in-forming. 

~6 Gattegno t h i s  i n n e r  p r o c e s s  - i s  t h e  l e a r n i n g ,  i n s t r u c t i o n  i s  n o t  p a r t  of 

the d e f i n i t i o n .  

Teaching which t r a i n s  s t u d e n t s  t o  look o u t s i d e  themselves f o r  t h e  means 

t o  answers, r e s t r i c t s  deve loping  p o t e n t i a l ;  c a p a b i l i t i e s  never  become 

a b i l i t i e s  because s t u d e n t s '  r e sou rces  a r e  never  tapped.  Exclus ive  r e l i a n c e  

on pre-defined t each ing  s t r a t e g i e s  f a i l s  t o  r e f l e c t  t h e  s h i f t  from a b s o l u t e  

t o  r e l a t i v e  th ink ing  imp l i ed  by E i n s t e i n ' s  f i n d i n g s ,  and produces s t u d e n t s  

who a r e  i l l - p r e p a r e d ,  even misguided, by t h i s  educa t iona l  p roces s  which would 

make c e r t a i n  what i s  n o t ,  I n  a n  a r t i c l e  w r i t t e n  i n  1958, Gattegno embarked 

on the  inadequacies  appa ren t  $n educa t ion  a t  t h a t  t ime ". . t h e  ( educa t iona l )  

methods we have i n h e r i t e d  i n  t he  West succeed i n  making t h e  i n t e l l e c t  sha rpe r  

and more pene t r a t ing" ,  t h e y  don ' t  f a c i l i t a t e  what i s  needed t o  meet t h e  

challenge of a complex and u n c e r t a i n  f u t u r e .  Western e d u c a t i o n a l  methods 

provide the  means t o  a t t a i n  a " . . g rea t e r  awareness of what c o n s t i t u t e s  t h e  

mind and of how t o  mas t e r  t h e  dynamics of thought ,  of t h e  emotions of 

creat iveness" .  lo It w a s  obvious  then ,  t h a t  a l though t h e  cha l l enge  i n  

education had changed, t h e  methods needed t o  meet t h i s  cha l l enge  had n o t  been 

rea l ized .  Gattegnoembarked on h i s  q u e s t  t o  r e c t i f y  e d u c a t i o n ' s  inadequacies  

i n i t i a l l y  by promoting t h e  u s e  of Cu i sena i r e  rods  i n  t h e  classroom. Use of 

these o b j e c t s ,  having n e u t r a l  va lue  and appearance,  was a s t a r t  i n  a l lowing  

complexity t o  invade h e r e t o f o r e  r i g i d  ways of looking  a t  s u b j e c t  m a t e r i a l .  

While i n  t h e  West "knowledge" was.commonly equated w i t h  t h e  r e a l i t y  

known, a d i s s e c t i o n  of c e r t a i n t i e s ,  through an a l t e r e d  p e r s p e c t i v e  on t h e  



cons t i tuents  of r e a l i t y ,  t h i s  d e f i n i t i o n  of "knowledge" was g radua l ly  

replaced by pe r sons  l i k e  Gattegno, wi th  a growing t o l e r a n c e  f o r  t h e  process  

by ~ h i c h  knowledge i s  ob ta ined .  The f u n c t i o n a l  p roces s  involved  i n  "coming 

to knowf1 seemed a more u s e f u l  form of knowledge i n  t h e  long run  than  s e t  

information o r  f a c t u a l  m a t e r i a l  t h a t  grows o b s o l e t e  w i t h  p a s s i n g  time. But 

t o  s h i f t  from a f o c u s  on product  t o  a focus on p roces s  imp l i e s  a s h i f t  i n  no t  

only what i s  observed b u t  how i t  i s  observed. A f o c a l  s h i f t  from t h e  known 

t o  the  process  of knowing i s  a s h i f t  from an  e x c l u s i v e l y  p h y s i c a l  mode of 

t o  a r e f l e c t i v e  mode. P e l l e t i e r  r e f e r s  t o  p h y s i c a l  observa t ion  

a s  a l i m i t e d  t o o l  which, when exhausted,  a l l ows  t h e  " . . sub t l e  a b i l i t y  of t h e  

mind t o  r e f l e c t  upon i t s  own processes".11 The a b i l i t y  of t h e  mind t o  

r e f l e c t ,  t o  become aware of i t s  own p roces ses  i s  t h e  co rne r s tone  of 

Gattegno's approach t o  l e a r n i n g ,  j u s t  a s  i t  i s  f o r  t h e  p r a c t i c e  of therapy.  

For both t h e  t h e r a p e u t i c  and educa t iona l  e n t e r p r i s e  Gat tegno ' s  a s s e r t i o n  t h a t  

11 . .only awareness i s  educable. ."  a p p l i e s .  12 

However, t h i s  does  n o t  mean t h a t  Gattegno p r e s c r i b e s  a complete 

s u b s t i t u t i o n  of i n n e r  f o r  o u t e r  c r i t e r i a .  Marilyn Ferguson, speaking of t he  

pas t ,  says ". .we were n o t  s o  much wrong a s  p a r t i a l ,  a s  i f  we had been see ing  

. with a s i n g l e  eye. .  "13 The new paradigm i s  a model of r e a l i t y  t h a t  

represents  a ba lanced  approach embodying t h e  r a t i o n a l  focus  of t he  West w i th  

the i n t u i t i v e  f o c u s  of  t h e  E a s t ,  t h e  s y n t h e s i s  of consc ious  w i t h  the  

unconscious, and u l t i m a t e l y ,  a new d e f i n i t i o n  of l e a r n i n g  whose n u c l e i  

address t he  i n t r i n s i c  p o t e n t i a l i t i e s  of man. 

H i s t o r i c a l  p e r s p e c t i v e s  i n  Psychology, p a r t i c u l a r l y  t h e  e a r l y  

e ~ i s t e m o l o ~ i c a l  p o s i t i o n s  from 1800- , r e i t e r a t e  throughout Gat tegno's  

wr i t ing .  Th i s  i s  e s p e c i a l l y  e v i d e n t  when Gattegno i s  r ead  a longs ide  t h e  

works of W i l l i a m  J a m e s  (1842-19 10) , Edmund Husser l  (1859-1938) and 



i 
r ~~h~ Dewey (1959-1953). James was admired f o r  h i s  da r ing  choice of subjec t  

matter,  a r e a s  of human funct ioning n o t  inves t iga ted  by o t h e r  s c i e n t i s t s ,  and 

for h i s  provocat ive ,  d e t a i l e d  desc r ip t ions .  James' d e s c r i p t i o n s  were meant 

to provide a f u n c t i o n a l ,  demystif ied understanding of human processes t h a t  

Gattegno appears t o  r e p l i c a t e  i n  s t y l e  and i n t e n t .  Compare, f o r  example, an 

excerpt from James ' Habit:  

"The ' s t r e n g t h  of e a r l y  a s s o c i a t i o n ' . . p r e c i s e l y  accords with 
the  phys io log ica l  p r i n c i p l e  t h a t ,  during the  per iod  of 
growth and development, the  formative a c t i v i t y  of t h e  b r a i n  
w i l l  be most amenable t o  d i r e c t i n g  the  in f luences .  It i s  i n  
t h i s  way t h a t  what i s  e a r l y  "learned by h e a r t "  becomes 
branded i n  ( a s  i t  were) upon the  cerebrum so  t h a t  i t s  ' t r a c e s t  
a r e  never l o s t ,  even though t h e  conscious memory of it may 
have completely faded ou t .  For, when the  organic modif ica t ion  
has been once f i x e d  i n  the  growing b r a i n ,  i t  becomes a p a r t  of 
the normal f a b r i c . . s o  t h a t  i t  may endure t o  the  end of l i f e ,  
l i k e  t h e  s c a r  of a  wound". l4 

with Gattegno's d e s c r i p t i o n  of s e l f :  

"We must begin  our d e s c r i p t i o n  of the  ' t h i n g t  we a r e  s tudying 
by s t a t i n g  t h a t  t h e  s e l f ,  endowed with awareness and w i l l ,  
engages i t s e l f  i n  a  d ia logue wi th  i t s  awareness t o  uncover 
i ts  con ten t s  and make it e x p l i c i t .  It then r e a p p l i e s  awareness 
t o  t h a t  con ten t  which thus  ga ins  the  l a b e l  of 'knowing' and, 
when r e t a i n e d ,  of 'knowledge' We can t h e r e f o r e  say t h a t  
knowing genera tes  knowledge". i 5  

Gattegno does no t  e x p l i c i t l y  acknowledge an in f luence  from any 

. par t i cu la r  person o r  school of thought ,  and only occas iona l ly  makes a 

favourable comment about James o r  t h e  phenomenologists. Yet i t  seemspossible 

and probable t h a t  they had impact on the  formulat ion of h i s  approach t o  

learning. To i n v e s t i g a t e  t h e  t h e o r e t i c a l  connections between Gattegno's  

learning approach and psychology may lead  t o  understanding of hea l ing  e f f e c t s  

prec ip i ta ted  by Gattegno's  t each ing  methodologies. It may a l s o  he lp  c l a r i f y  

Some of h i s  ph i losoph ica l  premises i f  teachings wi th in  t h i s  approach can be 

compared with e s t a b l i s h e d ,  more t r a d i t i o n a l  schools  of thought. 

Gattegno appears  t o  make assumptions: concerning human na tu re ,  the  



i. for the  f u t u r e ,  t h a t  a r e  seldom accompanied by t r a d i t i o n a l  frames of 

r e f e r e n ~ e - - a u t h ~ r ~ ,  p h i l o s o p h i c a l  o r i e n t a t i o n s ,  h i s t o r i c a l  even t s  a r e  r a r e l y  

i n  t h e  c o n t e x t  of h i s  w r i t i n g .  For example, i n  h i s  book the 

Mind teaches  t h e  Bra in  he  says ,  "The ins t ruments  of man a r e  only the  t o o l s  he - 
makes. Before t o o l s  can b e  invented  man must be  v u l n e r a b l e  t o  some a spec t  of 

H i s  p h i l o s o p h i c a l  s t y l e  seems t o  r e q u i r e  much thought t o  grasp .  

In the absence of s p e c i f i c ,  t i t l e d ,  known persons  o r  r e f e r e n c e  po in t s ,  

Gattegno's words a r e  b e s t  understood i n  a c lassroom where t h e  predominant 

i s  "The Subord ina t ion  of Teaching t o  Learning" (Sub .T .Le. ) 17, the  

s u b t i t l e  of h i s  book What We Owe Children.  However, a few comments comparing 

Gattegno's work w i t h  h i s t o r i c a l  p o s i t i o n s  on l e a r n i n g  might shor ten  t h e  

apprent icesh ip  and l e s s e n  t h e  p re l imina ry  confusion.  

Gattegno i s  c l e a r l y  a l i g n e d  w i t h  t h e  phenomenological approach t o  

learning : 

"Phenomenologists were. .phi losophers  concerned wi th  how we 
know b u t  ready  t o  a l l o w  a more f l e x i b l e  r e l a t i o n s h i p  between 
the  mind and knowledge, g i v i n g  t h e  f i r s t  a p l a c e  i n  t h e  
gene ra t ion  of what i s  c a l l e d  phenomena. They were a l s o  
ready t o  c o n s i d e r  t h a t  knowledge i s  genera ted  by an  
i n t e r a c t i o n  of t h e  mind and a h y p o t h e t i c a l  r e a l i t y  o u t s i d e ,  
p r o g r e s s i v e l y  known through what t h e  mind does w i t h  i t s e l f  
and through t h e  i n p u t s  from o u t s i d e  i t n . 1 8  

This a c t i v e  l e a r n i n g  p r o c e s s  i s  t h e r e f o r e  de f ined  a s  an inc reased  awareness 

of the mind i n  c o n s t a n t  i n t e r c o u r s e  w i t h  i t s  surrounding environment. 

Knowledge gene ra t ed  through a n  i n t e r a c t i o n  of mind w i t h  r e a l i t y  desc r ibes  a 

movement, a d e s c r i p t i o n  of l e a r n i n g  q u i t e  i n  c o n t r a s t  t o  behav io ra l  o r  

S t r u c t u r a l i s t  d e s c r i p t i o n s .  According t o  Gattegno, knowledge i s  what one 

'has1' bu t  e s s e n t i a l l y  as a n  open-ended commodity, s u b j e c t  t o  being a l t e r e d  

the moment new in fo rma t ion  i s  encountered.  

A s  a s c i e n c e  phenomenology i s  grounded i n  exper ience ,  d e r i v i n g  i t s  



information d i r e c t l y  from what i s  happening i n  t h e  moment, a p r a c t i c e  

m e t h ~ d o l o g i c a l l ~  opposed t o  t h e  e a r l y  s t r u c t u r a l i s t  p o s i t i o n  which e n l i s t s  an 

in t rospec t ive  b u t  h i g h l y  a n a l y t i c a l  approach. l9 S t r u c t u r a l i s t s  tend t o  

grapple w i t h  informat ion  a b s t r a c t l y ,  a f t e r  t h e  "moment" h a s  passed.  

James R. Barc lay  d e s c r i b e s  Edmund Husse r l ' s  n i n e t e e n t h  cen tu ry  viewpoint on 

the s t r u c t u r a l i s t  p o s i t i o n  i n  psychology: 

"Science remains e s s e n t i a l l y  u n c l a r i f i e d  i e .  unaware of i t s  
own ep i s t emolog ica l  foundat ions .  A philosophy based 
e x c l u s i v e l y  on s c i e n t i f i c  f i n d i n g s  then  becomes a  philosophy 
on a b s t r a c t i o n s  s e v e r a l  s t a g e s  removed from t h e  primary world 
of l i v e d  experience". 20 

In  c o n t r a s t  t o  a b s t r a c t  methods Gat tegno ' s  approach t o  phenomena i s  

empir ica l ly  based  on t h e  l e a r n e r ' s  exper ience .  Exce rp t s  taken  from Sub.T.Le. 

lessons d e s c r i b e  a t each ing  p roces s  t h a t  p rog res ses  accord ing  t o  

phenomenologically perce ived  m a t e r i a l  occu r r ing  i n  t h e  moment. For example, 

i n  a  primary Eng l i sh  a s  a  Second Language (ESL) c l a s s  of Chinese and 

Vietnamese c h i l d r e n ,  each c h i l d  was g iven  a  handfu l  of Cuisena i re  rods of 

varying shapes and s i z e s  and asked t o  make a  sen tence  us ing  rods.  Some 

chi ldren  made " t r a i n s "  of rods  completely jo ined .  Others  placed gaps between 

rods t o  i n d i c a t e  word sepa ra t ion .  One s tuden t  used r e d  rods  whenever a  space 

between words was i n d i c a t e d .  And some c h i l d r e n  a r ranged  t h e i r  sen tences  i n  a ,  

v e r t i c a l  f a s h i o n .  A l l  no ted  each o t h e r ' s  e f f o r t s .  The t eache r  asked each 

s tudent ,  i n  t u r n ,  t o  r ead  t h e i r  sen tence  t r a c i n g  t h e  d i r e c t i o n  of t h e i r  

speech a long  t h e  rods .  When he heard  t h e  v e r t i c a l  grammarians he s a i d  "Oh, 

but  t h a t  ' s  n o t  English",  and proceeded t o  p h y s i c a l l y  move t h e i r  "sentences" 

i n t o  a  l i n e a r  arrangement This  method uses  an unbiased d e s c r i p t i o n  of 

immediate expe r i ence  o r  feedback, which i s  shown when a  t eache r  demonstrates 

UWondit ional  acceptance  of a  s t u d e n t ' s  work even if it  i s  a  mistakenresponse.  

An i n t e l l e c t u a l  i n t e r p r e t a t i o n  of what d i d  o r  d i d  n o t  occur  has  no p l ace  i n  



S ~ ~ . T . L ~ .  p r a c t i c e .  S i m i l a r l y  t h e  Sub.T.Le. t e a c h e r  makes use  of group 

r e f l e c t s  what she s e e s  o r  h e a r s  i n  t h e  s t u d e n t ' s  response,  and 
I 

remains s i l e n t  so  t h a t  t h e  s tuden t  i s  f r e e  t o  apply  h i s  own i n t e l l i g e n c e  t o  

the t a sk  of s e l f - c o r r e c t i o n .  

- Dwayne Schu l t z  d e s c r i b e s  t h e  a p p l i c a t i o n  of phenomenology a s  r e s u l t i n g  

in It .  . t he  almost  na ive  exper ience  of common sense l tZZ on t h e  p a r t  of t h e  

learner ,  r a t h e r  t han  ' I .  .an exper ience  a s  r e p o r t e d  by a  t r a i n e d  (p ro fe s s iona l )  

/ 
w i t h  a  s p e c i a l  sys t ema t i c  o r i e n t a t  ion". 23 The n a i v e t e  of a  Sub.T.Le. 

p a r t i c i p a n t ,  f a r  from having t h e  p e r j o r a t i v e  conno ta t ions  of an  ignorant  o r  

immature pe rcep t ion ,  d e s c r i b e s  a  courage t o  r e c e i v e  s u b j e c t  m a t e r i a l  i n  a  

manner t h a t  opens doors  t o  t h e  s u b j e c t ' s  complexi ty.  The atmosphere 

engendered du r ing  Sub .T.Le. l e s s o n s  can  be  seen  t o  provide  t h e  i n t e l l e c t u a l  

and emotional suppor t  necessary  f o r  t h i s  courage t o  develop,  wh i l e  i t  

technica l ly  p rov ides  t h e  raw m a t e r i a l s  and fundamental exper iences  f o r  a n a i v e  

understanding t o  be pursued. 

Therefore,  i n  a d d i t i o n  t o  o f f e r i n g  a  dynamic d e s c r i p t i o n  of experience 

we see t h a t  phenomenologists and Gattegno i n t e r p r e t  t h e  teaching  process  so  

a s  t o  inc lude  a n  acceptance a t  f a c e  v a l u e  of what i s  p re sen ted  by t h e  l e a r n e r .  

. If such acceptance i s  t o  be p r a c t i c e d ,  then  t h e  t e a c h e r  must r e s t r a i n  h e r s e l f  , 

from the  compulsion t o  c o r r e c t  s t u d e n t s '  work. Suspension of judgements and 

an a t t i t u d e  of pe r sona l  r e s t r a i n t  a r e  b a s i c  o p e r a t i n g  t e n e t s  f o r  teaching  

according t o  t h e  Sub. T. Le . approach. 

In  Counsel l ing and ~ h i l o s o ~ h ~ ~ ~  phenomenology i s  r e f e r r e d  t o  a s  a  

descr ip t ive-empir ica l  method t o  t h e  approach of phenomena, whereas sc ience  

general ly  r e l i e s  on t h e  hypothe t ica l -deduct ive  approach t o  phenomena. 

Desc r ip t ive -empi r i c i s t s  i n  educa t ion  make t h e i r  l a b o r a t o r y  t h e  classroom, 

whi le  h y p o t h e t i c a l - d e d u c t i v i s t s  s i t u a t e  t h e i r  r e s e a r c h  i n  t h e  l abo ra to ry ,  



5 
a marked evidence of t h e  divergence i n  b e l i e f s  about  how l e a r n i n g  can b e s t  be  

studied. The former demands a c o n s i d e r a t i o n  of c o n t e x t ,  i m p l i c i t  t o  t h e  

understanding of t h e  informat ion  r ece ived ,  wh i l e  t h e  l a t t e r  i s  s a t i s f i e d  w i t h  

examination of a b s t r a c t e d ,  i s o l a t e d  concepts  which can be a p p l i e d  a s  

explanat ions of human l e a r n i n g  s i t u a t i o n s .  Gattegno would say t h a t  educa tors  

using the  classroom f o r  t h e i r  l a b o r a t o r y  a r e  concerned w i t h  knowing. 
25 

One's method of approaching phenomena i n  educa t ion  seems a s t rong  

indica t ion  of one 's  i n t e r e s t s  and v a l u e s  r ega rd ing  t h e  s tudy of l ea rn ing .  

The empir ica l  approach of phenomenologists and Sub.T.Le. p rac t i t i one r sdemands  

an openness t o  t h e  unknown and a w i l l i n g n e s s  t o  be s u r p r i s e d .  By c o n t r a s t ,  

persons having a hypothe t ica l -deduct ive  o r i e n t a t i o n  seem r e l u c t a n t  t o  abandon 

the s e c u r i t y  of proven t h e o r e t i c a l  c o n s t r a i n t s .  We can s e e  t h i s  c o n t r a s t  

when we examine b e t t e r  ways of t each ing  Eng l i sh  a s  a Second Language, where 

the va lues  and preconcept ions  of many c u l t u r e s  a r e  melded i n  t h e  s e r v i c e  of 

learning a new c u l t u r a l  p o i n t  of view. U n c l a r i f i e d  assumptions concerning 

the i n t e r p r e t a t i o n  of exper ience  should have no p l a c e  i n  t h e  average ESL 

classroom, y e t  ESL methodologies s t i l l  couch l i f e  s i t u a t i o n s  wi th in  

predetermined s c r i p t  t h a t  a l l ows  l i t t l e  s t u d e n t  b i a s .26  A way must be found 

in  t h i s  complex s i t u a t i o n  f o r  s t u d e n t s  t o  begin  a t  a pe r sona l ,  a l b e i t  

c u l t u r a l l y  determined r e f e r e n c e  p o i n t ,  which can then  be t ranscended t o  

embrace the  va lues  of t h e i r  adopted c u l t u r e .  It w i l l  b e  seen  i n  t h e  

developing d i s c u s s i o n  t h a t  t h e  p r o v i s i o n  of s imple,  manipula t ive  m a t e r i a l s  

i n  conjunct ion w i t h  c e r t a i n  t eache r  behav io r s  o u t l i n e d  i n  Gat tegno ' s  S i l e n t  

Way approach, i s  the  v a l u a b l e  key t o  f a c i l i t a t i n g  t h i s  c u l t u r a l  

transcendence. 2 7 

The S i l e n t  Way t echn iques  a r e  t a i l o r e d  around a f o c u s  on wholes o r  

g e s t a l t s .  S i l e n t  Way l e s s o n  sequences a r e  desc r ibed  a s  



Illinks-by-transformation", a description that achieves cogency in the subtle, 

aspects of lesson procedures which can only be progressed as 

attain competency through their experience of themselves learning. 

~~~h progressive lesson sequence implies a deepening level of awareness 

rkached through insight into one's own experience. That insight--or inward 

sight--appears to be a major point of change according to the Silent Way 

a catalyst leading to transformative experience. Transformation 

the Silent Way is thus dependent on increasing awareness of oneself as a 

learner in and during the learning process. The Silent Way philosophically 

reflects and technologically assists this deepening awareness. 

While a phenomenological approach allows one to approach lessons with 

an unbiased theoretical perspective the learning, following a deepening 

awareness by each learner of his functioning in the learning process, 

rests on the development of the intuitive capacity. In a Silent Way 

workshop for ESL teachers held in New York (1980) Gattegno said it is the 

intuitive capacity that enables one to identify a part and make it a whole, 

and that this identification consists of a recognition sparked by insight, 

not by recollection or memory recall. The principle of learning through 

recognition and insight is the main tenet held by traditional Gestalt 

psychologists and Gestalt psychotherapists. Wertheimer, in his posthumous 

Productive Thinking, suggested that creative thinking could best be 

facilitated by presentation of problems in terms of wholes. ~ertheimer's 

work is discussed by Dwayne Schultz, saying: 

I I Wertheimer demonstrated that if a teacher arranged problems 
so that elements of classroom exercises were organized into 
meaningful wholes, then insight would occur. He also 
demonstrated that once the principle of a problem's solution 
had been gras ed, it was readily transferred to other 
situations". 2 E 
elaborating here I will just suggest that a correspondence exists 
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between Wertheimer 'S "Ges ta l t "  p r i n c i p l e  of c lass room l e s s o n  arrangements 

and the p r i n c i p l e s  and p r a c t i c e  of t h e  S i l e n t  Way. Th i s  "Ges ta l t  p r inc ip l e1 '  

will become man i fe s t  a s  ou r  d i s c u s s i o n  of t h e  S i l e n t  Way develops.  

In t h e  S i l e n t  Way, f o r  example, a f o r e i g n  language i s  commonly 

introduced i n  "meaningful c l u s t e r s " .  For example, t h e  teacher  : 

"..while s i t t i n g  a t  h i s  desk  wi th  t h e  set of rods  i n  f r o n t  
of him, p i c k s  up rods :  very  slowly--less slowly--faster-- 
s t i l l  fas te r - -very  fast--madly f a s t .  Then h e  p i c k s  up some 
rods and drops  them: continuously--sporadically--from time 
t o  time--one a t  a time--a few a t  a t ime wi th  each hand-- 
a l te rna te ly- -s imul taneous ly- - rhythmica l ly .  A l t e r n a t i v e l y  
he can p i c k  up: f i r s t  a blue--then a yellow--then t h r e e  
red--now a n  orange- - la te r  a b l a c k - - s t i l l  l a t e r  two more 
b lack  ones- - f ina l ly  a wh i t e  0 n e " . 2 ~  

Statements can be gene ra t ed  a long  wi th  t h e  a c t i o n s ,  t o  i n d i c a t e  t h e  spac-ing, 

timing, and groupings  demonstrated,  such a s  "To s t a r t  w i t h  I took some r ed  

ones one a t  a t i m e ,  t hen  a wh i t e  one, l a t e r  f o u r  b l u e  ones a l l  t oge the r ,  then  

I dropped them slowly two by two i n t o  t h e  box". 

It is assumed t h a t  no  two people  i n  t h e  c l a s s  can o r  w i l l  approach t h e  

language o r  t h e  l e a r n i n g  of t h e  language w i t h  t h e  same background of 

information. Some may have had  some e a r l i e r  exposure t o  t h e  language i t s e l f ,  

some may be f a m i l i a r  w i t h  a similar language, b u t  a l l  w i l l  have an e a r l i e r  

experience i n  t h e  l e a r n i n g  of t h e i r  mother tongue t h a t  can  t r i g g e r  

recognit ion of t h e  language l e a r n i n g  process .  Th i s  t r i g g e r i n g  i s  aimed f o r  

and f a c i l i t a t e d  by a t e a c h e r  u s i n g  t h e  S i l e n t  Way approach. Following 

Wertheimerls p r i n c i p l e s ,  l e s s o n  m a t e r i a l s  a r e  a r ranged  s o  t h a t  a p a r t  

Sequence i s  couched i n  a whole concep t .  S tudents  are surrounded w i t h  

mater ia l s  o f f e r i n g  v a r i o u s  p e r c e p t u a l ,  a u d i t o r y  and t a c t i l e  exper iences  which 

a re  a l t e r n a t e l y  exp lo red  i n  o r d e r  t o  a i d  concept a s s i m i l a t i o n .  I n  add i t i on ,  

s t u d e n t s  may a l r e a d y  have been  in t roduced  t o  a s p e c t s  of t h e  S i l e n t  Way 

previously. They may even b e  f a m i l i a r  w i t h  t h e  sound a t t r i b u t i o n s  ass igned  



The emphasis, however, i s  on the  essence ind iv idua l ly  derived 

from the whole of t h e  l e s son  experience,  so a  uniform understanding i s  not  

expected. Every s tuden t  w i l l  be encouraged t o  draw from one another ' s  

,,,derstanding what they a r e  missing i n  themselves and t h i s  w i l l  be 

f a c i l i t a t e d  by t h e  S i l e n t  Way procedures and t h e  s tuden t s '  heightened 

self-awareness. 

Direct ing language teaching towards developing the  i n t u i t i v e  r a t h e r  than 

ra t ional  capac i ty ,  impl ies  a  personal  i n t e r p r e t a t i o n  of meaning; a  r a t i o n a l  

emphasis would be expressed by breaking words up i n t o  impersonal, i s o l a t e d  

uni ts .  Gattegno f e e l s  r a t i o n a l  approaches t o  language teaching a r e  

unrea l i s t i c  s i n c e  "No p a r t i c u l a r  word has an exclus ive  meaning of i t s  own". 3 0 

  lab orating he g ives  an example which shows how meaning i s  contingent  on so 

many va r i ab les .  

"No one can r e t a i n  a  noun without  making allowance f o r  a l l  the  
changes i n  l i g h t i n g ,  d i s t a n c e ,  angle  of v i s i o n ,  etc.,which 
constant ly  accompany our  cons tant  displacements i n  the  environment". 3 1 

Viewing words a s  having no f i x e d  meaning implies t h a t  i t  becomes impossible t o  

teach vocabulary a p a r t  from a  pe r sona l ly  r e l e v a n t  context .  I n  S i l e n t  Way 

lessons, s tuden t s '  u se  of simple models and cons t ruc t ions  t o  represent  

concepts, permits  i n d i v i d u a l l y  b i a s e d  meaning t o  evolve and contextual ly  

appropriate language t o  b e  ass igned.  

Direct language teaching toward i n t u i t i v e  c a p a c i t i e s  i s  a  p r a c t i c e  

addi t ional ly  supported by f i n d i n g s  i n  psycho l ingu i s t i c s .  I n  h i s  book 

The Universe Within Morton Hunt says :  - 
11 Psycholinguist ics--say t h a t  our minds dea l  with sentences i n  
terms n o t  of s u r f a c e  structures--schoolbook grammar, word sequence 
and such--but i n  terms of deep s t r u c t u r e :  an i n t u i t i v e ,  poss ib ly  

+ innate,  r ecogn i t ion  of t h e  r e l a t i o n s h i p  among the  th ings  i n  the  
sentence, by means of which we e a s i l y  and c o r r e c t l y  s h i f t  not  j u s t  

11 32 words b u t  r e l a t e d  c l u s t e r s  of words and so recons t ruc t  the  sentence . 
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m a t  i s  implied t h e r e f o r e ,  i s  t h a t  t h e r e  r e s i d e s ,  i n  each  of u s ,  an ab id ing  

truth i n  whose c o n s u l t a t i o n  we r e a l i z e  a demonstrable l i n g u i s t i c  competency. 

m i s  competency becomes apparent  i n  our  i n t u i t i v e  a b i l i t y  t o  r e s t r u c t u r e  a 

sentence SO t h a t  it i s  grammatical ly  c o r r e c t .  A sense  of t r u t h ,  Gattegno 

can be  reached i n  a l l  l e a rn ing  s i t u a t i o n s  t h a t  a r e  l i k e l y  t o  

i n s i g h t ,  i n s i g h t  which r e p e t i t i v e l y  exper ienced ,  l e a d s  t o  a growing 

i n  our  a b i l i t y  t o  sense t h e  t r u t h  i n  a l l  l e a r n i n g  s i t u a t i o n s .  

Learning s i t u a t i o n s  p re sen ted  a s  wholes tend  t o  f o s t e r  a f e e l i n g  of 

connection--the l e a r n e r  t o  t h e  exper ience  and one exper ience  t o  t h e  next-- 

which u l t i m a t e l y  p repa res  t h e  l e a r n e r  t o  t ranscend t h e  l e a r n i n g  s i t u a t i o n  

i t s e l f .  The o r i g i n a l  l e a r n i n g  i s  thus  t ransformed t o  become t h e  nuc leus  of a 

l a rge r ,  i n t e r connec ted  whole comprising t h e  t o t a l i t y  of t h e  s t u d e n t ' s  

experience. Fragmenting l e s s o n  m a t e r i a l  i n t o  i s o l a t e d  concepts ,  i n  c o n t r a s t ,  

t raps  t h e  l e a r n e r  i n t o  t h e  s p e c i f i c i t y  of a narrow d e f i n i t i o n  and severs  

each s t u d e n t ' s  pe r sona l  and i n d i v i d u a l  l i n k  and sense of belonging t o  a much 

la rger  unders tanding  of exper ience .  
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CHAPTER TWO : DEVELOPMENTAL ORIGINS 

c e n t r a l  t o  any t e a c h i n g  s t r a t e g y  a r e  t h e o r e t i c a l  b i a s e s ,  c o n s t r a i n t s  

which d e l i m i t  t h e  l e a r n i n g  p roces s ,  t h e  f u n c t i o n i n g s  of t h e  l e a r n e r  and t h e  

r e s u l t s .  Many l e a r n i n g  t h e o r i e s  popular  today a r e  c o g n i t i v e ;  

that  i s ,  they base  t h e i r  concept  of l e a r n i n g  on a  s tudy  of t h ink ing  a s  a  

of t h e  b r a i n .  Such approaches c o n t r a s t  sha rp ly  t o  t h e  pe r spec t ive  

on l e a rn ing  of Caleb Gattegno. C e n t r a l  t o  Gat tegno ' s  concept  of l e a r n i n g  i s  

h i s  idea of t h e  s e l f ,  a  psychophysical  e n t i t y  whose c o n s t i t u e n t s  work 

together s y n c h r o n i s t i c a l l y  i n  a  l e a r n i n g  s i t u a t i o n  t o  syn thes i ze  and h e l p  

in t eg ra t e  t h e  l e a r n i n g  exper ience .  The r e l a t i o n s h i p  of t h e  s e l f  t o  the b r a i n  

i s  exp l i ca t ed  by Morton Hunt, who p r e s e n t s  t h e  b r a i n  and t h e  s e l f  i n  s i m i l a r  

terms t o  those  used by Gattegno.  He says :  

" . . the b r a i n , i s  owned by t h e  s e l f ,  r a t h e r  than  t h e  o t h e r  way 
around. The s e l f  i s  almost  a lways ac t ive . .The  a c t i v e ,  
psychophysical s e l f  i s  the  a c t i v e  programmer t o  t h e  b r a i n  
(which i s  t he  computer),  i t  i s  t h e  execu tan t  whose 
instrument  i s  t h e  b r a i n .  "1 

Although s e l f ,  i n  Gat tegno ' s  concept ,  i s  p o s t u l a t e d  t o  be  i n  and of t h e  

individual  "bag of skin",  t h e r e f o r e  having pe r sona l  parameters ,  t h e  s e l f  i s  

a l so  s a i d  t o  be  v u l n e r a b l e  t o  impacts  f a r  beyond an i n d i v i d u a l ' s  personal  

psychophysical system. Ances t r a l ,  c u l t u r a l ,  and cosmic elements  a r e  a  few 

.of the  in f luences  h e  b e l i e v e s  h e l p  shape our  human p o t e n t i a l ;  y e t  i t  i s  an  

e x i s t e n t i a l  co rne r s tone  of h i s  v i s i o n  of t h e  s e l f  t h a t  we a r e  capable  of 

guiding the  ways i n  which we use  o u r  p o t e n t i a l i t i e s .  We choose t o  maximize o r  

minimize the  impacts we r e c e i v e ;  consequent ly ,  s e l f - r e s p o n s i b i l i t y  i s  t h e  co re  

inner organizer  and de termining  f a c t o r  i n  a l l  pe r sona l  l e a r n i n g  exper iences .  

Gattegno a s s e r t s  t h a t  it i s  t h e  s e l f - r e f l e c t i n g  a t t r i b u t e  of human 

awareness t h a t ,  a lone ,  s e p a r a t e  "human" from "animal" consc iousness  . Fur the r ,  

it i s  t he  a b i l i t y  of t h e  s e l f  t o  b e  aware of i t s e l f  i n  t h e  l e a r n i n g  s i t u a t i o n  

which forms t h e  b a s i s  f o r  Gat tegno ' s  pedagogica l  approach which h e  c a l l s  
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new epistemology" o r  " the sc i ence  of knowing". Only man, he says ,  can 

become aware of what h e  i s  aware, and s o  make f u n c t i o n a l  changes based on 

th i s  awareness; b u t ,  i n  Gat tegno ' s  f u n c t i o n a l  d e f i n i t i o n  of l ea rn ing ,  i t  i s  

the &anges i n  C O ~ S C ~ O U S ~ ~ S S  r e s u l t i n g  from t h i s  r e f l e c t i v e  a c t i v i t y ,  more 

than the  observed b e h a v i o r a l  changes, which denotes  proof of l e a r n i n g ,  

*herefore, a  s tudy of consc iousness  i s  a  s tudy  of l ea rn ing .  This  d e f i n i t i o n  

leads Gattegno t o  e x p l o r e  t h e r o o t s  of consc iousness  development, beginning 

w i t h  the  very  e a r l i e s t  of human expe r i ences .  The r o o t s  can be seen i n  t h e  

progress  made by b a b i e s  ( i n  coming t o  know what i s  needed t o  cope i n  t h e i r  

environment)". Th i s  k ind  of s tudy  of e a r l y  i n f a n t  l e a r n i n g  provides  " the 

guidance needed t o  g r a s p  t h e  workings of t h e  s e l f  i n t h e  f i e l d o f  t he in t e l l ec t ! '  

Gattegno focuses  upon t h e  very  e a r l y  s t a g e s  of i n f a n t  l e a r n i n g  because 

these e a r l y  s t a g e s  c o n t r a s t  s o  r a d i c a l l y  t o  t h e  s t r u c t u r e d  s i t u a t i o n  found i n  

l a t e r  school l e a r n i n g  s i t u a t i o n s .  In  examining school  s i t u a t i o n s ,  Gattegno 

r a re ly  saw t h e  v i t a l  and neces sa ry  l e a r n i n g  s k i l l s  of infancy ever  u t i l i z e d .  

Cur ios i ty  and t h e  n a t u r a l  i n c l i n a t i o n  toward making sense  of one 's  problems 

f o r  oneself were s a c r i f i c e d  i n  t r a d i t i o n a l  schools  i n  f a v o r  of l o f t y  

educat ional  o b j e c t i v e s .  A s i g n  of t h i s ,  h e  h e l d ,  was t h e  extreme e f f o r t  

exerted by most s t u d e n t s  t o  r e t a i n  even a  l i t t l e  of t h e  informat ion  t a u g h t i n ,  

the classroom, and t h e  p rod ig ious  growth of e r r o r  ev iden t  i n  a t tempts  t o  

apply t h i s  i n fo rma t ion  t o  p r a c t i c a l  use .  I n  c o n t r a s t ,  Gattegno observed, 

i n f a n t s  seemed t o  e x e r t  l i t t l e  e f f o r t  i n  accomplishing t h e i r  goa l s ,  and t h e i r  

l earn ing  appeared f r e e  of t h e  u n c e r t a i n t y  and u n r e l i a b i l i t y  t h a t  marred the  

and f u t u r e  a p p l i c a b i l i t y  of school  l e a r n i n g  achievements. 

T r a d i t i o n a l  schools '  conce rns  about  t h e  u s e f u l n e s s  and f u t u r e  

of school  l e a r n i n g  m a t e r i a l  appear  t o  be a  misunderstanding of 

the na tu re  of l e a r n i n g ,  when we assume Gat tegno ' s  p o s i t  ion  about  l ea rn ing .  



~ ~ t t e g n o ,  when l e a r n i n g  i s  s t u d i e d  a s  a process  p a r a l l e l  t o  t h e  l e a r n i n g  of 

those i n f a n t s  who had no t r o u b l e  main ta in ing  a h igh  l e v e l  of accuracy and 

func t iona l  a p p r o p r i a t e n e s s  i n  eve ry th ing  they s t r o v e  t o  accomplish. 
3 

!3 Another d iscrepancy  which Gattegno noted  between school  and i n f a n t  

learning was t h a t  s choo l s  tended t o  d i r e c t  t h e i r  t each ing  s t r a t e g i e s  toward 

de f ined  c r i t e r i a  of s t u d e n t s '  c a p a b i l i t i e s ,  mainly those  which 

F 
P 

fos te red  s k i l l  i n  memory r e c a l l .  L i t t l e  of s t u d e n t s '  imagina t ions  and 
C 
k fee l ings ,  e s s e n t i a l l y  non- l inear  c a p a c i t i e s ,  was engaged o r  cons idered  v i t a l  
! 

and ins t rumenta l  t o  t h e  outcome of l ea rn ing .  This  s i t u a t i o n  seemed very  

1 curious t o  him s i n c e  s o  much a p a r t  from c o g n i t i v e  a b i l i t i e s  i s  r equ i r ed  f o r  
r 
i 
t chi ldrens '  accomptishments i n  t h e  e a r l y  s t a g e s  of l i f e .  

I Teaching p r a c t i c e s  i n  language, f o r  example, have made no a l lowance fo r  
E" 
I the var ied  a s p e c t s  i n h e r e n t  i n - c h a l l e n g e s  i n f a n t s  manage on t h e i r  own, such 
I 

I a s  l ea rn ing  t o  manipulate  t h e i r  voca l  musculature t o  produce va ry ing  sounds. 

Neither does language t e a c h i n g  g e n e r a l l y  acknowledge t h e  autonomous a s p e c t  of 
1 
k 
b the f i r s t  language l e a r n i n g  exper ience  a s  a c r i t e r i o n  f o r  success: t h e  
E 
\ individual  d e c i s i o n s  and manipula t ions  impera t ive  t o  produce language, a p a r t  i 
I from e x t e r n a l  i n f luence .  Only r e c e n t l y  have language p r a c t i c e s  begun t o  

1 
F . . encourag ( e )  g r e a t e r  s t u d e n t  autonomy i n  handl ing  t h e  language". But 

i 
I a t t e n t i o n  t a k e s  t h e  form of " . .he lp( ing)  s t u d e n t s  move from 

1 
b pseudo-communicative'" d r i l l s  u n r e l a t e d  t o  t h e  s t u d e n t s '  expe r i enceU. . t o  

5 meaningful d r i l l s " .  However, t o  Gattegno, even t h e s e  c u r r e n t  advances,  i n  
i 

the d i r e c t i o n  of s t u d e n t  autonomy f a i l  t o  u t i l i z e  t h e  f u n c t i o n a l  autonomy X 
! Present i n  t h e  pr imary language l e a r n i n g  exper ience  of infancy.  1 

Conventional t e a c h i n g  p r a c t i c e s  a r e  formulated t o  r e s p e c t  c e r t a i n  s e t  

norms, norms based on c r i t e r i a  which assume t h a t  knowledge i s  
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umulated i n  a  s t e p p i n g  s tone  f a sh ion .  They emphasize l a r g e l y  mater ia l  

c r i t e r i a .  Teaching h a s  become an a c t i v i t y  whose s t r a t e g i e s  r e f l e c t  

attention t o  e x t e r n a l  g u i d e l i n e s ,  whi le  s t u d e n t s '  i n n e r  p roces ses  and the 

funct ion of t h e s e  i n n e r  p r o c e s s e s  dur ing  l e a r n i n g ,  a r e  e i t h e r  n o t  recognized 

at-all, o r  a r e  n o t  cons ide red  important  i s s u e s .  A focus  on knowledge 

predominates over  a focus  on l e a r n i n g .  Th i s  i s  no t  t o  say t h a t  G a t t e g n ~ ' ~  

self i s  no t  a  developmental concept ,  b u t  i t  i s  l e s s  l i n e a r  and f i x e d .  P i age t ,  

f o r  example, s e e s  c a p a b i l i t i e s  r e a l i z e d  only w i t h i n  f a i r l y  s e t  t ime frames: 

a c h i l d ,  f o r  example, on ly  ach ieves  t h e  a b i l i t y  t o  t h i n k  a b s t r a c t l y  a t  some 

point  during adolescence .  Gattegno, i n  c o n t r a s t ,  s e e s  a b s t r a c t  t h ink ing  t o  

be a c t i v e  i n  very  young c h i l d r e n ,  and t h i s  a c t i v i t y ,  he says ,  can b e r e a l i z e d  

even more f u l l y  w i t h  adequate  environmental  p r o v i s i o n  and a p p r o p r i a t e  

f a c i l i t a t i o n .  Thus, Gat tegno broadens t h e  concept  of t h e  s e l f ' s  a b i l i t y  t o  

learn beyond l i m i t s  posed by e x i s t i n g  developmental t h e o r i e s .  

For a l l  t h e  l i m i t a t i o n s  i t  e n t a i l e d ,  t h e  acceptance of developmental 

psychology i n  e d u c a t i o n  was s t i l l  a s t a r t  towards l e t t i n g  more human 

cons idera t ions  i n f r i n g e  on t h e  s c i e n t i f i c  e n t e r p r i s e ;  however, theory  s t i l l  

took precedence ove r  t h e  unique ,  i n c o n s i s t e n t  human v a r i a b l e .  Gattegno 

.countered t h e  t r a d i t i o n a l  views on l e a r n i n g  he deemed "f ixed" by saying 

s tudents  b r i n g  t h e i r  "se lves"  t o  each new l e a r n i n g  exper ience ,  implying a 

conscious involvement.  H e  c l a r i f i e s  t he  process  of " se l f "  l e a r n i n g  by 

Saying t h a t  i n t e l l e c t u a l  t r ansmis s ion  of in format ion  does not  l e a d  t o  t h e  

development of s k i l l s  n o r  does i t  ensure  t h a t  one "omsi1  knowledge i n  a  way 

t h a t  allows one t o  t r a n s f e r  t o  o t h e r  r e l a t e d  s i t u a t i o n s .  S k i l l  

a cqu i s i t i on  i s  c o n t i n g e n t  on " s e l f  l1 knowledge o r  s e l f  awareness. 

In  c o n c e n t r a t i n g  p r i m a r i l y  on i n t e l l e c t u a l ,  and n o t  o t h e r ,  a s p e c t s  of 

the l ea rn ing  p r o c e s s ,  s choo l s ,  g e n e r a t e  ll. . f a l s e  pe rcep t ions  of what i t  i s  



i n  exper ience . . "  Gattegno adds t h a t  , 

' ' .,such f a l s e  pe rcep t ions  may gene ra t e  psychic  b l o c k s  which 
l a s t  a l l  through l i f e  and f a l s i f y  what it i s  t o  be  a 
l e a r n e r ,  t o  t h e  p o i n t  where we g ive  up t r y i n g  t o  

To r e tu rn  t o  our  o r i g i n a l  emphasis on Gat tegno ' s  concept  of s e l f  we can see  

that t he  a r t i f i c i a l  s t r u c t u r i n g  of exper ience  found i n  most t r a d i t i o n a l  

schools h e l p s  people  t o  l o s e  themselves; f o r  they l a c k  a dynamic impetus t o  

fuel, guide and g i v e  meaning t o  t h e i r  exper ience .  Consequent ly,  they l ack  

personal investment ,  and f e e l  depersonal ized:  common c o n t e m p ~ r a r y c o r n p l a i ~ t ~ .  

such persons,  having  l o s t  t h e i r  t r u e  s e l v e s ,  look t o  o t h e r s  t o  provide t h e i r  

motivation and meaning and, i n  doing s o ,  s a c r i f i c e  t h e i r  own c r e a t i v i t y .  7 

This l o s s  of connec t ion  w i t h  onese l f  desc r ibed  by Ro l lo  May, l e a d s  t o  an 

i n a b i l i t y  t o  p l a y , , a  p a t h o l o g i c a l  c o n d i t i o n  t h a t  most f r e q u e n t l y  b r ings  

people t o  therapy  : 

"It i s  i n  p l a y i n g  and only i n  p l ay ing  t h a t  t h e  i n d i v i d u a l  
c h i l d  o r  a d u l t  i s  a b l e  to- be  c r e a t i v e  and t o  u s e  t h e  whole 
p e r s o n a l i t y ,  and i t  i s  only i n  be ing  c r e a t i v e  t h a t  t h e  
i n d i v i d u a l  d i s c o v e r s  t h e  s e l f .  "8 

To play i s  t o  open onese l f  t o  be ing  a f f e c t e d  and t o  a f f e c t  o t h e r s  without  

censorship. Where one i s  consc ious  t h a t  a l l  i s  n o t  r i g h t  w i t h  one's s e l f ,  a 

constant v i g i l a n c e  r e p l a c e s  a r e l a x e d  openness t o  exper ience  and p lay  i s  s e l f -  

conscious, s p o n t a n e i t y  con t r ived ,  and t h e  c r e a t i v e  s e l f ,  a s  such, ceases  t o  

9 
grow. A look a t  t h e  e a r l y  dynamic w i l l  h e l p  c l a r i f y  t h e  d e t a i l s  a t t ached  

t o  t h i s  p rog res s ive  a b i l i t y  o r  i n a b i l i t y .  

A t  f i r s t :  

11 Baby and o b j e c t  a r e  merged i n  w i t h  one ano the r .  Baby's 
view of t h e  o b j e c t  i s  s u b j e c t i v e  and t h e  mother i s  o r i e n t e d  
towards t h e  making a c t u a l  of what t h e  baby i s  ready t o  find."1•‹ 

S u f f i c i e n t  t ime must be g iven  t o  t h e  baby, a t  t h e  very  e a r l y  s t age ,  t o  

allow the  baby t o  develop conf idence  i n  mother. The q u a l i t y  of c a r e  dur ing  

th i s  time invo lves  a n  almost  complete a d a p t i o n  by t h e  mother t o  he r  i n f a n t ' s  
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eds, so  a s  t o  r e l i e v e  t h e  i n f a n t  from energy d r a i n i n g  "worries" a b o u t b a s i c  

eeds. The environment meets h i s  needs s o  a c c u r a t e l y  t h a t  i t  a c t u a l l y  

r e f l ec t s  t h e  i n f a n t .  A f e e l i n g  of omnipotence ensues ,  and confidence i n  

mother develops which enab le s  t h e  c h i l d  t o  r e l a x .  I n  t h e  zone of comfort 

which develops between t h e  mother 's  and c h i l d ' s  i n t r a p s y c h i c  workings, p lay  

or ig ina tes ,  through a n  "idea of magic. . s i nce  t h e  baby does,  t o  some e x t e n t  

omnipotence. " I 1  Winnicot t  s t r e s s e s  t h a t  b a b i e s  who r e c e i v e  t h i s  

ideal e a r l y  c a r e  t a k i n g  a r e  a b l e  t o :  

il " . .quickly e s t a b l i s h  themselves a s  persons ,  each d i f f e r e n t  
from any o t h e r  i n f a n t  t h a t  e v e r  was, whereas t h e  b a b i e s  who 
r ece ive  inadequate  o r  p a t h o l o g i c a l  ( c a r e )  t end  t o  be  a l i k e  i n  
p a t t e r n s  of behavior  ( r e s t l e s s ,  susp ic ious ,  a p a t h e t i c ,  
i n h i b i t e d ,  compliant)."12 

~ h u s  conformity s p e l l s  pathology viewed psycho the rapeu t i ca l ly .  

The a r e a  t h a t  develops between mother and c h i l d  grows i n  t r u s t .  The 

mother o f f e r s  enr ichments  accord ing  t o  h e r  c h i l d ' s  r e a d i n e s s  t o  r e c e i v e  them. 
f 

Through t h e  mother ' s  s e n s i t i v e  a t t e n d i n g  and through h e r  p r o v i s i o n  of t h e  

necessary environmental  supports--food, warmth, s a f e t y ,  t r a n s i t i o n a l o b j e c t s - -  

the baby i s  a b l e  t o  en joy  expe r i ences  which u n i t e  h i s  i n t r a p s y c h i c  processes  

to  t h e  r e a l i t y  of t h i s  environment. These expe r i ences  a r e  e x t e r i o r i z e d  and 

made a c t u a l  by t h e  baby through manipula t ions  of a c o n c r e t e  rnedium.13 The 

uni t ing of mind and environmental  s t i m u l a t i o n  through t h i s  conc re t e  medium 

leads, e v e n t u a l l y ,  tb an  a s s i m i l a t i n g  of t h e  components i n  t h e  i n f a n t ' s  

environment w i t h  h i s  p e r s o n a l i t y  o r g a n i z a t i o n .  And, o u t  of  t h i s  a s s i m i l a t i o n  

Process grows t h e  s e l f  t o  which Gattegno r e f e r s .  But t h e  developmental 

Process l ead ing  t o  s e l f  format ion  does  n o t  proceed except  where t h e  q u a l i t y  

t r u s t  remains.  That i s  t o  say where t h e  baby does  n o t  emerge having a  s e l f  

S t  h a s  somehow been be t r ayed .  F u r t h e r ,  i f  t h e  q u a l i t y  of t r u s t  i s  
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a  l i f e - long  t a s k )  t h e  s e l f ' s  developmental p r o g r e s s i o n  could cease .  It is 

experience of t r u s t  ga ined  i n  t h e  i n t e r m e d i a t e  area between mother and 
8 

ch i ld  t h a t  i s  t r ansposed  by t h e  c h i l d  t o  t h e  a r e a  between himself and the  

world and i t  i s  t h i s  a r e a  of p lay  t h a t  i s  a neces sa ry  p r e r e q u i s i t e  f o r  a l l  

l a t e r  l e a r n i n g  expe r i ences .  

"In f a c t ,  u n l e s s  h i s  g i f t s  and h i s  s o c i e t y  have on each 
(developmental) s t e p  provided t h e  a d u l t  w i t h  a  semblance of 
an a rena  of f r e e  i n t e r p l a y ,  no man can  hope t o  reach  t h e  
p o t e n t i a l  m a t u r i t y  of (p re - sen i l e )  o l d  age when, indeed,  
only t h e  wholeness of e x i s t e n c e  bounded by dea th  can,  on 
occasion,  dimly r e c a l l  t o  him t h e  q u a l i t y  of t h a t  e a r l i e s t  
sensory ma t r ix .  "14 

Trust and an a r e a  f o r  p l ay  a r e  mutual ly r e i n f o r c i n g  e lements  t h a t  o b t a i n  a s  

condit ions neces sa ry  f o r  growth i n  a l l  l e a r n i n g  expe r i ences  t o  fo l low.  

To pe rce ive  d i s t o r t i o n  i n  p l a y  i s  t o  conce ive  of a  norm. From h i s  

observat ions of mothers and t h e i r  c h i l d r e n  i n  s e t  c l i n i c a l  s i t u a t i o n s  15 

Winnicott was a b l e  t o  observe what p h y s i c a l  and psycho log ica l  cond i t i ons  

appear t o  b e  neces sa ry  f o r  a  c r e a t i v e  a b i l i t y  t o  develop and, converse ly ,  

what cond i t i ons  appear  t o  h i n d e r  development. R e s u l t s  of t h e s e  observa t ions  

enabled Winnicot t  t o  develop an e n t i r e  working theo ry  on c r e a t i v e  behavior  i n  

a l l  s t ages  of l i f e ,  f o r  Winnicot t ,  l i k e  Gattegno and psycho log i s t  

.Erik Erikson,  b e l i e v e s  t h a t  "..whatever a p p l i e s  t o  very  e a r l y  s t a g e s  a l s o  

appl ies  t o  some e x t e n t  t o  a l l  s t a g e s ,  even t o  t h e  s t a g e  t h a t  we c a l l  a d u l t  

maturi ty .  "I6 It i s  i n  t h e  e a r l y  r e l a t i o n s h i p  between i n f a n t  and mother t h a t  

the play c a p a c i t y  i s  f i r s t  n u r t u r e d  and grows a s  a n  a b i l i t y .  Therefore ,  t he  

norm a g a i n s t  which pathology i s  measured must c o n s i s t  of a  f u l f i l l m e n t  of 

c e r t a i n  c o n d i t i o n s  a r i s i n g  i n  and of t h i s  pr imal  r e l a t i o n s h i p .  

One of t h e  prime c o n d i t i o n s  e s s e n t i a l  f o r  t h e  c h i l d  t o  f u n c t i o n  i n  the  

play space i s  t h e  presence  of t r a n s i t i o n a l  o b j e c t s .  T r a n s i t i o n a l  o b j e c t s ,  

, at a  l a t e r  s t a g e  c a l l e d  toys ,  i n i t i a l l y  s e r v e  t o  a l l e v i a t e  " . . t he  s t r a i n  
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i nhe ren t  i n  o b j e c t i v e  percept ion .  "17 I n f a n t s  need t h e  oppor tuni ty  t o  

p h y s i c a l l y  manipula te  a s p e c t s  of t h e i r  environment a s  a r e l i e f  from t h e  

t ens ion  wrought of t r y i n g  t o  menta l ly  a s s i m i l a t e  i n n e r  and o u t e r  events .  

c h i l d r e n  a l s o  need a  means by which t o  make sense  of t h e i r  experience when 

language o r  sounds a r e  n o t  y e t  pe rce ived  a s  a  p o s s i b l e  means t o  t h i s  end, 

planipulation s f  conc re t e  o b j e c t s  p rov ides  a  way t o  e x t e r n a l i z e  i n n e r t e n s i o n  

and c r e a t i v e l y  work towards an unders tanding  of i n t r a p s y c h i c  con ten t s :  t h e  

c e n t r a l  p r i n c i p l e  i n  p lay  therapy .  A s e n s i t i v e  mother a t t e n d s  t o  h e r  c h i l d  

and, a t  t imes dur ing  t h i s  process ,  n o t e s  p o i n t s  where a  c h i l d  i s  ready o r  

would seem t o  welcome f u r t h e r  c h a l l e n g e  t o  h i s  c r e a t i v e  e f f o r t s .  

Mother 's a d a p t a b i l i t y  t o  h e r  i n f a n t ' s  needs h a s  al lowed t h e  i n f a n t  t o  

f o r g e t  h imse l f ,  which f r e e s  t h e  c h i l d  t o  f i n d  h i s  s e l f  through c r e a t i v i t y  o r  

play.  The c h i l d ' s  s e l f  i s  t hus  f u r t h e r  changed and c l a r i f i e d  through 

c r e a t i v e  exp res s ion ,  a  p roces s  set i n  motion only a s  t h e  i n i t i a l  cond i t i ona l ,  

suppor t ive  requi rements  i n  t h e  environment have been m e t .  Through play t h e  

c h i l d  i n t e g r a t e s  a s p e c t s  of h i s  s e l f  t h a t  cannot  b e  a s s i m i l a t e d  through 

objec t ive  means a lone ,  t h a t  is ,  b e  t o t a l l y  moved by what i s  ou t s ide .  

Indeed, baby ' s  very  f i r s t  p e r c e p t u a l  expe r i ences  do n o t  y e t  a l low f o r  

o b j e c t i v e  exper ience .  These e a r l y  expe r i ences  a r e  desc r ibed  by 

Margaret Mahler a s  a :  

I1  . . G e s t a l t  k ind  of p e r c e p t i o n ,  t h a t  smal l  p a r t  of e x t e r n a l  
r e a l i t y  which i s  r ep resen ted  by t h e  mother 's b r e a s t ,  f a c e ,  
and hands,  t h e  G e s t a l t  of h e r  m i n i s t r a t i o n s  a s  such. "I8 

So when i t  comes t o  l e a r n i n g  a second language, t h e  S i l e n t  Way l e s son  

p r e s e n t a t i o n  s t y l e s  suggest  t h e  o p p o r t u n i t y  f o r  a  reawakening, i n  s tuden t s ,  

of t h e  e a r l y  pe rcep tua l  g e s t a l t  t o  which psycholana lys t  Margaret Mahler 

r e f e r s .  S tuden t s '  f i r s t  r e a c t i o n  t o  t h e i r  exposure t o  S i l e n t  Way teaching  

m a t e r i a l s  resembles  t h a t  o f a  c h i l d  i n  t h e  e a r l y  s t a g e s  of i n f a n t  perceptua l  

development. There i s  a  s u b j e c t i v e  r e s p o n s e t o t h e c o l o u r s  andconf igu ra t ions  
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presented i n  t h e  m a t e r i a l s ,  b u t ,  i n i t i a l l y ,  an  o b j e c t i v e  eva lua t ion  cannot be 

made s i n c e  s t u d e n t s  have had no p rev ious  i n t r o d u c t i o n  t o  e i t h e r  t h e  approach 

or t h e  m a t e r i a l s .  However, th rough t h e  t e a c h e r ' s  enthusiasm, i n t e r e s t ,  and 

concent ra t ion  upon t h e  l e s s o n  a t  hand, s t u d e n t s  become aware t h a t  t h e r e  i s  

something t o  be  found i n  t h e  m a t e r i a l s .  

According t o  Winn ico t t ' s  mode of "good mothering" a S i l e n t  Way teacher  

f a c i l i t a t e s  l e a r n i n g  f o r  s t u d e n t s  i n  much t h e  same way a s  amother  f a c i l i t a t e s  

her  c h i l d ' s .  I n  a S i l e n t  Way workshop h e l d  i n  Arizona (see  appendix) a 

p a r t i c i p a n t  d e s c r i b e s  t h e  c a p t i v a t i n g  exper ience  she underwent when f i r s t  

exposed t o  a S i l e n t  Way l e s s o n ,  where s t u d e n t s  who had never  been exposed 

e i t h e r  t o  S i l e n t  Way m a t e r i a l s  nor  t o  t h e  languages,  Arabic and Greek, being 

taught ,  were enabled  by t h e  t e a c h e r ' s  p resence  and a c t i o n s  t o  become f u l l y  

engrossed i n  t h e  l e s son .  According t o  t h i s  p a r t i c i p a n t ' s  exper ience  t h e  

concentrated a t t e n t i o n  spen t  o n - S i l e n t  Way l e s s o n  proceedings was rewarded 

when p a t t e r n s  began t o  emerge w i t h i n  and between t h e  languages b e i n g s t u d i e d ,  

and she could make sense  of h e r  expe r i ence  even when she had no meaning f o r  

the words s tud ied .  The S i l e n t  Way t eache r  i s  o r i e n t e d ,  l i k e  Winnicot t ' s  

model mother, toward making t h i s  sense  a c t u a l .  

The c h i l d ' s r e a d i n e s s  t o  r e c e i v e e n r i c h m e n t ~ ~ a  c r i t i c a l p o i n t  t h a t  Gattegno 

says must becons ide red  i n  a l l  l a t e r t e a c h i n g  e x p e r i e n c e ~ ~ c a n b e  c l e a r l y  

examinedin r e l a t i o n t o  t h e  e a r l y n u r s i n g  s i t u a t i o n , w h e r e  anove r l ap  e x i s t s  

between what t h e  mother s u p p l i e s a n d w h a t t h e  c h i l d  might conceive o f .  The 

observer,  perhaps imagines  t h a t  t h e  c h i l d p e r c e i v e s  what t h e  mother a c t u a l l y  

Presents ,  b u t  Winnicot t  s t a t e s  t h a t  t h i s  i s  n o t  a c t u a l l y  t h e  case :  i n f a n t  

Perceives t h e  b r e a s t ,  ". .only i n s o f a r  a s  a b r e a s t  could  be  c r e a t e d  (by t h e  baby) 

there and then.''19 The same need t o  be  al lowed t o  c r e a t e  p e r s i s t s  f o r  t h e  c h i l d  a s  

Student i n  t h e  school  l e a r n i n g  environment,  Gattegno says ,  and i s  met by t h e  
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ent Way teacher  wi th  a s e n s i t i v i t y  t h a t  p a r a l l e l s  t h a t  of the  average 

ther. The S i l e n t  Way t eacher ' s  chal lenge  i s  one of i n v i t a t i o n :  how can 

she approach what the  s tudent  br ings--capabi l i ty ,  c u r i o s i t y ,  wi l l ingness  t o  

learn, knowledge--in order  t o  i n v i t e  him i n t o  a s u i t a b l e  a c t i v i t y  i n  which 

the chances a r e  h igh t h a t  he w i l l  encounter those th ings  which she wants him 

to meet? I f  the  teacher  has  t h e  necessary a t t i t u d e  t o  address the  c h i l d  i n  

the learning ind iv idua l  t h i s  w i l l  profoundly a f f e c t  the  way subjec ts  and 

r n t e r i a l s  a r e  presented i n  teaching.  The f a c t  t h a t  a teacher sees  the  need 

t o  i n v i t e ,  no t  coerce,  determines the  behavior with which the  teacher 

approaches the  s tudents .  S i l e n t  Way teachers  can be  seen t o  take time, 

p n d e r ,  and grope f o r  a way t o  f i n d  the  appropr ia t e  i n v i t a t i o n .  This cannot 

be done i n  the  s l i c k  way -many t eachers  f e e l  they must present  t h e i r  mater ia l .  

Further,  the  i n v i t a t i o n  may n o t  be accepted. The S i l e n t  Way teacher  knows 

she can ' t  make a s tudent  accept  and she knows i t ' s  important t h a t  she l e t  the  

r e s t  of the  s tuden t s  know t h a t  she c a n ' t .  In  t h i s  way it i s  c e r t a i n  t h a t  the  

student,  a s  the  i n f a n t ,  i s  an a c t i v e  w i l l i n g  p a r t i c i p a n t  i n  the  l ea rn ing  

process so t h a t  what he l e a r n s  he  has  c rea ted  and thus "owns". 

Allowance f o r  a s t u d e n t ' s  r ead iness  t o  l e a r n  requ i res  a s e n s i t i v e  

awareness of timing, the  s e n s i t i v i t y  a t h e r a p i s t  must exerc ise  before 

presenting an interpretat ion. ' '  While these  two r o l e s  a r e  p a r a l l e l  i n  t h e i r  

attendance upon the  c l i e n t / s t u d e n t  ' s mental readiness ,  the  t eacher ' s  r o l e  

d i f f e r s  because, given t h e  s t r u c t u r e d  n a t u r e  of even the  most informal 

classroom, she must more formally prepare  t h e  environment and present  a 

matrix of p o s s i b i l i t i e s  a s  raw m a t e r i a l s  f o r  the  s tuden t s '  i n i t i a l  

explorat ion.  

Again, looking a t  t h i s  e a r l y  motherjchild r e l a t i o n s h i p  a s  a model f o r  a l l  

, other learning r e l a t i o n s h i p s  we see  t h a t  a teacher o f t en  faces  s tudents  who 



Have rece ived  a l e s s  t han  s e n s i t i v e  a t t e n d i n g  a t  some p o i n t  i n  t h e i r  

development. Some s t u d e n t s  approach l e s sons  w i t h  de fenses  a l r e a d y  i n t a c t .  A 

s i l e n t  Way t e a c h e r  works on r e - e s t a b l i s h i n g  t h e  same t r u s t  t h a t ,  hope fu l ly ,  

the s tudent ,  a s  a n  i n f a n t  once f e l t  f o r  h i s  mother. She approaches 

students '  m i s t r u s t  w i t h  t h e  complete assumption t h a t  t hey  have every 

in t en t ion  of l e a r n i n g  what she  has  t o  teach .  An example might s e rve  t o  

c l a r i f y  my p o i n t .  

I n  a primary ESL c l a s s  ( J u l y ,  1981) t h e  t eache r  asked t h e  
s tuden t s  t o  draw a house.21 Some c h i l d r e n  drew a house on t h e  
white  s h e e t  of paper  i n  f r o n t  of them whi le  o t h e r s  drew something 
e l s e .  Two boys,  twins ,  drew noth ing  a t  a l l .  The t e a c h e r  walked 
around t h e  room commenting on everyone 's  p i c t u r e .  When he  came 
t o  t he  twins ,  looking  a t  one p i ece  of paper  he  s a i d  "Oh, a wh i t e  
house.'' The c l a s s  g o t  e x c i t e d  and c h i l d r e n  p o i n t e d  o u t  t h a t  t h e r e  
was no house on t h e  paper .  The t eache r  s a i d  "Oh. Then i t  must be 
on t h e  o t h e r  s ide . "  Again t h e r e ' s  an  uproar  from t h e  c l a s s .  
"Well, now I ' m  confused" t h e  t eache r  s a i d ,  and s a y s  t o  t h e  twins 
"which house do you want me t o  s ee ,  t h i s  house (one s i d e  of paper)  
o r  t h a t  house ( t u r n s  paper  over)? ' '  Twins looked confused and a b i t  
astounded. L a t e r ,  when a l 1 7 p i c t u r e s  of houses were pinned up on 
the  wa l l  t h e  two b l ank  s h e e t s  were inc luded .  The t e a c h e r  added 
looking a t  t h e  two boys " these  two houses look a l i k e ,  b u t  then ,  of 
course,  you ' r e  twins!" 

Almost d e s p i t e  themselves t h e  r e l u c t a n t  boys were drawn i n  a s  p a r t i c i p a n t s ,  

and s h o r t l y  t hey  became a c t i v e l y  engaged i n  classroom cha l l enges .  The S i l e n t  

Way teacher  d i s p l a y s  an u n f a i l i n g  b e l i e f  i n  h e r  s t 'udents '  t a l e n t s .  Hence, 

through he r  b e l i e f  and sometimes t r i c k y  f a c i l i t a t i o n  s h e  p rov ides  s t u d e n t s  

with the  oppor tun i ty  t o  come t o  b e l i e v e  i n  themselves.  

The mother 's  a d a p t a t i o n  t o  h e r  i n f a n t ' s  needs i s  complete ,  a t  f i r s t .  

However, she must, a t  some p o i n t  f a i l  i n  h e r  a d a p t a b i l i t y  i f  t h e  i n f a n t  i s  t o  

grow. P r o t e c t i o n  becomes s t i f l i n g  i f  prolonged. As t ime proceeds t h e  

mother " . . adapts  l e s s  and l e s s  completely,  g r a d u a l l y ,  acco rd ing  t o  h e r  

" i n f a n t ' s  growing a b i l i t y  t o  d e a l  w i th  h e r  (mother 's)  f a i l u r e .  "22 The 

i n f a n t ' s  ways of d e a l i n g  w i t h  t h e s e  f a i l u r e s  demonst ra tes  t h e  f i r s t  

i n c l i n a t i o n  towards i n t e l l e c t u a l  development. These e a r l y  f a i l u r e s ,  a f t e r  a 
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r iod of complete environmental  compliance, l a y  t h e  founda t ion  f o r  working 

f u t u r e  c h a l l e n g e s .  Ways of coping wi th  t h e  mother ' s  f a i l u r e s  t ake  

the fol lowing forms: t h e  baby develops a "..growing sense  of process  (and) 

the  beginnings of mental  p l u s  an i n t e g r a t i o n  of p a s t ,  p r e s e n t  and 

fu tu re  s i n c e  f a i l u r e  i n  t h e  p r e s e n t  provokes t h e  need t o  compensate through 

fan tasy ,  dreams, and t h e  r e l i v i n g  of exper ience .  

These developmental  phenomena d e l i n e a t e d  by Winnicot t ,  a r e  of p a r t i c u l a r  

i n t e r e s t  because they  appear  i n  S i l e n t  Way p r e s e n t a t i o n s .  A t  f i r s t  t h e  

mother p l ays  w i t h  t h e  baby b u t  i s  very  c a r e f u l  t o  f i t  i n  wi th  t h e  baby's  

a c t i v i t i e s  e x a c t l y .  She fo l lows  t h e  baby ' s  l e a d  s o  t h a t  t h e  babyexper iences  

an u t t e r  correspondence between h i s  impetus i n  t h e  environment and the  

environmental response .  The baby, t h e r e f o r e ,  r e l a x e s  i n  t r u s t .  Sooner o r  

l a t e r ,  however, t h e  mother i n t r o d u c e s  h e r  own i d e a s  a s  she senses  t he  baby ' s  

p o t e n t i a l  w i l l i n g n e s s  t o  r ece ive - them.  And, a l though " . .babies  vary 

according t o  t h e i r  c a p a c i t y  t o  l i k e  o r  d i s l i k e  t h e  i n t r o d u c t i o n  of i d e a s  t h a t  

1124 a re  not  t h e i r  own.. h e r  s e n s i t i v e  a t t e n d i n g  t o  t h e  i n f a n t ' s  r e a d i n e s s  t o  

rece ive  new i d e a s  e n s u r e s  t h a t  t h e  cha l l enge  w i l l  b e  met i n  a way t h a t  

s t imula tes ,  r a t h e r  t han  h i n d e r s  growth. 

Play inc ludes  t h e  a b i l i t y  t o  u s e  a n  o b j e c t ,  whether i t  b e  a t o y , t e a c h i n g  / 

mate r i a l ,  b i t s  of paper  o r  a p e n c i l  as a medium i n  t h e  s e r v i c e  of c r e a t i v e  

expression. Where i n a b i l i t y  t o  make use  of a n  o b j e c t  medium e x i s t s ,  t he  

i n a b i l i t y  t o  p l a y  i s  p r e s e n t  .25 I n  t each ing  Winnicot t  s ays :  

11 . . a s  i n  t h e  f e e d i n g  of a c h i l d ,  t h e  c a p a c i t y  t o  u se  o b j e c t s  i s  
taken f o r  g r a n t e d ,  b u t  i n  o u r  work ( therapy)  i t  i s  neces sa ry  
f o r  u s  t o  be concerned w i t h  t h e  development and e s t ab l i shmen t  
of t h e  c a p a c i t y  t o  u se  o b j e c t s  and t o  recognize  a p a t i e n t ' s  
i n a b i l i t y  t o  u s e  o b j e c t s ,  where t h i s  i s  a fact ."26 

Out of Winnicot t ' s  s t u d i e s  de r ived  t h e  r e sea rch  t h a t  forms t h e  b a s i s  f o r  h i s  

c laim t h a t  t h e  i n a b i l i t y  t o  p lay  i s  a symptom i n d i c a t i n g  r e s t r i c t e d  



and emot iona l  growth, whi le  t h e  r e c u p e r a t e d  a b i l i t y  t o  play i s  a 

sign t h a t  emot iona l  and i n t e l l e c t u a l  growth has  been f r e e d  t o  develop. 

Feelings,  t e n s i o n s ,  n o n - i n t e l l e c t u a l  c a p a c i t i e s  f i n d  t h e i r  r e l e a s e  i n  p lay ,  

&eyeas, when they  f i n d  no  o u t l e t  they b lock  c r e a t i v e  exp res s ion .  The ready 

shown by s t u d e n t s  i n  convent iona l  school  s e t t i n g s  may i n d i c a t e  an 

i n a b i l i t y  t o  u t i l i z e  t h e  t each ing  m a t e r i a l s  o r  medium b u t ,  i f  t h i s  i s  t h e  

case, t he  c o n d i t i o n  would go unrecognized a s  such s i n c e  convent iona l  teaching  

not only i g n o r e s  t each ing  i n  ways t h a t  would r e c u p e r a t e  t h e  l o s s  bu t  they 

p rac t i ce  i n  ways t h a t  exace rba t e  t h e  pathology.  

I f  a c h i l d  grows t o  b e  compliant i n  f a c e  of environmental  demands i t  i s  

a s ign t h a t  demands on t h e  c h i l d  have been made premature ly ,  b e f o r e  t h e  c h i l d  

has developed a conf idence  i n  h i s  environmental suppor t  and/or  be fo re  he  has  

had much expe r i ence  and freedom t o  p lay .  A compliant  c h i l d  i s  a c h i l d  grown 

away from h i s  s e l f ,  a c h i l d  who p a t t e r n s  h i s  behavior  acco rd ing  t o  an o u t e r ,  

r a the r  than an  i n n e r  a u t h o r i t y .  Pa tho log ica l  r e s u l t s  of premature impingement 

i s  discussed by Mahler,  Winnicot t  and Laing i n  r e l a t i o n  t o  t h e  sch izo id  
I 27 condit ion,  W i n n i c o t t ' s  theory  on t h e  psychodynamics behind ove r ly  

compliant behav io r  h o l d s  t h a t  a s e l f ,  unwi l l i ng ly  exposed t o  f o r c e s  

r i g i n a t i n g  o u t s i d e  of t h e  pe r sona l  s e l f  system, withdraws p r o t e c t i v e l y .  A 

f a l s e  s e l f  i s  t h e n  formed t o  s e r v e  as a b u f f e r  o r  defense  a g a i n s t  an 

intruding world w h i l e  t h e  t r u e  s e l f  i s  hidden away. 2 8 - . .- 

11 Hidden away somewhere t h e r e  e x i s t s  a s e c r e t  l i f e  t h a t  i s  
s a t i s f a c t o r y  because of i t s  be ing  c r e a t i v e  o r  o r i g i n a l  t o  t h a t  
human be ing .  I t s  u n s a t i s f a c t o r i n e s s  must be measured i n  terms 
of i t s  b e i n g  h idden ,  i t s  l a c k  of enrichment through l i v i n g  
exper ience  . "29 

BY being h idden ,  t h e  t r u e  s e l f  i s  p r o t e c t e d  from p o s s i b l e  i n t r u s i o n ,  bu t  t h i s  

r e s u l t s  i n  impoverishment because t h e  t r u e  s e l f  i s  s imul taneous ly  sh i e lded  



Perhaps t h e  demise i n  s tudents '  c r e a t i v e  a b i l i t y ,  which Gattegno 

~ b s e r v e d ,  i s  f o s t e r e d  by the  conformist a t t i t u d e s  of many teachers ;  teachers  

placing more emphasis upon s tuden t  conforming t o  a  t e a c h e r ' s  knowledge, than 

on teachers! r e s p e c t  f o r  the  s tuden t s '  l ea rn ing .  S tuden t s '  needs then become 

secondary; r e l a x a t i o n ,  a  p r e r e q u i s i t e  f o r  p lay ,  i s  never achieved. 

I f  schools  do assume, a s  Winnicott suggests ,  t h a t  s tuden t s  a r e  more ab le  

t o  handle i n s t r u c t i o n  than they a r e ,  an i n a b i l i t y  t o  play p resen t s  problems 

tha t  schools a r e  n o t  usua l ly  prepared t o  handle. Schools base t h e i r  

ins t ruc t ion  on the  assumption on t h e  assumption t h a t  t h e  c h i l d  can manipulate 

the medium t h a t  l e a d s  t o  sub jec t  m a t e r i a l .  Math t e x t s ,  f o r  example, a r e  

notorious f o r  t h e i r  convoluted i n s t r u c t i o n s ,  y e t  t eachers  do no t  usual ly  assume 

tha t  i n s t r u c t i o n  i s  necessary t o  understand i n s t r u c t i o n s .  Fur the r ,  
* 

inappropriate response i n  problem solving i s  cons idered  e r r o r ,  not  an i n a b i l i t y  

t o  grapple wi th  t h e  medium i t s e l f .  I f  the  l a t t e r  cond i t ion  i s  recognized, 

however, a  d iagnosis  i s  assigned t h a t  could r e s u l t  i n  a  c h i l d ' s  t r a n s f e r  t o  a  

s p e c i a l i s t ' s  ca re ;  a  t h e r a p i s t  perhaps. I n  c o n t r a s t  t o  a  t eacher ,  a  t h e r a p i s t  

takes i t  f o r  granted  t h a t  h i s  work i s  remedial,  when i t  may be 'chat the  

fundamental d i f f i c u l t y  i s  one n o t  of learning d i s a b i l i t y  b u t  teaching 

d i s a b i l i t y .  A t h e r a p i s t  looks f o r  s i g n s  of a r r e s t e d  development and, 

together w i t h  t h e  c h i l d ,  f i n d s  t h e  means t o  amel iora te  what has gone wrong. 

What was n o t  heeded i n i t i a l l y  must b e  provided f o r  i n  the  end. 

Even i f  a  c h i l d  e n t e r s  school  a b l e  t o  f u l f i l l  t he  school ' s  expectat ion 

Productively, somehow, i n  t h e  course  of most forms of school ing ,  the  a b i l i t y  

t o  approach problems i n  a c r e a t i v e ,  p lay fu l  manner i s  s a c r i f i c e d .  Gattegno 

has remarked on t h i s  ~ e r c e i v e d  l o s s  many t imes throughout h i s  work. He says 

a  r a t i o n a l  emphasis which n e g l e c t s  t h e  c a p a c i t i e s  necessary  f o r  c r e a t i v e  
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t o  u t i l i z e  c a p a c i t i e s  t h a t  would make d i v e r s e  a p p l i c a t i o n  of t h e i r  

school l e s s o n s  p o s s i b l e .  

There a r e  many p o i n t s  on t h e  developmental continuum where a s e l f ' s  

can  be i n t e r r u p t e d  and a f a l s e  s e l f  c r e a t e d  i n  i t s  s t ead .  I have 

presented  t h e  psychodynamic b a s i s  f o r  t h e  format ion  of a f a l s e  s e l f  a s  a 

way t o  unders tand  Gat tegno ' s  a s s e r t i o n  t h a t  t r a d i t i o n a l  teaching  methods, i n  

not  achiev ing  t h e  engagement of c h i l d r e n  f u l l y  i n  l e a r n i n g  t a s k s ,  encourage a 

f a l s e  d e f i n i t i o n  of exper ience .  I n  h i s  c l a i m  Gattegno appears  t o  be  saying 

t h a t  t h e  p roces s ing  t h a t  would l e a d  t o  a n a t u r a l  response  by s t u d e n t s  i n  a 

. problem s i t u a t i o n  i s  s h o r t  c i r c u i t e d .  Ch i ld ren  grow used t o  responding i n  

ways t h a t  do n o t  connect  w i t h  a s ense  of t r u t h  f o r  them and t h i s  

d i sconnect ion  i s  l a t e r  ev iden t  i n  a d iminish ing  c r e a t i v e  c a p a c i t y  which can 

a t  some p o i n t  appear  a s  pathology.  

I n  a d i s c u s s i o n  on t h e  e f f e c t s  of a d e b i l i t a t i n g  school  experience 

Shakt i  Gattegno, Caleb Gattegno's  wi fe ,  h a s  w r i t t e n  a s o l i l o q u y  meant t o  

dep ic t  a c h i l d ' s  exper ience  of a u t h o r i t a r i a n  impos i t ion .  Her d e s c r i p t i o n  

corresponds t o ,  and c l e a r l y  e l u c i d a t e s ,  Winn ico t t ' s  theory  on t h e  e f f e c t s  of 

premature i n t r u s i o n  on e a r l y  i n f a n t  ego f u n c t i o n i n g  and thus  underscores  the  

conceptual  a l ignment  between Gattegno and ~ i n n i c o t t ' s  pe rcep t ion  on s e l f .  

Shakt i  w r i t e s :  

11 My inne r  dynamics a r e  u p s e t  when p e o p l e ' s  a t t i t u d e  towards me 
i s  a r b i t r a r i l y  a u t h o r i t a t i v e .  Th i s  a t t i t u d e  conveys t o  me t h a t  
they t h i n k  they  know b e s t  what i s  r i g h t  •’or  me, wi thout  having 
r ega rd  f o r  what t h e i r  a c t i o n s  and t h e i r  a t t i t u d e  do t o  me. 
The impacts  of a u t h o r i t y  which i s  i n d i f f e r e n t  t o  t h e  t r u t h  of 
my e x i s t e n c e ,  a r e  f e l t  as dead weight..my w i l l  i s  immobilized 
and does n o t  a c t  adequate ly  upon such impacts .  The i n n e r  
p roces s ing  i s  h a l t e d .  The unprocessed impacts  s t a y  un in t eg ra t ed  
a s  a l i e n  e lements  i n  my i n n e r  l i f e .  The a u t h o r i t y  imposed on me 
v i o l a t e s  my i nne r  be ing;  it i n t e r f e r e s  w i t h  my c o n t a c t  w i t h  my 
own dynamics. . the bonds of t r u s t  beg in  t o  s eve r . . l ove  f o r  
o t h e r s  based  on t r u s t  i s  r ep laced  by f e a r .  Fear  p r e c i p i t a t e s  a 
dys func t ion ing  of t h e  i n n e r  workings. My awareness and 
i n t e l l i g e n c e  - those  a t t r i b u t e s  of my s e l f  which i n  t h e i r  c l a r i t y  
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could h e l p  me make sense of t h e  world - become obscured. My 
w i l l  becomes i n c a p a c i t a t e d ,  my a c t i o n s  become reac t iona ry .  I 
f e e l  s p i r i t u a l l y  impoverished. I hope f o r  a  lov ing  
r e l a t i o n s h i p  t o  come my way and r e s t o r e  my s p i r i t u a l  well-being, 
a  r e l a t i o n s h i p  which could l e t  me be a  l ov ing ,  t r u s t i n g  s e l f .  
I keep on l e a r n i n g  t o  grow p h y s i c a l l y ,  and i n  some ways, 
mental ly ,  a s  b e s t  I can b u t  deep i n s i d e  m e  I yea rn  t o  b e  i n  
con tac t  w i t h  my i n n e r  dynamics s o  t h a t  I can  be engaged - a s  an 
i n t e g r a t e d  l e a r n e r  - i n  d iscover ing  t h e  r e a l i t y  of t h e  immense 
world I have e n t e r e d ,  and i n  knowing t h e  meaning of my 
e x i s t e n c e  i n  i t " .30  

correspondingly Winnicot t  says  : 

"The p o t e n t i a l  space  between baby and mother, between c h i l d  
and fami ly ,  between i n d i v i d u a l  and s o c i e t y  o r  t h e  world, 
depends on exper ience  which l e a d s  t o  t r u s t .  It can be looked 
upon a s  s ac red  t o  t h e  ind iv idua l  i n  t h a t  i t  i s  h e r e  t h a t  the  
i n d i v i d u a l  expe r i ences  c r e a t i v e  l i v i n g .  By c o n t r a s t ,  
e x p l o i t a t i o n  of t h i s  a r e a  l e a d s  t o  a  p a t h o l o g i c a l  cond i t i on  
i n  which t h e  i n d i v i d u a l  i s  c l u t t e r e d  up w i t h  persecutory  
elements which he  has  no means of r i d d i n g  himself".31 

There a r e  many i n s t a n c e s  of i n t r u s i v e  p r a c t i c e s  i n  t r a d i t i o n a l  teaching 

t h a t  a r e  analogous t o  those  found i n  t h e  i n f a n t  s i t u a t i o n s  mentioned above. 

Teachers who r e l y  on t h e i r  own a u t h o r i t y  a s  a  teaching  guide i n  preference t o  

s tuden t s '  c o n t r i b u t i o n s  v i o l a t e  t h e i r  s t u d e n t s '  autonomous investment i n  

learn ing .  Lessons t augh t  r epea t ed ly  accord ing  t o  s e t  c r i t e r i a  regard less  of 

ch i ld rens '  input,  r e f l e c t  an  investment i n  a n  unchanging teaching process ,  no t  
i 

i n  maximizing l e a r n i n g  t o  t h e  g r e a t e s t  p o s s i b l e  degree. How can lessons be 

assumed t o  b e  u s e f u l  i f  t h e  l e s son  r e c i p i e n t s  a r e  never  consul ted?  Teachers 

need t o  be s e n s i t i v e  t o  a  c h i l d ' s  need f o r  cha l l enge  o r  they r i s k  los ing ,  i n  

an inves t ed  s e n s e , a  c h i l d ' s  i n t e r e - s t .  Conversely, t eache r s  who impose 

cha l lenges  on s t u d e n t s  prematurely cause s t u d e n t s  t o  grow i n  a n x i e t y , '  

scanning t h e i r  t e a c h e r ' s  f a c e  f o r  c l u e s  t o  guide  t h e i r  response without 

: consu l t i ng  t h e i r  own c r i t i c a l  c r i t e r i a .  Premature demands leave  no time t o  

r e l ax ,  no room t o  p l ay ,  and do n o t  a l l ow f o r  a  s e l f - i n i t i a t e d  response, Over 

a Per iod  of t ime,  i f  a p a t t e r n  con t inues  of responding i n  an outer  d i r ec t ed  

manner s t u d e n t s  s t a n d  t o  l o s e  t h e  uncomfortable f e e l i n g  t h a t  could t e l l  them 



something i s  miss ing  i n  t h e i r  respoese .  They only  know i t  i s  d i f f i c u l t  t o  

apply t h e i r  l e s s o n s  from school  t o  t h e i r  l e s s o n s  i n  l i f e .  

I n  he r  s t u d i e s  on t h e  e f f e c t s  time l i m i t a t i o n s  have on q u a l i t y  of 

students '  r e sponses  Mary Budd Rowe d iscovered  t h e  t y p i c a l  t eache r  t o  wai t  

only one second a f t e r  pos ing  a  q u e s t i o n  f o r  a s t u d e n t  t o  respond. I f  t h e  

~ t u d e n t  does n o t  answer o r  beg in  r o  answer a f t e r  approximately one second t h e  

teacher  e i t h e r  r e p e a t s  t h e  ques t ion  o r  moves on t o  ano the r  s tuden t .  

Ms. Budd Rowe showed t h a t  when a  t e a c h e r  r e s t r i c t s  t h e  a v a i l a b l e  time a 

s tudent  h a s  t o  respond,  s t u d e n t s  tend  t o  develop an  o u t e r  d i r e c t e d  a t t i t u d e .  

scanning the  c lass room environment f o r  b e h a v i o r a l  c l u e s  becomes p a r t  of 

s tudents '  s u r v i v a l  i n  a n  educa t iona l  sense .  However, M s .  Budd Rowe a l s o  

found t h a t  when a  t e a c h e r ' s  "wait-time" was extended even t h r e e  seconds 

longer,  the  q u a l i t y  of t h e  s t u d e n t s '  speech changed t o  i nc lude  more complex 

thinking. S tuden t s :  "made b e t t e r  connec t ions  between evidence and 

in•’  erence", 32 and e x h i b i t e d  inc reased  c u r i o s i t y  and con•’ idence i n  g iv ing  

3 3 
t h e i r  answers. Where s t u d e n t s  a r e  compelled t o  respond immediately a  

p rac t i ce  of second guess ing  i s  l i k e l y  t o  occur  and t h e  oppor tun i ty  t o  c r e a t e  

and express  a  p e r s o n a l l y  meaningful answer i s  last. Most of u s  who have 

sought therapy have found very  many people  i n  ou r  l i v e s  unteachable--they 

were not  i n t e r e s t e d  i n  l e a r n i n g  who we were.34 The evidence supp l i ed  by 

"Wait-time" r e s e a r c h  would seem t o  suppor t  t h i s  op in ion .  

A more i n s i d i o u s  i n t r u s i o n  common i n  school  s e t t i n g s  i s  t h e  f r equen t ,  

unwarranted impos i t ion  of answers,  perhaps  r e v e a l i n g  an  educa t iona l  b i a s  

valuing answering over  ques t ion ing .  S i m i l a r l y ,  i n  therapy ,  c o n s i s t e n t l y  

i l l - t imed i n t e r p r e t a t i o n  i s  c o e r c i v e  i n  i n t e n t .  It b e t r a y s  a  t h e r a p i s t ' s  

investment i n  h i s  need t o  have t h e  p a t i e n t  exper ience  t h e  t h e r a p i s t  a s  

I I 
helping". I n d i s c r i m i n a t e  i n t e r p r e t a t  i on  p r a c t i c e s  n o t  on ly  r e v e a l  a  b e l i e f  



34 

i n  the patient's inability to help himself, but in the therapist's 

self-centered belief in his own power. Repeated interpretations made in this 

insensitive manner only serve to put the patient on the defensive, which 

=ondition we have seen is not optimal for growth. Psychoanalyst W.R. Bion 

remarked : 

"Experience brings it home to you that you can give what we 
call answers but they are really space stoppers. It is a 
way of putting an end to curiosity - especially if you can 
succeed in believing the answer is the answer..Even in the 
domain of mental activity, of wanting to know something about 
the universe in which we live, that hole can be blocked by 
premature and precocious answers. "35 

~ppropriately psychologist Andrew Feldmar remarks "The mother doesn't give 

solutions to problems the child hasn't formulated yet. Naive 

interventionist-oriented therapists and teachers do. "36 As one pushes 

against a door, demanding entrance, one meets opposition, so the teacherfinds 

that one student habitually opposes enrichment in defense against the 

possibility of further intrusion and loss. 

Reacting against the world prevents acting in the world in a way that 

would facilitate learning. The results are debilitating. Jerome Bruner 

suggests that such a child manifests excessively reactionary forms of behavior, 

and habitually adopts a defensive posture when faced with a new learning 

situation.37 If at a past time such defensiveness was appropriate, even 

essential, and the child has not learned the coping behaviors which are 

appropriate in a new situation Bruner shows, through his case examples, how 

intrusive teaching behavior can have a long lasting influence on later 

learning situations, and he suggests a combined therapeutic and instructional 

approach to successfully ameliorate the pathological effects. Although he 

does not explicate a detailed pedagogy to meet his criteria, the Silent Way 

easily provides an operational example of Bruner's advice. 
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To t r e a t  a c h i l d  i n t r u s i v e l y  shows a l a c k  of f a i t h  i n  t h e  self-governing 

wisdom of t h e  c h i l d .  Some of t h e  most impress ive  demonst ra t ions  showing a 

a b i l i t y  t o  work through h i s  o r  h e r  own d i f f i c u l t i e s  can  be found i n  

play-therapy s e t t i n g s .  Play provides  oppor tun i ty  f o r  t h e  c h i l d  t o  

communicate i n f i n i t e  s u b t l e t i e s  t o  h i s  exper ience  n o t  e a s i l y  r e l a t e d  when an 

i n s u f f i c i e n t  command of language i s  owned. The t h e r a p i s t  r eaches  f o r  t h e  

c h i l d ' s  message h idden  i n  t h e  communication of p l ay .  Handicapped i n  t h e i r  

use of language, c h i l d r e n  f i n d  ve rba l  r e s o l u t i o n  of problems improbable and 

imprac t ica l  t o  pursue .  Manipulat ion of p h y s i c a l  o b j e c t s  a f f o r d s  t he  

opportuni ty f o r  a c h i l d  t o  exp res s ,  o f t e n  me taphor i ca l ly ,  h i s  r e l a t i o n s h i p s  

i n  t h e  world and t o  work through t h e  e f f e c t s  of unreso lved  c o n f l i c t  .38 But 

i n  a d d i t i o n ,  p lay .seems a l s o  " . .dedica ted  t o  t h e  e x e r c i s e  of growing 

f a c u l t i e s . . a n d  s e r v e c s )  t h e  mastery of a complex l i f e  s i t u a t i o n .  "39 play  

o f f e r s  oppor tun i ty  f o r  t h e  c h i l d  t o  " . . r e inven t  h i s  own expe r i ence ,  t o  seek 

a l t e r n a t i v e s  t o  t h a t  which he has  known. 1140 The "working through" t o  which 

Erickson r e f e r s  i s  emot iona l .  P i a g e t ,  on t h e  o t h e r  hand, speaks of p lay  

with r e f e rence  t o  c o g n i t i v e  g a i n s  when he says  t h a t  i n  o r d e r  f o r  a c h i l d  t o  

understand any th ing  he  must c o n s t r u c t  i t  h imse l f .  P i a g e t ' s  conclus ions  seem 

t o  correspond v e r y  c l o s e l y  t o  Winn ico t t ' s  f i n d i n g s  and t o  Gat tegno ' s  

func t iona l  approach t o  l e a r n i n g .  Educat ion p rec ludes  t h e  need f o r  therapy 

when t h e  ways and means f o r  a c h i l d ' s  own expres s ions  a r e  provided.  

The importance 

repeated throughout  

noun "play" and t h e  

d i s t i n c t  i on  be  tween 

psychoanalysts  have 

of t h e  c h i l d ' s  a c t i v e  involvement i n  l e a r n i n g  i s  a p o i n t  

Gat tegno ' s  w r i t i n g .  Winnicot t  d i s t i n g u i s h e s  between t h e  

ve rb  "playingt t41 i n  a way p a r a l l e l  t o  Gat tegno's  

"know" and "knowing". J u s t  a s  Winnicot t  s ays  t h a t  

long concerned themselves w i t h  t h e  con ten t  found of p l ay  

and no t  w i th  t h e  p l a y i n g  c h i l d ,  s o  Gattegno says  educa to r s  have focused on 

-. 



~rogress cannot be made unless the playing child is studied, not theresulting 

4 2 
Gattegno approaches learning with the same focus--study the 

learning student not his examination scores. This is constructive ignorance, 

or ignoring, which can hopefully lead us out of pathology. 
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CHAPTER THREE: THE LEARNING COMPLEX 3 9 
& 
I Learning t h e o r i e s  evolved a s  an  a t tempt  by p s y c h o l o g i s t s  t o  exp la in  
C 

change; they  pursued a  theory  t h a t  would account f o r  " . . the a c q u i s i t i o n  of 

knowledge and/or  t h e  emergence of new responses ,  "l a narrowly de l imi t ed  a r e a  

of concern. Fagan and Shepherd suggest  t h a t  t h e s e  p s y c h o l o g i s t s  e i t h e r  

chose t o  admit what they  d i d  n o t  know about  t h e  l e a r n i n g  exper ience ,  and 

pursued such gaps ;  o r  e x a l t e d  what they d i d  know, and e l a b o r a t e d  upon t h a t ,  

bu t  i n  both  c a s e s  ignored  t h e  p o s s i b i l i t y  t h a t  t h e i r  d e f i n i t i o n  could l ead  

t o  gaps of which they  were completely ob l iv ious .  The l a t t e r  a r e  from t h e  

a s s o c i a t i o n i s t  t r a d i t i o n  today r e f e r r e d  t o  a s  behaviorism whi le  t h e  former 

a r e  from " . . t he  s choo l s  of i n t r o s p e c t i o n ,  func t iona l i sm,  and G e s t a l t  

psychology, which may be  grouped under t h e  heading of phenomenology". 
2 

Following t h e  inde te rmina te ,  i n t r o s p e c t i o n  of t h e  S t r u c t u r a l i s t  e r a  

b e h a v i o r i s t s  sought  a  means t o  account more c o n s i s t e n t l y  and v i s i b l y  f o r  

phenomena. The re fo re  they  chose t o  ignore  what they could  n o t  o b j e c t i v e l y  

c o n t r o l  and c o n c e n t r a t e  on what they  f e l t  they could:  observable  behavior .  

To acknowledge t h e i r  s t r u c t u r a l i s t  fo rebea r s  they  c l o s e d  t h e  gap between 

v i s i b l e  and i n v i s i b l e  r e a l i t i e s  by equat ing  them a s  equal .  Havingel iminated 

s u b j e c t i v i t y  a s a  s e p a r a t e c o n c e r n  andbeing  in f luencedby  thepreponderant  

m e c h a n i s t i c a t t i t u d e s  o f t h e  day, methods o f a p p r ~ a c h i n g  a n d i n t e r p r e t i n g b e h a y i o r  

g rewinc reas ing ly  mechanical.. As Joyceand W e i l r e p o r t , i t w a s  and i s  a  common 

p r a c t i c e  of b e h a v i o r a l  r e s e a r c h e r s  t o  i s o l a t e  v i s i b l e  human phenomena i n t o  

I 1  small  sequenced behav io r s f f3  a s  i f  t h e  packaging desc r ibed  t h e  product .  

However, r e s e a r c h e r s  embracing s u b j e c t i v e  phenomena i n  t h e i r  

d e s c r i p t i o n  of l e a r n i n g  be l i eved  b e h a v i o r i s t  methods t o  be r e d u c t l o n i s t ,  

fragmenting phenomena and reducing man's exper ience  u n t i l  i t  bo re  no r e l a t i o n  

t o  t he  t r u t h .  Contemporary e x i s t e n t i a l  p sycho log i s t s ,  l i k e  Ro l lo  May, 

a t t r i b u t e d  man's a l i e n a t i o n ,  where a c t i o n s  seem divorced  from meaning, t o  



the  t r u t h  when we begin  t o  perce ive  t h e  world wi th  l e s s  c e r t a i n t y  a s  t o  what 

i s  r e a l l y  t h e r e .  They choose t o  inc lude  t h e  s u b j e c t i v e  i n  t h e i r  d e s c r i p t i o n  

of r e a l i t y ,  and acknowledge t h e  unce r t a in ty  which r e s u l t s :  " . . ex i s t ence . .  

assume ( s )  a  new dimension, becoming ' incompletely i n t e l l i g i b l e ,  

quest  ionab l e  ' . 114 

Since b e h a v i o r i s t s  b e l i e v e  t h a t  t he  meaning t o  r e a l i t y  can bed i sce rned  

o p e r a t i o n a l l y ,  i t  f o l l o w s . f o r  them t h a t  t h e  mot iva t ion  t o  l e a r n  should a l s o b e  

a  p e r c e p t i b l e  even t ;  mot iva t ion  i s  conceived a s  something i n s p i r e d  by o u t e r  

sources i n  t h e  environment.  Phenomenologists b e l i e v e  t h a t  v i s i b l e  behavior  

i s  a f f e c t e d  i n  unpred ic t ab le  ways by unknown f a c t o r s ,  and t h e r e f o r e  i s  

n e i t h e r  r e l i a b l e  no r  p r e d i c t a b l e  i n  terms of observable  r e a l i t y .  However, 

viewing r e a l i t y  i n  inde termina te  o r  r e l a t i v e  terms does n o t  mean i t  i s  a  

mystery minus guid ing  p r i n c i p l e s ,  b u t  means t h a t  i n s t e a d  of p l ac ing  t h e  

motivat ion f o r  exper ience  completely o u t s i d e  t h e  human be ing  a s  a  b e h a v i o r i s t  

would do, phenomenologists p l ace  i t  wi th in  man: "The world o r i g i n a t e s  i n  

us..and w i t h i n  u s  a c q u i r e s  i t s  h a b i t u a l  i n f luence .  115 

The locus  of c o n t r o l  i s  i n t e r n a l ,  and even though our  w i l l  t o  a c t  can 

be engaged and provoked by o u t e r  s t imu la t ing  e v e n t s , u l t i m a t e l y  we a r e  moved , 

t o  a c t  by f o r c e s  t h a t  r e s i d e  i n  us .  The dec i s ion  t o  f o l l o w  provocat ion wi th  

a c t i o n  remains wi th  u s .  This  c laim,  made by phenomenologists and 

e x i s t e n t i a l i s t s ,  cu lmina tes  i n  t h e  p r a c t i c a l  t e n e t s  of g e s t a l t  psychology and 

psychotherapy, and i s  mani fes t  i n  t h e  techniques  which g i r d  Gattegno's  

teaching  approach. 

An analogy may c l a r i f y  my p o i n t .  I n  t h e a t r e  our  pe rcep t ion  of an  

onstage performance i s  inf luenced  by m u l t i p l e  background e f f e c t s  which have 

an impact on our  exper ience .  Atmosphere, tone ,  mood, pace,  a r e  i n t a n g i b l e  

y e t  c o n t r i b u t e  t o ,  and t o  some e x t e n t  determine, t h e  performance 's  o v e r a l l  
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~ u c c e s s ,  i n  t h e  same way t h a t  our expe r i ence ,  viewed phenomenologically i s  

,-omprised of i n t a n g i b l e  impacts on our  consc iousness  which determine the  

 whole" of ou r  exper ience .  As i n  t h e a t r e ,  where t h e  exper ience  of a 

product ion cannot  be  reduced t o  i s o l a t e d  a c t o r s '  behav io r s ,  so  i t  i s  with 

everyday experience.  

Because of t h i s  p e r s p e c t i v e  t h e  t o o l s  phenomenologists use  t o  study 

experience d i f f e r  from those  used by t h e i r  b e h a v i o r i s t c o l l e a g u e s .  Changes 

i n  consciousness  o f t e n  r e p r e s e n t  s u b t l e  s h i f t s .  I d e n t i f y i n g  these  s h i f t s  

r equ i r e s  a he ightened  s e n s i t i v i t y :  t h e  in s t rumen t  used by a l l  those who 

include consc iousness  i n  t h e i r  d e f i n i t i o n  of expe r i ence .  

Therefore ,  how one d e f i n e s  exper ience ;  what a f f e c t s ,  mot iva tes ,  

c o n t r o l s  i t ,  i s  more o r  l e s s  equ iva l en t  t o  how one d e f i n e s  l ea rn ing .  And, 

i m p l i c i t  i n  one 's  d e f i n i t i o n  of l e a r n i n g  a r e  assumptions concerning the  s t e p s  

t h a t  can be  taken  and t h e  means whereby one c a n  e n s u r e  t h a t  something i s  

learned.  Behav io r i s t  and phenomenologist s c h o o l s  of thought  de f ine  l ea rn ing  

t o  be,  r e s p e c t i v e l y :  

1. informat ion  g e t t i n g ,  u s u a l l y  i nvo lv ing  an  o u t s i d e  a u t h o r i t y  

2. d i s cove r ing  f o r  onese l f  by "uncovering what  i s  there" .  
6 

Fagan and Shepherd d e s c r i b e  l e a r n i n g ,  f rom a g e s t a l t  s tandpoin t  saying: , 

"When we d i scove r ,  we a r e  uncovering our  own a b i l i t y . . i n  o r d e r  t o  f i n d  our 

p o t e n t i a l . "  I n  so doing we d i scove r  "..how we can  e n l a r g e  our  l i v e s ,  t o  f i n d  

means a t  our  d i s p o s a l  t h a t  w i l l  l e t  us  cope w i t h  a d i f f i c u l t  s i t u a t i o n .  117 

Gattegno vo ices  a s i m i l a r  pe rcep t ion  of l e a r n i n g  when he says :  "..only by 

becoming aware of t h e  f u n c t i o n a l  a t t r i b u t e s  of t h e  s e l f 8  w i l l  we develop t h e  

means t o  cope wi th  t h e  complex i t i e s  of l i f e .  119 

Within a phenomenological framework G e s t a l t  psychology r e p r e s e n t s  a 

l imi t ed  sc i ence ,  concerned e x c l u s i v e l y  w i t h  e x t e r n a l ,  v i s u a l  and aud i to ry  
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c o n f i g ~ r a t i ~ n ~ . A ~ a d e m i ~  G e s t a l t  p sycho logy i s  a b e h a v i o r a l  s c i ence ,  ine luding  

pnly what i s  observable  i n  i t s  d e s c r i p t i o n  of exper ience  and excluding. t he  wide 

range of phys i ca l  and psychologica l  i n fo rma t ion  t h a t  a l s o  comprises human 

experience.  G e s t a l t  therapy  however, compensates f o r  t h i s  d e l e t i o n  by 

inc luding  t h e  e n t i r e  range of human phenomena: thoughts ,  images, f e e l i n g s ,  

e t c . ,  a long wi th  pe rcep t ions  a s  b e h a v i o r a l  in format ion .  To t h e  G e s t a l t  

t h e r a p i s t ,  behavior  i s  thought t o  b e  a  continuum express ing  both  s u b j e c t i v e  

and o b j e c t i v e  even t s  occu r r ing  accord ing  t o  t h e  formation and d e s t r u c t i o n  of 

But i n  c o n t r a s t  t o  t h e  academic ~ e s t a l t i s t  having an e x t e r n a l  

locus of c o n t r o l ,  t h e  G e s t a l t  t h e r a p i s t  p l a c e s  t h e  c o n t r o l  w i th in .  

Divergence between t h e  academic and p r a c t i c a l  f i e l d s  of G e s t a l t  can be noted 

a s  a  d i s t i n c t i o n  between an e x c l u s i v e  concern  wi th  what can be observed, i n  

the  former i n s t a n c e ,  and a  concern f o r  what can a l s o  be i n t u i t e d ,  quest ioned,  

sensed and drawn o u t ,  i n  t h e  second. 

Dealing s t r i c t l y  i n  t h e  p r e s e n t  t h e  G e s t a l t  t h e r a p i s t  " . . a t tempts . . to  

draw t h e  p a t i e n t ' s  awareness t o  t h e  d iscrepancy  between h i s  expec ta t ions  and 

the  r e a l i t y  s e t t i n g  t h e r e  i n  f r o n t  of him. "lo I n  hea l th ,  exper ience  i s  flow. 

There a r e  no boundar ies  s e p a r a t i n g  h e a l t h  from i l l - h e a l t h  i n  G e s t a l t  therapy 

save t h a t  which i n t e r r u p t s  exper ience .  A s  a h e a l e r ,  t h e  t h e r a p i s t  a t t empt s  , 

t o  l o c a t e  t h e  source of i n t e r r u p t i o n  i n  t h e  p a t i e n t ' s  experience.  He 

he ightens  t h e  p a t i e n t ' s  awareness of i t s  e x i s t e n c e  which tends  t o  make the  

reason f o r  t h e  i n t e r r u p t i o n  more v i s i b l e  or c o n c r e t e ,  and t h e r e f o r e  e a s i e r  t o  

work wi th .  U l t ima te ly ,  i n  a  G e s t a l t  t h e r a p y  p roces s  t h e  p a t i e n t  l e a r n s ,  n o t  

how t o  conform t o  some convent iona l  s t a n d a r d  of behavior ,  b u t  how t o  s top  

i n t e r r u p t i n g  h i s  d a i l y  exper ience .  The G e s t a l t  t h e r a p i s t  t eaches  and l eads  

the  p a t i e n t  i n  becoming aware of h i s  

experience of himself  i s  transformed 

own behav io r ,  so  t h a t  t h e  p a t i e n t ' s  

f rom b e i n g  a  product  t o  be ing  a  process .  



Cer t a in  c h a r a c t e r i s t i c s  of t h e  S i l e n t  Way p roces s  may be compared t o  

changes incu r red  through a G e s t a l t  therapy p r o c e s s ~ b e c a u s e  change wrought by 

the  S i l e n t  Way p roces s  i s  much more than  c o g n i t i v e  growth. The S i l e n t  Way 

and G e s t a l t  therapy over lap  i n  philosophy and i n  techniques  t h a t  enhance t h e  

p o s s i b i l i t y  of change occurr ing:  a t ransforming  e f f e c t  on t h e  psychologica l  

h e a l t h  of t h e  l e a r n e r  o r  p a t i e n t .  S i l e n t  Way workshop p a r t i c i p a n t s  r e p o r t  

t h a t  t h e i r  exper ience  of themselves a s  l e a r n e r s  i s  changed;'' they a r e  

transformed i n  ways t h a t  i nc lude ,  y e t  supercede,  a c o g n i t i v e  d e f i n i t i o n  of 

l ea rn ing .  Thei r  exper ience  of change i s  descr ibed  a s  an expanding awareness 

t h a t  l eads  i n  t u r n ,  t o  changes i n  a t t i t u d e ,  confidence,  a b i l i t y  and s e l f  

esteem. 

In  E a ~ t e r n ~ h ~ i l o s o p h y t r a n s f o r m a t i o n  imp l i e s  a change i n  consciousness  

t h a t  i s  achieved through expanded awareness.  By medi ta t ing  o r  looking inward, 

i t  becomes p o s s i b l e  t o  t ransform one ' s  o rd ina ry  way of be ing  through i n s i g h t :  

a spontaneous occurrence f a c i l i t a t e d  through expanded awareness. Awareness, 

i n  Eas te rn  philosophy and med i t a t i ve  p r a c t i c e s ,  i s  t h e  instrument  which c u t s  

through s u p e r f i c i a l  consciousness  t o  deeper ,  c l e a r e r  s t a t e s  of mind and 

prepares  t h e  ground f o r  i n s i g h t  t o  occur .  G e s t a l t  therapy and t h e  S i l e n t  Way 

approach t o  teaching  bo th  use  awareness a s  t h e i r  main v e h i c l e  f o r  change, 

aiming towards the  a c t u a l i z a t i o n  of human p o t e n t i a l  by he ighten ing  awareness. 

However, i n  t hese  two p roces ses ,  d i f f e r e n t  methods f a c i l i t a t e  awareness, and 

subsequent ly,  t h e  r e s u l t s  a r e  mani fes t  somewhat d i f f e r e n t l y .  

G e s t a l t  therapy  c o n s i s t s  of c o n t i n u a l l y  b r ing ing  t h e  p a t i e n t ' s  

a t t e n t i o n  t o  any incongruence ev iden t  between t h e  p a t i e n t ' s  behavior  and h i s  

r epo r t ed  experience.  The t h e r a p i s t ' s  t a s k  i s  t o  h e l p  t h e  p a t i e n t  become 

aware of what t h e  p a t i e n t  i s  n o t  aware, i n  r e l a t i o n  t o  a p a r t i c u l a r  problem. 

F a c i l i t a t i o n  i s  p r i m a r i l y  v e r b a l ,  b u t  t h e  t h e r a p i s t  does n o t  say what a 
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p a t i e n t  could be  encouraged t o  say  i n s t e a d .  The t h e r a p i s t  does n o t  so lve  t h e  

p a t i e n t ' s  problems: " . .but  h e l p s  r e - e s t a b l i s h  t h e  cond i t i ons  under which t h e  

p a t i e n t  can b e s t  u s e  h i s  own problem-solving a b i l i t i e s . ' '  A S i l e n t  Way 

t eache r ' s  t a s k  i s  t o  draw t h e  s t u d e n t ' s  a t t e n t i o n  t o  d e t a i l s  of t h e  s t u d e n t ' s  

involvement i n  t h e  l e a r n i n g  p roces s .  The t eache r  provides  a  l ea rn ing  

environment t h a t  h o l d s  t h e  p o s s i b i l i t y  f o r  more of t he  s t u d e n t ' s  l ea rn ing  

c a p a c i t i e s  t o  be  employed, b u t  t h e  t eache r  f a c i l i t a t e s  i n s t r u c t i o n  s i l e n t l y ,  

where p o s s i b l e ,  and through t h e  u s e  of mime. The l e a r n e r  develops a  s e l f  

knowledge t h a t  h a s  a widening e f f e c t  on h i s  understanding of himself i n  a l l  

l e a rn ing  s i t u a t i o n s .  But where t h e  t h e r a p i s t ' s  a c t i o n s  c l a r i f y  only what i s  

brought by t h e  p a t i e n t ,  t h e  t eache r  a l s o  b r ings .  While s e l f  awareness i s  t h e  

key emphasis i n  G e s t a l t  therapy  and i n  S i l e n t  Way i n s t r u c t i o n  the  l a t t e r  a l s o  

supplements i t s  p r a c t i c e  w i t h  enrichment.  I n  t h e  S i l e n t  Way classroom t h e  

i n d i v i d u a l ' s  i n t e r n a l  demands f o r  coherence a r e  met and become known t o  t h e  

l e a r n e r  no t  on ly  through awareness b u t ,  a d d i t i o n a l l y ,  through appropr i a t e  

environmental s t i m u l a t i o n  a  double movement, t h e  p r e r e q u i s i t e  f o r  change. 13 

The S i l e n t  Way t e a c h e r ' s  a b i l i t y  t o  maintain a  non- in te r fe r ing  a t t i t u d e  

i s  l a r g e l y  due t o  t h e  m e d i t a t i v e  s t ance  she employs. Awareness r e q u i r e s  a  

. quie ten ing  of t h e  mind, t o l e r a n c e  and an  a t t i t u d e  of non-attachment t o  

anything t h a t  p r e s e n t s  i t s e l f :  t h e  s t ance  a  t eache r  must adopt t o  be the  

model of acceptance  S i l e n t  Way p r a c t i c e  demands. I n  a  G e s t a l t  therapyprocess  

the meaning of i t s  g o a l  " to  become what one t r u l y  i s "  has  l a r g e l y  a f f e c t i v e  

connotat ions w h i l e  t h e  S i l e n t  Way classroom experience surrounds 

i n t e l l e c t u a l  concerns  b u t  achieves  t h e  same end. Awareness, a  p r a c t i c e  

i n  both  p roces ses  e n s u r e s  a  h igh  l e v e l  of concent ra t ion  

which tends  t o  push l e a r n i n g  beyond r a t i o n a l  c o n s t r a i n t s .  Capac i t ies  a r e  

engaged t h a t  would n o t  o therwise  be  tapped and t h i s  r e s u l t s  i n  subsequent 



knowledge be ing  more b road ly  de f ined .  Compared t o  a G e s t a l t  therapy f o c u s , i n  

the  S i l e n t  Way p roces s  emotional  i n t e g r a t i o n  i s  a secondary by-product. But 

compared t o  a t r a d i t i o n a l  t each ing  approach the  S i l e n t  Way, a s  an 

i n s t r u c t i o n a l  p roces s ,  f a c i l i t a t e s  a process  of s e l f  a c t u a l i z a t i o n  t h a t  more 

c l o s e l y  a l i g n s  w i t h  s u c c e s s f u l  outcomes of therapy.  S tudents  become moresure 

of themselves,  t a k e  g r e a t e r  r i s k s  i n  e x e r c i s i n g  t h e i r  mental a b i l i t i e s  and 

a r e  no t  con ten t  t o  s t a y  w i t h i n  circumscribed s u b j e c t  l i m i t s .  Correspondences 

between r e s u l t s  of S i l e n t  Way and G e s t a l t  therapy processes  a r e  w e l l  summed 

up by Car l  Rogers concerning t h e  outcome achieved by h i s  c l i en t - cen te red  

therapy. To pa raphrase  Rogers he  says  t h a t  i f  we a l low people t o  become 

themselves they  w i l l  d i s p l a y :  

1. an openness t o  exper ience  

2. t r u s t  i n  themselves 

3 .  an i n t e r n a l  l ocus  of -eva lua t ion  

4 .  and a w i l l i n g n e s s  t o  be a process  r a t h e r  than a product .  
14 

Therefore,  a l though d i f f e r e n c e s  e x i s t  i n  t h e  emphasis and p r a c t i c e  of G e s t a l t  

therapy and t h e  S i l e n t  Way, bo th  processes  appear t o  f a c i l i t a t e  a growing 

autonomy, s e l f - r e s p o n s i b i l i t y  and a c t u a l i z a t i o n  of p o t e n t i a l  t h a t  it seems 

should be t h e  i d e a l  g o a l  of i n s t r u c t i o n a l  processes  i n  gene ra l ,  and of 

t he rapeu t i c  and e d u c a t i o n a l  p roces ses  e s p e c i a l l y .  

The p r i n c i p l e s  i n  common between the  S i l e n t  Way and G e s t a l t  therapy a r e  

seenL ' in  a l l  Gat tegno ' s  approaches t o  l ea rn ing .  However, h i s  techniques f o r  

f a c i l i t a t i n g  v a r i o u s  s u b j e c t s  a r e  t a i l o r e d  t o  meet those i n d i v i d u a l l y  unique 

sub jec t  requi rements ,  such a s ,  f o r  example, Gat tegno's  techniques  f o r  

teaching  reading  a s  opposed t o  teaching  second o r  f o r e i g n  languages. The 

approaches designed t o  f a c i l i t a t e  i n s t r u c t i o n  i n  reading  and f o r e i g n  

languages a r e  Words i n  Colour and t h e  S i l e n t  Way, r e s p e c t i v e l y .  Incomparing 
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these we see  t h a t  the  S i l e n t  Way allows us t o  avoid the  usual  confusion of 

most second language teaching approaches. Most language teaching seems 

confused between t h e  needs of s tudents  l ea rn ing  t o  read and those of 

s tudents  l e a r n i n g  a second language, i n  t h a t  they teach vocabulary. Fur ther ,  

we can see how, a s  t h e  S i l e n t  Way meets the  needs of the  second language 

student ,  i t  a l s o  p a r a l l e l s  t h e  psychotherapeutic process.  

Words i n  Colour, o r  t h e  teaching of reading i n  an a l r eady  known 

language, h a s  a d i f f e r e n t  emphasis than t h a t  of S i l e n t  Way. Since s tudents  

of the  Words i n  Colour approach have already much experience i n  t h e i r  

comparatively f l u e n t  use  of t h e  spoken language many c r i t e r i a  c e n t r a l  t o  

S i l en t  Way l e s sons  a r e  unnecessary here .  Word meaning, f o r  example, rece ives  

r e l a t i v e l y  l e s s  - a t t e n t i o n .  Ins tead ,  Words i n  Colour i n s t r u c t i o n  is ,  

"..based on l i n k s  suggested by the  phonetic s t r u c t u r e  of words, not  t h e i r  

meanings. "I5 I n  t h e  S i l e n t  Way classroom however, s tuden t s  must be inv i t ed  

i n t o  s i t u a t i o n s  which they can e a s i l y  recognize i n  t h e i r  present  experience. 

Students i n  t h e s e  c l a s s e s  a r e  p a r t i c i p a n t s  i n  the  evolut ionary  aspec t s  of 

language through d i r e c t  involvement i n  lesson i n t e r a c t i o n s  while,  a t  the  same 

time, the  content  f o r  t h i s  lesson mate r i a l  i s  composed of the  i n t e r a c t i o n s  

themselves. For example, i n  demonstrating the  use of the  words "take", 

"give", and "pick up", t h e  whole c l a s s  can be involved a c t i n g  out  these  

d i r e c t i v e s  whi le  accompanying t h e i r  ac t ions  with appropr ia te  imperative 

verbs. Increased a b i l i t y  i s  encouraged through progress ively  and gradually 

moving from s i n g u l a r  t o  p l u r a l ,  introducing pronouns, ind ica t ing  p a s t  and 

present ,  and s o  on. Therefore,  where i n  Words i n  Colour language i s  

generated according t o  p e c u l i a r i t i e s  common t o  t h e  language i t s e l f ;  

s c r i p t ,  phonemes, ( see  appendix) f o r  example, i n  S i l e n t  Way language a r e  

generated along pe r sona l ,  r e f e r e n t i a l  l i n e s .  
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The S i l e n t  Way always uses  c o n t e x t s  having  a  s imu la t ed  o r  symbolic 

framework i n  which t o  focus  l e s son  i n t e r a c t i o n s .  Because t h e  aim i s  t o  

involve t h e  l e a r n e r s  i n  a  r i c h  use  of t h e  language, words and phrases  a r e  

consciously in t roduced  by t h e  teacher ,  s lowly.  L a t e r ,  i n t r o d u c t i o n  i s  a p t  t o  

be more f r equen t  a s  a  g r e a t e r  command of t h e  language i s  a t t a i n e d .  In  a  

r ecen t ly  observed S i l e n t  Way c l a s s  f o r  example, a s t u d e n t  was motioned by the  

teacher  t o  d e s c r i b e  a  manipulat ion of rods  w i t h i n  a  model r e s t a u r a n t .  The 

s tudent  s a i d  "The w a i t e r  was - on the  t a b l e "  i n s t e a d  of "The wa i t e r  was - by t h e  

t ab l e . "  The t e a c h e r  immediately placed t h e  "waiter"  on top  of t he  " tab les '  

and everyone could  s e e  what was wrong w i t h  t h e  s t u d e n t ' s  choice  of words. I n  

a  Words i n  Colour c l a s s ,  however, meaning i s  n o t  e x p l i c i t l y  depic ted .  Here, 

meaning i s  assumedand s u b s t a n t i a t e d  by t h e  l e a r n e r ' s  p rope r  use of tones and 

c o r r e c t  j u x t a p o s i t i o n i n g  of what i s  read.  

In  a  Words i n  Colour l e s son  emphasis i s  p l aced  on t h e  c r e a t i v e  

product ion of words s o  t h a t  language ach ieves  a  non- threa ten ing ,  v e r s a t i l e  

q u a l i t y  i n  t h e  eyes  of t h e  l ea rne r , , t ha t  t ends  t o  encourage a  more courageous 

grappl ing w i t h  complicated t e x t s .  A means t o  t h i s  end i s  "Transformation 

Games", a  Words i n  Colour technique used t o  s t i m u l a t e  c r e a t i v e  vocabulary. 

Words a r e  gene ra t ed  through phonet ic  p a t t e r n i n g  emphasizing t h e  expanding 

i n t e r r e l a t e d n e s s  of words, w i th  t h e  unders tanding  t h a t  s t r u c t u r e  i n  language 

i s  t h e  key t o  c r e a t i v e  f a c i l i t y  wi th  words. Although c r e a t i v e  word 

product ion i s  a l s o  s t r e s s e d  i n  t h e  S i l e n t  Way i t s  emphasis i s  aud i to ry ,  wi th  

word design o r  v i s u a l  s c r i p t  r ecogn i t i on  be ing  of secondary concern. In  a  

Words i n  Colour c lass room p r i o r i t i e s  a r e  r eve r sed .  

Other d i f f e r e n c e s  between t h e  two techniques  a r e  i n d i c a t e d  by t h e i r  

i n i t i a l  method of p r e s e n t a t i o n .  Although Words i n  Colour and t h e  S i l e n t  Way 

both employ t h e  use  of c h a r t s ,  t h e  former beg ins  w i t h  words immediately,while  



silent Way uses a chart replete with coloured rectangles for which sound 

equivalents are assigned (see fig. 1). The initial discrepancy in 

manner of presenting points to different learner capacities stressed. As 

mentioned, Words in Colour appeals primarily to the learner's visual or 

perceptive abilities, while the Silent Way requires an enhanced use of 

auditory and analytical abilities. In the former instance Gattegno advises 

written words be approached as designs, each with its own "..character which 

is derived from their form. "I6 Concentrated, sensitive and enthusiastic 

attention by the teacher to the script conveys to the students that there is 

something to be found in the configuration before them. Gattegno further 

explains the rationale behind this perceptual focus: 

"When beginning to write, the learner must recognize the 
singularity of each word design, as when entering the realm 
of speech, a baby has to recognize that sounds have 
characters of their own, and through these (sounds) retains 
them. "17 

Silent Way lessons realize, in practical terms, the baby's initial struggle 

with speech by facilitating in the learner a heightened awareness of the 

distinguishing sound and sign characteristics of the new language. Active 

participation in Silent Way lessons requires a re-acquaintence with one's 

self in a singularily focused manner. Just: 

'I ..as babies we all constructed a very elaborate system of 
connections between our voluntary system of sound 
production and our analytic inner ear and our brain complexities 
of cells so that we know from the contact of the self at work in 
our vocal system and indirectly in the impact of these 
utterances upon our ears what we utter directly..hence our 
suggestion that we find a way of making students of a new 
language work first on their voluntary system and hear 
themselves producing sounds rather than a model."18 

Further notable differences are apparent when one compares Words in 

Colour to the Silent Way. One of these appears in the alternatively important 

, or relatively unimportant use of silence. In a Words in Colour classroom the 



t e ache r  does n o t  f a c e  t h e  d i f f i c u l t y  of t r y i n g  t o  convey f e e l i n g  

express ion  through words t h a t  l a c k  such q u a l i t i e s  i n  themselves.  

o r  

Fee l ings  

and expres s ions  a r e  embedded i n  t h e  language a s  t h e  s t u d e n t s  a l r eady  know it  

and can be  evoked w i t h i n  an  i l l u m i n a t i n g  c o n t e x t ,  a  s t o r y  f o r  i n s t ance ,  

a l though what t h e  s t u d e n t s  f e e l  i s  s u b j e c t  t o  i n d i v i d u a l  i n t e r p r e t a t i o n .  

This  i s  not  t h e  c a s e  i n  a  S i l e n t  Way classroom. Here t h e  t eache r  must be 

very c a r e f u l  i n  h e r  i n t r o d u c t i o n  of words t o  t h e  classroom dia logue .  Each 

word must be in t roduced  i n  a  way t h a t  w i l l  enable  s t u d e n t s  t o  hold  i t  i n  

t h e i r  minds, f r e e  from t h e  d i s t r a c t i n g  o r  contaminat ing in f luence  of excess  

verb iage  f o r  which s t u d e n t s  have no  unders tanding .  And, a l though the  t eache r  

chooses words f o r  which an equ iva l en t  can b e  found i n  t h e  s t u d e n t s 1  n a t i v e  

language, a  s i t u a t i o n  must be c a r e f u l l y  cons t ruc t ed  i n  t h e  classroom f o r  

t h i s  meaning t o  be  t r i g g e r e d .  Meaning i s  n o t  assumed. Therefore t h e  S i l e n t  

Way t eache r  must e x e r c i s e  a  mwh g r e a t e r  c o n t r o l  i n  monitor ing what she says,  

always be ing  aware of h e r  s t u d e n t s 1  c u r r e n t  l e v e l  of f a c i l i t y  w i th  t h e  

language. Also,  f e e l i n g s  and i n f l e c t i o n s  which a r e  assumed i n  a  Words i n  

Color l e s son  a r e  perhaps major p o i n t s  of emphasis i n  a  S i l e n t  Way classroom. 

Fee l ing ,  i n f l e c t i o n  p l u s  t iming and rhythm,may g e n e r a l l y  determine the  

meaning of spoken sentences  q u i t e  a p a r t  from t h e  vocabulary i t s e l f .  They 

cannot be desc r ibed  v e r b a l l y ,  a s  i n  a  Words i n  Colour l e s son .  S i l e n t  Way 

t eache r s  t y p i c a l l y  convey t h i s  in format ion  s i l e n t l y  and through the  use  of 

mime ( see  appendix f o r  example). S i l ence  i s  a  chosen a t t i t u d e  of abeyance 

i n  a  S i l e n t  Way classroom where i t  i s  recognized t h a t  t h e  s t u d e n t ' s  

s t r u g g l e  w i t h  language r e q u i r e s  d e t a i l e d  c o n c e n t r a t i o n  t o  h i s  own l ea rn ing  

process  and t h a t  a  t e a c h e r ' s  i n t e r v e n t i o n  could  c o n s t i t u t e  a  s e r i o u s  

i n t e r r u p t i o n  t o  t h i s  necessary  s t r u g g l e .  

From t h i s  comparat ive overview of Words i n  Colour and S i l e n t  Way 
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c e r t a i n  t e c h n i c a l  h i g h l i g h t s  and f a c i l i t a t i v e  p r a c t i c e s  emerge a s  consonant 

G e s t a l t  psychology and therapy .  A b r i e f  obse rva t ion  of S i l e n t  Way 

l e s son  m a t e r i a l s  immediately c a l l s  t o  mind t h e  academic G e s t a l t  

p s y c h o l o g i s t s ' s  p reoccupat ion  wi th  e x t e r n a l  c r i t e r i a  l a r g e l y  of a v i s u a l  and 

a u d i t o r y  n a t u r e .  I n  G e s t a l t  psychology and therapy  exper ience  i s  spoken of 

e i t h e r  i n  s i n g u l a r  o r  cumulat ive te rms ,  t h e  l a t t e r  p e r t a i n i n g  t o  a s e t  of 

i n t e r l o c k i n g  e v e n t s  c a l l e d  "whole exper ience"  wh i l e  t h e  former r e f e r s  t o  an 

exc lus ive  focus .  The "whole" exper ience  c a l l e d  " f i e l d "  i n  G e s t a l t  recedes  a s  

background when a p o r t i o n  of t he  "whole", termed "f igure",  i s  i s o l a t e d  a s  a 

focus  from the  e x p e r i e n t i a l  c o n t e x t .  S i l e n t  Way l e s s o n s  a r e  arranged so  t h a t  

a " f i e l d "  of accumulat ing p e r c e p t i o n s  and a u d i t o r y  impressions impinge on 

t h e  l e a r n e r ' s  consc iousness .  Amidst t h i s  f i e l d ,  composed i n  p a r t  by l e s son  

m a t e r i a l s ,  t e a c h e r ' s  p resence ,  s t u d e n t s '  exper iences ,  what happened i n  

y e s t e r d a y ' s  c l a s s ,  and many o t h e r  f a c t o r s ,  a f i g u r e  emerges when the  t eache r  

wishes t o  h i g h l i g h t  a n  a s p e c t  of t h e  f i e l d .  Genera l ly ,occas ion  t o  do so i s  

p r e c i p i t a t e d  by a s t u d e n t  making a mis take ;  t h e  s tuden t  rece ived  t h e  

l e s s o n ' s  impress ions  i n  a poor ly  organized  manner forming an inadequate  

g e s t a l t  a s  answer. L ike  t h e  G e s t a l t  therapis t1 '  t h e  t eache r  a t t empt s  t o  

b reak  up t h e  s t u d e n t ' s  poor ly  organized  f i e l d  by d i r e c t i n g  t h e  s t u d e n t ' s  

awareness t o  i s o l a t e d  a s p e c t s ,  f i g u r e s ,  of t h e  mistake.  But i t  i s  important  

t o  remember t h a t  t h e  f i g u r e  i s  understood only through a complex i n t e r a c t i o n  

between f i g u r e  and ground, o r  f i e l d .  Although one comes t o  d i s t i n g u i s h  the  

f i g u r e  from t h e  ground t h e  meaning of t h e  f i g u r e  i s  i n sepa rab le  from the  

ground and r e c e i v e s  c e r t a i n  l e v e l s  of meaning from t h e  ground i n  which i t  i s  

embedded. Descr ib ing  S i l e n t  Way l e s s o n s  a s  i n t e r a c t i o n s  between f i g u r e s  and 

f i e l d s  does j u s t i c e  t o  a complex system of i n s t r u c t i o n  l i t t l e  understood 

o therwise .  A d d i t i o n a l l y , s i n c e  t h i s i n s t r u c t i o n a l m o d e l a p p e a r s t o b e b a s e d  on 



G e s t a l t  methods f o r  f a c i l i t a t i n g  l e a r n i n g ,  p o s i t i n g  S i l e n t  Way w i t h i n  a 

G e s t a l t  framework would thus  more adequate ly  address  t h e  t h e r a p e u t i c  

imp l i ca t ions  of t h e  S i l e n t  Way. 

In  c o n t r a s t  t o  t h e  a l l  i n c l u s i v e  pe r spec t ive  on l ea rn ing  shared by 

G e s t a l t  and S i l e n t  Way, t r a d i t i o n a l  teaching  sugges ts  a  fragmented pe r spec t ive  

on the  l e a r n i n g  e n t e r p r i s e .  For  example, a  p r a c t i c e  of packaging concepts  

i n t o  u n i t s  r a t h e r  than  i n t e r d i s c i p l i n a r y  terms demonstrates  an:  " . . i s o l a t i o n  

of l ea rn ing  inhe ren t  i n  t h e  t y p i c a l  modes of h a b i t u a l  o rgan iza t ion  of 

schooling. .  1120 Conventional l e s s o n  arrangements do n o t  e a s i l y  accommodate 

specu la t ion ,  cont roversy  o r  i n d i v i d u a l  i n t e r p r e t a t i ~ n ~ a n d  t h e i r  p r e p a r a t i o n  

would suggest  conf idence  i n  an a u t h o r i t y  t h a t  does n o t  f i n d  i t s  p l ace  i n  t h e  

c h i l d .  For i n s t a n c e ,  i t  has  been t h e  case  t h a t  i n  some schools  s p e c i a l  time 

has  been spent  t each ing  a c h i l d  t o  read  from l e f t  t o  r i g h t  a s  a  s e p a r a t e  

i n s t r u c t i o n a l  a c t i v i t y .  Chi ldren  have been known t o  be s ing led  out  f o r  t h e i r  

i n a b i l i t y  t o  perform t h i s  t a s k .  But reading  from l e f t  t o  r i g h t  i s  no t  t h e  

fundamental i s s u e ;  t iming i s  t h e  i s sue .  In  a  Words i n  Colour c l a s s  a  

p r a c t i c e  of i s o l a t i n g  o p e r a t i o n s  l i k e  teaching  c h i l d r e n  t o  read  from l e f t  t o  

r i g h t  i s  made r id i cu lous ,because  i t  i s  recognized t h a t  one only has  t o  hea r  onese l f  

reading backwards t o  know t h a t  something i s  wrong. L e f t  a lone  i t  i s  h i g h l y  , 

improbable t h a t  a c h i l d  w i l l  n o t  soon d iscover  t h e  means f o r  s e l f - c o r r e c t i o n .  

A l l  people speak accord ing  t o  c e r t a i n  convent ions.  I f  one i n v i t e s  people 

i n t o  s i t u a t i o n s  where they  have t h e  freedom t o  read  i n  whichever d i r e c t i o n  

they wish, a s  f o r  example i n  t h e  s p i r a l  game (see  appendix) people w i l l  

gene ra l ly  come t o  r e a d  i n  a  way t h a t  makes sense  i n  convent ional  terms. By 

g iv ing  them t h e  choice  and t h e  oppor tun i ty  t o  experiment they develop an 

autonomous r e l a t i o n s h i p  toward t h e i r  r e a d i l y  a b i l i t y .  

But aga inyteaching  p r a c t i c e  only r e f l e c t s  teaching  p r i o r i t i e s .  Where 
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sub.T.Le. looks  t o  t h e  l e a r n e r s '  needs t o  determine l e s son  g u i d e l i n e s  

b u r e a u c r a t i c  school ing  p roceedsby  r e s p e c t i n g t e a c h e r  a s a u t h o r i t y .  S t u d i e s a n  

t h e  importance of c o n t e x t u a l  arrangement i n t h e  c l a s s r o o m r e v e a l t h a ~ f i h e a v e ~ a g e  

mode chosen t o  p r e s e n t  l e s sons  d e f i n e  what i s  r equ i r ed  from s tuden t s .  2 1 

On t h e  average, s t u d e n t s '  p a r t i c i p a t i o n  i s  l i m i t e d  t o  watching, w r i t i n g  and 

reading:  l i m i t a t i o n s  which a s s i g n  t h e :  " . . locus  of c o n t r o l  of l ea rn ing . .  

ou t s ide  the  s tudent" .  22 Sub.T.Le. l e s sons  do no t  proceed except  a s  t h e  

s tudents '  f u l l  p a r t i c i p a t i o n  i s  ensured;  t he  essence  of t h i s  complete 

committment c o n s t i t u t e s  t h e  subs tance  of t he  l e s sons .  And because l e s son  

progress  and d i r e c t i o n  i s  con t ingen t  on s tuden t s '  p a r t i c i p a t i o n  t h e  

r e s p o n s i b i l i t y ,  hence a u t h o r i t y , f o r  what i s  and i s  no t  l ea rned  r e s t s  wi th  

the  s tuden t .  Sub;T.Le. l e s s o n s  t each  s t u d e n t s  t h a t  they can f u l f i l l  t h e i r  

own needs a s  l e a r n e r s  through techniques  t h a t  provoke a more involved 

a t t i t u d e  toward l e a r n i n g ,  awareness and t h e r e f o r e  c o n t r o l  over t h e i r  own 

con t r ibu t ions .  Through t h i s  p roces s  of s e l f  educa t ion  autonomy i s  achieved.  

Apart from the  t h e o r e t i c a l  correspondences between G e s t a l t  and t h e  

S i l e n t  Way a f u r t h e r ,  more d e t a i l e d  look a t  S i l e n t  Way and Words i n  Colour 

techniques might h e l p  e s t a b l i s h  t h e  ways i n  which t h e s e  techniques r e f l e c t  

and f o s t e r  t h e  g o a l s  of G e s t a l t  therapy.  For i n s t ance ,  a  f a c e t  common t o  

both S i l e n t  Way and Words i n  Colour i s  t he  r e l a t i v e l y  few nouns used t o  

gene ra t e  language. I n  t h e  S i l e n t  Way classroom only t h e  word "rod" and t h e  

pronoun "I" a r e  in t roduced ,  a t  f i r s t ,  i n  Engl i sh  o r  t h e i r  equ iva l en t s  i n  t h e  

language t o  be l ea rned .  These words a r e  then used i n  a s  many conce ivable  

l i n g u i s t i c  o p e r a t i o n s  a s  p o s s i b l e .  In t roduc t ion  of new nouns i s  g r e a t l y  

r e s t r i c t e d  t o  prevent  t h e  tendency t o  memorize words a s  vocabulary. Thus a  

language " f i e l d "  i s  genera ted  by one noun 

An e s s e n t i a l  u n i t y  i n  a l l  t h i n g s  i s  

a s  a c e n t r a l  "f igure",  

t h e  G e s t a l t  no t ion  implied by 
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classroom techniques  i d e n t i f i e d  f o r  t h e i r  e a s e  i n  accomodating vary ing  l e v e l s  

of a b i l i t y  i n  a  way t h a t  does  n o t  s a c r i f i c e  r e l evance  f o r  cha l l enge .  A rod 

can e a s i l y ,  a p p r o p r i a t e l y  and imagina t ive ly  b e  used a s  a  b a s i c  noun ("rod"), 

embodied c o r r e c t l y  w i t h i n  a  v a s t  p o s s i b l e  assor tment  of s i t u a t i o n s  us ing  

var ious  1 a n g u a g e . s t r u c t u r e s .  A rod can r e p r e s e n t :  

a  person e .g .  t h e  w a i t e r  s tood  by.. 

a  t a b l e  e .g .  t h e  w a i t e r  s tood  by t h e  t a b l e  

a  c h a i r  e .g .  t h e  w a i t e r  s a t  down on t h e  c h a i r  

A rod can be used t o  r e p r e s e n t  an o b j e c t  where t h e  emphasis i s  on p o s i t i o n s ,  

var ious  ways of u s i n g  language t o  d e s c r i b e  the  p o s i t i o n s .  

under t h e  t a b l e  

on top of t h e  t a b l e  - 

on t h e  l e f t  of t h e  t a b l e  (o r  r i g h t  o f )  ---- 

a long way from e t c .  ---- 

Each s tudent  i s  i n t roduced  t o  concepts  th rough l e s s o n  m a t e r i a l s  used i n  a  way 

t h a t  i s  r e l e v a n t  t o  t h e  s t u d e n t ' s  p r e s e n t  a b i l i t i e s ,  y e t  such i n t r o d u c t i o n s  

a r e  received and worked i n d i v i d u a l l y  by s t u d e n t s  s o  t h a t  pe r sona l  

i n t e r p r e t a t i o n  melds w i t h  s y n t a q a d d i n g  what i s  necessary  t o  t u r n  informat ion  

i n t o  s k i l l .  

11 . . t he  e x t e r i o r  symbol system i s  n o t  s u f f i c i e n t  t o  e x p l a i n  
a l l  of knowledge a c q u i s i t i o n  ... it (knowledge) could  n o t  be  
cons t ruc t ed  wi thou t  a whole s e t  of p r i v a t e  exper iences  
which r e s i d e  w i t h i n  t h e  f e e l i n g s  and s e n s a t i o n s  of ou r  

11 23 bodies  and, i n  a  more g e n e r a l  way, i n  o u r  consciousness  . 
Rod c o n s t r u c t i o n s  used i n  S i l e n t  Way t o  symbolize concepts  a l s o  have t h e  

inherent  capac i ty  t o  b o t h  embody s e v e r a l  l e v e l s  of language a b i l i t y  and a l low 

Personal  meaning t o  be  a s s igned .  The u n d i s t r a c t i n g  q u a l i t y  of t h e  m a t e r i a l s  

used f a c i l i t a t e s  a  connec t ion  t o  be  formed between inne r  and o u t e r  

experience. Even though t h e  t each ing  emphasis  i s  on the  o u t e r ,  v i s i b l y  
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apparent manipula t ions , the  n e u t r a l i t y  of t h e  cons t ruc t ions  al lows nuance, 

subt le ty  and f e e l i n g  t o  co lour  t h e  language generated i n  a  manner t h a t  i s  

s i g n i f i c a n t l y  i n d i v i d u a l .  S tudents  a r e  ab le  t o  approach t h e  s impl ic i ty  of 

these cons t ruc t ions  w i t h  t h e  degree of s o p h i s t i c a t i o n  appropr ia t e  t o  t h e i r  

current  f a c i l i t y  i n  t h e  new language and develop an understanding of 

language t h a t  i s  deep ly  r o o t e d  i n  t h e i r  sense experience.  A s  t h e  cushion i s  

used i n  G e s t a l t  t he rapy  t o  s t and  f o r  emerging "f igures", the rod i n  the  

S i l en t  Way e a s i l y  assumes t h e  r o l e  appropr ia t e  t o  the  i s sue  a t  hand. 

Through the  c e n t r a l  f o c u s  provided by rod const ruct ions  s tudents  share and 

challenge d i f f e r e n t  l e v e l s  of e x p e r t i s e ,  drawing on the  backdrop of t h e i r  

experience. Consequently what may i n i t i a l l y  seem merely a  language lesson 

holds the p o t e n t i a l  f o r  a  t ransforming experience,  a s  does a  therapy sess ion .  

Learning i n  S i l e n t  Way evolves  a s  it involves.  

A consis tency i s  e v i d e n t  i n  t h e  use of such c e n t r a l  and unifying 

techniques which i s  n o t  exempl i f ied  by the  techniques alone.  Gattegno's 

e n t i r e  development of sub jec t -o r i en ted  teaching approaches a r e  extens ions  of 

one another t h a t  can  b e  seen a s  v a r i a t i o n s  on the  same theme. Words inColour 

may be used i n  a  S i l e n t  Way classroom once enough of the  new, spoken language 

i s  mastered and r e a d i n g  t h e  w r i t t e n  word i s  the  next  chal lenge.  Mathematics , 

taught using rods  v i a  subord ina t ing  p r i n c i p l e s  can be incorporated wi th in  a  

S i l en t  Way classroom. Also concen t ra t ion  on word shapes may be a  necess i ty  

in  a  S i l e n t  Way c lass room where t h e  language being taught has  an unfamil iar  

alphabet.  

In examples g i v e n  i n  the  preceding discussion,  the  consistency of 

Gattegno's v a r i o u s  t e a c h i n g  approaches can be  v e r i f i e d  through t h e i r  

in t e rchangeab i l i ty ,  a  p o i n t  which i n d i c a t e s  the  very well  in t eg ra ted  

Conceptual b a s i s  of h i s  work. Gattegno's i n s t r u c t i o n a l  techniques i n t e r l o c k  
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Gestalt through which well-developed figures on varying levels 

set of parts. The systems Gattegno has designed for teaching 

reading, language and mathematics appear based on the Gestalt psychology 

conception of learning which, in turn, connects to psychological models of 

infant learning (Winnicott, et al). Technical implementation of these 

systems employs the use of figure/ground temporal relationships that respect 

the developmental constituents of infant perception and learning,as though 

the perceptual organization in infant learning holds true for adult learning. 

This assumption is also held by Gestalt therapists, although their field of 

concern more actively engage inner processes as foreground emphasis than does 

the experiential field of Silent Way. 

"The Gestalt,therapist..believes that the natural state of man 
is a single, whole being--not fragmentedintotwo or more opposing 
parts. In the natural state, there is constant change based on 
the dynamic transaction between the self and the 
environment . "24 

Gattegno conveys a Gestalt unity in his concept of self, through techniques 

that facilitate aspects of the self's interaction with the environment rather 

than hindering its progress, so that maturation is a concomitant by-product 

of the learning process. His systematic, yet flexible approach to subject 

matter, with lesson presentations designed to engage diverse, non-linear 

aspects of the self's functioning within the learning situation (such as 

imaging abilities); his persistent stand on the interchangeability of 

teacher and student roles are all evidence of a dynamic approach to learning 

that equates well with the Gestalt paradigm of growth. But the Gestalt unity 

is even more apparent in the description Gattegno gives on the details of 

man's functioning in the learning process: 

It In the learner's experience, images knit closely together, 
actions (of the organs of phonation, or the muscles of the 
hand and arm) and meanings have been combined to form as 
strong an association as possible."25 
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To Gattegno man's f u n c t i o n i n g  i n  l e a r n i n g  i s  a  f l u i d  network of a s s o c i a t i n g  

p a r t s .  The l e a r n i n g  i t s e l f  i s  an o r c h e s t r a t i o n  conducted a long  sub jec t  l i n e s .  

Aspects of t h e  s e l f  a r e  c a l l e d  i n  s e r v i c e  of a  theme ( l e s s o n  t o p i c ) ,  

according t o  t h e  d i c t a t e s  of a  melody ( techniques) ,  w i th  synchroniza t ion  o r  

harmony depending on t h e  q u a l i t y  of t h e  conduct ing ( i n s t r u c t i o n ) .  Like t h e  

s e l f  t h e  o r c h e s t r a l  arrangement o r  l e s son  dynamic i s  composed of s eve ra l  

func t ioning  p a r t s .  I n  a  harmonic performance t h e  elements  of thecomposi t ion  

a r e  s i n g u l a r i l y  l o s t ,  a s  a r e  t h e  phys io logica l -psychologica l  components of 

s e l f  during l e a r n i n g .  Th i s  musical  analogy r e f l e c t s  Gat tegno ' s  p o i n t  about 

l ea rn ing  and r e t r i e v a l  be ing  a  f u n c t i o n  of more then  memory. In  t r y i n g  t o  

remember a  musica l  s e l e c t i o n  an  i n c i d e n t  occu r r ing  a t  a  much l a t e r  d a t e  can 

t r i g g e r  an image which p r o j e c t s  a l l  o r  a  p o r t i o n  of t h e  s e l e c t i o n  back i n t o  

consciousness .  Other  f u n c t i o n i n g s  a r e  involved i n  l e a r n i n g  t o  play amus ica l  

instrument  and s t i l l  o t h e r s  a r e  employed t o  w r i t e  a  musical  composition. 

Reca l l  of t h e  l e a r n i n g  involved  i n  performing t h e s e  t a s k s  r e q u i r e s  acces s  t o  

d i f f e r i n g  k i n d s  of l e a r n i n g  p roces ses ,  depending on t h e  n a t u r e  of t h e l e a r n i n g  

task .  Memory i n  each i n s t a n c e  e n t a i l s  more than  t h e  c o g n i t i v e  a s s i m i l a t i o n  

and r e c a l l  of t e c h n i c a l  in format ion .  Learning t o  speak and t o  w r i t e  a  

language a r e  o t h e r  examples of s e l e c t i v e  r e t e n t i o n  f o r :  

"Together (man's f u n c t i o n i n g  i n  r e l a t i o n  t o  h i s  l e a r n i n g  
environment) ,  t hey  r e l i e v e  memory and a s s i s t  i n  t h e  
c o o r d i n a t i o n  of au tomat ic  responses t o  t h e  appearance of 
words i n  t h e  media of speech and writing.IT26 

In  a  paper  e n t i t l e d  "Education and the  Liv ing  Image" P e t e r  Abbs 

expresses  h i s  abhorrence  of t h e  contemporary schoo l ' s  tendency t o  engender: 

"Only an a b s t r a c t  and q u a n t i t a t i v e  mode of unders tanding ,  t h e  memorizing of 

i n e r t  knowledge c r u d e l y  measured through a  p l e t h o r a  of mechanical 

examinations". 27  The convent iona l  approach t o  f o s t e r i n g  s t u d e n t s  ' c r i t i c a l  

f a c u l t i e s  would seem t o  f i t  comfortably wi th  methods belonging t o  a  



Behav io r i s t  p sycho log i s t  I s  d e s c r i p t i o n  of l e a r n i n g .  28 The processes  

engendering imagery do n o t  belong w i t h i n  a c r i t e r i a  of Behav io r i s t  

o b j e c t i v e s ,  f o r  such psychologica l  p roces ses  cannot  be perce ived  o b j e c t i v e l y .  

Yet imagery, Abbs con t inues ,  i s  a  r e f l e c t i o n  of ou r  inward being.  Since 

enhancing i m a g i s t i c  a b i l i t y  i s  a  s u b j e c t  n o t  s t r e s s e d  i n  contemporary 

teaching ". .our inwardness..becomes d i f f i c u l t  t o  g ra sp . .  "29 and t h i s  form of 

s e l e c t i v e  ignorance  i n  contemporary school ing  l e a d s ,  Abbs main ta ins ,  t o ,  

" . . a l i e n a t i o n  of man from t h e  sources  of h i s  own be ing .  "30 Our "being i n  t he  

worldu31 thus  appears  t o  r e f l e c t  a  vo id ,  and anomie, meaningless i n  our 

ex i s t ence .  

Experiencing meaninglessness  i n  l i f e  i s  a  theme encountered f r equen t ly  

by those  i n  t h e  h e l p i n g  p r o f e s s i o n s .  By n o t  r ecogn iz ing ,  i n  p r a c t i c a l  terms, 

the  importance of imagery and s i m i l a r  non- ra t iona l ,  non-quant i f iab le  

processes ,  s choo l s  p repa re  s t u d e n t s  t o  l o s e  themselves.  Only by developing 

the  means f o r  d i scove r ing  our  own p o t e n t i a l  w i l l  we become whole i n  r e l a t i o n  

t o  t h e  world, a c t i n g  from a p l a c e  of unders tanding  and n o t  from a p l ace  of 

meaningless compliance t o  t h e  wishes of o t h e r s .  However, recogniz ing  the  

importance of imagery i n  man's exper ience  of t h e  world i s  not  easy f o r p e r s o n s  

educated accord ing  t o  r a t i o n a l  i d e a l s .  Acceptance of i m a g i s t i c  processes  a s  , 

v i t a l  components t o  pe rce ived  r e a l i t y  involves  su r r ende r ing :  " . . to  shaping 

f o r c e s  ope ra t ing  o u t s i d e  of ou r  a n a l y t i c a l  reasons  and our  c o n t r o l l i n g  

willpower. "32 Th i s  su r r ende r ing  i s  t h e  s u b j e c t  of Mary Selman's d i scuss ion  

i n  h e r  paper ,  "The S i l e n t  Way: I n s i g h t s  on ESL". Surrender ing  t o  more than 

r a t i o n a l  p roces ses ,  Ms. Selman says ,  i s  c o n s t a n t l y  s t r e s s e d  i n  t he  S i l e n t  Way 

classroom. I n  committing himself  t o  t he  l e a r n i n g  p roces s  a t  hand the  S i l e n t  

Way s tuden t  a l l ows  f o r  a gradual  r e a l i z a t i o n  of h i s  own "perceptua l  and 

a n a l y t i c a l  powers" a  r e a l i z a t i o n  a ided  by l e s s o n s  u t i l i z i n g  m a t e r i a l s  and 



t h e  l ea rn ing  p roces s ,  For example, a t  f i r s t  g l ance  i t  may n o t  be obvious why 

colour  was used on f i d e l  and word c h a r t s  a s  a  means t o  t r i g g e r  sound 

equ iva l en t s .  Gattegno exp la ins :  "Colour can  h e l p  convey a  phonet ic  c l u e  t o  

words l i k e  a  r e l i e f  map does t o  t h e  s p a t i a l  arrangement of an  a r e a .  ,134 

Emphasis on pe rcep tua l  processes ,and  t h e  p a r t  they  p l ay  i n  a i d i n g  t h e  

l e a r n i n g  p roces s ,has  l e d  t o  t h e  development of s p e c i f i c a l l y  organized c h a r t s  

designed t o  augment pe rcep tua l  func t ion ing  t o  b e n e f i t  l e a r n i n g  outcomes. 

Gat tegno's  p a r t i c u l a r  s t r e s s  on pe rcep t ion  i s  conveyed i n  h i s  comment: "The 

eye a l s o  f u n c t i o n s  i n  t ime a s  a  scanning ins t rument ,  b u t  i n  a d d i t i o n  i t  

photographs v a s t  expanses.  Space can t h e r e f o r e  b e  taken a s  a  whole i n  one 

g lance . .  "35 Hence we s e e  t h a t  t h e  focus  i n  S i l e n t  Way i s  not  t o  d i r e c t  t h e  

e y e ' s  a t t e n t i o n  a long  l i n e a r  l i n e s .  I n s t r u c t i o n a l  methods which c a p i t a l i z e  

on e i d e t i c  and p e r i p h e r a l  e y e - f u n c t i o n s  a r e  used,  i n  favour  of r a t i o n a l ,  

l i n e a r  forms of l e s s o n  p r e s e n t a t i o n s  which do n o t  op t imal ly  f a c i l i t a t e  t h i s  

k ind  of see ing .  Surrounding s t u d e n t s  w i t h  a  w e l t e r  of m a t e r i a l  arranged t o  

e l i c i t  d i v e r s e ,  i l l - u s e d  a b i l i t i e s , t e n d s  t o  convey a  f e e l i n g  of immersion--a 

p re s su r i zed  s i t u a t i o n  G e s t a l t i s t s  b e l i e v e  l e a d s  t o  " i n s i g h t f u l "  exper iences .  

F i n a l l y ,  i t  i s  worthy t o  n o t e  t h a t  whether o r  no t  t h e  G e s t a l t  p r inc ip l e s ,  

evidenced i n  S i l e n t  Way a r e  d i r e c t  cause t o  i t s  succes s , fo re ign  languages 

in t roduced  w i t h i n  a  S i l e n t  Way l e s son  con tex t  a r e  mastered, t o  a  f a i r l y  

capable degree,  i n  hours  r a t h e r  than months o r  y e a r s .  
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CHAPTER FOUR: REPARATION 6 1 

An importance of t h e  development of a  h e a l t h y  s e l f  and a  sense  of 

personal  wholeness and well-being has  been fundamental t o  a l l  our  d i scuss ion  

up t o  t h i s  p o i n t .  Whether one i s  cons ide r ing  Winn ico t t ' s  pe rcep t ion  of t he  

i n f a n t ' s  development of a  h e a l t h y  r e l a t i o n s h i p  between s e l f  and o t h e r  

( inc luding  mother,  o b j e c t ,  e t c . )  o r  t h e  G e s t a l t  model f o r  t h e  development of 

complete u n i t s  of meaningful exper ience ,  t h e  e s s e n t i a l  emphasis remains t h e  

same and l eads  n a t u r a l l y  t o  concern about  t hose  c i rcumstances  t h a t  s e rve  t o  

i n t e r r u p t  t h e  developmental sequence, and thus  t o  t h e  q u e s t i o n  of r e p a r a t i o n .  

Theories  vary  about  t h e  s p e c i f i c  k ind  of r e p a r a t i o n  which may be needed 

f o r  an  i n t e l l e c t u a l l y  o r  emot iona l ly  damaged c h i l d ,  a s  do t h e  p r a c t i c a l  

methodologies employed. But t h e r e  a r e  a  number of s t r i k i n g  s i m i l a r i t i e s  

d e s p i t e  t h e  d ivergences ;  Gat tegno ' s  educa t iona l  model syn thes i zes ,  w i t h i n t h e  

classroom s i t u a t i o n ,  many of t h e s e  approaches. Common p e r s p e c t i v e s  a r e  t h a t ,  

d e s p i t e  t h e  damage, h e a l i n g  can  occur  through l a r e r  exper iences :  ( a )  they may 

be t h r u s t  upon u s  o r  s p e c i f i c a l l y  s t r u c t u r e d  wi th in  educa t iona l  o r  therapy 
4 

environments, (b)  t h e r e  are a l s o  s i m i l a r i t i e s  i n  t h e  models of consciousness  

used i n  both  therapy  and educa t ion  t o  exp la in  t h e  p roces s  of trauma and 

r e p a r a t i o n .  A look a t  p sychoana ly t i c  and e x i s t e n t i a l  approaches t o  h e a l i n g ,  

bea r ing  i n  mind t h e  G e s t a l t  model t h a t  has  been presented ,  w i l l  provide,  from 

the  s tandpoin t  of r e p a r a t i o n ,  e l u c i d a t i o n  on the  c ros sove r s  t h a t  e x i s t  

between t h e s e  models of t he rapy  and Gattegno's  l e a r n i n g  approach. 

It i s  i n t e r e s t i n g  t o  n o t e  t h a t  i n  so  f a r  a s  bo th  Freud ' s  psychoanalyt ic  

method and Gat tegno ' s  e d u c a t i o n a l  p roces s  f a c i l i t a t e  t h e  r e p a r a t i o n  of 

damaged a s p e c t s  of t h e  s e l f , t h e r e  a r e  a  number of ph i lo soph ica l  s i m i l a r i t i e s  

i n  t h e i r  views of man and psychic  process .  Both Freud and Gattegno base 

t h e i r  psychologica l  t h e o r i e s  on a  view of man a s  an energy system, bu t  t h e i r  

r e s p e c t i v e  systems c l e a r l y  d i f f e r .  Freud ' s  system, f o r  example, i s  based 
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s o l e l y  on i n t r a p s y c h i c  func t ion ing .  Man i s  d iv ided  i n t o  mainly conscious and 

unconscious energy,  w i t h  t h e  unconscious seen a s  r e g u l a t i n g  and determining 

conscious behav io r .  The psychoanaly t ic  technique  i s  a b a s i c  method used t o  

reach those unconscious r e c e s s e s  and acqua in t  t h e  p a t i e n t  w i t h  t h e  

unconscious de t e rminan t s  governing h i s  l i f e .  Such exposure and e x p l i c a t i o n  

presumably f r e e s  t h e  p a t i e n t  t o  have more consc ious  c o n t r o l  over  h i s  behavior .  

Gat tegno's  model, on t h e  o t h e r  hand, ex tends  "man a s  energy" t o  inc lude  

"world a s  energy". P r o f e s s o r  A . J .  Dawson p r e s e n t s  Gat tegno ' s  f o u r  l e v e l s  of 

complexity t o  t h i s  u n i v e r s a l  view a s :  t h e  "cosmic, v i t a l ,  behav io ra l ,  and 

human realms" whereby i t  i s  claimed,  a s  human be ings  we a r e  composed of t he  

substance of t h e  cosmos and a r e  a f f e c t e d  and t ransformed by energy from t h e  

same.' Therefore, .  where Freud saw in f luence  and t r ans fo rma t ion  i n  p sych ica l  

terms, Gattegno ex tends  t h e  range of impact and i n t e r v e n t i o n  p o s s i b l e  t o  

include a l l  energy forms known-to e x i s t .  But a l though t h e  parameters  t o  

t h e i r  r e s p e c t i v e  energy models d i f f e r ed ,F reud  and Gattegno s h a r e  one 

important p e r s p e c t i v e  which prompted both  t o  develop f a c i l i t a t i v e  techniques ,  

t h a t  i s :  namely, "Energy seeks  man i f e s t a t ion .  112 

The psychoana ly t i c  technique  i s  t o  psychoanalys is  what t h e  S i l e n t  Way 

i s  t o  Sub.T.Le.; b o t h  p r a c t i c e s  a r e  based on t h e  manipula t ion  of energy. 

While psychoanalys is  i s  aimed a t  f r e e i n g  t h e  emotions by tapping  unconscious 

processes ,  t h e  S i l e n t  Way i s  d i r e c t e d  towards tapping  a l l  forms of energy 

thought t o  e x i s t  w i t h i n  t h e  l e a r n i n g  process ,us ing  t h e s e  t o  t h e  b e s t  

poss ib l e  advantage,  s o  t h a t  more than an i n t e l l e c t u a l  f r e e i n g  occurs .  It i s  

t he  a t t e n t i o n  t o  s u b t l e  s h i f t s  i n  energy by a n a l y s t  and t eache r  and t h e i r  

encouragement of t h i s  self-same focus  i n  t h e i r  c l i e n t  o r  s tuden t  t h a t  i s  t h e  

nucleus common t o  p r a c t i c e s .  I n  Sub.T.Le. a p r a c t i c e  of awareness i s  

extended t o  s u b j e c t  m a t t e r s  where, i n  language t each ing ,  f o r  i n s t ance ,  



S i l e n t  Way l e s sons  make allowance f o r  the  many s u b t l e  and d iverse  elements 

t h a t  serve t o  d i s t i n g u i s h  expression from communication. These s u b t l e t i e s  

a r e  addressed by techniques which emphasize s t r e s s ,  melody and rhythm and 

requi re  s t u d e n t s  t o  r e a l l y  look and l i s t e n .  In English "Often the  same two 

elements w i l l  y i e l d  two d i f f e r e n t  meanings because of two con t ras t ing  s t r e s s  

p a t t e r n s  ."3 For example, compare : 
P' 

I know some French teachers  second hand 

I / 
I know some French teachers  second hand 

That there  a r e  p e c u l i a r i t i e s  i n  the  English language i s  an a t t r i b u t e  common 

t o  a l l  o the r  languages. However, unl ike  most language teaching,  but  s imi la r  

t o  psychoanalyt ic  therapy,  the  S i l e n t  Way i s  a technique t h a t  heeds and 

exacerbates s u b l e t i e s  which hold meaning but  of which one may n o t  be aware. 

However, un l ike  t h e  passive s tance  taken by a psychoanalyst ,  the  

S i l e n t  Way t eacher  i s  a c t i o n  or iented .  I n  a  S i l e n t  Way l e s son  ins igh t  i s  

t r iggered  through a c t i v e  provocation which i s  hinged (as  i n  psychoanalytic 

therapy) on t h e  p e r s o n a l i t y  and experience of the  s tuden t .  Whereas 

psychoanalysts see  understanding t o  be l a r g e l y  re spons ib le  f o r  change, and 

therefore  r e s t r i c t  i n t e r v e n t i o n  t o  verbal  i n t e r p r e t a t i o n ,  S i l e n t  Way 

challenges t h e  s tuden t  t o  a c t i v e l y ,  physica l ly  engage i n  a c t i v i t i e s  which 

can provoke an  unconscious a s s i m i l a t i o n  and i n t e g r a t i o n  of lesson mater ia l .  

For example, t h e  t eacher  might r e l a t e  the  advanced, complicated s t r u c t u r e ,  

11 t h e i r s  a r e  t h e r e  and t h e r e ' s  none too dark1', engaging s tuden t s  a s  

p a r t i c i p a n t s  i n  e s t a b l i s h i n g  a sequence t h a t  i l lumina tes  t h i s  concept while 

the  teacher g e s t u r e s  i n  a  mainly s i l e n t  bu t  appropr ia t e  manner (see 

appendix). 

Since l e a r n i n g  revo lves  around the  manipulation of e n e r g y ~ t h e  

repress ion  and r e l e a s e  of energy i s  the re fo re  of common and c e n t r a l  concern 



64 

to both theories, but while the basis to the strict, traditional 

psychoanalytic perspective is pathological the Silent Way is positive in its 

conception of man. Psychoanalysis concentrates on evoking a release of 

repressed trauma, called blocks,to the psychic flow of energy which, 

untended, obstruct and sometimes prohibit natural energy. Lack of 

spontaneity, or an inability to play, would be seen as a chief indication of 

psychic arrest and could be successfully treated within a psychoanalytic 

medium through play therapy. "Child analysis of whatever school is built 

around the child's playing..(although) playing really applies to adults as 

well". 4 

The space provided by the therapy situation allows for growth in trust 

between therapist,and patient. Sharing replaces a patient's self-contained 

rigid pose, and communication becomes possible where none existed before. In 

therapy, trauma is revealed and-released through manipulation of objects for 

a child and through manipulations of words for an adult. The therapist 

attends closely to the patient's experience in the therapy situation, in 

therapy situation,whereby the patient perceives the therapist to be or to be 

particular the patient's experience of the therapist, and at appropriate 

moments attempts to clarify, for the patient, the difference between the 

patient's perceptions and his own. Through this process the way is gradually, 

cleared for the patient and therapist to meet and finally, play together, 

Just as Freud saw symptoms to be signs of unnatural blocks to man's 

psychic energy, Gattegno views mistakes as unnatural curtailing of energy 

that would otherwise be liberated to a more constructive employ. Gattegno 

calls mistakes the misappropriation of past negative experiences onto the 

interpretation of present situations-or misperceptions. Obviously this view 

could equally apply to the misperceptions that emerge in the transference 
5 
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doing,other  than  he is .  Paul  Watzlawick makes a  comment p e r t i n e n t  t o  t h e  

po in t ;  he says  : 

I t  Anybody seeking  ou r  h e l p  s u f f e r s  i n  one way o r  ano the r  from 
h i s  r e l a t i o n  t o  t h e  world..he s u f f e r s  from h i s  image of t h e  
world, from the  unreso lved  c o n t r a d i c t i o n s  between t h e  way 
th ings  appear  t o  him and t h e  way t h i n g s  should b e  according 
t o  h i s  world image."6 

~ a t z l a w i c k ' s  comments can be  t ransposed  t o  a  c lassroom s i t u a t i o n  where, f o r  

example, a  s tuden t  h a s  been t augh t ,  a t  an  e a r l y  p o i n t  i n  h i s  l i f e ,  t h a t  5 

must always fo l low 3 i n  mathematical o p e r a t i o n s .  I n  l a t e r  y e a r s  t he  s tuden t  

f i n d s  t h a t  t h e  o r i g i n a l  i n t r o d u c t i o n  t o  t h e  3 and 5 number placement i s  out  

of contex t  when a p p l i e d  t o  l a t e r  o p e r a t i o n s .  This  formula b r i n g s  a  nega t ive  

response and he  expe r i ences  c o n f l i c t .  The s tuden t  could  be  s a i d  t o  be 

f i x a t e d ,  t o  u se  a  p sychoana ly t i c  t e r m ,  on a  s e t  p e r s p e c t i v e  n o t  app ropr i a t e  

i n  t he  l a r g e r  con tex t  of mathematical  o p e r a t i o n s .  Genera l ly ,  t h e  t r a d i t i o n a l  

approach would be t o  "point  ou t"  t h e  s t u d e n t ' s  e r r o r ,  exp la in ing  how t h e  

numbers 3 and 5 can appear  and how they  should be used i n  va ry ing  problems. 

But t h i s  "poin t ing  out"  i s  n o t  s u f f i c i e n t  f o r  a  s tuden t  s t i l l  locked i n  an 

o ld  system of r e f e r e n c e ,  a  system which had a  d i f f e r e n t  s e t  of r e f e r e n t s  

which o r i g i n a t e d  a t  a  d i f f e r e n t  s t a g e  of emotional  and i n t e l l e c t u a l  

development. F u r t h e r ,  i f  t h e  c h i l d ' s  o r i g i n a l  unders tanding  of 3 and 5 was , 

formed under du res s  o r  c o e r c i v e  c i rcumstances ,  an  e x p l a n a t i o n  a lone  would n o t  

n e c e s s a r i l y  induce him t o  abandon h i s  "image" of how t h e s e  numbers can  be 

used. To approach and t o  remedy t h e  problem conf ron t ing  such a  c h i l d ,  t h e  

t eache r  must t r y  t o  b r i n g  t h e  c h i l d  t o  r e a l i z e  t h a t  something he i s  doing 

somehow does n o t  communicate. In o r d e r  t o  a r r i v e  a t  conceptua l  agreement 

concerning t h e  u s e  of 3 and 5 a Sub.T.Le. t eache r  may a s k  h e r s e l f ,  f o r  

example, "What i s  i t  t h a t  I can  do, sugges t ,  t e l l ,  so  t h a t  t h e  s tuden t  f a c e s  

up t o  what he has ,  i n  f a c t ,  been doing?  How can I h e l p  him see  t h e  



d i f f e r e n c e  between h i s  pe rcep t ion  and what i s  a l s o  p o s s i b l e ? "  The t eache r  

begins  by in t roduc ing  doubt;  t h a t  i s ,  even i f  t h e  t eache r  unders tands  what 

t he  s tuden t  i s  doing  wrong, she may f e i g n  misunderstanding o r  puzzlement, 

ques t ion ing  t h e  s t u d e n t  i n  an  a t t i t u d e  of c u r i o s i t y  u n t i l  t h e  s tudent  begins  

t o  look deeply i n t o  what i t  i s  he h a s  been doing.  

By n o t  r e v e a l i n g  t h a t  he  unders tands  a  s t u d e n t ' s  d i f f i c u l t y  t h e  t eache r  

pushes a  s tuden t  f a r t h e r  i n  examining what he  former ly  assumed, a  t a c t i c  

p a r a l l e l  t o  t h e r a p e u t i c  i n t e r a c t i o n s  and based on t h e  same l o g i c :  t h e  

r ecogn i t i on  t h a t  change cannot  be brought  about  i n  a  s t u d e n t ' s  demonstrable 

l ea rn ing  u n t i l  somehow he  i s  made aware of h i s  p a r t i c i p a t i o n  i n  t h a t  process .  

To achieve t h i s ,  sometimes informat ion  must be  s e l e c t i v e l y  wi thhe ld .  "In no 

therapy i s  a l l  t h e  machinery of therapy  r evea l ed  t o  t h e  p a t i e n t .  There would 

be no problem of "timing" o r  dec id ing  what "depth" of i n t e r p r e t a t i o n  t o  make 

i f  t he  t h e r a p i s t  immediately r e v e a l e d  a l l  he sees ."7 F inding  the  means t o  

provoke awareness i s  b o t h  t h e  main assumption forming t h e  ope ra t ive  b a s i s  t o  

Gat tegno's  l e a r n i n g  approach and t h e  key t e n e t  of most s u b j e c t i v e  t h e r a p i e s ,  

inc luding  psychoanalys is .  

When emphasis i s  moved f romapproaching  e i t h e r e r r o r  o r  symptomas 

b b j e c t i v e f a c t s ,  toexaminingthesefromasubjective,personalpointof view, one , 

becomes f r e e d  from a  b i a s ,  common t o  many educa to r s  and t h e r a p i s t s .  This  

b i a s  assumes t h a t  e r r o r s  o r  symptoms can be  analyzed and t r e a t e d  i n  i s o l a t i o n  

of s u b j e c t i v e ,  human v a r i a b l e s ,  so  a s  t o  l e a d  t o  an u l t i m a t e  c o n f l i c t  

r e s o l u t i o n .  There i s  a danger ,  - which Paul  Watzlawick mentions, whereby such 

d i a g n o s t i c  p r a c t i c e s  can  be  misused and psychologica l  damage c rea t ed .  

Watzlawick says  a  problem i d e n t i f i e d  s o l e l y  w i t h i n  parameters  def ined  by a  

t h e r a p i s t  may se rve  t o  e s t a b l i s h  w i t h  c e r t a i n t y ,  a  problem which, p r i o r  t o  

t he  "diagnosis"  had n o t  s o  c e r t a i n  an  o rgan iza t ion .  



"To l a b e l  a  c h i l d  a s  "del inquent"  o r  as s u f f e r i n g  from 
minimal b r a i n  "dysfunction", o r  t o  l a b e l  an a d u l t  a s  an  
l la lcoholic ' l  o r  a  "schizophrenic" ,  means t h a t  one i s  
p a r t i c i p a t i n g  i n  t h e  c r e a t i o n  of a  problem i n  such a  way t h a t  
change may b e  made more d i f f i c u l t .  A t h e r a p i s t  who d e s c r i b e s  
a  fami ly  s i t u a t i o n  a s  c h a r a c t e r i z e d  by a  "dominating mother 
and a  p a s s i v e  f a t h e r "  o r  "a symbiot ic  r e l a t i o n s h i p  between 
mother and daughter"  has  c r e a t e d  problems, a l though t h e  
t h e r a p i s t  might t h i n k  he  i s  merely i d e n t i f y i n g  t h e  problems 
put  be fo re  him. The way one l a b e l s  a  human dilemma can  
c r y s t a l l i z e  a  problem and make i t  chronic."8 

T r a d i t i o n a l  approach t o  e r r o r  i s  comparable t o  t h e  d i a g n o s t i c i a n  who r e l i e s  

exc lus ive ly  on t h e  d i a g n o s t i c  manual i n  o rde r  t o  determine cause  and 

p r e s c r i b e  t rea tment  of medical o r  p s y c h i a t r i c  symptoms, o r  comparable t o  t h e  

t h e r a p i s t  who s e e s  p a t i e n t s  s t r i c t l y  i n  r e l a t i o n  t o  h i s  own t h e o r e t i c a l  

c o n s t r u c t s .  Although p r e s c r i p t i v e  t r ea tmen t s  sometimes work t o  r e l i e v e  t h e  

symptom, t h e  s u b j e c t i v e  c o s t  i ncu r red  by t h e  p a t i e n t  l i e s  i n  h i s  no t  l e a r n i n g  

f o r  himself what l e d  t o  t h e  d i f f i c u l t y  o r  how t o  pe r sona l ly  dea l  wi th  a  

s i m i l a r  dilemma i n  f u t u r e ,  Schools a r e  a l s o  g u i l t y  of f o s t e r i n g  the  

11 ca tegory  complex", use  of l a b e l s  such a s  " learn ing  d isab led" ,  " func t iona l ly  

maladjusted" and "behaviora l ly  below normal", which p l ace  l i m i t s  and 

d e f i n i t i o n s  on growing a b i l i t i e s .  Schools might f i n d  t h e i r  e f f o r t s  more 

r e h a b i l i t a t i v e  i f  they focused t h e i r  a t t e n t i o n  on what t h e  s tuden t  - i s  

. capable of doing and b u i l d i n g  on t h a t .  Human worth, as t h e  key r e f e r e n t ,  i s  , 

an e x p e r i e n t i a l  r e a l i t y  t o  those  t h e r a p i s t s  and educa tors  who put  a  

cont inuing  c u r i o s i t y  and r e spec t  f o r  l i f e  be fo re  p r i d e  i n  t h e i r  own a b s t r a c t  

a n a l y s i s .  

To d e l i b e r a t e l y  choose a  s u b j e c t i v e  r a t h e r  than an o b j e c t i v e  s t ance  

towards a  problem, r a i s e s  c e r t a i n  d i f f i c u l t i e s ,  f o r  t h e  t eache r  o r  t h e r a p i s t  

must be  a b l e  t o  t o l e r a t e  u n c e r t a i n t y  and ambiguity,  t o  wa i t  p a t i e n t l y  u n t i l  

t he  " g e s t a l t f 1  o r  p a t t e r n  emerges,. t h a t  d e s c r i b e s  a pe r son ' s  unique ye l a t ion -  

sh ip  t o  h i s  probleg,  One may never  r e s t  a s su red  t h a t  what i s  seen byonese l f  
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is  the  pe rcep t ion  h e l d  by o t h e r s  o r  t h a t  one ' s  viewpoint  i s  s u p e r i o r  t o  

another ' s .  One's own op in ion  must be  suspended, judgement wi thhe ld ,  and a s  

naive an approach t o  t h e  problem a s  p o s s i b l e  must be  taken. Through t h e  

atmosphere of accep tance  engendered by t h i s  approach w i t h i n  bothpsychotherapy 

s i t u a t i o n s  and Sub.T.Le. c l a s s rooms ,hea l ing  becomes poss ib l e .  

So f a r  t h e  d i s c u s s i o n  h a s  dwelt  on: ways i n  which Gat tegno ' s  methods 

of teaching  r e f l e c t  a  p h i l o s o p h i c a l  approach t o  l e a r n i n g  t h a t  heeds c e r t a i n  

a spec t s  of i n f a n t  p sycho log ica l  development; how t h e s e  psychologica l  elements 

must be r e spec t ed  b o t h  i n  t h e  e a r l y  i n f a n t  s i t u a t i o n  and i n  a l l  o t h e r  

l ea rn ing  expe r i ences  i f  p sycho log ica l  damage t o  t h e  l e a r n e r  i s  t o  be 

avoided; and t h a t  a  symptom of t h e  d i s r e s p e c t  f o r  same t ends  t o  be  shown i n  a  

reduced c a p a c i t y  t o  p l a y .  Psychoanaly t ic  technique h a s  been compared t o  

Sub.T.Le. and s p e c i f i c a l l y  S i l e n t  Way a s  a  working approach n o t a b l y a b l e  to 

f r e e  an i n h i b i t e d  c r e a t i v e  c a p a c i t y .  The growing c a s u a l t i e s  of t r a d i t i o n a l  

schooling t h a t  comprise c a t e g o r i e s  of " learn ing  d i sab led"  and t h e  c u r r e n t  

funding d i f f i c u l t i e s  r e s p o n s i b l e  f o r  p l ac ing  t h e s e  l a b e l e d  s t u d e n t s  

p e r j o r a t i v e l y  i n  t h e  hands of t h e  o rd ina ry  t e a ~ h e r ~ e x a c e r b a t e s  t h e  need f o r  a  

r a d i c a l l y  r e v i s e d  unde r s t and ing  of l e a r n i n g  and l e a r n i n g  breakdown. 

Gattegno's p a r t i c u l a r  developmental  pe r spec t ive  add res ses  t h e s e  needs.  

As Winnicot t  s t a t e s ,  whereas t r a d i t i o n a l  schooling t a k e s  f o r  gran ted  a  

s t u d e n t ' s  a b i l i t y  t o  c r e a t i v e l y  u t i l i z e  an o b j e c t  medium, t h e  Sub.T.Le. 

approach assumes no  such  a b i l i t y .  Sub.T.Le. c lassrooms r e -c rea t e  i n  

simulated form components found i n  t h e  i n f a n t ' s  e a r l y  environmental mi l i eu .  

In  doing so t h e s e  c l a s s e s  r e p l i c a t e  a  pe r iod  i n  the  s t u d e n t s '  l i v e s  j u s t p r i o r  

t o  t he  development of ego and  i n t e l l e c t .  Through a  s o p h i s t i c a t e d  use  of 

m a t e r i a l s  a r r anged  t o  f a v o u r  t h e  formation of g e s t a l t s  and through 

concent ra ted ,  w e l l  paced i n t r o d u c t i o n  t o  l e s son  concepts ,  S i l e n t  Way t eache r s  



where c u r r e n t  ego s k i l l s  a r e  of no u s e ,  and t h i s  a l l ows  s t u d e n t s  t o  l e a r n  t o  

use a l l  t he  p o t e n t i a l  a v a i l a b l e  t o  them a s  i n f a n t s , w i t h  which they were 

endowed. 

Psychoanalyst  Margaret  Mahler demonstrates  t h e  p e r c e p t u a l  organiz ing  

tendency of a n  i n f a n t  and i t s  r e l a t i o n s h i p  t o  separation/individuation o r  t he  

growth of autonomy i n  t h e  fo l lowing  c a s e  i l l u s t r a t i o n .  She speaks of 

observing a  seven month o l d  boy c a l l e d  P e t e r :  

"He f e l t  t h e  o b s e r v e r ' s  arm, which r e s t e d  on t h e  c h a i r  nex t  
t o  him, p a t t e d  i t ,  and then  looked a t  t h e  f a c e  and t h e  
G e s t a l t  t o  whom t h e  arm belonged1'.9 

She concludes, a f t e r  l eng thy  obse rva t ion  of t h i s  c h i l d  and o t h e r s :  

"Visual and t a c t i l e  i n s p e c t i o n . . i s  a  c h a r a c t e r i s t i c  complex 
behav io ra l  phenomenon which i s  i n  t h e  s e r v i c e  of t h e  i n f a n t ' s  
c o g n i t i v e  and emot iona l  a d a p t i v e  development a t  t h i s  age.  It 
occurs  a t  t h e  t ime when o t h e r s  a r e  recognized a s  d i f f e r e n t  
a l though similar t o  mother,  t h a t  is,  when t h e  c h i l d  h a s  a need 
t o  l e a r n  about  pe r sons  o t h e r  than  mother, and when he beg ins  t o  
recognize  t h e  mother a s  s e p a r a t e  from h imse l f . .  . "10 
Percep tua l  o r g a n i z a t i o n  i s  r e l a t e d  t o  emotional and c o g n i t i v e  

development i n  t h a t  as t h e  c h i l d  begins  t o  recognize  persons  o t h e r  than h i s  

mother, h i s  a t tachment  towards h e r  weakens and h i s  c u r i o s i t y  concerning 

. o t h e r  persons and  t h i n g s  i n c r e a s e s .  A process  of educa t ive  enrichment has  

begun. It i s  t h e  benchmark of i n t e l l e c t  formation which cor respondingly  'leads t h e  

i n f a n t  away from mother and  on t h e  road toward autonomous func t ion ing .  

The developmental  p a t t e r n i n g  Mahler c l e a r l y  o u t l i n e s  can  be d i r e c t l y  

mapped onto  S i l e n t  Way l e s s o n  p r e s e n t a t i o n s  and progress ions .  Lessons begin 

with induced g e s t a l t - f o r m i n g  pe rcep tua l  procedures ,  w i t h  t h e  t eache r  

( s u b s t i t u t e  mother) c o n t i n u a l l y  u t i l i z i n g  f igure lground techniques  i n  a  

manner t h a t  draws t h e  s t u d e n t ' s  a t t e n t i o n  t o  t h e  l e a r n e r  i n  himself  a s  

d i s t i n c t  and unique  from t h e  t eache r  and o t h e r s  i n  t h e  c l a s s .  Through 
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p r a c t i c e  i n  t a k i n g  r e s p o n s i b i l i t y  f o r  h i s  own l e a r n i n g  i n  t h e  c l a s s ,  t h i s  

d i f f e r e n c e  i s  pursued u n t i l  a  sense  of autonomy i s  f u l l y  r e a l i z e d  

(see Chapter 4 ) .  

The h e a l i n g  p r o p e r t i e s  imbued i n  t h e  S i l e n t  Way's a t t e n t i o n  t o  

developmental a n t e c e d e n t s  t o  l e a r n i n g  can be  seen i f  one views t h e  S i l e n t  

Way's g e s t a l t  l e s s o n  complex as a r e g r e s s i v e  technique.  In  therapy ,  

R.D. Laing s a y s ,  some form of r e g r e s s i o n  u s u a l l y  occu r s  whereby: " . . the  

p a t i e n t  r e t r a c e s  h i s  o r  h e r  s t e p s  t o  where t h i n g s  went wrong and be fo re ,  

hopefu l ly  t o  undergo some s o r t  of metamorphosis and t o  emerge reconceived and 

reborn.  1111 But r e g r e s s i o n  doesn ' t  n e c e s s a r i l y  have t o  have pa tho log ica l  

connota t ions .  Laing goes on t o  say,  "Regression may b e  a  r e t u r n  t o  modes, 

forms and c o n t e n t s  of ou r  be ing  from which we have become c u t  off" .  
12 

The S i l e n t  Way's u s e  of a technique which plunges p a r t i c i p a n t s  i n t o  

s i t u a t i o n s  r e q u i r i n g  l e s s  f a m i l i a r  means f o r  coping,  would seem t o  be a  

forced  way t o  d e s t r u c t u r e  what then i s  r e s t r u c u r e d  on a  new l e v e l  ofawareness.  

This  induced s t a t e  of confus ion  i s  no t  always met w i th  una l loyed  p l easu re ,  

however, by l e a r n e r s  new t o  t h e  S i l e n t  Way. In  a  te lephone  conversa t ion  wi th  

Mary Ashworth (Apr i l  29, 1983),  P ro fe s so r  of Second Language Learning a t  t he  

Univers i ty  of B r i t i s h  Columbia, Ms. Ashworth s a i d  t h a t ,  i n  h e r  experience,  

S i l e n t  Way workshop p a r t i c i p a n t s  e i t h e r  love  t h e  approach e c s t a t i c a l l y  o r h a t e  

i t  vehemently. These extremes may say more about  t h e  p a r t i c i p a n t s  than  about 

t he  approach; p a r t i c i p a n t s  who r e p o r t  t h e  S i l e n t  Way p roces s  a s  a  nega t ive  

experience a r e  probably unwi l l ing  t o  l e t  go of r a t i o n a l  c o n t r o l  i n  t h e  

l ea rn ing  s i t u a t i o n  i n  o r d e r  t o  e n t e r  more primary s t a t e s  of mind. 

Sur render ing  t o  t h e  confus ion  o f t e n  predominant i n  t h e  S i l e n t  Way 

l e s s o n ' s  e a r l y  s t a g e s  i s  a p r e r e q u i s i t e  t o  t h e  l e s s o n ' s  success ,  and a 

wi l l i ngness  t o  examine one ' s  inner  processes  emerges a s  a  n e c e s s i t y , a l t h o u g h  
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it may l a t e r  be  seen  t o  be a  by-product a f t e r  t h e  c o n t e n t  h a s  been mastered. 

But i t  comes a s  no s u r p r i s e  t h a t  persons  r a i s e d  acco rd ing  t o  western 

r a t i o n a l  i d e a l s  might n o t  g r e e t  t h i s  su r r ende r ing  w i t h  enthusiasm. 

E x i s t e n t i a l i s t  R.D. Laing says  we a r e  so  t e r r i f e d  of exp lo r ing  our  

unconscious s e l v e s ,  even t o  inc lude  i t  i n  ou r  d e s c r i p t i o n  of o u r s e l v e s , t h a t  

i t  i s  no t  s u r p r i s i n g  t h a t  when a  person  f i n d s  h imsel f  completely immersed i n  

an inner  r e a l i t y  ( i n  c a s e s  of madness) h e  f e e l s  l o s t ,  f r i g h t e n e d  and unable 

t o  communicate t o  t h e  world. Laing adds:  

I I . . t h e  ve ry  f a c t  t h a t  it i s  necessary  t o  speak of o u t e r  and 
inner  a t  a l l  imp l i e s  t h a t  an h i s t o r i c a l l y - c o n d i t i o n e d  s p l i t  
ha s  occurred ,  s o  t h a t  t h e  inne r  i s  a l r e a d y  a s  b e r e f t  of 
subs tance  a s  t h e  o u t e r  i s  b e r e f t  of meaning." 

In  a d d i t i o n ,  most therapy  t r ea tmen t s  tend  t o  d i s t o r t  sch izophrenic  ( a s  an 

extreme example of mental d i s t r e s s )  behavior  f u r t h e r , b y  n o t  provid ing  the  

framework w i t h  the s a f e t y  necessary  t o  go through what i s  an e s s e n t i a l l y  

n a t u r a l ,  h e a l i n g  p roces s ;  t h a t  i s ,  t o  recover  what was l o s t  through 

r eg res s ion  t o  former,  more complete s t a t e s  of be ing  and then  r e t u r n  renewed. 

Laing 's  d e s c r i p t i o n  of a  n a t u r a l  h e a l i n g  p roces s  b e a r s  s t r i k i n g  p a r a l l e l s  t o  

the l e a r n i n g  expe r i ence  Gattegno o f f e r s ,  i n  a modif ied form; exper iences  

which, Gat tego c l a ims ,  h e l p  u s  t o  r ecove r  our  n a t u r a l  a b i l i t i e s . 1 4  A t  f i r s t  

we move: "from o u t e r  t o  inner";  "from t h e  ego t o  t h e  s e l f " ;  "from mundane 

15 
time t o  aenoic  time". With the  proper  environmental  suppor t  and 

f a c i l i t a t i o n  t h i s  r e g r e s s i o n  i s  r eve r sed ,  a t  some p o i n t ,  t o  b r i n g  us  

even tua l ly  f u l l  c i r c l e ,  renewed. Thus, i n  p r o g r e s s i o n  we move from: " inner  

t o  outer";  "from t h e  movement back t o  a  movement once more forward"; and 

I I from s e l f  t o  a new ego. 1116 I n  a  l e s s  extreme form than  t h e  v e r s i o n  Laing 

suggests ,Gat tegno s imu la t e s  and s t i m u l a t e s  c o n d i t i o n s  provoking a p r i m i t i v e  

l e v e l  of pe rcep tua l  confus ion  t h a t  perhaps h o l d s  a  s ense  of t ime le s sness  

s i m i l a r  t o  t h e  l e a r n e r ' s  e a r l y  exper ience ,  t he reby  a l lowing  l e a r n i n g  
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c a p a c i t i e s  t o  be  r e v i t a l i z e d  and enhanced a s  new, more complex a b i l i t i e s .  

E a r l i e r  d i s c u s s i o n  on t h e  in fan t jmo the r  ma t r ix  h a s  shown t h e  

r e l a t i o n s h i p  between environmental  p r o v i s i o n  and emotional  and i n t e l l e c t u a l  

development, a s  t h e  succes s  o r  f a i l u r e  of t h i s  f i r s t  l e a r n i n g  r e l a t i o n s h i p  

seems- t o  hold  profound i m p l i c a t i o n s  f o r  t h e  c h i l d  i n  a l l  l a t e r  l ea rn ing  

exper iences .  I d e a l l y  " . . t he  c h i l d  expe r i ences  s o  much love  i n  connect ion 

wi th  h i s  mother t h a t  he has..much t o  draw upon f o r  h i s  l a t e r a t t a c h m e n t s " .  17 

Melanie Kle in  adds ,  however, t h a t  t h e  c h i l d ' s  i n t e n s e  love  f o r  h i s  mother i s  

a l s o  accompanied by i n t e n s e  f a n t a s i e s  of d e s t r o y i n g  h e r ,  f a n t a s i e s  f o r  which 

he f e e l s  ab id ing  g u i l t  u n l e s s  he  r e g u l a r l y  r e c e i v e s  t h e  oppor tun i ty  t o  make 

amends. I f  no oppor tun i ty  f o r  r e s t o r a t i o n  appea r s ,  then  he may develop a  

permanent f e a r  toward h i s  own a g g r e s s i v e  impulses ,  a s s e r t i v e  ene rg i e s ,  

impeding f u t u r e  r i s k  t a k i n g  and t h e  c l o s e l y  a l i g n e d  c r e a t i v e  u rge ,  Unless 

h i s  " f e e l i n g s  of g u i l t  a r e  over -s t rong . .h i s  d r i v e  t o  make r epa ra t ion . . "  

cont inues  and 'I .  .come(s) more f u l l y  i n t o  p l ay .  . I 1  i n  l a t e r ,  l e s s  i n t e n s e  

18 
r e l a t i o n s h i p s .  Th i s  need i s  obvious i n  a c h i l d ' s  wish t o  p l e a s e  h i s  

t eache r ,  h i s  f e a r  of j eopa rd iz ing  h i s  r e l a t i o n s h i p  t o  h e r  through h i s  own 

e r r o r  and h e r  consequent  d i sapproval .  Yet t h e  c h i l d  con t inues  i n  h i s  need 

t o  e x e r c i s e  b o t h  love  and h a t e ,  good and bad behavior  and t o  know t h a t  

d e s p i t e  t h e s e  extremes he  i s  e s s e n t i a l l y  good. Given t h e  r epea t ed  

oppor tuni ty  t o  e x e r c i s e  a f u l l  range of exp res s ion  i n  an  environment t h a t  

s e r v i c e s  a s  w e l l  a s  a c c e p t s  them, t h e  c h i l d  s e t t l e s  i n t o  a r e l axed  concept of 

p o s i t i v e  self-worth.  H i s  behavior  t hus  becomes i n c r e a s i n g l y  more p l a y f u l  

and he e n t e r t a i n s  p o s s i b i l i t i e s  t h a t  f u r t h e r  h i s  emotional  and i n t e l l e c t u a l  

needs. Where t h e  oppor tun i ty  t o  make amends does n o t  appear ,  whether 

through inadequate  mothering o r  poor environmental  suppor t ,  t h e  c h i l d  l apses  

i n t o  a  s t a t e  of ab id ing  g u i l t ,  s o  t h a t  where f o r g i v e n e s s  b r i n g s  f e e l i n g s  of 



s e l f  worth and courage t o  e x p l o r e ,  t h e  o p p o s i t e  b r i n g s  f e e l i n g s  of 

wor th lessness ,  f e a r  and a  need t o  defend a g a i n s t  reminders  of t he  same. 

The school  i n h e r i t s  t h e  f r u i t s  of t h i s  e a r l y  developmental c o n f l i c t ,  

f o r :  "By t u r n i n g  t o  o t h e r  people  h i s  c o n f l i c t s  a r e  n o t  done away with..he 

t r a n s f e r s  them from t h e  f i r s t  and most important  people  i n  a  l e s s  i n t e n s e  

degree t o  t h e s e  new o b j e c t s  of love  (and h a t e )  which p a r t l y  s tand  f o r  t he  

o ld  ones. "I9 Since t h e r e  i s  l e s s  emotional  a t tachment  t o  t h e  t eache r  than t o  

t h e  mother, a  measure of n e u t r a l i t y  i s  in t roduced  i n  a  s i t u a t i o n  having t h e  

same psychologica l  dynamic f o r  t h e  c h i l d .  

A t  f i r s t  t h e  i n t e n s i t y  of bo th  one ' s  l ove  and one ' s  g u i l t  d r i v e  one t o  

i n v e s t  i n  o t h e r  t h i n g s .  Depending on t h e  r e l i a b i l i t y  of support  found i n t h i s  

e a r l y  s i t u a t i o n  one i s  f r e e d  t o  e i t h e r  e s t a b l i s h  onese l f  a s  a  s e l f - s u s t a i n i n g  

i n d i v i d u a l  o r  s u f f e r  a  v a r i a t i o n  of a t t r a c t i o n / r e p u l s i o n  extremes which l e a v e  

one t i e d ,  somehow, t o  needs unmet i n  t h e  e a r l y  s i t u a t i o n .  Schools o f f e r  t h e  

oppor tuni ty  f o r  "..new companionships ( t o )  prove t o  t h e  c h i l d  t h a t  h e  i s  a b l e  

t o  love and i s  l oveab le ,  t h a t  goodness and love  e x i s t . .  "20 They a l s o  provide 

the  means f o r  t h e  c h i l d  a c t i v e l y  t o  r e p a i r  f a u l t  he  f e e l s  e x i s t s  w i th in  

h imsel f .  Where i t  h a s  f a i l e d  i n  t h e  o r i g i n a l  mother /ch i ld  experience i t  can,  

i n  some i n s t a n c e s ,  be  amel iora ted  by a  p o s i t i v e r e l a t i o n s h i p  t o  t h e  o u t s i d e  , 

world a t  a  l a t e r  s t age .  Sub.T.Le. i s  a n  ex tens ion  of t h i s  r e p a r a t i v e  

oppor tuni ty .  Through a  manipulat ive medium provided and f a c i l i t a t e d  by t h e  

t e a c h e r , t h e  c h i l d  h a s  a  chance t o  r e n e g o t i a t e  t h e  e f f e c t s  of h i s  e a r l y  

environmental s i t u a t i o n  and a r r i v e  a t  a  more p o s i t i v e  eva lua t ion  of h imse l f .  

I n  conc lud ing the  d i scuss ion ,  I can  t h i n k  of no b e t t e r  way t o  demonstrate 

t he  h o l i s t i c  and h e a l i n g  p r o p e r t i e s  of "subord ina t ing  teaching  t o  learn ing"  

than  t o  p r e s e n t  a  summary case  h i s t o r y  of a  young b r a i n  damaged c h i l d  who was 

t h e  focus  of an ex tens ive  s tudy by W i l l i  Drewes i n  1 9 7 7 . ~ ~  In t h i s  s tudy we 
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s e e  how use of t h e  Sub.T.Le. approach through t h e  Words i n  Colour 

technology, a l l ows  a  s k i l l e d  t e a c h e r  t o  weave t h e  s t r a n d s  o f - l e a r n i n g  and 

h e a l i n g  toge the r .  

Pennywasa seven y e a r  o l d  c h i l d  w i th  whom t h e  au tho r  came i n  c o n t a c t  

f o r  remedial purposes i n  1976. She had been involved i n  a  c a r  acc iden t  

e a r l i e r  i n  t h e  y e a r  which l e f t  h e r  cons iderably  brain-damaged, and was 

a s ses sed  t o  show a v e r b a l  I Q  of 75, having  a  performance l e v e l  of 65. 

I n i t i a l  e v a l u a t i o n  of Penny's  s t r e n g t h s  and weaknesses showed Penny t o  

be  s u f f i c i e n t l y  s e l e c t i v e  i n  h e r  word cho ice  t o  be  a b l e  t o  speak w e l l ,  b u t  

t h i s  a b i l i t y  was n o t  e v i d e n t  i n  h e r  reading .  A b i l i t i e s  t h a t  she d i d  possess  

however, t h a t  a r e  a l s o  neces sa ry  f o r  reading  were: r e c o g n i t i o n  and 

a p p l i c a t i o n  of w o r d s - t o  a p p r o p r i a t e  c o n t e x t s ;  p roper  u se  of sequence; 

a b i l i t y  t o  make c o r r e c t  language transformations--noun and pronominal 

s u b s t i t u t i o n s ,  f o r  example, and a n  a b i l i t y  t o  a c t  on d i r e c t i v e s .  

Her weaknesses w e r e a s  fo l lows  and a r e  n o t a b l e  i n  t h e  l i g h t  of our  

d i scuss ion  on t h e  consequences of developmental a r r e s t .  Penny was "often 

'uncooperat ive1";  d i s p l a y e d  a  s e l f -dep reca t ing  a t t i t u d e ;  was p a r t i c u l a r l y  

i n t e r e s t e d  i n  o t h e r  s t u d e n t s '  performance b u t  warded of f  anyone's i n t e r e s t  

i n  h e r ' s  by " . . r e fus ing  t o  l i s t e n  by going away, making n o i s e s  o r  engaging 

i n  some o t h e r  a c t i v i t y " .  '* She showed ". . l i t t l e  con•’ idence i n  h e r s e l f  and i n  

h e r  a b i l i t y  t o  make and keep f r i e n d s . . ( a n d  so)  she  had few f r i e n d s  t o  p lay  

wi th  and p layed  most ly by h e r s e l f .  Besides a  l a c k  of u n i t y  shown i n  h e r  

i n c o n s i s t e n t  approach t o  school  t a s k s  (uneven l e t t e r i n g ,  random spacing,  and 

poor word r e c a l l  o t h e r  t han  h e r  own name), Penny's a t t e n t i o n  span endured no 

longer  than  f i v e  minutes .  A r ead ing  program was designed,  t ak ing  t h e s e  

s t r e n g t h s  and weaknesses i n t o  c o n s i d e r a t i o n ,  which i s  documented showing a  

p rog res s ive  b u i l d i n g  i n  Penny's academic s t r e n g t h s  and a concomitant change 



i n  he r  confidence and e x p r e s s i v e  behavior .  

I n  h i s  documentation,Drewes d e s c r i b e s  Penny changing from e x h i b i t i n g  

defensive,  withdrawing and i s o l a t i n g  behaviors :  p a r t i c i p a t i n g  i n  groups only 

through the  i n i t i a t e d a c t i v i t i e s  o f o t h e r s , t o  a c o o p e r a t i v e ,  happ ie r  a t t i t u d e ,  

playing wi th  o t h e r s  wh i l e  a l s o  c o n t r i b u t i n g  h e r  own i d e a s  t o  t h e  p lay .  A s  

I124 she "began working on h e r  own.. spending " . . a s  much a s  twenty-f ive 

minutes on one a c t i v i t y . . "  she  became concur ren t ly  more e n t h u s i a s t i c  i n  

involving o t h e r  people ,  i nc lud ing  mother, i n  h e r  reading  and i n  h e r  

non-academic a c t i v i t i e s .  25 

According t o  Drewes' assessment  of Penny's i n i t i a l  i n t e l l e c t u a l  and 

emotional s t a t e ,  h i s  documentation of h e r  p rog res s  and h i s  summarizing 

comments a l l  p o i n t  t o  a r e p a r a t i v e  p roces s  t h a t  confirms and exempl i f i e s  our  

d iscuss ion .  Desp i t e  t h e  obvious trauma, a p roces s  of f r e e i n g  was seen 

by Penny's changed behav io r ,  from nega t ive ,  defens ive  p o s t u r e s  t o  a p o s i t i v e ,  

spontaneous en thus iasm i n  bo th  home and school  c i rcumstances .  We have seen 

t h a t  defens iveness  p r o t e c t s  even a s  i t  i n h i b i t s  growth. But a p r e r e q u i s i t e  

t o  spontane i ty  i s  a freedom from f e a r ,  a t r u s t  t h a t  t h e  trauma one endured 

w i l l  no t  be r epea t ed  i n  any form. Trauma induces an  a l l e r g y ,  a r e a c t i o n  

toward a l l  i n s t a n c e s  which would t r i g g e r  echoes of t h e  same. I n t r u s i v e  

p r a c t i c e s  of any k ind ,  i n  Penny's c a s e ,  could w e l l  produce reminders  of t h e  

o r i g i n a l  trauma and h e r  h e l p l e s s n e s s  i n  t h a t .  Repara t ion  must n e c e s s a r i l y  

prec lude  a c t i v i t i e s  which would l e a d  t o  t raumat ic  a s s o c i a t i o n  and a way 

found f o r  h e r  t o  reconnect  w i t h i n  h e r s e l f ,  h e r  former (pre-accident)  and 

p re sen t  s e l f .  Th i s  i s  t h e  t h e r a p e u t i c  t a s k  posed by Penny's dilemma t h a t  

Drewes met,by meeting Penny's needs a s  a Sub.T.Le. t eache r  through t h e  Words 

i n  Colour medium. 

In  h e r  p r o g r e s s  Penny demonstrated t h e  v i c i s s i t u d e s  of separa t ion)  



individuation discussed, achieving more satisfaction from her own 

accomplishments and from her involvements with others as her lessons 

progressed. She was released from the previously fearful stance that tiedher 

I 1  to others" for needsatisfactionand freed to invest her energies in 

sustaining her own spontaneous impulses. Through his relationship with 

Penny, Drewes demonstrated the essential qualities of ~innicott's "good 

mother" by: following Penny's lead whenever possible, tailoring lessons 

according to her strengths and weaknesses,and by providing qualities of 

consistency and reliability that would allow her trust to be regained. By 

subordinating teaching to learning, Drewes enabled Penny to find the means 

within herself to communicate satisfactorily in a reading mode, both to 

herself and to othe'rs, so that under Drewes' tutelage Penny was confirmed 

intellectually and emotionally. 

As a humanistic example of educative remediation, Willi Drewes has 

given us a rare, recorded instance where Sub.T.Le. has been used with 

(technically) emotional and/or intellectually dysfunctional individuals. 

Further study needs to be undertaken investigating, for example, such areas 

as: the preventative value of the Sub.T.Le. approach in economic terms; 

'defining the range of intellectual and emotional problem combinations that 

could be precluded or ameliorated through use of a Sub.T.Le. approach and to 

answer the question what kinds of "trainingtt would be needed for teachers 

wanting to subordinate their teaching to learning? 

Whatever the future presents in terms of educational change it is 

certain that Sub.T.Le. and its adjunctive strategies present, in their use, 

an opportunity to explore and expand levels of what it means to be an 

"intelligent", "human", being. 
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INTRODUCTION TO APPENCICES - 9  A - 3  B - AND - C . 
The S i l e n t  Way (Appendix A) and Words i n  Colour (Appendix B) a r e  

based on "..a phone t i c  means of w r i t i n g  t h e  a l p h a b e t  w i thou t  changing the  

shape of t h e  l e t t e r s .  (Gattegno) has  produced a color-coded system i n  

which t h e  v a r i o u s  combinations of symbols producing t h e  same sound a r e  

grouped i n  columns accord ing  t o  a s p e c i f i c  co lo r "  ( W i l l i  Drewes, 

"Teaching Penny t o  ~ e a d " ,  p .  13) .  Gat tegno's  mathematics exempl i f ies  t h e  

s t r o n g  in t e rconnec tedness  of a l l  s u b j e c t s  t augh t  accord ing  t o  Sub.T.Le. 

p r i n c i p l e s  (Appendix C) . 
The main m a t e r i a l s  used i n  mathematics t e a c h i n g  a r e  rods :  

- coloured l e n g t h s  of wooden s t i c k s ,  each  1 cen t ime t r e  square  i n  

c r o s s  s e c t i o n .  Each subse t  c o n s i s t s  of 10 r o d s ,  1 cm. 2 cm ... 10 cm. 

long.  Thei r  c o l o u r s  a r e  r e s p e c t i v e l y :  w h i t e ,  r e d ,  l i g h t  green e t c .  

Words i n  Colour and t h e  S i l e n t  Way employ t h e  u s e  of rods  p lus  t he  

fo l lowing  m a t e r i a l s  : 

p o i n t e r  - an e s s e n t i a l  t o o l  enabl ing  a person  t o  move qu ick ly  from 

word t o  word, o r  sound t o  sound on t h e  c h a r t s  and F i d e l ,  wi thout  a 

pe r son ' s  body g e t t i n g  i n  t he  way. 

F i d e l  - an E th iop ian  word f o r  a teaching  t o o l ;  i n  t h e  form of a c h a r t ,  / 

t h a t  s e r v e s  t o  d i s p l a y  t h e  t o t a l i t y  of s p e l l i n g s  w i t h  t h e  t o t a l i t y  of 

sounds accorded i n  a language t o  t hose  s p e l l i n g s .  

word c h a r t s  - show words which d i s p l a y  t h e  in tended  sounds by means of 

a co lou r  code. S tudents  who a r e  a b l e  t o  read  a few words u s e  t h e s e  a s  

r e f e r e n c e s  i n  o r d e r  t o  decode o t h e r  words on t h e i r  own ( s e e  

i l l u s t r a t i o n s )  . 
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8 1 
THE SILENT WAY - - 

This  account  r e v e a l s  s e v e r a l  a s p e c t s  of t h e  S i l e n t  Way t h a t  have been 

d iscussed  t h e o r e t i c a l l y  i n  p rev ious  s e c t i o n s .  Here a r e  t h r e e  major 

a s p e c t s  of t h e  S i l e n t  Way: 

- 1. Unif ied  s t r u c t u r a l  and p rocedura l  c h a r a c t e r i s t i c s  which r e l a t e  t o  
t h e  e a r l i e r  d i s c u s s i o n  on p r e s e n t a t i o n  by Ywholesl'. 

2 . .  A stress on  p o s i t i v e  a b i l i t i e s  s o  t h a t  a  s e n s e  of competency i s  
f e l t  by t h e  l e a r n e r  a t  an  e a r l y  s t a g e .  Using p r a c t i c a l  means 
t o  a c t u a l i z e  t h i s  g o a l  t h e  S i l e n t  Way demonstrates  an  emphasis on 
p o t e n t i a l ,  r a t h e r  t han  on p roduc t ion  of e r r o r .  

3.  Lesson procedures  and t eache r  a t t i t u d e s  t h a t  emphasize and 
encourage s e l f - r e s p o n s i b i l i t y  on t h e  p a r t  of t h e  l e a r n e r .  

The fo l lowing  e x c e r p t s  a r e  taken  from t h r e e  s e c t i o n s  of secondary ESL 

c l a s s e s  t augh t  t h e  S i l e n t  Way, by L e s l i e  Alexander,  a t  Frank Herz 

Secondary School,  Su r rey ,  on January l o t h ,  1983. The c l a s s e s  were seen  t o  

fol low one ano the r  and were a r ranged  accord ing  t o  a mixed a b i l i t y  model, 

t h e  range amongst a l l  t h r e e  c l a s s e s  spanning z e r o  f o r  b e g i r h e r s  t o  advanced 

l e v e l s .  The wide r ange  of c u l t u r a l  and educa t ion  backgrounds p l u s  t h e  

e r r a t i c  way s t u d e n t s  come and go t h e r e  makes f l e x i b l e  a b i l i t y  groupings 

i n  ESL t each ing  a "must". E s s e n t i a l l y ,  however, t h e s e  p a r t i c u l a r  c l a s s e s  

were arranged s o  t h a t  beg inne r s  and i n t e r m e d i a t e s  were grouped toge the r  

t o  form t h e  f i r s t  class; beg inne r s ,  i n t e r m e d i a t e  and advanced formed t h e  

second; and beg inne r s  a l o n e  comprised t h e  t h i r d .  

I n i t i a l  Procedures  

S tudents  were  s e a t e d  around a  squa re  t a b l e  i n  a  room where w a l l s  were 

covered w i t h  E n g l i s h  S i l e n t  Way Char t s  and t h e  F i d e l .  On t h e  middle of t h e  

t a b l e  was a  model made of rods  ( s ee  f i g .  10). The t e a c h e r  tapped t h e  

s t r u c t u r e  w i t h  a p o i n t e r  and asked s t u d e n t s  t o  name i t .  More advanced 

s t u d e n t s  having g r e a t e r  exposure t o  and f a c i l i t y  w i t h  t h e  Eng l i sh  language 

began t o  puzz le  ove r  t h e  q u e s t i o n  o u t  loud  w h i l e  t h e  r e s t  of t h e  c l a s s  
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showed s i g n s  of c o n c e n t r a t i n g  on t h e  problem a t  hand. A f t e r  a few v a r i e d  

sugges t ions  someone f i n a l l y  s a i d  " r e s t au ran t " .  The t eache r  nodded i n  

agreement. I n  s i l e n c e  t h e  t e a c h e r  tapped i tems  w i t h i n  t h e  model 

r e s t a u r a n t :  t a b l e s ,  c h a i r s ,  k i t c h e n ,  benches and a w a i t e r .  A s  a s tuden t  

i d e n t i f i e d  " tab le" ,  f o r  example, he  was asked t o  s a y  t h e  word and the  c l a s s  

was motioned by t h e  t e a c h e r  u s i n g  hand movements, t o  r e p e a t  t h e  word i n  

unison.  Wherever p o s s i b l e  t h e  t eache r  used hand s i g n a l s  and mime i n  p l a c e  

of he r  v o i c e  t o  convey h e r  message r a t h e r  t han  Eng l i sh ,  which t h e  s t u d e n t s  

suppl ied .  When a word was encountered t h a t  a s t u d e n t  found d i f f i c u l t  t o  

pronounce, a couple  of approaches were taken:  

a) I n  t h e  f i r s t  c l a s s  a s t u d e n t  was heard t o  mispronounce t h e  word 

I1 benches". * H e  was d i r e c t e d  t o  t a p  it o u t  on t h e  F i d e l  b u t  he had 

d i f f i c u l t y  doing t h i s .  He could no t  i d e n t i f y  t h e  word c o r r e c t l y  

u n t i l .  he  was he lped  by  o t h e r  members. of t h e  c l a s s .  Having had t h e  

concept  "benches" r ep re sen ted  i n  p h y s i c a l  model form and having 

consu l t ed  t h e  F i d e l  w i t h  t h e  h e l p  of t h e  c l a s s ,  t h e  s t u d e n t  could 

now connect  t h e  c o r r e c t  w r i t t e n  expres s ion  p l u s  i t s  p ronunc ia t ion  

w i t h  t h e  symbol. The s t u d e n t  was then  asked t o  w r i t e  t h e  word 

"benches" on t h e  b lackboard  ( I n t e r p r e t a t i o n  of "write" w i l l  b e  

dependent on t h e  s t u d e n t ' s  l e v e l  and exper ience  w i t h  t h e  Engl i sh  

language. Some s t u d e n t s  a r e  a b l e  t o  w r i t e  i n  w r i t t e n  s c r i p t  w i t h  

e a s e  w h i l e  o t h e r s  p r i n t  more e a s i l y .  Some have had no exposure 

o t h e r  t han  t h e  examples provided by t h e  F i d e l ,  which shows l e t t e r s  

i n  p r i n t e d  form. A l l  l e a r n  from each o t h e r ' s  a t tempts .  Wri t ing 

o r  p r i n t i n g  as forms,  are n o t  s u b j e c t s  t h a t  r e q u i r e  a s e p a r a t e  

focus  i n  t h e  S i l e n t  Way). When t h e  c l a s s  appeared ready t h e  

l e s s o n s  proceeded t o  embrace sen tences ,  t e n s e s ,  and o t h e r ,  more 
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complicated f a c e t s  of  t h e  Engl i sh  language. The s t u d e n t s t  

r e a d i n e s s  de te rmined  t h e  pace,  a r e a d i n e s s  t h a t  could  on ly  b e  

a s c e r t a i n e d  by  a t e a c h e r  who was f i n e l y  a t t u n e d  t o  each s t u d e n t ' s  

l e v e l  of  a b i l i t y .  

b) Sometimes, however, t h e  s t u d e n t ' s  p ronunc ia t ion  was n o t  s u f f i c i e n t l y  

a c c u r a t e  t o  q u a l i f y  as n a t i v e  English.  I f  t h e  t e a c h e r  seemed t o  

f e e l  t h a t  t h e  s t u d e n t  was now ready t o  a t t e n d  t o  t h e i r  

p ronunc ia t ion  more s p e c i f i c a l l y ,  t h e  t e a c h e r  motioned t h e  s t u d e n t  

t o  r e p e a t  t h e  word s y l l a b l e  by s y l l a b l e .  She t h e n  s i l e n t l y :  

1 )  h e l d  up o n e  o r  two hands,  depending on t h e  number of 

s y l l a b l e s  i n  t h e  word. 

i i )  as t h e  s t u d e n t  r epea t ed  t h e  word s lowly  t h e  t e a c h e r ,  

t a k i n g  e a c h  f i n g e r  t o  r e p r e s e n t  a  s y l l a b l e ,  showed t h e  

s t u d e n t  a t  which p o i n t  he  w a s  mispronouncing t h e  word. 

i i i )  s h e  d i d  t h i s  by moving each f i n g e r  t o  one s i d e  a s  a  

s y l l a b l e  was pronounced, s topp ing  a t  t h e  f i n g e r  

r e p r e s e n t i n g  t h e  s y l l a b l e  be ing  mispronounced. I n  t h e  

example "benches" t h e r e  a r e  only  two s y l l a b l e s .  The 

t e a c h e r  was a b l e  t o  i n d i c a t e  t o  t'ho s t u d e n t ,  through a  

f i n g e r / s y l l a b l e  correspondence, t h a t  t h e  s t u d e n t  was 

mispronouncing t h e  second s y l l a b l e  ". .chesW of t h e  word. 

i v )  having  e s t a b l i s h e d  t h i s  t h e  s t u d e n t  was now motioned t o  

back  t o  t h e  F i d e l  and t a p  o u t  t h e  word. When he  d id  t h i s  

h e  was t h e n  a b l e  t o  see t h a t  h e  was u s i n g  t h e  "zz" sound 

i n s t e a d  of  t h e  " . . ches" sound. He no ted  t h e  f ami ly  of 

"zz" sounds a s  d i f f e r e n t i a t e d  from t h e  "..chesl' fami ly  

groupings.  Through t h e  f u n c t i o n a l  a n a l y s i s  he  was now 
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a b l e  t o  r e l a t e  t h e  word "benches", c o r r e c t l y  pronounced, 

t o  t h e  model on t h e  t a b l e .  

c) Another problem concerning p ronunc ia t ion  t h a t  was a l s o  encountered 

i n  t h e  "benches" example was t h e  improper u s e  of i n f l e c t i o n .  The 

-4 / 
s t u d e n t  was say ing  ben/ches i n s t e a d  of ben/ches.  The t eache r  aga in  

u s e s  hands t o  approach t h i s  problem w i t h  t h e  s t u d e n t .  The teacher :  

i) tapped o u t  "benches" on t h e  F i d e l  and po in t ed  t o  t h e  

benches i n  t h e  r e s t a u r a n t  t o  i n d i c a t e  t h e  word i n  ques t ion .  

i i )  a s  s h e  tapped t h e  f i r s t  f i n g e r  on h e r  up ra i sed  hand t o  

i n d i c a t e  t h e  f i r s t  s y l l a b l e ,  s h e  made an upward movement 

above t h i s  f i n g e r  w i t h  h e r  o t h e r  hand. 

i i i )  when s h e  touched t h e  second f i n g e r  r e p r e s e n t i n g  t h e  

second s y l l a b l e  she  made a downward movement. Th i s  was 

done u n t i l  t h e  s tuden t  accentua ted  t h e  word p rope r ly .  He 

could  a l s o  have been a ided  by t h e  c l a s s ' s  example i f  t h e  

t e a c h e r ' s  movements had n o t  been met s u c c e s s f u l l y .  



AN ESL TEACHING EXAMPLE 

I n  a workshop h e l d  f o r  ESL t e a c h e r s  (November 5, 1982) Gattegno 

announced t h a t  we would now have a l e s s o n  i n  Mandarin. The c l a s s  was a  

group of p e q l e  having  mixed exposure t o  S i l e n t  Way m a t e r i a l s .  Some had 

been in t roduced  t o  t h e  F i d e l  and some had no t .  

A c h a r t  of c h a r a c t e r s  a r ranged  according t o  co lou r  combinations was 

placed b e f o r e  u s  and a n  i n t e n s e  atmosphere of confus ion  p r e v a i l e d .  No one 

understood Mandarin o r  could  i n  any way i d e n t i f y  t h e  c h a r a c t e r s .  Like a  

conductor Gat tegno i n d i c a t e d  w i t h  a  p o i n t e r  where t o  beg in  r ead ing  t h e  

c h a r a c t e r s  ( a t  what p o i n t  i n  t h e  design)  and i n  what d i r e c t i o n .  He a l s o  

moved t h e  p o i n t e r  up and down t o  show when t h e  v o i c e  w a s  t o  r i s e  and when 

i t  was t o  f a l l .  Sequences were in t roduced  a t  such a  f a s t  pace  t h a t  i t  was 

hard t o  d e a l  w i t h  t h e  c o n c e n t r a t i o n  and su r r ende r  t o  t h e  p roces s  a s  o t h e r  

than mandatory. Yet s t u d e n t s  who had not  been exposed t o  t h e  key colour  

sound e q u i v a l e n t s  f o r  t h e  F i d e l  picked them up g r a d u a l l y  a f t e r  l i s t e n i n g  

t o  t h e  "sound" c h o i c e s  of t h e i r  pee r s .  

We were a l l  k e p t  on our  t o e s  a s  we were o f t e n  s i n g l e d  ou t  a t  random 

t o :  

- complete a sound sequence fo l lowing  a  p a t t e r n  in t roduced  

- i n i t i a t e  o r  respond t o  a d ia logue  w i t h  a  neighbour u s ing  words 

in t roduced  

- assume t h e  r o l e  of t eache r  when c a l l e d  upon t o  do s o ,  and s o  on. 

More exper ienced  s t u d e n t s  showed evidence of an accumulating e f f e c t  by 

drawing from t h e i r  o t h e r  exper iences  w i th  t h e  F i d e l  i n  o t h e r  languages and 

applying t h i s  knowledge t o  Mandarin, wh i l e  t h e  l e s s  experienced began t o  

demonstrate unders tanding  through increased  accuracy i n  vo ic ing  t h e i r  

sound/sign correspondences.  Gradually a  p rog res s ive  b u i l d i n g  process  
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became ev iden t .  People  s t a r t i n g  o f f  w i t h  no exper ience  mixed w i t h  people 

who had - and each l e a r n e d  from each o the r .  Gat tegno r e f e r r e d  t o  t h i s  

b u i l d i n g  a s  t h e  ' d r agne t  p r i n c i p l e ' .  

S tudents  who expressed  scept i sm i n i t i a l l y  towards t h e  approach 

changed, g r a d u a l l y ,  a s  t hey  were rewarded i n  t h e i r  e f f o r t s  w i t h  proof of 

a b i l i t i e s  t hey  never  thought  they  possessed - a competence t o  master  

rudiments of a v e r y  d i f f i c u l t  language i n  a m a t t e r  of one hour.  



CONVEYING A SIMPLE CONCEPT 

The expres s ion  "and s o  what" could  b e  conveyed by t h e  fol lowing:  

A l ong  rod  is  p laced  h o r i z o n t a l l y  on a t a b l e  w i t h  a smal l  rod r e s t i n g  

on top  a t  one end. The t e a c h e r  makes a s n o r i n g  sound and, w i t h  every 

wheeze, r a i s e s  t h e  s m a l l  r o d  a l i t t l e .  It would n o t  t ake  s t u d e n t s  i n  

any language long  t o  r e a l i z e  "someone i s  s leeping" .  An u p r i g h t  rod i s  

then  moved i n  l i t t l e  up and down movements ( t o  i n d i c a t e  walking) 

towards t h e  s l e e p i n g  pe r son  and t h e  fo l lowing  d i a logue  begun: 

"Ethel!" "Ethel!" "Get up! I t ' s  8:00 o ' c lock .  ~ o u ' l l  be l a t e  f o r  

s choo l .  

"Oh." E t h e l  g e t s  up and fo l lows  "mother" away. The t eache r  

p o i n t s  t o  " thursday  on t h e  ca l ende r  nearby  and r e p e a t s  t h e  whole 

s cene  aga in ,  t h i s  t i m e  p o i n t i n g  t o  f r i d a y .  F i n a l l y ,  dur ing  a 

t h i r d  performance, niother's r e q u e s t  is  announced by E t h e l  w i th  

"and s o  what! i t ' s  sa turday ."  The t e a c h e r  t a p s  s a tu rday  on t h e  

ca l enda r .  



C O N V N I N G  A COMPLEX EXPRESSION 

" t h e i r s  a r e  t h e r e  and t h e r e ' s  none t o o  dark" 

Assume : s t u d e n t s  have met "none i s  da rk  and " t h i s  i s  too  dark" 

Procedure: w i t h  4 o r  5 s t u d e n t s :  

1. a) motion f o r  s t u d e n t s  t o  p i c k  up, say ,  i n  one c a s e  a b l u e  rod,  a 

green  and a yel low; ano the r  t o  p i c k  up a r ed ,  two wh i t e s  and a 

b l a c k  rod ;  ano the r  t o  s e l e c t  two da rk  g reens ,  an  orange and a 

b l u e  r o d  e t c .  

b)  motion f o r  2 o r  3 of them t o  p l a c e  t h e i r  rods  on t h e  t a b l e .  Notion 

f o r  ano the r  1 o r  2 t o  p l a c e  t h e i r  rods  on t h e  s i d e  s h e l f  (something 

o t h e r  than' t h e  t a b l e )  . 
I l Yours a r e  h e r e  and t h e i r s  a r e  there".  Spoken by t h e  t e a c h e r  w i t h  

r e l e v a n t  miming and po in t ing .  

Reso r t  t o  tapping  words o u t  on c h a r t s  i f  neces sa ry .  

Each s t u d e n t  t a k e s  a t u r n  t o  mime and speak  a p p r o p r i a t e l y ,  

(The t eache r  i s  s i l e n t  a s  much as p o s s i b l e ,  frowning o r  wa i t i ng  

p a t i e n t l y  i f  an e r r o r  is  made, o r  shows a l o o k  of c u r i o s i t y  i f  

11 he re"  and "there" a r e  in te rchanged e t c .  ) 

2. The t e a c h e r  r ea r r anges  t h e  a l l o c a t i o n  of  rods  t o  t h e  s t u d e n t s  

emphasizing t h e  rods  t h a t  w i l l  be  t h e r e ,  a s  yel low,  w h i t e  and orange,  

perhaps i n c l u d i n g  l i p h t  green and p ink .  But i n  t h e  a c t i o n  of s o r t i n g  t h e  

t eache r  shows s i g n s  of doubt and of t r i a l  and e r r o r  i n  dec id ing  which rods  

t o  i nc lude  i n  t h e  " f a r  away" grouping. The t e a c h e r  may go t o  i nc lude  a 

b l a c k  rod i n  t h e  " f a r  away" s e t ,  b e  seen  t o  change h i s  mind and i n s t e a d  

pu t  back t h e  b l a c k  and f o r  i t  s u b s t i t u t e  ano the r  rod which w i l l  f i t  i n t o  
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t h e  upcoming u t t e r a n c e ,  "none too  dark". Then, when t h e  s u b s e t s  a r e  

s a t i s f a c t o r i l y  on t h e  s h e l f ,  t h e  t eache r  can mime t h e  correspondence of 

each w i t h  a s t u d e n t  whose p a r t i c u l a r  subse t  i s  now " t h e r e ,  n o t  on t h e  desk 

bes ide  him. 

Then, when rods  a r e  mimed t o  be  i n  one one correspondence w i t h  the  

s t u d e n t s ,  t hey  a r e  p laced  i n  "near" and " far"  p o s i t i o n s  and t h e  t eache r  

says  : 

" t h e i r s  a r e  t h e r e  .... none too  dark". 

aga in  w i t h  t h e  a p p r o p r i a t e  motions. F ina l ly :  

" t h e i r s  a r e  -- t h e r e  and t h e r e ' s  none too dark", 

w i th  t h e  t e a c h e r  g e s t u r i n g  a p p r o p r i a t e l y  from s u b s e t s  of rods  t o  t he  

s t u d e n t s  and v i c e '  v e r s a .  

An ex tens ion  of  t h i s  e x e r c i s e  could b e  t o  change a yel low t o  a b l u e  

rod and say:  

11 t h e i r s  a r e  t h e r e  and t h e r e ' s  - one too  dark" o r  " t h e i r s  are t h e r e  

and t h e r e ' s  one too  d a r k ,  there1' ,  o r  " t h e i r s  a r e  t h e r e  and t h e r e ' s  

two t o o  d a r k  the re" ,  e t c .  



USE OF ANALYSIS AND IMAGERY 

I n  an e x c e r p t  from h i s  chap te r  on t h e  S i l e n t  Way David Davidson 

desc r ibes  how a S i l e n t  Way t eache r  encourages a n a l y t i c  powers i n  h e r  

s t u d e n t s  and develops i m a g i s t i c  a b i l i t i e s  through gaps i n  p r e s e n t a t i o n .  

St-udents must imagine what i s  no t  given t o  them. 

11 An e a r l y  l e s s o n  might proceed a s  fol lows:  S i x  o r  seven rods  of 
d i f f e r e n t  co lou r s  and s i z e s  a r e  placed on t h e  desk. The t eache r  
p o i n t s  t o  one,  s a y s ,  "rod", and motions f o r  t h e  s t u d e n t s  t o  r epea t .  
He then  p o i n t s  t o  a second rod ,  aga in  says ,  "rod", and a g a i n  motions 
f o r  t h e  s t u d e n t s  t o  r e p e a t .  He p o i n t s  t o  a t h i r d ,  and wi thout  
say ing  anyth ing ,  motions f o r  one o r  a l l  of t h e  s t u d e n t s  t o  speak. 
The s t u d e n t s  by now r e a l i z e  t h a t  r e g a r d l e s s  of s i z e  and co lour ,  
t h e  s t i c k s  a r e  c a l l e d  "rods". 

The i n s t r u c t o r  t hen  p i c k s  up one rod and s a y s ,  "a ye l low rod,"  
and motions f o r  r e p e t i t i o n .  He p i cks  up ano the r  one and s a y s ,  
"blue". Some s t u d e n t s  i n  t h e  group w i l l  respond w i t h  "a b l u e  
rod" and so  on down t h e  l i s t  of colors--pink, w h i t e ,  g reen ,  r e d  
and b l ack .  For orange,  t h e  t eache r  might t r y  t o  e l i c i t  "an" 
r a t h e r  t han  "a" w i t h  an  "adding-on" motion of t h e  f i n g e r s .  I f  
s t u d e n t s  do n o t  v o l u n t e e r  t h e  word, t h e  i n s t r u c t o r  w i l l  have t o  
say  i t ,  b u t  w i l l  l e a v e  i t  f o r  t h e  s t u d e n t s  t o  f i g u r e  ou t  f o r  
themselves why they  must u s e  "an" i n  t h i s  s i t u a t i o n . "  

Language i n  Education: Theory and P r a c t i c e ,  - 
page 11. 
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ARIZONA WORKSHOP 

( o r i g i n a l l y  pub l i shed  i n  t h e  Arizona TESOL Q u a r t e r l y ,  ~ e c e m b e r ' 8 2 ,  12(3) 

and r e p r i n t e d  i n  News le t t e r ,  February, 1983) 

" A t  D r .  Caleb Gat tegno ' s  workshop on languages and l e a r n i n g  ..we had 

many o p p o r t u n i t i e s  t o  exper ience  t h e  r i c h  and complex a b i l i t i e s  of t h e  

human mind t h a t  a r e  s o  o f t e n  tapped i n  S i l e n t  Way c l a s s e s .  I s h a l l  t r y  t o  

touch on a number of t h e s e  a t t r i b u t e s  by d e s c r i b i n g  what I observed, w i t h i n  

and wi thou t ,  du r ing  t h e  Greek c l a s s  given on Sa turday .  

1 I ... Sa tu rday ' s  s e s s i o n  began w i t h  t h e  f i r s t  S i l e n t  Way c h a r t  anyone 

had seen  a t  t h i s  workshop, a 16" x 22" b l a c k  w a l l  c h a r t  on which rows of 

r e c t a n g l e s  of d i f f e r e n t  c o l o r s  were arranged.  Twenty people went up f r o n t  

t o  work on t h i s  language,  which turned  ou t  t o  b e  Arabic ,  w h i l e  t h e  r e s t  of 

t h e  audience  observed ,  supposedly s i l e n t l y .  (The aud ience ' s  i n s t r u c t i o n s  

were t o  b e  as " f u r n i t u r e " ,  ie, q u i e t ,  i n  o r d e r  t o  observe ,  b u t  many got  

swept i n t o  t h e  language l e a r n i n g  process  and sat on t h e  edge of t h e i r  s e a t s  

ges tu r ing  w i t h  and mouthing what was be ing  e l i c i t e d  by t h e  s w i f t  t apping  

of t h e  t e a c h e r ' s  p o i n t e r  from one r e c t a n g e l  of c o l o r  t o  another ) .  A f t e r  

about an hour  and f i f t e e n  minutes ,  t h e  f i r s t  group r e t u r n e d  t o  t h e l r  s e a t s ,  

' an  e n t i r e l y  d i f f e r e n t  c o l l e c t i o n  of 20 people  went forward and t h e  Arabic 

l e a r n i n g  cont inued  where t h e  f i r s t  group had l e f t  o f f .  Thus, when another  

hour and f i f t e e n  minutes  l a t e r  t h e  Arabic  c h a r t  came down and t h e  Greek 

c h a r t  went up,  t h e r e  were about  60 people i n  t h e  audience  who had no t  y e t  

been "up f r o n t "  f o r  a language c l a s s  b u t  had been observ ing .  Twenty of 

them went forward f o r  t h e  Greek. Many of t h e  c o l o r s  (and thus  t h e  sounds) 

on t h e  Greek c h a r t  were t h e  s a m e  as t h e  ones on t h e  Arabic  c h a r t ,  because 

both  languages have t h o s e  sounds,  and so  t h e  s t u d e n t s  i n  t h e  Greek c l a s s  

d id  no t  have t o  s t a r t  a t  t h e  beginning a s  t h e  f i r s t  Arabic  s t u d e n t s  had. 

... There always appeared another  oppor tun i ty  t o  c a t c h  what one had 



missed once o r  many t imes ,  o r  had had and then  l o s t :  a sound f o r  t h i s  o r  

t h a t  co lou r ,  a sequence of sounds, t h e  i n s e r t i o n  of ti new s e r i e s  i n t o  a 

prev ious ,  l onge r  s e r i e s .  The o p p o r t u n i t i e s  were always v a r i a t i o n s ,  never  

d r i l l s ,  so  t h a t  one was c o n s t a n t l y ,  inwardly, on o n e ' s  t o e s  t o  reassemble 

t h e  impacts .  The s w i f t n e s s  of t h e  pace l e f t  no room f o r  memorization; one 

could only b e  impressed. ." 



APPENDIX B 

Page , 

I. The Spiral Game ................................................ 9 4 

11. Word Transformation ............................................ 95 



WORDS I N  CQLQUR: The S p i r a l  Game 

I n  l e a r n i n g  t o  r e a d ,  s t u d e n t s  need t o  b e  aware p r i m a r i l y  of t h e  

fundamentals of  speaking  and communicating. To produce speech c h i l d r e n  

need t o  b e  aware of what is  invo lved  i n  making sounds and of how t o  b u i l d  

on t h a t .  To communicate one  must a l s o  b e  aware of how language i s  

s t r u c t u r e d  around c e r t a i n  conven t ions  o r  conveniences.  For  i n s t a n c e ,  t h e  

l e a r n e r  has  t o  s e e  t h a t  i t  is  n e c e s s a r y  t o  know whether  t o  r ead  from l e f t  

t o  r i g h t  o r  t h e  r e v e r s e ,  and up t o  down o r  down t o  up. 

To he igh ten  such awareness  a Sub.T.Le. t e a c h e r  could  i n v i t e  t h e  

c h i l d r e n  i n t o  r e a d i n g  words from a pas sage  i n  a book, i n  any way they  

choose, i nc lud ing  ways t h e y  have  perhaps  n o t  thought  of b e f o r e .  They s s o a  

begin  t o  r e a l i z e ,  u s u a l l y  w i t h  much amusement, which is t h e  convent ion,  

because i t  i s  t h e  sounding o u t  of  t h a t  one ,  and no o t h e r ,  t h a t  produces t h e  

corresponding r e c o g n i z a b l e  spoken language.  

Every language i s  spoken i n  t ime o r d e r ,  b u t  t h e  words w r i t t e n  a s  

s u b s t i t u t e s  f o r  them have  t o  b e  i n  s p a c e  o r d e r ,  one fo l lowing  ano the r  i n  

" l i nea r "  f a sh ion .  The s t u d e n t s  cou ld  i n v e s t i g a t e  t h e  p o s s i b i l i t i e s  - 
t h e r e  a r e  n o t  many - i n c l u d i n g  one t h a t  b e g i n s  i n  t h e  c e n t e r  of a s h e e t  of 

paper ,  proceeding t o  ex t end  words i n  s p i r a l  form. So long  a s  t h e  r e a d e r  

can become aware of which o r d e r  f i t s  - h i s  language  h e  i s  n o t  l i k e l y  t o  t r y  

o t h e r  o r d e r s  of words i n  t h e  s a m e  schema. 
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MATHEMATICS 

A c e n t r a l  b a s i c  f e a t u r e  of Gat tegno's  mathematics,  t h a t  i s  consonant 

wi th  language t each ing  and t h e  t each ing  of r ead ing ,  i s  t h e  back and f o r t h  

movement between r a t i o n a l ,  o b j e c t i v e  modes of t h ink ing  and i n t r o s p e c t i v e ,  

r e f l e c t i v e  modes. For  example, i n  a s e c t i o n  e n t i t l e d  "Creat ive Writ ing i n  

~ a t h e m a t i c s " ,  from Ch i ld ren  Teaching Themselves Mathematics,  s t u d e n t s  a r e  

given answers f o r  which they  must supply problems. "The v a r i e t y  of answers 

given w i l l  n o t  on ly  r e v e a l  t h e  s t u d e n t s '  degree of f a c i l i t y  i n  computation, 

bu t  may g iven  i n d i c a t i o n s  of t h e i r  awareness of t ransformat ions" .  (p. 26) 

For example, 

The fo l lowing  a r e  a few o t h e r ,  very  b r i e f l y  o u t l i n e d ,  a c t i v i t i e s  t h a t  

i l l u s t r a t e  t h e  S U ~ . T . L ~  approach t o  t h e  l e a r n i n g  and teaching  ofmathematics .  

Primary Grades: 

Use t h e  co lou red  r o d s  t o - f i n d  a s  many l eng ths  a s  you can t h e  same 

length  a s  a dark-green ( o r  any o t h e r  c o l o u r ) .  

I f  t h e  w h i t e  i s  t h e  measuring rod;  say (or  w r i t e  down) o t h e r  namesfor  

t he  number 6.  (e .g .  1 1 -  5, 2 + 4 ,  ..., 1 + 4 + 1, 4 + 1 + 1, e t c . )  

I f  t h e  b l a c k - r o d  i s  t h e  1, t h e  dark-green.measures  6 /7 .  Give o t h e r  

rods only i f  you need them. 

Continue w i t h  o t h e r  names f o r  617, us ing  - and + s igns .  

(e.g. 617 + 1 / 7  - 1/7,  7/7 - 117, 817 - 217, 917 - 3 /7 , . . e t c . )  

In te rmedia te  Grades : 

Give o t h e r  names f o r  6 /7 ,  u s ing  d i f f e r e n t  denominations f o r  each 

Draw many k i t e  shapes ,  every  one of them having t h e  same l i n e  

segment a s  a d i agona l .  



I n v e s t i g a t e  many ways of going from .5 t o  .6 (e.g.  add . I ,  double and 

then s u b t r a c t  .4,  Z by 5 and mul t ip ly  by 6 ,  ... e t c . )  

Secondary Grades : 

Give many t r ans fo rmat ions  of 2x + y = z. (e.g. 2x = z - y, 

x = lJ2(z-y),  2x + y - z = 0 . . . e t c . )  

Begin wi th  any t r i a n g l e  ABC. Draw more t r i a n g l e s  by extending BC t o  

BC1, and t o  BC and t o  BC3 .... and so  on. Mark t h e  midpoints  My MI, M2, 
2 

M3, ... of AC, AC AC2, AC 3 . . .  I n v e s t i g a t e  whether o r  no t  t h e  median of 
1 

each t r i a n g l e  b i s e c t s  angle  B. 
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